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ABSTRACT

A counseling based alternative education program for 
the junior high school is described. The alternative pro
gram is intended to serve as a means of reaching students 
who would otherwise be removed from the public school system 
and is viewed as a method of allowing these students the op
portunity to learn school survival skills necessary for suc
cess in the regular school program. -

A model alternative education program involving 
counseling, academic work, acceptance of responsibility, 
growth through challenge and parent cooperation is pre
sented. Also included is a program cost estimate and a 
selected review of parenting literature.



CHAPTER 1 

INTRODUCTION

Ninety percent of America's children attend public . 
school (Graubard, 1972). One of the most striking features 
of this institution is its monolithic structure (Rantini 
and Young, 19.70). From Boston to Burbank all public school 
systems are structured along similar lines. Each system has
a. Board of Education, a set of administrators and a set of 
schools. Each school has a chief administrator, a set of 
teachers and. a curriculum. This often produces homogeneity 
in teaching and teaching methods. Unfortunately, public 
schools serve a population that is by no means homogeneous 
(Fantini and Weinstein, 196 8). The cultural and racial di
versity of the student population poses special problems for 
America's public school system. Whether by plan or accident, 
public schools serve as a basic socialization tool (Benier 
and Williams, 1973). Designed and largely staffed by the . 
dominant white, middle-class culture, the structure of the 
public school system reflects white, middle-class values and 
expectations (White, 196 8).

Such a situation would seem tailor made for clashes 
between differing; cultural expectations and value systems.
A look at discipline records for any large school system .
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does seem to indicate' that a disproportionate number of stu
dents who get into trouble at school are from other than 
white, middle-class backgrounds (Kaeser, 197 9).

The heterogeneity of the student population in most 
public school systems is beyond question. Recent court de
segregation decisions, immigration of Cubans, Mexicans, 
Haitians and Southeast Asians have all combined to destabi
lize school populations (Time Magazine,1980). In addition, 
recent legislation has added a whole new population to the 
public school system. As recently as five years ago it was 
common practice for many public school systems to refuse to 
accept children with significant handicaps (Kuriloff, 1974). 
In 1975, the United States Congress enacted PL 94-142 "The 
Education of All Handicapped Children Law." The intent of . 
the law was that all "exceptional" children be educated at 
public expense no matter what their handicap (Irvin, 1976). 
As a result, public schools no longer refused to educate 
handicapped children and the educational system acquired yet 
another "culturally diverse" group.

The effect of all this litigation and legislation 
has been to force the public school system to accept ■ 
students who do not fit into the "mainstream" . , . . students 
for whom it was never designed. Many of these students are 
accommodated in special programs. However, in spite of . 
existing programs, there is still, a. very . visible group of 
students whose needs are not being met by the public school



system. These students are quite familiar to administra
tors , deans and counselors. They are the students within 
the normal range of intelligence and ability who nonetheless 
fail to function in the normal school program: the ditch-,
ers, the drop-outs, the drug-users and the repeatedly dis
ruptive. ' „

Many of these problem students are from backgrounds, 
divergent from the cultural and socioeconomic mainstream 
.(Stimson, 1980). It can be argued that this divergence con
stitutes as much of .a handicap as the more- orthodox cate
gories of learning disabilities, blindness, hearing

■ - •» -

impairment, etc. These students pose insoluable problems 
for the "public school systems; problems that can be dealt 
with at present only by eliminating the students from the 
system.

If the argument that these students are in their own 
way handicapped can. be accepted , then according to PL 94-142 , 
the public school system must find some way of coping with 
these "exceptional" students and integrating them back into 
the system.

Statement of Purpose 
The purpose of this manuscript is to provide a 

counseling-based alternative educational model for dealing 
with junior high aged students whose inappropriate behavior



makes it difficult for them to function successfully in a 
regular junior, high school. j

Rationale
In light of the background information from the in

troduction, the following rationale for an alternative edu
cational model in the:junior high is offered.

1. In a pluralistic society such as ours, it is 
useless to think that all students will benefit 
equally from the same educational model.

2.' Having a background divergent from the dominant 
culture may be as significant a handicap as 
hearing or sight impairment.

3.. PL 94-142 would seem to indicate that the public 
school system must be adjusted to fit the needs 
of all children.

4. Emergence of school-related problems is more
problematic during junior high than at the
elementary or high school level. .

■ *

5. Students who are not coping with the public 
school system have not failed; the system has 
failed them. ' .

Assumptions
The following assumptions have been made in present 

ing this model of an alternative education program:



All behavior is purposeful, and goal-directed.
All people have, a life-style, that incorporates 
their personal beliefs and private logic- 
Dysfunctional beliefs lead to inappropriate 
behavior.
By exposing these dysfunctional beliefs, a change 
in the life-style can be made that will lead to 
a more satisfying school experience.
Passage through life is characterized by choices. 
Through counseling, students can be made aware of 
the choice-making process and aided in the mastery 
of responsible choice-making.
A crucial task facing educators is the facilita
tion of transition from childhood to adulthood. 
This is particuarly critical during the junior 
high, years when insecurity and uncertainty-can 
lead to alienation from school and from community 
values and priorities.
Given the appropriate environment, any student 
can learn.
Understanding and acceptance of self and of per
sonal responsibility' are desirable, normal 
adult characteristics.
Stress can serve as a stimulous for the self- 
discovery process.



Socialization skills and a sense of self-worth are 
of critical importance, in coping with the real 
world.

