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ABSTRACT

The purpose of the  study  was to provide a data base for d e te r­

mining content im portant to include in a course to teach daily living 

skills to visually impaired. The study  focused on th ree  main areas: 

daily living sk ills, a ttitudes and information about v isual impairment, 

and teaching techniques and resou rces.

A total of 46 partic ipan ts  and ju ry  of ex p erts  responded to a 

questionnaire developed by the  investiga to r. The responden ts rated  

specific skills and support items as to th e ir importance for teacher 

p reparation  for teaching daily living skills to visually im paired. They 

also ranked 11 daily living skill areas and 6 supportive  areas as to th e ir 

im portance in a course to p rep are  teach ers .

The re su lts  indicated th a t 98.4 percen t of the items in the 

questionnaire for ra ting  importance were considered im portant by the 

responden ts. Each of the 98.4 percen t of the  items was ra ted  as being 

necessary  and should be included in a course to p rep are  teachers to 

teach daily living skills to the  visually impaired.

ix



CHAPTER 1

INTRODUCTION

The development of visually  impaired persons' abilities to take 

charge of th e ir  own lives and to function independently  in activities of 

daily living is im perative for en tering  the mainstream of a sighted world. 

Being able to perform daily living skills effectively not only helps visually 

impaired to lead independent lives bu t also to find satisfy ing  work and 

personal fulfillment. I f  learning adaptive techniques for perform ing daily 

living skills have been denied the  visually  impaired individual the a lterna­

tive is dependency on o thers and isolation from active participation in the 

sighted world.

Being able to take care of personal grooming and hygiene needs, 

clothing -needs, care of liv ing  a reas, food p reparation  and related  activ­

itie s, and managing family and personal business are  all essential elements 

of activities of daily living and con tribu te  to total life adjustm ent. Daily 

living skills are  basic developmental p rocesses which continue across the  

life span and are essential for effective in teraction  in home, school, and 

community environm ents. Visually impaired individuals need to have ap­

p ropria te  experiences in o rder to learn  to function at an acceptable level 

at every  stage-in  th e ir lives. Some visually  impaired individuals come 

from v e ry  sheltered  environm ents and have not been included in activities 

of daily living at home or at school. As a re su lt, some visually  impaired

1



are  re luc tan t to be independent (American Foundation for the Blind, 1974; 

Maron and Hassler , 1979).

Totally blind s tu d en ts  and those with limited vision of all ages 

have individual differences in functioning ju s t as sighted  people do. Some 

visually impaired stu d en ts  possess usable vision and need to be encouraged 

to make maximum use of it. Some are adventitiously  blind; th a t is , they  

have had sigh t long enough to have the ability to visualize learning ex p e r­

iences. Some are congenitally blind who are  impaired from b irth  or have 

lost vision p rio r to having visual memory. T raining adventitiously  blind 

people d iffers from tra in ing  congenitally blind.

Congenitally blind have the  same needs for learn ing  daily living 

skills bu t must have learn ing  experiences to develop o ther senses to com­

pensate for lack of visual sense. Development of concepts and sense of 

spatial relationships are  elements needed in activ ities of daily living bu t

are  difficult to conceptualize without visualization. The adventitiously
,

visually  impaired person developed concepts p rio r to losing vision b u t must 

rely  on remaining senses and visual memory to re learn  skills (F reyberger, 

1971). .When vision is 'lo s t , e ither partia lly  or to ta lly , .the visually  impaired 

need to learn  adaptations for perform ing daily living skills to ultimately 

function again in an independent manner commensurate with previous level 

of functioning. The individual should be able to continue to grow and to 

use new ideas and m aterials th a t become available for daily living a c tiv ity .

If some sigh t rem ains, learn ing  techniques for making best use of 

remaining vision and utilizing low vision aids can be im portant asse ts  in 

daily living skill functioning. A daptations for daily living skills are



needed to compensate for the  partia l loss while using remaining vision 

effectively .

Providing blind and visually  impaired stu d en ts  of all ages with 

learn ing  experience to p rep are  them for independent living is a challenge 

for teachers today. Until recen tly  teach ing  daily living skills was not 

considered the responsib ility  of the  schools bu t th a t of families and 

frien d s. However, it is now considered the responsib ility  of educational 

institu tions to provide p reparation  for complete living for all studen ts 

ra th e r than  academics only. I t  is not a t all unusual for a congenitally 

visually  impaired adu lt to function well on an intellectual level bu t to have 

grown to adulthood unable to function independently  in any aspect of daily 

living sk ills , even a t a minimal level. A ttitudes of family and the general 

public too often have kep t visually impaired people from being independent 

by denying th e ir capabilities (Lukoff, C ohen, and O thers , 1972). Until re ­

cen tly , the general public and visually  impaired them selves have consid­

ered  it impossible for them to live independently  and to perform activities 

requ ired  in daily liv in g .

Visually impaired in the United S tates have become an active force 

in demanding equal rig h ts  with sighted  people and have been able to in ­

fluence passage of legislation such as PL 94-142, Education for all Handi­

capped Children Act, and PL 94-602, Amendment to the Rehabilitation A ct, 

which were both enacted in 1978, to suppo rt th a t position. Along with 

these r ig h ts  come responsibilities for being able to care for personal daily 

living needs independently . Gradually, cu ltu ral changes have taken place 

and are  tak ing  place so th a t visually impaired can expect to care for them­

selves ra th e r  than  being cared for by o th ers .



Nearly every  sta te  has a t least one residential school for educating 

visually impaired s tu d en ts . For many years th is  type of school was the 

prim ary medium for educating th is group. Educators now generally agree 

th a t blind children can benefit from living at home and attend ing  school 

with sighted  children (Lowenfeld, 1973; O rlansky , 1977). As a resu lt of 

th is  change in philosophy and the  implementation of the  Education for All 

Handicapped C hildren Act, PL 94-142, more visually impaired studen ts are  

enrolled in schools within local communities. T herefore , teachers at all 

levels, k indergarten  th rough  higher education, can expect th a t at some 

time they  may have visually impaired s tu d e n ts . T eachers need to be aware 

of skills needed for activities of daily living and assume responsib ility  for 

providing appropria te  learning experiences and opportunities for individual 

growth at each age level (T uttle, 1974).

Need for the S tudy 

In many s ta te s , including Arizona, p reparing  teachers to include 

teaching daily living skills for independent living has not kept pace with 

the demand. Teaching daily living skills cannot be relegated  to a certain  

time in life, bu t needs to be taugh t at the  appropria te  m aturational level 

of individuals who are  visually  impaired ju st as they  are for sighted people.

The need for a course oh teaching daily living skills to visually
/ '

impaired persons became evident as recen t legislative specifications, com­

petencies for teachers of the visually impaired, and the  goals in rehabil­

itation teaching were reviewed (1978 Amendment to the Rehabilitation Act; 

Asenjo, 1975; Spungin , 1977). H istorically, schools have provided in ­

struction  in academic skills for visually impaired ch ild ren , and departm ents



of vocational rehabilitation have provided tra in ing  and re tra in ing  for newly- 

blinded adu lts. However, tra in ing  in activ ities of daily living so tha t 

visually  impaired can live independently  has been neglected over the y e a rs . 

Families of visually  impaired individuals look to professionally trained  

people for direction and guidance in th is area of skills (T uttle , 1974).

Adult visually  im paired, both congenitally blind and adventitiously 

blind, a re  requesting  in struction  in activ ities of daily liv ing . This group , 

over 18 years of age and not served  by the public schools, is served  by 

both sta te  and p rivate  agencies in Arizona. D uring fiscal year 1978-79, 

teachers in the seven Arizona agencies se rv ing  visually  impaired adults 

reported  th a t 336 d ifferen t people had received some tra in ing  in activities 

of daily living.

At the adult level, daily living skills are tau g h t by rehabilitation 

teachers who, according to the new certification requirem ents adopted by 

the American Association of Workers for the Blind, m ust have g raduate- 

level p reparation  in th is a rea . The federal governm ent has given the 

responsib ility  for the  accreditation process to the National Accreditation 

Council for Agencies Serving the Blind and Visually Handicapped (NAC) 

(U .S. C ongress, 1975). This Council stipu lates in accreditation guide­

lines th a t rehabilitation teachers must meet certification requirem ents 

established by the American Association of Workers for the  Blind. As of 

December 31, 1980, the  S tate of Arizona has specified th a t agencies re ­

ceiving public funding must be accredited  (T yrre ll, 1978). In o rder for 

agencies to be accred ited , professional s ta ff must be certifiab le . At the 

p resen t time th ere  are seven agencies serv ing  adult blind th roughout 

Arizona. In addition to public schools, children are served  by the Arizona



State  School for the  Deaf and Blind and a p rivate  agency. T here are o ther 

diagnostic cen ters for those having visual impairment plus o ther handicap­

ping conditions.

The Advisory Committee to the  Teacher T raining Program for the  

Visually Im paired, Special Education Departm ent at The U niversity  of 

Arizona, concerned because visually  impaired stu d en ts  g raduating  from 

high school were unable to perform daily liv ing  sk ills , recommended in 

1977 th a t the Departm ent offer a course on teaching daily living skills to 

visually impaired and th a t it be a requ ired  course for the  teacher p repa­

ration program  for th a t a rea . In addition, such a course would be avail­

able to o ther people p rep arin g  to work with adult visually  impaired and 

for regu lar classroom teach e rs . The Special Education Departm ent 

accepted the recommendation and has included such a course as a r e q u ire - . 

ment for the m aster's program  in education of the visually handicapped.

For several years such a course had been listed  in the graduate 

catalog bu t had not actually been offered . To fill th is need, the inves­

tiga to r developed a pilot workshop which was taugh t during  the  sp ring  

sem ester 1978 as a two-weekend in tensive workshop, summer 1978 as a 

three-w eek workshop meeting daily, and again summer 1979 as a five- 

week workshop meeting daily. D uring the  sp ring  of 1980 the  workshop 

material was used for inservice tra in ing  for a group of teachers of adult 

v isually  impaired.

In the view of the investigato r and the studen ts  enrolled, a 

serious limitation of the pilot workshop format was th a t th e re  was in su f­

ficient time to cover many im portant skills needed in daily living or for 

in teraction  and teaching experiences. A sem ester course would give time



for experiences with the type of s tu d en ts  teachers are  p rep arin g  to teach 

and make possible the inclusion of more of the daily living skills. How­

ever, daily, living skills cover a broad range of activ ities and a m ultitude 

of specific skills. Even for a sem ester course choice of what daily living 

skills to include would be requ ired .

Purpose of the S tudy 

The purpose of the  study  was to provide a data base for d e te r­

mining content im portant to include in a sem ester course. Teaching Daily 

Living Skills to Visually Im paired. Judgm ents about specific daily living 

sk ills, a ttitu d e s , information about v isual impairment, assessm ent of needs 

of visually  im paired, development of instructional p lans, techniques for 

teach ing , and resources were sought from two groups: ex p erts  in the 

field of v isual impairment who were in adm inistrative positions and p a r­

tic ipan ts in the pilot workshops and inserv ice tra in ing  conducted by the 

investigato r 1978-1980.

Research Questions 

Questions the study  was designed to answ er w ere:

1. What daily living skills are  im portant for teachers of the visually 

impaired to teach th e ir s tu d en ts  to perform ?

2. What information about visual impairment is im portant for teachers 

to use in teaching daily living skills to visually impaired?

3. What information about teaching techniques and resources is im­

po rtan t for teaching daily living skills to visually impaired?



Assumptions

The following assum ptions were made by the  investigato r in o rder 

to c a rry  out th is s tu d y .

1. The questionnaire d irected to workshop and inserv ice  tra in ing  

partic ipan ts would elicit valid responses as to the content needed to teach 

daily living skills to visually  impaired.

2. P artic ipan ts were able to provide accurate information.

3. The time lapse between taking the  course in teaching daily living 

skills and reporting  feelings regard ing  content did not affect reliability 

of responses.

4. The procedures se t up for the study  pro tected  the investigation 

from bias by the investigato r who was also the teacher of the  workshop 

and inservice tra in in g .

Limitations

The following factors may have affected the  ability to generalize 

findings from th is s tu d y .

1. Number of people in the  s tudy  was small and was limited to a ju ry  

of experts  in the field of v isual impairment and workshop and inservice 

tra in ing  partic ipan ts .

2. Respondents were self-selecting  and may not have been rep re - 

senatative of all workshop and inserv ice tra in ing  p a rtic ip an ts .

3. Ideas of responden ts about content needed may be applicable for 

the p resen t bu t not for the fu tu re .

4. The instrum ent for data collection was developed by the investi­

gator and was reviewed only for content valid ity .



Definitions

The following definitions were used in the design and conduct of 

the study :

1. Workshop and inserv ice tra in ing  p a rtic ip an ts—the 46 individuals 

who partic ipated  in the  pilot w orkshop, Teaching Daily Living Skills to 

Visually Im paired, during  one of the th ree  times it was offered or during  

inserv ice tra in ing  sp ring  1980. P artic ipan ts included s tu d en ts  in a mas­

te r 's  program e ither in rehabilitation or special education, professionals 

already working in the field of visual impairment, home economics teach e rs , 

and o ther classroom teach ers . The term "participants" is used th ro u g h ­

out to designate th is g ro u p .

2. Daily living Skills—home econom ics-related activ ities such as-meal 

management, food p repara tion , food service and eating , cleaning, laundry  

and clothing care , ironing  and p ress in g , bed making, sewing, personal 

cleanliness, personal grooming, and personal business management skills.

3. Visually im paired—all individuals with impairment which limits 

visual activ ity  and functioning. Included are  individuals who are  totally 

b lind , legally b lind, and partially  sigh ted .

4. Legally b lind—individuals whose cen tra l visual acuity  does not 

exceed 20/200 in the b e tte r  eye with best possible correction or whose 

visual field angle is no more than  20 degrees (Delaney, 1978). This

definition was made a p a r t  of the Social Security  Act of 1935 and is used
>

as a basis to determ ine eligibility for serv ices and for tax  deduction under 

In te rna l Revenue regulations.

5. Partially  s ig h ted —individuals whose visual acuity  is b e tte r  than 

20/200 and up to and including 20/70 (Lowenfeld, 1973). The term .
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"low v ision ," is also used to describe th is group between blindness and 

normal v ision , bu t v isual acuity can be b e tte r  than  20/70 ('C olenbrander, 

1978).

6. Congenitally b lind—individuals who have been impaired from 

b irth  from p renatal influences and individuals whose impairment came 

about following b ir th  bu t p rio r to time of any environm ental learning or 

visual memory ex p erien ces ..

7. A dventitiously b lind—a term used in the field of v isual impair­

ment to describe individuals who have had visual loss a fte r  experiencing 

visual learn ing  and memory.

8. Rehabilitation—the process designed to a ss is t v isually  impaired 

individuals to regain  former efficiency and skill in functioning indepen­

dently  in daily living skills and to a ss is t visually  impaired who have never 

learned daily living skills to function in th is area. The la tte r  is some­

times re fe rred  to as "habilitation" ra th e r  than  rehabilitation in some 

w ritings.



CHAPTER 2

REVIEW OF LITERATURE

As a basis for conducting the  s tu d y  to identify  content needed to 

p repare  teachers to teach daily living skills to visually impaired, lite ra ­

tu re  was reviewed in nine a re a s . These areas were: historical overview

of daily living skills teaching; teachers of daily living sk ills—who they  

are  and where they  teach; daily living skills im portant to be taugh t to 

ch ild ren , to a d u lts , and to older adu lts; a ttitu d es about daily living 

skills and the implications for teaching; what teachers need to know 

about visual impairment to teach daily living skills to congenitally b lin d , 

to adventitiously  b lin d , and to partially  sighted; assessm ent skills 

teachers need to teach daily living skills; what teachers of daily living 

skills need to know about developing curriculum  and teaching plans; 

what teachers of daily living skills need to know about techniques and 

methods for teaching the visually impaired; and what teachers of daily 

living skills need to know about resources.

Historical Overview of Daily 
Living Skills Teaching

T hroughout h isto ry  visually impaired people have been handi­

capped by the  a ttitudes of sighted people. How sighted  people view " 

visually  impaired and how visually impaired view th e ir  own capabilities has 

been reflected  in what has been available in daily living skill tra in ing  at 

d ifferen t points in time. A ttitudes have generally been related  to what

11
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people believed visually impaired people were capable of doing physically 

and m entally. The idea th a t visually impaired people could function phys­

ically developed more slowly than  the idea th a t they  could function mental­

ly . Educating visually impaired academically has long been accepted, bu t 

at the same time skills requ iring  much movement were considered impossible 

for people with no s ig h t or with limited vision.

Home teaching was the  fo rerunner of daily living skills teaching 

and was s ta rte d  in Philadelphia in the  1880s. Early teaching consisted 

prim arily of instruction  in braille in o rd er to read the S c rip tu re s . T here 

was no identifiable philosophy or plan for the  program , and no profes­

sional tra in ing  was requ ired  for teaching . . Job qualifications for teachers 

were th a t the applicants be female and visually impaired. Only g raduates 

of blind schools were considered because of th e ir personal experience with 

visual impairment. No additional schooling was requ ired  to be a home 

teacher. By 1926, tw enty-five s ta tes were funding home teaching p ro­

gram s, which consisted prim arily of teaching braille , hand icrafts  produc­

tion, and some methods for se lf-care  (Koestler, 1976).

In 1932 the American Foundation for the Blind, which had been 

established 11 years e a r lie r , made the  f irs t  nation-wide study  of home 

teaching. The purpose of the  s tudy  was to provide a basis to develop 

minimum standards of p ractice for home teachers. About the  same time 

the American Association of Workers for the  Blind established  a committee 

on professional s tandards and appointed a certification board for certify ­

ing home teachers (Koestler, 1976). C ertification requirem ents were 

revised in 1959 and again in 1980 following controversy  over who could be 

certified  and professional tra in ing  requirem ents.
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Although the lite ra tu re  reviewed reflected little  of the con troversy  

over who might be considered qualified to teach daily living skills to v isu ­

ally impaired or certification requ irem en ts, it has come to the  a ttention 

of the  review er th a t in the  field of rehabilitation teaching th e re  has been 

and still is considerable con troversy . The visually impaired rehabilitation 

teachers v e rsu s  the sighted rehabilitation teacher is one point of contro­

v e rsy  (Hanson, 1980). On one side are those who hold the  opinion th a t 

v isually  impaired are qualified to teach daily living skills to visually im­

paired and th a t regard less of tra in ing  and experience a sighted  person 

cannot adequately teach those with v isual disability  (Leavitt, 1974).

Home teaching was considered the  only type  of career available to educated 

blind people. People were directed to home teaching as a placement solu­

tion ra th e r  than  w hether qualified or in te res ted  (Koestler, 1976). T here 

was no apparen t consideration until recen tly  as to needs of visually im­

paired individuals who were to receive in struc tion . The opposing view 

has been, and is , th a t visualization on the  p a rt of the  teacher is necessary  

in o rder to observe how a studen t perform s and responds to in s tru c tio n . 

The sighted  teacher is able from observation to creatively  devise safe, 

efficient metltods for skill functioning.

Demands of World War II v e te ran s resu lted  in dram atic changes 

in tra in ing  program s for visually impaired. Mobility techniques were 

developed during  rehabilitation of w ar-blinded ve terans using  the long 

cane developed by Hoover. This led to a new professional field of o rien­

tation and mobility or peripatology. There was more emphasis on daily 

living skill tra in ing  as visually  impaired became more mobile, and
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program s were expanded in vocational tra in ing  and h igher education 

(Lowenfeld, 1973; K oestler, 1976).

In 1942, and continuing for 10 y e a rs , the American Foundation for 

the Blind sponsored six-w eek tra in ing  program s to enable p resen t home 

teachers to qualify for certification. In 1954, the Amendments to the . 

Vocational Rehabilitation Act provided funds for tra in ing . This acceler­

ated the  tren d  toward professionalization of home teach ing . By 1956 

th e re  were 241 home teachers of whom 64 were men and 204 were legally 

blind. A 1978 su rvey  of rehabilitation teachers by the American Associ­

ation of Workers for the  Blind showed th a t the  number of visually  impaired 

teachers had decreased from 90 percen t in 1956 to 54 percen t in 1978 . 

(Hanson, 1980).

In 1961, the  American Association of Workers for the  Blind pub­

lished the Cosgrove rep o rt. Home T eachers of the  Adult Blind: What '

They Could Do, What Will Enable Them to Do I t . This rep o rt was the 

resu lt of a year-long federally  funded study  to evaluate the  role of the 

home teacher and to provide guidelines fo r improved serv ices. The find­

ings from the s tudy  indicated a diffusion of activ ities, for some of which 

home teachers were not qualified, general indifference or unaw areness on 

the p a rt of adm in istrators, and no clarification as to the place of home 

teaching in the overall agency program . The recommendations made by 

the study  were th a t agencies clarify policies, professionally qualified people 

be made responsible for in take p rocedu res, functions of home teaching be 

clearly identified , and appropria te  educational cu rricu la  be developed ac­

cordingly (Asenjo, 1975; K oestler, 1976).



