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ABSTRACT

The purpose of this study was to determine the effec-
tiveness of an Adlerian based parent study program entitled
Systematic Training for Effective Parenting (STEP) among

‘military parents. The Adlerian Parental Assessment of Child
- Behavior Scale (APACBS) was used to measure the parent's
peréeption of their Target Child's behavior.

Fourty-seven subjects were randomly assigned to a
Solomon Four Group design. Neither ANCOVA or ANOVA yielded
a.signifiéant change in the parent's perception of their Tar-
get Child's behavior (p < .05). Thus, the hypotheses that
stated, parents who participated in a STEP program would per-
ceive their Target Child's behavior as significantly more
positive than would parents who did not partiéipate in the
program, could not be accepted. However, the hypotheses
which stated male participants would not perceive their
Target Child's behavior as significantly more positive than
would female participants and that\there would be no signif-
‘icant interaction between the group and sex variables were
accepted (p < .05). Support was also given to the hypotheses
that the pretest scores would not sensitize {he posttesf.

Findings indicate that STEP may be equally applied
to féthers and mothers and it may act as a motivator toward

viii
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encouraging parents to read parenting literature. Further

research is needed.



CHAPTER 1
INTRODUCTION .

The military is a special subculture which piaces

many demands upon its members. Among the greatest of these
demands i1s the father's absence from the family. Frances and
Gale (1973) report that within the military family structure
the wife is the usual presenting'patient in a psychiatric
‘unit followed by the children. Macintosh (1968) found that a
significant number of these wives have symptomsxdirectly re-
lating to the father's abéenée bécause of military duty.
Similar findings indicate that the extent of the father's
absence is predictive of emotional disturbance in presenting
children (Pedersen, 1966). Paternal deprivation éreates a
particular frustration and anxiety for the parent-child rela-
tionship, a situatidn frequently encountered by military fam-
ilies when father is away from the home on temporary dﬁty
(Rosenfeld, Rosenstein and Raab, 1973; Peck and Schroeder,
1976). The reason, as indicated by Rosenfeld et al (1973,
p. 37), is that the wife, "must take on the functions usually
fulfilled by the father, among others thdée of ‘disciplinarian
and mediator between the child and society. This is an area
of particular difficulty and anxiety for most mothers."

1



2

Much current research has dealt with the pathology of
paternal deprivation, thle only alluding to the need for
more preventative methods of intervention (Hillenbrand, 1976).
A logical starting point would appear to be the parent-child
~relationship. If this is true, then a program which can aid
parents to improve their relationships with their children
wduld be a preventative means of dealing with paternal depri-
ation pathologies.

Such a program has been developed by Dinkmeyer and

" McKay (1976, p. 4) called Systematic Training for Effective
Parenting (STEP). The ﬁrogram according to the authors has
been, "effective for thousands of parents. Its study method
is based on reading, discussion, exercises reflectingrtypical
concerns, encouragement of and by participants, and putting
the priﬁciples and techniques into practice in one's own
family." The program combines communication skills with
Adlerian psychology, in a parent group setting, for the pur-
pose of improving parent-child relationships. Another reason
fér selecting STEP as a model program is that it can be di-
rected by either "inexperienced lay" or by professional
leadérs, This is significant, because it allows for immedi-
ate implementation at any military.base where the need for

such a program exists.



Purpose of the Study

While the STEP program (Dinkmeyer and McKay, 1976) is
currently receiving positive feedback from parents and
leaders alike, few studies have been conducted to test its
effectiveness with both parents. To the author's knowledge,
no research on STEP has been conducted with an all military
population. This study used a replication approach of ear-
lier research conducted by McKay (1976a, p. 5) whose purpose
it was:

. to assess its value in helping parents improve
thelr relationships with their children. This study
attempted to validate STEP. The investigator stud-
ied whether participation in a STEP group resulted
in positive changes in both mother and child behav-
ior. - '

Unfortunately, McKay did not use fathers in his study or con-
trol for basic variables such as pretest sensitization or the
Hawthorne effect. The present study used a Solomon Four

Group design, a Placebo Group, and included fathers within

the special population that was tested.

Theoretical Rationale

The basic assumptions made in STEP are derived from -
the philosophies of ‘Alfred Adler and Rudolf Dreikurs. McKay
(1976a, p. 5) notes:

The Adlerian philosophy views faulty relationships
between parents and children as the lack of (1)
parental understanding of children's behavior, and
(2) child training methods which facilitate mutual
respect.
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People, according to Adler, are social beings. They
need to feel that they are accepted and needed by those
around them, and that they are a part of their society.
People need to feel that they belong° This type of philoéo—
phy is considered to be an. individual psychology, because it
views humans holistically. The term individual -psychology
for Adler, according to Mosak and Dreikurs (1973, p. 36),'.
", . . referred rather to his holistic stance that man could
be understood only as a whole, that man was an indivisible
' unity." Therefore both the human being and his behavibf
shoUlq be considered in‘cOnjunction ﬁith his social sitﬁa—
tion.

All behavior has a purpose or goal which motivates
the individual to action. The individual may notAbe aware
of his goal, but he is aware éf the conseQuences of his ac-
tion, which represents the individual's attempt to belong.
This reflecté one's social interest, which according to
Dinkmeyer and Dreikurs (1963, p. 9), ". . . reflects our
attitudes toward our fellow man. The individual with suffi-
cient social interest accépts fesponéiblity not only for him-
self bui also to and for the group." Thus haVing an
understanding of another's goal can help one to understand
why and how the other behaves.

Individuals act subjectively.-»



We are influenced not by the facts but by our par-
ticular interpretation of them. It is more impor-
tant to know how (one) feels than to know the
concrete details of his act. All behavior makes
sense to the individual in terms of the way in
which he views the world. (This is referred to as
the individual's "private logic.") Our senses re-
ceive images that are interpreted subjectively.
Each individual interprets reality in a slightly
different manner (Dinkmeyer and Dreikurs, 1963,

p. 11).

Individuals are free to choose how they will respond
to stimuli, and may use their own creativity to do so. One's
creativity is also used to formulate a personal plan for be-
ing accepted in the world, i.e., "belonging"” in the world.
This plan is what Adler called one's life style. The life
style combines the attitudes, goals, and beliefs that make up
.one's personality. The 1ife style is formed in the child's
interactions with his environment, especially within the con-
text of his family, since this forms his earliest social en-
vironment. It is within the family the child learns to
belong in society. If the child cannot find a means to
belong in a useful manner he becomes discouraged and mis-
behaves. Misbehavior yie1ds recognition and this is
perceived as a means of belonging. Ndvmatter what type of
behavior the individual chooses, he is always responsible for
it.

