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ABSTRACT

A content analysis was conducted on the effective
ness of eight counselor verbal responses in producing 
client, (1) response length, (2) affective responding,
(3) self-focus, and (4) here-and-now time orientation.
It was hypothesized that content, affect, and open 
question responses would be most effective on the measures. 
Results of t-tests indicated that content responses were 
more effective than other response types in producing all 
four of these desired client verbal outcomes. Affect 
responses were effective in producing client self-focus 
and affective responding. Open questions were also more 
effective than several other response types in producing 
client affective responding.
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. CHAPTER 1 
.INTRODUCTION

Perhaps one of the most significant advances in 
counseling theory and practice came with the subjection . 
of counseling sessions to the rigors of scientific re
search. Traditionally it was felt that what went on be
tween client and counselor was "sacred" and an. attempts 
at observation, even when client consent and confidential
ity were guaranteed, would be detrimental to the thera
peutic relationship. In addition, it was felt that thera
peutic communication skills were an outgrowth of intense 
theoretical preparation, "natural helping ability", and 
.clinical experience. Hence, new counselors were "thrown
into" their first session with little idea of how to con-

( . • -

duct an interview and no idea of what to expect. As a 
result, many clients suffered through the hit-or-miss ap
prenticeship type training in therapeutic Communication 
skills that followed (Ivey & Authier, 1978).

One of the first, major theorists to suggest the 
importance of studying the therapeutic process was Carl 
Rogers (1957a). Because of his willingness to' open to 
public scrutiny what occurred in his client-centered ap
proach to psychotherapy, Rogers allowed for the compilation 
of objective data and thereby paved the way for more
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systematic training procedures. Rogers himself developed 
a "training program" geared to helping new counselors dis
criminate between effective and ineffective sessions by 
gauging how well the model counselor presented the facili- 
tative interviewer conditions of empathy, positive regard, 
respect, and genuineness (Rogers, 1957b)„

In his model, however, Rogers, did not define as 
well as he could have the specific skills that differenti
ated skilled from unskilled counselors. Hence, there 
were no explicit instructions given for teaching or prac
ticing the primary facilitative condition of empathy.

Truax and Carkhuff (1967) attempted to fill the 
void in the Rogefian model by identifying and training 
counselors in those qualitites which differentiated 
successful from unsuccessful counselors. The therapeutic 
qualities which they attempted to train were warmth, 
empathy, and genuiness, since a number of studies demon
strated that counselors who were rated high on these 
qualities had positive therapeutic outcomes while counsel
ors rated low on these dimensions were not effective, or 
worse, had a detrimental effect on their clients (Truax, 
1961; Truax, et;. al., 1965; Truax & Car khuff, 1967).
Using this model,the counseling trainees were taught to 
rate audiotapes on a seven or nine point scale designed

z  : : ' .
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to measure the three therapeutic ingredients. Trainees 
also, received modeling of the facilitative conditions from 
a skillful supervisor. Like Rogers, however, Truax and 
Carkhuff failed to explicitly define the behaviors con
stituting the global characteristics of empathy, warmth, . 
and genuineness. They assumed that if counseling trainees 
learned how to recognize the presence or absence of these 
qualities in other counselors, they would automatically 
incorporate these qualities into their own counseling be
havior .

The specification of the facilitative therapeutic 
conditions within a training format by Truax and Carkhuff 
did much to inspire ,further research into the specific 
delineation of the behavioral components of such skills, 
however. For example, Zimmer and his colleagues (Zimmer & 
Park, 1967; Zimmer & Anderson, 1968) factor analyzed 
counselor communication in an attempt to isolate dimen
sions of empathy. They found that verbal skills such as 
minimal activity ("Uh-huh", "I see", "Go on"), unstructur
ed invitation and interrogation (Open questions)", clari- 
fication (Paraphrase), and the reflection of feelings 
appeared prominently in the factor structure. Once the 
verbal behavioral components of such facilitative con
ditions as empathy were thusly specified, the next Step 
involved the development of counseling training programs
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designed to instruct new counselors in the use of 
the appropriate verbal behaviors.

A number of such training programs have been 
presented in recent years (e.g., Danish & Hauer, 1973;
Egan, 1975; Ivey & Authier, 1978). These programs have 
tended to advocate the use of certain verbal responses 
over others in order to create facilitative conditions 
during initial helping interactions. For example, in the 
Danish & Hauer program (1973) "open questions" (questions 
that cannot be answered "yes" or "no" or with a few words) 
were usually presented as being more effective than 
"closed questions" (questions that can be answered, with 
"yes" or "no" or with a few words) for producing desirable 
client behavior such as increase length of verbal respond
ing. Affective responses (the labeling of client emotion) 
were taught in order to increase client discussion of 
feelings. Advice responses (providing alternative modes of 
behavior for the client), were shunned for decreasing client 
response length. Participants in-these programs were, 
therefore, taught to construct and emit the advocated re
sponses and to suppress the use of others.

One problem frequently encountered by counseling 
skills trainers in such programs, however, was resistance 
on the part of the trainees in terms of actually putting 
the newly learned skills to use (Laguatra, in press).
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Trainees were frequently able to construct and emit the 
recommended verbal responses in a competent manner, how
ever, they did so with a great deal of reluctance and 
skepticism. They questioned the utility:of Lthe. advocated 
responses in the "real world" and attributed any success 
thus far to the artificiality of the training sessions.
In other words, their "clients" were fellow trainees who 
conveniently responded in the expected manner. Frequent 
comments included; "I know I wouldn’t want somebody re
peating what I said" (Content Reflections], "I don't.need 
anybody telling me how I feel" (Affect Reflections), "I 
don11 think I'd feel helped by a counselor if they didn't 
tell me what to do about my problem" (Advice), and/or 
"Will they really sense a difference between Closed and 
Open Questions?"

Such concerns when verbalized by counseling 
trainees represented important discussion points for 
trainers, who hope to maximize acquisition, transfer, and 
maintenance of the advocated responses in natural setting 
At such points, trainers experienced difficulty in "sell
ing" the use of the advocated responses due to any or all 
of the following three reasons. The first reason for 
such difficulty may be that trainees have failed to "buy 
the rationale" for the use of certain responses. That is 
they may have been operating under the motivational
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processes of "compliance" and "identification" as presented 
by Kelman (1971). Compliance is said to occur when an 
individual participates in the training program to gain 
rewards or avoid punishments. The trainee performs the 
required behaviors (constructs and emits the recommended 
responses; suppresses the use of others) to achieve favor
able reactions from the trainer rather than due to a belief 
in the rationale.. When skills are performed as a result 
of compliance, acquisition is impaired and transfer and 
maintenance are not likely to occur.

A higher level process described by Kelman (19711 
is "identification". Trainees learn the skill in an effort 
to establish or maintain a satisfying relationship with 
the trainer. Satisfaction is derived from conforming. 
Problems occur with transfer and maintenance because 
trainees fail to exhibit the skills when the trainer can 
no longer exert influence, that is when the trainees'move 
out of the training to the natural environment,

A second reason that trainers may have trouble 
selling the use of certain responses may occur even if 
the trainee believes in the rationale (referred to as 

- "internalization", by Kelman, 1971). In this case trainees 
may not have acquired sufficient skill proficiency when 
using the responses, therefore, they may not have experi
enced the reinforcing consequences of the projected client
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verbal outcomes such as increased verbal and affective re
sponding. For example, the mechanical delivery of responses, 
if it does not inhibit.desirable client verbal behavior, 
will do little to enhance the desired client outcomes.
Under such conditions, trainees may shy away from the use 
of the advocated responses because of the perceived lack 
of results.

Finally, trainees may not have acquired the higher 
level skills of discrimination (when to use and not to 
use a particular response) and integration: (how to make 
use of the responses as part of an overall individualized 
style of helping), which are developed through extended 
practice arid experience. Use of the advocated responses 
under such conditions may prove stifling and even counter
productive to both client and counselor. The effect may 
be the eventual disregard of communication skills training 
in favor of reaching other theoretical therapeutic goals 
(e.g., behavioral contracting or psychoanalytic trans
ference) .

Logically, the achievement of "internalization" 
or the learning of skills because they are consistent 
with your values (Kelman, 1971) was the, first goal of 
counseling skills trainers. Unless trainees found the 
performance of skills (i.e., the use of the recommended
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verbal responses) intrinsically rewarding, trainers faced 
a difficult, if not impossible, task as they sought to 
promote, proficiency and discrimination and integration 
through acquisition, transfer, and maintenance of counseling 
skills in natural settings.

The problem then became one of "selling" the 
rationale of the effectiveness of the advocated Counselor 
verbal responses in the "real world"» Trainers often had 
a difficult time during such discussions, however, because 
of the lack of consistent research evidence supporting the 
use of certain responses over others in helping interactions, 
In addition, the use of research conducted thus far con
cerning the impact of counselor verbal statements on client 
verbal behavior was constrained by several basic limita
tions. First, the verbal responses studied were classi
fied into broad general categories, too vague to be of 
practical use. Second, most of these studies were limited 
to the use of a single counselor in their designs. It 
was difficult therefore, to generalize about the effective
ness of the various responses across counselors. Finally, 
and most importantly for the present study, these studies 
were conducted using analogue designs including role 
plays, scripts, and volunteer clients. The use of research 
findings from analogue designs severely restricted the



9

general!zability of such results and rendered attempts to 
convince doubtful trainees of the effectiveness of the 
various counselor verbal responses in the "real world" 
futile.