An independent Commission on S tandards and A ccreditation of 

Services for the Blind, known as COMSTAC, was appointed by the  American 

Foundation for the  Blind following the 1963 repo rt of an advisory committee 

on standards and accreditation . In 1966, the  commission published its 

rep o rt. The COMSTAC R eport: S tandards for S treng thened  Services 

(Koestler, 1966). Recommendations made by the Cosgrove Study were in ­

corporated in the s tan d ard s for teaching . The commission changed the 

name of home teacher to th a t of rehabilitation teacher. I t  was not until 

the 1966 COMSTAC Report th a t any specific standards were se t for teach­

ing daily living skills or for teacher p repara tion . The following year the  

National A ccreditation Council for Agencies Serving the  Blind and Visually 

Impaired (NAC) was established and was given the responsib ility  for up­

grading serv ices in agencies and schools serv ing  visually  impaired. The 

COMSTAC R eport specifically sta ted  th a t rehabilitation teaching had the  

duty  to tra in  and guide visually impaired th rough  specific instruction  to 

perform  daily living skills w ithout s igh t. Rehabilitation teaching was de­

fined to encompass specific and identifiable teaching techniques and skills 

as well as skills and techniques common to all teaching and knowledge 

about v isual impairment (Koestler, 1966; Asenjo, 1975; Hanson, 1980;

Yeadon and Grayson, 1979).

In 1965, the  American Foundation for the Blind recognized the  

need for an organized body of realistic  p ractical methodology for teaching 

daily living skills to visually  impaired and undertook the development of 

workable techniques for these activ ities. Agencies th roughout the United 

S tates and Canada were surveyed  to gather data to use for p reparing  a 

manual. In addition, for 3 years national meetings were held in New York,
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Chicago, and New Orleans where people from rep resen ta tive  agencies met 

to develop techniques and methods for teaching daily living skills and to 

refine and improve existing  ones. The resu lt of th is s tu d y  was the f irs t  

edition of A S tep-by-S tep  Guide to Personal Management for Blind Persons 

(AFB, 1970). O ther s te p -b y -s tep  reference manuals have been developed 

following the  subject areas suggested  by the  American Foundation for the  

B lind, bu t to date th e re  is no com prehensive tex t for teaching  daily living 

sk ills . None of the reference manuals cover all areas of daily living sk ills , 

nor do they  tre a t specific skills fully .

The review of lite ra tu re  revealed th a t teaching daily living skills 

was limited to adults until recen tly  when some educators began u rg ing  th a t 

more be done in skill development for school-aged and preschool visually 

impaired ( S u terko , 1973; Davidow, 1974; T u ttle , 1974; B. Taylor, 1975). 

They agreed th a t skill in task s of daily living were essential to be socially 

competent, and if tau g h t at an early  age they  would continue as p a rt of 

life. Aspects of daily living skills could be tau g h t both formally and in ­

formally in many activities of the school day, bu t the au thors emphasized 

th a t they  must not be left to chance bu t have a course of study  and 

specific plan for inclusion in the school program .

T here appears to be the same indifference on the  p a rt  of admini­

s tra to rs  of schools for the visually impaired and the public schools th a t 

existed for the  home teaching program  for adu lts. Many educators are 

re luc tan t to accept daily living skills as a responsib ility  of the  schools. 

However, the  implementation requirem ents of PL 94-142, Education for All 

Handicapped Children Act, and accreditation requirem ents mandate cu r­

riculum development and inclusion of daily living skills for th is age group.
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The review of lite ra tu re  from a historical perspective  of teaching 

daily living skills to visually  impaired gave the  impression th a t th is area  

was not considered im portant enough to receive serious a tten tion  and s tu d y  

for most of the years since home teaching was in itiated in th is country  in 

the late 1800s. The field of teaching daily living skills seemed to grow 

with no professional direction or thought given to study ing  what was 

needed by the visually impaired or in p lanning specific curriculum  and 

determ ining p reparation  needed by teach e rs . Many decisions were made 

by people outside the  field of teaching daily living skills. T here appears 

to have been little  reliance upon the expertise  available in the  field of 

home economics for skill development, time management, work simplifica­

tion , and curriculum  development.

When visually impaired people began to demand inclusion into the 

sighted world, it became apparen t th a t education and tra in ing  for p rep a r­

ing them for such mainstream ing was lacking. Few were able to live inde­

pendently  and had had no tra in ing  in daily living sk ills. As a re su lt, 

career possibilities were limited as well as participation in community life. 

There is still not total acceptance of the  philosophy th a t teaching daily 

living skills to visually  impaired of all ages is the responsib ility  of educa­

tional and tra in ing  program s. Schools are  beginning to include this sub ­

ject area  as a specific segment of cu rricu la , and more agencies serv ing  

adults are adding daily living skills as p a rt of tra in ing  program s. As a 

resu lt th ere  is increased need for professionally trained  teachers in the 

area of daily living skills.
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C haracteristics of T eachers of 
Daily Living Skills

People who are p reparing  to teach daily living skills may be both 

p reserv ice  and inservice teachers with a wide varie ty  of backgrounds and 

experiences. Some may have had considerable experience with visually 

impaired individuals and specialized in the field of v isual im pairm ent, 

whereas o thers have had preparation  in home economics, preschool educa­

tion, elem entary or secondary education, or special education as well as 

o ther d isciplines. They may be p reparing  to teach or are already teach­

ing as preschool te a c h e rs , regu lar classroom te a c h e rs , resource or itin e r-  

and teach ers , teachers of the visually handicapped or m ultihandicapped, 

or rehabilitation teachers teaching adu lts .

B. Taylor (1975) indicated th a t preschool teachers work not only 

in the  preschool b u t also with p aren ts  in the homes of individual s tu d en ts . 

These teachers serve in a supportive  and stim ulating role in assisting  

p aren ts  in developing tac tua l, a u d ito ry , and visual senses as well as in 

orientation and mobility and daily living skills.

Classroom teachers may be in residen tia l schools for the visually 

handicapped or in public or p riva te  schools serv ing  all ch ildren . Teach­

ers within the public school se tting  include regu lar classroom teachers, 

resource teach ers , itin e ran t teach ers , teach er-co n su ltan ts , and home 

economics teach ers . Resource teachers and itine ran t teachers have had 

tra in ing  in special education and some in the field of v isual impairment.

Not all have had p reparation  for teaching daily living sk ills . They provide 

support serv ices for o ther teachers and give d irect in struction  to visually; 

impaired stu d en ts  particu larly  in special skill a reas. The resource teacher
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has a resource room in the  school, and the itin e ran t teacher trave ls  among 

two or more schools. T eacher-consu ltan ts are  similar to itin e ran t teachers 

bu t spend p a rt of th e ir time in a consultan t capacity for teachers 

(J. Taylor, 1973;. Spungin , 1978).

Home economics teachers have a unique position because visually 

impaired stu d en ts  may be in troduced to basic daily living skills for the f irs t  

time in th e ir home economics c lasses . Home economics teachers need to 

know how to adapt th e ir expertise  to needs of visually impaired s tuden ts 

in building experiences of daily living into the  curriculum . T heir v isually  

impaired s tu d en ts  may have been excluded from sharing  routine chores at 

home or in the  dorm itory and deprived  of daily living experiences th a t 

o thers take for g ran ted . The resource  teacher or itin e ran t teachers can 

be a valuable source of information about visual impairment to the home 

economics teacher (Napier, 1973; S u terko , 1973; Gibbons, n . d . ).

Rehabilitation teachers may or may not be trained  to teach daily 

living skills to adult visually  impaired bu t have th a t responsib ility . 

Teaching is usually done within an agency tra in ing  se ttin g  or in the homes 

of clients or in the community. Rehabilitation teachers are  beginning to 

be involved in residen tia l school and public school se ttings in developing 

program s for teaching daily living skills to school-age ch ild ren . Rehabil­

itation teachers work with visually  impaired to help them re learn  daily 

living skills or to make adaptations for perform ing daily living skills to 

enable functioning at maximum levels of capability (Asenjo, 1975). S tud- 

dents expect th e ir rehabilitation teachers to have p reparation  to teach 

them the skills they  need to know to function in daily liv ing .
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Dally Living Skills Im portant to Be T aught

There are  both sim ilarities and differences in teaching daily living 

skills to visually  impaired a t d ifferen t age levels, and each age has special 

needs. These are described in the following sections: daily living skills

im portant to visually  impaired ch ild ren , daily living skills im portant to 

adu lts, and daily living skills im portant to older a d u lts .

Daily Living Skills Im portant to 
Visually Impaired Children

Scholl (1973) indicated th a t the foundation for acquiring  daily 

living skills is laid during  infancy. The child who is totally  blind from 

b irth  experiences the world using sensory  functions th a t a sighted child 

does not rely  on for th is purpose and is a t a d isadvantage in areas of 

sensory  stim ulation. More concrete experiences are essen tia l, activities 

normally learned by visual imitation specifically tau g h t, and use of re ­

maining vision emphasized . Perform ing daily living skills requ ires devel­

opment of an accurate  self-image and body concept and knowledge of many 

concepts and m anipulative skills. I t  was indicated th a t visually  impaired 

children have less exact information about th e ir  bodies and because of 

th is , motor skill perform ance and spatial judgm ents are  less effective. I t 

is essential for teachers to explore curriculum  to determine in tegration  of 

concept teaching into regu lar school routine (C ratty  and Sams, 1968;

Lydon and McGraw, 1973; Scholl, 1973; M arkle, 1977).

Naughton and Sacks (n .d .)  recommended in a k itchen curriculum  

for the p a ren ts  of visually handicapped children experiences from in ­

fancy th rough  age 12, and older. These experiences were specifically 

designed to give meaning to vocabulary which is regu larly  used , to develop
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basic concep ts, to encourage feelings of competence, and to stimulate 

independent functioning in daily living sk ills. Included in suggested  

skills were household ch o res , cooking experiences, table m anners, eating 

skills, sensory  awareness tra in in g , and exploration of equipm ent with 

movable p a r ts .

The visually  impaired child needs to be p a rt of the family by 

having responsib ility  for simple chores with increased responsib ility  as 

m aturation takes place. C hildren need to m aster personal and daily living 

skills while growing. B lindness in and of itse lf is not the determ ining 

factor in the child 's development bu t ra th e r  the problems created  by 

failure on the p a rt of adults to know what to expect of the  child and how 

to stimulate for optimum development. The satisfaction of personal accom­

plishment fu rth e rs  emotional grow th, and being independent is an objective 

of the m aturation process (B. Taylor, 1975).

Although innovative changes in educational serv ices and rehabili­

tation serv ices to visually impaired have taken  place from early  beginnings, 

th ere  are  apparen t gaps in providing children and youth with the neces- 

say daily living skills to satisfactorily  live independent lives. Hatlen,

Le Due, and C anter (1975) reported  th a t visually  impaired young people 

often continue to live at home or in unsatisfac to ry  living situations a fte r 

they  g raduate  from high school because the necessary  skills to live inde­

pendently  are  lacking. The authors repo rted  th a t even those studen ts 

who had attended  short-term  summer program s in daily living skills did 

not seem to maintain skills if not continued. They recommended a time 

during  school years when studen ts could experience independent living 

responsibilities as p a rt of the school curriculum .
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Spungin (1978) and T uttle  (1974) pointed out th a t teachers need to be 

certain  th a t studen ts  understand  the  value of m astering daily living skills. 

I t cannot be assumed th a t visually impaired studen ts  want to be able to 

live independently  or to be socially accep tab le . Visually impaired who 

have m astered daily living skills feel b e tte r  about them selves and are able 

to contribu te  much more to th e ir total living environm ent.

I t  is im portant to be aware th a t visually  impaired children d iffer 

in th e ir ability to use remaining vision. Measured acuity  may be the same 

bu t reliance on o ther senses to perform  tasks may be quite d ifferen t. The 

type of visual impairment is a major factor in v isual functioning. With 

some d iso rders the vision fluctuates and with o thers is relatively  stable. 

L ighting, fa tig u e , and emotions may cause tem porary fluctuation in vision. 

T eachers need to know about various eye conditions so th a t appropriate  

adaptations can be made for learning experiences in daily living skills 

(Corn and M artinez, 1978).

Davidow (1974) pointed out specific skill areas considered essen­

tial to be taugh t s ta rtin g  at an early  age. Personal appearance is of p r i­

mary importance including personal c lean liness, personal grooming, care 

of ha ir, use of m akeup, clothing and its care , eating sk ills, walking and 

good postu re . Davidow emphasized th a t much time and patience are needed 

to teach these  skills to children bu t th a t learning them at an early  age 

produces g rea te r resu lts  la te r on. O ther im portant skills areas su g g e s te d . 

were tra in ing  in house-related  activ ities, in in terpersonal relationsh ips, 

including general good m anners, using  the telephone, making in troduc­

tions, social a tt i tu d e s , dating and sex , and p a rty  e tique tte . Dining skills 

and table e tiquette  are  considered ongoing with appropria te  activites for
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each age level. System atic work habits are  both basic and necessary . 

Special safety  m easures are tau g h t to compensate for the limitation of visual 

stimuli, and they  are included as an in teg ra l p a rt of the  skills them selves.

Daily Living Skills Im portant to 
Visually Impaired Adults

I t is apparen t th a t adults not in the  trad itional classroom se tting  

received instruction  long before daily living skills were considered appro­

p ria te  for inclusion in the school curriculum . The fo rerunner to the re ­

habilitation teaching program  in which daily living skills are  included was 

the home teaching program  which provided homebound visually  impaired 

with something to do. Gradually th is teaching included more and more 

skills needed for independent daily liv ing. On the o ther hand, school 

program s concentrated on academic subjects which did not requ ire  physical 

activ ity  and excluded daily living skills. As a re su lt, daily living skills 

tra in ing  program s for vocationally oriented adults developed at a fas te r 

pace than  those for school-age children and for adults who were not voca­

tionally o rien ted . I t is expected th a t adults not vocationally oriented and 

older visually  impaired adults will receive more a tten tion  as a resu lt of the  

1978 Amendment to the Rehabilitation Act, which removed the  vocational 

and age requirem ents for eligibility for receiving in struction  in daily living 

skills (Schein, 1980).

A S tep -by -S tep  Guide to Personal Management for Blind Persons, 

published by the American Foundation for the Blind (1974), identified daily 

living skill subject areas needed by visually  impaired adults to function 

independently  as follows: personal cleanliness, personal grooming, food 

p repara tion , meal service and eating sk ills, meal management, cleaning.
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laundry  and clothing care , ironing and p ress in g , bedmaking, sewing, and 

personal management and household business. The manual includes steps 

for some skills within each of the subject areas bu t is not a complete guide.

Each of the subject areas in daily living skills include many skills 

th a t are basic to independent living. The number of skills th a t an adult 

visually impaired needs to learn  is dependent upon previous tra in ing  and 

experience as well as individual eye condition and amount of v isual impair­

ment and the  individual living arrangem ent.

Daily Living Skills Im portant to 
Older Visually Impaired Adults

In 1977, the number of legally blind in the over 65 age group 

amounted to over half of all legally blind persons in the United S ta tes, and 

the Bureau of the  Census (1977) repo rted  th a t th is number was growing 

at a fas te r ra te  than  the  to tal blind population because of increased life 

expectancy and falling b irth  ra te  and death ra te  (Asch, 1980). However, 

in the 1970s, th is group received only 10 percen t of the  serv ices available 

from sta te  and p rivate  agencies serv ing  the visually im paired. H istorically, 

the focus has been on those who can be vocationally rehab ilita ted . Ser­

vices in providing adequate program s in communication sk ills, daily living 

sk ills , and leisure activities have been inadequate and totally  lacking in 

some a reas . Reasons given for th is were high costs for providing the 

varie ty  of services needed by older ad u lts , p a tte rn  of institu tionalizing 

the e lderly , and the reluctance of many older people to ask for serv ices.

An im porant reason for lack of services until the 1978 Amendment to the 

Rehabilitation Act broadened availability of services was th a t th is group
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was not a p a rt of the work force so generated  little re tu rn  in tax  monies 

(Selvin, 1976; AFB, 1977; W. In k s te r, 1977; Asch, 1980; Schein, 1980).

To the older visually  impaired person , losing vision is another 

condition of ag ing , death , and dying. As the older p e rson 's  role of giver 

and p rov ider changes to one of requ iring  assistance , se lf-perception  and 

positive image of worth diminish. Some older visually impaired people 

assume a postu re  of passiv ity  and dependence and may become doubtful 

and even suspicious when rehabilitation services are  offered . Problems 

may arise  when they  find attention they  get when dependence on o thers 

for daily living activities is more rew arding than  working toward ad just­

ment and independence (W. In k s te r, 1977).

Since private  agencies came into ex istence, assistance not avail­

able from public services because of fund ing  and eligibility requirem ents 

became available to older visually impaired people. Much of the assistance 

given in the past had been in "providing fo r,"  which placed an agency in 

the position of perpetual patron  and fu rth e red  dependence. Very limited 

"training was offered to older visually  impaired individuals in daily living 

skill a reas. When offered , the  in structional p a tte rn  tended to follow th a t 

of public education ra th e r  than  program s in which relevant individual 

needs for daily living skills and support serv ices were identified .

A recommended learning environm ent was one in which the older 

adult client was maintained as the key decision m aker. Streamlined skills 

in se lf-care , food p repara tion , home care and m aintenance, and personal • 

management which requ ired  little  equipm ent and supplies as well as little  

energy  were most acceptable. When relevant skills which could be used in
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the living se ttin g  were taugh t and the individual could p u t them into imme­

diate use , the  rehabilitation process was believed to work. When older 

visually  impaired people remain independent in th e ir own homes or with 

th e ir families the costs of institu tional care are  eliminated or family mem­

bers are  freed to work (Freedman and In k s te r , 1976; W. In k s te r, 1977).

Mayers (1976) indicated th a t it was the responsib ility  of agencies 

serv ing  adult visually impaired to find the elderly  of th is  group out in the  

community. Older people generally  did not th ink  in term s of being blind 

or visually impaired bu t ra th e r  as being old. They considered losing 

vision over the years as quite na tural and something th a t is a p a rt of being 

old. It did not occur to them to seek serv ices for th is aspect of th e ir 

aging losses, and older visually  impaired are  frequen tly  unaware of avail­

able serv ices which could improve the quality  of life and make possible 

continued independence.

Attitudes- about Daily Living Skills and 
the Implications for Teaching

An awareness and understand ing  of a ttitudes d irected  toward 

visually impaired s tu d en ts  and how visually  impaired feel about them selves 

help the teacher in selecting learning experiences which will build self­

esteem, self-w orth , and confidence th a t lead to successful perform ance. 

Mayers (1976) indicated th a t teachers, of daily living skills need to develop 

. emotional and intellectual sensitiv ity  to the  d ifferen t k inds of visually 

impaired individuals with whom they  work and combine these  with specific 

knowledge and skills needed to provide serv ices useful to them.

Needs of visually  impaired are  caused not only by conditions of 

impairment bu t also by stereo types and manner in which society attem pts
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stric tions of ac tiv ity , over p ro tection , rejection, unrealistic  expectations, 

and ignorance. A ttitudes of confining benevolence, which tend to seg­

regate  visually  impaired from sighted society, are  often exh ib ited . Myths 

and superstitions from the past continue to influence p resen t-d ay  a tti­

tudes and have resu lted  in low stan d ard s of perform ance expected from 

visually impaired. Many still feel th a t blindness is a social liability , a 

punishm ent for sin , and associate it with darkness , evil, and death. 

C ontrasted to these  a ttitudes are those which consider blind people to 

have special ta len ts and superna tu ra l powers (Connor and Muldoon, 1973; 

Koestler, 1976; M ayers, 1976; Yeadon and Grayson, 1979).

Lukoff and Cohen (1972) repo rted  th a t people working in the 

field of v isual impairment though t th a t in teg ration  of visually  impaired in­

to the mainstream of sighted society would cause negative a ttitudes about 

the blind to d isappear, b u t th is has not been the case. These au thors 

indicated th a t denial of capabilities is a destruc tive  a ttitu d e  of people to­

ward the visually  im paired, and m isconceptions as to th e ir limitations and 

helplessness have devasta ting  effects upon chances for indpendence and 

self-confidence.

C urrie-G ross and Heim bach (1980) made the observation th a t a 

major obstacle in a ttain ing  independent living skills is a ttitu d e  concerning 

ability to manipulate the environm ent. If individuals can learn  to be inde­

pendent in perform ing daily living sk ills , th is attainm ent connotes ability 

to gain control over the  environm ent and to deal effectively with it as well 

as to be able to control th e ir lives. The coping framework suggested  by 

Wright (1974) reg a rd s problems in term s of how they  can be ameliorated.
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circum vented , or lived w ith. Teaching is based on what a person can do 

and the visually  impaired individual plays an active role in molding life 

ac tiv itie s .

When v isual loss occurred in a family member, families frequen tly  

were unable to function a t a level rep resen ta tive  of th e ir  capabilities.

People often reacted  with emotion ra th e r  than  logic and exhibited a range 

of a ttitudes from p ity , over indulgence, and over protection to denial, 

doubts, and rejection of the visually  impaired person . The whole family 

was affected , not only the one who had lost vision. Older visually  im­

paired were fearfu l of rejection and fearfu l of losing th e ir  independence.

Their depression over loss of vision and feelings of w orthlessness affected 

th e ir ability to learn  adaptive techniques for daily living skills which 

would maintain th e ir independence (Freedman and In k s te r , 1976; Ault, 

1977-78).

S iperstein  and Bak (1980) reported  th a t physical in tegration  did 

not necessarily  resu lt in harmonious relationships in mainstreamed class­

rooms. T heir research  findings showed th a t sighted children were less 

willing to in te rac t with th e ir visually impaired peers than  with sighted 

ones. These negative feelings were carried  over into work on class p ro ­

jec ts , s itting  to g e th er, and eating lunch toge ther. I t  was noted that 

sighted children underestim ate ability of blind peers.

