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ABSTRACT

The purpose of the study was to provide a data base for deter-
mining content important to include in a course to teach daily living
skills to visually impaired. The study focused on three main areas:
daily living skills, attitudes and information about visual impairment,
and teaching techniques and resources. |

A total of746 participants and jury of experts responded to a
qguestionnaire developed by the inyestigator. The respondents rated
specific skills and support items as to their imp'ortance for teacher
preparation for teaching daily living skills to visually impaired. They
. also ranked 11 daily living skill areas and 6 supportivé areas as to their
importance in a cburse to prepare teac'he_rs.

The results indicated that 98';4 percent of the items in the
guestionnaire for rating importance were considered impbrtant by the
respondents. Each- of the 98.4 percent of the items was rated as being
necessary and -should be included in a course to prepare teachers to

Atea_ch daily living skillsl to the visually impaired.

ix.



CHAPTER 1
INTRODUCTION

The development of visually impaired persons' abilities to take
charge of their own lives and to function independently in activities of
daily living is imperative for entering the mainstream of é sighted world.
Being able to perform daily living skills effectively nof only helps visually
impaired to lead independent lives but also to find satisfying work and
personal fulfillment. If learning adaptive techniques for performing daily
living skills have been dehied the visually impaired individual the alterna-
'tive is dependency on others and isolation from active participation in the
sighted worla. |

B‘eing able to take care of personal grooming and hygiene needs,
clothing needs, care of Iiving areas, food preparation and related activ-
ities, and managing family and personal business are all essential elements
of activities of daily living and contribute to total life adjustment. Daily
living skills are basic developmental processes which continue across the
life spaﬁ and are essential for effec‘;ive interaction in home, school, and
community environments. -Visually impaired individuals need to have ap-
propriate experiences in order to learn to funtction at an acceptable level
at every stage-in their lives. Some visually impaired individuals come
from very sheltered environments and have not been included in activities

of daily living at home or at school. As a result, some visually impaired
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are reluctant to be independent (American Foundation for the Blind, 1974;
Maron and Hassler, 1979). |

Totally blind students and those with limited vision of éll ages

have individual differences in functioﬁing just as sighted people do. Some
visually impaired students possess usable vision and need to be encouraged
to make maximum use of 1t Some are adventitiously blind; that is, they
have had sight long enough to have the ability to visualize learning exper-
iences. Some are congenitally blind who are impaired from birth or have
lost vision prior to having visual memory. Tréining adventitiously blind
people differs from training congenitally blind.

- Congenitally .blind have the saﬁe needs for learning daily 1ivingl
skills but must have learning experiences to develop other senses to com-
pensafe for lack of visual sense. Development of conéepts and sense oif
spatial relationships are elements needed in activities of daily living but

‘are difficult to conceptualize without \}isualization. The adventitibuslyr
visually impaired peréon dleveloped concep.ts prior to losing vision but must
rely on remaining senses'andvvisual memory to relearn skills {Frevberger,
1971). When vision is'lost,' eifcher partially or totally, the yisually impaired
need to learn adaptations for performing daily living skills to ultimately
function again in an independent manner commensurate with previous level
of functioning. The individual should be able to continue to grow and fo ‘
use new ideas and materials that become available for daily living activity.

If some sight remains, learning techniques for making best use of
remaining vision and utilizing low wvision aids can be important assets in

daily living skill functioning. Adaptations for daily living skills are



needed to compensate for the partial loss while using remaining vision
effectively .

Providing blihd and visually impaired students of all ages with
leafhing experience to prepare them for independent living is a challenge
for teachers today. Until recently teaching daily living skills was not
considered the responsibility of the schools but that of families and
friends. However, it is now considered the responsibility of educational
institutions to provide preparation for complete living for all students
rather than academics only. It is not at all unusual for a congenitally
‘visually impaired adult to function well on an intellectual lev‘el but to have
grown to adulthood unable to function independeﬁtly in any aspect of daily
living skills, even- at a minimal level. Attitudes of family and the general
public too often have kept visually impaired people from being independent
by denying their capabilities (Lukoff, Cohen, and Others, 1972). Until re-
cently, the general public and visually impaired themselves have consid-
ered it impossible for them to live independently and to perform activities
required in daily living.

Visually impaired in the United States have become an active force
in demanding equal rights with sighted people and have been able to in- »
fluence passage of legislation such as PL 94—14‘2, Education for all Handi-
capped Children Act, and PL 94-602, Amendment to the Rehabilitation Act,
which were both enacted in 1978, to support thét position. Along‘ with
these rights come responsibilities for being able to care for personal daily
living needs independently. Gradually, cultural changes have taken place
and are taking place so that visually impaired can expect to care for them-

selves rather than being cared for by others.
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Nearly every state has at least one residential school for educating
visually impaired students. For many years this type of schobl was the
primary medium for educating this group. Educators now generally agree
that blind children caﬁ bgnefit from living at home and attending school
with sighted children (Lowenfeld,1973; Orlansky, 1977). As a result of
this change in philosophy and the implementation of the Education for All
Handicapped Children Act, PL 94-142, more visually impaired students are
“enrolled in schools within local communities. Therefore, teachers at all
levels, kindergarten through higher education, can expect that at some
time they ma? have visually impaired students. Teachers need to be aware
of skills needed for activities of daily living and assume responsibility for
providing appropriate learning experiences and opportunities for individual

growth at each age level (Tuttle, 1974).

Need for the Stﬁd}y

In man'y states, including Arizona, preparing teachers to include
teaching daily living skills for independent living has not kept pace with
the demand. Teaching daily living skills caﬁnot be relegated to a certain
time in life, but needs to be taught at the appropriate maturational level
of indi\/;iduals who are visually impaired just as they are for sighted people.’

The need for a course on teaching daily living skills to visually
impaired persons becarr;e evident as recent legislative specifications, com-
petencies for teachers of the visually impaired, and the goals in rehabil-—
itation teaching were reviewed (1978 Amendment to the Rehabilitation Act;
Asenjo, 1975; Spungin, 1977). Historically, schools have provided in-

struction in academic skills for visually impaired children, and departments
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of vocational rehabilitafiAon‘have provided training and retraining for newly
blinded adults. However, training in activities of daily living so that
visually impaired can live independently has been neglected over the years.
Families of visually impaired individuals look to professionally tfained
people for direction and guidance in this area of skills (Tuttle, 1974).

Adplt visually impaired, both congenitally blind and adventitiously

blind, are requesting instruction in activities of daily living. This group,
" over 18 years of age and not served by the public schools, is served by
both state and‘ private agencies in Arizona. During fiscal year 1978-79,
teachers in the seven Arizona agencies serving visually impaired adults
reported that 336 different people had received some training in activities
of daily living.

At the adult level, daily living skills are taught by rehabilitation
teachers who, according to the new certification requirements adopted by
the American Association of Workers for the Blind, must have 'graduate;
level preparation in }this area. rThe federal government has given the
responsibility for the accreditation process to the National Accreditation
Council for Agencieé' Sefving the Blind and Visually Handicapped {(NAC)
(U.S. Congress, 1975). This Council stipulétes in accreditation guide-

lines that rehabilitatioh teachers must meet certification requirements
established by the American Association of Workers for the Blind. As of
December 31, 1980, the State of Arizona has specified that agencies re-
ceiving public funding must be accredited (Tyfrell, 1978). In order for
agencies to be accredited, professional staff must be certifiable. At the
present time there are seven agencies serving adult blind throughout

-Arizona. In addition to public schools, children are served by the Arizona
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" State School for the Deaf and Blind and a private agency. There are other
diagnostic centers for those having visual impairment plus other handicap-
ping conditions.

The Advisory Committee to the 'Teacher'Training Program for the
Visually Impaired, Special Education Department at The University of
Arizona, concerned because visually impaired students graduating from
high school were unable to perform daily living skills, recommended in
1977 that the Department offer a course on teaching daily living skills to
visually impaired and that it be a required course for the teacher prepa-
ration program for that area. In addition, such a course would be ayail-
able to other people preparing to work With adult visually impaired and
for regular classroom teachers. The Special Education Department
accepted the recommendation énd has .includedls-uch a course as a require-.
ment for the master's program in education of the visually handicapped.

For several years such a course had been listed in the graduate
cataloé but had not actually been offered. To fill this need, the inves-
tigator developed a pilot workshop which was taught during the spring
semester 1978 as a tyvo—weekend intensive workshop, summer 1978 as a
three-week workshop meeting daily, and again summer 1979 as a five-
week workshop meeting daily. During the spring of 1980 the workshop
material was used for inservice training for a group of teachers of adult
visually impaired.

In the view of the investigator and the students enrolled, a
serious limitation of the pilot workshop fdrmat was that thei’e was insuf-

ficient time to cover many important skills needed in daily living or for

interaction and teaching experiences. A semester course would give time
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for experiences with the type of students teachers are preparing to teach
and make poséible the inclusion of more of the daily living skills. How-
ever, daily living skills cover a broad range of activities and a multitude
of specific skills. Even for a semester course choice of what daily living

skills to include would be required.

Purpose of the Study

The purpose of the study was to provide a data base for deter-
mining content important to include in a semester course, Teaching Daily
Living Skills to Visually Impaired. Judgments about specific daily living
skills, attitudes, information about visual impairment, assessment of needs
of visually impaired, development of ihstructional plans, techniques for
teaching, and resources were sought from two groups: experts in the
field of visual impairment who were in administrative positions and par-
ticipants in the pilo’t workshops and inservice training conducted by the

investigator 1978-1980.

Research Questions

Questions the study waS-deSigned to answer were:
1. What daily living skills are important for teachers of the visually
impaired ;co teach their students to pérform? ‘
2. What information about visual impairment is important for teachers
to use in teaching daily living skills to visually impaired? |
3. What information about teaching techniqu.es and resources is im-

portant for teaching daily living skills to visually impair_ed?



Assumptions
The following assumptions wére made by the investigator in order
to carry out this study.

1. The questionnaire directed to workshop and inservice training
participants would elicit valid responses as to the content needed to teach
daily living skills to visually impaired.

2. Participants were able to provide accurate information.

3. The time lapse between taking the course in teaching daily living -
skills and reporting feelings regarding content did not affect reliability
of responses.

4, Theé procedures set up for the study protected the investigation
from bias by the investigator who was also the t—eacher of the wérkshop

and inservice training.

Limitations
The following factors may have affected the ability to generalize
findings from this study.

1. Number of peéple in the study was small and was limited to a jury
of experts in the field of visual impairment and wbrkshop and inservice
training participants.

2. Respondeﬁts were self-selecting and may not have been repre-
senatative of all workshop and inservice traini,ng. participants.

3. Ideas of fespbndents about content needed may be‘ applicable for
the present but not for the future.

4. The instrument for data collection was developed by the investi-

gator and was reviewed only for content validity.



Definitions
The following definitions were used in the design and conduct of
the study:

1. Workshop and inservice training participants--the 46 individuals

who participated in the pilot workshop, Teaching Daily Living Skills to
Visually Impaired, during one of th’e three times it was offered or during
inservice traiﬁing spring 1980.  Participants included students in a mas-
ter's program either in rehabilitation or special education, professionals
already working in the field of visual impairment, home economics teachers,
and other classroom teachers. The term "participants" is used through-
out to designate this group.

2. Daily living skills--home economics-related activities such as meal

management, food preparation, food service and eating, cleaning. laundry
and clothing care, ironing and pressing, bedmaking, sewing, persQnal
cleanliness, personal grodming, and personal business management skills.

3. Visually impaired--all individuals with impairment which limits

visual activity and functioning. Included are individuals who are totally
blind, legally blind, and partially sighted.

4., Legally blind--individuals whose central visual acuity does not

exceed 20/200 in the better eyve with best possible correction or whose
visual field angle is no more than 20 degrées (Delaney, 1978). This
definition was made a part of the Social Sécurity Act of 1935 and is used
as a basis to determine éligibility for services and for tax deduction under
Internal Revenue regulations.

5. Partially sighted——indiViduals whose visual acuity is better than

20/200 and up to and including 20/70 (Lowenfeld, 1973). The term,
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"low vision," is also used to describe this group between blindness and
normal vision, but visual acuity can be better than 20/70 (Colenbrander,

1978).

6. Congenitally blind-~individuals who have been impaired from

birth from prenatal influences and individuals whose impairment came
about following birth but prior to time of any environmental learning or
visual memory experiences..

7. Adventitiously blind--a term used in the field of visual impair-

ment to describe individuals who have had visual loss after experiencing

visual learning and memory.

8. Rehabilitation--the process designed to assist visually impaired

individuals to regain former efficiency and skill in func'tioning indepen-
dently iri daily living skills and to assist visually impaired who have never
learned daily living skills to function in this area. The latter is some-
times referred to as "habilitation" rather than rehabilitation in some

writings.



CHAPTER 2
REVIEW OF LITERATURE

As a basis yfor conducting the studﬁz to identify content needed to
prepare teachers to teach daily living skills to visually impaired, 1itéra—
ture was reviewed in nine areas. These areas were: historical overview
of daily living skills teaching; teachers of daily living skills--who they
are and whére they teach; daily living skills important to be téught) to
children, to adults, and to older adults; attitudes about daily living
skills and the implications for teaching; what teachers need to know
abéﬁt visual impairment to teach daily living skills to congehitally blind,
‘to adventitidusly blind, énd to partially sighted; assessment skills
teachers need to teac.h daily living skills; what teachers of daily living
skills need to know about devel_oping curriculum and teaching plans;
what teachers of daily living skills need to know about techniques and
methods for teaching the visually impaired; and what teachers of daily

living skills need to know about resources.

Historical Overview of Daily.
Living Skills Teaching

Throughout history Visually impaired people have been handi-
capped by the attitudes of sighted people. How sighted people view >
visually impaired and how visually impaired view their own capabilities has
been reflected in what has been available in daily living skill training at
different points in time. Attitudes have generally been related to what

11
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people believed visually impaired beople were capable of doing physically
and mentally; The idea that visually impaired people could function phys-
ically developed more slowly than the idea that they could function mental-
ly. Educating visually impaired academicaily has long been accepted, but
at the same time skills requiring much mdvement were considered impossible
for people with no sight or with limited vision.

Home teaching was the forerunner of daily living skills teaqhing
and was started in Philadelphia in the 1880s. Early teaching consisted
primarily of instruction in braille in order to read the Scriptures. There
was no identifiable philosophy or plan for the program, and no profes-
sional training was required for teaching. Job qualifications for feachérs
were that the applicants be female and visually impaired. Only graduates
of blind schools were considered because.'of their personal experience with
visual impairment. No additional schooling was réquired to be a home |
teacher. By 1926, twenty-five states were funding home teaching pro-
grams, which‘c'onsisted primarily of teaching braille, handicrafts produc~
tion, and some methods for self-care (Koestler, 1976).

In 1932 the American Foundation for the Blind, which had been
established 11 years'earlier,' made the first nation-wide study of home
teaching. The purpose of the\stu,dy was to provide a basis to develop
minimum standards of pr’acfice’ for 'home ’Leachers. About the same time
the American Associétion of Workers for the Blind establiéhed a committee
on professional standards and appointed a certification board for cer"tify—
ing home teachers (Koestler, 1976). Certification requirements were
revised in 1959 and again in 1980 féllowing controversy over who couid be

certified and professional training requirements.
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Although thé litel‘*ature reviewed reflected little of the controversy
over who might be considered gualified to teach daily living skills to visu-
ally impaired or certification requirements, it has come to the attention
of the reviewer that in the field of rehabilitation teaching there has been
and still is considerable controversy. The visually impaired rehabilitation
teachers ver.sus the sighted rehabilitation teacher is one point of confro—
versy (Hanson,1980). On one side are those who hold the opinion that
visually impaired are qualified to teach daily living skills to visually im-
paired and that regardless of iraining and experience a sighted person
cannot adequately teach those with visual disability (Leavitt, 1974).
Home teaching was considered the only type of career available to educated
blind people. People were directed .to home teaching as a placement solu-
tion rather than whether qualified or interested (Koestler, 1976). There
was no apparent consideration until recently as to needs of visually im-
. paired .indiyiduals who were to receive instruction. The opposihg view
has been, and is, that visualization on the part of the teacher is necessary
in ordef to observe how a student performs and responds to instruction.
The sighted teacher is-able from observation to creatively devise safe_,
efficient meth%ds for skill functioning.

Demands of World War II veterans resulted in dramatic changes
in training programs for visually impaired. Mobility techniques were
developed during rehabilitation of war-blinded veterans using the long
cane gie;\feloped by Hoover. This led to a new pfofessional field of orien-
tation and mobility or peripatology. There was more emphasis on _daily

living skill training as visually impaired became more mobile, and
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programs were expanded in vocational training and higher education
(Lowenfeld, 1973; Koestler, 1976). -

Ih 1942, and continuing for 10 years, the American Foundation for
the Blind spohsored six~week training programs to enable present home
teachers to qualify for certification. In 1954, the Amendments to the .
Vocational Rehabilitation Act provided funds for training. This acceler-
ated the trend toward professionalization of home teaching. By 1956
there were 241 home teachers of whom 64 were men and 204 were legally
blind. A 1978 survey of rehabilitation teachers by the American Associ-
ation of Workers for the Blind showed tﬁat the number of visually impaired
teachers had decreased from 90 percent in 1956 to 54 percent in 1978
(Hanson, 1980).

In 1961, the American Associatibn of Workers for the Blind pub-

- lished the Cosgrove report, Home Teachers of the Adult Blind: What -

They Could Do, What Will Enable Them to Do It. This report was the

result of a year-long federally funded study to evaluate the role of the
home teacher and to pré)vide guidelines for improved services. The find-
ings from the study indicated a diffusion of activities, for some of which
home teachers were not qualified, general indifference or unawareness on
the part of administrators, and no clarification as to the place of home
teaching in the overail agency program. The recommendations made by
the study were that agencies clarify policies, professionally qualified people
be made responsible for intake procedures, functions of home teaching be
clearly identified, and appropriate educational curricula be developed ac-

cordingly (Asenjo, 1975; Koestler, 1976).
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An independent Commissiori on Standards and Accreditation of
Services for the Blind, known as COMSTAC, was appointed by the American
Foundation for the Blind following the 1963 report of an advisory committee
on standards and accreditation. In 1966, the commission published its

report, The COMSTAC Report: Standards for Strengthened Services

(Koestler, 1966). Recommendations made by the Cosgrove Study were in-
corporated in the standards for teaching. The commission changed the
name of home teacher to that of rehabilitation teacher. It was not until
the 1966 COMSTAC Report that any specific standards were set for teach-
ing daily living skills or for teacher preparation. The following year the
National Accreditation Council for Agencies Serving the Blind and Visually
Impaired (NAC) was established and was given the responsibility for up-
grading services in agencies and schools serving visually impaired. The
COMSTAC Report specifically stated that rehabilitation teaching had the
duty to train ar_ld guide visually impaired through specific instruction to
perform daily living skills without sight. Rehabilitation teaching was de-
fined to encompass specific and identifiable teaching technigues and skills
as well as skills and techniques common to all teaching and knowledge
about visual impairment (Koestler, 1966; Asehjo, 1975; Hanson, 1980;
Yeadon and Graﬁ/’son, 1.979) . .