The present study attempted to overcome these 
limitations by conducting a content analysis of eight 
clearly operationalized counselor verbal responses within 
the context of a natural Counseling setting, and through 
the use of Several different counselors. The eight 
counselor verbal responses studied were; Cl1 Content,
C21 Affect, (3). Open Question, C41 Closed Question, (51 
Influence (6) Self-Involving, (.7) Self'-Disclosure and 
(8) Advice. These responses were operationalized accord
ing to the system utilized by Danish, et. al., 19761.
This system further specified that the first two responses 
(1,21 be classified into the general category called 

.Continuing Responses because they are non-directive and 
are believed to promote continued problem exploration. 
Responses 3-6 comprised the general category of Leading 
Responses since their use generally represents an attempt 
by the counselor to direct the client toward specific 
thoughts or actions. Finally, responses 7 and 8 repre
sented the general category known as Self-Referent 
Responses and are seem.as attempts by the counselor to 
personalize the interview.
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Four dependent.avartables were chosen to represent 
desirable client verbal Behavior: (il Response. Length,
(21 Affective Responding, (31 Self-Focus, and (.41 Here- 
and-Now Time Orientation.

' Hypotheses
The theoretical hypothesis tested consisted of the 
following:
Client Response Length
(11 CONTENT responses will be more effective than Closed 

Question, Influence, Self-Irivolving, Self-Disclosure, 
or Advice responses in the production of client 
response length.

(21. AFFECT responses will be more effective than Closed
Question, Influence, Self-Involving, Self-Disclosure, 
or Advice responses in the production of client 
response length.

(31 OPEN QUESTION responses will be more effective than 
CLosed Question, Influence, Self-involving, Self- 
Disclosure, or Advice responses in the production 
of client response length.

■ Client■Affect
.(41 CONTENT responses will be more effective than Closed 

Question, Influence, Self-Involving, Self-Disclosure, 
or Advice responses in the production of client 
affect.

(51 AFFECT responses will be more effective than Closed
Question, Influence, Self-Involving, Self-Disclosure, 
or Advice responses in the production of client 
affect.

(61 OPEN QUESTION responses will be more effective than 
Closed Question, Influence, Self-Involving, Self- 
Disclosure, or Advice responses in the production 
of client affect.
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Client Self-Focus
(7) CONTENT responses will be more effective than Closed 

Question > Influence, Self-Involving, Self-Disclosure
- or Advice responses in the production of client 
self-focus.

(8) AFFECT responses will be more effective than Closed 
Question, Influence, Self-Involving, Self-Disclosure 
or Advice responses in the production of client 
self-focus.

C9) OPEN QUESTION responses will be more effective than 
Closed Questions, Influence, Self-Involving, Self- 
Disclosure, or Advice responses in the production 
of client self-focus.

Client Here-and-Now Time Orientation
CIO) CONTENT responses will be more effective than Closed 

Question, Influence, Self-Involving, Self-Disclosing 
■ or Advice responses in the production of client 

here-and-now time orientation.
(Ill AFFECT responses will be more effective than Closed 

Question, Influence, Self-Involving, Self-Disclosure 
or Advice responses in the production of client 
here-and-now time orientation.

(121 OPEN QUESTION responses will be more effective than 
Closed Question, Influence, Self-Involving, Self-' 
Disclosure, or Advice responses in the production 
of client here-and-now time orientation.

The three counselor verbal responses, Content, Affect, 
and Open Questions were thought to represent the be
havioral components of the facilitative condition em
pathy. The creation of empathy within initial helping 
interactions was in turn thought to promote conditions 
favorable for the expression of the four positive thera
peutic outcomes measured by the four dependent variables 
(.Zimmer & Park, 1967; Danish & Hauer, 1973) .



CHAPTER 2 
REVIEW OF LITERATURE ;-

Several investigators have been interested in 
the relationship between counselor verbal responses and 
client verbal behavior. Most of these studies have 
been carried out using analogue designs making generali
zations from findings tenuous. Comparisons of results 
from these studies have also been difficult due to the 
lack of consistent operational definitions and the vari
able number of counselor statements.

The first investigations into the verbal dynamics 
of therapeutic communication were couched in a social 
learning paradigm. Researchers attempted to investigate 
the effectiveness of operant conditioning procedures on 
the production of self-referent affect which was defined 
as any statement by the client describing or evaluating 
his/her own state other than intellectual or physical 
(Salzinger & Pisoni, 1960). Such statements generally 
began with a self-referent pronoun such as "I" or "We" 
and were followed by the use of a word denoting feeling 
or emotion, for example, "I was afraid". Counselor ver

bal responses sons'idered reinforcing -included minimal 
verbal stimuli, such as "MM-HMM", "Go on", and "I see".

12 . ' .
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These responses were found to be effective reinforcers 
of affective responding in clients when applied contin
gent immediately after the client's expression of feeling 
(.Salzinger & Pisoni, 1960; and Hoffnung, 1969) „ Research 
ers soon realized however, that these seemingly simple 
counselor utterances were differentially effective. For 
example, Kennedy & Zimmer (1968) operationalized minimal 
verbal stimuli into four categories: "MM-HMM", "Good",
"I see" and "Paraphrase". Results indicated that the 
paraphrasic (restatement of client's verbal responses), 
and the neutrally toned "MM-HMM" responses were most 
effective in reinforcing self-referent affect in clients. 
The authors recommended further empirical investigation 
of the reinforcing value of these and other more complex 
counselor statements.

Interest in the effectiveness of more complex non 
contingent counselor statements brought with it the 
difficulty of operationalizing such responses. Although 
precise definitions differed from study to study,, the 
complex counselor verbal responses studied generally fit 
into one of the following broad categories:

C D  Restatment of content: (also referred to as
speculative responding and paraphrasic or '

. echoic responding) - A verbal response by
the counselor in which he/she attempts to
mirror or rephrase in his/her own words the 
thoughts and ideas expressed by the client. 
(Merbaum & Southwell, 1965).

/
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(2) Reflection of feeling: A verbal response 
by the counselor in which he/she attempts 
to reflect the stated or implied emotions 
of the client (Highlen & Bacons, 1977)„

(3) Probe: A verbal response by the counselor, 
generally phrased as an open-question be
ginning with "How" or "What",-that cannot
be answered by one or a few words (Barnebei, 
et. a l , 1974) „

(4) Interpretation: A verbal expression by the 
counselor of his/her perception of the 
client's unverbalized attitudes or the pre
sentation of another point of view (Auerswald 
1974);

.(5) Self-DisclosUre: A verbal response by the
counselor which reflects his/her own feelings 
or thoughts about, or experiences with the 
pertinent topic (Powell, 1968)„

• (6) ■Confrontation; A personal remark made by the 
counselor showing his/her "real" feelings 
and/or reaction to some perceived discrepancy 
in the client's presentation (Anderson, 1968)

Mixed results were found for the effectiveness of 
each of these types of responses in producing increases 
in the most studied client verbal behaviors: Intellec
tual Content, Affect, and Self-Reference. Generally, 
these studies were conducted using introductory pyschology 
students who received class credit for their participation 
and a single counselor/interviewer. Raters with establish 
ed inter-rater reliability were used to code counselor 
and client verbal behavior from verbatum transcripts of 
audiotapes made during the experimental sessions„ Gener
ally sessions were divided into at least three segments:
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baseline, experimental, and extinction„ Counselors 
were either cued mechanically by flashing lights or in
structed to use only one of the counselor verbal re
sponses during the experimental segment. Use of such 
responses varied from arbitrary amount and delivery to 
near-complete counselor discretion in amount and timing 
of delivery.

The most popular type of counselor verbal re
sponses studied were restatement and reflection. As 
previously mentioned, restatement referred to an echoing 
mirroring, or paraphrasing of client verbal content.
For example:

CLIENT: It's just been one of those weeks!
Like yesterday, everything went wrong 
from the time I got up. I burned the 
toast, failed the exam, and fought 
with my roommate after dinner,

COUNSELOR: It seems like you've had a run of bad
luck lately.

Reflection also involved the paraphrasing of con 
tent, but could also have included the mirroring of 
client affect as well. For example:

CLIENT: It upsets me to even think about it.
Every time I have to take a test, I. 
start to sweat and shake. . I even feel 
sick to my stomach.

- COUNSELOR: You feel really scared before an exam.
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■ Often studies involving restatement and/or re
flection did not differentiate between the two responses. 
Rather, some combination of characteristics were used, 
or the terms were applied interchangeably. Given the 
difficulties in operationalization> mixed results con
cerning the effectiveness of these responses were frequent„ 
For example, Verplanck (1955) and Waskow(19621 found in
creases in client production of opinion statements and 
intellectual content using a paraphrase response. In 
other studies concerned with client self-referent re
sponses several investigators found evidence to support 
the use of restatement and/or reflection (Merbaum, 1963; 
Merbaum & Southwell, 1965; Dicken & Fordham, 1967;
Powell, 1968; & Highlen & Baccus, 1977).

Several other investigators, however, found no 
support for the use of such counselor responses„ For 
example, Waskow (.1962) found no significant increases 
in client content using a combination of reflection of 
affect and restatement of content. Hill & Gormally 
(1977) and Barnebei, et. al., (1974) were also unable
to find evidence of increased client self-referent affect 
using either reflection or restatement.