Another important assumption is that all individuals
have an equal»amount of social worth and value, which in a

democratic society can best be demonstrated by respecting

the rights and responsibilities of every one else. This
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allows for freedom, which requires a degree of order, "bﬁt
the order is not imposed by an autocratic authority for his
benefit, but i1s maintained by each for the benefit of all.
This does not imply unrestricted freedom, but rather freedom
within well-defined restrictions, which give a sense of
security and a certainty within the social structure or fam-
~ily"™ (Dreikurs and Soltz, 1964, pp. 9-10).

McKay (1976a, pp. 8-9) feels:

The climate of our times suggests a democratic
child-training philosophy which permits children

to make choices within limits, allows them to be
responsible for the consequences of their decisions,
fosters social interest (a willingness to cooperate
and participate in the give and take of 1life), em-
phasizes mutual respect, and provides encouragement
for coping with the difficulities of 1life. The Ad-
lerian philosophy is one of the child-rearing sys-
tems which provides a foundation for building
democratic relationships between parents and chil-
dren.

STEP (Dinkmeyer and McKay, 1976) attempts to help
parents learn democratic child-training procedures,
and understand themselves and their children from
an Adlerian perspective. ’

The basic Adlerian principles espoused in the STEP
program include: social equality, mutual respect, democratic
relationships, purpose of behavior, the four goals of misbe-
havior, life styles, family atmosphere and values, sex roles,
family constellation methods of training, encouragement,
parental beliefs and behaviors which foster misbehavior and

those which do the opposite while fostering responsibility,

natural and logical consequences with choices, family
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meetingé and parent self-confidence. The communication prin-
ciples include: roles parents play in talking with their
children, reflective listening skills, bréinstorming, con-
structing "I" messages, pinpointing,-and collective decision

making.

Statement of -the Problem

Will parent participation in a STEP group result in
measurable changes in the military parents' ratings of fhe

behavior of the children with whom they are most concerned?

Research Hypotheses

~Hypothesis 1l--For those participants who will be pre and
posttested on ‘the APACBS, where their pretest scores are used
as a covariate, it is hypothesized that:

a. Parents who participate iﬁ the STEP program will
perceive their Target Child's behavior as signifi-
cantly more positive than will parents of the Com-
parison Group who do not participate in the STEP
program, as measured by their ratings on the APACBS.

b. Parents who participate in the STEP program will
perceive their Target Child's behavior as signif-
icantly more poéitive than will parents of the
Placebo Group who do not participate in the STEP

- program, as measured by their ratings on the -APACBS.

c. Male participants will not perceive theib Target

Child's behavior as significantly more positive



than will female
their ratings on

d. There will be no

participants, as measured by
the APACBS.

significant interaction between

the group and sex variables.

Hypothesis 2--For those participants who received the

posttest without the pretest it is hypothesized that:

a. Parents who participate in the STEP program

will perceive their Target Child's behavior as

significantly more positive than will parents who

do not participate in the STEP program, as mea-

sured by their ratings on the APACBS.

b. Male participants will not perceive their Target

"Child's behavior
than will female
their ratings on

¢. There will be no

as significantly more positive
participants, as measured by
the APACBS.

significant interaction between

the group and sex variables.

Hypothesis 3--The posttest mean scores of the Pretest-

Treatment-Posttest Group

will not be significantly different

from the posttestrmean scores of the Treatment-Posttest-

Group and the posttest mean scores of the Pretest-Posttest

Comparison Group will not be significantly different from

the Posttest Only Comparison Group.



Definition of Terms

The terms STEP, Target Child, and the Adlerian Par-
ental Assessment of Child Behavior Scale, as used in the
above hypotheses are defined by McKay, (1376b, p. 23), as
follows:

STEP--A nine session parent study group programvtaught
in weekly two hour meetings. The topics and‘formaf of the
program are determined by the STEP leader's manual.

Target Child--A child between the ages of four and 13

whom the parent identified as a child with whom they would
like to improve their relationship.

Adlerian Parental Assessment of Child Behavior Scale--

A thirty-two item seven point interval Likert-type rating
scale which éssesses the parents' perceptions of théir Target
Child's behavior. The scale was constructed by the investi-
gator (Gary McKay) to test change in specific behaviors which
are dealt with in STEP. The parents are asked to rate each
behavior on a continuum from "always" to "never". Both
responsible and irresponsible child behaviors are represented
in the items. This scale can be found in Appendix A.

The current study reduced the number of STEP sessions
from nine to six by combining session two (Understanding more
about your child and about yourself as a parent) with session
three (Encouragement: Building your child's confidence and

feelings of worth), session six (Natural and logical
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consequences: A method of discipline that develops respon-
sibility) with session seven (Applying natural and logical
consequencies to other concerns), and session eight (The fam-
ily meeting) with session. nine (Developiﬁg confidence‘and

vusing your potential).

Review of Literature

The review of the literature found a disparaging num-
ber of research studies dealing with preventative interven-
tion methodologies for presenting pathologies of military
families resulting from temporary parental deprivation. This
is surprising when one considers the variety of -studies deal-
ing with faéher absence among military familiés as presented
below.

Crumley and Blumenthal, 1973; Francis and Gale, 1973;
Macintosh, 1968; Pedersen, 1966, all reported that a signifi-
cant number of military‘dependents who were separated from
their husband or father énd were referred to a military psy-
chiatrist, had symptoms directly relating to military induced
éeparation, All but Francis and Gale (1973), whose study was
compiled through Observations_ﬁade in a military psychiatric
clinic, used non-equivalent control groups. Francis and Gale
(1973, p. 178) found that: |

‘The usual therapy had been individual with littlé
utilization of the family members, although it was
frequently the underlying deficits within the mar-
riage that predisposed the individual decompensa-

tion. A therapeutic effort directed toward a
conjoint or family approach increased the strength
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of its members to collectively cope with the un-

usual stress of the military environment (Francis

and Gale, 1973, p. 178).
A recent study by Beckman, Marsella and Finney (1979), used
24 wives (not reported as being referred to military psychia-
trists) of nuclear submarine personnel and measured levels of
depression under conditions of husband absent and husband
present. The Zung Depression Scale and the Multiple Affect
Adjective Checklist were used as the test instruments. The
results showed that wives had significantly higher depression
scores during the period of husband absence.