Limitations
The program operates within the following limita-

The program targets only the junior high student. . 
The program is not a dumping ground for troublesome • 
students. Only students who come to the program of 
their own free choice and are willing to work will 
benefit from the program.
The program adheres to Mario Fantini’s seven basic 
criteria for successful alternative programs 
(Fantini, 1976).
a. The alternative cannot be superimposed but must 

be a matter of choice for all participants: 
teachers, parents and students.

b. The alternative program is viewed as another but. 
not necessarily better way of providing educa
tion alongside the,existing program which con
tinues to be legitimate.

c. The alternative program does not practice 
racial.,, religious or socio-economic exclusivity. 
Equal access is guaranteed.



d. Alternative programs cannot make exaggerated 
claims of accomplishments that may be deceptive 
in the long run.

e . Alternative programs are aimed.at a broad, com
mon set of educational objectives, not just 
limited objectives. Alternative public schools 
are responsible to the public for comprehensive 
cognitive and affective goals that cannot be 
compromised, including basic skills, learning 
to learn skills,, talent development, socializa
tion of basic societal roles (citizen, consumer 
worker) and self-concept development.

f . Alternative programs, should not cost more money 
than existing per student expenditures.

g. Alternative programs must be evaluated.
4. The program will not work very well in a regular 

school setting (see Appendix A).

Definition of Terms 
The counseling and the education fields have both 

produced their own private jargon. To aid the.reader, var
ious of these terms have been defined.

Confrontation— In counseling terms, meeting an issue 
head on, not ducking a problem but working through it in
stead .
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Cume Folder-— The individual record file kept on each 

student by school systems. The term cume is a shortened 
version of the word cumulative.

Dysfunctional Beliefs— A term arising out of the concept 
that behavior is a function of a person's beliefs regarding 
him/herself and the "real" world. Beliefs which don’t align 
well with reality or which have negative consequences may be 
termed dysfunctional. ", '

Encouragement— -Drawing attention to a person’s assets 
and enhancing a person’s faith in/him/herself.

Exceptional Children--". - . one whose educational re
quirements are so different from the average or normal 
child, that he/she cannot be effectively educated without 
the provision of special educational programs, services, 
facilities or materials" (Gearheart, 197 2, p. 2).

I.E.?.'— An individualized education plan composed of an 
evaluation of student strengths and weaknesses, current 
standardized testing scores on reading, math and spelling, 
and educational goals for a particular nine week instruc
tional period. ' ■

Lifestyle--"A person’s views of him/herself, and his/her 
world, the routes he/she chooses to overcome his/her pre- . 
sumed inferiority and his/her characteristic attitudes and 
behaviors are collectively called the person's lifestyle" 
(Kern, Matheny and Patterson, 197 8 , p . 4) .'



Open Classroom— The open, classroom features a reorgani
zation of the traditional classroom into learning centers 
through which students move at their own pace during the 
day. The idea behind moving to an open classroom situation 
is to allow students more flexibility and freedom in learn
ing while still maintaining control of curriculum.

Private Logic— The conceptual framework through which'a 
person interprets events that happen to him/her, the belief 
system through which a person views reality.

■ Role Playing-— A therapeutic technique involving asking 
a person to play a part other than his/her usual self in 
order to try put new behavior. .

Self-image— A person's private evaluation of him/herself, 
the sum total of a person's beliefs about his/herself.

Standardized Test--Any test for which normative data is 
available, in this paper, tests used by school systems to 
measure pupil achievement.

STEP Program— Systematic training for effective parent
ing, a counseling based program created by Dinkmeyer and 
McKay in 1976. The program has been used extensively by the 
Pima County Career Guidance Project in Tucson, Arizona to 
train parents in more effective ways of dealing with their 
children.
. • '.Values Clarification— Specifically the name of a book by 
Simon, Howe and Kirschenbaum (1972). It is a method of al
lowing people to explore their own values systems and



compare their beliefs with those of others, a very useful 
tool for group work.

Voucher Plan— A proposal originating with economist 
Milton Friedman.. In brief, it would is sure each family a 
voucher redeemable for a certain amount of money. The fam

fily could then shop around and spend the voucher on which
ever educational model was preferred for the children 
(Fantini, 1976). - -



CHAPTER 2

SELECTED REVIEW OF THE LITERATURE

Historical Background 
The American. Public School System has its roots in 

the doctrinaire institutions of Medieval Europe. Education 
was a function of the Roman. Catholic Church and available to 
only a select few. Knowledge was considered a fixed com
modity with a prescribed, invariant method for acquisition 
(Pantini and Gittells, 1973).

The early protestant immigrants to this country 
brought with them the belief that each man was his own 
priest. Such a belief led logically to a need for each man 
to be literate. An educational system was required and in 
a series of laws passed between 1642. and 1647, the Massachu
setts General Court established a compulsory, tax-supported 
school system (Ikenberry, 1974).

Although the foundation for a universal, compulsory, 
tax-supported public education system was established in 
17th century Massachusetts, the full realization of the 
public, school system did not come about until the early 2 0th 
cehtury. By 1920, a combination of child labor, and compul
sory attendance laws had succeeded in creating the public • 
school system as we know it today (Butts, 1978).

- ' : 1 1  V  .■>.. :
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Education was now for the masses instead of a priv

ileged few. However, the basic educational model had not 
changed. Staff and students were still trapped in a system 
designed in Medieval Europe. ■ Most teaching still focused on 
mastery and regurgitation of fixed quantities of information. 
The guiding spirit of the public school was still authori
tarian and coercive (Fantini and Gittells, 1973).

The System Falters 
With a few minor cosmetic touches, the same educa

tional system prevailed into the decade of the 196 0’s 
(Fantini and Gittells, 197 3). '

The social trends of the I96 01s (civil rights, 
counterculture, anti-Vietnam war movement, etc.) exposed the 
Medieval underpinnings of the system. Shocked educators 
made strenuous efforts to improve it, a concerned Congress 
poured millions of dollars into Upgrading it. The results 
were not encouraging: .