In 1965, the American Foundation for the Blind recognized the
need for an organized body of realistic practical methodology for teaching
daily living skills to visually impaired and undertook the development of
workable techniques for these activities. Agencies throughout the United
Stat:es and Canaida were surveyed to gather data to use for preparing a

manual. In addition, for 3 years national meetings were held in New York,
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Chicago, and New Orleans where people from representative agencies met
to develop techniques and methods for teaching daily living skills and to
refine and improve existing ones. The result of this study was the first

edition of A Step-by-Step Guide to Personal Management for Blind Persons

(AFB, '1970) . Other step-by-step reference manuals have been developed
following the subject areas suggested by the American Foundation for the
Blind, but to date there is no co‘mprehensive text for teaching daily living
skills. None of the reference manuals cover all areas of daily living skills,
nor do they treat specific skills fully.

The review of literature revealed that teaching daily living skills
was limited to adults until recently when some educators began urging that
more be done in skill development for school-aged and presch_ool visually
impaired ( Suterko, 1973; Davidow, 1974; Tuttle, 1974; B. Taylor, 1975).
They agreed that skill in tasks of daily living were essential 7toA be socially
competent, and if taught at an early age ichey would contiﬁue as part of
life. Aspects of daily living skills could be taught both formally and in-
formally in many activities of the school day, but the authors emphasized
that they must not be left to chance but have a course of study and
specific plan for inclusion in the school program.

There appears to- be the same iridifference on the part of admini-
strators of schools for the visually impaired and the publié schools thatl
existed for the home teaching program for adults. Many educators are
reluctant to accept daily living skills as ‘a responsibility of the schools.
However, the implementation requirements of PL 94~-142, Education for All
Handicapped Children Act, and accreditatioln requirements mandate cur-

riculum development and inclusion of daily living skills for this age group.
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The review of literature from a historical perspective of teaching
daily living skills to visualiy impaired gave the impression that this area
was not considered important enough to receive serious attention and study
for most of the years since home teaching was initiated in this country in
the late 1800s. The field of teaching daily living skills seemed to grow
with no professional direction or thought given to studying what was
needed by the visually impaired or in planning specific curriculum and
determining preparation needed by teachers. Many decisions were made
by peqple outsidé the field of teaching daily living skills. There appears
to have been little reliance upon the expertise available in the field of
home economics for skill development, time management, work simplifica-
tion, and curriculum development.

When visually impaired people began to demand inclusion into the
sighted world, it became apparent. that education and training for prepar-
ing them for such mainstreaming was lacking. Few were able to live inde~
pendently and had had no training in daily living skills. As a result,
career possibilities were limited as well as participation in community life.
" There is still not total acceptance of tﬁe philosophy that teaching daily
living skills to visually impaired of all ages is the responsibility of educa-
tional and training programs. Schools are beginning to include this sub-
ject area as a specific segment of curricula, and more agencies serving
adults are adding‘daily living skills as part of training programs. As a
result there is increased need for professionally trained teachers in the

" area of daily living skills.
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Characteristics of Teachers of
Daily Living Skills

People who are preparing to teach daily living skills may be both
preservice and inservice teachers with a wide variety of backgrounds and
experiences. Some may héve had considerable experience with visually
impaired individuals and specialized in the field of visual impairment,
whereas others haye had preparation in home economics, preschool educa-
tion, élementary or secondary education, or special education as well as
other diséiplines. They may be preparing to teach or are alread;)/ teach-
ing as preschool teachers, regular classroom teachers, resource or itiner-
and teachers, teachers of the visually handicapped or multihandicapped,
or rehabilitation teachers teaching adults.

B. Taylor (1975) indicated that preschool teachers work not only
in the presc@ool but also with pérerits in the homes of individual students.
rThese teachers serve in a supportive and stimulating role in assisting
parents in developing tactual, auditory, and visual senses as well as in
orientation and mobility and daily living gkills.

Classroom teachers may be in residential schools for the visually
handicapped or‘in public or private schools serving all children. Teach-
ers wAithin the publi_c school #etting include regular classroom teachers,
reSource teachers, itinerant teachers, teacher-consultants, and hdmé
economics teachers. Resource teachers and itineraﬁt teachers have had
trainiAng in special eduéation énd some in the field of visual impairment.
Not all have had preparation for teaching daily living skills. They provide
support services for other teéchers and give direct instruction to visually:

impaired students particularly in special skill areas. The resource teacher
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has a resource room in the school, and the itinerant teacher travels among
two or more schools. Teacher-consultants are similar to itinerant teachers
‘but spend part of their time in a consultant dapacity for teachers
{J. Taylor, 1973;.Spungin, 1978). |

| Home economics teachers have a unique position because visually
impaired students may be introduced to basic daily living skills for the first
time in their home economics classes. Home economics teachers need to
know how to adapt their expertise to needs of visually impaired students
in building experiences of daily living into the curriculum. Their visually |
impaired students may have been excluded from sharing routine chores at
home or in the dormitory and deprived of daily living experiences that
others take for granted. The resource teachetr or itinerant teachers can
be é valuable source of information about visual impairment to the home
economics teacher (.Napier, 1973; Suterko, 1973; Gibbons, n.d.).

Rehabilitation teachers may ér may not be trained to teach daily

living skills to adult visually impaired but have that responsibility.
Teaching is usually done within an agency training setting or in the homes
of clients or in the éommunity. Rehabilitation teachers are beginning to
be involved in residential school and public school settings in developing
programs for teaching 'daily living skills to school-age children. Rehabil-
itation teachers work with visually irripaired to help them relearn daily
living skills or to make adaptations for performing da_ily living skills to
enable functioning at maximum levels of capability (Asenjo, 1975) . Stud-
dents expect their rehabilitation teachers to have preparation to teach

them the skills they need to know to function in daily living.
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Daily Living Skills Important to Be Taught

Thefe are both similarities and differences in teaching daily living
skills to visually impaired at _differeht age levels, and each age has special_ ,
needs. These are described in the following sections: daily lix}ing skills
important to visually impaired children, daily living skills importa_nt' to
adults, and daily living skills important to older adults.

Daily Living Skills Important to
Visually Impaired Children

Scholl (1973) indicated that the foundation for acquiring daily
living skills is laid during infancy. The child who is totally blind from
birth experiences the world using sensory functions that a sighted child
does not rely on for this purpose and is at a disadvantage in areas of
_sensory stimulation. More concrete experiences are essential, activities
normally learned by insual imitation specifically taught, and use of re-
maining vision emphasized. Performing daily living skills requires devel-
opment of an accurate self-image and body concept and knowledge of many
concept.s and manipulative skills. It was indicated that visually impaired
children have less exact information about their bodies and because of
this, motor skill performance and spatial judgments are less effective. It
is essential for teachers toexplore curriculum to determine integration of
concept teaching into regular SChobl routine {Cratty and Sams, 1968;
Lydon and McGraw, 1973; Schbll, 1973; Markle, 1977).

Naughton and Sacks (n.d.) recommended in a kitchen curriculum
for the parehts of visually handicapped children experiencés from in-
fancy through age 12, and older. These experiences were specifically

designed to give meaning to vocabulary which is regularly used, to develop
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basic concepts, to encourage_feelings of competenee, and to stimulate
independent fuhctioning in daily living skills. Included in suggested
skills were household chores, cooking experiences, table manners, eating
skills, sensory awareness tr/aining, and exploration of equipment with
movable parts. .

The \}‘isually impaired child needs to be part of the family by
having responsibility for simple _chores with increased responsibility as
maturation takes place. Children need to master personal and daily living
skills while growing. Blindness in and of itself is not the determining
factor in the child's development but rather the problefns created by
failure on the part of adults to know what to expect of the child and how
to stimulete fer optimum development. The satisfaction of personal accom-
plishrn‘ent furthers emotional growth, and being independerit is an objective
of the maturation process(B. Taylor, 1975).

Although innovative changes in educational services and ‘rehabili—
tation services to visually impaired have taken place from early beginnings,
there are apparent gaps in providing children and youth with the neces-
say daily living skills to satisfactorily live independent lives. Hatlen,

Le Duc, and Canter (1975) reported that visually impaired young people
often cohti’nue to live at home or in unsatisfactory living situations after
they graduate from high school because the necessary skills to live inde-
pendently are lacking. The authors reported that even those students
who had a’tteﬁded short-term summer programs in.daily living skills did
not seem to maintain skills if not continued. The? recommended a time
during school years when students could experience independent living

responsibilities as part of the school curriculum.
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Spungin (1978) and Tuttle (1974) pointed out that teachers need to be
certain that students understand the value of mastering daily living skills.
It cannot be assumed that visually impaired students want to be able to
live independently or to be socially acceptable. Visually impaired who
have mastered daily living skills feel better about themselves and are able
to contribute much more to their total living environment.

It is important to be aware that visually impaired children differ
in their ability to use remaining vision. Measured acuity may be the same
but reliance on Aother senses to perform tasks may be quite different. The
type of visual impairment is a major factor in visual functioning. With
some disorders the vision fluctuates and with others is relatively stable.
Lighting, fatigue, and emotions may cause temporary fluctuation in vision.
Teachers need to know about various eye conditions_ so that appropriate
adaptations can be made for learning experiences in daily living skiils
(Corn and 'Mart'inez, 1978).

"Davidow (1974) pointed out specific skill areas considered essen-
tial to be taught starting at an early age. Personal appearance is of pri-
mary importance including personal cleanliness, personal grooming, care
of hair, use of makeup, clothing and its care, eating skills,‘ walking and
good posture. Davidow emphasized that much tinie and patience are needéd
to teach these skills to children but that learning them at an early age
produces greater results later on. Other important skills areas suggested--
were training in house-related activities, in interpersonal relationships,

. including general good manners, using the telephone, making introduc-
tions, social at_titudgs, dating and sex, and party etiguette. Dining skills

and table etiquette are considered ongoing with appropriate activites for
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each age level. Systematic work habits are both basic and necessary.
Special safety measures are taught to compensate for the limitation of visual

stimuli, and they are included as an integral part of the skills themselves.

Daily Living Skills Important to
Visually Impaired Adults

It is apparent that adults not in the traditional classroom setting
received ihstruction long before daily living skills were considered appro-
priate for inclusion in the school curriculum. The forerunner to the re-
habilitation teaching program in which daily living skills are included was
the home teaching program which provided homebound visually impaired
with something to do. Gradually this teaching included more and more
skills needed for independent daily living. On the other hand, school
programs concentrated on academic subjects which did not require physical
activity and excluded daily living skills. As a result, daily living skills
training programs for vocationally oriented adults developed at a faster
pace than those for school-age children and for adults who were not voca-
tionally oriented. It is expected that adults not vocationally oriented and
older visually impaired adults will receive more attention as a result of the
1978 Amendment to the Rehabilitation Act, which removed the vocational
and age requirements for eligibility for receiving ins{ructioﬁ in daily living
skills (Schein, 1980).

A Step-by-Step Guide to Personal Management for Blind Persons,

published by the American Foundation for the Blind (1974), identified daily
living skill subject areas needed by visually impaifed adults to function
independently as follows: personal cleanliness, personal grooming, vfood

preparation, meal service and eating skills, meal management, cleaning,
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laundry and clothing care, ironing and pressing, bedmaking, sewing, and
personal management and household business. The ménual includes steps
for some skills within each of the subject areas but is not a complete guide.

| Each of the subject areas in daily living skills include many skills
that are basic to independent living. The number of skills that an adult
visually impaired needs to learn is depéndent upon previous trainiﬁg and
experience as well as individual eye condition and amount of visual impair-

ment and the individual living arrangement.

. Daily Living Skills Important to
Older Visually Impaired Adults

In 1977, the number of legally blind in the over 65 age group
amounted to over half of all legally blind persons in the United States, and
the Bureau of the Censtis (1977) reported that this number was growing
at a faster rate than the total blind population because of increased life
expectancy and falling birt‘h rate and deatfl rate” (Asch, 1980). However,
in the 1970s, this group received only 10 percent of the services available
from state and private agencies serving the visually impaired. Historically,
the focus has been on those who can be vocationally rehabilitated. Ser-
vices in providing adegquate programs in communication skills, daily living
skills, and leisure activitieé have been inadequate arid tota;lly lackin‘g in
some areas. Reasons given for this were high costs for providing the
variety of services needed by older adults, pattern of institutionalizing
the elderly, and the reluctance of many oider people to ask for services.
An imporant reason for lack of services until the 1978 Amendment to the

Rehabilitation Act broadened availability of services was that this group
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was not a part of the work force so generated little return in tax monies

(Selvin, 1976; AFB, 1977; W. Inkster, 1977; Aéch, 1980; Schein, 1980).

To the older visually impaired person, losing vision is another
condition of aging, death, and dying. As the older person's role of giver
and provider changes to one of requiring assistance, self-perception and
positive image of worth diminish. Some older visually impaired people
assume a posture of passivity and dependence and may become ddubtful
and even suspicious when rehabilitation services are offered. Problems
may arise when they find attention they get when dependence on others
for daily living activities is more rewarding than working toward adjust-
ment and indqpendence (W. Inkster, 1977).

Since private agencies came into existence, assistance not avail-
able frqm public services because of funding and eligibility requirements
became available to older visually impvaired people. Much of the assistance
given in the past had been in "providing for," which placed an agency in
the position of perpetual patron and furthered dependence. Very iimited
training was offered to older visually impaired individuals in daily living
skill areas. When offered, the instructional pa{tern tended to follow that
of public education rather than programs in which relevant individual
needs for daily living skills and support services were identified.

A recommended learning environment was one in which the older
adult client was rnaintained as the key decision maker. Streamlined skills
in self-care, food preparation, home care and maintenance, and personal .
management which required little equipment and supplies as well as little

energy were most acceptable. When relevant skills which could be used in
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the living setting were taught and the individual could put them into imme-
diate use, the rehabilitation process was believed to work. When older
visually impaired people remain independent in their own homes or with
their families the costs of institutional care are eliminated or family mem-
bers are freed to work (Freedman and Inkster, 1976; W. Inkster, 1977).

Mavers (1976) indicated that it was the responsibility of agencies -
s-erving adult visually impaired to find the elderly of this group out in the
community. Older people generally did not t'hink in terms of being blind
or visually impaired but rather as being old'. They considered losing
vision over the years as quite natural and something that is a part of being
old. It did not occur to them to seek services for this aspect of their
aging losses, and older visually impaired are frequently unaware of avail-
able servicés which could improve the quality of life and make possible
continued indépendénce.

Attitudes about Daily Living Skills and
the Implications for Teaching

An awareness and understanding of attitudes directed toward
visually impaired students and how visually impaired feel about thefnselves
help the teacher in selecting learning experiences which will build self-
esteem, self-worth, and confidence that lead to successful performance.
Mayers (1976) indicated that teachers of daily living skills need to develop
_emotional and intellectual sensitivity to the different kinds of visually
impaired individuals with whom they work and combine these with specific
knowledge .and skills needed to provide services useful to them.

Needs of visually impaired are caused not only by conditions of

impairment but also by stereotypes and manner in which society attempts
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to deal with their impairment. Visually impaired may be faced with re-
strictions of activity, over protection, rej'ection, unrealistic expectations,
and ignorance. Attitudes of confining benevolence, which tend to seg-
regate visually impéired from Sighted society, are often éxhibited. Myths
and superstitions from the pést continue to influence present-day atti-
tudes and have resulted in low standérds of performance expected from
visually impaired. Many still feel that blindness is a social liability, a
punishment for sin, and associate it with darkness, evil, and death.
Contrasted to these attitudes are those which consider blind people to
have special talents and supernatural powers (Connor and Muldoon, 1973;
Koestler, 1976; Mayeré, 1976; Yeadon and Grayson, 1979).

Lukoff and Cohen (1972) reported that people working in the
field of visual impairment thought that integration of visually impaired in-
to the mainstream of sighted socie’ty would cause negative attitudes about
" the blind to disappea—r, but this has not been the case. These au;chors
_indicate'd that denial of capabilities is a destrucfive attitude of people to-
ward fhe visually impaired, and misconceptions as to their limitations and

helplessness have dévastating effects upon chances for indpendence and
self-confidence. |

Currie-Gross and Heimbach (1980) made the observation that a
major obstacle in attaining independent living skills is attitude concerning
ability to manipulate the environment. If individuals can learn tb be inde-
pendent in performing daily livinbg skills, this attainment connotes ability
to gain control over the environment and to deal effectively with it as well
as to be able to control ;cheir lives. The coping framework suggested by_

Wright (1974) regards problems in terms of how they can be ameliorated,
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circumvented, or lived with. Teaching is based on what a person can do
and the visually impaired individual plays an active role in molding life
activities.

When visual loss occurred in a family member, families frequently
were unable to function at a level representative of their capabilities.
People often reacted with emotion rather than legic and exhibited a range
of attitudes from pity, over indulgence, and over protection to denial /
doubts, and rejection of the visually impair‘ed person. The whole family
was affected, not only the one who had lost vision. Older visually im-
paired were fearful.of rejection and fe»arful of losing their independence.
Their depression over loss of vision and feelings of worthlessness affected
their ability to learn adaptive techniques for daily living skills which -
would maintain their independence {Freedman and Inkster, 1976; Ault,
1977-78).

Siperstein and Bak (1980) reported that physical integration did
not necessarily result in harmonious relationships in mainstreamed class-
rooms. Their research findings showed that sighted children were less
-willing to interéct with their visually impaired peers than with sighted
ones. These negative feelings were carried over into work oﬁ class pro-
jects, si:cting together; and eating lunch togefher. It was noted that
sighted children underestimate ability of blind peers.
| Actions an_d tone of voice on the part of teachers and others
working with visually impaired reflect attitudes. Tact, complete honesty,
patience, and sympathetic understanding are not to be confused with pity,

a negative attitude. The relationship between student and teacher provides
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a model for the student to rélate to others (Greenblatt, 1979; Seeing Evye,
Inc., n.d.).

