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ABSTRACT

The purpose of this study was to assess:the effec-

tiveness of a new Adlerian-based parent study group program

‘by'Dinkmeyer_and McKay » ASYStématigvTraining fép_Effective 

Parenting (STEP) published by American Guidance Services in .

- 1976, is.a nine session,.multimEdia progfamjwhiCh.blends
communication skiils“wifh basic Adlerian principles.' The
-dependént'variables'of the study were (lj mothérS’ percep-
tions of their Target Child's behavior, and (2) the mothers'
verbal behavior.

The instruments used in this-studyAwere:

L. Adlerian Parental Assessment of'Child Behavior -
Scale (APACBS). This is a seven pbint; 32 item Likert-type
interval scale developed by the iﬁvestigator, The scale
was developed to assess parents' perceptions of typical
c¢hild behaviors dealt with in STEP and other Adlefianebased—
programs. |
| “2. Mother-Child Interaction Exercise (MCIE). This is
a decision making task developed by Goula and McKay. Obser-
vers rated the number of facilitating and/hOn—facilitating
statements made by the mothers to their Target Child during
the audio taped exercise. The content of the exercise was
neutrai in nature.

dx



The Pretest-Posttest Coﬁtrol Group Design was used
in this study, The following hypotheseé were tested at the
.05 level of significance. A V

1.  Mothers who participaté in’thé STEP'Gréup will per-
ceive their Target.Child's behavior aé'significantiy more
,pésitive than fhé mothers:of the Control Group.

2; Mqthers who participéte in the STEP’Group will make
significantly more faéilitating statementslduring the MCIE
fhan the'mothers_of the Control:Group; 7

3. Mothers who participate in the STEP Group wili make .
significantly féwer non-facilitating‘statements during the
MCIE than‘the,mothers of the Control Group.

4. There is a positivé relafionship-between the scores
on the APACBS and fhe number of facilitating statements made
during the MCTE. | |

5. There 1is élnegative relationship between the:scores
onrthe APACBS and the nuﬁber 6f non-facilitating statements
made during the,MCIE;

The sample involved volunteer mothers firom a-midale
to upper middle socioecqnbmic~area of Tucson who had a child
5etween the ages of 4 and 13 with whom they wished to im-
prove their relationship (Target Child). Fourteen mothers 7
were randomly assigned to the STEP'Groub and 12 to the Con- -

trol Group. Those mothers who attended at least seven of
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the nine sessions were included in the data analysis. This "’
resulted in 10 mothers in each group. |

The leader was hotva counselor but was skilled inr
leading Adlerian parént'study group55 This wés her first
STEP group. , |
| ANCOVA-showed that STEP’Was.effeCtive in changing
_the mothers' perceptions of their Target Child's behavior
(p = .022)... The pesults of ANCOVA of the number of facil-
itating and non—ﬁacilitating statements-were.not significant
(p.= .999; p = .195). 'The Pearson r coefficients were
m&étly nonésignificaﬁt,- ANCOVA further showed that the pre-
test of fhe APACBS was a significant covariate (p = 00015._
The'pretésts of facilitating and non-facilitating statements
méde during-thé MCiE’were:notISignificant (B =A;082;

p = .086). o |

| A.reliébility study of the APACBS was conducted
prior to and during the fesearch. -The studies yielded co-
efficients in the .80's and .90's.

Some PeQOmmendafibns'for further research are:
studies involving-variOuélpopulatiOns, the relationship be-
tween parents' perceptions and the actual observed behavior
of the child, observations of parentlbehavior, and the use

of STEP by leaders of varying skill levels.
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Suggestibns for redesigning the MCIE are (1) not
counting one-word responses, and (2) designing conflict

situations for discussion.



CHAPTER I
INTRODUCTION

The»role of,parentvis often shrouded in confusion and
bewilderﬁent; Parenting is generally left to chance.and thus
: becomes a process of trial and error, often resulting in a
compounding of errors. . Parents are often blamed for the
problems the school and society experience with today s
youth, However, until recently, parents seldom received
training in practical methods for rearing,children, . Ironi-
~cally, our society not only;provides, but also'reouires,
training for professionals ﬁho work with children. .Teachers,

counselors, psychologists, and otner professionals spend
'Years-in preparationrfor their -wo.r'k° Yet it is assnmed that
: anyone can be a parent. Thus many parents repeat the parent-
ing.patterns tney_experienced as children. Many of these
patterns_are basedvupon4superioreinferiorvrelationships be-
tween parentsiand children. They reflect an autocratic era
in which father was the boss, mother ﬁas subservient to him,
and children werepsubservient to both,~
’ The\movement toward social equality has producedv

many changes in our society, making the taskVOf parenthood
even nore difficult. The struggle for individual rights |
has characterized every stratum of our society, Groups