Actions and tone of voice on the p a rt of teachers and others 

working with visually  impaired reflect a ttitu d es . T act, complete honesty , 

patience, and sym pathetic understand ing  are not to be confused with p ity , 

a negative a ttitu d e . The relationship between stu d en t and teacher provides
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a model for the stu d en t to rela te  to o thers (G reenblatt, 1979; Seeing Eye, 

I n c . , n . d . ).

Connor and Muldoon (1973) emphasized th a t v isual impairment on a 

personal level th rea ten s  the  en tire  sense of w ell-being. T eachers need to 

understand  how th is affects personal organization. On a social level visual 

impairment a lte rs  the social s tru c tu re  of the  family. The adaptations "the 

social unit of the family makes has implications for the visually  impaired 

s tu d en t'le a rn in g  daily living skills. The visually  impaired person 's  a tti­

tudes about th e ir  handicap plays a major role in determ ining w hether daily 

living skill functioning can be achieved. Families and friends need to 

have faith  in the visually  impaired p erson 's  ability to learn  to function 

independently . The a ttitu d e  th a t v isually  impaired people are  v e ry  much 

limited in what they  can do deprives them of opportunities by unneces­

sarily  re s tric tin g  what they  are  allowed and encouraged to do. This hap­

pens when people focus on the visual impairment and not on the individual 

(Wright, 1974; Yeadon and Grayson, 1979).

An aspect of learn ing  to function independently  in daily living 

skills is to be able to ad just to v isual impairment and to come to  terms with 

the disability . Delafield (1976) has described adjustm ent as how a person 

views behavior and m easures se lf-concept. Individuals ad just to visual 

loss in d ifferen t ways. Adjustment is affected by the disability  and also 

by the a ttitudes and expectations of the  individual and of significant 

o th ers . The final adjustm ent is the re su lt of the in terp lay  between the  

visually impaired p erson 's  ability to perform  certain  task s and these a tti­

tudes and expectations. Adjustment can be facilitated by tra in ing  which 

increases the individual's self-esteem .
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It  has been the  experience of the  investigato r th a t negative a tti­

tudes held by visually  impaired stu d en ts  about them selves inhib it learning 

daily living skills. If family members do not accept the  capabilities of a 

visually impaired member they  do not perm it them to pu t into practice what 

they  have learned!;j thus encouraging dependence.

What Teachers Need to Know 
about Visual Impairment

Whether visual impairment is congenital or adventitious, the de­

gree of impairment and the presence of o ther handicapping conditions 

associated with visual impairment affect the learn ing  p rocess. Teachers 

need to be familiar with the effects of v isual impairment on the learning 

process and implications of th is impairment for teaching daily living skills.

Congenitally Blind or Visually Impaired

Those who are congenitally blind are limited to senses o ther than  

v isual to gain a concept of the world around them. Those with limited 

vision have some use of visual sense, bu t it may d is to rt concept of the 

environm ent.

Perceptual means of organization are lacking in the  congenitally 

blind because objects cannot be seen in th e ir wholeness. Rogow (1975) 

found in studies on percep tual organization th a t assum ptions on the p a rt 

of professionals th a t tactual and visual data  are identical can resu lt in 

misconceptions th a t may lead to delayed development and distortions of 

cognitive p rocessing . Lydon and McGraw (1973) repo rted  th a t congen­

itally  blind individuals build perceptions from tactual and auditory  in for­

mation. Meaning is found from a sequence of touch sensations ra th e r than
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from detailed visual information perceived sim ultaneously to form associ- 

tions for object recognition. Information gathered th rough  manipulation of 

objects proceeds from p a rts  to the whole. This does not allow for depth 

perception in tricacy  or total essence of an object. The range and v arie ty  

of concepts are  res tric ted  in th a t some objects are  too large to observe 

tactually  and o thers are  too small and fragile to touch. S ight is a unifying 

sense which is denied those who are severely  visually im paired.

R ubin 's. (1964) s tu d y  revealed th a t many w orkers in the field of 

visual impairment share  the opinion th a t early  deprivation of sigh t places 

definite restric tions on range of individual experiences, th u s b ring ing  about 

deficiencies in concept formation. This s tudy  showed th a t congenitally 

visually  impaired perform ed lower on te s ts  of abstraction  than  did adven­

titiously  impaired and sighted  people. Knowledge about one's body, 

k inesthetic  percep tion , and spatial aw areness may be lacking in the con­

genitally visually impaired. In addition to the visual impairment th e re  

may be o ther conditions th a t influence learn ing  and requ ire  more a ttention 

than  the visual impairment such as d iabetes, cerebral pa lsy , deafness, 

and mental re ta rdation .

M orrison's (1974) article  describ ing  teaching experiences with 

several congenitally visually  impaired young adults parallels experiences 

of the review er. Some of the stu d en ts  who did well academically were 

totally ignoran t of skills for perform ing simple task s such as pouring a 

bowl of cereal or making a peanut b u tte r  sandwich. Not all of the s tuden ts  

were able to sign th e ir nam es, some did not know the basic information re ­

quired to shop for food, and some had never paid a c lerk  in a s to re . As 

young adu lts , a lifetime of unlearned details inundated them along with
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Morrison found th a t pa ren ts of some of the congenitally visually  impaired 

s tu d en ts  took it for gran ted  th a t th e ir children would always live with 

them and had no need to learn  to function independently  in daily living 

skills. The au thor questioned the valid ity  of educating v isually  impaired 

studen ts  academically and vocationally while keeping them dependent upon 

o thers for even the most basic skills the  smallest sighted  child is expected 

to perform . The importance of including tra in ing  in daily living skills for 

independence was s tre ssed  as a necessary  p a rt of any educational or tra in ­

ing program .

A dventitiously Visually Impaired

The term "adventitiously  visually  impaired" applies to those indi­

viduals who have had vision at one time and is used because of the conno­

tation th a t th ere  is ability to recall from visual memory and k inesthetic 

memory. When people become visually impaired they  may mentally block 

visual and k inesthetic  memory, and as a re su lt feel they  cannot function 

at all. Yeadon (1974) recommended th a t activities to encourage and stim­

ulate recall be included in daily living skills tra in ing .

The needs of a v e ry  young, adventitiously visually  impaired 

person are more nearly  like those of a congenitally impaired person because 

of limited time for experiences (Connor and Muldobn, 1973). The newly 

visually impaired adult finds th a t life-held habits have to be changed, 

especially in most obvious a reas 'o f orientation and mobility, cooking, shop­

p ing , and coping with emotional and financial concerns (In k ste r, 1977).

The m atter of how one looks is often relegated to a lesse r position.
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sacrificing personal grooming for what is easier bu t an unnecessary  and 

unacceptable lifestyle for the  individual. The adventitiously  visually  im­

paired person needs to have an early  and thorough evaluation of function­

ing . The potential for adapting to impairment is thought to be g rea ter 

than  for congenitally v isually  im paired . Memory of the visual world can be 

channeled to aid in developing techniques in all subject areas of daily liv­

ing skills and lessen time requ ired  to achieve successful perform ance 

(Connor and Muldoon, 1973; Yeadon, 1974).

For the adventitiously  visually impaired th ere  may be an uncer­

ta in ty  of balance and d irection, resu lting  in awkwardness in  moving about 

and in perform ing familiar tasks of daily liv ing. Physical conditions such 

as diabetes and a rth r itis  which may or may not have caused the visual 

impairment may accentuate these  problem s. Remaining senses do not auto­

matically become sh a rp e r bu t requ ire  conscientious tra in ing  to be useful 

and efficient. The whole sensory  capacity of the body becomes increas­

ingly ap p aren t.

The adventitiously  visually impaired need re tra in ing  in skills for 

taking care of grooming needs. Eating may be d ifficu lt, b u t eating neatly 

and in a relaxed manner can be learned . Many social—recreational activ ­

ities enjoyed as a sighted person can be continued with some adaptations. 

What a visually  impaired person  can and cannot do depends upon the indi­

v idual, h is /h e r  own ab ility , adaptability , and ingenuity . Oversolicitude 

displayed by those closest to the individual can make adjustm ent more 

difficult (Connor and Muldoon, 1973).

A dventitiously visually impaired adults who have received tra in ing  

in daily living skills a t the Tucson Association for the Blind have indicated
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th a t they  want to be able to function as well as they  did p rio r to visual 

impairment. They want to learn  about new th in g s , keep up with what is 

going on, and to continue to grow as individuals. I t is im portant for 

teachers to have sufficient expertise  in the  subject areas of daily living 

slulls to be able to teach them to function well. Visually impaired who 

have had vision and lost it cannot accept th e ir  impairment and continue 

to be productive members of th e ir families and communities if instruction  

is at a level th a t only perm its them to surv ive  ra th e r than  to function at 

a sa tisfy ing  level.

Partially  Sighted

The needs of those who have some vision are d ifferen t ju s t as the  

needs of the  congenitally and adventitiously  visually impaired are  d ifferen t. 

The person who has some vision may reject the  idea of v isual impairment 

and try  to adjust as a sigh ted  person . In some cases the  individual is 

unable to function as a sighted  person and unable to use resources avail­

able to sighted  bu t at the same time rejects help available to visually im­

paired . P aren ts and o ther family members may encourage th is  situation 

without realizing it. As a resu lt m aturation and development may not 

proceed adequately or for the  adult?, fru s tra tio n  may be constan t.

Colenbrander (1978), repo rting  to a Senate Committee, urged 

w orkers in the field of v isual impairment to recognize the  large area be­

tween normal vision and blindness, which he feels is most accurately 

described as low vision. Colenbrander indicated tha t abilities of people 

depend upon visual as well as non-visual skills.



35

T here is danger in labeling people with low vision as blind which 

creates a self-image of not being able to function v isually , which, in tu rn , 

s tands in the way of successful visual rehabilitation and a reduced degree 

of independence. How persons view them selves is a prim ary determ inant 

of how they  are  likely to function. If  called "blind" it has been indicated 

th a t they  expect less of them selves. If they  view them selves as capable 

of using remaining vision for personal care and activities requ ired  for con­

tinued independence, they  will continue in te re s t in using remaining sigh t. 

Motivation to continue to be independent is a prim ary factor in effectively 

using residual vision (B arraga, 1976; C olenbrander, 1978).

The process of vision has been described as much a function of 

the mind as of the eyes. Visual capacity and efficiency may be lacking 

although the eyes see. When th ere  is low vision the mind has to reorganize 

unclear, d is to rted , or limited visual in p u t. The individual learns to a ttend  

to all v isual objects and m aterials, to study  forms and outlines, and to re ­

late them mentally to th ings previously  seen and sto red  as v isual memories. 

I t  has been recommended th a t people with low vision be trea ted  as seeing 

ra th e r than  as blind (Yeadon, 1974; B arraga, 1976; C olenbrander, 1978).

Assessm ent Skills Needed to 
Teach Daily Living Skills

.

Assessm ent of needs of v isually  impaired s tu d en ts  is essential for 

developing individual instructional plans at every  age level. Teachers of 

daily living skills need background information about individual s tu d en t's  

environm ent, past experiences and capabilities, medical inform ation, and 

complete 'ey© information. Assessm ent of stu d en t skill level is needed to
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determine p resen t knowledge, general ab ilities, general in te re s ts , and 

a ttitu d es for a basis to make educational program  decisions.

The s ta rtin g  point for in struction  is se tting  overall goals with 

s tu d en ts  and determ ining objectives based on information gathered  from 

initial assessm ent which estab lishes the s tu d en t's  position in the learning 

continuum (Yeadon, 1974). Teachers need to be able to design suitable 

instrum ents for initial assessm ent as well as for monitoring p ro g ress .

Wehrum (1977) indicated th a t a more extensive initial assessm ent is 

needed for congenitally visually  impaired than  for adventitiously  visually 

impaired to determ ine understand ing  of concepts and basic skills. Objec­

tives included in the in structional plan are  a rranged  so th a t the  level of 

skill acquired increases. Learning experiences are  based on efficient 

methods and specific techniques for achieving ob jectives. Yeadon (1974) 

sta ted  th a t the  overall goal for teaching activities of daily living is to p ro ­

vide visually  impaired with adequate skills to enable independent living in 

th e ir own homes. Assessm ent provides teachers of daily living skills with . 

information to determ ine what to teach , how to p resen t in s tru c tio n , and a 

basis for objectives to use as m easures for achievement.

Development of C urricu la  and Teaching Plans

Philosophically, it is the  function of schools to provide educational 

opportunities to enable all to take th e ir  righ tfu l places in society. The 

potential to be productive members of society is g rea t, b u t it is the school's 

responsib ility  to have a curriculum  suitable to develop each child 's abilities 

and "capabilities. In  assuming th is responsib ility  the inclusion of daily
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living skills in the curriculum  for visually  impaired is an essential comple­

ment to academics.

Davidow (1974) as a leader in the field of education of the visually 

handicapped has been an advocate for teaching daily living skills during  

school years as a specific segment of the school curriculum . Davidow 

sta ted  th a t, although a number of d ifferen t courses th roughou t the cu rric ­

ulum can cover aspects of daily living sk ills, it  is im portant to have a 

course of s tu d y  and specific plan for covering all areas of daily living 

skills as well as segm ents of each area. P a ren ts , teach ers , and house 

p aren ts  all have a responsib ility  for teaching necessary  skills for living. 

Skills can be tau g h t in both formal and informal situations.

Curriculum  for visually  impaired stu d en ts  in the area  of daily 

living skills is based on information from the  assessm ent p rocess , and 

individual teaching plans are based on the  curriculum  decisions. The 

behavioral objective approach to teaching provides a quantifiable basis 

for in stru c tio n , class management, and p ro g ress  evaluation. The task  

analysis approach to p reparing  teaching plans provides the teacher with 

an outline of how a task  is perform ed with enabling objectives arranged  

in sequential o rder (Yeadon, 1974, 1978; Redick, 1980). The teacher of 

daily living skills needs to be familiar with the classifications of educational 

goals and be able to use them as a basis for behavioral objectives (Bloom, 

1956; Simpson, 1967; K ra th  Wo h i , Bloom, and Masia, 1974). -A team effort 

is needed for an effective program  in teaching daily living skills. Spungin 

(1978) indicated th a t a v a rie ty  of educational a lternatives are  often neces­

sa ry  to develop a complete program  for v isually  impaired and th a t it is im­

p o rtan t to place each individual in a program  best suited to needs of th a t
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person . P a re n ts , family m em bers, te a c h e rs , friends, youth g roups, and 

community agencies working together can develop such program s if it is 

recognized th e re  are  few tasks th a t requ ire  vision to such an ex ten t th a t 

a blind person cannot learn  them.

Techniques and Methods for Teaching 
The Visually Im paired

The review of lite ra tu re  has indicated general agreem ent th a t 

children and ad u lts , both congenitally and adventitiously  visually  im paired, 

can live normal lives if necessary  daily living skills are  system atically and 

appropria te ly  tau g h t. T eachers need to consider not only what the indi­

vidual can do bu t what society expects of the individual. Educating 

people-rthe  general public , family, and fr ien d s—to limitations and poten­

tials of those with limited vision is an im portant aspect of teaching. When 

provided with the p roper stim ulation, recep tion , and opportun ity  for 

organization, the  visually impaired person has the  potential to expand 

within the  environm ent and to accomplish many th ings personally  as well 

as to control some aspects of the environm ent (Dorward and B arraga, 1968).

Child development specialists now feel there  is a definite sequence 

to how children learn  and develop emotionally, physically , intellectually , 

and socially. People teaching visually  impaired children need to be sen­

sitive to readiness signs to assume se lf-care  responsib ilities.

Scholl (1973X recommended a s tru c tu re d  approach for teaching new 

skills in which skills are  in troduced slowly with time to explore, with clear 

concise verbal explanations, and an unhu rried  pleasant atm osphere. P ro­

viding maximum opportun ity  for learning new skills and not expecting too 

little  in early  developmental stages was recommended by B. Taylor (1975).
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T eachers, according to Yeadon (1974), need to be thoroughly  

familiar with objectives and techniques for teaching ta sk s . Any hesitancy 

on the p a rt of the  teacher can create  a credibility  gap and lessen t ru s t .

I t  is im portant for s tu d en ts  to know they  can perform safely and efficiently 

when a task  is done co rrectly . S tudents need to be encouraged to th ink  

th rough  problems and arrive  at successfu l solutions.

Congenitally visually  impaired may be living in overly p ro tective 

environm ents in which paren ts feel guilty about the disability . Visually 

impaired are especially pro tected  from doing any task s th a t might pose a 

potential danger such as using a knife or the  stove or an iron . The re ­

su lting  fears and anxieties have to be overcome in o rder to learn  skills. 

T raining congenitally v isually  impaired usually requ ires more time than 

tra in ing  adventitiously  visually im paired, and th ere  is often more anxiety 

on the p a rt of the  lea rn er.

It has been the  experience of the review er th a t congenitally 

visually  impaired young adults who have had limited experience involving 

use of muscles tire  easily when using them for even simple ta sk s . Tasks 

requ iring  particu la r positioning of the body are difficult to do unless the  

person has had many experiences in body image exercises and spatial 

awareness tra in ing .

Teachers need to recognize th a t techniques designed for the con­

genitally visually impaired may appear overly elaborate for the adventi­

tiously impaired who have visual memory and for those who have had 

normal growth development and exposure. Techniques requ ire  modifica­

tion to best fit the  needs of the individual lea rn er. T eachers need to 

recognize when a stu d en t is unable at some point to m aster a step and th a t
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underdevelopm ent is indicated in one of the  general abilities areas. 

Teachers need to be able to recognize accuracy of percep tual formation 

and basic concepts (Yeadon, 1974; B arraga, 1976).

When vision is lost the individual may lack the ability to perform 

skills of daily living successfu lly , and tria l and e rro r  may resu lt in in ­

ju ry , m istakes, loss of time, and total discouragem ent. Purposes in 

tra in ing  in daily living skills are to provide developmental experiences in 

understand ing  sk ills, to be able to function safely, efficien tly , and inde­

pendently  in the  home environm ent, to control realistic  fears and to gain 

confidence in using  remaining senses (Markle, 1977). Special experiences 

. and tra in ing  in special areas can enhance or make learn ing  possible.

These include tra in ing  in basic concepts and body image, sensory  aware­

ness, sensory  in teg ra tion , mime, and kinesics (C ratty  and Sams, 1968; 

Apple, 1972; Lydon and McGraw, 1973; Behar and Z ucker, 1976;

Loeschke, 1977; Sicurella, 1977; Baker-Nobles and Bink, 1979). In de­

veloping a s tu d e n t's  potential the individual who is v isually  impaired 

needs to learn  how to perform  skills as well as to be rem inded to perform 

them until skill functioning habit p a tte rn s  are well estab lished .

When teaching daily living skills the  use of vision enhancement 

and vision substitu tion  aids can reduce the impact of v isual impairment. 

Vision enhancem ent is described as using aids to enhance w hatever vision 

is available such as using  large p rin t and optical aids such as m agnifiers 

and c losed-circuit television. Vision substitu tion  is the term used when 

other senses are  used to replace or supplem ent vision such as using 

raised dots on the stove to tactilely  determ ine tem perature  se ttin g s , ta lk ­

ing books, and tactile identification of money and o ther objects. A thorough
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understand ing  of vision substitu tion  and vision enhancem ent will help the 

teacher provide suitable materials and suitable environm ent for learning 

•daily living skills.

B arraga (1976) sta ted  th a t a p e rson 's  self-image as a human being 

must be considered in teaching . Focus in planning skill tra in ing  is on 

what the person needs to learn  or needs to adapt to in relation to life 

situation. It is useless to s tre ss  functioning for individuals who have 

previously  not had a need to perform in a particu lar way. To be con­

sidered in program  planning is how well the individual previously  utilized 

vision and to what ex ten t utilization can be continued in certa in  aspects 

of life.

Spungin (1977) indicated th a t teacher tra in ing  program s designed 

to p repare  competent teachers must consider the  complexity of train ing  

needed for teaching the  visually impaired and also provide preparation  in 

teaching special skills such as daily living sk ills. T eachers need to be 

p repared  to work with a wide range of ages at vary ing  educational levels 

and at the same time to be able to deal with individual needs and individual 

d ifferences. In the  p a s t, exceptional children such as visually  impaired 

and m ultihandicapped visually  impaired were removed from the mainstream 

of the  regu lar classroom, bu t the tren d  begun in the 1970s was directed 

toward providing education in the least res tric tiv e  environm ent for all 

handicapped children in se ttings as close as possible to th a t of their 

peers. With th is emphasis the  regu lar classroom teacher is expected to 

meet the  needs of exceptional children along with those of o ther children. 

The regu lar classroom teacher needs to be aware of general teaching tech­

niques for visually impaired s tu d en ts . O rlansky (1977) p resen ted  the
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problem th a t few teachers have had any p reparation  in education for ex­

ceptional children and lack basic information about handicapping conditions.

The base common to all teaching and a knowledge about visual 

impairment are  considered essential for teaching daily living skills. Addi­

tional tra in ing  encompasses specific and identifiable evaluation techniques 

and teaching techniques for skills necessary  to teach visually  impaired 

persons to develop or enhance sensory  and k inesthetic  capabilities. Es­

tablishing m easurable goals for clearly defined tasks se ts a guide for 

in struction . The C enter for Independent living and the  G reater P ittsb u rg h  

Guild for the Blind have both published guides using Yeadon's behavioral 

objective approach to s te p -b y -s tep  teaching of daily living skills. In k ste r 

(1977) indicated th a t teachers have been re luc tan t in the  past to make 

changes in teaching or to experim ent with unfamiliar m ethods. In o rder to 

advance the  development of techniques and methodology in the  field of 

daily living skills teach ing , it is necessary  to improve tech n iq u es, to ex­

perim ent, and to evaluate learning activ ities.