”. . . we spent our fiscal and human resources at
tempting to improve a uniform 19th century institu
tion. The result is , at best, an improved, outdated 
institution . . ... our compensatory, add-on efforts
at reform are slowly being assessed as general 
failures" (Fantini, 197 6, p. 3).

The Rise of Alternative Schools 
Throughout the decade of the 1960’s and on into the 

1970’s, dissatisfaction with.the public school system led to 
the establishment of a variety of alternatives.
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A. S. Neill’s popular book Summerhi11 (19600 sounded a cry 
for concern with individual freedom. Neill's thesis that 
authoritarian and coercive methods of education;: only stifled 
a child's development found many ready believers.

The open classroom concept popularized by Charles E. 
Silberman* s book., Crisis in the Classroom (1970) caught on 
as a way of giving students more freedom and making the 
classroom structure less formal.

As a spinoff of the civil rights movement, boycotts 
of public schools led to'establishment of "freedom schools." 
These schools featured a curriculum tailored, to the specific 
needs of the children enrolled and taught by adults cul
turally attuned to the concerns, of the black community 
(Fantini, .1976).

White counterculture movements explored alternative, 
schools as a method for societal renewal. Allen Graubard's 
book, Free the Children: Radical Reform and the Free School
Movement (1972) is an excellent source for detailing the 
flowering, of radical alternative schools.

Even more radical was a proposal by Ivan Illich in 
his book, Deschooling Society (1971). Illich suggested that 
the public school system be completely dismantled and re
placed with what he called "education networks. Illich 
envisioned- the networks as being composed of the various - 
modern communication media. . - ■ -....,
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Predictably, the clamor for alternatives outside of 

the public education system stimulated a reform movement 
within the system. ;

Fantini (197 6., p. 9-12) has categorized public 
school alternatives as follows:

Classroom Alternatives— Certain teachers, uncomfortable . 
with a traditional Classroom, structure may elect to change 
the structure in order to make it more flexible. Such modi
fications might range from merely rearranging the furniture 
to a program where students create their own curriculum.

Schools Within Schools— This concept entails splitting 
what was formerly one school into a set of smaller schools 
each emphasizing a certain pattern of education. As an ex
ample, a junior high school could be split into three separ
ate schools with patterns ranging from a traditional model 
to a very flexible model in which students would bear most 
of the responsibility for making curriculum choices.- Stu
dents would then-be allowed to choose the model that suited 
them best.

Separate Alternative Schools— Separate schools are an . 
extension of the school within school concept.. Their ad
vantage lies in freedom from conflict with other educational 
patterns within the same facility. •

Systems of Alternative Schools— Some school districts 
have offered a selection of alternatives within the dis
trict . For example, the Tucson Unified School District in
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Tucson, Arizona., offers seven different alternative programs 
ranging from night school for high school students who work 
during the day to a very unstructured student-centered al
ternative high school stressing student-directed educational 
experiences (Buus, 1980).

Options in Education 
In conclusion, the philosophy that emerged out of 

the experiences of the 1960 1s and 1970f s stressed that not 
all students benefit equally from the monolithic public 
school system. Rather than teach every child in the same 
.way and fault those who failed to learn, educators began to , 
look at alternative ways of educating children whose -'main
stream education experiences were unsatisfactory.

Alternative programs ranged from nearly traditional 
to extremely unstructured, student-directed curriculums but 
all programs had one important similarity; instead of forc
ing the learner into a single mold, they were tailored to 
fit the learner.



CHAPTER 3

MODEL 

Program Components
■

The Alternative Program is composed of the following 
five components:

Student Counseling-— The Alternative Program is counsel
ing based.. Each student will participate in daily group 
counseling sessions and will receive.individual counseling 
on a regular basis as well. The goals of the counseling 
process are to allow each student to gain insight into him/ 
herself, to develop problem-solving skills, to gain self- 
acceptance and a more positive self-image, to work through , 
problems impeding the learning process and to grow as a 
person.

.Learning-rThe Alternative Program, is committed to creat
ing an appropriate learning environment for each student. >• 
Instruction will be individualized with each student working 
at his or her own pace. ■ Students entering the program will 
be placed at a level that will challenge but not discourage 
them.. Each student will have an Individualized Education 
Plan consisting of standardized tests such as the Peabody 
Picture Vocabulary Test, the Gates-McGinity Reading Test, 
etc., teacher-student evaluation of strengths and

-' : ■■■■ is ■-
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weaknesses and goals for a nine week instructional period. 
'Lessons will stress concept mastery and will be keyed to the 
standard junior high school curriculum. Whenever possible, 
volunteers.will be used to see that all students receive 
needed attention.

Building Renovation and Maintenance--Renovation, repair 
and maintenance of the building are shared responsibilities 
of the staff and students. Together, they will do all nec
essary cleaning and repair. In this manner it becomes their 
building, something toward which everyone is able to make a 
contribution.. Building renovation and maintenance is also 
built into the curriculum as a type of "hands-on” applica
tion of learned concepts. ■ •„

Challenge--People grow by finding their limits and then 
stretching beyond them to create new limits. Facing chal
lenges is an essential part of this process. The challenges 
in this program are both physical (in the form of wilderness 
experiences, etc.) and mental (meeting the challenge of 
group dynamics and personal change) and are designed to 
create the stress necessary for self-discovery,
■ ■ Parent Meetings— Children are not raised in a vacuum. 