1



formerly thought to be inferior became dissatisfied with
their stafus. Workers banded together in unions to protect
themselves from unscrubulous maﬁagement practiges, Minority
gréﬁps demanded*equal opporiunity, The women's moveﬁent‘ﬁas
produced stress on the relationships‘betWth men and women.
Children'have been affected by these changes in humah rela=
tionships.  Our children are growing up in 4 time whqn.humaﬁ
Pighté and dignity are crucial_issueé. .They naturally assume
that they too have fights. Autocratic child:training.méthods.
do not fit in a society where children demand equal rights..

| Some parents have attempfed to meet the challenge'of
rearing éhildrén by becoming permissive. They set no limifs
and allow fheir children to behave as they please. This has
produced pféblems because'the survival of sociéty requires’
limité, and children from permissive homes often have dif-
ficulty_accepting limits.

Many parents vacillate between autocracy and permis-
siveness. The inconsiSténcy of this approach often produces
coﬁfusion.andlinsecurityg children never know where they
stand. |

Both autocratic and permissive methods of child-
rearing.have produced fhe same-fesult-—rebellion. While some
children in a family choose to:cooperate, almost everylfamily
has its rebel. Many parents today are dissatisfied with the

" results of their efforts. They are seeking information on



how to improve their relationships with their children. The
shelves of bookstores are crowded with numerous books on
child-training. ‘This arrey of advice reflects the growing
interest -in developing new parent-child relationships.

Yet books alone have not met the needs of.many par-
ents. Some of the advice needs clarification and input from
. other parents who are struggling to apply the new ideas.
'Thus groups heve“been formed to study the points of view of
partlcular authors°

Dlnkmeyer and Muro (1971 pi- 287) dlscuss.the value -
~of the.group process for~ helplng parents.

The parent group provides a unique opportunity for
all involved to become more aware of the parent-
child relationship and to experience feedback re-
garding the effect that their parent practices have
upon their children. This is derlved through feed-
back from other parents about their procedures.

The opportunity for mitual therapeutic effect 1s,'-*
constantly available. At the same time, there is
the opportunity to create a strorg interdependence
which takes advantage of the universal problems .
that confront parents. There is an opportunity - -
for parents to contribute to.each other and to de-
velop new approaches to parent-child relationships.
The corrective process of feedback from contempo=-
raries has tremendous effect upon the croup dy=
namics.

The potential for helping parents by involving them
in group experiences and providing them with child-training
information, has influenced both experts and informed lay
persons to develop programs in parent education. For exam-

ple, Parent Effectiveness Tralnlng groups based on Gordon's

'work exist in many areas of our country (Gordon 1970) The
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philosophy of Alfred Adler:has‘gained poﬁularity through the
works of Dreikurs and othefs (Dinkmeyer and McKay 1973, —
Dreikurs and Soltz’lgsu).. Study groups have been formed to
study Adlerian parent-child books. Behavioral‘modification
programs (Becker 1971, Krumboltz and Krumboltzv1972,
Patterson and Gullién'1988) and transééfional anaiysis groups
are also prevalent (James 1974). |

‘While these programs have made'contributions to im-
proving parent-child relationships, thére are certain limita-
tions which need to be bvercoﬁe. With the eiception of Ad-
leriah ﬁarent study groupé, these programs usually require
pfofessional leaderé. This limits the number of groups which
can be offered. The delivery systems are also iimited, con=~
sisting mostly of "pead and discuss" methods. With some ex-—
ceptions, the approachesvare generally one-~sided, omitting
compatiblé concepts and techniques from other philosophiés
which enrich the basic approach.

Systematic Training for Effective Parenting (STEP)

is a parent study group program which atteﬁpts to overcoﬁe
the pitfalis mentioned above (Dinkmeyer and McKay 1976).
STEP diffefs from the other programs in the following ways.
1. The program is designed for'professional,'{rained,
Sor inéxperienCed 1ay.iead¢rshipa
2. The program consists of a variety of materials de-

- signed to enhance an understanding and application



of the conce?ts of the program, and to prov1de for
1nd1v1dual learning styles through readlng, dlscus—
- sing, llstenlng, practlclng, and v1ew1ng visual
materials. The.program conta;ns a leader's manual,
 paﬁent's handbook;veaSSettés, exercise85 postePs,.
charts, and specific task assignments for appliqa—
tion of the principlés taught'iﬁ each seséiOn;
3. STEP is an Adlerian-based program blended wifh com=-

munication skills.