Resources for Teaching Daily Living Skills

Teachers of daily living skills need to be familiar with the re ­

sources available in the  field of v isual impairment as well as the specialized 

area of daily living sk ills. Resources include those for teaching m aterials, 

those for information ga thering , those for serv ices, and those th a t provide 

special tra in ing  for people in th e  field of v isual impairment.

Resources for teaching materials are grouped in the  following 

categories: teaching guides for daily living skills, teacher reference mate­

rials about visual impairment, aids, and appliances, optical aids, electronic



43

aids, and communication aids. The American Foundation for the Blind and 

the  American P rin ting  House for the  Blind are. sources for finding in for­

mation needed. Both agencies publish  materials and supply  aids and ap- 

liances, electronic devices, and communication aids. A number of commer­

cial companies and organizations are  also suppliers of m aterials and aids 

and appliances.

T here are  many professional people within the  community who can 

serve  as valuable resou rces. In addition, resource people can supplem ent 

teaching by providing materials and serv ices in special a reas .

Agencies, in s titu tio n s , and organizations serv ing  the  visually 

impaired are  divided into groups as follows : federal agencies, sta te  agen­

cies, p riva te  agencies and g roups, national organizations, organizations 

providing m aterials for visually im paired, and professional organizations.

A d irec to ry  of agencies, in s titu tio n s , and organizations is a valuable 

resource .

Summary

The review of lite ra tu re  provided an overall view of the develop­

ment of teaching daily living skills in the United S tates and of the skills 

necessary  for visually  impaired individuals to perform in o rd er to be in ­

dependent. Limited research  was found as to how visually  impaired indi­

viduals learn  skills or as to methods and techniques for improving skill 

perform ance. Less information was available on assessm ent directly  

rela ting  to daily living skills than  was found relating  to psychological 

assessm ent of visually impaired.



An emphasis th a t appeared th roughou t the  lite ra tu re  review was th a t 

visually  impaired of all age levels need to learn  daily living skills in o rder 

to be independent and be a p a rt of the mainstream of society and th a t if 

learning does not take place visually impaired are excluded from activities 

and work o thers enjoy. A ttitudes have played an im portant p a rt in ac­

ceptance or non-acceptance of visually  impaired in relation to dependence 

or independence.

Visually impaired consumers are tak ing  a more active role in deci­

sion making regard ing  determ ination of needs and se tting  goals for th e ir 

learn ing . With increased emphasis on learn ing  daily living skills on the 

p a rt of all v isually  impaired individuals th e re  is increased demand for 

professionally tra ined  teachers .



CHAPTER 3

PROCEDURES

The p rocedures used in identify ing content im portant to include 

in a course to p rep are  teachers to teach daily living skills to visually im­

paired  used the su rvey  method. The persons su rveyed  were the ju ry  of 

ex p erts  in the field of v isual impairment and the  partic ipan ts  in workshops 

and inservice tra in ing  for teaching daily living skills to visually impaired.

Procedures of th is  s tudy  are described in the following sections: ques-
)

tionnaire developm ent, data  collection p rocedure , descrip tion  of respon­

den ts , and data analysis.

Q uestionnaire Development 

The development of the questionnaire included initial development 

by the investiga to r, review by a ju ry  of ex p erts  in the  field of visual 

impairment, p re te s t with colleagues in the  field of visual impairment, and 

revision based on the review and p re te s t.

Initial Development

In organizing the initial d ra ft of the  questionnaire and developing 

the  items relating  to im portant content for the course on teaching daily 

living sk ills, the investigato r used the  pilot workshop she had conducted. 

The content of th is workshop has been based on a review of lite ra tu re  in 

the field rela ting  to daily living skills, methods for teach ing , a ttitudes 

toward visual im pairm ent,.inform ation about visual impairment, and
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resources for use in teaching: consultations with specialists in the fields

of visual impairment and home economics and with visually  impaired a d u lts , 

and information from stu d en t evaluations of workshops.

The p a rt of the  questionnaire dealing with daily living skills was 

checked with a colleague who was doing a companion s tu d y  on identifying 

skills visually impaired adults deem im portant for independence in daily 

living skill functioning. This was done to perm it comparisons of resu lts  

of the two stud ies to be made.

In addition, items were designed to give information about work 

background of responden ts which might influence responses. This sec­

tion followed th e  sections concerning content for a course on teaching 

daily living skills.

For the p rocess of initial design of the  questionnaire , references 

on w riting productive questions were reviewed (Dillman, 1973; Gay, 1976). 

The decision was made to use a closed-form type of ra tin g  scale to ra te  

items of content as most im portant to include, im portant to include, less 

im portant to include, and not im portant to include. Questions were also 

included concerning ranking  of daily living skill g roups. Following initial 

p reparation  the  questionnaire was subm itted to the Human Subjects Com­

mittee of The U niversity  of Arizona for approval by th a t body to ensure  

protection of those asked to partic ipa te .

Revision Based on P re te s t

Following initial development and approval by the  U niversity  of 

Arizona Human Subjects Committee, the questionnaire was p re tested  by 

six colleagues in the  field of visual impairment (see Appendix A ).
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A ppropriate revision was made in the clarification of wording of directions 

for responding to the questionnaire following p re te s tin g .

Revision Based on Ju ry  of E xperts Review

The ju ry  of ex p erts  in the field of v isual impairment were selected 

from people experienced in adm inistering program s at various age levels 

(Appendix B ) . The ju ry  was asked to review the questionnaire to assess 

content validity of the  data collection instrum ent. Members of the ju ry  

were asked to give th e ir  opinions about the  content of the  questionnaire , 

the form, and the leng th . Suggestions and concerns about content were 

as follows:

1. Additional questions were suggested  for the personal cleanliness 

and personal grooming areas of the Daily Living Skills section of the 

questionnaire and these  were added.

2. One question concerning assessm ent of need during  periods of 

crisis was added a t the suggestion of one of the ju ry  of e x p e rts .

3. A suggestion for categorizing food p reparation  skills was not fol­

lowed because partic ipan ts had not had skills p resen ted  in categories in 

the workshop and in inservice tra in ing  and would be unfamiliar w ith ,the 

terminology.

4. One ju ry  member expressed  concern about the section on infor­

mation about visual impairment. The concern was th a t s tu d en ts  majoring 

in education of the visually  handicapped would have covered items in th is 

section in another class, bu t for o thers not in the field of v isual impair­

ment th a t information would be extrem ely im portant.
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Concern and ideas regard ing  the  form of the questionnaire were:

1. Suggestions were made for repositioning some of the questions 

which improved flow.

2. Concern was expressed  about the length  of the questionnaire , 

bu t no one suggested  any way to shorten  it.

Following the  review of the  questionnaire  by the ju ry  of e x p e r ts , 

revisions were made and the final d ra ft p repared  (Appendix D ). The 

questionnaire consisted of th ree  main p a rts : daily living sk ills , a ttitudes

and information about visual impairment, and teaching techniques and 

resou rces. A fou rth  p a rt consisted of information about work background 

of responden ts.

Content Related to Daily Living Skills

The Daily Living Skills section of the  questionnaire  was divided 

into 11 skill g roups: meal management sk ills, food p reparation  sk ills , food 

service and eating skills, cleaning skills, laundry  and clothing care sk ills , 

ironing and p ressing  sk ills, bedmaking sk ills , sewing sk ills , personal 

cleanliness sk ills, personal grooming sk ills, and personal business manage­

ment skills. Groups of skills a re  those accepted by rehabilitation teaching 

in the field of visual impairment.

Respondents were asked to ra te  each skill in the  11 areas as to how 

im portant it is for teachers of the visually  im paired 'to be able to teach th e ir  

s tuden ts  for effective-perform ance. Rating choices were: 4 = most impor­

tan t, 3 = im portant, 2 = less im portant, and 1 = not im portant. At the end 

of the Daily Living Skills group the responden ts were asked to prioritize 

the 11 skill groups in o rder of importance in a course to p repare  teachers
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for teaching daily living skills by rank ing  them 1 to 11 with 11 = most 

im portant and 1 = least im portant.

Content Related to A ttitudes and Inform ation 
about Visual Impairment

The second section of the  questionnaire  was divided into two 

g ro u p s: a ttitudes toward visually  impaired and information about visual

impairment. R espondents were asked to ra te  each item in the  two groups 

as to its  importance to teachers of the  visually  impaired to teach daily 

living sk ills. Responses were requested  with 4 = most im portant, 3 = im­

p o rtan t, 2 = less im portant, and 1 = not im portant.

Content Related to Teaching Techhiques 
and Resources

The th ird  section of the questionnaire  was divided into four 

groups: assessm ent of needs of visually  impaired for daily living skills,

development of instructional plan for individual visually im paired, tech­

niques for teaching, the visually im paired, and resources for use in teach­

ing daily living skills. Assessm ent items were based on needs assessm ent 

as described in the lite ra tu re . Development of instructional plan items 

were based on review of lite ra tu re  and model used by the investigator at 

the Tucson Association for the Blind. Techniques for teaching were based 

on m aterials used by the  Tucson Association for the Blind and those em­

phasized in the lite ra tu re . Resources for use in teaching daily living skills 

were based on those found useful by the investigator as a teacher of daily 

living skills and suggestions found in the  lite ra tu re .

Respondents were asked to ra te  items in each group as to the ir 

im portance in a course for teaching daily living skills to v isually  impaired
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on the same basis as previous responses with 4 = most im portan t, 3 = 

im portant, 2 = less im portant, and 1 = not im portant.

At the end of the  th ird  section responden ts were asked to rank  

the six groups included -in the second and th ird  sections which were 

determined by the investigato r to be im portant supportive  areas for teach­

ing daily living skills. Ranking was requested  bn a 1 to 6 prioritization 

with 6 = most im portant to p repare  teachers for teaching daily living skills 

and 1 -  least im portan t.

Information about Work Background 
of R espondents

Included in th is section was information about field of specializa­

tion , w hether or not respondent had ever worked with visually  impaired, 

if they  had taugh t daily living skills and the age level tau g h t, and p resen t 

position. This section was designed to describe charac teristics which 

might have an influence on responses.

Data Collection

The questionnaire (Appendix D) designed for ga thering  informa­

tion about content needed to p rep are  teachers to teach daily living skills 

to visually  impaired was mailed to two groups: a ju ry  of six experts in

the field of visual impairment and 47 of the 48 partic ipan ts in workshops 

and in inservice tra in in g . Teaching Daily Living Skills to Visually Im­

paired . Pilot workshop partic ipan ts included studen ts in m aster's p ro ­

grams for education of the  visually  handicapped and in rehabilitation , 

classroom teach e rs , home economics teachers and adm in istrators, rehabil­

itation teach ers , and volun teers working with the visually  impaired. I t
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was not possible to secure an address for one person who had partic ipated  

in the pilot workshop so th a t name was eliminated from the  partic ipan t 

group p rio r to sending out the  questionnaire.

The ju ry  of selected experts  in the  field of visual impairment were 

contacted by le tte r  (Appendix C) and personal contact to ask  for th e ir 

participation in responding to the questionnaire . Potential respondents 

who were workshop and inservice tra in ing  partic ipan ts were contacted p e r­

sonally when possible or by a questionnaire cover le tte r  (Appendix E) 

soliciting th e ir  participation .

A cover le tte r  (Appendix F) was enclosed with the  questionnaire 

requesting  participation  and describ ing purpose of the  research  and the  

im portance of each individual's response. A stamped addressed  re tu rn  

envelope was included for re tu rn in g  responses. A re tu rn  date deadline 

of 3 weeks was indicated . If the  questionnaire had not been re tu rn ed  by 

the end of the  3 weeks, a follow-up le tte r  (Appendix G) with another ques­

tionnaire was sen t or a telephone call rem inder made to those in the area.

All bu t one who received a telephone rem inder responded , w hereas 

the follow-up le tte r  rem inder had a lesse r response. Five out of the six 

ju ry  of ex p erts  responded to the questionnaire , and 41 out of the 47 p a r­

tic ipants responded for a combined total of 46 out of 53 possible. The 

overall response ra te  was 86.8 percen t.

Description of R espondents 

Respondents differed in th e ir  fields of specialization. Fields of 

specialization are shown in Table 1. All bu t two responden ts indicated a 

field of specialization. More responden ts had specialized in education of
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Table 1. Fields of Specialization of R espondents. — N = 46

Field of Specialization N %

Education of visually  handicapped 11 23.9
Home economics 10 21.8
Rehabilitation teaching 9 19.6
Education, elem entary and secondary 8 17.4
Rehabilitation Counseling or Counseling 2 4.3
O ther 4 8.7
No response 2_ 4.3

Total 46 100.0

the visually handicapped than  in any o ther field with home economics 

having a similar p roportion .

Table 2 indicates d istribu tion  of those who had tau g h t daily living 

skills to visually  impaired in the under 18 age g ro u p , over 18 age g ro u p , 

and both g roups. All bu t one, who did not respond to the  question , had 

worked with visually impaired in some capacity , bu t seven had not tau g h t 

daily living skills.

Table 2. Experience of Respondents in Teaching Daily Living Skills to the  
Visually Impaired. — N = 46

Teaching Experience N %

T aught daily living skills to those under 18 only 11 23.9
T aught daily living skills to those 18 and over only 10 21.7
Taught daily living skills to both age groups 17 37.0
No experience in teaching daily living skills 7 15.2
No response _1 2.2

Total 46 100.0
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Respondents who reported  th a t they  were working indicated a 

varie ty  of positions as shown in Table 3. T hree of the  46 respondents did 

not respond to th is question. Of the 43 who responded to th is question, 28 

(65%) were working in the field of visual impairment in some capacity.

Table 3. Positions Held by R espondents. — N = 46

Position N %

T eacher, visually im paired, K—12 7 15.2
Rehabilitation teacher 8 17.4
O ther visually  impaired related 13 28.3
Home economics or classroom teacher 6 13.0
Counseling or o ther 5 10.9
Not working 4 8.7
No response _3 6.5

Total 46 100.0

Data Analysis

Q uestionnaires received from responden ts were coded as they 

a rr iv e d , and responses were recorded for tra n s fe r  to computer card s.

Data concerning the identification of content im portant to include in a 

course to p repare  teachers to teach daily living skills to v isually  impaired 

were analyzed in several ways. The sta tistic ian  was consulted for guid­

ance in selecting and Using appropria te  sta tistica l an a ly ses.

Respondents ra tings for each item in the  daily liv ing skills section 

of the questionnaire were given a numerical value. R atings assigned 

were 4 = most im portant, 3 -  im portant, 2 = less im portant, and 1 = not
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im portant. Respondents' ra tin g s for each item in the second and th ird  

sections of the questionnaire rela ting  to a ttitudes and information about 

visual impairment and teaching techniques and resources were trea ted  in 

the same manner as data concerning daily living skills. Mean ra tings were 

computed for each item for all responden ts, for pa rtic ipan ts only and for 

ju ry  only with the t value computed, and for responden ts who had taugh t 

daily living skills to visually  impaired only to those under 18 years of age 

and only to those 18 years of age and older with the  t  value computed.

A numerical value of 1 to 11 was assigned to the rank ing  of daily 

living skills areas at the  end of the  f irs t  section of the questionnaire on 

daily living skills with 11 = most im portant and 1 = least im portant to in ­

clude. in a sem ester course to p repare  teachers to teach daily living skills 

to visually  im paired. At the  end of the  th ird  section of the questionnaire 

responden ts were asked to rank  the  six groups of supportive  areas for 

teaching daily living skills included in the  second and th ird  sections. A 

numerical value of 1 to 6 was assigned to the  ranking  of the six support 

areas with 6 = most im portant and 1 = least im portant to include in a semes­

te r  course to p rep are  teachers to teach daily living skills to visually 

impaired.

The general frequencies sta tistica l te s t was used to provide 

descrip tive sta tis tics for each variable in the  questionnaire . Mean ra tings 

were computed for each item in the questionnaire as well as the mode and  

range. The t te s t  was used for analyzing significance of d ifferences of 

responses of partic ipan ts and the ju ry  of ex p e rts . The t te s t was also 

used to analyze differences in responses of respondents who had tau g h t 

daily living skills to visually  impaired under 18 years of age only and



55

and those who had taugh t only those 18 years of age and o lder. The level 

of significance accepted for use in identify ing  differences g rea te r than 

those th a t could be a ttrib u ted  to chance was .05.

Kendall's concordance coefficient te s t was used for the  two groups 

of rankings in the  questionnaire to determ ine the disagreem ent or ag ree­

ment of the  partic ipan ts and the  ju ry  of e x p e rts . The te s t  was also used 

' to determine disagreem ent or agreem ent of the  responden ts who had tau g h t 

daily living skills to visually  impaired under 18 years of age only and those 

who had taugh t only those 18 years of age or o lder. Total agreem ent was 

considered as 1.0 and total disagreem ent as 0.0 with degree of agreem ent 

or disagreem ent rang ing  between the two num erals.

The same procedure was used for all th ree  sections of the ques­

tionnaire to identify  significant d ifferences in mean ra tin g s computed from 

responses for each item in the  questionnaire. The te s t to determine ag ree­

ment or disagreem ent was applied only to the  two rankings contained in 

the  questionnaire.

Summary

This study  used su rvey  methods to secure opinions from partic i­

pan ts and a ju ry  of ex p erts  concerning content im portant to include in a 

sem ester course to p rep are  teachers to teach  daily living skills to visually 

impaired. A questionnaire was developed by the investigato r and reviewed 

for content valid ity  by a ju ry  of ex p erts  in the  field of v isual impairment. 

Those selected to receive questionnaires were the partic ipan ts  who included 

all who had partic ipa ted  in the workshop teaching daily living skills to 

visually  impaired and those who had partic ipa ted  in inserv ice  tra in ing  plus



the ju ry  of experts  in the field of v isual impairment re fe rred  to in the s tu d y  

as the ju ry  of e x p erts .

Responses to the questionnaire were received from 41 of the p a r­

tic ipan ts and from 5 of the ju ry  of ex p erts . A ppropriate te s ts  were used 

for securing  data and sta tistica l analysis of da ta .



CHAPTER 4

FINDINGS AND CONCLUSIONS

This study  su rveyed  opinions as to content to include in a 

sem ester course to p rep are  teachers to teach daily living skills to v isually  

impaired. The study  focused on identify ing content im portant to include in 

specific areas of daily living skills and content im portant to include in 

support areas of a ttitudes toward visual impairment, information about 

v isual impairment, assessm ent of needs of visually impaired for daily living 

skills, development of in structional plans for individual visually  im paired, 

techniques for teaching the  visually  im paired, and resources for use in 

teaching the visually  im paired. The findings are reported  in th ree  sec­

tions as follows: daily living skills, a ttitudes and information about v isual

impairment, and teaching techniques and resou rces.

Daily Living Skills

Data were analyzed to provide answ ers to the research  question:

1. What daily living skills are im portant for teachers of the visually 

impaired to teach th e ir s tu d en ts  to perform ?

Findings are  p resen ted  for each of the groups of skills included in 

daily living skills: meal management, food p repara tion , food service and 

eating , cleaning, laundry  and clothing care, ironing and p ress in g , bed- 

making, sewing, personal cleanliness, personal grooming, and personal 

business management. Respondents ra ted  each item in the daily living 

skills section of the questionnaire as 4 = most im portant, 3 = im portant,
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2 = less im portant, and 1 = not im portant. The following scale was used for 

categorizing mean ra tings for skills: 3.25 - 4.00 = most im portant, 2.50 -

3.24 = im portant, 1.75 - 2.49 = less im portant, and 1.00 -  1.74 = not im­

p o rtan t to include in a sem ester course for p reparing  teachers to teach 

daily living skills to visually im paired.

Meal Management Skills

Mean ra tin g s of the  importance of meal management skills are shown 

in Table 4. The mean ratings of all meal management skills were in the 

most im portant or im portant categories. Of the  11 meal management skills,

6 were ra ted  most im portant and 5 were ra ted  im portant to include in a 

sem ester course to p rep are  teachers to teach dailing living skills to v isually  

im paired. Shown in Table 4 are  t values from a comparison of partic ipan ts 

and the ju ry  of ex p erts  and t values from a comparison of respondents 

who had tau g h t daily living skills only to those under 18 years of age 

and only to those 18 years of age and o lder. There were no significant 

differences at the .05 level in mean ra tin g s for e ither of the  comparisons.

Food Preparation  Skills

Mean ra tin g s of the  importance of food p reparation  skills are 

shown in Table 5. All food p reparation  skills were ra ted  by respondents 

most im portant or im portant to include in a sem ester course to p repare  

teachers to teach daily living skills to v isually  impaired. Of the  26 food 

preparation  skills, 16 were rated  as most im portant and 10 were rated  as 

im portant.