Home life exerts a powerful influence on children. As stu
dents in the program grow and. change, parents need to be 
equipped to handle the changes. . New skills, information and 
encouragement must be provided to parents so that they can 
develop different ways of handling things when old ways
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prove unworkable. The six parent meetings are designed 
mostly as educational experiences and opportunities for the 
parents to provide feedback about the program.. ,

Program Goals
There are five program goals, focused mainly on im

provement of self and augmentation of social skills.■
Improving Self-Image--Most chronic ditchers and trouble

makers have a poor self-image. They see themselves as 
failures and school as the source of that failure, a place 
where they are embarassed, frustrated and humiliated.
Through the counseling process, the supportive atmosphere 
and the challenge aspect of the program, the student will 
discover hidden strengths upon which a more positive self- 
image may be built. '

Improving Family Atmosphere— Counseling experience indi
cates that most parents try to do the best possible job in 
raising their children. Parents of students entering the 
program are not. necessarily bad parents but are likely to 
have reached a point where nothing they do with their child 
seems to work. Through the required six discussion sessions , 
parents will be acquainted with different techniques of 
dealing with their children that may work better than those 
they have been using.

Accepting Responsibility— Many students seen by adminis
trators, deans' and counselors accept no. responsibility for
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their actions, preferring to blame circumstances or others 
for their troubles, Part of the transition from child to 
adult is learning to make choices and accept responsibility 
for those choices. Students who spill milk are welcome to 
cry over it but they must not be allowed to say "The cup did 
it." . As part of the program, students will be involved in 
making decisions at all. levels and accepting responsibility 
for those decisions.

School.' Survival Skills— Students who are successful in a 
regular school setting have some school survival'skills that 
candidates for this program lack. A major portion of the 
program will be aimed at teaching students the survival 
skills they lack including such fundamental socialization 
skills as getting along with others, group cooperation and 
caring for others. More school-specific skills such as 
time management, test-taking and study skills will also be 
taught.

Re-Entry into the Regular School— The ultimate goal of 
the program is to successfully re-enter the student into the 
regular school program.. Because of individual differences, 
no timetable can be attached to this re-entry.

Program Sections ’
The program sections dealing with selection of stu

dents, program levels and point system rely heavily on a 
manuscript developed by Butler and Engle, 197 5.
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Grateful acknowledgment is made for permission to reproduce 
portions of it herein.

Selection of Students
Step 1-— RECOMMENDATION, is made by any teacher, counselor, 

administrator, parent, student or self-referral. The recom
mendation will be made to a screening committee composed of:

A. The director of the Alternative Program
B . The regular school counselor
C . A student from the Alternative Program

Step 2— The SCREENING COMMITTEE will check out the rec
ommendation and see if the student is a possible candidate 
for the program, Basic criteria would be:

A. Continual difficulty in functioning in the regular 
classroom . ,. '

B. Personal or home problems that interfere with school 
. performance '

C. Continual unexcused absences
D .. Difficulty with community and law enforcement 

agencies
E. Hostility toward adults and authority figures
F. A special criterion would be that repeated attempts 

to. produce productive change in the regular school 
have failed. This is based on the belief that:
1. The regular school should have programs which 

respond to the needs of most students.
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2 . The Alternative Program wants to produce stu
dents who can function well in the regular

. school, hot escape from it. :
3. The Alternative Program must not be used as a 

casual way of eliminating problems in the reg
ular school.

.Step 3— The RECOMMENDATION of the screening committee' 
will be either that the student:

A. Be given special attention and help by the regular 
school counseling staff

B. Be considered for admission to the Alternative Pro
gram

Step M-— ENTRANCE procedure: If recommended to the Al
ternative Program, the student and at least one parent or 
guardian would have an interview with a staff member. The 
interview would:

A. Explain the program fully
B. Gain permission for psychological testing and other 

assessment
C. Gather background information on the student and 

the faculty
D . Establish the nature of the general problem which 

led to referral
E . Make a decision to accept or not accept the student



F. Have all - three parties sign a contract (agreement)., 
as shown in Appendix B, which makes sure the stu
dent , parents and staff have a clear idea of.the 
responsibilities of all parties involved.

Step 5— TRANSFER: Return to.the regular school will be 
made only by mutual agreement of the program staff and the 
student. Because the Alternative Program will try to keep 
pace with the regular school curriculum, the re-entering 
student should not find him/herself too far behind.

The. following is a description of the program levels 
program rules, method of progress assessment and the point 
system. To aid the reader a flowchart (Figure 1) of the 
various program levels has been provided.

Program Levels
Level Two— Normally, students will enter the program at 

level two.: Students at level two:
A. • Will be given all breaks during the day (if earned

during the time prior to the break)
B . Will eat lunch on campus in.the presence of a staff 

member or volunteer
C . Will participate in group work projects
D . Will write academic contracts regarding all their

studies, as shown in Appendix C , (this will be done 
the first 15 minutes of each day)
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:;,,lf out of Pro~tra::> 

?lace Self out of Pro am 

Place Self out of Program 

Figure 1. Program Levels Flowchart 



Level Three-—Students have earned eligibility for level 
three when "they have:.

A. Earned 250 points (10 points maximum can be earned 
on any school day)

■ B.. Participated in the execution and completion of a 
group project

C. Maintained an average grade, standard (C)
D . Level Two. students move to Level Three by:

1* Finding a Level Three student who will sponsor 
him or her at the group meeting

2, Being presented to the group for public review 
of his/her. request

3. The review will concentrate on both the stu- 
dent's accomplishments and his/her attitude

E . Level Three students:
1.. Will have the free lunch privilege (may leave 

campus for lunch)
2. Will be allowed all breaks
3. Will have the privilege of a personal work

project
4. Will remain on academic contract

Level Four— The student has earned eligibility for Level 
Four when he/she:

A. Has earned 250 points (10 points maximum per day)
B. Has maintained a "B" average
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C . Has evidenced some solid personal development. This 

means internal psychological work (indicated by work, 
with the counselor, contribution to group meetings 
and projects, etc.)