Other investigations have resulted in a strong em-
phases being placed on preventative intervention. Hillenbrand
(1976, p. 456) concluded her study on the effects of father
absence in military families by stating:

A paramount question, which has not been asked fre-
quently enough, is how intervention can be used to
modify the negative effects of paternal deprivation.
A prevention—driented focus on health, rather than
on pathology, may be of more pragmatic value than
that espoused by the traditional medical model. A
major aim should be that of learning how to enable
families to react adaptively to crisis.

it has been observed that the one parent fam-
ily faces a multiplicity of adjustment problems
which call for preventive social work. . . . Such
support should aid the family to cope more adap-
tively with the absence of a parent--and to utilize
the experience as a means for growth.

In her study no control group was used. Seventy~three boys

and 53 girls in sixth grade were assessed on intelligence,

classroom behavior, parental dominance, parental
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identification, and family constellation, It was found that
in first born boys cumulative father absence significantly
increased the child's perception of the mother as the domi-
nant parent. For boys with older siblings early father ab-
sence was related to increased aggression and dependency.
Findings for the girls were not significant in the afore-
mentioned variables. McCubbin (1980, p. 55) drew similar
conclusions to those of Hillenbrand (1976) when he stated,
"Family change is a natural part of adaptation to stress.
That fact underscores the value of preventative intervention
with family units by emphasizing positive coping before the
impact of separation and reunion." McCubbin reached his con-
clusions by studying the effects of various coping mechanisms
employed by wives during their husbands absence and the
mechanisms effect on the father-child reintegration. Inter-
estingly, one of the significant negative variables was,
"maintaining family interaction and stability." It was sug-
gested the reason for the negative relationship was that the
father was not included in the prbcess,‘thus the need for
preventative intervention with the family prior to the impact
of separation, that the father might be included. Preventa-
tive intervention was viewed as parental instruction by
Grady (1977), who reported absent fathers to be one of a
variety of early signs for potential child abuse cases.

‘Despite the preceding reports only one study was 105‘

cated which deals with a military preventative intervention
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program bf greatér scope thaﬁ theytypical psychotherépist——
ciient or chaplain as counselor intervention studies. Ex;
amples of these are Garrigan and Carmichael, 1979 and Peck .
and Schroeder, 1976. .

Gemelli (1979) aware of thevneed within the military
to pfomote a preventative prqgram-for healthy childAdevélop—
ment and effective parenting established such a program. »
Flexibility and reassessing concepté of child rearing were
to be stressed instead of présenting;the'"right way of rais-
ing children™ (Gemelli, 1979, p. 17). The program contained
seven sessions covering topics of parenthood and pregnaﬁcy,
infancy, early childhood, late childhood, early adolescence,
late adolescence and child abuse. Each session lésted'ong
and one half hours and was presented once a Week in‘the'Néval
Regional Medical Center - auditorium.  The program was for
~adults and an average of 177 participated in the pilot pro-
gram. Each session was broken down into a 45-minute preéeﬁ—
tation followed by a 1l5-minute bfeak and then a question and
answer period. While this was not a research study, Gemelli
did feél the high participént rate was a good indicator of
the need for that type of parenting program. A major draw
back was the need for a;qualified instructor. |

“Although no real research hasnbeeh preformed on
Gemelli's (1979) pérenting‘program, several signficant stud-

- ies have been conducted with STEP (Dinkmeyer,and'McKay, 1976
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during the last decade that have yielded positivé results, as
reported by Sellick (1978). Sellick's study is one. of the
most recent and contains an excellent bibliography'of STEP -
research. Sellick compared three STEP parént sfudy groups to
‘a control group. The three treatment groups consisted of one

group which received the "Parent's Handbook" from Systematic

training for effective parenting (Dinkmeyer and McKay, 1976),

along with the STEP presentation and a consultation, a sécond
group which received the book and preéentation, and a third
group which received only the book; The Pretest-Posttest
Control Group Design was used. Participants (64) Were
mothers who had v‘olun“teeredfJ fathers were excluded. All
three groups scored significantly higher in their.percepfion
of their Target Child's behavior than did the Confrol Group,
as measured‘by’their ratings on the Adlerian Parental Assess-
ment of Child Behavior Sgéle (McKay, 1976a).

McKay's study (1976b) was, one of the first to obtain
significant findings for an Adlerian-based parent study
group. He used a Pretest—Poéttest Control Group Design with
a sample size of n = 20. ‘All the participants were mothers
who volunteered. He found there were significant changes in>
the mothers' perception of their Térget Child's behavior
after participation in-a STEP group.

A summary of the 1iterature indicatés there are a

variety of military studies referring to the need for
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preventative intervention programs. Any literature however,
on such programs is sparse. It also appears that currently
‘there are no Adlerian-based programs (present fhesié ex-
cepted) being studied for use with military populatioﬁs.
Finally, the majority bf research on Adlerian-based parent
study groups has resulted in positive significant results

during the last ten years.



CHAPTER 2
PROCEDURES

This chapter describes the methods used to test the
hypotheses presented in Chapter 1 of this study. The follow-
ing material is discussed: The sampling procedures, research
design, research and treatment procedures, methods of mea-
surement, analysis of the data, and limitations of the

study.

Sampling Procedures

This study was conducted with the cooperation of the
Tucson Unified School District and involved parents whose
children attended schools located within the perimeter of
Davis Monthan Air Force Base (DMAFB). The schools had a
combined enrollment of 875 students. A letfer was sent home
with the students inviting military parents to participate
in a parentystudy group (Appendix B). Those parents who
were interested in participating completed the reply request
form and returned it to the school. Those who expressed |
interest were contacted By telephone to‘confirm.their will-.
ingness to participate and ability to meet the following
criteria: (1) the family was a "military family", (2) had é
child between the ages of four and 13 whom they had

16
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designated as a child with_whom they'would.likekto improver
fheir relatioﬁship (Targef Child), and (3)\could attend the
“treatment sessions.. The parents were then randomly assighéd
to one of the three treatment groups (couples who could par-
ticipate were not separated, but each individual Was‘éouhtedr

as a separate subject).