As is indicated in Table 5, the  partic ipan ts and the  ju ry  of experts  

were significantly  d ifferen t in mean ra tings of 1 of the 26 food p reparation



Table 4. Mean Ratings of Importance for Meal Management Skills. — N = 46

Meal Management Skills Mode Mean

t Values

Teachers of Students
Participants (N=41) / ------------------------ ---------

SD Ju ry  (N=5) <18 (N =ll)/^18 (N=10)

Organizing the kitchen 4.0 3.72 0.54 . 1.40 -.51

Organizing work area 4.0 3.59 .58 1.61 - .  59

Detecting safety of foods3 4.0 3.56 .67 -.86 .61

Identifying and selecting foods 4.0 3.52 .62 -1.06 .15

Developing labeling system for kitchen 4.0 . 3.46 .72 -.4 7 .17

Planning safe food storage 4.0 3.39 .75 - .  03 1.37

Planning nutritious meals 4.0 3.17 .85 -.07 1.62

Shopping for groceries . 4.0 3.17 .83 1.08 .79

Planning for special diets 3.0 3.07 .88 - .  36 .41

Locating best place for meal
preparation tasks 3.0 3.02 .75 .07 .51

Making a shopping list 3.0 3.00 .82 1.16 -1.21

a. Only 43 responses *Signifleant at .05 level.
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Table 5. Mean Ratings of Importance for Food Preparation Skills. — N = 46

t Values

Teachers of S tudents 
Participants (N=41) / ------------------------ --------

Food Preparation Skills . Mode Mean SD Ju ry  (N=5) <18 (N = ll) /> n

Using the stove 4.0 3.89 .32 .68 -.51
C utting , slicing, chopping 4.0 3.74 .44 .74 .10
Judging doneness of foods 4.0 3. 74 .54 .61 -2.27*
Pouring 4.0 3.61 .61 .73 -.7 9
Measuring 4.0 3.57 .50 1.77 -.70
Frying 4.0 3.52 .66 1.16 , -2.19*
Boiling 4.0 3.48 .81 .23 -.6 6
Baking 4.0 3.44 .72 2.17* -1.30
Using small tools and equipment 4.0 3.41 .65 .77 -.12
Turning  foods 4.0 3.41 .75 .04 -1.14
Opening containers 4.0 3.39 .80 -»03 -1.83
Peeling 4.0 3.33 .82 1.55 -.36
Broiling 4.0 3.30 .73 , . 99 -.8 9
Breaking eggs 4.0 3.30 .79 .92 -1.48
Strik ing  a match 4.0 3.30 .84 .29 2.17*
Spreading3 4.0 3.27 .86 .18 .40
S tirring 4.0 3.24 .87 1.77 -.41
Roasting 4.0 3.22 .76 .05 -1.00



Table 5. Mean Ratings of Importance for Food Preparation Skills—Continued

t Values

Food Preparation Skills Mode Mean SD

Teachers of Students
Participants (N=41) / ----------------------------------

Ju ry  (N=5) <18 (N=41) /> 18 (N=10)

Judging time required  for food 
preparation a 3.0 3.18 .72 -.07  1.03

Setting timers 3.0 3.15 .76 .47 -.6 9
Blending 4.0 3.15 .82 1.02 -.58
Beating 3.0 3.09 .78 .86 -.63
Washing fru its  and vegetables 3.0 3.07 .88 .17 -.2 9
Judging end p ro d u c ta 4.0 .2.98 .94 . 95 .67
Grating 2.0 2.96 .87 .97 -.02
Rolling 3.0 2.80 .86 .56 .07 -

a. Only 45 responses. *Signifleant at .05 level.
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sk ills , th a t of baking. The partic ipan ts ra ted  baking significantly  h igher 

than  did the  ju ry  of e x p e rts . There was no significant differences for 

o ther food preparation  skills.

T here was significant difference in mean ra tings for 3 of the 26 

food preparation  skills in the  comparison of respondents who had tau g h t 

daily living skills only to those under 18 years of age and only to those 

18 years of age and o lder. The th ree  skills with significant differences 

were judging  doneness of foods, fry in g , and strik ing  a m atch. For those 

who had tau g h t stu d en ts  18 years of age and older the mean ra tin g  of 

importance for these  skills was significantly  h igher than  for those who had 

taugh t stu d en ts  under 18.

Food Service and Eating Skills

Mean ra tings computed from responses concerning food service 

and eating skills are shown in Table 6. The mean ra tin g s of all food se r­

vice and eating skills were in the categories of most im portant or im portant 

to include in a sem ester course to p rep are  teachers to teach daily living 

skills to visually  impaired. Of the five food service and eating skills, th ree  

were ra ted  most im portant and two were ra ted  im portant.

Shown also in Table 6 are t values from a comparison of pa rtic i­

pan ts and the  ju ry  of experts  and from a comparison of respondents- who 

had tau g h t daily living skills only to those under 18 years of age and only 

to those 18 years of age and older. T here were no significant differences 

in mean ra tings for e ither of the comparisons.



Table 6. Mean Ratings of Importance of Food Service and Eating Skills. — N = 46

t Values

Food Service and Eating Skills Mean Mode SD
Participants (N=41) 1 Teachers of S tudents 

Ju ry  (N=5) <18 (N = ll) /^ i8  (N=10)

Eating in public 4.0 3.83 .44 -.94 .07

Eating techniques at home 4.0 3.46 .69 .88 .88

Dishwashing techniques 4.0 3.39 .65 -.03 -.4 3

Preparing  food for serving 3.0 2.91 .73 -.2 8 .59

Table se tting  techniques 3.0 2.87 .72 .23 .94

^Significant at .05 level.
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Cleaning Skills

Mean ra tin g s for cleaning skills are shown in Table 7. All clean­

ing skills were ra ted  by responden ts in categories of most im portant and 

im portant to include in a sem ester course to p repare  teachers to teach daily 

living skills to visually  impaired. Of the 13 cleaning sk ills , 5 were ra ted  

most im portant and 8 were ra ted  im portant.

Also shown in Table 7 are  t  values for comparison of mean ra tings 

of partic ipan ts and the  ju ry  of e x p e r ts . The partic ipan ts and ju ry  of ex­

p e rts  showed a significant difference for 1 of the 13 cleaning skills, clean- 

kitchen equipm ent and appliances with the  mean ratings of the ju ry  of 

experts  being h igher than  th a t of the p artic ip an ts . As shown in Table 7, 

th ere  was no significant differences in mean ra tings of im portance of any 

of the cleaning skills by teachers of those over and under 18 years of age.

L aundry and Clothing Care Skills

Table 8 shows th a t the mean ra tings for all the  laund ry  and cloth­

ing care skills were in the  categories of most im portant and im portant to 

include in a course to p rep are  teachers to teach daily living skills to v isu ­

ally impaired. Of the eight laundry  and clothing care skills th ree  were 

ra ted  most im portant and five were ra ted  im portant.

A comparison of mean ra tings by partic ipan ts and the  ju ry  of 

experts  revealed no significant d ifferences. Furtherm ore, th e re  were no 

significant differences in mean ra tings of the  laundry  and clothing care 

skills by teachers of those over and under 18 years old.



Table 7. Mean Ratings of Importance of Cleaning Skills. — N = 46

t Values

Cleaning Skills Mode Mean SD

Teachers of S tudents
Participants (N=41) / ----------------------------------

Ju ry  (N=5) <18 (N = ll)/> i8  (N=10)

Cleaning bathroom a 4.0 3.57 .63 -.1 2 -1.34
Sweeping 4.0 3.35 .74 -.1 7 1.37
Selecting appropriate cleaning supplies 4.0 3.30 .84 .86 .74
Vacuuming 3.0 3.28 .69 .97 -1.11
Mopping 4.0 3.28 .72 .27 .51
Using large equipment

(such as vacuum cleaners)
4.0 3.24 .82 .69 .47

Cleaning kitchen equipment and 
appliances

4.0 3.22 .79 -2.49* .53

Using small equipment ^ 
(such as brushes)

4.0 3.16 .82 -.13 .57

Cleaning fu rn itu re  and woodwork 3.0 3.07 .74 -,4 3 -.5 9
Cleaning flat surfaces 4.0 3.02 .91 - .  46 -.02
Dustmopping 4.0 2.98 .91 -.5 8 1.31
Making a plan for doing cleaning jobs 4.0 2.98 1.04 -.05 - . 21
Cleaning windows 3.0 2.91 .76 .35 .58

a. Only 44 responses. b. Only 45 responses. ^Significant at .05 level.



Table 8. Mean Ratings of Importance for.L aundry  and Clothing Care Skills. — N = 46

f Values

Laundry and Clothing Care Skills Mode Mean SD

Teachers of Students
Participants (N=41) / ----------------------------------

Ju ry  (N=5) <18 (N =ll)/>18 (N=10)

Using washer and d ry er 4.0 3.72 .58 .47 -.76

Sorting clothes 3.0 3.35 .64 -.9 3  1.19

Folding and sto ring  clean laundry 4.0 3.30 .76

COoCO1

Selecting laundry  supplies '  3.0 3.09 .66

00CO1o1
Handwashing clothes - 3.0 2.91 .76 .98 .61

Prewashing techniques 2.0 2.74 .74 a CO 00

Using clothesline 2.0 2.65 .90 .14 .49

Cleaning and polishing shoes 3.0 2.59 .81 -1.22 .59

*Significant at .05 level.
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Ironing and P ressing  Skills

Mean ra tings computed from responses for ironing and p ressing  

skills are shown in Table 9. The mean ra tings for all skills fell into th ree  

categories of importance to include in a course for p rep arin g  teachers to 

teach daily living skills to visually impaired. Three skills were rated  most 

im portant, th ree  skills im portant, and one as less im portant. Dampening 

clothes was the  skill ra ted  as less im portant.

As indicated in Table 9, the  partic ipan ts and ju ry  of experts 

showed a significant d ifference in mean ra tin g s for one of the  seven skills 

and th a t was for the  skill, using the iron . The partic ipan ts ra ted  th a t 

skill significantly  h igher in importance than  did the ju ry  of e x p erts .

T here were no significant d ifferences in mean ra tings for o ther skills.

The respondents who had tau g h t daily living skills only to those 

under 18 years of age ra ted  hanging clothes significantly  h igher than  did 

respondents who tau g h t only those 18 years of age and o lder. There were 

no significant d ifferences in mean ra tin g s for o ther ironing and p ressing  

skills.

Bedmaking Skills

Mean ra tings computed for bedmaking skills are shown in Table 10. 

Two of the bedmaking sk ills , changing the  bed and making the bed, were 

rated  as most im portant, and one, caring for bedding, was ra ted  as 

im portan t.

Also included in Table 10 are  t values for comparisons of mean 

ratings by partic ipan ts and the ju ry  of ex p erts  and for a comparison of 

mean ra tings by responden ts who had tau g h t daily living skills only to



Table 9. Mean Ratings of Im portance for Ironing and Pressing  Skills. — N = 46

t Values

Ironing and P ressing  Skills Mode Mean SD
Participants (N=41) 

Ju ry  (N=5)

Teachers of S tudents 

<18 (N=llj /:> 18 (N=10)

Using iron 4.0 3. 61 .61 2.48* -1 .49

Hanging clothes 4.0 3.41 . 65 .77 2.35*

Ironing and pressing  garments 3.0 3.30 .63 1.96 .18

Folding ironed clothes for storage 3.0 3.02 .91 -.46 1.37

Setting up ironing board 3.0 2.98 .75 .56 -.59

Ironing flat pieces 3.0 2.85 .84 1.27 .31

Dampening clothes a 2.0 2.33 .77 - .  82 .90

a. Only 45 responses ^Significant at .05 level.
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Table 10. Mean Ratings of Importance for Bedmaking Skills. — N = 46

t Values

Bedmaking Skills Mode Mean SD

Teachers of Students
Participants (N=41) / ----------------------------------

Ju ry  (N=5) <18 (N=ll) />18 (N=10)

Changing the bed 4.0 3.57 .58 .67 , -.5 9

Making the  bed. 4.0 3.52 .62

C
D

C
OI

COC
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Caring for bedding 3.0 3.07 .77 1 1—
1 o

*Significant at .05 level.
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those under 18 years of age and only to those 18 years of age and o ld er. 

T here were no significant d ifferences for e ither of the  comparisons.

Sewing Skills

Mean ra tings of importance of sewing skills are shown in Table 11. 

The mean ra tings for all skills in th is group were in the  categories most 

im portant and im portant. Of the seven sewing skills four were rated  as 

most im portant and th ree  as im portant to include in a course to tra in  

teachers to teach daily living skills to visually  impaired.

The t values for the mean ra tings of partic ipan ts and ju ry  of 

experts  are  also shown in Table 11. T here  were no significant differences 

between mean ra tings for responses of partic ipan ts and ju ry  of e x p e r ts .

Also included in Table 11 are  t values for a comparison of respon­

dents who had tau g h t daily living skills only to those under 18 years of 

age and only to those 18 years of age and older. There was significant 

difference in mean ra tings of importance for one of the  seven sewing skills 

in th is comparison, using the  sewing machine for simple sewing. Respon­

dents who had tau g h t daily living skills to only those under 18 years of 

age ra ted  using the sewing machine for simple sewing significantly  h igher 

than  did respondents who had tau g h t only those 18 and o lder.

Personal Cleanliness Skills

Mean ra tings of importance of personal cleanliness skills are shown 

in Table 12. All of the skills were ra ted  by respondents in th e  category 

of most im portant.

Also shown in Table 12 are  t values for comparisons of mean ra t­

ings by the partic ipan ts and ju ry  of ex p erts  and by responden ts who had



Table 11. Mean Ratings of Importance of Sewing Skills. — N = 46

t V alues

Sewing Skills Mode Mean SD

Teachers of S tudent
Participants (N=41) / ----------------------------------

Ju ry  (N=5) <18 (N = ll)/> 18 (N=10)

Using scissors 4.0 3.65 .57 .22 1.70

Threading needle 4.0 3.50 .69 .34 -.2 9

Sewing on buttons 4.0 3.44 . 66 .85 -.70

Sewing by hand 3.0 3.26 .68 .21 1.37

Identify ing thread 3.0 3.13 .69 .45 .66

Using sewing tools 3.0 3.13 .78 .39 -.06

Using sewing machine for simple 
sewing (such as repairing seams) 2.0 2.84 .84 .66 2.70*

a. Only 43 responses. ^Significant at .05 level.



Table 12. Mean Ratings of Importance for Personal Cleanliness Skills. — N = 46

t Values

Personal Cleanliness Skills Mode Mean SD

Teachers of Students
Participants (N=41) / ----------------------------------

Ju ry  (N=5) <18 (N=ll) />18 (N=10)

Bathing (showering and tub  bathing) 4.0 3.91 .35 -.5 8 -.95

Brushing teeth 4.0 3.80 .45 .02 1.05

Selecting clean clothing 4.0 3.76 .48 -1.19 .10

Shaving 4.0 3.76 .52 .72 .49

Shampooing 4.0 3.74 .58 .57 1. 96

Using deodorants 4.0 3.67 .60 -.4 9 .49

Cleaning fingernails and toenails 4.0 3.63 .57 -.70 1.28

Using o ther dental hygiene techniques 
(such as flossing)

4.0 3.50 .69 -.34 -.52

Selecting products for cleanliness tasks 4.0 3.37 .83 1.06 - .  56

^Significant at .05 level.
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taugh t living skills only to those under 18 years of age and who .had 

tau g h t only those 18 and older. There were no significant d ifferences in 

mean ra tings for e ither of the  com parisons. All responden ts who had 

tau g h t daily living skills to only those under 18 years of age rated  b ru sh ­

ing tee th  and shampooing as 4.00, most im portant, in complete agreem ent. 

All responden ts who had taugh t only those 18 and older ra ted  bathing in 

complete agreem ent as 4.00, most im portant.

Personal Grooming Skills

Mean ra tin g s for personal grooming skills are shown in Table 13. 

All skills had mean ra tin g s in categories most im portant and im portant to. 

include in a course to p repare  teachers to teach daily living skills to v isu ­

ally impaired. Of the  12 personal grooming skills 8 were ra ted  as most 

im portant and 4 as im portant.

Also include in Table 13 are t values from a comparison of mean 

ra tings by partic ipan ts and ju ry  of ex p erts  and for a comparison of mean 

ra tings by responden ts who had tau g h t daily living skills only to those 

under 18 years of age and those who had taugh t only those 18 and older. 

T here were no significant differences between mean ra tin g s for pa rtic ipan t 

responses and ju ry  of ex p erts  responses. There were significant d iffer­

ences in mean ra tings for four of the personal grooming skills by those 

who had tau g h t skills e ither to those under 18 years of age or to those 

18 and o lder. The four skills were d ressing  techniques, caring for sk in , 

exercising for good postu re  and walking techniques, and manicuring and 

pedicuring . In all four instances those who taugh t only those under 18 

years of age ra ted  the im portance of skills significantly h igher than  did



Table 13. Mean Ratings of Importance for Personal Grooming Skills. — N = 46

t Values

Teachers of S tudents
P  ir-H r-i-ir'i ran  +  o  ( T\T — /I 1 \  /

Personal Grooming Skills Mode Mean SD Ju ry  (N=5) <18 (N=11)/^18(N=10)

Identifying clothing 4.0 3.83 .44 1.23 0
Selecting appropriate  clothing 4,0. 3.76 .52 -.1 7 .93
Combing and b rush ing  hair 4.0 3.76 .57 -1.00 1.20
D ressing techniques 4.0 3.61 .58 :. 85 2.21*
Caring for skin 4.0 3.54 .59 -1.04 2.79*
Exercising for good circu lationa 

(appropriate for diabetics and 
other special needs)

4.0 3.44 .92 1.15 .86

Grooming hands and feet > 4.0 3.41 .72 .04 1.53
Exercising for good posture and 

walking techniques 4.0 3.41 .83 1.79 2.77*
Manicuring and pedicuring 3.0 3.22 .79 -.55 2.17*
Selecting grooming supplies 4.0 3.22 .84 -.51 .19
Applying makeup 3.0 3.02 .72 -.5 9 1.61
Using sty ling equipment 3.0 2.94 .68 .47 .30

a. Only 45 responses. ^Significant at .05 level.
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those who had tau g h t only those 18 and o lder. T here were no significant 

d ifferences for o ther personal grooming sk ills. All those who had tau g h t 

daily living skills a t each of the age levels rated  identify ing  clothing as 

4.00, most im portan t, th u s indicating complete agreem ent.

Personal Business Management Skills

Mean ra tin g s computed from responses for personal business 

management skills are shown in Table 14. The mean ra tings for all skills 

in th is group were in the category , most im portant to include in a course 

to p repare  teachers to teach daily living skills to visually impaired.

The re su lts  of the t te s t  for significance of d ifference in mean 

ra tings by partic ipan ts and ju ry  of ex p erts  and by teachers of s tuden ts 

under and over 18 are shown in Table 14 as t values. No significant d if­

ferences were indicated in the comparisons. All responden ts who had 
'

tau g h t daily living skills only to those under 18 years of age were in 

agreem ent in ra tin g  the  skill, handling m oney/identifying, folding, and 

a rran g in g , as 4.00, most im portant.

Ranking of Daily Living Skills

The responden ts were asked to ran k  the 11 groups of daily living 

skills for importance with 11 being most im portant and 1 being least impor­

tan t. The mean ranks are shown in Table 15 for the following: all respon­

d en ts , p a rtic ip an ts , ju ry  of e x p e rts , those who had tau g h t studen ts  under 

18 years of age, and those who had tau g h t only those 18 and older. The 

th ree  skill groups with the  h ighest mean ranks were placed in the same 

o rder by partic ip an ts , ju ry , and teachers of s tu d en ts  under and over 18 

with the o rd er personal cleanliness sk ills, personal grooming skills, and



Table 14. Mean Ratings of Im portance for Personal Business Management Skills. — N = 46

t Values

Personal Business Management Skills Mode Mean SD

Teachers of S tudents
Participants (N=41) / ------------------:----------------

Ju ry  (N=5) <18 (N = ll)/> 18 (N=10)

Handling m oney/identifying, folding, 
arrang ing 4.0 3.98 .15 -.3 5  1.05

Telling time 4.0 3.74 .49 .67 1.20

Handling checking and savings accounts 4.0 3.70 .51 1.38 -.51

Using the telephone 4.0 3.67 .63 .27 .42

Using banking services 4.0 3.63 .53 .13 1.75

Writing checks 4.0 3.63 .61 .12 1.00

Budgeting techniques 4. O' 3.54 .66 -.9 2  .89

Using filing system
(business, add resses, telephone)

4.0 3.48 .75 1.53 -.22

Handwriting 4.0 3.46 .78 - .4 3  1.33

Making personal and household 
purchases a 4.0 3.36 .80 -.72  1.30

a. Only 45 resp o n ses. *Significant at .05 level.



Table 15. Mean Ranks of Importance and t Values for Groups of Daily Living Skills

Mean Rank Mean Rank t Value

Daily Living Skills
Respondents

N=46 SD
Participants

N=41
Ju ry
N=5

<18
N=ll

>18
N=10

Partic ipan ts/
Ju ry <18/

Personal cleanliness skills 9.26 3.12 9.17 10.00 9.09 9.60 -.56 - . 38
Personal grooming skills 8.74 2.42 8.71 9.00 8.82 8.40 -.25 .40
Food preparation  skills 7.44 2.60 7.24 9.00 8.09 7.60 -1.45 .44
Food service and eating 

. skills 7.15 2.04 7.05 8.00 7.00 6.90

O
O

 
- 

C
D1 .10

Meal management skills 6. 48 1.95 6. 34 7.60 6.73 7.00 -1.37 - .  35
Personal business manage­

ment skills 6,07 2. 41 6.27 4.40 6.64 6.10 1.67 .62
Laundry and clothing care 

skills 5.52 1.84 5.46 6.00 6.09 5.40 -.61 .79
Cleaning skills 5.17 2.01 5.20 5.00 4.45 5.40 .20 -1.13
Bedmaking skills 3.76 2.83 4.00 1.80 2.55 3.50 1.67 -.93
Ironing and p ressing  

skills 3.41 2.74 3.44 3.20 3.55 2.80 .18 .60
Sewing skills 2.98 3.00 3.12 1.80 2.91 3.30 .93 -.28



food p reparation  skills. For the o ther skill groups th e re  was variation in 

rank  o rdering .