Purpose of the Study

While field test data_indiéated geﬁeral'pbsitive
leader and Parent reactions'to the STEP‘pPogram5 until this
study, no scientific réseérch had been done. There was a
‘need to study the effectiveness of STEP to asséss-its.véLUe
in heipingAparents improve - their relationsﬁipé Qith their
éhildren, This study attempted to validate STEP. The in-
vestigator studied'whefher participation in a STEP group re-

sulted in positive changes inlboth‘mother and child behavior.

Theoretical Rationale

The central phiiOSophy of STEP is based on the work
of Alfred Adler and Rudolf Dreikurs. ' The Adlerian philosophy

views faulty relationships between parents.and children as



the lack of (1) parental understandlng of chlldren s behav- -
ior, and (2) child training methods whlch fa0111tate mutual
respect, |

Adler saw humans as social belngs whose maln goal-ln
life is to belong Behav10r and emotions are seen as pur-
poslve‘orﬂgoal,dlrected aﬁd are best understood bY'opserviﬁge
their oonsequences. Adler's philosophy, termed individual
psychology, cohsiders.humans from a'holistic frame of refer- _
ence. The‘term individuel psychology ". . . was not meant
to desoribe the-psyohology.of.ﬁhe individual. It~refeffed
rather to Adler's holistic stance, that man could be under- .
stood only as a whole, that men was an indivisible uhity”_
(Mosak and Dreikurs 1973, p. 36).

Humans were viewed by Adler as creatlve, decmslon
vmaking belngs respon51ble for their own destlnles° Wh;le
they may‘not always choose what happens to themslndividuals
.do choose how they respond to circumstances. Humans use
their creativity to design a plan for achieving a place for
themselves in the world. This pian9 which Adler called the
life style, is the unifying aspeot of personality (Dreikurs
1958) The life style includes convictions about oneself,
others and the world It also lncludes the long range goalsv
individuals choose to support their convietions. Individuals
are usually not>aware of their convictions and goals, yet

they are aware of the consequences of their behavior.
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( Within each.;ife style lies a wide range'bf Behaviorw
choices. to support convictions and goalsf Indi&iduals-mayi
choose to expreés their lifé styles,throughluseful or. use-
less behaviérs° | | .

When children béliéve they -cannot achieve_theif_longv
faﬁge gOals through usefullbehaﬁiér, fhey.becomé.discédraged
and misbehavior (defined as uncooperativeVCP ifﬁespdnsfble
behavior)~is.often the’resﬁlt of fhis diseouragemeﬁt,.,”
:ﬁreikurs'c1assifed children's misbehavior into four broad
'categories or immediate goals: attention,'powér; revéhge,
‘and display of iﬁadequacy. ,Resﬁitant soéial—cohéequences of
thesé goals (reinforcement of significant adults, in this
case, parehts)_bring'immediate satisfaction and assurance of:
belonging CDreikurésand Soltz 1964).

‘ The Adlerién philosophy is well suited to the move-

- ment toward soeial:equalityﬁ The»goncepté of (1) choice,

(2) Pesponsibilifybfor one'$ own behavior,‘(3)vmutual,ﬁespect,~
and- (4) social interest underly-democratic social relations.

The'climate of our times suggests a democratic child-
trainingtphilbsophy which permits children to¢ make choiceé
within limits, ailows them to be responsible for the conse-

- quences of their'Qecisions,’fOSters social interést (a will-
ingness to cooperate and participate in the give and take of
life), emphasizés mutual respect, and provides encouragement

for co?ing with the difficulties'of life. The Adlerian
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philosophy is one of the child-rearing systems which provides

- & foundation for building democratic relafionShips between

parents and children.

STEP (Dinkmeyer and McKay 1976) attempts to help

parents learn democratic child-trainihg procedures, and

undergiand themselves and their children frcmvan'Adlerian

perspective. The basic Adlerian princiﬁles and procedures

taught

1.

in STEP are:
-Understanding the nature of'democratic,relatiOQShips
based on mutual respect and social equality.

Understanding the purposive nature of behavior and

emotions.

Undersfanding the four goals of misbehavior and

. their pcsitive‘countérparts,

Understanding how an individual's life style is

formed, and the major influences on one's life

style--with special emphasis on the'family constel-
lation and methods of training.