Connor and Muldoon (1973) emphésized that visual impairmenf on a
'personalvlevel threatens the entiré sense of well-being. Teachers need to
understand how this affects personal organization. On a social level visual
imbairment altel;s the social structure of the family. The adaptations - ‘the
social unit of the family makes has implications for the visually impéired
student'learning daily living skills‘. The visually impaired person's atti-
tudes about their handicap plays a major role in determining whether daily
living skill functioning can be achieved. Families and friends need to
have faith in the visually impairéd person's ability to learn to function
independently. The attitude that visuaily impaired people are very much
limited in what they can do deprives them of opportunities by _unneces—
sarily restricting what they are alléwed and encouraged to do. This hap-
pens when -people focus on the visual impairment and not on the individual
(Wright, 1974; Yeadon ahd Grayson, 1979).

An aspect of learning to function independently in daily livinvg
skills is to be able to adjust to visual impairment and to come to terms with
the disability. Delafield (1976) has described adjustment as how a person
views behavior and méasures self-concept. Individuals adjust to visual
loss in different ways. Adjustment is af;fected by the disability and also
by the attitudes and expectations of the individual and of significant
others. The final adjustment is the result of the iﬁterplay between the
visually impaired person's ability to perform certain tasks and these atti-
tudes and expectations. 4 Adjustment can be facilitated by training whicl'}

increases the individual's self-esteem.
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It has been the experience of the investigator that negative atti-
tudes held by visually impaired students about themselves inhibit learning
daily living skills. If family members do not accept the capabiiities of a
visually impaired member they do not permit them"to put into practice what
they have learnedy,: thus encouraging dependence.

What Teachers Need to Know
about Visual Impairment

Whether visual impairment is congenital or adventitious, the de-
gree of impairment and the presence of other handicapping conditions
associated with visual impairment affect the learning process. Teachers

need to be familiar with the effects of visual imbairment on the learning

process and implications of this impairment for teaching daily living skills.

¢

Congenitally Blind or Visually Impaired

Those who are congenitally blind are limited to senses other than
visual to gain a concept of the world around them. Those with limited
vision have some use of visual sense, but it may distort concept of the
environment.

Perceptual means of organization are lacking in the congenitally
blind because objc—;-cts cannot be seen in their wholeness. Rogow (1975)
found in studies on perceptual organization that assumptions on the part
of professionals that tactual and visual data are identical can result in
misconceptioné that may lead to delayed development and distortions of '
cognitive processing. Lydon and McGraw (197_3) reported that congen-
itally blind i_ndividuals build .perceptions from tactual and auditory infor-

mation. Meaning is found from a sequence of touch sensations rather than
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from detailed visual information perceived simultaneously to form associ-
tions for object recognition. Information gathered through manipulation of
objects proceeds from parts to the whole. This does not allow for depth
perception intficacy or total essence of an object. The range and variety
Aof concepts are restricted in that some objects are tob large to observe
tactually and others are too small and fragile to touch. Sight is a unifying
sense which is dénied those who are severely visually impaired.

Rubin's. (1964) stﬁdy revealed that many workers in the field of
visual impairment share the opinion that early deprivation of sight places
definite restrictions on range of individual experiences, thus bringing about
deficiencies in concept formation. This study showed thafc congenitally
-visually impaired performed lower on tests of abstraction than did adven-
titiously impairedr and sighted peopie. Knowledge about one's body",
kinesthetic perception, and spatial awareness may be lacking in the con-
genitally visually impaired. In addition to the visual impairment there
may. be other conditions that influence learning and require more attention
than the visual impairment such as diabetes, cerebral palsy, deafness,
ahd mental retardation.

Morrison's (1974) article describing teaching eXperiences with
several congenitally visually impaired young adults parallels experiences
of the reviewer. Some of the students who .did well academically were
tbtally ignorant of skills for performing simple tasks such as pouring a
bowl of cereal or making a peanut butter sandwich. Not all of the students
were able to sign their names, some did not know the basic inférmation re-
quired to shop for food, and some had never paid a clerk in a sfore. As

young adults, a lifetime of unlearned details inundated them along with
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well-established fears of getting severely injured if they tried to function.
Morrison found that parents of some of the congenitally visually impaired
students took it for granted that their children would always live with_
thém and had no need to learn to function independently in daily living
skills. The author questioned the validity of educating visually impaired
students academically and vocationally while keeping them dependent upon
others for even the most basic skills the smallest sighted child is expected
to perform. The importance of including training in daily living skills for
independence was stressed as a necessary part of any educational or train-

ing program.

Adventitiously Visually Impaired

The term "adventitiously visually impaired" applies to those indi-
viduals who have had vision at one time and is used because of the conno-
tation that there is ability to recall from visual memory and kinesthetic
memory. When people become visually impaired they may mentally block
visual and kinesthetic memory, and as a result feel they cannot function
at all. Yeadon (1974) recommended that activities to encourage and stim-
ulate recall be included in daily living skills training.

The needs of a very young, adventitiously visually impaifed
person are more nearly like those of a congenitally impaired person because
of limited time for experiences (Connor and Muldoon, 1973) . The newly
visually impaired adult finds that life-held habits have to be changed,
especially in most obvious areas of orientation and mpbility, cooking, shop-
ping, and coping with emotional and financial concerns (Inkster, 1977).

. The matter of how one looks is often relegated to a lesser position,
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sacrificing personal grooming for what is easier but an unnecessar'y and
unacceptable lifestyle for the individual. The adventitiously visually im-
paired person needs to have an early and thorough evaluation of function-
ing. The potential for adapting to impairment is thought to be greater
than for congenitally visuallyiimpaired. Memory of the visual world can be
"channeled to aid in developing techniques in all subjecfu areas of daily liv-
ing skills and lessen time required to achieve successful performance
(CO‘n‘nor and Muldoon, 1973; Yeadon, 1974).

For the adventitioﬁsly visually impaired there may be an uncer-
tainty of b'alvance and direction, resulting in awkwardness in moving about
and in performing familiar tasks of daily vliving. Physical conditions such
as diabetes and arthritis which may or may not have caused the visual
impairment may accentuate these problems. Remaining senses do not auto-
matically become sharpver but require conscientious training to be useful
and efficient. The whole sensory capacity of the body becomes incréas—
ingly apparent.

The adventitiously visﬁally impaired need retraining in skills for
taking care of grooming needs. Eating may be difficult, but eating neatly
and in a relaxed manner can be learned. Many social-recreational activ-
itieé ‘enjoyed as a sighted person can be continued with some adaptations.
What a visually impaired person can and cannot do depends upon the indi-
vidual, his/her own ability, adaptability, and ihgenuity., Oversolicitude
displayed by those closest to the individual can make adjustment more
difficﬁlt (Connor and Muldoon, 1973). - |

‘Adventitiously visually impaired adults who have received training

- in daily living skills at the Tucson Association for the Blind have indicated
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that they want to be able to function as well as they did prior to visual
impairment. They want to learn about new things, keep up with what is ‘
going on, and to continue to grow as individuals. It is important for
teachers to have sufficient éxpertise in the subject areas of daily living
skills to be able to teach them to function well. Visually impaired who
have had vision and lost it cannot accept their impairment and continue
to be productive members of their families and communities if instruction
is at a level that only permits them to survive rather than to function at

a satisfying level.

Pa'rtially Sighted

| The needs of those who have some vision are different just as the
needs of the congenitally and adventitiously visually impaired are different.
The person who has some vision may reject the idea of visual impairment
and tfy to adjust as a sighted person. In some cases the individual is
unable to function as a sighted person and unable to use resources avail-
able to sighted but at the same time rejects help available to visually im-
paired. Parents and other family members may encourage this situation
withoqt realizing it. As a result maturation and development may not
proceed adequately or for the adult; frustration may be constant.

Colenbrander (1978), reporting to a Senate Committee, urged

wor_kers in the field of visual _impairment to recognize the large area be-
tween normal vision and blindness, which he feels is most accurately
described as low vision. Colenbrander indicated that abilities of people

depend upon visual as well as non-visual skills.
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There is danger in labeling people with low vision as blind which
creates a self-image of not being able to function visually, which, in turn,
stands in the way of successful visual rehal:.)ili’catio_n and a reduced degree
of independence. How persons view themselves is a primary determinant
of how they are likely to function. If called "blind" it has been indicated
that they expect less of themselves. If they view themselves as capable
of using remaining vision for personal care and activities require_d for con-~
tinued independence, they will continue interest in using remaining sight.
Motivation to continue to be independent is a primary factor in effectively
using residual vision (Barraga, 1“976; Colenbrander, 1978).

The process of vision has been described as much a function of
the mind as of the eyes. Visual capacity and efﬁciency may be lacking
although the eyes see. When there is low vision the mind has to reorganize
unclear, distorted, or limited visual input. The individual learns to attend
to all visual objects and materials, to study forms and outlines, and to re-
late them mentally to things previously seen and stored as visual memories.
It has been recommended that people with low vision be treated as seeing

rather than as blind (Yeadon, 1974; Barraga, 1976; Colenbrander, 1978).

Assessment Skills Needed to
Teach Daily Living Skills

~

Assessment of needs of visually impaired students is essential for
developing individual instructionallplansv at every age level. Teachers of
daily living skills need backgrdund information ébout individual student's
environment, past experiences and capabilities, medical information, and

complete ®ve information. Assessment of student skill level is needed to
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determine present knowledge, general abilities, general interests, and
~attitudes for a basis to make educational program decisions.

The starting point for instruction is setting overall goals with
students and determining objectives based on information gathered from
initial assessment which establishes the student's position in the 1earning
continuum (Yeadon, 1974). Teachers need to be able to design suitable
instruments for initial assessment as well as for monitoring progress.

Wehrum (1977) indicated that a more extensive initiai assessment is
needed for congenitally visually impaired than for adventitiously visually
impaired to determine understanding of concepts and basic skills. Objec-
tives included in the instructional plan afe arranged so that the level of
skill acquired increases. Learning 'experiences are based on efficient
methods and specific technigques fof achieving objectives. Yeadon (1974)
stated that the overall goal for teaching activities of daily living is to pro-
vide visually impaired with adequate skills. to enable independent living in
their own homes. Assessment provides teachers. of daily living skills with
information to determine what to teach, how to present instruction, and a

basis for objectives to use as measures for achievement.

Development of Curricula and Teaching Plans

Philosophically, it is the function of schools to provide educational
opportunities to enable all to take their rightful 'places in society. The‘
potential to be productive members of society is great, but it is the school's
responsibility to have a curriculum suitable to develop each child's abilities -

and capabilities. In-assuming this responsibility the inclusion of daily
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living skills in the curriculum for visually impaired is an essential comple-
ment to academics.

Davidow (1974) as a leader in the field of education of the visually
handicapped has been an advocate for teaching daily living skills duriﬁg
school years as a specific segment of the school curriculum. Davidow
stated that, although a number of different courses throughout the curric-
ulum can cover aspects of daily living skills, it is important to have a |
course of study and specific plan for-covering all areas of daily living
skills as well as segments of each area. Parents, teachers, and house
parents all have a responsibility for teaching necessary skills for living.
Skills can be taught in both formal and informal situations.

Curriculum for visually impaired students in the area of daily
living skills is based on information from the assessment process, and
individual teaching plans are based on the cﬁrriculum decisions. The
behavioral objective approach to teéching provideé a quantifiable basis
for instruction, class management, and progress evaluation. The task
analysis approach to preparing teaching plans provides the teacher with
an outline of how a task is performed with enabling objectives arranged
in sequential order (Yeadon, 1974, 1978; Redick, 1980). The teacher of
daily living skills needs to be familiar with the classifications of educational
goals and be able to use them as a basis for behavioral objectives (Bloom,
1956; Simpson, 1967; Krathwohl, Bloom, and Masia, 1974). A team effort
is needed for an efféctive program in teaching daily living skills. Spungin
(1978) indicated that a variety of educational alternatives are often neces-
sary to develop a complete program for visually impaired and that it is im-

portant to place each individual in a program best suited to needs of that
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person. Parents, family members, teachers, friends, youth groups, and
community agencies working together can develop such.programs if it is
recognized there are few tasks that require vision to such an extent that
a blind person cannot learn them.

Techniques and Methods for Teachlng
The Visually-Impaired

The review of literature has indicated general agreement that
children and adults, both congenitally and adventitiously visually impaired,
can live normal lives if necessary daily living skills are systematically and
appropriately taught. Teachers need to consider not only what the indi-
vidual can do but what society expects of the individual. - Educating
people~-the general public,. family, and friends--to limitations and poten-
tials of those with limited vision ié an important aspect of teaching. When
provided with the proper stimulation, reception, and opportunity for
organization, the visually impaired person has the potential to expand
within the environment and to accomplisb. many things personally as well
as to control some aspects of the environment (Dorward and Barraga, 1968) .

Child development specialists now feel there is a definite sequence
to how children learn and develop emotionally, ph'ysically‘, intellectually,
and socially. People teaching visually impaired children need to be sen-
sitive to readiness signs to assume self-care responsibilities.

Scholl (1973) recommended a structured approach for teaching new
skills in which skills are introduced slowly with time to expiore, with clear
concise verbal explanations, and an unhurried pleasant atmosphere. Pro-
viding maximum opportunity for learning new skills and not expecting too

little in early developmental stages was recommended by B. Tavlor (1975).
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Teachers, according to Yeadon (1974), need to be thoroughly
familiar with objectives and techniques for teaching tasks. Any hesitancy
on thé part of the teacher can create a credibility gap and lessen trust.
It is important for students to know they can perform safely and efficiently
when a task is done correctly. Students need to be encouraged to think
through problems and arrive at successful solﬁtions.

Congenitally visually impaired may be living in overly protective
environments in which parénts feel guilty about the disability. Visually
impaired are especially protected from doing any tasks that might pose a
-potential danger such as using a knife or the stove or an iron. The re-
sulting fears and anxieties have to be overcome in order to learn skills.
Training congenitally visually impaired usually requires more time than
training adventitiously visually -impaired, and there is often more anxiety
on the part of the learner. |

| It has been the experience of the reviewer that congenitally

visually impaired yvoung adults who have had limited experiénce involving
use of muscles tire easily when using them for even simple‘ tasks. Tasks
requiring particular positioning of the body are difficult to do unless the
person has had many experiences in body image exercises and spatial
awareness training. |

Teachers need to recognize that techniques designed for the con-
genitally visually impaired may appear overly elaborate for the adventi-
tiously impaired who have visual memory and for those who have had
normal growth development and exposure. Techni_ques require modifica-
tion to best fit the needs of the individual learner. Teachers need to

recognize when a student is unable at some point to master a step and that
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underdevelopment is indicated in one of the general abilities areas.
Teachers need to be able to recognize accuracy of perceptual formation
and basic concepts (Yeadon, 1974; Barraga, 1976).

When vision is lost the individual may lack the ability to perform
skills of daily living successfully, and trial and error may result in in-
jury, mistakes, loss of time, and total discouragement. Purposes in
training in daily living skills are to provide developmental experiences in
understanding skills, to be able to function safely, efficiently, and inde-
pendently in the home environment, to control realistic fears and to gain
confidence in using remaining senses {(Markle, 1977). Special experiences

‘énd training in special areas can enhance or make learning possible.

' Thése include training in basic concepts and body image, sensory awafe-
ness, sensory' integration, mime, and kinesics (Cratty and Sams, 1968;
Apple, 1972; Lydon and McGraw, 1973; Behar and Zucker, 1976;
Loeschke, 1;977; Sicurella, 1977; Baker-Nobles and Bink, 1979). In de-
veloping a student's potential the individual who is visually impaired
needé to learn how to perform skills as well as to be reminded to perform
them until skill functioning habit patterns are well established.

When teaching daily living skills the use of vision enhaﬁcement
and vision substitution aids can reduce the impact of visual impairment.
Vision enhancement is described as using aids to enhance whatever vision
is available such as using large print and optical aids such as magnifiers
and closed-circuit television. Vision substitution is the term used when
other senses are used to replace or supplement vision such as using
raised dots ‘on the stove to tactilely determine temperature settings, talk-

ing books, and tactile identification of money and other objects. A thorough
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understanding of vision substitution and vision enhancement will help the
teacher provide suitable materials and suitable environment for learning
-daily living skills.

Barraga (1976) stated that a person's self-image as a human being
must be considered in teaching. Focus in planning skill training is on
what the person needs to learn or needs to adapt to in relation to life
situation. It is useless to stress functioning for individuals who have
previously not had a need to perform in a particular way. To be con-
sidered in program planning is how weli the individual previously utilized
vision and to what extent uftilization can be continued in certain aspects
of life.

. _Si:ungin (1977) indicated that teacher training programs designed
to. prepare competent teachers must consider the complexity of training
needed for teaching the viéually impaired and also provide 'preparation in
teéching special .skills such as daily living skills. Teachers need to be
prepared to work with a wide range of ages at varying educational levels
and at the same time to be able to deal with individual needs _and individual
differences. .In the past, exceptional children such as visually impaired
and multihandicaﬁped visually impaired were removed from the mainstream
of the regular classroom, but the trend begun in the 1970s was directed
toward providing education in the least restrictive environment for all
" handicapped children in settings as close as possible to that of their
peers. ‘With this emphasis the regular classroom teacher is expected to
meet the needs of exceptionél children along with those of other children.
The regular classroom teacher needs to be aware of general teaching tech-

niques for visually impaired students. Orlansky (1977) presented the
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problem that few teachers have had any préparation in education for ex-
ceptional children and lack basic information about handicapping conditions.

The base common to all teaching and a knowledge about visual
impairment are considered essential for teaching daily living skills. Addi- &
tional training encompasses specific and identifiable evaluation techniques
and teaching techniques for skills necessary to teach visually impaired
persons to develop or enhance sensory and kinesthetic capabilities. Es-
tablishing measurable goals for clearly defined tasks sets a guide for
instruction. The Center for Independent living and the Greater Pittsburgh
Guild for the Blind have both published guides using Yeadon's behavioral }
objective approach to step-by-step teaching of daily living skills. Inkster
(1977} indicated that teachers have been reluctant in the past to make
changes in teaching or to experiment with unfamiliar methods. In order to
advanvce’the development of techniques and methodology in the field of
daily living skills _teaching, it is necessary to improve techniques, to ex-

periment, and to evaluate learning activities.

Resources for Teaching Daily Living Skills

Teachers of daily living skills need to be familiar with the re-
-sources available in the field of visual impairment as well as the specialized
area of daily living skills. Resources include those for teaching materials,
those for information gafhering, those for services, and those that provide
special training for people in t'he field of visual impairment,

Resources for teaching materials are grouped in the following
categories: teaching guides for daily living skills, teacher refereﬁce mate-

rials about visual impairment, aids, and appliances, optical aidg, electronic
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aids, and communication aids. The Americén Foundation for the Blind and
the American Printing House for the Blind are sources for finding infor-
mation needed. Both agencies publish materials and supply aids and ap-
liances, electronic devices, and communication aids. A number of commer-
_ cial companies and organizations are also suppliers of materials and aids
and appliances.