D. Has completed six hours of personal development work 
with the staff counselor

E. Has completed required reading in the area of per
sonal development

F. Level Three students move to Level Four by:
1. Having a staff member as a sponsor
2.. Having the sponsor present him/her to the group 

for consideration of the application
G. Level Four students will:

1. No longer have to do work by contract
2... Be given all breaks
3. Have the free.lunch privilege
4. Attend staff meetings
5. Serve on the screening committee
6. Have a personal project if desired
7. Maintain a "B" average

Level One— This level is for students who have seriously 
violated their contracts and have placed themselves out of 
.the program. Re-entry consists of the following steps:

A. The student presents, him/herself to the group
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B. The. student .identifies his/her problem area to the 

satisfaction of the group
C. The student makes a contract to work on that problem

area. The contract must satisfy the staff and stu
dents

D. The student must be willing to accept the require
ments of Level One listed below

E..-' The. student must be voted in. Each Level Two, Three
and Four member and each staff member present will
vote. Those Level Two members who vote for the stu
dent are subject to loss of their own points each 
day that the re-entering student fails to earn.his/ 
her points while at Level One. This requirement is 
calculated to eliminate the "I voted for you; you 
vote for me" syndrome.

F. The Level One student will:
1. Not have normal breaks but will remain in the 

classroom at break time and at his/her desk 
silently

2. Remain in the classroom at his/her desk in 
silence during lunch

3. Have lost all. Level Two or Level Three points
G. A Level One student may move to Level Two when:

1. The student has completed, eight consecutive
days, of ten points each
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2. The student has satisfied the terms of his/her 
contract

3. The student has observed all Level One restric
tions -

Program Rules
<#*A. There are four student components to the program. 

Students choosing not to participate in any compo
nent will place themselves out of the program

B. Students may also place themselves out of the pro
gram by:

• 1. ' Any unexcused absence
2. Any violence or threat of violence
3. Any use of drugs, anytime, anyplace
4. A collection of eight zero days in a floating,

30 day period
C. No amount of tardiness is acceptable
D .. Once a student enters the program, he/she may not go 

back to any regular school in the district until he/ 
she has earned his/her way out of the program to the 
satisfaction of the staff. •

Assessment of Student Progress
A. A needs assessment to determine which skills and be

haviors need improvement and change will be admin
istered to incoming students
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B. Measurable goals and objectives will be established 

to meet those needs and will be set forth in a stu
dent I.E.P.

C. The I.E.P. will serve as a baseline indicator of 
progress

D . Quarterly summaries will be compiled on each student 
and used as report cards. Summaries will contain 
both letter grades and a written evaluation

E. Daily student progress will be recorded on a large
wall chart as well as in a master grade report

F . Students will take all standardized tests required
by the district

G . Each student will contract for daily work and ful
fillment or non-fulfillment of contract will be

. recorded
H. A student attendance record will be kept
I. Grades will be used to record scholastic achieve

ment. The grading system will consist of the letter 
grades "A” and "B" and an "I" (incomplete) for work

. still in progress
J, Tests will be used as necessary to assess basic

attitudes, interests and social interaction skills
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Point System

A point system will be used as a measure of student 
performance because such a system is easy to administrate 
and lends itself to a form of behavior modification.

A. Ten points is the maximum number of points possible 
to earn per day

B. One point is earned for being in school on time
C. Two points are possible for each academic period:

One point for starting on time and one point for 
staying on task

D . Two points can be earned for the group meetings. 
Points are earned on the basis of self-control and 
participation (one point per meeting)

E. One point is possible for evaluation of the day as 
a whole

. F . Point weighting scale: left to themselves, many stu
dents would be willing to take six or eight points 
per day and skip parts of the program they consider 
less desirable. To forestall this tactic, a 11 Cat ch- 
22" is built into the point system:
1. Ten points is recorded as ten points
2. Nine points is recorded as five points
3. Eight points or less is recorded as a Zero Day.

(unless there are mitigating circumstances such.
. ' as a doctor’s appointment)
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G. Zero Days: accumulation of eight Zero Days in a

sliding 30-day time period places a student out of 
the program. This is designed to encourage students 
to move in the program rather than just staying in 
one place.

Program Specifics 
Each.of the five program components is discussed in 

detail, with specific attention given to goals and methods. 
The reader is referred to Appendix D for discussion of a 
sample daily schedule and a program cost estimate.

Counseling Component
A. Goal: Through the counseling process, the program 

seeks to expose dysfunctional - beliefs and. allow 
students to incorporate more functional beliefs in 
their place. The terminal goal of the program is
to successfully reintegrate students into the regu- . 
lar school program.

B. Methods:
1, Individual counseling focused on:

a. Lifestyle analysis (see Appendix E)
b. Enhancing self-concept
c . Family-survival skills
d. Accepting personal responsibility
e . Choice-making skills;
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2. Group counseling focused on:

a. Inter-personal communication skills
b. School survival skills -
c. Group support
d . Problem-solving skills

C. Techniques may include:
1. Lifestyle analysis
2. Values clarification
3. Role playing -
4. Exploration of feelings
5. Confrontation

D . Materials - "
1. Lifestyle form
2. Various "teaching about feelings" materials
3. Resource materials on values clarification, etc.