Also shown in Table 15 are t values for significance of d ifference. 

T here were no significant differences for the comparisons of mean ra tings 

between partic ipan ts and ju ry  of experts  and between those who had 

taugh t only those 18 and older.

Kendall's concordance coefficient te s t was used to determine agree­

ment or disagreem ent of responses on rank ing  of daily living skills groups 

between all responden ts, partic ipan ts and ju ry  of ex p erts  and between 

those who had tau g h t s tu d en ts  under 18 years and those who had tau g h t 

stu d en ts  18 and older. The iv score for Kendall's te s t was . 395 based on 

1.0 = to tal agreem ent and 0 = total disagreem ent. The difference was not 

sta tistically  significant.

Summary

For all of the 111 daily living skills ra ted  by respondents 69, or 

62.2 p e rcen t, had mean ra tings in the category of most im portant to include 

in  a course to p repare  teachers to teach daily living skills to visually im- , 

pa ired , 41 ,or 36.9 p e rcen t, in the  category of im portant, and 1, or 0.9 

p e rcen t, in the  category less im portant. None was in the  category , not 

im portant.

There were significant d ifferences in mean ra tings of the partic i­

pants and the ju ry  of ex p erts  for th ree  of the skills and for nine of the 

skills in the comparison of mean ra tings of teachers who had tau g h t those 

under 18 years of age and those who had tau g h t only those 18 and older. 

The partic ipan ts rated  baking and using the iron significantly  h igher in
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importance than  did the ju ry  of e x p e rts . The ju ry  of ex p erts  rated  clean­

ing kitchen equipm ent and appliances significantly  h igher than  did the 

partic ip an ts . Respondents who had tau g h t daily living skills only to those 

18 and older ra ted  judging doneness of food and fry ing  significantly  h igh­

er in importance than  did those who had tau g h t only those under 18 years 

of age. R espondents who had tau g h t only those under 18 years of age 

rated  the following skills significantly  h igher, than  did those who had 

taugh t only those 18 and older: s trik in g  a match, hanging clothes, using

sewing machine for simple sewing, exercising  for good postu re  and walk­

ing , and m anicuring and pedicuring .

In mean ranking  of groups of daily living skills th ere  were no 

significant d ifferences between partic ipan ts and ju ry  of ex p erts  and be­

tween those who had tau g h t stu d en ts  under 18 and those who had tau g h t 

studen ts 18 and o lder. A degree of disagreem ent was indicated by Ken­

dall's concordance coefficient te s t bu t the  difference was not significant.

I t  can be concluded th a t with the  exception of dampening clothes 

all of the  skills in the 11 groups of daily living skills a re  considered by 

respondents im portant to include in content of a course to p repare  teach­

ers to teach daily living skills to visually  impaired.

A ttitudes and Information about Visual Impairment 

Data were analyzed to provide answ ers to the research  question 

relative to information about visual impairment.

1. What information about visual impairment is im portant for teachers 

to use in teaching daily living skills to visually impaired?
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Finding are  p resen ted  for two groups of items in th is section , 

a ttitudes toward visually  impaired and information about v isual impairment. 

Respondents rated  each item in the a ttitudes and information section of the  

questionnaire as 4 = most im portant, 3 = im portant, 2 = less im portant, and 

1 = not im portant. The following scale was used to categorize mean ra tings 

for items: 3.25—4.00 — most im portant, 2 ,50—3.24 = im portant, 1.75—2.49 =

less im portant, and 1.00—1.74 = not im portant to include in a course to p re ­

pare  teachers to teach daily living skills to visually im paired.

A ttitudes toward Visually Impaired

Mean ra tings for a ttitudes toward visually  impaired are  shown in 

Table 16. All items in th is group were ra ted  by responden ts in the cate­

gories of most im portant and im portant.. Of the 11 item s, 8 were rated  most 

im portant and 3 were ra ted  im portant.

Also shown in Table 16 are  t values for significance of differences for 

a comparison of partic ipan ts and the  ju ry  of experts  and .a  comparison of 

those who had tau g h t daily living skills to visually impaired only to those 

under 18 years of age and those who had tau g h t only those 18 and older. 

T here were no significant differences at the . 05 level for any of the items 

for the comparison of the partic ipan ts and ju ry  of e x p e rts . For the com­

parison of teachers who had taugh t daily living skills to those under 18 

years of age and those who had tau g h t those only 18 and older there  was 

a significant difference in mean ra tings for the item , development of a tti­

tudes as a congenitally visually impaired grows to adulthood. Those who 

had tau g h t only those under 18 years of age rated  it significantly  h igher



Table 16. Mean Ratings of Importance for A ttitudes toward Visually Impaired. — N=46

t Values

Teachers of Students
Participants (N=41) / ---------------------------------

A ttitudes toward Visually Impaired Mode Mean SD Ju ry  (N=5) <18 (N=ll) />18 (N=10)

A ttitudes of visually impaired toward 
themselves and o ther visually impaired. 4.0 3.63 .71 -.56 1.32

Family a ttitudes and how they  affect 
daily living skill functioning of 
visually impaired member 4.0 3.63 .74 -1.19 . 1.47

A ttitudes held by adventitiously blind 
individuals concerning functioning in 
daily living skills 4.0 3.52 .81 -.2 3 1.00

A ttitudes held by potential employers 
about h iring visually impaired 4.0 3.50 .78 -.91 .79

Influence of a ttitudes held .by teachers 
on effectiveness of teaching daily 
living skills 4.0 3.48 .86 -.33 1.88

Development of a ttitudes as a congen-L 
itally visually impaired grows to 
adulthood 4.0 3.37 .88 -.0 8 2.39*

Personal a ttitudes and feelings of
class members about visually impaired 3.0 3.28 .75 -1.00 .59

T eacher/s tuden t a ttitudes about having 
visually impaired class members 4.0 3.26 .88 -.37 1.12

A ttitudes of school adm inistrators about 
role of visually impaired studen ts in 
school 4.0 3.20 .91 -.5 3 1.79



Table 16. Mean Ratings of Importance of A ttitudes toward Visually Impaired—Continued

t Values

Partic ipation . (N=41) 
Ju ry  (N=5)

Teachers of S tudents

A ttitudes toward Visually Impared Mode Mean SD <18 (N =ll)/>18 (N=10)

A ttitudes of volunteers in relation to 
functioning of visually impaired 3.0 3.00 .79 -.60 1.50

T rends in a ttitudes of general public 
toward visually impaired 4.0 3.00 1.03 -1.39 1.83

*Signifleant a t . 05 level.

CD
DO



83

than  did those who had tau g h t only those 18 and o lder. T here were no 

significant, d ifferences for o ther item s.

Information about Visual Impairment

Mean ra tings computed from responses for information about visual 

impairment are  shown in Table 17. Mean ratings were in th ree  categories: 

th ree  were ra ted  most im portan t, five as im portant, and two as less impor­

tan t to include in a course to p rep are  teachers to teach daily living skills 

to visually im paired.

Also shown in Table 17 are t values from the t te s t for significance 

of d ifference. T here were no significant d ifferences in mean ra tings for 

e ither the group of partic ipan ts and ju ry  of experts  or for respondents 

who had taugh t daily living skills to those under 18 years of age only and 

those who had tau g h t only those 18 and o lder.

Summary .

For the 21 items perta in ing  to a ttitudes and information about 

v isual impairment mean ra tings indicated 11, 52.4 p e rcen t, were in the  

category of most im portant to include in a course to p rep a re  teachers to 

teach daily living skills to visually  im paired, 8, 38 p e rcen t, in the cate­

gory of im portant, and 2, 0.6 p e rcen t, were less im portant. None was in 

the  category of not im portant.

A significant difference was indicated in 1 of the  21 skills and 

th a t was in the g roup , a ttitudes toward visual impairment. Those who 

had tau g h t daily living skills to v isually  impaired to only those under 18 

years of age ra ted  development of a ttitudes as a congenitally impaired in ­

dividual grows to adulthood h igher than  those who had tau g h t only those



Table 17. Mean Ratings of Im portance for Information about Visual Impairment. — N = 46

t Values

' !
Information about Visual. Impairment Mode Mean SD

Participation 
' Ju ry  (N=

Teachers of Students
(N-41) /
5) <18 (N =ll)/>18 )N=10)

Review of medical aspects of disabilities 
and th e ir implications for teaching 
daily living skills 4.0 3.46 .81 .16 .14

Terminology related specifically to 
teaching daily living skills 4.0 3.44 .75 -1.16 -.7 7

General characteristics of visually 
impaired 4.0 3.35 .82 -.7 2 -.17

Problems of aging and visual impairment 3.0 3.22 .76 -1.87 -.6 9
Major terms used in the field of visual 

impairment 4.0 3.17 .90 -.5 9 .23
Vocabulary for general field of visual 

impairment 4.0 3.17 .90 -.07 - .  32
Differences between visual impairment 

and refractive  e rro rs 3.0 2.73 .96 -1.13 0

Review of major causes of visual impair­
ment in United States 2.0 2.70 .92 1.29 -.20

Review of major causes of visual impair­
ment worldwide 2.0 2.41 .81 .62 .82

Incidence of visual impairment by age 
groupings 3.0 2.37 .80 1.10 .43

a. Only 45 responses *Signifleant at .05 level.
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18 and o lder. In all o ther items th e re  were no significant d ifferences. I t  

can be concluded th a t with the exception of two items rela tive  to major 

causes of v isual impairment worldwide and incidence of visual impairment 

th a t respondents consider all items in the  support area  of a ttitudes and 

information about v isual impairment to be im portant to include in content of 

a course to p repare  teachers to teach daily living skills to visually im paired.

Teaching Techniques and Resources

Data were analyzed to provide answ ers to the  research  question 

relative to teaching techniques and resou rces.

1. What information about teaching techniques and resources is im­

p o rtan t for teaching daily living skills to visually impaired?

The findings are p resen ted  in the following Order: assessm ent of 

needs of visually  impaired for daily living sk ills, development of in s tru c ­

tional plans for individual visually im paired, techniques for teaching the 

visually  im paired, and resources for use in teaching the visually  impaired. 

The same ra tin g  scale and the  same categories were used as in previous 

sections, with items ra ted  4 = most im portant, 3 = im portant, 2 = less 

im portant, and 1 = not im portant. Categories of im portance for including 

in content of a course to p repare  teachers to teach daily living skills to 

visually  impaired were: 3.25-4.00 = most im portant, 2 .50-3.24 = im portant,

1.75-2.49 = less im portant, and 1.00-1.74 = not im portant.

Assessm ent of Needs of Visually 
Impaired for Daily Living Skills

Mean ra tings computed for responses perta in ing  to assessm ent of 

needs are  shown in Table 18. The mean ra tings for all assessm ent of needs



Table 18. Mean Ratings of Importance for Assessment of Needs for Daily Living Skills. — N -  46

t Values

Teachers of Students
Assessment of Needs of Visually i .  Participants (N=41) / ---------------------------------
Impaired for Daily Living Skills Mode Mean SD Ju ry  (N=5) <18 (N=ll)/>18 (N=10)

x Determining needs of the multihandicapped 
visually impaired child at home and
school 4.0 3.63 .68 .8 0 . 1.28

A ssessing needs of the young visually 
impaired child a t home and schoola 4.0 3.62 .65 1.57 .13

Determining needs of visually impaired 
teenagers 4.0 3.61 .65 1.51 .13

Determining needs of visually impaired 
working adults 4.0 3.59 .58 .76 .51

Determining needs of elderly visually 
impaired living alone 4.0 3.57 .75 -.11 -.66

A ssisting visually impaired in assessing 
own abilities in relation to assistance 
needed in learning skills 4.0 3.54 .72 -.1 8 .45

Determining needs of visually impaired 
homemakers 4.0 3.50 .69 .34 -.94

Determining en try  level for learning 
skills 4.0 3.48 .69 -.41 -.25

Determining needs of multihandicapped 
adults at home and work 4.0 3.41 .72 .04 .54

Determining need priorities during  
periods of crisis in tervention3 4.0 3.36 .71 -.15 .65



Table 18. Mean Ratings of Importance for Assessment of Needs for Daily Living Skills—Continued

t Values

Assessment of Needs of Visually 
Impaired for Daily Living Skills Mode Mean SD

Teachers of S tudents
Participants (N=41) / ---------------------------------

Ju ry  (N=5) <18 (N=ll) />18 (N=10)

Assessing skill perform ance3 4.0 3.33 .80 -.7 9 -.7 9
Assessing need for socialization 3.0 3.26 .77 -.42 1.76
Determining fu tu re  needs looking beyond 

immediate services 4.0 3.26 .77 .80 .26
Determining needs of elderly  visually 

impaired living in family settings 4.0 3.26 .83 -.3 9 .54
A ssessing need for leisure time 

ac tiv ities3 3.0 3.18 .75 -.70 1.31
Determining needs of elderly visually 

impaired living in institu tional 
se ttings 3.0 3.04 .94 -.3 9 -1 .31

a. Only 45 responses. ^Significant at .05 level.

00
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items were in the  categories of most im portant and im portant. Of the 16 

assessm ent item s, 14 were ra ted  most im portant and 2 were ra ted  im portant 

to include in content of a course to p rep are  teachers to teach daily living 

skills to visually  im paired.

Shown also in Table 18 are  t values from the t te s t of significance 

of d ifference . T here were no significant differences for the  comparisons 

of the partic ipan ts  and ju ry  of ex p erts  or for those who had taugh t daily 

living skills to visually  impaired only to those under 18 years of age and 

those who had tau g h t only those 18 and o lder.

Development of In structional Plans

Mean ra tings for development of instructional plans are  shown in 

Table 19. All means were within the categories of most im portant and 

im portant. Of the nine items in th is g ro u p , seven were ra ted  most impor­

tan t to include in content of a course to p rep a re  teachers to teach daily 

living skills and two were rated  im portant.

Also shown in Table 19 are  t values th a t indicate th e re  were no 

significant differences in mean ra tin g s of the  partic ipan ts  and ju ry  of 

ex p erts . T here were no significant d ifferences between mean ra tings of 

those who had taugh t daily living skills to visually impaired only under 

18 years of age and those who had tau g h t only those 18 and older.

Techniques for Teaching

Mean ra tings for responses perta in ing  to techniques for teaching ' 

the visually impaired are shown in Table 20. The mean ra tin g s for all 

b u t 1 of the 21 items in th is  group were ra ted  as most im portant. One 

item was rated  in the category , im portant.



Table 19. Mean Ratings of Importance for Development of Instruction  Plan. — N = 46

Development of Instructional Plan 
for Individual Visually Impaired

Participants (N=41) / 
Ju ry  (N=5)

Teachers of S tudents 

<18 (N =ll)/>18 (N=10)

Using assessm ent information to develop 
individual plan 4.0 3.63 .65 -.62 .13

Involving visually impaired in 
determining goals 4.0 . 3.61 .68 .03 .13

Using assessm ent information and 
personal goals of visually impaired 
in w riting behavioral objectives 4.0 3.50 .86 - . 82 -1.07

Activating individual instructional plan 4.0 3.46 .81 .75 -.5 9
Reviewing plan with individual visually 

impaired 4.0 3.37 .90 .44 -.8 6
Selecting sequence in which to teach 

specific skills 4.0 3.35 .92 .38 .40
Determining personal, medical, and 

psychological information needed 
about visually impaired 4.0 3.34 .86 .22 .58

Developing lesson plans for teaching 
specific skills 4.0 3.24 .92 -1.46 -.07

Determining time required  to reach 
objectives 3.0 2.94 .88 -.17 -.3 4

a. Only 44 responses *Signifleant at .05 level.



Table 20. Mean Ratings of Im portance for Techniques for Teaching the Visually Impaired. — N=46

t Values

Teachers of S tudents
Techniques for Teaching Partic ipants (N=41) / ---------------- ----------------

the Visually Impaired Mode Mean SD Ju ry  (N=5) <18 (N=ll) /^18 (N=10)

Dealing with fear 4.0 3.76 .48 -.1 9 .10
Utilizing family members and friends in 

support role in teaching daily living 
skills 4.0 3.74 .61 - .  23 .49

Teaching safety  a 4.0 3.71 .66 -.32 -1.34
Learning experiences in relation to 

general abilities 4.0 3.65 .67 -.5 2 -1.33
Making adaptations and modifications 

to the learning and living environment 4.0 3.61 .61' .03 -1.53
O rienting visually impaired to a room 4.0 3.61 .65 .76 -1.61
Orienting visually impaired to work area 4.0 3.61 .65 .76 -1.61
Learning experiences in relation to 

vary ing  visual conditions 4.0 3.60 .72 -1 .33 -.88
Orienting visually impaired to equipment 

and supplies 4.0 3.59 .69 -.0 4 -1.61
Utilizing low-vision aids and appliances 4.0 3.57 .78 -1.33 -.16
Utilizing basic concepts in teaching 

and in orientation a 4.0 3.53 .66 .47 -.59
Describing as a technique for teaching 

daily living skills 4.0 3.51 .70

OCO1 -1 .14



Table 20. Mean Ratings of Importance for Techniques for Teaching the Visually Impaired—Continued

t Values

Techniques for Teaching 
the Visually Impaired Mode Mean SD

Teachers of S tudents
Participants (N=41) / ---------------------------------

Ju ry  (N=5) <18 (N =ll)/>18 (N=10)

Teaching congenitally visually impaired 4.0 3.50 .84 -.85  .12
Teaching sensory awareness 4.0 3.48 .84

o.1xPIC
O1

A rranging room for teaching a 4.0 3.44 .73 1.47 .18
Utilizing team effort in teaching 

daily living skills 4.0 3.44 .72 .77 -.5 4
Teaching adventitiously visually 

impaired 4.0 3.44 .86

LOCO

LO'xP1

Teaching efficient use of body 
movement 4.0 3.38 .86

COpH1pH
CO1

Teaching partially  sighted 4.0 3.35 .92 -.6 4  .81
Learning experiences in relation 

to individual goals 4.0 3.30 .87 .83 -.5 4
Learning experiences in relation 

to individual en try  level 3.0 3.15 .84 .42 -.12

a. Only 45 responses. ^Significant at .05 level.



Also shown in Table 20 are t values for significant difference. 

T here were no significant d ifferences in mean ra tings for e ither the group 

of partic ipan ts and ju ry  of experts  or for those who had tau g h t daily 

living skills to only those under 18 years of age and those who had tau g h t 

only those 18 and older.

Resources for Use in Teaching 
Daily Living Skills

  -<sr

Mean ra tin g s for resources for use in teaching daily living skills 

are shown in Table 21. The mean ra tings for all items in th is group were 

most im portant to include in content of a course to p repare  teachers to 

teach daily living skills to visually im paired.

Also shown in Table 21 are t values from the t te s t  for significance 

of d ifference. T here were significant d ifferences in mean ra tings for 4 

of the 15 items perta in ing  to resources in the  comparison of ra tings by 

partic ipan ts and ju ry  of e x p erts . The partic ipan ts  ra ted  all of the  follow­

ing items significantly  h igher than  did the  ju ry  of e x p erts : organizations 

providing m aterials for visually  im paired, organizations with particu lar 

commitment to serv ing  visually  im paired, national agencies serv ing  visually  

im paired, and professional organizations concerned with visual impairment. 

T here were no significant d ifferences for any items in the  comparisons be­

tween respondents who had taugh t daily living skills to visually  impaired 

only under 18 years of age and those who had taugh t only those 18 and 

older.



Table 21. Mean Ratings of Importance for Resources for Teaching. — N = 46

t Values

Teachers of Subjects
Resources for Use in Teaching Participants (N=41) / ------- -------------------------

Daily Living Skills Mode Mean SD Ju ry  (N=5) <18 (N=ll)/>18 (N=10)

Community resources a 4.0' 3.71 .59 1.26 -.66
Organizations providing materials 

for visually impaired 4.0 3.65 .64 2.56* -.37
Organizations with particu lar commit­

ment to serv ing  visually impaired b 4.0 3.64 .61 2.63* -1.10
Agencies, schools, and departm ents 

serving visually impaired in Arizona 4.0 3.59 .62 1.51 -1.49
Resources for taped materials 4.0 3.54 .69 .49 .71
Resources for low-vision aids 4.0 3.52 .59 -1.13 .54
Resources for aids and appliances 4.0 3.52 .59 -.31 .17
Resources for la rg e -p rin t materials 4.0 3.52 .69 .41 .71
Resources for p rin ted  reference material 4.0 3.46 .62 -.54 .54
Resources for braille materials 4.0 3.46 .66 .20 1.30
Organization resources for education aids 4.0 3.44 .62 ' .13 .14
National agencies serv ing  visually 

impaired a 4.0 3.40 .69 2.15* -.33
Professional organizations concerned 

with visual Impairment 4.0 3.40 .72 2.05* -1.32
Commercial resources for educational 

aids 4.0 3.30 .73 -.31 - .  41



Table 21. Mean Ratings of Importance for Resources for Teaching Daily Living Skills—Continued

t Value

Teachers of Students
Resources for Use in Teaching Participants (N=41) / —-------- ---------------------

.Daily Living Skills Mode Mean SD Ju ry  (N=5) <18 (N =ll)/^18 (N=10)

Resources and services for electronic
devices and equipment 4.0 3.26 .74 -.4 4  .79

a. Only 45 responses b . Only 44 responses *Signifleant at .05 level.

to►b.
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Summary

Of the  61 items ra ted  in the  section on teaching techniques and 

resou rces, 56, or 91.8 p e rcen t, were ra ted  most im portant and 5, or 8.2 

percen t ra ted  as im portant. I t can be concluded th a t respondents con­

sidered all items in the  support area  of teaching techniques and resources 

as im portant to be included in content of a course to p rep a re  teachers to 

teach daily living skills to visually  im paired.