Although the operationalization of counselor 
probing responses were more consistent (defined broadly 
as open-questions) the evidence for their effectiveness
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was still mixed. Hill & Gormally (1977) and Highlen & 
Baccus (19771 found increases in client self-referent 
affect using probes. However,-Barnebei, et. al., (1974) 
were unable to find any significant differences between 
reflection of feeling, confrontation, or probes in 
increasing client self-references, affect, or focus in 
the present.

Contradictory results were also found concerning 
the effectiveness of confrontive counselor responses. 
Anderson (19681 reported increased client self-explora
tion when counselors pointed out discrepancies to their 
clients. Haul, et. al., (1973) and Barnebei, et. al.,
(19741, however, were unable to find significant dif
ferences in client verbal behavior with the use of con- 
frontive counselor responses.

Finally, Auerswald (1974) was able to produce 
increased self-referent affect in clients using inter
pretation > and Powell (1968) was successful in increasing 
both positive and negative self-references in clients 
using counselor self-disclosure.

More recently, a study by Ehrlich, et. al, (1979) 
indicated that substantial differences existed in the 
■ effect of different counselor verbal responses. This 
study was designed to overcome many of the limitations
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of previous research, particularly the operationalization 
of counselor verbal responses. Responses- studied in
cluded: . Affect, Content, Influence, Advice, Open Question, 
and Closed Question (see Table 1). Affect responses were 
most effective in eliciting desirable client verbal 
behavior, especially in encouraging clients to discuss 
feelings„ Closed Questions were rated the least effective 
especially in terms of encouraging clients to focus on 
themselves, in the present. Content responses and open 
questions were highly rated in terms of increasing client 
response length. Advice responses were not effective in 
.increasing response length, affective responding, self- 
focus , or a here-and-now time orientation in:clients. 
Influence responses seemed to have the most moderate 
effect being ranked consistently in the middle on all 
measures.

In summary, it has become apparent that the use 
of present research findings would not be beneficial 
in answering the questions of counseling trainees con
cerning the effectiveness of various types of counselor 
verbal responses on client verbal behavior. As evidenced 
from a review of the literature, most of the studies 
suffered from vague operationalization of counselor 
verbal responses and produced mixed results concerning
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the impact and usefulness of these responses in. eliciting 
desirable client verbal behavior. Even when response 
types were made more concrete as in the study by Ehrlich, 
et. al., (1979) the research was conducted using an
analogue design. Therefore, the basic question of "real 
world" utility and effectiveness is yet to be answered.



'CHAPTER 3 
METHOD

Overview

Fifteen initial counseling session tapes were 
transcribed. Each of the counselor verbal statements 
were assigned to one of ten response categories accord
ing to the. system utilized by Danish,. etV al. , (.1976)
(see Table 1}. Twenty of each of eight counselor response 
types were then selected for further analyses (N = 1601„ 
Each individual response was then rated on it's ability 
to produce (11 total number of words, (21 number of affect
words, (31 number of self-referent pronouns, and (4) num
ber of present tense verbs„ T - tests were then con
ducted to see if there were any differences among the 
eight counselor verbal responses in terms of their 
ability to increase client response length, affect, self
focus , and here-and-now time orientation,

U^its of analysis 
The present study compared the effectiveness of 

eight counselor verbal responses in producing desirable, 
client verbal behavior. The eight counselor responses 
included: (.1) Content, (2). Affect, (3). Open Question,

20
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TABLE 1. Counselor Verbal Responses,

Response Type. • .. Definition .

Continuing:
Content A statement.that summarizes or 

reflects the content of the prior 
statement(s).

Affect A statement in which the counselor 
reflects a feeling that the client 
has not yet labeled.

Leading:
Open Questions Questions that can be answered 

"yes" or "no" or with a few 
words,

Closed Questions Questions that cannot be answered 
with "yes" or "no" or with a few 
words.

Influence A statement that is used to change 
the attitudes, beliefs, and in
directly, the behavior of the 
client.

Advice A statement that provides an alter
native mode of behavior (thoughts 
or actions) for the client.

Self Referent:.
Self-Involving A statement that reflects the 

counselor’s personal reaction to 
the client’s thoughts or actions.

Self-Disclosure A statement that reflects the 
counselor’s past experiences.

Neutral:
Information A statement which provides infor

mation in the form of facts and 
resources.

Aside A helper directing remarks to him/ 
/ herself.

Danish, D'Augelli'& Brock (197 6).
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(.4) Closed Question, (.5) Influence, (.61 Self-Involving,
(7) Self-Disclosure, and (81 Advice (see Table 1).

A counselor statement referred to all the 
counselor's conversation before the client responded.
Each counselor statement was then broken down into v 
rating units. Each rating unit consisted of a grammati
cal sentence or an independent clause. All rating units 
then corresponded to one of the ten counselor verbal 
response types as specified by Danish, et. al., (1976)
(see Table 1). Only the first eight-counselor verbal 
responses presented in Table 1 were analyzed in the 
present study. The two remaining responses, Information 
and Aside, were not included in the study due to dif
ficulties in inter-rater reliability when specifying 
their occurance and insufficient sample size.

Sample
In order to conduct a content analysis on the 

eight counselor verbal responses it was necessary to 
use a multistage sampling procedure. A complete sampling 
frame of individual responses was not readily available; 
therefore, it had to be culled from other sources.

The first step in the sampling procedure involved 
obtaining an original sampling frame of 15 counseling 
interview audio tapes from a Nutritional Guidance Clinic
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which operated on the Pennsylvania State University 
Campus. The tapes contained the audio record of initial 
nutritional counseling sessions provided by 15 advanced 
female nutrition students to nine female, and six male, 
student-clients seeking nutritional information and 
guidance at the center. Due to an oversight in the 
collection of the original data (audio tapes) little is 
known about the characteristics of the clients in this 
study, except that they were either male or female, 
they were college students from a variety of majors, they 
were generally "young adults" between the ages of 18-25, 
and they came to the Nutritional Guidance Clinic volun
tarily.

All of the nutritional counselors-,in-training 
had participated in a counseling skills training course 
which used the Danish and Hauer (1973). method of teaching 
helping skills. The age of the counselors ranged from 
20 to 30 years with a mean of 22.34 years (_SD = 4.44) . 
Class level for these nutritionists also ranged from 
Sophomore to Graduate level. The time from the completion 
of the communication skills course to the beginning of 
the practicum counseling ranged from one to seven terms 
with a mean of 3.06 terms (SD = 1.30). Immediately 
preceding the beginning of the counseling practicum, all
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15 counselors-in-training received a seven week refresher 

course in the use of the counseling skills.
Once the specification of participants for the 

present study was complete, the next step in the sampling 
procedure involved.making transcripts of the 15 counseling 
interactions which ran approximately 30 minutes each.
The researcher and an independent rater then coded each 
counselor statement on the transcripts according to the 
procedure developed by Danish, et. al. , (1978) (.see 
Appendix I). Accordingly, the counselor verbal responses 
were classified using the criteria specified in Table 1. 
Rater training involved listening to tapes, rating re
sponses., and discussing rationales for such judgments. 
Inter-rater reliability was calculated at 86 percent.

Once all the responses were rated it was then 
necessary to select only pure or single counselor state
ments as rating units for further study. Since counselors 
have a tendency to chain responses, i.e., use a string 
of mixed types, it was considered impossible to use every 
counselor verbal resonse produced. If mixed types were 
used, it would have been unclear as to which response 
type had been responsible for. the production of the . 
desired client verbal behavior which was the objective 
of the present study. It remains for future. study to
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examine the possibility that mixing response types 
during the production of a counselor verbal statement 
represents a more skillful use of the responses. There
fore, only those counselor verbal statements that contained 
one type of response (Pure) or those that contained only 
one response (Single) were used as rating units.
Counselor verbal responses naturally occur at differing 
frequencies. Therefore, three of the response cells 
(Affect, Self-Involving, and Self-Disclosure), were not 
filled randomly due to the lack of sufficient units from 
which to sample. In these cases of insufficient sample 
size, the mean and standard deviation for each response 
category was used as a conservative estimate to create 
equal n's of 20 in each cell. For example, in the case 
of Self-Disclosure responses the following means and 
standard deviations were added to the existing 19 
cases to create equal cells: (1). Total number of words:
mean = 29.16, standard deviation = 42.25, (.2) Number
of affect words: mean = .263, standard deviation = .562,
(3) Number of self-referent pronouns: mean =1.74, 
standard deviation =2.83, and (4) Number of present 
tense verbs: mean = 5.26, standard deviation = 8.19.
The remaining five response categories (Content, Open 
Question, Closed Question, Influence, and Advice) were 
filled through random selection.
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Procedure

Each pure or single counselor verbal response 
selected was then examined in terms of its ability to 
elicit the desired client verbal behavior including:
C D  Response Length, (2) Affective Responding, (3) Self- 
Focus ,. and (4) Here-and-Now Time Orientation.

; ■ Response Length was measured in terms of the 
total number of words generated by the client in response 
to specific counselor statements. This quantative measure 
of client verbal behavior was chosen as a dependent vari
able since .it, has been- - demonstrated that talking during 
helping sessions produces anxiety reduction in clients 
(LevLtisbn/ et. al. , 1961) .