Research Design

A SQlQman Four Group aesign with a Placebo Group was
used for the study (Figure 1). Five groups with nine to ten
subjects each were used: The Pretést—Treatment—Postfest
Grou?, the Pretest-Posttest Compafison Group, the Treatment-
Posttest Group, the Posttesf_Only Comparison Group, and ther
Placebo Treatment Group. When given, each group received fﬁé
same prefest and posttest. It is important to note that |
McKay (1976b) used only the first two groups of the above de-
sign in his studys; i.e., a pretest—posttest control group
- design. All the subjecté'forbthe present study were randomlyi’
assigned to one of the five‘groups;

McKay's independent and dependent variables were used
1for this study plusrén addifional indéﬁendent variable (the

Placebo). The independent variables Were; "the materials

and delivery system of Systemétic training for effective par-
enting (Dinkmeyer and McKay,. 1976)" for the treatment groups

and group discussion of Children the challenge (Dreikurs and

Soltz, 1964) for the Placebo Group. 'The dependent variable



18

R 01 X 02
R 01 02
R X 02
R 02
R Ol P 02

Figure 1. Solomon Four Group Design with Placebo Group

R - Randomized assignment of subjects to treatment
groups

O1 - Dependent variable measures before treatmentr

02 - Dependent variable measures after treatment

X - Independent variable (treatment)

P - Independent variable (Placebo)

was, "each parent's perception of his or her Target Child's
behavior, as measured by the Adlerian Parental Assessment
‘of Child Behavior Scale" (McKay, 1976b, p. 27).

| This study also allowed for a description of extrane-
ous variables which might have acted asparticipant contami-
nates. They were: Involvement in past parent study groups,
experience with similar methods,.involvément in family coun-
seling, and exposure to previoﬁs parenting literature.. In

order to check for contamination following the posttest, a
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short questionnaire was administered (Appendix C) to the sub-
jects and each subject was verbally asked if he or she had
been or currently was involvéd in counseling.. This study
also considered the possibility of pretest sensitization,v
while the Hawthorne effect was considered and measured

through use of the Placebo Group.

Research Procedures

This study was conducted in a similar manner to that
ﬁsed by Gary McKay with the exceptions that the Mother-Child
Interaction Exercise (GBoula, 1976 and McKay, 1976b) was
omitted and the treatment was completed in six weeks. This
study was conducted as follows: |

1. Prior to the first treatment session the subjects

in the Comparison Group were contacted by'telephone

and arrangements were made for them to complete

the pretest instrument. The other squects who

were to receive the pretest had the instrument

administered to them at the commencement of their
first session preceding any treatment. The in-
strument used was the Adlerian Pafental Assess-

ment of Child Behavior Scale (McKay, 1976a) which

asked the parents‘to rate their Target Child's.

behavior. |
2. All subjécts_involved in the treatment groups had

the posttest instrument (the same instrument as
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was used in the pretest) administered to them |
following the last treatment presentation. Ali the
remaining subjects were contacted by telephone and
appointments were made for them to complete the post-
test. All subjects were given the questionnaire
found in Appendix C and the Family Consent Form
found in Appendix D with the posttest. |

3. The Placebo Group had the instrument administered
to them in the identical mannér as the Pretest-

Treatment-Posttest Group.

Treatment Procedures

The subjects who participated in the STEP group
(treatment groups) received six weeks of treatment. Each
week the parents attended one session for two hours. They
used the STEP Parent's Handbook (Dinkmeyer and McKay, 1976),
covering one or two chapters per week. The nine chapters
contain the following information:

Chapter 1. Understanding Children's Behavior and Mis-

behavior—fThis chapter presents a "practical theory" of why
children misbehave, the value and human worth of all indi-
viduals regardless of age, essentials of building positive
relationships, defines encouragement, importance of communi-
cating love to children,‘and the goals of positive behavior

as well as misbehavior.
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Chapter 2. Understanding More About Your Child and

About Yourself as a Parent--In this chapter, parenté learn

how children use emotions in velation to their goals of mis-
behavior. Parents also learn how they formulated their life
styles and how they form an important part of their éhil—,
dren's life styles. Finally, parents are taught the advan-
tages of being a responsible parent that allows their child
to develop responsibility rather than a controlling or
superior parent demanding perfection,- This session helps
parents realize how maﬁy_of their expectations for their
children are discouraging te the child rather than encourag-
ing. |

Chapter 3. Encouragement: Building Your Child's Con-

fidence and Feelings of Worth--This chapter emphasizes the

importance‘of distinguishing between "the deed" and "the
doer of the deed" in relation to the child's feelings of
self worth. This is emphasized as the basic difference be-
tween "praise" and "encouragement." Parenté practice using

the language of encouragement during the session.

Chapter 4. Communication: How to Listen to Your Child--
Roles parents play when their children try to express fheir
feelings are demonstrated, showing how they usually are a
deterrent to communication. The ability to reflect a child's.

feeling in both content and emotion is taught as an
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alternative method of communication, called reflective lis-
tening. Using open responses to promote communication is
also practiced while emphasizing the importance‘of‘béing
aware of non~verbal communciation.

Chapter 5. Communication: Exploring Alternatives and

Expressing Your Tdeas and Feelings to Children--The pfevious

session helps parents understand their children's concerns.
This chapter aids parents to express theilir concerns and feel-
ings without blaming others:&nﬁthem-through the use of "I"
messages. Both Chapter 4 and 5 are presented as a means of
encouraging mutual respect between parent and child.

Chapter 6. Natural and Logical Consequences: A Method

of Discipline that‘Dévelops Responsibility--Chapter 7.

Applying Natural and Logical Consequences to Other Concerns--

These chapters explain why reward-and-punishment deprive the
child from learning responsibility for his actioﬂs, or lack
of actions, and place all the responsiblity on the parents.
Théy also prevent the child from making his own decisions
and encourage resistance. As an altérnative3 natural and
logical consequences are offered. These hold the child.
responsible for his actions by allowing him to make respon-
Sible-decisions within limits and then to be écéountable'for
the decision. Also the consequences are directly related to
the behavior while reward-and-punish seldom is. Logical.con—'

sequences force the child to make a choice and, therefore,
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do not make the parent responsible for the child's decision.
This fosters both mutual respect and mutual rights. Chapter
7 continues expanding the use of logical consequences as a
means of acting, not reacting; to daily situations, emphasiz-
ing ownership. for the concerh or problem and acting accord-
iingly°

Chapter 8. The Family Meeting--This chapter brings all

the previously learned skillé into play. Guidelines for
family meetings, which encourage mutual respect, are pre-
sented along with leadership skills and methods of initiating
the family meeting.

Chapter 9. Developing Confidence andiUsing Your

Potential--The final chapter is offered as a means of en-
couragement for parents, to inhibit self-defeating attitudes
prior to giving ﬁhe program time to become effective. It
also helps parents to defend themselves against uhinformed
sources of criticism; for their efforts 6f'applying an alter-
native approach of parenting.