There are many professional peoplel within the community who can
serve as valuable resources. In addition, resource people can supplement
* teaching by providing materials and s.ervices in special areas.

Agencies, institutions, and organizations serving the visually
impaired are divided into groups as follows: federal agencies, state agen-
cies, private agencies and grbﬁps, national organizations, organizations
providing materials for visually impaired, and professional organizations.
A directory of égencies, institutions_ , and or\gar.lizations is a valuable

resource.

4

Summary

The review of literature providéd an overall view of the develop-
ment of teaching daily 1ivif1~g skills in the United States and of the skills
necessary for visually impaired individuals to pérform in order to be in-
dependent. Limited research was found as> to how visually impaired indi-
viduals learn skills or as to methods and techniqués for irﬁproving skill
performance. Less information was available on assessment directly
relating to daily living skills than was found relating to psychological

assessment of visually impaired.
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'~ An emphasis that appeared throughout the literature review was that
visually impaired of all age levels need to learn daily living skills in order
to be independent and be a part of the mainstream of society and that if
learning does not take place visually impaired are excluded from activities
and work others enjoy. Attitudes have played an important part in ac-
ceptance or non-acceptance of visually impaired in relation to dependence
or independence.

Visually impaired consumers are taking a more active role in deci-
sion making regarding determination of needs and setting goéls for 'their
learning. With increased emphasis on learning daily living skills on the
part of all visually impaired individuals there is increased demand for

professionally trained teachers.



CHAPTER 3
PROCEDURES

The proceduréas used in identifying conteﬁt important to include
in a course to prepare teachers to teach daily living skills to visually im-
paired used the survey method. The persons surveyed were the jury of
experts in the field of visual impairment and the participants in workshops
and inservice training for teaching daily living skills to viéually impaired.
Procedures of this study are described in the following sections: ques-
)

tionnaire development, data collection procedure, description of respon-

dents, and data analysis.

Questionnaire Development

The development of the quéstionnaire included initial development
by the investigator, review by a jury of experts in the field of visual
impairment, pretest with colleagues in the field of visual impairment, and

revision based on the review and pretest.

Initial Development

In organizing the initial draft of the guestionnaire and developing
the items relating to important content for the course on teaching daily
living skills, the investigatorr used the pilot workshop she had conducted.
The content of this workshop has been based on a review of literature in
~ the field relating to daily living skllls methods for teachlng, attitudes
toward visual impairment, information about visual impairment, and

45
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resources for use in teaching: consultations with specialists in the fields
of visual impairment and home economics and with visually impaired adults,
and information from student evaluations of workshops. |

The part of the questionnaire dealing with daily living skills was
checked with a colleague who was doing a companion study on identifying
skills visually impaired adults deem important for independence in daily
living skill functioning. This was done to permit comparisons of results
of the twé studies to be made.

In addition, items were designed to give information about work
background of respondents which might influence responses. This sec-
tion followed the sections concerning content for a course on teaching
daily living skills.

For the process of initial design of the Questionnaire, references
on writing productive questions were reviewed (Dillman, 1973; Gay, 1976).
The decision was made to use a closed-form type of rating scale to rate
items of content as most important to include, imbortant to include, 1éss
important to include, and not important to include. ‘Questions were also
included concerning ranking of daily living skill groups. FolloWing initial
preparation the questionnaire was submitted to the Human Subjects Corh_—
mittee of The »University of Arizona for approval by that body to ensure

protection of those asked to participate.

Revision Based on Pretest

Following initial development and approval by the University of
Arizona Human Subjects Committee, the questionnaire was pretested by

six colleagues in the field of visual impairment (see Appendix A).
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Appropriate revision was made in the clarification of wording of directions

for resporiding to the questionnaire following pretesting.

Revision Based on Jury of Experts Review

The jury of experts in the field of visual impairment were selected
from people experienced in administeringAprograms at various age levels
(Appendix B). The jury was asked to review the questionnaire to assess
content vélidity of the data collection instrument. Members of the jury
were asked to give their opinions about the content of the gquestionnaire,
the form, and the length. Suggestions and concerns about content were
as follows:

1. -Additional questions were suggestéd for the personal cleanliness
and persbnal grooming areas of the Daily Living Skills section of the
questionnaire and these were added..

2. One qﬁestion concerning assessment of need during periods of
crisis was added at the suggestion of one of the jury of experts.

3. A suggestion for categorizing food preparation skills was not fol-
_ lowed‘because participants had not had skills presented in categories in
the workshop and in inservice training and would be unfamiliar with the
terminology.

4, One jury member expressed concern about the section on infor-
maﬂation. about visual impairment. The concern was that students majoring
in education of the visually handicapped would have covered items in this -
section in another class, but for others not in the field of visual impair-

ment that information would be extremely important.
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Concern and ideas regarding the form of the questionnaire were:
1. Suggestions were méde for repositioning some of the questions
which improved flow,
2. Concern was expressed about the length of the questionnaire,

but no one suggested any way to shorten it. N

Following the review of the gquestionnaire by the jury of expeffs,
revisions were made and the final draft prepared (Appendix D). The
guestionnaire consisted of three main pérts: daily living skills, attitudes
and information about visual impairment, and teaching techniques and
resources. A fourth part consisted of information about work background

of respondents.

Content Related to Daily Living Skills

The Daily Living Skills section of the questionnaire was divided
into 11 skill grbups: meal management skills, food preparation skﬂls,' food
service and eating skills, cleaning skills, 'laundfy and clothing care skills,
ironing and pressing skills, bedmaking skills, sewing skills, personat
cleanliness skills, personal grooming skills, and personal business manage-
ment skills. Groups of skills are those accepted by rehabilitation teaching
" in the field of visual impéirment.

Respondents were asked.to rate each skill in the 11 areas as to how
important it is for teachers of the visually impaired to be able to teach their
students for effective .periormance, Réting choices were: 4 = most impor-
tant, 3 = irﬁportant, 2 = less important, and 1 = not important. At the end
of the Daily Livihg Skills gfoup the respondents were asked to prioritiée

the 11 skill groups in order of importance in a course to prepare teachers
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for teaching daily living skills by ranking them 1 to 11 with 11 = most
important and 1 = least important.

Content Related to Attitudes and Information
about Visual Impairment

The second section of thé guestionnaire was divided into two
groups: attitudes toward visually impaired and information about visual
impairment. Respondents were asked to rate each item in the two groups
as.to its importance to teachers of the visually impaired to teach daily
living skills. Responses were requested with 4 = most important, 3 = im-
portant, 2 = less important, and 1 = not important.

Content Related to Teaching Technigues
and Resources

The third section of the questionnaire was divided into four
‘groups: assessment of needs of visually impaired for daily living skills,
development of instructional plan for individual visually impaired, tech-
nigues for teaching the visually impaired, and resources for use in teach-
iﬁg daily iiving skills. Assessmeht items were based on needs assessment
as described in the literature. Development of instructional plan items
were based on revi-ew of literature and model used by the investigator at
the Tucson Association for the Blind. Techniques fof teaching were based
on materials used by the Tucson Association for the Blind and those em-
“phasized in the literature. Resources foruse in teaching daily living skills
were based on those found useful by the investigator as a teacher of daily
(V living skﬂlé and suggestions found in the literature. |
‘Respondents were asked to rate items in each group as to their

importance in a course for teaching daily living skills to visually impaired
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on the same basis as previous responses with 4 = most important, 3 =
important, 2 = less important, and 1 = not important.

At the end of the third section respondents were asked to rank
the six groups included-in the second and third sections which were
determined by the investigator to be important supportive areas for teach-
ing daily living skills. Ranking was requested ona 1 to 6 prioritization‘
with 6 = most important to prepare teachers for teaching daily living skills

and 1 = least important.

Information about Work Background
of Respondents

Included in this section was information about field of specializa-
tioﬁ, whether or not respondent had ever worked with visually impaired,
if they had taught daily living skills and the age level taught, and present
position. This section was designed to describe characteristics which

might have an influence on responses.

Data Collection

The questionnaire (Appendix D) designed for gathering informa-
tion about content needed to prepare teachers to teach daily living skills
to visually impaired was mailed to two groups: a jury of six experts in
the field of visual impairment and 47 of the 48 pafticipants in workshops
and in inservice training, Teaching Daily Living Skills to Visually Im-
paired. Pilot workshop participants included students in master's pro-
grams for education of the visually handicapped and in rehabilitation,
classroom teachers, home economics teachers and administrators, réhabil—

itation teachers, and volunteers working with the visually impaired. It
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was nét possible to secure an address fc;r one person who had participated
in the pilot workshop so that name was eliminateda from the participant
group prior to sending out the questioﬁnaire.

The jury of selected experts in the field of visual impairment were
contacted by letter (Appendix C) and personal contact to ask for their
participation in responding to the guestionnaire. Potential respondents
who were workshop and inservice trai'riing p'arti.cipants were contacted per-
sonally when possible or by a questionnaire cover letier (Appendix E)
soliciting their participation. |

A cover letter (Appendix F) was enclosed with the questionnaire
requesting participation and describing purpose of the research and the
importance of each 'ihdividual's response. A stamped addressed return'
envelope was included for returning responses. A return date deadline -
of 3 weeks was indicated. If the questionnaire had not been returned by
the end of the 3 weeks, a follow-up le‘éter (Appendix G) with another ques-
tionnaire was sent or a telephone call rerﬁinder made to those in the area.

All but one who received a telephone reminder responded, whereas
the fbllow-up letter reminder had a lesser response. Five out of the six
jury of experts responded to the questionnaire, and 41 out of the 47 par-
ticipants responded for a combined total of 46 out of 53 possible. The

~

overall response rate was 86.8 percent.

Description of Respondents

Re‘spo,ndents differed in their fields of specialization. Fields of
specialization are shown in Table 1. All but two respondents indicated a

field of specialization. More respondents had specialized in education of



-’I‘able 1. Fields of Specialization of Respondents. -~ N = 46

52

Field of Specialization N 3
Education of visually handicapped 11 23.9
Home economics 10 21.8
Rehabilitation teaching 9 19.6
Education, elementary and secondary 8 17.4
Rehabilitation Counseling or Counseling 2 4.3
Other 4 8.7
No response 2 _ 4.3

Total 46 100.0

the visually handicapped than in any other field with home economics

having a similar proportion.

Table 2 indicates distribution of those who had taught daily living

skills to visually impaired in the under 18 age group, over 18 age group,
and both groups. All but one, who did not respond to the gquestion, had

worked with visually impaired in some capacity, but seven had not taught

déily living skills.

Table 2. Expérienc‘e of Respondents in Teaching Daily Living Skills to the -

Visually Impaired. -- N = 46

N

Teaching Experience 2
Taught daily living skills to those under 18 only 11 23.9
Taught daily living skills to those 18 and over only 10 21.7
Taught daily living skills to both age groups .17 37.0
No experience in teaching daily living skills 7 15.2
No response 1 _ 2.2

Total 46 100.0
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Respondents who reported that they were working indicated a
variety of positions as shown in Table 3. Three of the 46 respondents did
nof réspond-to this guestion. Of the 43 who responded to this question, 28

(65%) were working in the field of visual impairment in some capacity.

Table 3. Positions Held by Respondents. -- N = 46

Position : - N 3
Teacher, visually impaired, K-12 7 15.2
Rehabilitation teacher 8 17.4
Other visually impaired related 13 28.3
Home economics or classroom teacher 6 13.0
Counseling or other 5 10.9
Not working 4 7
No response 3 6.5

sy
o
o)
o
o
o

_Total

Data Analysis

Questionnaires received from respondents were codéd as they
arrived, and responses were recorded for transfer to computer cards.
Data concerning the identification of content important to include in a
course to prepare teachers to teach daily living skills to-visually impaired
were analyzed in several ways. T'hevstatistician was consulted for guid-
ance in' selecting and using appropriate statistical analyses.

Respondents ratings for each item in the daily living skills section
of the questionnaire were given a numerical value. Ratings assigned

were 4 = most important, 3 = important, 2 = less important, and 1 = not
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important. 'Respondents' ratings for each item in the second and third
sections of the guestionnaire relating to attitudes and in-formation about
visual impairment and teaching techniques and resources were treated in
the same manner as data concerning daily living skills. Mean ratings were
computed for each item for all respondents, for participants only and _for
jury only with the t value computedv, and for respondents who had taught
daily living skills to visually impaired only to those under 18 years of age
and only to those 18 vears of age and older with the f value computed.

A numerical value of 1 to 11 was assigned to the ranking of daily
1i\}ing skills areas at the end of the first section of the questionnaire on
daily living skills with 11 = most important and 1 = least important to in-
clude in a semester course to prepare teachers to teach daily living skills
to Visually impaired. At the end of the third section of the questionnaire
respondents were asked to rank the six groups of supportive areas for
teaching daily living skills included in the second and third sections. A
numerical value of 1 to 6 was assigned to the ranking of the six support
areas with 6 = moét important and .1 = least important to include in a semes-
ter course to prepare teachers to teach daily living skills‘t_o visually
imbaired.

The general frequencies staﬁstical test was ‘use\d to provide
descriptive statisticés for each variable in the gquestionnaire. Mean ratings
were computed for each item in the questionnaire as well as the mode and
range. The t test was used for analyzing significance of differences of
responses of participants and the jury of experts. The ¢ test was also
used to analyze differences in responses of respondents who had taught

daily living skills to visually impaired under 18 years of age only and
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and those who had taught only those 18 years of age and older. The 1éve1
of sighificance accepted for use in identifying differences greater than
those that could be attributed to chance was .05.

Kendall's concordance coefficient test was used for the two groups
of rankings in the questionnaire to determine the disagreem‘ent or agree-
ment of the participants and the jury of experts. The test was also used
to determine disagreement or agreement of the respondents who had taught
daily living skills to visually impaired under 18 years of age only and those
who had taught only those 18 years of age or older. Total agreement was
considered as 1.0 and total disagreement as 0.0 with degree of agreement
or disagreement ranging between the two numerals.

The same procedure was used for all three sections of the ques-
tionnaire to identify significant differences in mean ratings computed from
resbonses for each item in the questionnaire. vThe test to determine agree-
ment or disagreement was épplied only to the two rankings contained in
the questionnaire.

Summary

’ This study used survey methods to secure opinions from partici-
pants and a jury of experis concerning content important to include in a
semester course to prepare teachers to teach daily living skills to visually
-impaired. A guestionnaire was devélopéd by the investigator and reviewed
for content validity by a jury of experts in the field of visual impairment.
Those selected to receive questionnaires were the .participants who included
all who had participated in the workshop teaching daily living skills to |

visually impaired and those who had participated in inservice training plus
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the jury of eﬁperts in the field of visual impairment referred to in the study
as the jury of experts.

Responses to the guestionnaire were received from 41 of the par-
ticipants and from 5 of the jury of experts. Appropriate tests were used

for securing data and statistical analysis of data.



CHAPTER 4
FINDINGS AND CONCLUSIONS

This study surveyed opinions as to content to include in a
semester courlse to prepare teachers to teach daily living skills to visually
impaired. The study focused on identifying content important to include in
specific areas of daily living skills and content important to include in
support areas of attitudes toward visual impairment, information about
visual impairment, assessment of needs of visga_lly impaired for daily living
skills, development of instructional plané for individual visually impaired,
techniques for teaching the visually impaired, and resources for use in
teaching the visually impaired. The findings are repofted in three sec~-
tions as follows: daily living skills, attitudes and information about visual

impairment, and teaching technigues and resources.

Daily Living Skills

Data were analyzed to provide answérs to the research q}uestion:
1. What daily living skills are important for teachers of the visually.
impaired to teach their students to perform?

Findings are presented for each of the groups of skills included in
daily living skills: meal management, food preparation, food service and
eating, cleaning, laundry and clothing care, ironing and pressing, bed-
making, sewing, personal cleanliness, personal grooming, and personal
business management. Respondents rated eaph item in the daily living
skills section of the questionnaire as 4 = most important, 3 = important,

57
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= less important, and 1 = nét important. The fol-lowing scale was used for
categorizing mean ratings for skills: 3.25 - 4.00 = most important, 2.50 -
3. 24; important, 1.75 - 2,49 = less impor’gant, and 1.00 - 1.74 = not.irn—-
portant to include in a semester course for preparing teachers to teach

daily living skills to visually impaired.

Meal Management Skills

Mean ratings of the importance of meal management skills are shown
in Table 4. The mean ratings of all meal management skills were in the
most important or important categories. Of the li meal management skills,
6 were rated most important and 5 were rated important to include in a
semester course to prepare teachers to teach dailing living skills to visually
impaired. Shown in Table 4 are t values from é comparison of participants
and the jury of experts and f values from a comparison of respondents
who had taught daily living skills only to those undér 18 years of age
and only to those 18 vears of age and older. There were no significant

differences at the .05 level in mean ratings for either of the comparisons.

Food Preparation Skills

Mean ratings of the importance of food prepara’ciorn skills are
shown in Table 5. All food preparation skills were‘ra’ced by respondents
most important or important to include in a semester course to prepare
teachers to teach daily living skills to visually impaired. Of the 26 food
preparation skills, 16 were rated as most important and 10 were rated as
important. | |

| As is indicated in Table 5, the participants and the jury of experts

were significantly different in mean ratings of 1 of the 26 food preparation



Table 4. Mean Ratings of Importance for Meal Management Skills. -- N = 46

t Values

Participants (N=41)/

Teachers of Students

Meal Management Skills Mode Mean SD Jury (N=5) <18 (N=11)/218 (N=10)
Organizing the kitchen 4.0 3.72 0.54 . 1.40 -.51
Organizing work area 4,0 3.59 .58 1.61 ~.59
Detecting safety of foods® 4.0 3.56 .67 ~. 86 .61
Identifying and selecting foods 4,0 3.52 .62 -1.06 .15
Developing labéling system for kitchen 4.0 .3.46 .72 -'. 47 .17
Planning safe food storage 4.0 3.39 .75 ~-.03 1.37
Planning nutritious meals 4.0 3.17 . 85 ~-.07 1.62
Shopping er groceries 4.0 3.17 . 83' 1.08 .79 -
Planning for special diets 3.0 3.07 . 83 -.36 .41
Locating best place for meal

preparation tasks 3.0 3.02 .75 .07 .51
Making a shopping liét 3.0 3.00 .82 1.16 -1.21

a. Only 43 responses’

*Significant at .05 level.