Affective Responding was defined as the use of 
any word which implied emotions or.feelings including, 
but not limited to, love or affection, happiness or 
cheerfulness,. enjoyment or pleasure, hope, competence, 
dismay or sadness, pain, anger, or quarrelsomeness 
(Crowley, 1970). It was measured by counting the total 
number of feeling words generated by clients in response 
to specific counselor statements.

Self-Focus was used to measure the ability of 
clients to speak personally about their problems and to 
take responsibility for their own thoughts, feelings,

V "  - ■ '



and actions. It was measured by counting the total num
ber of self-referent pronouns generated by clients in 
response to specific counselor statements. Self-referent 
pronouns measured included: I, ME, MINE, ̂  , ^t.d'-MYSELE, 
Affective responding and self-focus were chosen as depen
dent variables since it has been suggested that success
ful clients become freer in expression of feelings about 
themselves. (Rogers, 1951; Braten, 1967).

Here-and-Now.Time Orientation was used to measure 
the clients ability to concentrate on dealing with 
problems in the present as opposed to ruminating about 
the past and fantasizing about the future. It was 
measured by counting the total number of present tense 
verbs generated by the clients in response to specific 
counseling statements. The here-and-now time orientation 
was chosen as a dependent variable because the ability 
to concentrate on the present situation was found to be 
a characteristic of successful clients (Rogers, 1951; 
Carkhuff, 1969; Egan, 1975). •

At the end of data collection, therefore, each 
of the eight counselor verbal responses was scored 
according to its ability to increase client verbal 
responding, elicit affective statements, produce self
focus , and maintain a .here-and-now time orientation.
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T tests were then conducted to assess any dif
ferences between the eight counselor verbal responses in 

.their ability to elicit the above mentioned desired 
client verbal behavior„



CHAPTER 4
RESULTS; /

The purpose of this study was to test the following 
hypotheses:

Client Response Length
Cl) CONTENT responses will be more effective than 

Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client response length,

(2) AFFECT responses will be more effective than 
Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client response length.

(3) OPEN QUESTION responses will be more effective 
than Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client response length.

Client Affective Responding ■
(4). CONTENT responses will be more effective than 

Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client affect.

(5) AFFECT responses will be more effective than 
Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client affect.

(6) OPEN QUESTION responses will be more effective 
than Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client affect.

123



. 3 0

Client S'el'f-Focus
(7) CONTENT responses will be more effective than 

Closed Question, Influence, Self-Involving, 
Self-Disclosure, or.Advice responses in the 
production of client self-focus.

. 08) AFFECT responses will be more effective than 
Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client self-focus.

(9) OPEN QUESTION responses will be more effective 
than Closed Questions, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client self-focus.

Client Here-and-Now Time Orientation
(10) CONTENT responses will be more effective than 

Closed Question, Influence, Self-Involving, 
Self-Disclosing, or Advice responses in the 
production of client here-and-now time orienta
tion .

(11) AFFECT responses will be more effective than 
Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the 
production of client here-and-now time orientation

. (12) OPEN QUESTION responses will be more effective
than Closed Question, Influence, Self-Involving, 
Self-Disclosure, or Advice responses in the . 
production of client here-and-now time orientation
Acceptable statistical significance between means 

was specified at the .05 level for this study. Table 2 
presents the means and standard deviations of each re
sponse category on each of the four dependent variables 
T - tests, were conducted to assess any differences 
among the counselor responses.



TABLE 2. Means and Standard Deviations for Measures of Client Response Variables.

Counselor Response Types

Content of Content Affect
Open

Question
Closed

Question Influence
Self- 

‘ Involving
Sell- 

Disclosing . Advice
Client Response M SD M SD M SD M SD M SD M SD M SD M SD

Total Number 
of Words 73.05 64.16 66.65 83.59 43.15 53.36 35.10 47.87 28.85 26.54 39.95 35.16 29.15 41.12 34,0 53.54

Number of 
Affect Words

.70 .98 1.25 : 2.27 .85 1.27 .25 .55 .15 .37 .80 1.15 .25 ,, .05 .22

Number of
Self-Referent
Fronouns

6.2 6.17 6.90 10.38 4.0 4.57 2.9 4.65 2.3 2.62 3.6 3.12 1.75 2.75 ; 2.4 4.35

Number of 
Present 
Tense Verbs

______ i

12.05 11.64 10.05 13.28 6.65 8.93 5.45, 9.80 4.2 '4.27 5.3 4.65 5.25 7.97 5.9 9.36

%
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- Client Response Length 
Content responses were more effective than all 

other counselor responses in terms of encouraging 
clients to talk. Affect responses were close to sig
nificantly more effective (p = .06) than Influence 
responses in the production of client words. There were 
no statistically significant.differences favoring Open 
Questions over any other counselor responses in client 
response length (see Table 3).

' " Client Affect
Content responses were more effective than Influence 

and Advice responses in encouraging clients to discuss 
their feelings. No differences were found between Content 
responses and Closed Question, Self-Involving, or Self- 
Disclosure responses. Affect responses were more effective 
than Influence and Advice responses in producing client 
affect. Affect responses were also close to significantly 
more effective than Closed Question and Self-Disclosure 
responses in generating affective responding in clients 
(p = .06). There were no significant differences found 
between Affect responses and Self-Involving responses.
Open Questions were also more effective than Influence 
or. Advice responses in encouraging clients to label 
their emotions. In addition. Open Questions were also
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TABLE 3. T-test of Differences Between Means of Content,
Affect, Open Questions, and other Responses,
in the:Production of Clients Response Length,

Counselor Response Types
' t-Values 
' • (df=38.)

' p_ (2 tailed 
tests)

Content with:
Closed Question . 2.12 .041*
Influence 2.85 .007**
Self-Involving . 2.02 .050* . '
Self-Disclosure 2.58 .014**
Advice 2.09 ,043*

Affect with:
Closed Question 1.46 .151

: Influence 1.93 ,061
Self-Involving 1.32 .196
Self-Disclosure H 00 o .080
Advice 1.47 .150

Open Question with:
Closed Question .50 .618
Influence 1.07 .290
Self-Involving .22 .824
Self-Disclosure .54 .591
Advice '. .54 .591

*2 <.05
**p <.01
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close to significantly more effective than Closed 
Question and Self^Disclosure responses in producing client 
affect Cp = .061. However, there were no significant 
differences found between Open Questions and Self-Involving 
responses on. this measure (see Table 4).

Client Self-Focus 
Content responses, were more effective than Influence, 

Self-Disclosure, and Advice responses in encouraging 
clients to own their own ideas, perceptions, and feelings. 
Content responses were not found to be significantly 
different than Self-Involving responses on this measure, 
but they were close to significantly more effective than 

: Closed Questions in producing client self-reference 
- (p = .06). Affect responses were more effective than 
Self-Disclosure responses in encouraging clients to use 
self-referent pronouns. Affect responses were also 
close to significantly more effective than Influence 
responses in the production of client self-reference 
(p = .06). However, there were no differences found 
between Affect responses and Closed Questions, Self- 
Involving or Advice, responses on this measure. There 
were also no differences between Open Questions and any 
other responses in encouraging clients to own their 
perceptions, feelings, or ideas (see Table. 51.
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TABLE 4. T-’test of Differences. Between Means of Content,
Affect, -Open Questions, and other Responses/
in the Production of Client Affect,

t Value
Counselor Response Type (df=38)" g (2 Tailed Tests)

Content with:
Closed Question. 1.79 .081
Influence 2.35 .024*
Self-Involving -.30 .769
Self-Disclosure 1.79 .081
Advice / 2.90 .006**

Affect with.:
Closed Question. 1.92 .063
Influence 2.14 .039*
Self-Involving . .79 ■ .434;
Self-Disclosure 1.92 .063
Advice 2.35 .024*

Open Question with:
. Closed Question 1.94 .060
Influence 2.37 .023*
Self-Involving .13 .897
Se If -Dis d o  sure " 1.94 .060
Advice 2.78 .008**

. *jg < . 05 
**P <.01
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TABLE 5. T-tests of Differences Between Means of Content,
Affect r Open Questions, and other/Responsesf
the Production of Client Self-Focus.

Counselor Response Types
' t-Value 
. Tdf=38). P (2 Tailed-Tests]

Content with:
Closed Question 1.91 ,064
Influence 2.60 .013**
Self-Involving 1.68 .101
Self-Disclosure 2.95 .005**
Advice 2.25 .030*

Affect with:
Closed Question 1.57 .124
Influence 1.92 .061

'- Self-Involving 1.36 .181 .
Self-Disclosure 2.14 .038*
Advice 1.79 ,082

Open Question with:
Closed Question .75 .455 -
Influence 1.44 .157
Self-Involving ,32 .748
Self-Disclosure. 1.89' .067
Advice 1.14 .263

*£ < .05 
**P <.01
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■ : :  Client Here^and-Now Time' Orientation . _

Content responses were more effective than Influence 
Self-Involving, and Self-Disclosure responses in encourag 
ing clients to concentrate on the present. They were 
also close to significantly more effective than Closed 
Questions in generating a here-and-now time orientation 
in clients. There were no differences found between 
Content responses and Self-Involving responses on this 
measure. In addition, there were no differences found : 
among Affect responses and Open Questions and any other 
responses in encouraging clients to use present tense 
verbs (see Table 6).