Learning Component
A. Goal: The program seeks an appropriate work level 

placement for each student.
B . Methods:

1. In cooperation with the student, the program 
staff will develop an.I.E.P. on each incoming 
.student and will update the I.E.P. each quarter. 
The-I.E.P. will:
a. Determine academic placement
b. . Target areas of strength and weakness
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e . Contain measurable goals for each quarter

2. The I.E.P. will consist of:
a. Teacher evaluation data
b.. Cume folder data
c . Standardized test data
d. Student input
e .. Parent input
f . Counseling input
g. Mutually agreed.upon goals (staff/student)

3. Academic work
a. Will be keyed to the standard junior high 

curriculum 
■ b . Will be done on a contract basis

Building Component. ,
A. Goal: Creation of a sense of belonging through

mutual responsibility for maintenance and repair of 
the school facility.

. B. Methods: -
1. The school district will be asked not to provide 

custodians
2. The staff and students will meet to draw up a 

mutually acceptance maintenance and repair plan.
3. Responsibility for maintenance and repair will 
r be shared among staff and students and will

serve as a vehicle for allowing students to
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learn the decision-making process and practice 
choice-making skills

Challenge Component
A. Goal: Through challenge projects, the program seeks

to allow students to test the limits of their skills 
and abilities.

B. Methods:
1. Level Three and Four students will meet to plan 

one challenge project each quarter. Examples 
could include:
a. Grand Canyon hike 

• . b . Spelunking trip
c . Rock climbing-rapelling
d. Rocky Point tidal pool expedition
e . Camping trip
f. Bicycle tour

2. Participation in one challenge project is re
quired to leave the program

3. Students will plan and execute all phases of 
each challenge project with staff serving as 
laison and resource personnel

4. Each project will be related to a particular 
unit of study (i.e., a Grand Canyon hike could 
be the culmination of a unit on geology)
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Parent Component

A. Goal: The program seeks to educate parents by al
lowing them the opportunity to learn and practice 
new parenting skills and to work through problems 
that develop in the course of their child's progress 
through the program.

B. Methods:
1. A. series of six meetings will be held with each 

set of parents. The meetings will serve as a 
clearing house for parenting, skills information 
and for solving problems that develop in the 
course of the student's progress through the 
program.

2. Extra meetings may be held as the situation de- 
'mands.

3. Resources for parents:
- •' ■ ' ■ V .

a. Child guidance literature (see Appendix F)
b . Individual counseling with staff members
c. STEP program ...
d. Referral to outside agency



CHAPTER 4

SUMMARY

The American Public School System is being forced to 
attempt a job it was not designed to do. Created by a 
white, middle-class cultureit. is being forced to accept 
children from widely divergent backgrounds. The result nat
urally enough is that many of these children become casual
ties of the system because they lack the necessary skills to 
function successfully in it,

A counseling-based alternative to the regular junior 
high school program was designed'. It incorporated elements 
of:

1. Student counseling to introduce problem solving 
skills, gain insight and practice interpersonal 
communication skills.

2. Learning tailored to the individual student.
3. . Personal challenge.
4. Development of personal responsibility.
5. Parent involvement.

The basic intent of the program was to salvage the 
casualities of the public school system by allowing them
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the opportunity to develop the skills they need in order to. 
survive, and prosper in the regular junior high school pro^ 
gram.

The program has a "hidden agenda" in that it is de
signed to equip students to deal successfully with the 
middle-class values and expectations prevalent in the public 
school system. No apology can be made for emphasizing 
white, middle-class culture. It would be a disservice to 
the students of the Alternative Program to pretend that such 
values were not predominant in the United States.
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Program Site
To succeed, the Alternative Program must be differ- 

■ ent enough from the regular school program to offer 
a real choice. This means that some of its programs 
are likely to be incompatible with a regular school 
setting.
It should.be kept in mind that the students in the 
Alternative Program are likely to be more volatile 
than a normal school population.
Because of the different curriculum and the essential 
fact that students in the Alternative Program are 
undergoing a therapy process it is probably not de
sirable for them to mix with the regular school popu
lation.
Research and practical experience indicate that group, . 
members are more likely to support projects, and de
cisions "in which they have had a voice.

For the previously stated reasons, the best site for 
an Alternative Program would probably be off of the regular 
school campus and in an old building or trailer that could 
use some renovation. The renovation process is an important 
tool in teaching group cooperation-, real-life application of 
school skills and meeting challenges. It would be very use
ful in welding a cohesive and supportive group. The reno
vated building might even be sold later by the district in 
order to provide more funds for the program.

An alternative to being housed on the same campus 
during normal school hours would be to use the regular 
school facilities after normal school hours. This is at
tractive in terms of cutting the cost of a separate facil
ity. There are several drawbacks however, that make this



less, acceptable than it otherwise looks. In the first place, 
a major part of the.Alternative Program is aimed at creating 
a sense of belonging that the students didn't have in the 
normal school setting. The essential feeling of "this is 
our place" would be missing if the program were, to be housed 
in existing facilities. In. the second place, many of the 
students entering the program would have Very negative feel
ings toward the regular school program, feelings which would 
probably color their attitude toward the Alternative School 
if it were housed in an existing, facility. In the third 
place, conflicts with programs, using the facility during the 
day would be likely. Finally, if students went to school at 
night, what would they do during the■day? ' Many parents 
would not be prepared to accept this sort, of schedule.

Selection of Staff 
Just as there seems to be no "best" style of teach

ing, no "best" type of staff member can be described. How
ever, some guidelines would be useful in choosing staff:

1. It is essential that,the staff members under
stand and agree with the operating philosophy and 
goals of the program.

2. Staff members should be committed to working with 
the program on more than just a "9 to 5" basis.
A student with an acute problem cannot be put on 
hold until "tomorrow."