6S



Table 5. Mean Ratings of Importance for Food Preparation Skills. -- N = 46

.t Values

Teachers of Students

Participants (N=41)/

Food Preparation Skills - . Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Using the stove > 4.0 3.89 .32 .68 -.51 .
Cuttidg, slicing, chopping 4.0 3.74 44 .74 .10
Judging doneness of foods 4.0 3.74 .54 .61 =2.27%
Pouring 4.0 3.61 .61 .73 -.79
Measuring 4.0 3.57 .50 1.77 -.70
Frying 4,0 3.52 .66 1.16 -2,19*
Boiling 4.0 3.48 .81 ’ .23 -.66
Baking 4.0 3.44 .72 2.17% -1.30
Using small tools and egquipment 4.0 3.41 .65 .77 -.12
Turning foods | 4.0 3.41 .75 .04 -1.14
Opening containers 4.0 3.39 .80 -.03 -1.83
Peeling 4.0 3,33 .82 1.55 -.36
Broiling 4.0 3.30 .73 .99 -89
Breaking eggs 4.0 3.30 .79 .92 -1.48
Striking a match 4.0 3.30 .84 .29 2.17%
Spreading® 4.0 3.27 .86 .18 . . 40
Stirring 4.0 3.24 .87 1.77 -.41
Roasting 4.0 3.22 | .76 .05 -1.00
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Table 5. Mean Ratings of Importance for Food Preparation Skills~-Continued

t Values

Participants (N=41)/

Teachers of Students

Food Preparation Skills Mode Mean :SD Jury (N=5) <18 (N=41)/>18 (N=10)
Judging time required for food :
preparation @ 3.0 3.18 .72 =, 07 1.03
Setting timers 3.0 3.15 .76 .47 -.69
Blending 4.0 3.15 .82 1.02 -.58
Beating 3.0 3.09 .78 . 86 -.63
Washing fruits and vegetables 3.0 3.07 .88 .17 -.29
Judging end product ? 4.0 2.98 - .94 .95 .67
Grating 2.0 2.96 .87 .97 -.02
Rolling 3.0 2.80 .86 .56 .07

a. Only 45 responses.

*Significant at .05 level.

19



62

skills, that of baking. The pgrticipants rated baking significantly higher
than did the jury of experts. There was no significant differences for
other food preparation skills.

There was significant difference in mean ratings for 3 of the 26
food preparation skills in .the comparison of respondents who had taught
daily living skills only to those under _18 vears of age and only to those
18 years of age and older. The three skills with significant differencés
were judging doneness of foods, frying, and striking a match. For those
who had taught students 18 years of age and older the mean rating of
importance for these skills was significantly higher than for those who had

taught students under 18.

Food Service and Eating Skills

Mean r‘atings com\puted from responses concerning food service
and eating skills are shown in Table 6. The mean ratings of all food ser-
vice and eating skills were in the categories of most important or important :
to include in a semester course to prepare teachers to teach daily living
skills to visually impaired. Of the five food service and eating skills, th_ree
were rated most important and two were rated imporﬁtant.

Shown also in Table 6 are t values from a comparison of partici--
pants and the jury of experts and from a comparison of respondents-who
i’lad taught daily living skills only to those under 18 vears of age and only
to those 18 years of age and older. There were no significant differences

in mean ratings for either of the comparisons.



Table 6. Mean Ratings of Importance of Food Service and Eating Skills. -- N = 46

t Values

Teachers of Students

Participants (N=41)/

Food Service and Eating Skills M-ean Mode SD Jury (N=5) <18 (N=11)/>18 (N=10)
" Eating in‘ public 4.0 3.83 .44 -.94 .07

Eating techniques at home 4.0 3.46 .69 . 88 . 88

Dishwashing techniques 4.0 3.39 .65 -, 03 o -.43

Preparing food for serving . 3.0 2.91 .73 -.28 .99

Table setting techniques 3.0 2.87 .72 .23 .94

*Significant at .05 level.
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Cleaning Skills

Mean ratings for cleaning skillé are shown in Table 7. All clean-
ing skills were rated by respondents‘ in categories of most imporiant and
important to include in a semester course to prepare teachers to teach daily
living skills to visually impaired. Of the 13 cleaning skills, 5 were rated
most important and 8 were rated important.

Also shown in Table 7 are t values for comparison of mean ratings
of participants and the jury of experts. The participants and jury of ex-
perts showed a significant difference for 1 of the 13 cleaning skills, clean-
kitchen equipment and appliances with the mean ratings of the jury of
experts being higher than that of the participants. As shown in Table 7,
there was no significant differences in mean ratings of importance of any

of the cleaning skills by teachers of those over and under 18 years of age.

Laundry and Clothing Care Skills

Table 8 shows that the mean ratings for all the laundry and cloth-
ing care skills were in the categories of most important and imrportant to
include in a course to prepare teachers to teach daily living skills to visu-
ally impaired. Of the eight laundry and clothing care skills three were
rated .most important and five were rafed important.

A comparison of mean ratings by participants and the jury of
experts revealed no significant differences. Furthermore, there were no
significant differences in mean ratings of the laundry and clot'hing care

skills by teachers of those over and under 18 years old.



Table 7. Mean Ratings of Importance of Cleaning Skills. -- N = 46

t Values

Teachers of Students
Participants (N=41)/

Cleaning Skills Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Cleaning bathroom & 4.0 3.57 .63 -.12 -1.34
Sweeping 4,0 3.35 .74 -.17 1.37
Selecting appropriate cleaning supplies 4.0 3.30 .84 . 86 .74
Vacuuming 3.0 3.28 .69 .97 -1.11
Mopping 4.0 3.28 72 27 ’ .ol
Using large equipment 4.0 3.24 .82 .69 .47
{such as vacuum cleaners)
Cleaning kitchen equipment and 4.0 3.22 .79 -2.49% .93
.. appliances ' :
Using small equipment b 4.0 3.16 .82 -.13 .57
(such as brushes)
Cleaning furniture and woodwork 3.0 3.07 .74 -,43 ~-.99
. Cleaning flat surfaces 4.0 3.02 .91 -.46 -.02
~ Dustmopping 4.0 2.98 .91 -.58 - 1.31
Making a plan for doing cleaning jobs 4.0 2.98 1.04 - -.06 =021
Cleaning windows 3.0 2.91 .76 .35 .58

a. Only 44 responses.

b. Only 45 responses.

*Significant at .05 level.
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Table 8. Mean Ratings of Importance for. Lalindry and Clothing Care Skills. -~ N = 46

t ‘Values

Participants (N=41)/

Teachers of Students

Laundry'and Clothing Care Skills Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Using washer and dryer 4.0 3.72 .58 .47 ~.76

Sorting clothes ~ 3.0 3.35 .64 -.93 1.19

Folding and storing clean laundry 4.0 3.30 .76 -.30 .78
Selecting laundry supplies 3.0 3.09 .66 -.40 ~.68
Handwashing clothes 3.0 2.91 .76 .98 .61
Prewashing techniques 2.0 2.74 .74 -.83 .38

Using clothesline 2.0 \ 2.65 .90 .14 . 49
Cleaning and polishing shoes 3.0 2.59 .81 .22

.99

*Significant at .05 level.
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Ironing and Pressing Skills

Mean ratings computed from responses fqr ironing and pressing
skills are shown in Table 9. The mean ratings for all skills fell into three
categories of importance to include in a course for preparing teachers to
teach daily living skills to visually impaired. Three skills were rated most
important, three skills important, and oné as less important. Dampening
clot.hes was the skill rated as less important.

As indicated in Table 9, the participénts and jury of experts
showed a significant difference in mean ratings for one of the seven skills
and that was for the skill, using the iron. The participants i”ated that
skill significanily higher in importance than did the jury of experts.
There were no significant differences in mean ratings for other skills.

The respondents who had taught daily living skills only to those
under 18 years of age rated hanging clothes significantly higher than did '
respondents who taught only those 18 ye;ars of age and older. There were
no significant differences in mean ratings for other ironing and pressing

skills.

Bedmaking Skills

Mean rétings computed for bedmaking skills are shown in Table 10.
Two of the bedmaking skills, chaﬁging the bed and making the bed, were
rated as most important, and one‘, caring for bedding, was ratéd as
important. |

Also included in Table 10 are t values for comparisons of mean
ratings by participants and the jury of experts and for a comparison of‘

mean ratings by respondents who had taught daily living skills only to



Table 9. Mean Ratings of Importance for Ironing and Pressing Skills. -- N = 46

t Values

Participants (N=41) °

Teachers of Students

Ironing and Pressing Skills Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Using iron 4.0 3.61 .61 2.48*% -1.49

Hanging clothes 4.0 3.41 .65 .77 2.35%

Ironing and pressing garments 3.0 3.30 .63 1.96 .18

Folding ironed clothes for storage 3.0 3.02 .91 ~-.46 1.37

Setting up ironing board 3.0 2.98 .75 .56 -.59

Ironing flat pieces 3.0 2.85 . 84 1.27 .31
Dampening clothes a 77 -.82 .90

2.0 2.33

a. Only 45 responses

*Significant at .05 level.

89



Table 10. Mean Ratings of Importance for Bedmaking Skills. -=- N = 46

t Values

Teachers of Students
Participants (N=41)/

Bedmaking Skills Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Changing the bed 4.0 3.57 .58 .67 -.59

Making the bed - 4.0 3.52 .62 1.23 -.89

Caring for bedding 3.0 3.07 .77 -.41 0

*Significant at .05 level.

69



70

those under 18 years of age and only to those 18 years of age and older.

There were no significant differences for either of the comparisons.

Sewing Skills

Mean ratings of importance of sewing skills are shown in Table 11.
The mean ratings for all skills in this group were in the categories most
»important and important. Of the seven sewing skills four were rated as
most important and three as important to include in a course to train
teachers t6 teach daily living skills to visually impaired.

The t values for the mean ratings of participants and jury of
experts are also shown in Table 11. There were no significant differences
between mean ratings for responses of participants and jury of experts.

Also included in Table 11 are t values for a comparison of respon-
dents who had taught daily living skills only to those un‘der 18 years of
age and only to those 18 years of age and older. There was significant
difference in mean ratings of importaﬁce for one of the seven sewing skills
in this comparison, using the :Isew.ing machine for simple sewing. Respon-
dents who had taught daily living skills to only those under 18 years of
age rated using the sewing machine for simple sewing significantly higher

than did respondents who had taught only those 18 and older.

Personal Cleanliness Skills

Mean ratings of importance of personal cleanliness skills are shown
in Table 12. All of the skills were rated by respondents in the cateéory
of most important. |

Also shown in Table 12 are t values for éomparisons of mean rat-

ings by the participants and jury of experts and by respondents who had



Table 11. Mean Ratings of Importance of Sewing Skills. -~ N = 46

t Values

Teachers of Student

Participants (N=41) / -

Sewing Skills | Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Using scissors ' 4.0 3.65 .57 .22 1.70
Threading needle 4.0 3.50 .69 .34 -,.29
Sewing on buttons - 4.0 3.44 .66 .85 -.70
Sewing by hand 3.0 3.26 .68 .21 1.37
Identifying thread 3.0 3.13 .69 s | .66
Using sewing tools | 3.0 3.13 .78 .39 -.06
Using sewing machine for simple a :

sewing (such as repairing seams) 2.0 2.84 .84 .66 2.70%

a. Only 43 responses. *Significant at .05 level.
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Table 12. Mean Ratings of Importance for Personal Cleanliness Skills. == N = 46 "

t Values

Participants (N=41) /

Teachers of Students

Personal Cleanliness Skills Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Bathing (showering and tub bathing) 4.0 3.91 .35 -.58 -.95
Brushing teeth 4.0 3.80 .45 .02 1.05
Selecting clean élothing 4,0 3.76 .48 -1.19 .10
Shaving 4.0 3.76 .52 .72 .49
Shampooing 4.0 3.74. .58 .57 1.96
~ Using deodorants 4.0 3.67 .60 -.49 .49
Cleaning fingernails and toemnails 4.0 3.63 .57 - 70 1.28
Using other dental hygiene techniques 4,0 3.50 .69 ~-.34 -.52
(such as flossing)
Selecting products for cleanliness tasks 4.0 3.37 .83 1.06 -.56

.*Significant at .05 level.
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taught living skills only to those under 18 years of age and who .had
tauvght only those 18 and oldér. There were no significant differences in
mean ratings for either of the comparisons. All respondents who had
taqght daily living skills to only those under 18 vears of age rated brush-
ing teeth and shampooing as 4.00, m.ost important, in complete agreement.
All respondents who had taught only those 18 and older rated bathing in

complete agreement as 4.00, most important.

Personal Grooming Skills

Mean ratings for personal grooming skills are shown in Table 13.
All skills had mean ratings in categories most important and important to
include in a course to prepare teachers to teach daily living skills to visu-
ally impaired. Of the 12 personal groonﬁi‘ng skills 8 were rated as most
important and 4 as important.,

Also include in Table 13 are t values from a comparison of mean
ratings by participants and jury of experts and for a comparison of mean
ratings by respondents who had taught daily living skills only to those }
under 18 years of age and those who had taught only those 18 and older.
There were no significant differences between mean ratings for participant
responées and jury of experts responses. There were significant differ-
ences in mean ratings for four of the personal grooming skills by those
who had taught skills either to those under 18 vears of age or to those
18 and older. The four skills were dressing techniques, caring for ski}l,
exercising for good posture and walking techniques, and manicuring and
pedicuring. In all four inétances those who taught only those under 18

years of age rated the importance of skills significantly higher than did



Table 13. Mean Ratings of I_mportan"ce for Personal Grooming Skills. -- N = 46

t Values

Teachers of Students

Participants (N=41)/

Personal Grooming Skills Mode Mean SD Jury (N=5) <18 (N=11)/>18(N=10)
Identifying clothing 4.0 3.83 .44 1.23 0

Selecting appropriate clothing 4.0 3.76 .52 -.17 .93
Combing and brushing hair 4.0 3.76 .57 -1.00 1.20
Dressing technigques 4.0 3.61 .58 .85 2.21%
Caring for skin 4.0 3.54 .59 -1.04 2.79%
Exercising for good circulation?@ 4.0 3.44 .92 1.15 ' .86

(appropriate for diabetics and
other special needs)

Grooming hands and feet . 4.0 3.41 .72 .04 1.53

Exercising for good posture and .
.41 .83 1.79 2.77%

walking techniques 4.0 3
Manicuring and pedicuring 3.0 3.22 .79 -.55 2.17%
Selecting grooming supplies 4.0 3.22 .84 -.51 .19 V
Applying makeup 3.0 3.02 .72 -.99 1.61
Using styling equipment 3.0 2.94 .68 .47 .30
a. Only 45 responses. *Significant at .05 level.
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those who had taught only those 18 and oldér. There were n°o significant
differences for other personal grooming skills. All those who had taught
daily living skills at each of the age levels rated identifying clothing as

4,00, most important, thus indicating complete agreement.

Personal Business Management Skills

Mean ratings computed from responses for personal business
management skills are shown in Table 14. The mean ratings for all skills
in this group were in the category, most important to include in a course
to prepare teachers to teach aaily living skills to visually impaired. |

The results of the t test for significance of difference in mean
ratings by participants and jury of experts and by teachers of students
under and over 18 are shown in Table 14 as ¢ values. No significant dif-
ferences were indicated in the comparisons. All responden'is who had
taught daily living skills only to those under 18 years of age were in
agreement in rating the skill; handling money /identifving, folding, and

arranging, as 4.00, most important.

Ranking of Daily Living Skills

The fespondents were asked to rank the 11 groups of daily living
skills for importance with 11 being most imp'ortant and 1 being least impor-
tant. The mean fanks are shown in Table 15 for the following: all respon-
dents, participants, jury of ekperts, those who had taught students under
18 years of age, and those who had taught only those 18 and older. The
three skill groups with the highest mean ranks were placed in the same
order by participants, jury, and teachers of students under and over 18

with the order personal cleanliness skills, personal grooming skills, and



Table 14. Mean Ratings of Importance for Personal Busihess Management Skills. -- N = 46

t Values _

Participants (N=41)/

Teachers of Students

Personal Business Management Skills Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Handling money /identifying, folding,

arranging 4,0 3.98 .15 -.35 1.05
Telling time 4,0 3.74 .49 .67 1.20
Handling checking and savings accounts 4.0 3.70 - .81 1.38 -.51
Using the telephone | 4,0 3,67 .63 .27 .42
Using banking ser\/;ices 4.0 | 3.63 .53 .13 1.75
Writing checks - 4.0 3.63 .ol .12 1.00
Budgeting techniques 4.0 3.54 1 .66 -.92 .89
Using filing system 4.0 3.48 .75 1.53 -.22

{(business, addresses, telephone)
Handwriting 4.0 3.46 .78 -.43 1.33
Making personal and household

purchases 4,0 .80 ~.72 1.30

3.36

a. Only 45 responses.

*Significant at .05 level.

94



Table 15, Mean Ranks of Importahce and t Values for Groups of Daily Living Skills

Mean Rank Mean Rank t Value
Respondents Participants Jury <18 >18 Participants/ -
Daily Living Skills N=46 SD N=41 N=5 N=11 N=10 Jury <18/>18
Personal cleanliness skills 9.26 .12 9.17 10.00 .09 .60 -.56 -.38
Personal grooming skills 8.74 2.42 8.71 9.00 .82 .40 -.25 .40
Food preparation skills 7.44 .60 .24 9.00 8.09 .60 -1.45 .44
Food service and eating : f
- skills 7.15 .04 7.05 8.00 7.00 .90 -.98 .10
Meal management skills 6.48 .95 6.34 7.60 6.73 .00 -1.37 -.35
Personal business manage- ‘
ment skills 6,07 41 .27 4.40 .64 .10 1.67 .62
Laundry and clothing care
skills 5.52 .84 .46 6.00 6.09 .40 -.61 .79
Cleaning skills 5.17 .01 5.20 5.00 .45  5.40 .20 1.13
Bedmaking skills 3.76 .83 4.00 1.80 2.55 3.50 1.67 -.93
Ironing and pressing :
skills 3.41 2.74 .44 3.20 .55 .80 .18 .60
Sewing skills 2.98 .00 3.12 1.80 .91 3.30 .93 -.28

LL
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- food preparation skills. For the other skill groups there was variation in
‘rank ordering.

Also shown in Table 15 are t values for significance of difference.
There were no significant differences for the comparisons of mean ratings
between participants and jury of experts and between those who had
taught only those 18 and older.