TABLE 6. T’-Tests of Differences ■ Between. Means of Content, 
Affect, Open Questions, and other Responses, 
the Production of Client Here-and-rNow Time 
Orientation.

Counselor Response Type
' t Value 
(df-38) . • p (2 Tailed Test)

Content with:
Closed Question 1.94 .060
Influence 2.83 .007**
Self-Involving . 2.41 .021*
Self-Disclosure 2.16 . 038*
Advice, 1.84 ,073

Affect with:
Closed Question 1.25 .220
Influence H 00 .069
Self-Involving 1.51 .139
Self-Disclosure 1.39 .174
Advice . 1.14 .261

Open Question with:
Closed Question .40 .688
Influence 1.11 ,276
Self-Involving .60 .551
Self-Disclosure .52 .604
Advice .26 .797

*p < . 05
*'*p . 01



CHAPTER 5
DISCUSSION

Although interpretations and conclusions from 
this initial attempt to study the impact of counselor 
verbal communication under naturalistic conditions should 
be drawn- tentatively, results from the present study have 
provided an encouraging basis for immediate discussion 
and future investigation. The data from this study in
dicated that substantial differences exist in the effective
ness of the eight counselor verbal responses in the pro
duction of client Response Length, Affect, Self-Focus, 
and Here-and-Now Time Orientation. Despite large within 
group variances, statistical analyses revealed signifi
cant differences favoring Content responses in the pro
duction of client words> affect words, self-referent 
pronouns and present tense verbs. Affect responses were 
also found to be more effective than several other ver
bal responses in the production of client affect words 
and self-referent pronouns.; Support was also found for 
the use of Open Questions in the production of client 
affect.

■ 39
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' Withiri-Group Variance

• The large within group variances found in this 
study may be accounted for in several ways. First, it 
may have been the case that there was something inherently 
unstable about the responses themselves that would have 
produced such variability„ The existence of high inter
rater reliability in this and other studies would seem to 
compete with such an explanation.

More likely, the source of variance may be found 
within the clients and counselors themselves. It could 
have been the case that clients were expressing individual 
.preferences for certain responses over others, or that 
clients differed in their tendency for verbosity. The 
random selection of responses provided some control for 
verbosity. It may have been possible, however, that 
individual clients preferred a particular type• of response 
and increased or decreased their responding accordingly.

Large within group variances could also be 
accounted for by what was seen as minimal skill level on 
the part of counselors in this study. Therefore, the 
effectiveness of the responses may have been "hit-or- 
miss", especially those in the Continuing Response 
category which require a relatively high level of skill 
to produce consistently effective results.
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While the within group variances in this study were 
large, and may be controlled in future research by in
creased sample sizes and intervening variables such as 
client preference and counselor skill level, it is im
portant to note that significant differences between 
counselor response types, and the production of client 
response length, affect, self-focus, and here-and-now time 
orientation' were found nonetheless. These results may 
therefore be taken as conservative estimates which may 
increase when within group variance is controlled and re
duced. In addition, the presently insignificant relation
ships between particular counselor response types and 
client verbal behavior may be sharpened to yield signifi
cant results.

' Client Response bength .
Content responses were found to be more effective 

than all other responses in encouraging clients to talk. 
Through the use of empathic reflections and paraphrase, 
counselors may have communicated understanding and accept
ance to their clients. Clients may then have trusted 
their counselors more and felt freer to discuss their 
problems. Some of the other response types may have 
decreased client response length because of their nega- . 
tively reinforcing, evaluative, or directive content, or 
their tendency to chance the focus on the interaction
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from client to counselor, For example, Influence, responses 
te.g, , "That' s really not a smart thing to do"), may have 
decreased response length by making clients defensive.
Advice responses may have cut-off further discussion by 
providing premature solutions to client problems (e.g.,
"You should look for a new job"I. Clients may have agreed 
with the counselor because they ..were., easily influenced by 
authority or they may have decided to curtail discussions 
because they felt they were only going to get "pat answers", 
Closed Questions may have served to restrict client re
sponses because they are easily answered by "yes" or "no" 
or with just a few words„ Finally, Self-Involving re
sponses, especially those reflecting low skill level, may 
have been interpreted as accusations or challenges by 
clients (e.g., "I’m getting really confused because you're 
contradicting yourself"!. If clients felt defensive they 
may have chosen to protect themselves by withholding fur
ther ammunition: their words.

Affect responses were close to significantly more 
effective than Influence responses in the production of 
client response length. The empathic nature of affect 
responses may have encouraged clients to talk, while the 
evaluative nature of Influence responses may have dis
couraged discussion. The insignificant relationships



43

among Affect responses and Open Questions and the other 
response types in the production of response length may 
be related to the large variances and minimal skill level 
of the counselors. For example, the Open Questions may 
have been too vague or ill-timed and therefore may have 
inhibited client discussion. In addition, they may have 
been used indiscriminately and therefore could have 
produced defensiveness in clients.

Client Af fective' 'Responding 
Significant results were found which favored 

Content and Affect responses over Influence and Advice 
responses in the production of client affect. It would 
seem that these empathic responses created an accepting 
and understanding climate which may have enabled clients 
to trust their counselors. Given such rapport, clients 
may then have felt freer to discuss their feelings. 
Influence responses on the other hand are evaluative : ■ 
(e.g., "That's bad") and may ..have made-.clients defensive, 
hence causing them to maintain the interview on a shallow 
level and to hide their feelings.' Advice responses 
change the foCus of control from the client to the 
counselor in that the counselor attempts to solve the 
problem for the client (e.g., "You should talk to her 
about it"). Clients may have felt inhibited or cut-off :



• 44

from discussing their feelings since the counselor had 
already moved on to the discussion of solutions.

Open Questions were also found to Be more effective 
in the production of affect words than Influence or 
Advice responses„ Positive results may have been the 
result of the non-restrictive nature of Open Questions„
Non-restrictiveness may have been interpreted by clients 
as an indirect indicator of acceptance. In addition, 
the Open Questions may have been directed specifically 
at gaining information on feelings (e.g.,, "How did you 
feel about that?"), which may have shaped an emotional 
response (e.g., "It was really frustrating1"1.

It should be noted that Affect and Open Question 
responses came very close to being significantly more 
effective than Closed Question and Self-Disclosure re
sponses in terms of client affective responding. It is 
highly possible that a decrease in variance could yield 
significant results on. this measure. Closed Questions 
are restrictive responses which may decrease discussion 
or further labeling of feelings by clients (e.g.,
Counselor: "Did you feel angry?"... .Client: "No").. In 
addition, the use of a series of Closed Questions in an 
interview may give the appearance of an interrogation, 
causing inhibition and defensiveness on the part of 
clients. On the other hand, the unskilled and
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indiscriminate use of Self-Disclosure responses may focus 
attention on the feelings of the counselor instead of 
the client„ If there were a mismatch in experiences the 
client may suppress the discussion of personal feelings in 
order to avoid being embarrassed for having had a different 
emotional reaction to the situation than the counselor.

: Client Self-Focus 
Content and Affect responses.were also very 

effective in ...the: .production"' oficlfent Lself-.^reference, " Both 
Content and Affect responses were more effective than 
Self-Disclosure Responses in encouraging clients to 
speak personally about their problems. In addition.
Content responses were also more effective than Influence: 
and Advice responses on this same measure. Again, it 
would seem that the use of empathic responses may have 
created rapport and trust which enabled clients to accept 
responsibility for their actions and perceptions, as 
measured by the use of self-referent pronouns. : In con
trast, the use of Self-Disclosure- shifts the focus of 
discussion from client to counselor (e.g., "My family was 
the same way"), and the effects of modeling the use of 
self-referent pronouns may have been over-ruled by the 
stronger influence of awareness of others in general.
Hence, the discussion may have become side tracked or ■mbre 
abstract instead of more personalized. In addition, the
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client may have been intimidated by counselor experiences 
and the way they were handled. As a result, shame, guilt, 
or embarrassment may have caused further depersonalization 
of client discussion. The evaluative content of Influence 
responses may have caused the same defensive depersonaliza
tion on the part of the client. Advice responses, through 
the change in focus.of control, may have encouraged clients 
to abdicate responsibility for owning their own problems, 
which may have been reflected in the use of fewer self
referent pronouns. ■

Close but statistically , insignif icant-/ relationships 
were also found which favored Content responses over 
Closed Questions and Affect responses over Influence re
sponses in client production of self-reference. As noted 
before, increased sample size and skill levels may serve 
to clarify these relationships by reducing variance.
The empathic Content and Affect responses may then be 
more effective in encouraging clients to personalize the 
interview since they create trust and rapport, whereas 
the Influence and Closed Question responses may have 
created defensiveness, hence a tendency for clients to 
shy away from owning their own perceptions, feelings, 
and actions.
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Contrary to the hypotheses, Open Questions failed 
to produce signfleant results over any other response 
type in terms of client production of self^reference. One 
possible explanation may be that direct, though non-' 
restrictive, requests for information by counselors, 
especially about feelings, may have been slightly threat
ening to clients. They may have lessened this anxiety 
by reporting feelings and experiences in a detached manner 
(e.g., "It was really scary" as opposed to "I was really 
scared"!. Another'possible explanation may have been the 
lack of self-referent modeling. Since counselors were

/ - x „ - . ■requesting information about clients (e.g., "How did you 
feel about that?") they had to use second person pronouns.