The parents of each sessioen were led by a master's
student in counseling and_guidance who had an understanding
for Adlerian methods of child rearing. The leader used the
STEP program for teaching and leading the six STEP treatment
sessions. The STEP prbgram contained the following mate—'

rials:
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STEP Leader's Manual: It provided background
for leading gfoup discussions and contained
a lesson plan for each_sessidn.
STEP Pérent's Handbook: It was distributed to
each parent in the group and was used for refer-
ence during the sessions and was to be studied
at home prior to each session. The Handbook
contents were described above. It was highly
illustrated with'color_cartoons, charts, points
to remember for each chapter, and a combination
check off and self evaluation form for each
chapter'suimplexﬁentation°
Cassettes: Each cassette provided simulated
situations which are common to parent-child
relationships, Solicited.group solutions, and
then provided a possible.solution{ There wés
a cassette for each session.
Posters: A full color cartoon poster which
depicted a typical scene frbm‘the concept |
for that session.
Instructional Charts : Enlarged reproductions
of the charts contained in the.Parentfs;Hand—
book. They summarized the material contained

in each chapter.
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Discussion Guide Cardsf Contained guidelines for
the group to follow while participating as a
group and were displayed for all to see throughout
each session.

Introductory Tape: Designed for stimulating in-

terest in a large group to become involved in a

STEP program. It was not used in this study.
Brochure: Same function as number seven, also not

used.

Lesson Format and Sequence

The first session began with getting acquainted exer-

cises, an explanation of the objectives of the program, and

outlined the method of presentation and use of the Discussion

Guide Cards. Lesson one then began and followed the same

outline for presentation as did the remaining eight sessions,

which was as follows:

1.

2.

Use of the poster as an introductionrto the topic.
Discussion of the "Activity for the Week: (begin-
ning with the second week). ‘

Discussed the current week‘é'reading assignmen%.
Reviewed and discussed the Instructional Chart.
Presented the cassette for the seséidn.

Considered solutions to the problem presented on

the cassette and then finished cassette.
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7. Group sﬁmmarized the session with the leader.
8. MActivity for the Week" was assigned along with
the next-week reading assignment. - .
The leader had the special responsibilities for keeping each
session within the two hour limit, keeping attendance,
thoroughly understanding the program and being able to pre-

gsent it without deviating from the manual.

Placebo Procedures

The Placebo Group was to meet for two hours each week
during the six week treatment period. The parents were to
meet as a discussion group focusing on child problems and

discipline but without a structured approach. Children the

challenge (Dreikurs and Soltz, 1964), was to be used for a

reading and reference source.

Method of Measurement

The method used for this study was identical to
McKay's first method of measurement. McKay (1976b, p. 37)
stated:

The parents were tested by an instrument which mea-
sured the parents' perception of the Target Child's
behavior. . . . The following instrument was used:

The Adlerian Parental Assessment of Child Behavior
Scale is a seven point interval Likert-type rating
scale constructed by the investigaor to measure the
parents' perceptions of their Target Child's behav- -
ior.
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McKay also presented the following information about
the Adlerian Parental Assessment of Chiid Behavior Scale
(APACBS). A peliability test of the APACBS scale was con-
ducted. The Cronbach's alpha tést for ihternal consistency
ranged from .90 to .91. The Pearson r test for stability
over time yielded a coefficient of ;97. The Cronbach's alpha
rangé during the research project was .81 to .89. The
‘Pearson r test yielded a coefficient of .83. 7

' Sellick (1879) obtained the following reliability
findings. The Pearsén correlation coefficient for thé Con-
trol Group (r = .94) showed that the instrumént is Péliable
over time. TheVCronbachfs alpha test for internal consis-
tency fanged from .89 on the pretest to .93 onithe‘posttestf
These data replicéte the findings of McKay (1976b). Each
participant's score was determined by summing fhe ratings
for each of the 32 items in the.A?ACBS. In order to correct
for missing values‘on the individual items of thevAPACBS,
each subject's mean score will be substituted for any of
his or her missing values. From these substitutions, ad-
justéd mean scdres}WaS'calculated énd used in the analy-
sis of variance (ANOVA) and analysis of covariance (ANCOVA)

" procedures.

Limitations of the Study
" The investigatorﬁrecognizes the following limitations

of this study:
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All subjects were volunteers who could possess
characteristics fhat would greatly differ from
‘a non-volunteer group. |
The study investigated changé inrthe perception
of the parents for their Target Childvonly——other
‘siblings in the family were excluded.
The number of subjects (48) was small and involved
only military families.
The results may -not be generaliied beyond the pop-

ulation from which the sample was chosen.



CHAPTER 3
RESULTS AND DISCUSSION

The purpose of this study was to determine if par-
ticipétion by military parents in a STEP program would in-
crease their attitudinal.peréeption of their Target Child's
behavior in a positive direction and be significantly greater
than the perception of militarykparents who did not partiéi—

pate in a STEP program, as measured by the APACBS.

Results

The following data is based on the information
supplied by the 33 subjects (20 mothers and 13 fathers) who
completed the study. This represents 86.5% of those partic-
ipants who began the study in either one of the two STEP
groups or one of the two Comparison groups, the remaining’
13.5% dropped out of the study. The Placebo Group Was
dropped from the study due to an insufficient number of sub-
jects followiné the second session. The .05vleve1 of signif-
icance was used for all statistical tests.

Hypothesis 1--For those participants who were pre and

posttested on the APACBS, where their pretest scores were

used as a covariate, it.was»hypothésized’that:

29
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a. Parents who participated in the STEP program would
perceive their Target Child's behavior as signifi-
cantly more positive than would parents of the Com-
parison Group who did not participate in the STEP
program, as measured by their ratings on the APACBS.
b. Male participants would not perceive their Target
Child's behavior as significantly more positive
than would female participants, as measured by their
ratings on the APACBS.
c. There would be no significant interaction between
the group and sex variables.
Two way ANCOVA ylelded an F value of 2.11 for the covariates.
This was not significant and the pretest scores were ac-
cepted as comparable. The group and sex main effects
yielded F values of .74 and .04 respectively and an F value
of .15 was obtained for the interactions of group by sex.
None of these values were statistically siénficant, as shown
in Table i. Hypothesis la therefore, is rejected while 1b
and lc are accepted. |

Hypothesis 2--For those participants who received the

posttest without the pretest it was hypothesized that:
a. Parents who particpated in the STEP program would
perceive their Target Child's behavior as signif-
icantly more positive than wbuld parents who did
not pafticipate in the STEP program, as measured

by their ratings on the APACBS.
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Table 1. ANCOVA, Parents' Scores on APACBS with Préfest 
as Covariate .