3. Staff members must be mature, flexible and cap
able of coping with change and must be able to 
work with student’s feelings as well as their. 
scholastic needs .
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Student Contract

I Acknowledge and Agree to the Following:
A. I have been given the descriptive material about the 

Alternative Program and I agree to the policies and 
procedures as stated in that material.

B. I understand that there are four student components to 
the program: ' .
1. Counseling— group and individual
2.. Learning— on an individual responsibility basis
3. Challenge— wilderness experiences, field trips, etc.
4. Work— renovation and care of the building

C. I understand that if I choose not to participate in any 
component of the program, I will place myself out of the 
program.

D. I understand that I. can also place myself out. of the 
program by:
1. Any unexcused absence
2. Any violence or threat of violence
3. Any use of drugs, any time, any place
4. A collection of eight Zero Days in a 30 day time - 

period
E. I understand that the Alternative Program is basically

a counseling program and that I must be willing to work 
on myself and my problems in group counseling and indi
vidual counseling. .

F. I understand that I must be on time for school and that
no amount of lateness is acceptable.

G. I understand that I must earn my privileges by both my
behavior and my attitude. I understand that the program
is based upon the idea "you get what you earn."

H . I understand that the staff has the right, to make 
changes in the program and program policies as they 
see fit for the best interest of the program. ■



I understand that once I sign into the Alternative ; 
Program, I cannot go back to the regular schools in 
the district until I earn my way out of the program 
to the satisfaction of the staff.

Signature of,Student Date
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Parent Contract

I Acknowledge and Agree to the Following:
A. I understand that I must call the school 

staff of any absence. I understand that 
must be ill or some other serious reason 
sent.

B. I understand that I have an obligation to attend six 
sessions of a parent discussion group. If I do not do

'this, my child will not stay in the program.
C. I understand that I may be asked to attend occasional 

conferences with the staff, as they are deemed neces- . 
sary. ,

D .. .1 understand the policies and procedures as outlined in
the descriptive materials and in the student contract 
and I agree to those procedures.

and notify the 
the student 
for being ab-

Parent Signature Date
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. Staff- Contract 

The Staff Acknowledges and Agrees to the Following:
A. We will outline verbally and through printed material 

the processes and procedures- of the program. Written 
materials will include:.
1. An overview of the program
2. A description of the group meetings
3. A statement of the five components of the program
4. A description of the four levels of the program, 

how they work and how a student moves
5. A statement of what needs to be accomplished before 

a student can return to the regular school
B . We will relate to the student in a way that always shows 

respect. We may confront a student, but we will"do so 
in a way that promotes the possibility of growth.

C. We will provide help in mastering the basic skills
needed to move back successfully into the regular 
school.. ;

D. We will provide leadership and help in counseling stu- 
.dents according to a counseling model which focuses on
self-responsibility.

E . We will provide time for parent consultation and parent
. education. .

Staff Signature Date
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Academic Contract

NAME       Date_______ _

Today I will contract to do the following:
A. Read pages 115-129 in my social studies book and 

answer questions 1-5 on page 130.
B . . Finish reading the last 10 pages of Passages♦
C . Do problems 1-10 on page 159 of my math book.
D . If there is time, I will start thinking about my per

sonal project.

Signed
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Schedule

Group Meeting 90 minutes
Contract Writing 15 minutes
Academic Session 45 minutes
Break 15 minutes
Academic Session 45 minutes
Break 15 minutes
Academic Session 45 minutes
Lunch 60 minutes
Group Meeting 45 minutes
Clean-up 30 minutes

Upon first glance, the academic schedule may look 
sparce. In reality it is constructed to maximize student 
achievement. In the first place, it is structured to occur, 
in the morning when students are more likely to be fresh and 
willing to concentrate. In the second place, it is punctu
ated by three break periods to reduce fatigue. Traditional 
class periods of 50 minutes are really only 30-35 minutes 
long once attendance chores, passing out papers and direc
tion giving are out of the way. . Students in the Alternative 
Program will be able to utilize the entire 45 minute period 
because record-keeping chores will already be out of the way 
and because part of each student's break time will be spent 
getting ready for the next academic session (pencil sharp
ened, papers and books ready, etc.). In the third place,
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students in the Alternative Program are likely to be unable 
to endure the traditional 30 0 minutes of instructional time. 
It is argued that reducing instructional time to 13 5 mi
nutes but making that time "quality" instructional time will 
better serve the student in the Alternative Program.

Lunch serves a double purpose in that enough time is. 
set aside not only to eat but also to develop a recreation 
program after the meal, (volleyball, softball, etc.).

Group meetings are where personal business, justifi
cation of points, interpersonal communication and growth 
take place. Group meetings serve as a focus for bringing out 
strengths in each student. The primary purpose of the morn
ing meeting is to attend to any unfinished business and to 
set the tone for the day. The afternoon meeting serves to 
complete the day and bring into focus the day's activities. 
and of course, assess points earned during the day.

Clean-up time is devoted largely to getting ready 
for the following day and to building repair and mainte
nance. '
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Cost

Salary and Fringe Benefits . . . . . .  . . . . . $ 45,000
Classroom Materials . . . . . . .  . . . . . . . . . 1,200
Library (paperbacks)..........   250
Capital Expediture (desks, AV equipment, etc.). . 1,000
Renovation Money.....................   2,000
Film R ental..........     50
Transportation  ..........   500
Building Purchase.................  40-50 ,000
Utilities...................................... • 1,350

TOTAL INITIAL COST..........   .. . . . . . . . 101,3 50

The initial cost estimate is not inexpensive. If 
the program is initially handling 20 students, the cost per 
student comes to about $5,068 per student which is about 
twice the present cost of educating a student in the regular 
program.