Understanding pérental beliefs and behaviors which
foster misbeha&ior, and.alternate beliefs and be-
haviors which promofe resﬁdﬁsible goais and béhévior
in'children. . |

Learning the process bf encouragémeht. Learnihg how
to focus on assets ana stréngths, and'understanding

the differences between praise and encouragement.



7. Understandiﬁg natural ahd-logicai éénsequences, 
Léafﬁing how to give children choices and allow
~them - to aésuﬁe fesponsibility for the consequences
of their behavior.

8. ~Le§rning about the family meeting. Learning how to
involve children in planning and pfobiem §dlving by

- fostering democratic discussions.
9. Developing parent_Self'cdnfidenée, Learning how to
' respond to- cpiticism of their child—training beliefs
and procedures, andAlearning to focus on ﬁheir éwn

i

strengths as parents. .

While theiAdlerién philosophy*emphésizes the con-
cepts of acceptance, mutual respect, and encouragement, it
overlooks specific techniques in the area of.éommunication
.whichﬂenhancé these ﬁonéépts. Gordon'CISTO)‘points out that
~when parents'take the time to listen to children's concerns,
and learn to feedbaékjthe feglings they heaf, théy demon-
strate accéptance and respect. This feedback (termed re-
flective listening in STEP) helps:children ciarify theif'
feelings énd feel understood. Reflective listening enéourwv
ages children once parents learn to refrain from imposing’
solutions,,and;demonstrafe faith in the children's ability to

solve their own problems,
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Effective cpmmunication4also-involVes the Way-ih
which parenfs talk to théir-cﬁildreh, and how they conduct
problem solving discuésions. Parents demonstrate acceptance
of,fhe chiid as a person,ﬂand.réépeét for themselves when
fhey,learn to communicate their own feelings and infentions
viﬁ non—biameful ways. This type Of-parént talk, termed "I"
messages, encourages children through trusfing them to re-
spéct the parent's rights and feelings. Whenfpnoblemsrrea
quire:discussion,lparents ﬁeed to know how tQ listén and talk
effectively. 'They also ﬁeed to be familiar with procedures |
for reaching consensus.

The communication skills hélp facilitate fhe Adlerian
~fourbpoint conflict’rééolution proéess as described by
Dreiku}s and Grey (1970). |

1. Esﬁaplishing,mgtua1,fespecti As mentioned above;

reflective  listening demonstrates respect for the child.
- When parents send "I" messages, they are respecting them-~
selves.

2. Pinpoipting»the real issue: When the parent clari-

fies the feelings and intentions of family members, he or
she is pinpointing the realvissues. Example: "We all seem
to be discoﬁraged at this point; Tt is possibleAwe.arén't

reaching agreement because we're all interested in getting

our own way?"

3. Reaching agreement: The technique of brainstorming

aids in generating possible solutions for the family to
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consider. The parents and children then agree updn,which
‘solution they think will work the .best and .are willing to

accept. '

4. Participating in decision making: Reflective listen-
ing, "I" messages,vand brainstorming all help parents-and

children become involved in making decisions together.

¢

Recognlzlng the value of communication skllls and
thelr contrlbutlons to the Adlerlan processes, STEP teaches
parents- effectlve llstenlng and talking skills. Ths program
also assists parents ih learning how to help c¢hildren e#piore
slternatiVe solutions to problems fhey.faceb STEP teaches
ﬁareﬁts thesskill of brainstorming to'aid them ip donduéting

effective family meetings.

Review of Literature

The literature on Adlefian'parent study groups and
related parent training methods is somewhat confusing and
'sontradictory. Both informal investigations and experimental

investigations will be reported.

‘Infsrmal'InQestigations
'Agati and Iovino (13974) used a questionﬁairevcomposed'
of a rating scale and open ended responses to evaluate a five
week introductory‘ﬁarent study group. They found a very
positive reaction on the part of the participants.  As a re-

sult of the program, on-going family counseling demonstration
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groups were genefated= A public relations effect also re-
sulted. Many community organizations have asked;to have
programs for their merﬁbers° Teachef discussion groups havé
started as an outgrowfh.bf parficipation of teachérs and
administrators in parent,stu&y groupsq

| Tindali (19745 administefea a queStionhaire to her
parent stﬁdy group,participants wﬁich indicated many_posifivé_
changes in family atmosphére.