Source SS DF MS F 0P

Pretest 329.147 1 329.47  2.11 175
Group 115.45 1 115.45 7Y .409
Sex | 6.2k 1 e.2y .04 .85
Gfouprby Sex : ' .

Interaction 23.70 1 23.70 .15 .705
Residual 1721.71 11 156.52

Total 2200.86 15 146.72
Analysis of Covariance; Total n = 16

b. Male participants would not perceive their Target
Child's behavior as significantly more positive than -
would female parficpants, as measured by their rat-
ings on the APACBS.

¢. There would be no significant interaétiqn betWeen fhér
group and sex variables.

As presented in Table 2, ANOVA resulted in the gfoup and sex
main‘effects yielding F values of .53 and 1.00 respectively
and én F value of 2.74 was obtained for the interactions of
groﬁp by sex. JNohe of these values were statistically sig-
hifican‘t3 therefore, hypothesis 2a is reﬁected whilé 2b and

2c are accepted.

Hypothesis 3--The posttest mean scores of the Pretest-

Treatment-Posttest Group would not be significanfly different
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Table 2. ANOVA, Parents' Scores on APACRBS

Source sS DF MS F P
Group 72.10 1 72.00 .53 4378
Sex 135.45 1 135.45 1.00 .335

" Group by Sex ' ,

Interaction 371.25 1 371.25 2.74 .122
Residual - 1760.15 13 135.40
Total 2293.25 16 143.33
Analysis of Variance: Total n = 17

from the posttest mean scores. of the Treatment-Posttest Group
and the posttest mean scores of the Pretest-Posttest Compari-
son Group would not be significantly different from the
Posttest Only Comparisoh Group. Table 3 shows the obtained
mean scores for each group ahd the results of a one-way ANOVA
test for the four groups. The F value qbtained was .85,
which was not statistically significant, therefore the null
hypothesis could not be rejected.

Information obtained regarding known extraneous vari-
ables is as follows:

1. Parent participation in other parent study groups.

None of the subjects reported concurrent involvement

with other parent study ?rograms. One mother (3.0%

of total subjects) in the Pretest-Posttest Comparison

Group had had previous parent study group experience

'with a group which had used a behavioristic



Table 3. Pretest and
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Posttest Mean Scores with One~Way

- ANOVA B
Pretes{ Posttest
Group n Means Means
Pretest-Treatment- v

Posttest 10 145,141 157.500
Pretest-Posttest- )

Comparison 6 149.622 153.378
Treatment-Posttest 8 151.273
Posttest Only 9 148.776

Source 58 DF MS 3 P
Between Groups 387.154 3 129.051 .85 L4781
Within Groups 4403.989 29 151.862
Total 4791.143 32

33

One-Way ANOVA: Total n =

péychological approach'to parenting. Two mothers,
one in the Pretest-Posttest Comparison Group and

the other in the Treatment-Posttest Group (6.1% of
total subjects) reported past invoivement in an
Adlerian Open Center Family Counseling group as a
parent study group eéperience.. The remaining
90.9% of the subjects reported né previous experi-
ence with parent student groups.

The history of each parents' experience with.similar
methods. None of the subjects had been involvéd‘in

similar’ parent study group methods.
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3. Parents' involvement in counseling. One mother in
the Treatment—POsttest Group waé éoncurrently in-
volved in family éounseling, the remaining subjects
reported no concurrent or previous counseling expefi—
ence.

L,  Parents'" previous exposure to parenting literature.
Sixty-three point six pefcent of the-parents re-

ported none. Refer to Table 4.

The following is descriptive data that was obtained.
The annual gross income was between-$10;000 and $14,999 for
the majority of the participants, with no subjects earﬁing
greater than $24,999. Dependent wives made up 51.5% of the
study while non-commissioned officers compriéed 39,&% (of
these 23.1% were mothers) and officers (all fathers) com-
pleted the remaining 9.1%. Sevénty—eight point eight percent
of the subjects were between the ages of 26 and 35. One sub-
ject had earned less than a high school diploma while 36.3%
had earned a degree beyond the high school level. Two thirds
of the treatment subjects reported reading‘75% to 100% of the
STEP Parent's Handbook and 62.4% indicated they thought the
pfogram Was extremely beneficial whileb31.3% repdrted the
program was beneficial. Positive’dorrelations existed be-
tween the sﬁbjecté‘ age and their pbsttest mean scores, tﬁe
- percent of thé handbook_read’with their attendance, and the

subjects' education level with their income. A negative



Table 4. Parents' Previous Exposure to Parenting Literature by Group and Sex

) Adlerian Adlerian Others Row
None Only and Others Only Total
# 5 # 5 # 5 # 5 #3
Group
Pretest-Treatment- .

Posttest 8  24.2 0 0 0 0 2 6.1 10 30.3
'Pretest-Posttest-. :

Comparison 2 6.1 0 0 3 9.1 1 3.0 6 18.2
Treatment-Posttest o 12.1 2 6.1 1 3.0 1 3.0 8 2u,2
Posttest Only 7 21.2 1 3.0 0 0 1 3.0 9  27.3
Column Total 21 63.6 3 9.1 4 12.1 5 15.2 33 100.0

Sex

Male 11 33.3 c 0 1 3.0 1 3.0 13  39.4
Female ' 10 - 30.3 3 9.1 3 8.1 L 12.1 20 60.6
CQlumn Total 21 . 63.6 -3 8.1 L 12.1 5 15.2 33 100.0

# = Number of Subjects
% = Percent of Total Subjects
Parenting Literature Read: Total n = 33

q9e
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correlation existed between the subjects' education and their

-attendance 'at the STEP sessions.

Discussion

This study investigated the attitudinal perceptioh of
military parents toward their Target Child's behavior befofé
and after involvement in a.STEP program. Therresults do not
indicate that participation in’a‘STEP program will increase
military pareﬁts' perceptioné which they have toward their
Target Chila's beha&ior. This does not parallel McKay's |
V(1976b) findings or the main stream of Adlerian parent study
group research from}the past decade. Sellick (1979), pre-
sented no less than 14 Adlerian research studies which had
all obtained positive significance in their findings, as
compared to six st@dies which found no positive significant
Vdifference between Adlerian treatmgnt groups and comparison
groups. While the present study did not find a positive
" statistical significance fof the STEP program, the results
- did indicate movement toward a positive relationship that
might have been significant had a larger sample size been
available. Both of the treatment group's mean'Scores were
gfeater than their equivalent chparison group's mean scores.
The Pfetest-Treatmeﬁt—Posttest Group showed aAgain of 12.36
mean scores as compared to a gain ofyonly 3.76 mean scores

by the equivalent Comparison Group. Also, none of the STEP
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treatment participants reported the STEP program to be a
waste of their time.