It should be kept in mind that this is a "worst 
case analysis" and that actual costs could be kept down by 
purchasing the building on a mortgage payment plan. Down
payment plus mortgage costs would add up to a figure of 
about $15 ,000 instead of the $40-50 ,000 cost of buying out
right.

• In today's housing market, appreciation of the 
building plus the affects of renovation would probably cover



the cost of initial downpayment and mortgage payments once 
the building was sold’.

It is argued that the effect of appreciation would 
be elimination of building purchase cost in the cost of the 
program. That being the case, cost per student would drop 
to a more reasonable $2,567.

Cost per student, could be lowered still further by 
increasing the number of students the program served once 
it was out of the initial piloting stage.
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Family Constellation
A. Description of Siblings

1. Who is most different from you? 
In what respect?

2. Who is most like you? In what respect?

3. What kind of kid were you?

4. Describe the other siblings,
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B. List the highest and the lowest siblings for each

attribute and if subject is at neither extreme,
give his/her position as to similarity to either.
1. Intelligence
2. Hardest worker
3. Best grades in school .
4. Helping around the house 
■5. Conforming
6. Rebellious
7. Trying to please
8.. Critical of others
9. Considerateness

10. Selfishness
11. Having own way
12. Sensitive— easily hurt
13. Temper tantrum
14. Sense of .humor

. 15. Idealistic
' 16. Materialistic
17. High standards (of achievement, behavior, 

morals, etc.)
18. . Who was most athletic?
19. Who was strongest?
20. Who was tallest?
21. Who was prettiest?

. 22. Who had most friends? Relationships?



23. Most spoiled?
24. Most punished?

How?
Why?

C. Sibling Interrelationship
1. Who took care of whom?
2. Who played with whom?
3. Who got along best with whom?
4. Which two fought and argued most?
5. Who was father’s favorite?
6. Who was mother’s favorite?

D . Description of Parents
1. How old is father_____ mother'
2. What kind of person is father?

3. What kind of person is mother?

4. Which of the children is most like father 
In what way?

5. Which of the children is most like mother 
In what way?



6. What kind of a relationship exists between 
father and mother?

a. Who made the decisions, etc.?

b. Did they disagree on methods of raising
children?

c. Did they quarrel openly? .
About what?.

How did. these quarrels end?
d. How did you feel about these quarrels?

■ Whose side did you take?

7. Who was more ambitious for the children?
In what way?

8 . Did any other person live with the family? 
Describe them and your relationship to them.

Early Recollections
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A new approach to discipline: Logical consequences.
58

. Rudolph Dreikurs and Loren Grey, Hawthorn Books 
Inc.s New York, 1968.

Between parent and teenager. Haim G . Ginott, Avon, New
York, 1969. V .

Children the challenge. Rudolph Dreikurs, Hawthorn Books 
Inc., New York, 1948.

Coping with children's misbehavior. Rudolph Dreikurs, 
Hawthorn Books Inc., New York, 1948.

Discipline without tears. Rudolph Dreikurs and Pearl 
Cassel, Hawthorn Books Inc., New York, 1972.

Effective parents: Responsible children. Robert Eimers and
Robert Aitchison, McGraw-Hill Book Company, New 
York, 1977.

How, to live with other people's children. June and William 
Noble, Hawthorne Books Inp., New York, 1977.

How to survive your child's rebellious teens. Myron
Brenton, J. B . Lippincott Publishers Inc., New 
York, 1979.

How to talk so kids will listen and listen so kids will 
talk. Adele Faber and Elaine Mazlish Rowson,
Wade Publishers Inc., New York, 1980.

Instant parent.: A guide, for stepparents, part-time parents
and grandparents. Suzy Kaltner, A. and W. Publish
ers Inc.., New York, 1979.

Joy in parenting. Jo Schlettofer, Paulist Press, New York, 
1978.

Kids and cash; Solving a parents' dilema. . Ken Davis and 
Tom Taylor, Oak Tree Publications Inc., La Jolla, 
California, 197 9.

Mothering. Elaine Heffner, Anchor Books, Garden City, New 
York, 1977.

Ourselves and our children. Boston Women's Collective, 
Random House, New York, 1978.

. Parent awareness training. Saf Lerman, A. and W. Publishers 
Inc., New York, 1980.



Parent effectiveness training. Thomas Gordon3 Wyden Books, New York, 1970.
Parent power: Child power. Helen DeRosis, McGraw-Hill

Book Company, New York, 1974.
Parents are teachers. Wesley C* Becker,. Research Press, 

Champaign, Illinois, 1974.
Positive parenthood.. Paul S. Graubard, Bobbs-Merrill Co.

Inc., New York, 1977. '
Raising a responsible child. Don Dinkmeyer and Gary McKay, 

Simon and Schuster, New York, 197 3.
Single father's handbook. Richard H. Gatley and David

Koulack, Anchor Books, Garden City, New York, 197 9.
The boys and girls book about divorce. Richard A. Gardner, 

Jason Aronson Inc.., Publishers, New York, 1970.
The challenge of parenthood. Rudolph Dreikurs, Hawthorn 

Books Inc., New York, 1958.
The parent book, Harold Bessell and Thomas P. Kelly, Jalmar 

Press Inc., Sacramento,. California, 1977.
The parents' book about divorce.. Richard A. Gardner, Double- 

day and Co. Inc.-, Garden City, New York, 197 7.
Your child's self-esteem. Dorothy Corkille Briggs,

Doubleday and Co. Inc., Garden City, New York, 1970.
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