Ranking of Groups of Support Areas

The responden ts were asked to ran k  the six groups of items in ­

cluded in the  sections of the  questionnaire  dealing with a ttitudes and 

information and teaching techniques and resou rces. The group most 

im portant to be included was to be ranked  as 6 and the  least im portant 

as 1. The mean ranks are  shown in Table 22 for the following: all re ­

sponden ts, p a rtic ip an ts , ju ry  of e x p e r ts , teachers who tau g h t those 

under 18 only, and teachers who tau g h t those 18 and older only.

Table 22 also shows t values for the  t  te s t for significance of 

difference for the partic ipan ts and ju ry  of ex p erts  and for those who had 

tau g h t daily living skills to visually impaired and those who had taugh t 

only those 18 and older. T here were no significant differences for any 

of fhe comparisons.

Kendall's concordance coefficient te s t was run  to determine ag ree­

ment or disagreem ent of responses on rankings of the six  supportive 

areas for teaching daily living skills of all responden ts, of partic ipan ts 

only, of ju ry  of ex p erts  only, and of those who had tau g h t those under 

18 years of age only and those who had tau g h t those 18 and older only.



Table 22. Mean Ranks of Importance and t Values for Support Areas for Teaching

Mean Rank Mean Rank t Value

Support Areas for 
Teaching

Respondents
N=46 SD

Participants
N=41

Ju ry
N=5

<18
N=ll

>18
N=10

P artic ipan ts/ 
J ury <18/^18

Assessment of needs of 
visually impaired for 
daily living skills 4.59 1.50' 4.56 4.80 4.73 4.80 - .  33 -.1 3

Techniques for teaching 
the, visually impaired 3.98 1.45 3.93 4.40 3.45 4.10 -.68 -1.05

Development of instructional 
plan for Individual 
visually impaired 3.61 1.40 3.51 4.40 3.73 3.80 -1.36 -.11

A ttitudes toward visually 
impaired 3.15 2.07 3.22 2.60 3.36 2.90 .63 .46

Information about visual 
impairment 2.91 1.72 3.07 1.60 2.73 2.70 1. 86 .04

Resources for use in 
teaching daily living 
skills 2.78 1.38 2.73 3. 20 3.00 2.70 -.71 .51

LO
CD
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The w score for Kendall's te s t  was .138 based on 1.0 as total agreem ent 

and 0 as total disagreem ent. T here was no significant d ifference, bu t the  

w score indicates the degree of agreem ent or disagreem ent is toward d is­

agreem ent.

Unsolicited Responses 

Most of the  unsolicited responses relative to the daily living skills 

section of the questionnaire emphasized importance of responses rated  or 

some particu la r aspect of the  items in eating sk ills , grooming skills, p e r­

sonal business management, and meal management skills. Four responses 

were relative to using a lternatives for the  visually impaired and avoiding 

the following whenever possible: s trik in g  a match, fry in g , broiling, and

ironing . Four responses suggested  including b irth  control information in 

the  content of a course to p repare  teachers to teach daily living skills to 

visually im paired.

Unsolicited responses for the  suppo rt areas for teaching the v isu ­

ally impaired emphasized teaching techniques concerning using low-vision 

aids and appliances, and use of assessm ent tools and th e ir  application and 

in te rp re ta tio n . Two responses indicated feelings about information about 

visually impaired. One thought th is suppo rt area redundan t and th a t in ­

formation could be acquired elsew here, and one indicated th a t the medical 

aspects of disabilities were unrelated  to teaching daily living skills.

Personal notes received with responses indicated th a t what had 

been learned from participating  in the  workshop or inserv ice  on teaching 

daily living skills to visually impaired was useful to partic ipan ts  in th e ir 

work with the visually impaired.
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Summary of Findings 

The analysis of data provided information about judgm ents of re ­

spondents about content im portant to include in a course to p repare  

teachers to teach daily living skills to v isually  impaired. Only 3 of the  

193 items to be ra ted  were considered less im portant, whereas 190 were 

ra ted  as e ither most im portant or im portant to include according to the 

categories established by the  investiga to r. The partic ipan ts and ju ry  of 

experts  and the teachers of those under 18 years of age and those 18 and 

older differed significantly  on ra ting  of 12 of 111 daily living skills and on 

5 of the  82 support items. It can be concluded th a t responden ts were more 

similar than  d ifferen t in th e ir  perception of im portant content and th a t most 

items in daily living skills and support areas were considered im portant to 

include in a course for p reparing  teachers to teach daily living skills to 

visually impaired.



CHAPTER 5

DISCUSSION AND RECOMMENDATIONS

The purpose of the study  was to provide a data base for d e te r­

mining content im portant to include in a course teaching daily living skills 

to visually  im paired. The resu lts  of the analyses indicated th a t in the 

judgm ent of respondents teachers needed to have tra in ing  for teaching
i

daily living skills to v isually  impaired.

It was indicated in the  lite ra tu re  th a t in o rder for teachers to be 

effective in th e ir teaching of daily living skills they  need tra in ing  in adap­

tive techniques for specific skills as well as in methods and techniques for 

teaching the visually  impaired (Suterko, 1973; American Foundation for 

the B lind, 1974; Davidow, 1974; T u ttle , 1974; Asjenq, 1975; B. Taylor, 

1975; Spungin, 1977, 1978; Yeadon and Grayson, 1979). Specific skills 

needed for daily living skill functioning have been identified (American 

Foundation for the B lind, 1974) and the  respondents indicated agreem ent 

with the lite ra tu re  in th e ir  responses. R esults will be discussed  in relation 

.to daily living skills and the support areas of a ttitudes and information 

about visual impairment and teaching techniques and resou rces.

Daily Living Skills

The resu lts  of the  study  provided information for the  research

question to determine what skills are  considered im portant for teachers to

know how to teach daily living skills to visually  impaired. The skill groups

ranked as most im portant for teachers to know how to teach were those

99
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related  to personal care , Including personal cleanliness and personal 

grooming. Next in importance were those related to food p repara tion , 

food service and eating , and meal management. Last in importance were 

those related to managing the household and included personal business 

management, laund ry  and clothing care , cleaning, bedm aking, ironing 

and p ress in g , and finally sewing.

None of the  items included in daily living skills was identified 

as not im portant, and only one item as less im portant. T herefore , it can 

be assumed th a t in the  judgm ent of the  responden ts all were im portant in 

a course for p reparing  teachers. T here were few significant differences 

indicated in comparisons made between the  partic ipan ts and ju ry  of ex­

p e r ts , indicating th e ir objectives for teaching daily living skills to v isually  

impaired are  sim ilar. The few differences th ere  were between those who 

had tau g h t daily living skills to only those under 18 and those who had 

taugh t only those 18 and older may be due to vary ing  teaching experi­

ences and needs of age level lea rners tau g h t.

In determ ining content for a course to p repare  teachers to teach 

daily living sk ills, p rio rities of skill groups indicated by respondents are  

to be considered as well as the number of skills included in each group of 

skills. Of the five h ighest ranked g roups, th ree  were rela ted  to food in 

some way and made up a total of 42 of the  111 skills in all of the daily 

living sk ills . P riorities can be used in determ ining amount of time to allot 

for each group as well as for the o rd er of teaching  groups of sk ills . The 

p rio rities of the visually impaired who are  the  consum ers of education for 

daily living skills should also be considered. Information from resu lts  of
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a companion study  Will provide information related to what consumers 

identify  as th e ir needs for instruction  in daily living skills.

A ttitudes and Information about 
Visual Impairment

The findings indicated th a t responden ts were in agreem ent with 

the lite ra tu re  in ra tin g  knowledge about a ttitu d es and information about 

visual impairment as im portant to teaching daily living skills (Lukoff e t 

a l . , 1972; Freedman and In k s te r , 1976; A ult, 1978; G reenblatt, 1979). 

A ttitudes toward visually  impaired ranked fo u rth , and information about 

visual impairment ranked fifth  in importance in the rank ing  of importance 

of the support a reas. T heir importance was not ranked as high as the 

suppo rt areas related to planning and techniques for teach ing . Of the 11 

a ttitude  item s, 8 were considered most im portant and 3 as im portant; and 

for the information item s, 3 were considered most im portant, 5 as impor­

ta n t, and 2 as less im portant. When asked to rank  all six support areas 

responden ts were p u t in a position of making choices of group im portance. 

Although respondents ra ted  all items in the  resouces for use in teaching 

group as most im portant, when asked to rank  th is group with o ther sup­

port areas for teaching it was ranked least im portant.

Although the view was expressed  by some in unsolicited comments 

and in the review by the ju ry  of ex p erts  th a t the segment on information 

about visual impairment might not be im portant to include in content for 

teaching daily living sk ills, it was still ra ted  by all the responden ts as 

im portant with the exception of two items. Because a course for p reparing  

teachers to teach daily living skills would be available to people o ther than  

those specifically in the field of visual impairment, a solution to possible
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overlapping of course content might be to p repare  a learn ing  packet on 

information about v isual impairment for those unfamiliar with the fie ld .

This could make more time available for h igher p rio rity  g roups.

Teaching Techniques and Resources 

In the ranking  of the six suppo rt areas for teaching daily living 

skills, th ree  of the four in the group on teaching techhiques and re% 

sources were ranked in the h ighest th ree  positions. Assessm ent of needs 

of visually  impaired was considered most im portant, followed by tech­

niques for teaching and development of instructional plans for individual 

visually impaired. Resources for use in teaching daily living skills was 

ranked least im portant of the six areas by the responden ts when they  

were asked to make choices by rank  o rdering .

R espondents indicated th a t they  considered the  mechanics of 

actual p reparation  for teaching daily living skills to visually  impaired as 

im portant as learn ing  to teach specific sk ills . I t was indicated th a t lea rn ­

ing how to assess needs of s tu d en ts , tran sla ting  needs into individual 

plans for s tu d e n ts , and then  learning the  actual teaching techniques were 

im portant to include in content of a course to p repare  teachers to teach 

daily living skills. Respondents ra ted  all resources for teaching items as 

most im portant, bu t when asked to make choices and ran k  im portance, it 

was ra ted  as least im portant to include in content for teacher p reparation . 

This m aterial, ra ted  as most im portant for teachers, could be developed 

as a resource information packet.



Recommendations

Findings from th is  study  can be applied in determ ining content 

for a course to p repare  teachers to teach daily living skills to visually 

im paired. The U niversity  of Arizona as the  only un iversity  in the area 

offering such a course can take a leadersh ip  role in p rep arin g  teachers to 

meet the needs of all visually  impaired consum ers in the area  of daily 

living skills.

Fu tu re  research  is needed in the  area of teaching daily living 

skills. Replicating th is s tudy  with a la rg e r sample from a g rea te r geo­

graphic area  and including all those cu rren tly  teaching daily living skills 

at all age levels would con tribu te  to the continuing development of c u r­

ricula in th is  area .

Information about needs for daily living skill in struction  from the 

consum er's viewpoint would be of value in p rep arin g  content for a course 

to p repare  teach ers . The companion study  to  th is s tudy  survey ing  v isu ­

ally impaired consum ers of education for daily living skills will to a limited 

ex ten t provide information about consumer needs. The s tu d y  of consum­

ers  also used a small sample of only those in Arizona who had received 

some tra in ing  during  a one-year period. Fu tu re  research  using  a la rg e r 

sample of visually  impaired consum ers of education for daily living skills 

would d irec t fu r th e r  atten tion  to th is a rea . In addition, a su rvey  of 

p a ren ts  of visually  impaired children and of p re tra in ing  young people 

and p re tra in ing  adventitiously  blind adu lts as to what is needed from 

teachers of daily living skills would all together provide a comprehensive 

data base for developing curriculum  to meet the needs of all visually im­

paired without a gap between lea rner needs and un iversity  tra in ing  of
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te a c h e rs . Consumer needs should be considered in relation to teacher 

p repara tion .

Research is needed in the area  of developing assessm ent m aterials 

d irectly  related to daily living skills. Very little  is cu rren tly  available. A 

su rvey  is needed to assemble what teachers of daily living skills have de­

veloped for th e ir own use in assessing  needs of s tu d en ts  followed by 

compilation, refinem ent, and d istribu tion .

Research is also needed in methods for teaching skills particu larly  

for those who have special problem s. F u rth e r research  into areas of mime, 

k ineslcs, sensory  aw areness tra in in g , and sensory  in teg ration  to improve 

the  learning experiences and environem ent for visually impaired to be suc­

cessful in daily living skills perform ance. Finally, refinem ent of p resen t 

adaptive techniques for teaching daily living skills would be valuable for 

increasing  effectiveness of teacher tra in ing  in the  area of daily living 

skills.

/



APPENDIX A

PRETESTERS FOR QUESTIONNAIRE

The following colleagues p re te s ted  the  questionnaire :

1. Work adjustm ent manager of a work activities cen ter of a municipal 

agency serv ing  the  visually  impaired.

2. Rehabilitation teacher of a sta te  agency serv ing  the visually 

impaired.

3. Rehabilitation counselor of a sta te  agency serv ing  the visually 

impaired.

4. O rientation and mobility specialist of a municipal agency serv ing  

the visually  impaired.

5. S tate vocational rehabilitation counselor.

6. Recreation assis tan t for a p riva te  agency serv ing  the  visually 

im paired.
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APPENDIX B

JURY OF EXPERTS

The ju ry  of experts  in the field of v isual impairment were selected 

from people experienced in adm inistering program s at various age levels. 

They were asked to review the  questionnaire to assess content validity of 

the  data  collection instrum ent developed by the investiga to r. Members of 

the ju ry  were also asked to give th e ir opinions by ra ting  the  items in the 

revised questionnaire sen t to all p a rtic ipan ts and ju ry  of experts  members. 

The ju ry  of experts  included the following:

1. D irector of a teacher tra in ing  program  for the visually  impaired. 

Special Education Departm ent of a sta te  un ivers ity .

2. S uperin tenden t of a sta te  school for the visually  impaired and a 

former d irec to r of the teacher tra in ing  program  for v isually  impaired and 

adv iser for pilot workshop development.

3. Supervisor of a sta te  rehabilitation in structional serv ices serv ing  

the visually impaired.

4. D irector of a p riva te  municipal agency serv ing  v isually  impaired 

adu lts.

5. D irector of a p riva te  municipal agency serv ing  v isually  impaired 

children O-2'l years of age.

6. Regional rep resen ta tive  of a national organization serv ing  the 

visually impaired.
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APPENDIX C 

INITIAL LETTER TO JURY, AUGUST 1980
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A ugust 1, 1980

Dear

Since you are in a leadership  position in the field of v isual impairment, 
you are being asked to a ssis t in a research  pro ject to identify  content 
to include in a sem ester course a t the U niversity  of Arizona in teaching 
daily living skills to visually im paired. This course has been taugh t as 
a pilot workshop (SPEC 6297a) th ree  times and is scheduled to be a 
sem ester course s ta r tin g  with the 1980-81 school year.

P artic ipan ts in the  pilot w orkshops and in in service tra in ing  will be 
asked to respond to a questonnaire regard ing  content needed to enable 
teachers to be effective in teaching daily living skills to visually im­
paired . I would like to have you review the questionnaire for content 
and re tu rn  it with your comments and suggestions, a fte r which it will 
be rev ised , if needed, to send to p a rtic ip an ts . Your responding .to  the  
same questionnaire sen t to partic ipan ts will also be apprecia ted .

Finally, I would appreciate  your review of the findings of the  data 
analysis which will be used in making recommendations about content 
for a sem ester course.

Your participation  in th is  s tudy  is completely vo lun tary , and you may 
withdraw at any time w ithout incu rring  any ill will. Reviewing the 
initial questionnaire  and re tu rn in g  with your comments and suggestions 
indicates your consent to participa te  in the  s tu d y . Please do not sign 
your name on any of your responses so th a t they  will be anonymous 
and confidential.

A benefit to you from the  s tu d y  is th a t you will have a chance to sta te  
confidentially what you believe should be included in a course to p re ­
pare  teachers to effectively teach daily living skills to visually  im paired. 
If you have any questions regard ing  th is  resea rch , please do not hesi­
ta te  to telephone me at the number listed  below.

Dolores Fricke
Tucson Association for the Blind 
3767 E. G rant Rd.
Tucson, Arizona 85716

Telephone - 795-1331
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QUESTIONNAIRE 
for project

IDENTIFICATION OF CONTENT NEEDED TO PREPARE TEACHERS TO 
TEACH DAILY LIVING SKILLS TO VISUALLY IMPAIRED

ty
Dolores Fricke



I l l

CONTENT FOR A COURSE IN 
TEACHING DAILY LIVING SKILLS TO VISUALLY IMPAIRED

Listed below are areas of content which might be included in a 
course in teaching daily living skills to visually impaired. The items 
in the questionnaire are based on the content included in the pilot 
workshops, evaluations made by workshop participants $, and recommendations 
made by professionals in the field of visual impairment. Your assistance 
is needed in identifying what topics and activities to include in a semester 
course to prepare teachers to teach daily living skills to visually impaired 
students at various age levels and functioning levels as well as with 
varying eye conditions,
I, Daily Living Skills

DIRECTIONS g Rate each of the daily living skills as to how 
important it is for teachers of the visually impaired to be 
able to teach their students techniques for effective per­
formance, Circle the number for each item which indicates 
your ratings

4 = most important 
3 - important 
2 = less important 
1 - not important

Degree of
Meal Management Skills Importance
1 , Organizing the kitchen, . 0 o o .4 3 2 1
2, Developing labeling system for kitchen. o o o o .4 3 2 1
3, Locating best place for food preparation tasks. o o .4 3 2 1
4. Organizing work area. . . o . . . . . . o © o o o .4 3 2 1
5o Identifying and selecting foods . . . . o o o o o .4 3 2 1
6, -Planning nutritious meals . . . . . . . o o o o o .4 3 2 1
7, Planning for special diets. . . . . . . o o o o o .4 3 2 1
8, Making a shopping list. . . . . . . . . 0 o o o o .4 3 2 1
9 ° Shopping for groceries. . . . . . . . . o o o o o .4 3 2 1

10, Planning safe food storage. . . . . . . o o o o o .4 3 2 1
11. Detecting safety of foods . . . , . . . O O O O O .4 3 2 1
12, Other9 please list
Food Preparation Skills

1. O O O O O O O O  O O O O © -3* . 6 3 2 1
2. Using small tools and equipment © © . o o e o o . o o o 4 3 2 1
3. Using the stove © o © © © © © © © © . . . o o . o . . . 4 3 2 1
4. Striking a match© © © © © © © © © o o . o . o o . . , . 4 3 2 1
5. Setting timers © © © © © © © © o © © . . . . . .  o . . . 4 3 2 1

Continued on page 2



Degree of
Food Preparation Skills 9 Continued Importance
V o iUujrj.ilgo o o o o o o o o o o o o p o o  o o o o o o *t O£.«L
 ̂o Spreading o o o o o o o o o o  «o e o o o o o o o o ^ ‘3 2 1  

80 Cuttings, slicing, chopping, 0 o o o o o o o < , o 0 0 U 3 2 1  
9o Peelingo 0 0 0 0 0 0 0 0 , 0 0 0  0 0 0 0 , 0 0 0  0 ^ 3 2 1  

10o Turning foods o o o » o , , , , o , , » , 0 0  o o o ^ 3 2 1
11o Cratingo o * * * , 0  * o * , * , , , o , » o o ^ 3 2 1
12o Breaking eggs, .. . . . o  . . . . . . . . . . .  o U 3 .2 1
13o Opening containers     , U 3 2 1
lU. Washing fruits and vegetables» o . . . . . . . . , ^ 3 2  1
15o Stirring 0 . . . . . o . . o . . . , . . . . . o o U 3 2 1
l6 o Blending 0 0 0 . .. « . * . . . . * . . . . . . o  ̂3 2 1
17o Beating, . . . . . . . . . . , . . . . . . . . . o 4 3 2 1
I80 Rolling, . . . . . . . . . . . . . . . . . . . . .  k 3 2 1
19o. Boiling. . . . . . . . . . . . . . . . . . . . . .  U 3 2 1
20= Frying . . . . . . . . . . . . . . . . . . . . . . ^ 3 2 1
21o Roasting . . . . . . . . . . . . .  .......  . . . . 4 3 2 1
22 o Broiling . . . . . . . . . . . . . . . . . . . . . ^ 3 2 1
23. Baking . . . . . . . . . . . . . . . . . . . . . . 4 3 2 1
24. Judging doneness of foods. . . . . . . . . . . . . 4 3 2 1
25. Judging end product. . . . . . . . . ' . . . . . . . 4 3 2 1
260 Judging time required for preparation. . . . . . .  4 3 2 1
27. Other 9 please list
Food Service and Eating Skills
1. Table setting techniques . . . . .  . . . . .. . . 4 3 2 1
2. Preparing food for serving .. . . . . . . . . . .  4 3 2 1
3. Eating techniques at home. . . . . . . . . . . . . 4 3 2 1
4. Eating in public . . . . . .  . . . . . . . . . . . 4 3 2 1
5. Dishwashing techniques . . . . . . . . . . . . . . 4 3 2 1
60 Other, please list
Cleaning Skills