The results did indicate that STEP is of equal value
for fathers and mothers since neither sex significantly out
performed the other. This stedy alse lends support to the -
assumption that the pretest does not sensitize the posttest.
The support given is that the nullyhypothesis eould not be-
rejected in the third hypothesisvof this study; |

Information gained regarding the extraneous variables
produced interesting results. There was a predominate ab-
sence of previous parenting prepabafion by the participants,
despite the fact that they all could identify a Target |
Child. Eighty-five percent of the fathers and 50% of the
mothers reported having read no pfevious parenting litera-
ture. ,It should also be noted that the parents who'had been
involved in Adlerieh Open Center Family Counseling viewed the
experience as involvement in a parent studybgroup.rather than

as counseling.



CHAPTER U4

IMPLICATIONS, SUGGESTIONS FOR FURTHER

RESEARCH AND CONCLUSIONS

Preventative intervention is quickly becoming the
cry among military mental health practitioners and research-
ers. Actual research, however, is sparse on possible
methods or programs of preventative interventioﬂ, with the
exception of individual and family counseling studies. This
is one of the few studies which has attempted to fill the
void.

Although STEP was not substantiated as a means of
altering military parents' preceptions about their Target
Child's behavior, it did indicate the need for further study
since all of the participants perceived the program as ben—v
.gficial. STEP is a program that, from the results of the re-
search, does not appear to have a built in sex bias and
could therefore be implemented equally well with military
mothers or fathers. The participating fathers' lack of ex-
posure to previous parenting matérials indicatés a.need to
include fathers in parenting programs. There also appears
to be a desire by military fatheré to be a part of parenting
programs, as indicated by'the fathers who made up 39% of the
total subjects for this study. ‘

38
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One of.the more interesting findings of the study
was that STEP participafion appears to be a Strong motiva-
tien for parents to read parenting skills material. This is
significant'when one considers the benefif of bibliofherapy
as reported by Sellick (1979) and that the majority of mili-
tary parents had read no parenting literature prior to in-
volvement in the STEP program. |

The surprise of the sfudy was the incongruence
between the feporfed benefit of the STEP program and the
insignificant results on the APACBS, especially considering
the majority of significant findings in recent years. The
small n (33) may have been the major determinate for the re-
sults of this study.r A larger sample needs to be studied
prior to making any definite conclusions regarding STEP as a
means of preventative interventien for paternal deprivation.
pathologies that might be presented by military families.

Other variables need to be studied; The short length
of time for the treatment and administering the posttest
prior to allowing a sufficient amount of time for the treat-
ment.to take effect mey both have resulted in the partial
rejection of hypotheses 1 and 2. The Hawthorne effect still
needs to be tested and different instruments beside the
APACBS need to be used in determining STEP's effectiveness.
The effects and uses of STEP as a possible motivation

toward bibliotherapy could be studied as well as actual

—
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change, as opposed to perceived change, in behavior of the
parents, the Target Child, or other children due to STEP
involvement. Studies comparing couples to individuels for
possible STEP benefit within the military would also be help-
ful. These are but a few of the variables which still need

to be considered and may have affected the present study.

Conclusion

The objective of this thesis was to investigate
whether‘participation in a STEP group by military parents
would result in a posifﬁve change of their attitudianal per-
ception of their Target Child's behavior during a six week
period.

Change of'parents' perception was not significant
at the .05 level, possibly due to the small sample size.

The results did show that neither males or females perceived
their Target Child's behavior as significantly more positive.
The interaction between the sex and group main variables and
pretest sensitization were not significant intervening var-
iables. All participatns were volunteers, military or
military dependents, and had received little or no previous
parent training. The treatment participants indicated they
felt the program (STEP) was beneficial.

The results of the study indicate that STEP may

motivate military parents to begin reading parenting
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literature, which may be considered as a type of prevénta—
tive intervention for some paternal deprivation pathologies
encountered by military mental health professionals. Further

research 1s still needed.



APPENDIX A

ADLERIAN PARENTAL ASSESSMENT OF

CHILD BEHAVIOR SCALE%*

*McKay, G. D. Adlerian pafental assessment of child behavior
scale. Unpublished test, The University of
Arizona, 1976. - Reproduced by permission.
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GROUP LEADER David C. Brown

PLEASE NOTE: All of the requested information is for the purpose of re-
: search. Individual responses will be held in strictest
confidence. :

NAME ' DATE

IDENTIFIED CHILD® ‘ AGE SEX

*One of your children with whom you want to lmprove your relationship.

Your ethnic group: ( ) Caucasian ( ) Black ( ) Hispanic ( ) Asian
( ) American Indian ( ) Other -

Your Sex: ( ) Male ( ) FPemale Single parent family
Two-parent family ..

Your Age: ( ) 20-25 ( ) 26-30 ( )31-35 ( ) 36-40 ( ) 4l-u5
() 46-50 () Over 50 - ~

Your highest completed education: ( ) Did not finish high school
( ) High school ( ) Associate degree ( ) Bachelor's degree
( ) Graduate degree

DIRECTIONS: Please circle the number for each item which best describes
your identified child's behavior as you see it. Please try
to respond to every item. ‘

ALWAYS.
VERY OFTEN
OFTEN
SOMETIMES
SELDOM

VERY SELDOM
NEVER

Your Identified Child:

1. Has to be called more than once to
get out of bed in the morning.

—
N
w
=
o
o
~J

2. Gets dressed for school without )
being reminded. : 1 2 3 4 5 6 7

3. Remembers to take lunch money, _
books, etc. to school. _ 1 2 3 4 5 6 7

) 4, Leaves for school Without'being )
' reminded. ' ' o i1 2 3 & 5 6 7



10.

11.

12,

13.

14,

15.

16.

17.

18.

Your Identified Child:

Makes helpful suggestions during
family discussions.

Involves you in resolving verbal
arguments with other children
(for example: brother or sisters,
or children in the neighborhood.)

Involves you in resolving physical
fights with other children (for
example: brothers or sisters, or
children in the neighborhood.)

Does chores without being reminded.

Figures out solutions to his/her
own problems.

Changes behavior when told that
it bothers you.

Puts dirty clothes in hamper with-
out being reminded.

Argues with you.