Kendall's concordance coefficient test was used to determine agree-
ment or disagreement of responses on ranking of daily living skills groups
between all respondents, participants and jury of experts and between
those who had taught studénts under 18 years and those who had taught
students 18 and older. The w lscore for Kendall's test was .395 based on
1.0 = total agreement andi 0 = total disagreement. The difference was not

statistically significant.

Summary

For all of the 111 daily living skills rated by respondents 69, or
62.2 percent, had mean fatings in the category of most important to include
in a course to prepare teachers to teach daily living skills to visually im- ,
paired,.41,or 36.9 percent, in the category of important, and 1, or 0.9
percent, in the category less important. None was in the category, not
important.

There were significant differences in mean ratings of the partici-
pants and the jury of experts for three of the skills and for nine of the
- gkills in the comparison of meén ratings of teachers who had taught those
under 18 years of age and those who had taught only thése 18 and older.

The participants rated baking and using the iron significantly higher in



79
importance than did the jury of experts. The jury of experts rated clean-
ing kitchen equipment and appliances significantly higher than did the
participants. Respondents who had taught daily living skills only to those
18 and older rated judging doneness of food and frying significantly high-
er in importance than did those who had taught only those under 18 years
of age. Respondents who haci taught only those under 18 years of age
rated the following skills significantly higher than did those who had
taught only those 18 and older: siriking a match, hanging clothes, using
sewing machine for simple sewing, exercising Vfor good posture and walk-
ing, and manicuring and pedicuring.

In mean ranking of groups of daily liyir_lg skills there were no
significant differences between participants and jury of experts and be-
tween those who had taught students under 18 and those who had taught
students 18 and older. A degree of disagreement was indicated by Ken-
dall's concordance coefficient test but the difference was not significant.

It can be concluded that with fhe exception of dampéning clothes
all of the skills in the 11 groups of daily living skills are considered by
respondents important to include in content of a course to prépare teach-

ers to tedach daily living skills to visually impaired.

Attitudes and Information about Visual Impairment

Data were analyzed 1o provide answers to the research question
relative to information about visual impairment.
1. What information about visual impairment is important for teachers

to use in teaching daily living skills to visually impaired?
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Finding are presented fof two groups of items in this section,
attitudes toward visually impaired and inforrnation about visual impairment.
Respondents fated each item in the attitudes and information section of the
questionnaire as 4 = most important, 3 = important,- 2 = less important,. and
1 = not important. The following scale vs}as used to categorize mean ratings
for items: 3.25-4.00 = most important, 2.5C-3.24 = important, 1.75-2.49 =
less important, and 1.00-1.74 = not important to include in a course to pre-

pare teachers to teach daily living skills to visually impaired.

Attitudes toward Visually Impaired

Mean ratings fqr attitudés toward visually impaired are shown in
Table 16. All items in this group were rated by respondents in the cate-
gories of most important and important.. Of the 11 items, 8 were rated most
important and 3 were rated important.

Also shown in Table 16 are t values for significance of differences for
a comparison of participants and the jury of experts and a comparison of
those who had taught daily living skills to visually impaired only to those
under 18 yvears of age and those who had taugh’.r: only those 18 and older.
There were no significant differences at the .05 level for any of the items_
for the comparison of the participants and jury of experts. For the com-
parison of teachers who had taught daily living skills to those under 18
years of age and those who had taught those only 18 and older there was
a significant difference in mean ratings for the item, development of atti-
tudes as a congenitally visually impaired grows to adulthood. Those who

had taught only those ubnd‘er 18 yvears of age rated it significantly higher



Table 16. Mean Ratings of Importance for Attitudes toward Visually Impaired. -- N=46

t Values

Teachers of Students

. Participants (N=41)/
Attitudes toward Visually Impaired . Mode Mean SD Jury (N=5) <18 (N=11) /218 (N=10)

Aftitudes of visually impaired toward
thelmselves and other visually impaired. 4.0 3.63 .71 ~.,56 1.32

Family attitudes and how they affect
daily living skill functioning of

visually impaired member 4.0 3.63 .74 -1.19 1.47
Attitudes held by adventitiously blind

individuals concerning functioning in '

daily living skills 4,0 3.52 .81 -.23 . 1.00
Attitudes held by potential employers

about hiring visually impaired 4.0 3.50 .78 -.91 .79

Influence of attitudes vheld,by teachers
on effectiveness of teaching daily
living skills 4,0 3.48 .86 -.33 1.88

Development of attitudes as a congen~
itally visually impaired grows to

adulthood 4.0 3.37 .88 -.08 2.39%
Personal attitudes and feelings of '

class members about visually impaired 3.0 3.28 .75 -1.00 .99

Teacher /student attitudes aboutvhaving :
visually impaired class members 4.0 3.26 .88 : -.37 ' 1.12

Attitudes of school administrators about
role of visually impaired students in
school 4,0 3:20 .91 -.53 1.79

18.



Table 16. Mean Ratings of Importance of Attitudes toward Visually Impaired--Continued

t Values

Teachers of Students
Participation . (N=41)

Attitudes toward Visually Impared Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)

Attitudes of volunteers in relation to
functioning of visually impaired 3.0 3.00 .79 -.60 1.50

Trends in attitudes of general public ‘
toward visually impaired 4,0 3.00 1.03: -1.39 1.83

*Significant at .05 level.

Z8
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than did those who had taught only those 18 and older. There were no

significant differences for other items.

Information about Visual Impairment

Mean ratings computed from responses for informétion about visual
impairment are shown in Table 17. Mean ratings were in three cétegories:
three were rated most important, five as important, and two as less impor-
tant to include in a course to prepare teachers to teach daily living skills
to visually impaired.

Also shown in Table 17 are t values from the t test for significance
of difference. There were no significant differences in mean ratings for
either the group of participants and jury of experts or for respondents
who had taught daily living skills to those under 18 vears of age only and

those who had taught only ;those 18 and older.

Summary .

For the 21 items pertaining to attitudes and information about
visual impairment mean ratings indicated 11, 52.4 percent, were in the
category of most important to include in a course to prepare teachers to
teach daily living skills to visually impaired, 8, 38 percent, in the cate-
gory of important, and 2, 0.6 percent, were less important. None was in
the category of not imbortant. |

A significant difference was indicated in 1 of the 21 skills and
that was in the group, attitudes toward visual impaifment. Those who
had taught daily living skills to visuélly impaired to only those under 18
years of age rated develo’pmeht of attitudes 'as a congenitally impaired in-

dividual grows to adulthood higher than those who had taught only those



Table 17. Mean Ratings of Importance for Information about Visual Impairxhent. -- N = 46

t Values

Participation (N=41)/

Teachers' of Students

Information about Visual Impairment Mode Mean SD Jury (N=5) <18 (N=11)/>18 )N=10)
Review of medical aspects of disabilities

and their implications for teaching :

daily living skills 4.0 3.46 .81 .16 .14
Terminology related specifically to

teaching daily living skills 4.0 3.44 .75 -1.16 -.77
General characteristics of visuall

impaired _ ; .0 3.35 - .82 - 72 -.17
Problems of aging and visual impairment 0 3.22 .76 -1.87 -.69
Major terms used in the field of visual

impairment 4.0 3.17 .90 -.959 .23
‘Vocabulary for general field of visual _ .

impairment 4.0 3.17 .90 -.07 -.32
Differences between visgal impairment

and refractive errors 3.0 2.73 .96 -1.13 0
Review of major causes of visual impair- ‘

ment in United States 2.0 2.70 .92 1.29 -.20
Review of major causes of visual impair-

ment worldwide 2.0 2.41 .81 .62 .82
Incidence of visual impairment by age

groupings 3.0 2. 37_ .80 1.10 .43

a. Only 45 responses

*Significant at .05 level.
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18 and older. In all other items there were no significant differences. It
can be concluded that with the exéeption of two items relative to major
causes of visual impairment worldwide and incidence of visual impairment
that respondents consider all items in the support area of attitudes and
infofmation about visual impairment to be important to include in content of

a course to prepare teachers to teach daily living skills to visually impaired.

Teaching Techniques and Resources

Data were analyzed to provide answers to the research question
relative to teaching techniques and resources.

1. What information about teaching techniques and resources is im=-
portant for teaéhing daily living skills to visually impéired?

The findings are presented in the following order: assessment of
needs of visually impaired for daily living skills, development of instruc-
tional plans for individua} visually impaired, techniques er teaching the
visually impaired, and resources for use in teaching the visually impaired.
The same rating scale and the same categories were used as in previous
sections, with items rated 4 = most important, 3 = important, 2 = less
important, and 1 = not important. Categories of importance for including
in content of a course to prepare teachers to teach daily living skills to
visually impaired were: 3.25-4.00 = most important, 2.50-3.24 = important,

1.75-2.49 = less imporfant, and 1.00-1.74 = not important.

Assessment of Needs of Visually
Impaired for Daily Living Skills

Mean ratings computed for responses pertaining to assessment of

needs are shown in Table 18. The mean ratings for all assessment of needs



‘Table 18. Mean Ratings of Importance for Assessment of Needs for Daily Living Skills. -- N = 46

Assessment of Needs of Visually

t Values

Participants (N=41)/

Teachers of Students

Impaired for Daily Living Skills | Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Determining needs of the multihandicapped

visually impaired child at home and

school 4.0 3.63 .68 .80. 1.28
Assessing needs of the young visually

impaired child at home and school @ 4,0 3.62 .65 1.57 .13
Determining needs of visually impaired

teenagers 4.0 3.61 .65 1.51 .13
Determining needs of visually impaired , .

working adults 4.0 3.59 .58 .76 .ol
Determining needs of elderly visually

impaired living alone 4.0 3.57 .75 -.11 -.66
* Assisting visually impaired in assessing

own abilities in relation to assistance

needed in learning skills 4,0 3.54 .72 -.18 .45
Determining needs of visually impaired

homemakers . 4.0 3.50 .69 .34 -.94
Determining entry level for learning

skills 4.0 3.48 .69 -.41 -.29
Determining needs of multihandicapped

adults at home and work » 4.0 3.41 .72 .04 .54
Determining need priorities ‘during

periods of crisis intervention 4.0 3.36 .71 -.15 .65
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Table 18. Mean Ratings of Importance for Assessment of Needs for Daily Living Skills-~-Continued

Assessment of Needs of Visually

t Values

Participants (N=41)/

Teachers of Students

Impaired for Daily Living Skills Mode Mean SD Jury (N=5) <18 (N=11) />18 (N=10)
Assessing skilly performance @ 4.0 3.33 . 80 -.79 -.79
Assessing need for socialization 3.0 3.26 .77 -.42 1.76
Determining future needs looking beyond

immediate services 4.0 3.26 .77 .80 .26
Determining needs of elderly visually

impaired living in family settings 4.0 3.26 .83 -.39 .94
Assessing need for leisure time :

activitiesd ' 3.0 3.18 .75 -.70 1.31
Determining needs of elderly visually

impaired living in institutional

settings ‘ 3.0 3.04 .94 -.39 -1.31

a. Only 45 responses.

*Significant at .05 level.

L8
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items were in the categories of most important and important. Of the 16
assessment items, 14 were rated most important and 2 were rated important
to include in content of a cQursé to prepare teachers to teach daily 1iving
skills to visually impaired. | '

" Shown also in Table 18 are t values from the t test of significance
of difference. There were no significant differences for the comparisons
of the participants and jury of experts or for those who had taught daily
living skills to visually impaired only to those under 18 years of age and

those who had taught only those 18 and older.

Development of Instructional Plans

Mean ratings for development of instructional plans are shown in
Table 19. Al means were within the categories of most important and
important. Of the nine items in this group, seven were rated most impor-
tant to include in ;:ontent of a course to prepare teachers to teach daily
living skills and two were rated important.

Also shown in Table 19 are t values that indicate there were no
significant diffe_rences in mean ratings of the participants and jury of
experts. There were no significant differences between mean ratings of
those who had taught daily living skills to visually impaired only undér

18 vears of age and those who had taught only those 18 and older.

Techniques for Teaching

Mean ratings for responses pertaining to techniques for teaching -
the visually impaired are shown in Table 20. The mean ratings for all
but 1 of the 21 items in this group were rated as most important. One

item was rated in the cate_gory, important.



Table 19. Mean Ratings of Importance for Development of Instruction Plan. -- N = 46

Teachers of Students

Development of Instructional Plan B Participants (N=41)/
for Individual Visually Impaired Jury (N=5) <18 (N=11)/>18 (N=10)

Using assessment information to develop

individual plan 4.0 3.63 .65 ~.62 .13
Involving visually impaired in
determining goals 4.0  3.61 .68 .03 .13

Using assessment information and
personal goals of visually impaired

in writing behavioral objectives 4.0 3.50 .86 -, 82 - =1.07
Activating individual instructional plan 4.0 3.46 .8l .75 -.59
Reviewing plan with individual visually

impaired o 4.0 3.37 .90 .44 ‘ -.86
Selecting sequence in which to teach

specific skills 4.0 3.35 .92 .38 .40

" Determining personal, medical, and

psychological informati%n needed

about visually impaired 4.0 3.34 .86 .22 .58
Developing lesson plans for teaching

specific skills ‘ 4.0 3.24 .92 | -1.46 -.07
Determining time required to reach . ' -

objectives 3.0 2.94 .88 -.17 ‘ -.34

a. Only 44 responses | *Significant at .05 level.
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Table 20. Mean Ratings of Importance for Techniques for Teaching the Visually Impaired; ~- N=46

t Values

Teachers of Students

Technigues for Teaching Participants (N=41)/
the Visually Impaired Mode Mean SD Jury (N=5) <18 (N=11) /218 (N=10)
Dealing with fear 4,0 3.76 .48 ' -.19 .10

Utilizing family members and friends in
support role in teaching daily living ’ .
skills 4.0 3.74 .61 : ~.23 .49

Teaching safety @ 4.0 3.71 .66 -.32 -1.34
Learning experiences in relation to

general abilities - - 4,0 3.65 .67 : -.52 -1.33
Making adaptations and modifications ' .

to the learning and living environment 4.0 3.61 .61 .03 -1.53

- Orienting visually impaired to a room 4.0 3.61 .65 .76 ‘ ~-1.61

Orienting visually impaired to work area 4.0 3.61 .65 .76 -1.61
Learning experiences in relaécion to

varying visual conditions 4.0 3.60 .72 -1.33 -.88
Orienting visually impaired to equipment

and supplies ‘ 4.0 3.59 .69 -.04 -1.61
Utilizing low-vision aids and appliances 4.0  3.57 .78 -1.33 -.16
Utilizing basic conce%ts in teaching ,

and in orientation 4,0 3.53 .66 .47 -.99
Describing as a tet:harllique for teaching ,

daily living skills _ 4.0 3.51 .70 . -.30 ~1.14
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Table 20. Mean Ratings of Importance for Techniques for Teaching the Visually qupaired-—Continued

Techniques for Teaching

t Values

Participants (N=41)/

Teachers of Studenis

the Visually Impaired Mode Mean  SD Jury (N=5) <18 (N=11) /218 (N=10)
Teaching congenitally visually impaired 4.0 3.50 .84 -.85 .12
Teaching sensory awareness 4,0 3.48 .84 -, 34 -.47
Arranging room for teaching a 4.0 3.44 .73 1.47 .18
Utilizing team effort in teaching

daily living skills 4.0 3.44 .72 .77 -. 54
Teaching adventitiously visually

impaired : 4.0 3.44 .86 -.45 .35
Teaching efficient use of body

movement ' 4,0 3.38 .86 -.61 -.18
Teaching partially sighted ’ 4,0 3.35 .92 -.64 .81
Learning experiences in relation

to individual goals 4.0 3.30 .87 .83 -.54
Learning experiences in relation

to individual entry level ' 3.0 3.15 .84 .42

-.12

a. Only 45 responses.

*Significant at .05 level.

16
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Also shown in Table 20 are t values for significant différence.
There were no significant differences in mean ratings for either the group
of participants and jury of experts or for those who had taught daily
living skills to only those under 18 years of age and those who had taught
only thosé 18 and older. '

Resources for Use in Teaching
Daily Living Skills '

g

Mean ratings for resources for use in teaching daily living skills
are shown in Table 21. The mean ratings for all items in this group were
most important to include in content of a c.ourse to prepare teachers to
teach‘ daily living skills to yisually impaired.

Also shown in Table 21 are t values from the t test for significance
of difference. There were significant differences in mean ratings for 4
of the 15 items pertaining to resources in the comparison of ratings by
pafticipants and jury of experts. rI“he participants rated all of the follow-
ing items significantly higher than did the jury of experts: organizations
providing materials for visually impaired, organizations with particular
commitment to serving visually impaired, national agencies serving visually
impaired, and professional organizations concerned with visual impairment.
There were no significant differences for any items in the comparisons be-
tween respondents who had taught daily living skills to visually impaired
only under 18 vears of age and thosg who had taught only those 18 and

colder.



Table 21. Mean Ratings 'of Importance for Resources for Teaching. -- N = 46

t Values

Teachers of Subjects

Resources for Use in Teaching Participants (N=41)/

Daily Living Skills Mode Mean SD Jury (N=5) <18 (N=11)/>18 (N=10)
Community resources © 4.0 3.71 .59 1.26 -.66
Organizations providing materials _ '

for visually impaired 4,0 3.65 .64 2.56% ~.37
Organizations with particular commit- ' ' ’
ment to serving visually impaired b 4.0 3.64 .61 2.63% -1.10

Agencies, schools, and departments

serving visually impaired in Arizona 4.0 3.59 .62 1.51 -1.49
Resources for taped materials 4.0 3.54 .69 .49 .71
| Resources for low-vision aids 4.0 3.52 .59 -1.13 .54
Resources for aids and appliances 4,0 3.52 .59 - -.31 .17
Resources for 1arge-print materials 4.0 3.52 .69 .41 .71
Resources for printed reference material 4.0 3.46 .62 -.54 .54
Resources for braille materials 4.0 3.46 .66 .20 1.30
Orgarﬁzation resources for education aids 4.0 3.44 .62 .13 .14
. National agencies serving visually
impaired & , 4.0 3.40 .69 2.15% -.33
Professional organizations concerned : _
with visual Impairment & | 4.0 3.40 .72 2.05% -1.32
Commercial resources for educational :
aids 4.0 3.30 .73 -.31 - -.41
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Table 21. Mean Ratings of Importance for Resources for Teaching Daily Living Skills--Continued

Resources for Use in Teaching

t Value

Teachers of Students

Participants (N=41)/

.Daily I_.iving Skills Mode Mean SD Jury (N=5) <18 (N=11)/=218 (N=10)
Resources and services for electronic
devices and eduipment 4.0 3.26 .74 } -.44 .79
a. Only 45 responses b. Only 44 responses *Significant at .05 level.
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Summary
Of the 61 items rated in the section on teaching techniques and
resources, 56, or 91.8 percent, were rated most important and 5, or 8.2
percent rated as important. It can be concluded that respondents con-
sidered all items in the support area of teaching technique’s and resources
as importaht to be included in content of a course to prepare teachers to

teach daily living skills to visually impaired.