1 . Using large equipment (such as vacuum cleaners). . 4 3 2 1
2. Using small equipment (such as brushes). . . . . . 4 3 2 1
3. Selecting appropriate cleaning supplies. . . . . .  4 3 2 1
4. Making a plan for doing cleaning jobs. . . . . . . 4 3 2 1
5. Cleaning flat surfaces . . . . . . . . . . . . . .  4 3 2 1
6. Cleaning furniture and woodwork. . . . . . . . . . 4 3 2 1
7. Sweeping . . . . . . . . . . .  . . . . . . . .. . . 4 3 2 1
8. Mopping. . . . . . . . . . . . . . . . . . . . . . 4 3 2 1
9. Dustmopping. . . . . . . . . . . . . . . . . . . . 4 3 2 1

10. Vacuuming. . . . . . . . . . . . . . . . . . . . .  4 3 2
11. Cleaning kitchen equipment and appliances. . . . . 4 3 2 1
12. Cleaning windows . . . . . . . . . . . . . . . . . 4 3 2 1
13. Cleaning bathroom. . . . . . . . . . . . . . . . . 4 3 2 1
14. Other, please list



Degree of
Laundry and Clothing Care Skills Importance
1„ Selecting laundry supplies, it 3 2 1
2. Using washer and dryer, , , 4 .3 2 1
3. Sorting clothes . . . . . . . . . . . . . . . . .  4 3 2 1
4. Prewashing techniques , . 4 3 2 1
5. Handwashing clothes 4 3 2 1
6. Using clothesline . . . . . . . . . . .  0 . . .  . 4 3 2 1
To Folding and storing clean laundry . . . . . . . .  4 3 2 1
8. Cleaning and polishing shoes, . . . . . . . . . .  4 3 2 1
9. Other, please list
Ironing and Pressing Skills
1. Dampening clothes . . . . . . . . . . . . . . . .  4 3 2 1
2. Setting up ironing board. . . . . . . . . . . . .  4 3 2 1
3. Using iron. . . . . . . . . . . . . . . . . . . .  4 3 2 1
4. Ironing flat pieces . . . . . . . . . . . . . . .  4 3 2 1
5„ Ironing and pressing garments . . . . . . . . . . 4 3 2 1
6. Folding ironed clothes for storage. . . . . . . .  4 3 2 1
7. Hanging clothes . . . . . . . . . . . . . . . . .  4 3 2 1
8. Other, please list
Bedmaking Skills
1. Making the bed. . . . . . . . . . . . . . . . . .  4 3 2 1
2. Changing the bed. . . . . . . . . . . . . . . . .  4 3 2 1
3. Caring for bedding. . . . . . . . . . . . . . . . 4 3 2 1
4. Other, please list
Sewing Skills
1. Threading a needle. . . . . . . . . . . . . . . .  4 3 2 1
2. Using scissors. . . . . . . . . . . . . . . . . .  4 3 2 1
3. Identifying thread. . . . . . . . . . . . . . . .  4 3 2 1
4. Using sewing tools. . . . . . . . . . . . . . . .  4 3 2 1
5. Sewing on buttons . . . . . . . . . . . . . . . .  4 3 2 1
6. Sewing by hand. . . . . . . . . . . . . . . . . .  4 3 2 1
7. Using sewing machine for simple sewing (such as

repairing seams) . . . . . . . . . . . . . .  4 3 2 1
8. Other, please list
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h
Degree of

Personal Cleanliness Skills Importance
1. Bathing (showering and tub bathing) » . . . . . . . . U 3 2 1
2. Using deodorants. . . . . . . . . . . . . .  .......  4 3 2 1
3. Shampooing. . . . . . . . . . . . . . . . . . . . . . 4 3 2 1
4. Shaving . . . . . . . . . . . . . . . . . . . . . . . 4 3 2 1
5. Brushing teeth. . . . . . . . . . . . . . . . . . . . 4 3 2 1
6. Using other dental hygiene techniques (such as

flossing . . . . . . . . . . . . . . . . . . . . 4 3 2 1
7. Cleaning fingernails and toenails . . . .  .......  . 4 3 2 1
8. Selecting clean clothing. . . . . . . . . .  .......  4 3 2 1
9. Selecting products for cleanliness tasks. . . . . . . 4 3 2 1
10. Other s please list
Personal Grooming Skills
1. Selecting grooming supplies . . . . . . . . . . . . . 4 3 2 1
2. Applying makeup . . . . . . . . . . . . . . . . . . . 4 3 2 1
3. Caring for skin . . . . « . . . . . . . . . . . . . . 4 3 2 1
4. Grooming hands and feet . . . . . . . . . . . . . . . 4 3 2 1
5. Manicuring and pedicuring . . . . . . . . . . . . . . ’4 3 2 1
6. Combing and brushing hair . . . . . . . . . . .  . . . 4 3 2 1
7= Using hair styling equipment. . . . . . . . . . . . . 4 3 2 1
8. Identifying clothing. ° 4 3 2 1
9. Selecting appropriate clothing. . . . . . . . . . . . 4 3 2 1
10. Dressing techniques . . . . . . . . . . . . . . . . . 4 3 2 1
11. Exercising for good posture and walking techniques. . 4 3 2 1
12. Exercising for good circulation (appropriate for

diabetics and other special needs) . . . . . . . 4 3 2 1
13. Other, please list
Personal Business Management Skills
1. Handling money/identifying, folding, arranging, . . , 4 3 2 1
2. Handling checking and savings accounts. . . . . . . . 4 3 2 1
3. Using banking services. . . . . . . . . . . . . . . . 4 3 2 1
4. Writing checks. . . . . . . . . . . . . . . . . . . . 4 3 2 1
5. Handwriting . . . . . . . . . . . . . . . . . . . . . 4 3 2 1
6. Budgeting techniques. . . . . . . . . . . . . . . . . 4 3 2 1
7. Using filing system (business, ,addresses, telephone). 4 3 2 1
8. Using the telephone . . . . . . . . . . . . . . . . .  4 3 2 1
9. Telling time. . . . . . . . . . . . . . . . . . . . . 4 3 2 1
10. Making personal and household purchases . . . . . . . 4 3 2 1
11. Other, please list
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RANKING:
DIRECTIONS: Please rank the 11 daily living skill groups in
what you believe to be their order of importance in a course 
to prepare teachers for teaching daily living skills to visually 
impaired. Use each number only once. Use 11_for the most important 
and 1_ for the least important.

RANK
Meal Management Skills . . . .
Food Preparation Skills. . . .
Food Service and Eating Skills
Cleaning Skills. . . . . . . .
Laundry and Clothing Care Skills
Ironing and Pressing Skills. .
Bedmaking Skills . . . . . . .
Sewing Skills. . . . . . . . .
Personal Cleanliness Skills. .
Personal Grooming Skills . . .
Personal Business Management Skills,

Sections II and III:
DIRECTIONS: Rate each of the daily living skills as to how
important it is for teachers of the visually impaired to be 
able to teach their students techniques for effective per­
formance . Circle the number for each item which indicates 
your rating:

k  -  most important 
3 = important 
2 = less important 
1 = not important

Degree
II. Attitudes and Information about Visual Impairment Importance

Attitudes toward Visually Impaired
1. Trends in attitudes of general public toward

visually impaired. . . . . . . . . . . . . . . . . .  U 3 2 1
2. Family attitudes and how they affect daily living

skill functioning of visually impaired member. . . . 4 3 2 1
3. Attitudes of visually impaired toward themselves

and other visually impaired. . . . . . . . . . . . .  4 3 2 1
4. Teacher/student attitudes about having visually

impaired class members . . . . . . . . . . . . . . .  4 3 2 1
5.- Attitudes held by potential employers about

hiring visually impaired . . . . . . . . . . . . . . 4 3 2 1
Continued on page 6
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Attitudes toward Visually Impaired, continued
6. Development of attitudes as a congenitally

impaired individual grows to adulthood . . . . . .
7. Attitudes held by adventitiously blind individuals

concerning functioning in daily living skills. . .
8. Influence of attitudes held by teachers on

effectiveness of teaching daily living skills. . .
9. Attitudes of school administrators about role of

visually impaired students in school . . . . . . .
10. Attitudes of volunteers in relation to functioning

of visually impaired . . . . . . . . . . . . . . .
11. Personal attitudes and feelings of class members

about visually impaired. . . . . . . . . . . . . .
12. Other, please list
Information about Visual Impairment
1. Terminology related specifically to teaching

daily living skills. . . . . . . . . . . . . . . . . ^ 3 2 1
2. Major terms used in the field of visual impairment . . U 3 2 1
3. Vocabulary for general field of visual impairment. . . 4 3 2 1
4. General characteristics of visually impaired . . . . . 4 3 2 1
5. Differences between visual impairment and refractive

errors . . . . . . . . . . . . .  . . . . . . .  . 0 . 4 3 2  1
6. Review of major causes of visual impairment

worldwide. . . . . . . . . . . . . . . . . . . . . . 4 3 2 1
7. Review of major causes of visual impairment in the

United States. . . . . . . . . . . . . . . . . . . . 4 3 2 1
8. Review of medical aspects of disabilities and

their implications for teaching daily living
skills . . . . . . . . . . . . . . . . . . . . . . .  4.3 2 1

9. Incidence of visual impairment by age groupings. . . . 4 3 2 1
10. Problems of aging and visual impairment. . . . . . . . 4 3 2 1
11. Other, please list

Degree of 
Importance
. 4 3 2 1
.4 3 2 1
. 4 3 2 1
. 4 3 2 1
. 4 3 2 1
. 4 3 2 1
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Degree of
Teaching Techniques and Resources Importance
Assessment of Needs of Visually Impaired for Daily Living Skills
1. Assessing heeds of the young visually impaired

child at home and school . . . . . . . . . . . . .  . U 3 2 1
2.. Determining needs of the multihandicapped visually

impaired child at home and school. . . . . . . . . 4 3 2 1
3. Determining needs of visually impaired teenagers . . 4 3 2 1
4. Determining needs of visually impaired working

a d u l t S .  o o e e o o  o o o  o .  o o o .  o o o e .  * 4 3 2 1

5. Determining needs of visually impaired homemakers. . 4 3 2 1
6. Determining needs of multihandicapped adults at

home and work. . . . . . . . . . . . . . . . . . . 4 3 2 1
7. Determining needs of elderly visually impaired

living alone . @ . . . . . . . . . . . . . . . . . 4 3 2 1
8. Determining needs of elderly visually impaired

living in family settings. . . . . . . . . . . . .  4 3 2 1
9. Determining needs of elderly visually impaired

living in institutional settings . . . . . . . . .  4 3 2 1
10. Determining need priorities during periods of

crisis intervention. . . . . . . . . . . . . . . . 4 3 2 1
11. Assessing need for leisure-time activities . . . . . 4 3 2 1
12. Assessing need for socialization . . . . . . . . . . 4 3 2 1
13. Assessing skill performance. . . . . . . . . . . . . 4 3 2 1
14. Determining of entry level for learning skills . . . 4 3 2 1
15. Assisting visually impaired in assessing own

abilities in relation to assistance needed in
learning skills. . . . . . . . . . . . . . . . . .  4 3 2 1

16. Determining future needs looking beyond immediate
services . . . . . . . . . . . . . . . * . . . . . 4 3 2 1

17« Others please list
Development of Instructional Plan for Individual Visually Impaired

' • /1. Determining personal, medical, and psychological
information needed about visually impaired . . . . 4 3 2 1

2. Using assessment information to develop individual
plan  ...........  4 3 2 1

3. Involving visually impaired in determining goals . . 4 3 2 1
4. Using assessment information and personal goals of

visually impaired in writing behavioral objectives 4 3 2 1
5. Determining time required to reach objectives. . . . 4 3 2 1
6. Reviewing plan with individual visually impaired . . 4 3 2 1
. 7« Activating individual instructional plan . . . . . . 4  3 2 1

8. Selecting sequence in which to teach specific
skills . . . . . . . . . . . . . . . . . . . . . . 4 3 2 1

9. Developing lesson plans for teaching specific
skills . . . . . . . . . . . . . . . . . . . . . .  4 3  2 1

10. Other, please list
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Degree of
Techniques for Teaching the Visually Impaired Importance
1. Learning experiences in relation to individual

goals. . . . . . . . . . . . . . . . . . . . . . . ^ 3 2 1
2 . Learning experiences in relation to individual

entry level. . . . . . . . . . . . . . .  . . . . . ^ 4 3  2 1
3. Learning experiences in relation to general

abilities (tactile perception» kinesthetic 
sense, finger manipulation, muscle coordination, 
retention, etc.) .. .......  . . . . . . . . . . 4 3 2 1

4. Learning experiences in relation to varying
visual conditions. . . . . . . . . . . . . . . . . 4 3 2 1

5. Utilizing team effort in teaching daily living
skills # e »• . o . o . e . . o o o o o o o . e . . 4 3 2 1

6. Utilizing family members and friends in support
role in teaching daily living skills . . . . . . . 4 3 2 1

7. Dealing with fear. . . . . . . . . . . . . . . . . . 4 3 2 1
8. Making adaptations and modifications to the

learning and living environment (labeling techniques,
using special aids and appliances, etc.) . . . . . 4 3 2 1

9. Arranging room for teaching (lighting, for
demonstrations, etc.). . . . . . . . . . . . . . . 4 3 2 1

10. Utilizing basic concepts in teaching and in
orientation. . . . . . . . . . . . . . . . . . . . 4 3 2 1

11. Orienting visually impaired to a room. . . . . . . . 4 3 2 1
12. Orienting visually impaired to work area . . . . . . 4 3 2 1
13. Orienting visually impaired to equipment and

supplies . . . . . . . . . . . . . . . . . . . . . 4 3 2 1
14. Describing as a techniques for teaching daily

living skills. . . . . . . . . . . . . . . . . . . 4 3 2 1
15. Teaching safety. . . . . . . . . . . . . . . . . . . 4 3 2 1
16. Teaching efficient use of body movement. . . . . . . 4 3 2 1
17. Teaching sensory awareness . . . . . . . . . . . . . 4 3 2 1
18. Teaching congenitally visually impaired. . . . . . . 4 3 2 1
19. Teaching adventitiously visually impaired. . . . . . 4 3 2 1
20. Teaching partially sighted  ....... .4 3 2 1
21. Utilizing low vision aids and appliances . . . . . . 4 3 2 1
22. Other, please list *
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Degree of

Resources for Use In Teaching Daily Living Skills Importance
1. Commercial resources for educational aids. . . . . .  U 3 2 1
2. Organization resources for educational aids. . . . . 4 3 2 1
3. Resources for low vision aids. . . . . . . . . . . . 4 3 2 1
4. Resources for aids and appliances. . . . . . . . . . 4 3 2 1
5. Resources for braille materials. . . . . . . . . . . 4 3 2 1
6. Resources for large'print materials. . . . . . . . .  4 3 2 1
7« Resources for taped materials. . . . . . . . . . . . 4 3 2 1
8. Resources and services for electronic devices and

equipment. . . . . . . . . . . . . . . -. . . . .. 4 3 2 1
9. Resources for printed reference materials. . . . . .  4 3 2 1
10. Agencies, schools, and departments serving visually

impaired in Arizona. . . . . . . . . . . . . . . . 4 3 2 1
11. Organizations providing materials for visually

impaired . . . . . . . . . . . . . . . . . . . . .  4 3 2 1
12. Organizations with particular commitment to serving

visually impaired. . . . . . . . . . . . . . . . . 4 3 2 1
13. Community resources. . . . . . . . . . . . . . . . .  4 3 2 1
14. National agencies serving visually impaired. . . . . 4 3 2 1
15. Professional organizations concerned with visual

impairment . . . . . . . . . . . . . . . . . . . . 4 3 2 1
16. Other, please list

RANKING:
DIRECTIONS: Please rank the 6 groups from Sections II and III
according to what you believe to be their order of importance 
in a course to prepare teachers for teaching daily living skills 
to visually impaired. Use each number only once. Use _6 for the 
most important and 1_for the least important.

RANK
Attitudes Toward Visually Impaired . . . ____
Information about Visual Impairment. . . ____
Assessment of Needs of Visually
Impaired for Daily Living Skills . . . ____

Development of Instructional Plan for
Individual Visually Impaired . . . . .   __

Techniques for Teaching the Visually
Impaired . . . . . . . . . . . . . . .  ____

Resources for Use in Teaching Daily
Living Skills. . . . . . .    . ____
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IV. Information about Your Work Background
1. In what area did you specialize?______________________
2. Do you work with, or have you ever worked with, visually 

impaired?
 YES

NO
3. If answer is YES to above, are you teaching, or have you ever 

taught, daily living skills to visually impaired under 18 
years of age?

 YES
 NO

to visually impaired 18 years of age and above?
 YES
 NO

it. What is your present position?______ ________________________

THANK YOU!
Thank you for assisting in identifying important topics and 

activities to include in a semester course to prepare teachers for teach­
ing daily living skills to visually impaired. Your assistance is greatly 
appreciated.

Your response by October 1$, 1980 is important to complete the 
study and will be appreciated. If you would like a copy of the findings 
from the questionnaire, please clip and complete the form below and 
return with your questionnaire. Please be assured that your form will 
be removed separately from the questionnaire to insure confidentiality.

Yes, I would like a copy of the findings from the questionnaire. 
Please send to me at the address below:

NAME
ADDRESS
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Tucson, Arizona

Septem ber 22, 1980

Dear

I want to thank  you for reviewing the questionnaire for my research  p ro ­
ject to identify  content to include in a sem ester course a t the U niversity  
of Arizona in teaching daily living skills to visually im paired. Your 
comments and suggestions were most helpful and have been used in re ­
vising the  questionnaire.

The revised  questionnaire is now being sen t to those who participated  in 
the pilot workshops and in inservice tra in in g . I would appreciate your 
responding to the same questionnaire which is enclosed. Your partic i­
pation in th is study  is completely vo lun tary . The completion of the 
questionnaire will take approxim ately one hour of your time, but there  
will be no o ther cost or r isk  to you for your partic ipa tion . You may 
withdraw from completing the questionnaire  or may choose not to answer 
any of the questions without incu rring  any ill will.

Completion of the questionnaire  indicates your consent to partic ipate  in 
the  s tu d y . Please do not w rite your name on the questonnaire so th a t 
responses are  anonymous and confidential. Your responses will be sum­
marized with those of o ther responden ts. We will provide you with a 
summary of the study  upon req u est.

A benefit to you from the  study  is th a t you will have a chance to sta te  
confidentially what you believe should be included in a course to p repare  
teachers to effectively teach visually  impaired daily living skills. If  
you have any questions regard ing  th is s tu d y , please do not hesita te  to 
telephone me at the  number listed below.

Dolores Fricke
Tucson Association for the Blind 
3767 E. Grant Rd.
Tucson, Arizona 85716 
Telephone: (602) 795-1331

(602) 887-7126
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Tucson, Arizona
Septem ber 22, 1980

The course. Teaching Daily Living Skills to Visually Impaired (SPEC 
6297a) which has been tau g h t th ree  times as a workshop at the U niversity  
of Arizona will be taugh t as a sem ester course s ta rtin g  with, the 1980-81 
school y ear. Since you have partic ipated  in th is course as a workshop or 
received inservice tra in in g , we need your ideas and opinions about con­
ten t which will enable teachers to be effective in teaching daily living 
skills to visually  impaired so th a t decisions can be made wisely in making 
recommendations about rev ising  the workshop content.

I would appreciate your completing the attached  questionnaire which is 
p a rt of a s tudy  to determine content to include in a sem ester course in 
teaching daily living skills to visually  impaired. Your participation in 
th is s tudy  is com pletely vo lun tary . The completion of the questionnaire 
will take approxim ately one hour of your time, bu t th e re  will be no o ther 
cost or r isk  to you for your participation . You may withdraw from com­
pleting the  questionnaire or may choose not to answer any of the ques­
tions w ithout in cu rrin g  any ill will.

Completion of the  questionnaire indicates your consent to participate  in 
the s tu d y . Please do not w rite your name on the questionnaire so th a t 
responses are  anonymous and confidential. Your responses will be sum­
marized with those of o ther responden ts. We will provide you with a 
summary of the s tudy  upon req u est.

A benefit to you from the  study  is th a t you will have a chance to s ta te  
confidentially what you believe should be included in a course to p repare  
teachers to effectively teach visually  impaired daily living skills. If 
you have any questions regard ing  th is s tu d y , please do not hesitate to 
telephone me at the number listed below.

Dolores Fricke
Tucson Association for the Blind 
3767 E. G rant Rd.
Tucson, Arizona 85716

Telphone - (602) 795-1331
887-7126 (home)
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Tucson, Arizona
O ctober 19, 1980

Dear

About th ree  weeks ago I sen t a questionnaire to you about identify ing 
content to include in a sem ester course to p repare  teachers for teach­
ing daily living skills to visually im paired. As of today I do not 
believe your completed questionnaire has been received . If you have 
re tu rn ed  it, thank  you for your response . You need not read fu rth e r .

If you have not re tu rn ed  your completed questionnaire , I hope you 
will do so v e ry  soon. Since you were a partic ipan t in the pilot work­
shop or in inserv ice  tra in in g , your opinions regard ing  content for 
teaching daily living skills to visually  impaired as a sem ester course 
will be of considerable value. In case you did not receive the  ques­
tionnaire or th a t it has been m isplaced, another is enclosed with th is 
le tte r .

I look forw ard to receiving your response .

Dolores Fricke
Tucson Association for the Blind 
3767 E. G rant Rd.
Tucson, Arizona 85716

Telephone - 795-1331
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