Client Here-and-Now Time Orientation
The empathic nature of Content responses may again 

be credited with their effectiveness over Influence,
Self-Involving, and Self-Disclosure responses in the 
production of present tense verbs. It may have been that 
clients could face what they were presently thinking and 
feeling because, through the use of Content responses, 
the counselor provided an accepting, safe atmosphere for

such discussion. In addition, any defensiveness or 
change in focus from client to counselor brought about 
by the unskillful use of the other responses may have
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caused, clients to reach back'in their pasts to defend 
themselves (e,g,, Counselor Self-Disclosure: "I never had 
any trouble taking tests".„...Client: "Well, I didn't
either until last year w h e n .

Another possible reason for the effectiveness of 
Content responses, and conversely the ineffectiveness of 
the other responses including Affect and Open Questions,:: 
on this measure may have been due to the modeling and 
shaping of present tense by counselors (e.g., "You feel 
angry when you think about last night" as opposed to 
"You felt angry last night" or "What sorts of feelings 
did you have about it?" or "I always felt bad when I 
went off my diets, too")..

Summary and Implications
It would seem that there was a general trend 

toward support for the hypotheses of this study. Content 
and Affect responses appeared to be valuable in aiding 
counselors to create and understanding, accepting, and 
trusting atmosphere, which allowed clients to feel 
freer to disclose their thoughts and feelings. Open 
Questions, generally created an unrestrictive atmosphere 
which may have made many clients more relaxed. In 
contrast. Influence, Closed Question, Self-Disclosure,
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and Advice responses were considerably less effective on . 
all measures. It may be that their restrictive, evalua^ 
tive, and directive nature were particularily unsuited for 
initial counseling sessions where the creation of rapport 
and trust are important preconditions to the helping 
process.

It would appear that the ground has been broken 
for discussion ,of the effectiveness of the usually recom
mended counselor verbal resonse in the "real world."
Research findings may be added to the theoretical:"rationales 
offered for the use of empathic responses during initial 
helping interactions, and for the suppression of natural 
tendencies, to interrogate (Closed Question)., to evaluate 
(Influence)., to. remain egocentric (Self-Disclosure) , 
and to offer quick solutions (Advice) when discussing 
client problems. Trainees may also be encouraged by 
the effectiveness of the recommended responses given 
conditions Of minimal counselor skill level. Most 
counselor communication programs offer only limited, 
opportunities for skill acquisition. It is hoped that 
these and other discussions will lead to further 
hypotheses and empirical investigations into the complex 
interactions that occur as one human being seeks .to 
heIp another.
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R'e'contoendation? for' Future Res'eair'cb.
Tfiere were several Basic limitations of this study 

that should be considered in the interpretation of its 
results and the design of future naturalistic research. 
Perhaps the most critical limitation surrounded the vague 
characterization of the clients in the study„ No demo-v 
graphic or social characteristics were gathered about the 
clients in the original study (LaQuatra, in press1 there
fore only the most obvious and directly discernable (from 
audio tapes), descriptions can be made about them. It was 
possible to state unquestionably the sex of clients and 
that they came to the clinic of their own accord seeking 
nutritional guidance. Critiques of the tapes led to the 
general assumptions that the clients were generally within 
the ages of 18-25 and that they represented a diverse 
group of majors. It would have been much more profitable 
to the general!zability of results from the present study 
if concrete measures of these and other descriptive 
variables had been gathered in the original study. Un
fortunately, such data was lost as the clients were un- 
traceable.

Another limitation of the study concerning its 
participants revolved around the non-random selection 
of both counselors and clients. Use was made of the only
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obtainable and available data (clients who were willing 
to be taped and nutritionists who had received skill 
training and were on practicum at the Clinic). Random 
selection of participants for both groups would have 
increased the generalizability of the study.

In addition, while several different counselors 
were utilized in the present study with both male and 
female clients, it would have been useful to include 
a sample of male counselors, had they been available, 
in order to assess the effects of gender pairing on 
the use and effectiveness of the advocated counselor ver
bal responses. Future researchers may also wish to study 
the effects of these responses under differing natural 
Settings and with different populations and problems.
It would be worthwhile to investigate the effects of 
using mixed types of responses and pure and single 
responses.

The insignificant and borderline relationships 
between several types my be clarified by the use 
of larger sample sizes and the reduction of variance 
in future research. Pre- and Post test measures to con
trol for individual preferences for counselor response 
types should also be a part of future designs. In 
addition, groups of counselors at various skill levels
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should be used in order to test for the reduction of
variance and increase in effectiveness as skill level •
improves. The relationship Between General Open Questions
("What can you say about that?"}, and Affective Open
Questions ("How did you feel about that?"L should also .
be tested to see if there is a difference in their ability

. / 
to produce affective responding in clients. Finally,
counselor modeling influences in self-reference, affect,
and present: tense verbs should be investigated, especially
as they relate to the effectiveness of Self-Involving
responses.



• APPENDIX I
Rating Instructions for Coding Counselor Statements 

(Danish, D'augelli. Brock, & Ehrlich, 1978)

General Guidelines
There are two units of measurement involved in the 
coding of helper-helpee interactions, the grammati
cal sentence and the helper statement. Each gram - 
matical sentence is placed in one of the ten verbal 
response categories. There may be one or more sen
tences in each helper statement. A helper statement 
is defined as all the conversation of the helper be
fore the helpee responds. Several rules apply to 
the rating of sentences:
A. Only complete sentences are to be rated: Do not 

rate incomplete sentences or fragments. A 
sentence must contain a subject and a verb.
Helper statements such as "How?", "Why?", and 
"Glad to hear that" are fragments.
Exception: Commands are grammatical sentences,

e.g., "Say that again please."
B . A sentence that is interrupted by the helpee and

later continued by the helper is one sentence.
C. Some sentences may be very lengthy. They mayy

consist of several independent clauses joined
by "and," "or," or "but". Each independent 
clause is considered a separate sentence if it . 
has a subject and a verb. For example, "I am 
very happy with your work and I feel you're doing 
better everyday but I wonder how long it * 11 
last." is considered to be three sentences be
cause there are three independent clauses. When 
"and", "or", "but" connect parts of a sentence 
that do not contain independent clauses, this
is considered one sentence. In other words, only 
when "and", "or", or "but” connect independent 
clauses with subject and verb should the stater- 
ment be broken up for rating purposes. -

:5 ' 3
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Examples: .
1. "I'm upset and I worry about it." (Two 

sentences to rate.)
2. . "You don't like shopping and having to Spend

money." (One sentence to rate.)
D. In situations in which one sentence contains 

several response types, rate only the last part 
of the sentence. •
Example:
"Even though you're not convinced, you seem 
very confident." (This is rated "affective" 
because the second part of the sentence is an 
affective response.)

E. Occasionally, a sentence may seem to be of two 
types. When this occurs, the response should 
be coded in accordance with its predominant 
theme. For example, many responses beginning 
with "I" may summarize or reflect feelings: 
e.g., "Let me see if I understand what you are 
saying." If the. "I" is of central importance, 
the response is self-involving; if not, another 
category is more appropriate.

II. ' Response Types
A. Content Response (C)

■: Definition: A statement which summarizes or 
reflects the content of the prior statement or 
statements. A content response can include a 
feeling word if the helpee has used the same 
word; (e.g., I'm feeling down— You're feeling 
down). A content response may be in a question 

. form if the helper is seeking the helpee' s feed- 
. back about this summary or understanding. Such 

beginnings as Are you saying.,.' Do you mean 
that....; I under stand you to say that. .. . (said 
in a questioning way) are clues to this kind of 
content response. These responses are content 
responses only if they attempt to summarize, not 
if they attempt to discuss unstated feelings.
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What a miserable day. My care broke 
down, my dog got away, and I lost 
my wallet. What'll happen next?

Helper: You1ve really been hit by a lot
today.

2. Helpee: My father was just laughing and
laughing when he heard I made it 
into college.

Helper :• - Your father thought it was really 
funny.

3. Helpee: Do you know what kind of person I
am? Wouldn't you like to know?

Helper: You wonder if I'd really like to
know the real you.

4. Helpee: , I really have trouble with my
temper. I just fume when someone 
says something I disagree with.
It drives me up a wall.

Helper: It drives you up a wall to hear
someone you disagree with.

. Affective Response (A)
Definition: A statement in which the helper
reflects a feeling which the helpee has not yet 
labelled. The helper is trying to identify the 
person's feeling(s) as inferred from nonverbal . 
(including verbal quality) behaviors accompany
ing the helpee's speech. It should refer to the 
helpee's feelings, not those of others (You're 
feeling...as opposed to John's feeling...). An 
affective response often begins with "You are . 
feeling." However, this phrase must be followed 
by an affective word to be considered an af- ■ 
fective response. If you can substitute THINK 
or BELIEVE for the word FEEL and not lose the 
meaning of the response, it is not an affective 
response if the word THAT follows the feeling

■ Examples: ’
1. Helpee:



word (e.g., You're feeling that you'd like to 
go."-). An. affective ■ response may be in the 
form of a summarizing question such as "Are
you saying that you're f e e l i n g _____?"
or it may be qualified by "It seems to me 
you're feeling," "As I see it you're feeling, 
etc."
An affective response need not personalize a 
feeling (You're feeling...). Responses such 
as "It was frustrating,"or "You're parents 
annoy you," are affective resonses because the 
helpee's feelings are the focus.
NOTES: "Wishes" and "wants" are not affective 

.. responses. "Like" is not an affective 
response.