Ranking of Groups of Support Areas

The respondents were asked to rank the six groups of items in;
cluded in the sections of the questionnaire dealing with attitudes and
information and teaching techniqués and resourceé. The group most
important to be included was to be ranked as 6 and the least important
as 1._ The mean ranks are shown in Table 22 for the following: all re-
spondents, participants, jury of experts, teachers who taught those
under 18 only, Aand teachers who taught those 18 and older only.

Table 22 also shows t values for the t test for significance of
difference for the participanfs and jury of experts and for those who had
taught daily living skills to visually impaired and those who had taught
ohly those 18 and older. There were no significant differences for any
of the comparisons.

Kendall's concordance coefficient test was run to determine agree-
ment or disagreement of responses on rankings of the six supportive
areas for teaching daily living-skills of all respondents, of participants
only, of jury of experts only, and of those who had taught those under

18 years of age only and those who had taught those 18 and older only.



Table 22. Mean Ranks of Importance and t Values for Support Areas for Teaching

Mean Rank Mean Rank t Value
Support Areas for Respondents Participants Jury <18 >18 Participants/ )
Teaching N=46 SD N=41 N=5 N=11 N=10 Jury <18/>18
Assessment of needs of
visually impaired for :
daily living skills 4.59 1.50 4.56 4.80 4,73 4.80 -.33 -.13
Techniques for teaching

‘the visually impaired 3.98 1.45 3.93 - 4.40 3.45 4.10 - -,68 -1.05

Development of instructional
plan for individual
visually impaired 3.61 1.40 3.51 4.40 3.73 3.80 -1.36 -.11

Attitudes toward visually
impaired 3.15 2.07 3.22 2.60 3.36 2.90 .63 ' . 46

Information about wvisual
impairment 2.91 1.72 3.07 1.60 2.73  2.70 1.85 .04

Resources for use in
teaching daily living , } ,
skills 2.78 1.38 2.73 3.20 3.00 2.70 -.71 ‘ .51
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The w score for Kendall's test was .138 based on 1.0 as total agreement
and 0 as total disagreement. There was no significant difference, but the
w score indicates the degree of agreement or disagreement is toward dis-

agreement.

Unsolicited Responses

Most of the unsolicited responses relative to the daily living skills
section of the questionnaire emphasized importance of responses rated or
some particular aspect of the items in eating skills, grooming skills, per-
sonal business management, and meal management skills. Four responses
were relative to using alternatives for the visually impaired and avoiding
the following whenever possible: striking a match, frying, broiling, and
ironing. Four responses suggested including birth control information in
the content of a course to prepare teachers to teach daily living skills to
visually impaired. ,

Unsolicited responses for the support areas for teaching the visu-
all.y impaired emphasized teaching techniques concerning ﬁsing low-vision
aidé and appliances, and use of assessment tools and their application‘and
interpretation. Two responses indicated feelings about information about
visually impaired. One thought this support area redundant and that in-
formation could be acquired elsewhere, and one indicated that the medical
aspects of disabilities were unrelated to teaching daily living skills.

Personal notes received with responses indicated that what had
been learned from participating in the workshop or inservice on teaching
daily living skills to visually impaired was useful to participaﬁts in their

work with the visually impaired.
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Summary of Findings

The analysis of data provided information about judgments of re-
spondents about content important to include in a course to prepare
teachers to teach daily living skills to visually impaired. Only 3 of the
193 items to be rated were considered less important, whereas 190 were
rated as either most important or important to include according to the
categories established by the investigator. The participants and jury of
experts and the teachers of those under 18 years of age and those 18 and
older differed significantly on rating of 12 of 111 daily living skills and on
5 of the 82 support items. It can be concluded that respondents were more
similar than different in théir perception of important content and that most
items in daily living skills and support areas were considered important to
include in a course for prepéring teachers to teach daily living skills to

visually impaired.



CHAPTER 5
DISCUSSION AND RECOMMENDATIONS

The purpose of the study was 1o provide a data base for deter-
mining content important to include in a course teaching daily living skills
to visually impaired. The results of the analyses indicated-that in the
judgment of respondents teachers needed to have training for teaching
daily living skills to visually impai(red.

It was indicated in the literature that in order for teachers to be
effective in their teaching of daily living skills they need training in adap—-
tive techniques for specific skills as well as in methods and technigques for
teaching the visuélly impaired (Suterko, 1973; American Foundation for
the Blind, 1974; Davidow, 1974; Tuttle, 1974; Asjeno, 1975; B. Taylor,
1975; Spungin, 1977, 1978; Yeadon and Grayson, 1979). Specific skills
needed for daily living skill functioning have been identified (American |
Founda’cion for the Blind, 1974) and the respondents indicated ag_reement
with the literlature in their responses. Results will be discussed in.relation
to daily living skills and the support areas of attitudes and information

about visual impairment and teaching techniques and resources.

Daily Living Skills

The results of the study provided information for the research
guestion to determine what skills are considered important for teachers to
. know how to teach daily living skills to visually impaired. The skill groups

ranked as most important for teachers to know how to teach were those
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related to personal care, including personal cleanliness and personal
grooming. Next in importance were those related to food preparation,
food service and eating, and meal management. Last in importance were
thosé related to managing the household and included personal business
‘management, laundry and clothing care, cleaning, bedmaking, ironing
and pressing, and finally sewing.

None of the items included in daily living skills was identified
‘as not important, and only one item as less important. Therefore, it can
be assumed that in the judgment of the respondents all were important in
a course for preparing teachers. There were few significént differences
indicated in comparisons made between the participants and jury of ex-
perts, indicafcing their objectives for teaching daily living skills to visually
impaired are similar. 'The few differences there were between those who
had taught daily living skills to only those under 18 and those who had
taught only those 18 and older may be due to varying teaching experi-

“ences and needs of age level learners taught.

In determining content for a course to prepare teachers to teach
daily living skills, priorities of skill groups indicated by respondents are
to be considered ésA well as the number of skills included in each group of
skills. Of the five higheét ranked groups, three were related to food in
some way and made up a total of 42 of the 111 skills in all of the daily
living skills.  Priorities can be used in determining amount of time to allot
for each group as well as for the order of teaching groups of skills. The
priorities of the visually impaired who are the consumers of education for

daily living skills should also be considered. Information from results of
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a companion study will provide information related to what consumers

identify as their needs for instruction in daily living skills.

Attitudes and Information about
Visual Impairment

The findings'indicated that respondents were in agreement with
the literature in rating knowledge about attitudes and information about
visual impairment as important to teaching daily living skills (Lukoff et
al., 1972; Freedman and Inkster, 1976; Ault, 1978; Greenblatt, 1979).
Attitudes toward visﬁally impaired ranked fourth, and information about
visual impairment ranked fifth in importance in the ranking of importance
- of the support areas. Their importance was not ranked as high as the
support areas relatéd to planning and technigues for teachiné, Of the 11
attitude items, 8 were considered most important and 3 as important; and
for the information items, 3 were considered most important, 5 as im'por'—
tant, and 2 as less important. When asked to rank all six support areas
respondents were put in a position of making choices of group importance.
Although respondents rated all items in the resouces for use in teaching
"group as most important, when asked to rank this group with other sup-
port areas for teaching it was ranked least _important,

Although the view was expressed by some in unsolicited comments
and in the review by the jury of experts that the segment on information
about visual .impairment might not be important to include in content for
feaching daily living skills, it was still rated by all the respondents as
important with the exception of two items. Because a course for preparing
teachers to teach daily living skills would be available to people other than

those specifically in the field of visual impairment, a solution to possible
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overlapping of course content might be to prepare a learning packet on
information about visual impairment for those unfamiliar with the field.

This could make moi‘e time available for higher priority groups.'

Teaching Techniques and Resources

In the ranking of the six support areas for teacning daily living
skills, three of the four in the group on teaching techiniques and re-
sources were ranked in the highest three positions, Assessment of needs
of visually impaired was considered most important, followed by tech-
niques for teaching and development of instructional plans for individual
visually impaired. Resources for use in teaching daily living ‘skills was
ranked least important of the six areas by the respondents when they
were asked to make choices by rank ordering.

Respondents indicated that they considered the mechanics of
actual preparation for teaching daily living skills to visually impaired as
ifnpor’cant as learning to teach specific skills. It was indicated that learn-
ing how to assess needs of students, translating needs into individual
plans for students, and then learning the actual teaching techniques were
important to include in content of a course to prepare teachers to teach
daily living skills. Respondents rated all resources for teaching items as
most important, but when asked to make choices and rank importance, it
was rated as least important to include in content for teacher preparation.
This material, rated as -most important for teachers, could be developed

as a resource information packet.
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Recommendations

Findings from this study can be applied in determining content
for a course to prepare teachers té teach daily living skills to visually
impaired. The University of Arizona as the only university in the area
. offering such a course can take a leadership role in preparing teachers to
meet the needs of all visually impaired consumers in the area of d;xily
living skills.

Future research is needed in the area of teaching daily living
skills. Replicating this study with a larger sample from a greater geo-
graphic area and including all those currently teaching daily living skills
at all age levels would contribute to ihe continuing development of cur-
ricula in this area.

Inform-ation about needs for daily living skill instruction from the
consumer's viewpoint would be of value in preparing content for a course
to prepare teachers. The companion study to this study surveying visu-
ally impaired consumers of education for daily living skills will to a limited
extent provide informatidn about consumer needs. The study of consum-
ers also used a small sample of only those in Arizona who had received
some training 'during a one-year period. Future research using a larger
sarﬁple of visually impaired consumers of education for daily living skills
wouléi direct further attention to this area. | In addition, a survey of
parents of visuallﬁz impaired children and of pretraining young people
and pretraining adventitiously blind adults as to what is needed from
teachers of daily living skills would all together provide a comprehensive
dat_a base for developing curriculum to meet the needs of all visually im-

paired without a gap between learner needs and university training of
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téachers. C‘onsumer needs sho'uld be considered in relation to teacher
preparation.

Research is needed in the area of developing assessment materials
directly related to daily living skills. Very little is currently available, A
survey is needed to assémble what teachers of daily living skills have de-
veloped for their own use in assessing needs of students followed by
compilation, refinemenf, and distribution.

Research is also needed in methods for teaching skills particularly
for those who have special problems. Further reseafch into areas of mime,
kinesics, sensory awareness training, and sensory integration to improve
the leari'ling experiences and environement for visually impaired. to be suc-
cessful in daily living skills performance. Finally, refinement of present
adaptive techniques for teaching daily living skills would be Valﬁable for
increasing effectiveness of teacher training in thé area of daily living

skills.



APPENDIX A
PRETESTERS FOR QUESTIONNAIRE

The fo]lowing colleagues pretested the questionnaire:

1. Work adjustment manager Qf a work activities center of a municipal
agency serving the visually impaired.

2. Rehabilitation teacher of a state agency serving the visually
impaired.

3. Rehabilitation counselor of a state agency serving the visually
impaired.

4. Orientation and mobility specialist of a muniéipal agency serving
the visually impaired.

5. State vocational rehabilitation counselor.

6. Recreation assistant for a private agency serving the visually

impaired.
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APPENDIX B
JURY OF EXPERTS

The jury of experts in the field of visual impairment were selected
from people experienced in administering programs at various age levels.
They were asked to review the guestionnaire to assess content validity of
the data collection instrument developed by the investigator. Members of
the jury were also asked to give their opinions by rating the items in the
revised questionnaire sent to all participants and jury of experts members.
Tne jury of experts includeti the following: |

1. Director of a teacher training program for the visually impaired,
Special Education Department of a state university.

2. Superintendent of a state school for the visually impaired and a
former director of the teacher training program for visually impaired and
adviser for pilot workshop development.

3. Supervisor of a state rehabilitation instructional services serving
the visually impaired.

4. Director of a private municipal agency ‘serving visually impaired
adults.
| 5. Director of a private municipal agency serving visually impaired
children 0-21 vears of age.

6. Regional representative of a national organization serving the

visually impaired.
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APPENDIX C

INITIAL LETTER TO JURY, AUGUST 1980
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August 1, 1980

Dear

Since you are in a leadership position in the field of wvisual impairment,
you are being asked to assist in a research project to identify content
to include in a semester course at the University of Arizona in teaching
daily living skills to visually impaired. This course has been taught as
a pilot workshop (SPEC 6297a) three times and is scheduled to be a
semester course starting with the 1980-8l school vear.

Participants in the pilot workshops and in inservice training will be
asked to respond to a questonnaire regarding content needed to enable
teachers to be effective in teaching daily living skills to visually im-
‘paired. I would like to have you review the guestionnaire for content
and return it with your comments and suggestions, after which it will
be revised, if needed, to send to participants. Your responding.to the
same questionnaire sent to participants will also be appreciated.

Finally, I would appreciate yvour review of the findings of the data
analysis which will be used in making recommendatlons about content
for a semester course.

Your participation in this study is completely voluntary, and vou may .
withdraw at any time without incurring any ill will. Reviewing the
initial questionnaire and returning with your comments and suggestions
indicates your consent to participate in the study. Please do not sign
your name on any of your responses so that they will be anonymous
and confidential.

A benefit to you from the study is that you will have a chance to state
confidentially what vou believe should be included in a course io pre-
pare teachers to effectively teach daily living skills to visually impaired.
If you have any questions regarding this research, please do not hesi-
tate to telephone me at the number listed below.

Dolores Fricke

Tucson Association for the Blind
3767 E. Grant Rd.

Tucson, Arizona 85716

Telephone - 795-1331
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QUESTIONNAIRE
for project
IDENTIFICATION OF CONTENT NEEDED TO PREPARE TEACHERS TO

TEACH DAILY LIVING SKILLS TO VISUALLY IMPAIRED

by

Dolbres Fricke



CONTENT FOR A COURSE IN
TEACHING DAILY LIVING SKILLS TO VISUALLY IMPAIRED

Listed below are areas of content which might be included in =a
course in teaching daily living skills to visually impaired.
in the questionnaire are based on the content included in the pilot
workshops, evaluations made by workshop participants, and recommendations

made by professionals in the field of visual impairment.

The items

Your assistance

111

is needed in identifying what topics and activities to include in a semester
. course to prepare teachers to teach daily living skills to visually impaired

varying eye conditions.

I, Daily Living Skills

DIRECTIONS: Rate each of the daily living skills as to how
important it is for teachers of the visually impaired to be
able to teach their students techniques for effective per-

formance,
your rating: .
4 = most important
3 = important
2 = less important
1 = not important
‘Meal Management Skills
»lo Organizing the kitchens o o o o © 6 o a 0o o o o o
2. Developing labeling system for kitchen., o o o o o
3. Locating best place for food preparation tasks.
‘4, Organizing work 8re@c o o o o o o s o o 0 © o o o
5. Identifying and selecting foods o
6. .Planning nutritious meals . o o
To. Planning for special diets. .
8, Making a shopping list. o o o .o
9. Shopping for groceries. o o o o
10, Planning safe food storage. . .
11. Detecting safety of foods ¢ o o
12, Other, please list
Food Preparation Skills
loMeasuringoooooooooco
2., Using small tools and eguipment
3. Using the stove s o o o ¢ o o o
L, Striking a matche o o o s o o o
5. Setting timerse o o o o o o o o
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[
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o
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Continued
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on page

Circle the number for each item which indicates

- students at various age levels and functioning levels as well as with

Degree of
Importance
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. Degree of
FPood Preparation Skills, Continued Importance

6o Pouringo o 6 o o 6 06 6 © 06 6 6 © 6 0 0 6 0 0 o ©
70 Spreadingo o 0 06 ¢ © 0 © 6 © © © ¢ © 0o ©0 o © o o©
80 Cu‘tting9 SliCing9 choppingoo- o o 0 6 © o o o o o
90 ‘Peelingo 6 0 6 o o o o © © o © © 6 © o o o o o o
10, Turning foodSoe o o o 6 o o s s 6 o o o o 0o o o o

°

o o o

Il o - g g gl S g g
WWWwWWwWwWwWwwWwWwwwwiwwww www

1l, Gratingo o « o o o o o o o 06 s o o o o o o o o
12, Breaking €ggSe o « o o o o o o o o o o o o s o
13, Opening containers o o o o o o o o o s s o o o o
1k, Washing fruits and vegetableS. o « o o o o o o o
15, Stirring o o « s« o o 0 o s« 6 s o o 6 o o & s o o
16, Blending o o o o o o o o o o o o 5 o o o o o o o
17. Beatinge - o o s o o o o o s s o s o o« o o o o o
18, ROllingoe o o o o o o o o o o o o o o o o o o o o o
19, Boilingo o o o o o o o 6 o o o o o s 6 o o o o o
200 Frying o o o o o o o o o o o o o o o o o o o o o o
21, Roasting o. o « o .6 o o s o s o o s o o o a o o o o
22. Broiling o ¢ o o o o o o o 5 o o 5 o s o s o o o o
23. Baking o o o o o o s o o 5 o o 5 o o 5 s o o o o o
24, Judging doneness of f00dSo o o o o o o o o o & o o
25. Judging end productoe o ¢ o o o o o o' o o o o o o s
26, Judging time required for preparationo o o « . o o
27, Other, please list

©o o6 0o a © © ©o o o

(MM SIS SIS SISO DIV SV S SIS S
e el el SN I T S e S S S S S S S Ny Sy

Food Service and Eating Skills

1. Table setting techniques o o o « « o o o « » o o o

4y 321
2, Preparing food for serving o o o « o o o o o o o o 4321
3. Eating techniques at homee o o o o o o o o o o o o« 4 321
L., Eating in public o o o o o o o o o o o o o o o o o 4 321
5. Dishwashing techniques o o o o o o o o o o o o o o« 4321
6, Other, please list
Cleaning Skills
1. Using large equipment (such as vacuum cleaners), . 4 321
2., Using small equipment (such as brushes). o o o o - 4 321
3, Selecting appropriate cleaning supplies. o o - - - 4 321
L. Making a plan for doing cleaning jobso o - o o » o 4 321
5. Cleaning flat SUrfaces o o « « o o o o o o o o o o 4 321
6. Cleaning furniture and woodworke - o » » o o o o » 4 321
To SWEEDPING o o « o o o o o o o o o s o s s o s o o o 4 321
Bo MODPINZ. o o o o o o o o s s o o o o o o o o o o o 4321
9, DusStmOPPiNgo o o o o o o o o o o o o o s o s o o o 4321
10, Vacuuming. o « o o o o o o o o o 5 o o & o' o o o 4 321
11. Cleaning kitchen equipment and appliances, . . . . 4y 321
12, Cleaning windows o o « « o o o« o« o o o o o o o o o 4321
13. Cleaning bathroomMe o « ¢ o o o o o o o o s o s« o o 4321

14,  Other, please list



Laundry and Clothing Care Skills

1.
2,
30

a

©

°

O 00— O\\n &=

°

Selecting laundry supplies, o »
Using washer and dryero o o o »
Sorting clothes o o o o o o o o
Prewashing techniques o . . . »
Handwashing clothes . - « « « &
Using clothesline . . . -

Folding and storing clean laundry « « « o o o

Cleaning and polishing shoes. o

‘Other, please list

Ironing and Pressing Skills

° o o

-1 AN\ W

°

Dampening clothes . « « o » o o
Setting up ironing board. . . .
Using ironle = o « o o o o o s o
Ironing flat pieces o o o o o o
Ironing and pressing garments .