Leaves belongings scattered
around the house.

Interrupts you at inappropriate
times. o

Is on time for meals.

Eats most food offered without
being coaxed.

Has table manners which are
acceptable to you.

Tattles on other children (for
example: brothers or sisters,
or children in the neighborhood.)

ALWAYS

l-_l

VERY OFTEN

N

OFTEN

w

SOMETIMES

=

3]

'SELDOM

VERY SELDOM

(o2}

NEVER

3

Iy



19.

20.

21.

22.
23.
24,
25?

26.

27.
28.

29,

30.
3l.

32.

Your Identified Child:

Throws temper tantrums.

Shares problems (s)he can do
independently.

Is considerate of your feelings.

Requests help on tasks (s)he can
do independently.

Cleans up after snacking without
being reminded.

Behaves in such a way that you
find yourself feeling hurt.

Behaves in such a way that you
find yourself feeling annoyed.

Behaves in such a way that you
find yourself feeling discouraged,
believing that the child cannot
improve. '

Behaves in such a way that you
find yourself feeling angry.

Stays with difficult tasks until
they are completed.

Disturbs you when your are driving.

Remembers where (s)he puts
belongings.

Has to be told more than once to
go to bed.

Is quiet aftervgoing to bed.

ALWAYS

'_.l

VERY OFTEN

N

OFTEN

w

SOMETIMES

=

SELDOM

ol

VERY SELDOM

»

NEVER
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LETTER TO PARENTS
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A Parent Discussion Group is the place to go if:

You are weary of telling, scolding, urging and reminding
children to behave, to stop arguing, to wash, to eat, or
to do school work.

You would like to see your child do better and be happier
with school work.

You wish to air, share, and learn to cope with more every-
day problems of child- adult relationships at home and at
school.

' In our culture we train for practically every kind of job,

but we negleect training for our most important job——that of
parenthood. This program is designed to help give training
to parents in practical and effective methods of democratic
family living. Parents who gain appropriate information
through this program will be able to handle the normal day to
day relationship with their children with greater ease, ef-
fectiveness and friendship.

Borman Elementary School, will soon be the meeting place for
one of the following Parent Discussion Groups: 6 weekly ses-
sions each 2 hours in length using Children: The challenge
by Rudolf Dreikurs; or 6 weekly sessions each 2 hours in
length using Systematic training for effective parenting by
Dinkmeyer and McKay. Both formats are based on Adlerian
child-raising methods. Your materials will be loaned to you
by Developmental Career Guidance. The group leaders are lay
people who have had training and experience in other discus-
sion groups or counseling and guidance graduate students from
The University of Arizona.

These particular groups will be part of a research project
designed to evaluate the program's effectiveness. The infor-
mation obtained from this study will assist the Project in
determining if Parent Discussion Groups are meeting the needs
of military parents, in improving their relationships with
their children. In order to conduct this research partici-
pants will be asked to complete two tasks which will not in-
volve more than one hour's time the week prior to the first
meeting, and the week following the last meeting. Individual
information obtained from this study will be confidential.

Due to research restrictions, two of the groups will be de-
layed until May. All groups will be asked to participate in
the two tasks at the same time.
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If you would be interested in joining a Parent Discussion
Group, fill in the slip below, tear if off and have your
child return it to school. Thank you for your interest. You
will be contact soon. ‘

NAME

ADDRESS

PHONE - SCHOOL

AGES OF CHILDREN

I would be interested in joining a: morning group
evening group

Please state days you could NOT attend meetings.

We do not live close to the school our child is attending.
Please place me in a group located near my home

If you have any questions, please contact Barbara Barkenbush.
Telephone number 296-2341.



APPENDIX C

POSTTEST QUESTIONNAIRE
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Please respond to the following:

Your Rank

Your gross family income (annual) () 0 - 4,999
( ) 5,000 - 9,999 (¢ ) 10,000 - 14,999 ( ) 15,000 - 19,000
( ) 20,000 - 24,999 - ( ) 25,000 - 29,999 ( ) 30,000 or more

Have you ever participatéd in any other parent study group?
( ) Yes ( ) No
If so, When

Where

Type of Program

Size of Group

Please 1list other parenting books (not the STEP Parent's
Handbook) that you have read.

During this STEP parent study group:

Prior to this STEP parent study group:

What percentage of the STEP Parent's Handbook did you actu-
ally read? ( ) 75% to 100% ( ) 50% to 75% ( ) 25% to 50%

( ) 25% or less
Which statement best describes your feelings toward the STEP
program: '
( ) Extremely Beneficial ( ) Beneficial ( ) Undecided
( ) Not Very Beneficial ( ) A Waste of Time

Thank you for your participation,
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- The primary objective of this project, Systematic Training
for Effective Parenting: Effects on Behavior Change of
Parents and Child, A Replication Study, 1s to determine the
effectiveness of a group study program entitled, "Systematic
Training for Effective Parenting" (STEP), and to validate a
previous study. Participation is totally voluntary and free
of charge. This project requires that the mother or father
of the family be active military with children between the
ages of four and 13 living at home. The weekly STEP sessions
will be approximately two hours in length for a period of

six weeks. All sessions will be at Borman Elementary School
~ located on D.M.A.F.B. The parents involved in the study will
be asked to complete a behavioral checklist before and after
the STEP sessions. '

Participants will be randomly assigned to one of five groups-
two of which will not begin the six STEP sessions until
after the other three groups have finished (for research pur-
poses). All groups will be asked to participate in the be-
havioral checklist during the same weeks.

There may be some discomfort with regard to disrupting one's
current parent-child interaction format. All parent-child
interaction alternatives which are presented will be left to
the discretion of the parents for implementation into their
own family, thus minimizing this effect. It is expected that
+all families will benefit by improving their parent-child
relationship.

Feel free to ask the principal investigator (David C. Brown)
any questions throughout the project. You are free to with-
draw at any time from either the project and or the STEP pro-
gram without risk to your STEP group leader or principal
investigator relationship. All information collected regard-
ing your family will be held in strictest confidence by David
C. Brown and his major advising professor.

"T have read the above 'Family Consent'. The nature, de-
mands, risks, and benefits of the project have been explained
to me. I understand that I may ask questions and that I am
free to withdraw from the project at any time without incur-
ring i1l will. I also understand that this consent form will
be filed in an area designated by the Human Subjects Commit-
tee with access restricted to the principal investigator or
authorized representatives of the particular department. A
copy of this consent form is available to me upon request."



Date

53

Family's Signature

Witnessed by:

Date

Date .

Date

Date
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