Examples:
1. Helpee: My girl left town yesterday. I

really struck out with her. We
just couldn't get together on any
thing .

Helper: You're sad that she's gone.
2. Helpee: I got really nervous when he came

in. I'd wanted to meet him for 
two years.

Helper: You were feeling really excited
- when you saw him.

3. Helpee: I'm tired of taking it all the time.
I never get things my way.'

Helper:. You resent never getting your way.
4. Helpee: My son is a great kid. He's fun

to be with. I'm really glad we
decided to have kids.

Helper: You're proud of your son and enjoy
being with him.



Questions , (Q)
Definition: Questions seek to gather new
information. While many responses are grammati
cal questions, they may not be designed to elicit 
new information as much as to be tentative about 
content or feelings ("Are you saying...?") and 
should not be rated as questions. There are two 
kinds of questions: open-ended and closed-ended 
questions.
1. Closed-ended (OQ) questions that can be 

answered YES or NO or by (with), a one or 
two-word answer. Whether or not the he1pee

> - responds with one or two words is not impor
tant. Questions asking for a quantity (How 
much, How many, etc.) are closed questions. ,
Examples:
1. Did you like that?
2. Were you angry?
3. How many brothers do you have?
4. When did that start?

2. Open-ended (OQ) questions that cannot be 
anwered with YES or NO or by (with) one or 
two words. They allow the heIpee much more 
freedom to respond as he/she wishes.
Examples:

; 1. How did you feel?
2. What did you do then?
EXCEPTION: Though not in questions form,

a statement such as "Tell me 
more about that." is considered 
an open-ended question since its 
intent is to elicit new infor- 

; mation. -
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Also questions such as "Can you 
be more specific?" or "Can you 
tell me more about that?" should 
be considered open-ended because 
the intent of the question is to 

• encourage open-ended exploration.
Advice (AD)
Definition: A response that provides an alterna
tive mode of behavior (actions and thought) for 
the helpee. It presents an idea that the helper 
feels will aid in resolving the problem„ It must 
originate from the helper. Advice may be about 
thoughts ("I think you should think about...") or 
acts ("How about going for a job interview?"). 
Advice also includes directing or commanding the 
helpee to say or do something.
Examples;
1. Helpee: My roommate really gets on my nerves.

She's always throwing her dirty 
clothes around.

Helper: Why don't you tell her how much it
bothers you.

2. Helpee: I'm about to graduate, but I don't
know what 1 1m going to do yet.

Helper: I'd suggest you see a vocational
counselor.

3. Helpee.: Jane's a good friend of my sister.
I'd really like to go out with her.

Helper: Ask you sister to introduce her to
you.

4. Helpee: I have a midterm this week that I
really haven't prepared' for.

Helper: . You'd better start studying.
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Influencing Response (I)
:Definition: This type of response is used to . 
change attitudes and beliefs and indirectly 
the behavior of the helpee. It deals with 
topics previously discussed by the helpee and 
attempts to reinforce, (positively or negatively) 
statements or ideas introduced by the helpee. 
Influencing does not offer a new solution to 
the problem (new solutions are advice); rather, 
it follows up (positively or negatively) an 
idea that the helpee comes upon? e.g., "That's 
a good idea, follow through on it," "You're 
not.going to get into that again are you?"
(This is not a question; it is not seeking new 
information). Influencing statements concern a 
helper's thoughts rathen than his/her feelings 
about statements or ideas introduced by the 
helpee. (Discussion of a helper's feelings is 
either self-involving or self-disclosure.) Re
sponses of an interpretative nature are coded 
as influencing.
Examples:
1. Helpee: I'm going to try that new acid. It 

might really be great.
Helper: That doesn't seem like such a smart

thing to do.
2. Helpee: I was thinking about flying to

California but I get scared of 
flying.

Helper: You really don’t have to worry
about that .-

3. Helpee: When I got dizzy, I began to wonder
if I should see a doctor.

Helper: That sounds like a good idea.
4. Helpee: No one really likes me. It's be

cause I'm fat. If I were slim, I'd 
have lots of dates.

Helper: Maybe it's really not your weight
that's the problem.
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F „ Self-Involving Response (8-1)
Definition: This response has to do with the 
helper1 s' per son'ai r esponse, to some stimuli 
(behavior, attitude, verbalization) expressed 
by the helpee. These usually have to do with 
the helper's feelings; e.g., "I feel (this way) 
about (you, what you've said, what you've done)." 
Self-involving and influencing responses may be 
very similar, especially since some self-involv
ing is to express, the helpers' personal response 
to some stimuli in a sharing sense and not to 
directly influence the helpee. Other responses 
may include I-statements, but self-involving re
sponses are.primarily here and now responses.
NOTE: "I see," "I understand," "I know/" and

"I think so" are considered self-involving 
responses.

Examples:
1. Helpee: I just found out I'm pregnant.

Helper: That's really great. I feel excited
. for you. "

That job was no good. Why did you
send me to such a place? It was 
dirty and they worked me like a 
dog.
I'm sorry you didn't like it, but 
I'm disappointed you didn't give it 
more of a chance.

3, Helpee: My friend and I used to really get
along well, but recently we're fight
ing a lot. I really wish I could 
do something about it.

Helper: I'm gald to hear you saying you want
■ to work on it.

4. Helpee: You know I can't control my anger.
I just let it all out at once.

Helper: It really hurts me when you are angry

2. Helpee:

Helper:
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G. Self-Disclosure (SD)
Definition; This response is a presentation of 
factual information on the part of the helper 
about him/herself. It is usually' hot a here 
and now statement; e.g., "I had that problem 
once, I handled it by...." The information may 
be personal ("I feel distraught today.") or im
personal ("I come from Chicago."), but it is 
not meant as a direct reaction to the helpee.
Examples:
1. Helpee: I'd like to learn how to play .

tennis. I wonder if there's a 
way of taking lessons in this town.

Helper: I've gotten really good with my
tennis through taking lessons.

2. Helpee: Sometimes I just get so down that
I don't know what to do.

Helper: I've had that feeling too - when
everything looks gray.

3. Helpee: My parents never leave me alone.
They're always checking up on me, 
which makes me feel like a child, 
not an’ adult.

■ Helper: My parents did that too for awhile.
I really had a few hard years with 
them.

4. Helpee: I really was on the spot. She asked
me what I thought of her new dress.
I thought it was really ugly.

Helper: I was in the same situation yesterday,
only this was about my girl's hat.

H. Aside (AS)
Definition: A helper directing remarks to him/
herself, e.g.:, "I. wonder why I said that,"

(
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Information (IN)

Definition: A statement which provides informa
tion in the form of facts, resources, etc. In
formation responses are "neutral" in that they 
are not intended to directly or indirectly change 
the helpee1s behavior. Although influencing and 
advice responses may provide information, they . 
are not considered information responses because 
they provide information for purposes of changing 
helpee behavior.
Examples;
1. Helpee: Do you know of any place where I

can get help for my drinking problem?
Helper: There is a chapter of AA in town

that has an office on Main Street,
2. Helpee: How can I get more involved with

people?
Helper: I don 11 know.

3. Helpee: I've applied to all three super
markets in town for a job and 
haven't had any luck.

Helper: There's a new supermarket opening
up next week.

4. Helpee: When was the last time we talked
about my brother?

Helper: (.Information) It's been at least
a month.

Helper: (Influencing Response! It's been
too long since we talked about him.



APPENDIX II
Procedure; for Content Analysis of Client Responses

I. Number of Words;
1. Count every word,2. Hyphenated words count as two words, except

words like "uh.---h.uh" which count as' one word,
3. Contractions of two words count as two words.
4. Count only words that are there—  do not count

omitted words.
' 5. Words which are represented by letters (e.g., 

T.V., and I.D .> count as one word„
II. Number of Affect Words;

1. They are one-word direct statements of feeling. 
They are usually adjectives.

2. Count every affective word as long as it de
scribes a person's state of feeling, sensation, 
awareness.

3. Do not count hunger Or .liking as affective 
words.

4. Usually if, "I feel..." can be written in front 
of the word, then it is affective.

5. . Concern, care, alone, hate, love are affective
words.

Ill. Number of Self-Referent Pronouns;
1. Client Self-referent include: I, me, mine, my, 

myself.
2. Count every pronoun of this type ' when used 

by clients.
IV. Number of Present Tense Verbs:

1, Count all verbs, verb phrases (1 verb)., and 
gerunds (e.g., to be, in going, being, etc.).

2. Helping verbs are part of a verb phrase and 
count as one verb (e.g., in going).
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Present tense verbs are action now; at the 
present time.
Past tense verbs are action in the past.that 
did not continue into the present.
Future tense verbs are action in the future. 
They always include "shall" or "will"„ Also 
"am going to" and "am about to".
Gerunds should be rated the same tense as the 
tense of the predicate in the sentence (e.g., 
"I want to know." = 2 verbs, both present 
tense).
"Can do" is a present tense verb. "May do" is 
a future tense verb.



APPENDIX III
Excerpt of Tape Transcript of Counseling Session

HR: Female Counselor 
HE: Female Client

HE:: Basically, I'd like to lose weight so do you have
any kind of plan that you can give me? Like I
think I weigh, at least one-sixty. I want to get 
down to one-twenty where I used to be.