L] ° ° ° ° ° ° °

° ° ° a o o o °
° e ° ° o .o ° °

° ° ° ° ° ° ° °

Folding ironed clothes for storage. . « o . . o

Hanging clothes - = ¢ « o o o &
Other, please list '

Bedmaking Skills

W

Making the bed.o o o o o o o « &
Changing the bedc. -« o o o o o o
Caring for bedding. . « » o « »
Other, please list

Sewing Skills

e o °

°

°

°

(o - TR ARV BN VU \C I o)

°

Threading a needle. . . « o o« o
Using scissors. « o « s o o o o
Identifying thread. . « « « « o
Using sewing tools. . « « « o &
Sewing on buttons . . « « & o o
Sewing by hand. . « o « & « o &
Using sewing machine for simple

repairing seams) . . . o o
Other, please list

° ° ° ° ° ° ° °

° ° o ° ° ° ° a
° o °o o a ° ° o
° ° ° s ° ° ° °
o ° ° ° o °

sewing (such as

° ° ° o o ° ° °

Degree of
Importance
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Personal Cleanliness Skills

1.
2.
3.
L,
5.
6.

7o
8.
9.
10.

Bathing (showering and tub bathing) . .
Using deodorantS: o « o o o = o o o o =
Shampooing. « « o o o © o s o o o o o o
Shaving . « . o o o
Brushing "ceeth° e o o o e a o o o
Using other dental hyglene technlques (s

flossing o+ o« o o o o o o o o o o o
Cleaning fingernails and toenails . . .
Selecting clean clothing. - « » = o o &
Selecting products for cleanliness tasks
Other, please list

° ° o 3 ° ° ° o o

Personal Grooming Skills

° 9 °

°

° ° °

OO A\ W+

°

[
o

1l.
1z2.

130

Exercising for good posture and

Selecting grooming supplies . « . « o o
Applying makeup o « o s o o s o s o o o
Cering for skin ¢ o o o = o o o ¢ o o o
Grooming hands and feet . « « o o o o o
Manicuring and pedicuring . . « « « o »
Combing and brushing hair . « « « « « »
Using hair styling equipment. . . . . »
Identifying clothing: » = o o o o o o =
Selecting appropriate clothing. . . . &
Dressing techniques . . « o« s« o o o o o
walking
Exercising for good circulation

diabetics and other special needs)
Other, please list

Personal Business Management Skills

° °

o

o o e

\O o= O W H
° 9

[
o

11.-

(appropriate for

° ° ° ° ° ° °

o °© o° ° o o o

s o ° ° L] L °

o o o e o o o
6 ¢ o © © o o
e o © o © o o

e o e o e o

o © o e o o

° a ° ° ° ° °

techniques. .

© ° ° ° °

Handling money/identifying, folding, arranging. . . .

Handling checking and savings accounts.

Using banking services. . o o« « o o o o

Writing checks. - o o ¢ o o o o o o o o

Handwriting « = « o o o o o o o o o o o

Budgeting techniques. « « ¢ o s o o « o

Using filing system (business, addresses
Using the telephone « o « = o o o o o o

Telling time. . « o« ¢ & o o o o o o o o

Msking personal and household purchases

Other, please list

o o o a o o ]
o -] o o -] o (-]
o o o 9 a ° o
-3 o o o -3 -3 o
K] ° o o a o o
, telephone).
© ‘o o o -] -] -]
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RANKING:

115

DIRECTIONS: ' Please rank the 11 daily living skill groups in

what you believe to be their order of importance in a course

to prepare teachers for teaching daily living skills to visually
impaired. Use each number only once. Use 1l for the most important
and 1 for the least important. :

Meal Management Skills ¢ « o o = o &
Food Preparation Skills. . « - .« o

Food Service and Eating Skills . . .
Cleaning SkKillS. ¢ o o o o o o o o o
Laundry and Clothing Care Skills . .
Ironing and Pressing Skills. . « . &
Bedmeking Skills . o o o o o o o o o
Sewing Skills. « ¢« « o o o s o o o o
Personal Cleanliness Skills. . . . .
Personal Grooming Skills . « o o+ o &
Persconal Business Management Skills.

Sections II and III:

IIO‘

PP B

DIRECTIONS: Rate each of the daily living skills as to how
important it is for teachers of the visually impaired to be
able to teach their students techniques for effective per-

formance. Circle the number for each item which indicates

your rating:

most important
important

less important
not important

W E

Attitudes and Information about Visual Impairment

Attitudes toward Visually Impaired

Trends in attitudes of general public toward

visually impaired. o« « o+ o o o o o o o

Family attitudes and how they affect delly living

°

°

°

°

skill functioning of wvisually impaired member.
Attitudes of visually impaired toward themselves

and other visually impaired. . o o « o

Teacher/student attitudes about having visually

impaired class members . « o o o o o o

Attitudes held by potential employers about

hiring visually impaired . . « « o« o &

Continued on page 6

°

°

°

°

°

°

°

°

°

°

°

°

°

Degree
Importance

L3221
L321
by321
L3221

L 321



Attitudes toward Visually Impaired, continued

6.
Te
8.
9.
10.
11.

12.

Development of attitudes as a congenitally
impaired individual grows to adulthood . . . . . .
Attitudes held by adventitiously blind individuals
concerning functioning in daily living skills. . .
Influence of attitudes held by teachers on
effectiveness of teaching daily living skills. . .
Attitudes of school administrators about role of
visually impaired students in school . . - . . o &
Attitudes of volunteers in relation to functioning
of visually impaired o o o o o o o o o o o o o o o
Persconal attitudes and feelings of class members
about visuglly impaired. o o« o o o o o o o o o o o
Other, please list

Information about Visual Impairment

l°

°

]

N N1 EFEFWN
o

-

9.
10,
11.

Terminology related specifically to teaching

daily living skillse ¢ o o o o o o o o o o o o o
Major terms used in the field of visual impairment .
Vocabulary for general field of visual impairment. .
General characteristics of visually impaired . . . .
Differences between visual impairment and refractive

€TYOYS o« o o o o o o o o o o o s o o o o a o o o o
Review of major causes of visual impairment

worldwide:. o o« o o o o o o o o o o o © o 5 o w s o
Review of major causes of visual impairment in the

United States. o« o « o o o a s o o o o o o o o o
Review of medical aspects of disabilities and

their implications for teaching deily living

Skills o o o 5 o o s 6 o 6 s 5 o o ° & o o & o o o
Incidence of visual impairment by age groupings. . .
Problems of aging and visual impairment. . « o . . o«

.Other, please list

9
= £ £ LSl =l Sl

6

Degree of
Importance

4321
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III.

117

7
Degree of
Teaching Techniques and Resources Importance
Assessment of Needs of Visually Impaired for Daily Living Skills
1. Assessing needs of the young visually impaired
child at home and School o o o o v ¢ o o s o « o « 4321
2. Determining needs of the multihandicapped visually
impaired child at home and school. . = « o » « « « 4321
3. Determining needs of visually impaired teenagers . . 4 321
k. Determining needs of visually impaired working
BAUILES « o o o o s o o s 0 s o o o o o s o o o o o B 321
5. Determining needs of visually impaired homemakers. . 4 3 21
6. Determining needs of multihandicapped adults at
home and WOrKe « o o o o o o o o o o o o o o o o o 4321
T. Determining needs of elderly visually impaired '
1iving 2lONe o « o o o o o o o o o o o o o o o & o B 321
8. Determining needs of elderly visually impaired
living in family settings. - o o o o o o o o o o o 4 321
9. Determining needs of elderly visually impaired
living in institutional settings . - o« - « » o« o - 4 321
10. Determining need priorities during periods of
crisis intervention. « « o o o o o o o o o o o o o B 321
11. Assessing need for leisure-time activities . . . . . 4 321
12, Assessing need for socialization . . « o o o o « o« - 4 321
13. Assessing skill performance. o « o o o o « o o o o o 4 321
14. Determining of entry level for learning skills . . . 4 321
- 15. Assisting visually impaired in assessing own '
gbilities in relation to assistance needed in
learning SKillSo o o o o o o o o o o o o o o o o o 4321
.16. Determining future needs looking beyond immediate
SErvices « o o o o o o o o o o o o s o s o o o o o 4321
17. Other, please list :
Development of Instructional Plan for Individual Visually Impaired
. i
1. Determining personal, medical, and psychological
information needed about visually impaired . . . . 4 321
2. Using assessment information to develop individual
PLEN ¢ o o o o o o o o o o o o o o o o & 6 o & o o 4321
3. Involving visually impaired in determining goals . . L 321
4, Using assessment information and personal goals of ,
: visually impaired in writing behavioral objectives 4 3 2 1
5. Determining time required to reach objectives. . . . L 321
6. Reviewing plan with individual visually impaired . . 4 321
. T. Activating individual instructional plan . . . . . & b 321
8. Selecting sequence in which to teach .specific
SKillS o o o o o o o o o o o o o o o s o o o o o o #4321
9. Developing lesson plans for teaching specific '
skills . o o o e o e o o o o o 8 o o o e s o o . h.321
10, Other, please llst



Techniques for Teaching the Visually Impaired

10.

11.
12.
13.

1k,

15.

16.

1T
18.
19.
20.
2l.
22,

Learning experiences in relation to individual
g€08l1S: s o 5 o o o o o © © o © s o o © o o o & @
Learning experiences in relation to individual
entry level. o ¢ o o o o o o o o o s 5 a o s o o
Learning experiences in relation to general
abilities (tactile perception, kinesthetic
sense, finger manipulation, muscle coordination,
retention, etc.) . o o o s & o o o a o o o o o
Learning experiences in relation to varylng
visual conditions. . . . . & 6 o o o s & o o o
Utilizing team effort 1n teaching daily living
Skills ¢ ¢ o o o s s o o o 6 o o s o o o o s o a
Utilizing family members and friends in support
role in teaching daily living skills . - « - - &
Dealing with fear. « o o o o o o o o o o o o o o o
Making adaptations and modifications to the

Degree of
Importance

321

. b3

. b3
. 43
. 43

. 43
.43

learning and living environment (labeling techniques,

using special aids and appliances, etc.) . . . .
Arranging room for teaching (lighting, for

demonstrations, €tCe)e o« o o o o o o o o o o o o
Utilizing basic concepts in teaching and in

orientation. - o o o ¢ o o 0 e © o © 6 6 o o o o
Orienting visually impaired to a room. . . . &% . &
Orienting visually impaired to work area . . . . &
Orienting visually impaired to equipment and

SUPPliesS o o o o o o 65 o o o o 6 ° o o o o o s
Describing as a technlques for teaching daily

living skills. o o o 6o o o 6 o o a o o o o o o
Teaching safety. o« o ©« o ¢ o o 6 a« o o« o s o o o o
Teaching efficient use of body movement. . . o o o
Teaching sensory awareness . - o o o o s o s o o o
Teaching congenitally visually impaired. . . . . .
Teaching adventitiously visually impaired. . . . .
Teaching partially sighted o« o« o« o ¢ o o o o o o o
Utilizing low vision aids and appliances . . . . .
Other, please list ‘

o b3

°
=
(W3]

www
oD
S S

w

Eal i 1 R S i = P S

WWwwwwwww
RPN NN

2

[3¢) AV}

n

o
s

'l

N N

8

118



119

Resources for Use in Teaching Daily Living Skills

1.
iz2.
13.
1k,
15.

16.

RANKING:

Resources

Resources
Resources
Resources
Resources
Resources

°

°

for aids and appliances.
for braille materials.
large print materials. . . - «

for
for
and

eguipment.
Resources for printed reference materials.

Agencies, schools, and departments serving visually
impaired in Arizona. .
Organizations providing materials for visually

impaired .

Organizations with particular commitment to serving

taped materials. .
services for electronic devices and

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

°

"o

°

- Commercial resources for educational aids., .
Organization resources for educational aids.
for low vision aids.

°

o

°

°

°

°

a

visually impaired. o « o o o o ¢ s o o o o

Community resources.
National agencies serving visually impaired. . . . .
Professional organizations concerned with visual

impairment .
Other, please list

°

o

o

°

°

°

°

o

3

°

.9.
. Degree of
Importance
ooooh32l
e . . o k321
e s . o k321
ooooh321
e o . o 321
e s . . B 321
e s o o 4321
ooooh32~l
°,,°h321_
.« . o o 4321
ooooh321
boooh32l
e o . s 321
L 321
ooooh32»l

DIRECTIONS: Please rank the 6 groups from Sections II and III
according to what you believe to be their order of importance
in a course to prepare teachers for teaching daily living skills
to visually impaired.

most important and 1 for the least important.

Use each number only once.

Attitudes Toward Visually Impaired . .
Information about Visual Impairment.

Assessment of Needs of Visually

- Impeired for Daily Living Skills .

Development of Instructional Plan for

Individual Visually Impaired . .

Techniques for Teaching the Visually

Inpaired . .

Resources for Use in Teaching Daily

°

Living Skills.

°

o

°

°

°

°

°

°

°

°

°

°

°

°

°

°

3

°

Use 6 for the

RARK
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10

IV. Information asbout Your Work Background

1. In what area did you specialize?

2. Do you work with, or have you ever worked with, visually

impaired?
YES

NO

3. If answer is YES to above, are you teaching, or have you ever
taught, daily living skills to visually impaired under 18

years of age?
YES

NO

to visually impaired 18 years of age and above?

YES

No

L. What is your present position?

THANK YOU!

Thank you for assisting in identifying important topics and
activities to include in a semester course to prepare teachers for teach-
ing daily living skills to visually impaired. Your assistance is greatly
appreciated.

Your response by October 15, 1980 is important to complete the
study and will be appreciated. If you would like & copy of the findings
from the questionnaire, please clip and complete the form below and
return with your questionnaire. Please be assured that your form will
be removed separately from the questionnalre to insure confidentiality.

Yes, I would like a copy of the findings from the questionnaire.
Please send to me at the address below:

HAME

ADDRESS
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Tucson, Arizona

September 22, 1980

Dear

I want to thank yvou for reviewing the questionnaire for my research pro-
ject to identify content to include in a semester course at the University
of Arizona in teaching daily living skills to visually impaired. Your
comments and suggestions were most helpful and have been used in re-
vising the questionnaire.

The revised questionnaire is now being sent to those who participated in
the pilot workshops and in inservice training. I would appreciate your
responding to the same guestionnaire which is enclosed. Your partici-
pation in this study is completely voluntary. The completion of the
guestionnaire will take approximately one hour of your time, but there
will be no other cost or risk to you for your participation. You may
withdraw from completing the questionnaire or may choose not to answer
any of the questions without incurring any ill will.

Completion of the questionnaire indicates your consent to participate in
the study. Please do not write your name on the guestonnaire so that .
responses are anonymous and confidential. Your responses will be sum-
marized with those of other respondents. We will provide you with a
summary of the study upon request.

A benefit to you from the study is that you will have a chance to state
confidentially what you believe should be included in a course to prepare
teachers to effectively teach visually impaired daily living skills. If
you have any questions regarding this study, please do not hesitate to
telephone me at the number listed below. '

Dolores Fricke

Tucson Association for the Blind

3767 E. Grant Rd. ‘

Tucson, Arizona 85716

Telephone: (602) 795-1331
(602) 887-7126
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Tucson, Arizona
September 22, 1980

The course, Teaching Daily Living Skills to Visually Impaired (SPEC
6297a) which has been taught three times as a workshop at the University
of Arizona will be taught as a semester course starting with the 1980-81
school yvear. Since you have participated in this course as a workshop or
~ received inservice training, we need your ideas and opinions about con-
tent which will enable teachers to be effective in teaching daily living
skills to visually impaired so that decisions can be made wisely in making
recommendations about revising the workshop content.

I would appreciate your completing the attached gquestionnaire which is
part of a study to determine content to include in a semester course in
teaching daily living skills to visually impaired. Your participation in
this study is completely voluntary. The completion of the questionnaire
will take approximately one hour of your time, but there will be no other
cost or risk to you for your participation. You may withdraw from com-
pleting the guestionnaire or may choose not to answer any of the ques-
tions without incurring any ill will. '

Completion of the questionnaire indicates your consent to participate in
the study. Please do not write your name on the questionnaire so that
responses are anonymous and confidential. Your responses will be sum-
marized with those of other respondents. We will provide you with a
summary of the study upon request.

A benefit to you from the study is that you will have a chance to state
confidentially what you believe should be included in a course to prepare
teachers to effectively teach visually impaired daily living skills. If

you have any questions regarding this study, please do not hesitate to
telephone me at the number listed below.

Dolores Fricke

Tucson Association for the Blind
3767 E. Grant Rd.

Tucson, Arizona 85716

Telphone - (602) 795-1331 .
887-7126 (home)
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Tucson, Arizona
October 19, 1980

Dear

About three weeks ago I sent a questionnaire to you about identifying
content to include in a semester course to prepare teachers for teach-
ing daily living skills to visually impaired. As of today I do not
believe vour completed questionnaire has been received. If you have
returned it, thank yvou for your response. You need not read further.

If you have not returned your completed questionnaire, I hope you
will do so very soon. Since you were a participant in the pilot work-
shop or in inservice training, your opinions regarding content for
teaching daily living skills to visually impaired as.a semester course
will be of considerable value. In case you did not receive the ques-
tionnaire or that it has been misplaced, another is enclosed with this
letter.

I look forward to receiving your response.

Dolores Fricke

Tucson Association for the Blind
- 3767 E. Grant Rd. :
Tucson, Arizona 85716

Telephone - 795-1331
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