HR: Well, there's no specific plan. It would be better
if you told me what things you've tried to lose 
weight or your history of weight gain.

HE: Well, I've always been skinny, believe it or not.
Like I used to weigh one-twenty-five in high school,
and it's just since my sophomore year in college 
that I've put it on, and you know I tried dieting
by myself, like just eat my three meals a day, but
I usually went back to....especially out here with 
all the fast foods and that. And in the summer time 
I went to Weight-Watchers which that was O.K. That 
was a good program. I lost like eight pounds in a 
month and a half, which I thought was good. But the 
only thing with that, like I said before, it was 
four dollars a week. It was like ten dollars to
join and four dollars a week just to get weighed
in and listen to a lecture, and it was like too 
expensive. It was a good program though.

HR: You liked the way they went about helping you lose
weight, but the money part was a problem.

HE: Yeah. The meals were...like you could eat just about
anything and they measure what you're eating and stuff 
like that. But four dollars a week, I thought was 
like kinda dumb. It was good...The things that I 
liked about .after ; you got weighed every week that 
was incentive. Like eat or don't eat, or don't cheat 
cause then you'll get, you know, booed.
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HR: It helped sometimes to know you're going to be weighed
and other people are going to know.

HE: I looked out of place there, too, cause there, were
ladies who weighed like two hundred and twenty-five 
pounds, and like I don't think I'm that grossly over
weight, but I would like to lose at least forty pounds.

HR: The gain has been just since you started college.
HE: Yeah. My sophomore year I started packing on the 

pounds, and then like when I first came out here I 
guess Spring of '77 my sixth term, I was like one- 
forty-five, and the next year I went to like one fifty 
and since last year and now this year like one sixty 
or probably more, I don't know. I haven't weighed 
myself in a while. But it seems like in a year...
I've got a lot to lose. I've been exer...I've been 
on a diet now since I've been back from Christmas.

HR: What types of diet?
HE:: .; Well., .I'm trying to follow^kinda like Weight-Watchers, 

but I cheat every now and then. I just eat my three 
meals, but I don't measure the foods, and I'm suppose 
to do that. I've been exercising a lot, every night 
before I go to bed for about twenty minutes. I've 
felt my stomach going down, and I also cut out salt 
so that I can lose fluids.

HR: So you think you might be losing weight right now.
HE: Oh yeah. I lost fluid. I know that cause I can feel

the difference in my clothes. _
HR: Oh, that's good. Do you think that eating three meals

a day and exercising would help you lose the amount 
that you want to lose?

HE: No. I'm probably going to have to cut down on my
consumption of food like even though I am eating just 
three•meals. But. it1s helping. I think I have to 
exercise more. I was going to try to run or swim, 
but I constantly have a cold, so swimming is out and
running, it's a pain in the neck to go up to Rec Hall
all the time./But I'm working on it. I'm on a diet 
with this other girl from...my friend from back home.

.. She's on another,kind of diet, you eat, yuck!, yogurt .
:- and buttermilk at breakfast and at lunch and that's 
all she's eating. On the weekends she'11 have, some
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like her supper. But 1 don't like all these fad diets 
I'd rather stick to my three meals.

HR: Yeah. That's a much better idea.
HE: She said she lost weight, but I don't know. It's

probably all water, and she's like real tired at work 
and she has like dark circles under her eyes. She 
looks terrible.

HR: Well, you seem to understand that you should be eating
you know even though you're trying to lose weight you 
still have to eat right.

HE: Right.
HR: That's good. What do you think the weight gain was

from? Do you have any idea?
HE: Overeating. And like I wasn't as active as I was in

high school. I went out more. Now I find myself 
sleeping a lot. And, you know, eating more, probably 
that and now down here fast foods. I can't resist 
the Cattle Car or Arby's.

HR: There's a lot of temptation right here.
HE: Yeah, and the parties with the beer. That always adds

to it. I've cut that out, too, for a while.
HR: So what types of foods would you normally eat in a

day? ' . '
HE: Well, normally I usually don't eat breakfast. Weight- 

Watchers they tell you you've got to have your three 
meals so if I can I'11 just have like a piece of 
toast and a cup of coffee and lunch a lot of times 
I skip cause I'm in class and then for. supper I'll 
have, you know. I'll have the meat, vegetable, and a 
potato and coffee. I've been drinking a lot of water, 
cut out soda and stuff like that you know. Basically, 
I eat just about everything.

HR: It sounds as if you don't eat very much.
HE: I do, the quantities. For supper like I'll eat two

pork chops and like I love brooolli. I eat lots of
brocolli and then you know, either a couple french
fries. I don't know...I try to cut down on the starch
es, but it doesn't seem to work that fast I guess.
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HR: But still, if you’re not eating breakfast, a piece
of toast for Breakfast and eating dinner.....

HE: That's what I thought too. So I figured maybe I need
exercise.

HR: You said you haven't weighed, yourself lately.
HE: Uh-huh.

■ .

HR: Maybe that would be a good idea, like maybe once a
week to weight yourself once a week to see.....

HE: I did. I took my measurements last weekend. My scale
at home doesn't work right, but my hips are about 
forty-four,. my waist is about thirty-three, my bust 
is like thirty-nine, which is through the back.

HR: But still you notice even if you're losing weight and
exercising...

HE: Yeah.
HR: You are gonna definitely lose inches if you're

exercising.
HE: Uh-huh, I hope so. I don't think I have to lose

pounds. That's what I figured. I think...I was 
telling everybody, I didn't think I ate that much 
and I thought maybe it was just what I was eating, 
that it wasn't the balance. Like Weight-Watchers 
Said it was like a chemical reaction or something 
that went on. You know, we had to have so much fats, 
and they made you drink skim milk and it was just 
like the combination of foods that I don't know that 
you lost. So I figured that's what I'm doing. In
stead of just cutting down, I'm not putting the right 
stuff in. But I don't know what else to try.

HR: Well, it seems like the Weight-Watchers really worked
for you..

HE: Yeah, it did, but this time around I'm not too sure...
that plus running... that I thought was too expensive, 
four dollars a week.

HR: Is there another way you could get the diets without
having to... .
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HE: Oh I have the diets. I still have them, Yeah. I kept

the program. But then like down here, you know, it's 
a pain in the: neck. You're up here all the time and 
like I said I don't get to eat my three meals a day.
I don't feel like eating breakfast half of the time.
I come home from class at two o'clock. If I eat lunch 

.. then, then I have to eat my supper later on and I
usually get hungry like eat around four or five.

HR: So right now that kind of diet not ..realistic .for you.
HE: No, No. It was good in the summer time cause I worked.

You know, then I came home for lunch at twelve o'clock, 
you know for lunch, had your lunch and supper was the 
regular time and breakfast., you know, you forced cereal 
down or something. That was O.K. but out here my 
schedule's too excentric.

HR: Yeah, if your schedule's pretty planned out you can
use a diet like that. So now you're trying to find
some other way to lose weight without having that 
kind of diet.

HE: Right.
HR: So do you feel that your three meals a day/ or even

your two meals a day, is adequate right now for you
to lose weight?

HE: See, I'm not sure because I'm not sure of what I'm
eating in them is like you know making me gonna
lost weight even though I'm just eating two meals 
a day instead of three. I don't know if I'm eating 
right stuff. But I'm trying to stick like your
three things like your meat, vegetable, potato. I

. felt like I lost though since I came back from Christ
mas.

HR: I don't understand what you mean when you say you're
"not sure you're eating right."

HE: Like if I have...well like maybe it's the proportions
I eat, you know like two pork chops is too much, too 
small and vegetables or potatoes. Like should I 
cut out the starches all together, or I'm not sure 
if I'm eating correct stuff. :

HR: You don't count calories.



70

HE: Uh-Suh. Weight.-Watchers never do. You just watch the 
stuff you’re eating. The only things they count cal
ories is bread. ; You’re allowed two pieces of bread a 
day. That's about one hundred and fifty calories, 
and stuff like diet soda - fifteen calories a day. 
What, you think I should count calories?

HR: Well, that’s really up to you, if you think that would
be beneficial for you.

HE: See, they used to say at Weight-Watchers that counting
calories didn't allow you to have like all the things, 
like certain foods, you know, if you're allowing your
self a thousand calories you probably....

HR: A thousand calories is a pretty heavy restriction.
HE: Yeah, but Weight-Watchers they didn't want to restrict

you to what, food you could have or couldn't have.
; It was more like the quantities you could have every

thing, but the quantities had to be small.
HR: Well, you can do the same thing with calories

Did you ever figure out how many calories.... if you'd 
like to lose a pound of weight or two pounds of weight 
figure out how many calories you'd have to have a day 

: to do that? . Do you think that would be beneficial to 
you?

HE; Yeah, I could go ahead and try it.
HR: How much do you weightnow?
HE: Well, I'm not sure, probably about one-sixty.
HR: O.K, O.K. This is....make sure I did this right...

O.K. This is how many calories it would take for
you to stay at this weight.

HE: Right.



APPENDIX IV
RESPONSE RATING FORM

NAME__________________________
RESPONSE TYPE

RESPONSE NUMBER NUMBER NUMBER OF SELF- NUMBER OF PRESENT
NUMBER OF WORDS OF AFFECT WORDS REFERENT PRONOUNS TENSE VERBS

1.
2.
3.
4.
5.
6.
7.
8.
9.

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
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