In an informal study of the effects of a Parent-
Teacher Eaucation-Center on parents and teachers¢lHillman
(@968) édministeréd.a questionnaire to the participants
asking them to indicate their feelings about the overall.
effectiveness of the program, éﬁd to assessfpoéitive changes
in fheir-children, A total of 72.1 percent of the partici-
pants who. completed the questlonnalre rated the effectlveneSSx

-

of the program as "exce;lent", 27.9 percent rated the experl—i
ence as "good"; none rated thé progréﬁ as "fair" or "poor."
The participaﬁts rated thé growth of children attributed to
the center's progfam ds follows: 33 percent indicated "much
growth", 64.7 percent said ‘"some growth"™, and only 1.4 pér-
cent reported '"no grthhw" »Thé.delivery system consisted of
lecture-discussiéﬁ and family counseiing demonstration ses-

sions.
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Experimental In&estigations _

Dinkmeyer (1959) expicred thé effecfs of‘Adlerian
.¢hild guidance through the pfocess of,family couﬁseling in an
audience setting. He found no Significant impro&ement in
children's adjustméﬁt; ,The»mothers generally felt satisfied
_-with their expériencé,‘-Soﬁe'of the mothers indicatéd that.Ar
rthey felt the need for some private'couﬁselingwr-Thefe was no
evidence that Adlerian counseling'was effective with certain
specific areas of child adjustmento‘rThe evidence did not
indicate that the mothers‘could empathize with their children-
as measured by .their ability to observérchangés in their
éhildren's perceptions of-fheir problems.

Haley (1963) found significant changesAin'certain
parentallattitudes at the conciusion of a parent coﬁnseling
program°  He found no significant interaétioﬁAbetween pre-
test and treatment. .Change in'children's perception of par-
ental attitudes (family;control“of behavior) Was non-.
signifieant. . A~foilow—upvaasessment révealgéqno-sigﬁificant{
parental attitudes.

Swenson (1970) studied changes in ﬁarehtal attitudes,
Children‘s adaptation tolschool as ratéd by.their'teachers,;
and childreﬂ'svlevel of.adjustmént as rafed«by,their parehts;
He: compared an Adlefiaﬁ parént‘discussion group ﬁith an

eclectic film discudsion group for“their effects on the
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aboveHVariables.'”SWéﬁséhjfbﬁhd'éhly,éne“éignificanf;bhange,
Teachers' ratings Sf one group of pupils in the "middle level
of adaptation to school" indicated significance in the pre to
‘post analysiSQ . The author conqluded fhat parental partici-
pation in a parent discuséioﬁ group was aSsociated with a
’significant gaih'in the teachers! rétingé of childrén Who \;
begin the schoél year with an approximate average rating.

Platt (1971) explored the effects of Adlerian coun-
seling and conSultétion with children, teachers, and parents
on behavior change in chiidren as perceived by their parents
and teachérs. The c¢hildren of thé experimental group met in
counseling groups once a wéek while the-teachePS‘énd parents
met in separate consultation groups. The teachers élsé re=
'ceivedfindividual consultations or viewed demonstration$ of
classroom discussions. ‘The parenf grbup experience consisted
of a combination of Viewihg family qounséling‘demonstrations
and discussing,topics'frqm'assigned readingé, .Platt used- a
placebo group  as well as a control group. . In the placebo
gfoup, the.childrén met once a week with a.céunselor to lis=
ten to records or -study. Thére was minimai.interaction Yitﬁ
the couhselor. iThe.study revealed positive changes in ail
children of'the experimentél group as rated by their parents.
The teachers rated all but two childreﬁ as showing improve;

ment. The behavior of most of the children in the placebo
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and control groups was rated by teéchers and parents as reé
maining about the same or detefiorating,

Downing (1972) studied the effects of an eclectic
approach consisting primarily of Adlerian, Rogerian and be-
haviorai'approachesq He found'significant-changesrin par-
ental attitudes toward controlling techniques, awareness of
emotional néeds of their children, eipression of trust and
respect for their children, and parent confidence in their_
child-rearing ﬁractices. |

In a study té determiﬁe,the effects of an Adlerian
parent study group used in combination with special reading
instruction for pupils with several reading and édjﬁstment
problems, Ruﬁyan (1973) found that there were positive
changes in parental attitudes. There were no significant
differences between .groups in the parents?.and teachers?
perceptions of change in children's Behavior; No changes
in locus .of control of the children were foﬁnd,

Berrett (1973) studied the effects of an Adlerian
parent study grou§ on mothers' attitudes, child-rearing
Practices, and perceétidn of their children's behavior. The
subjects included mothers of both hearing impaired aﬁd.non

hearing impaired children. The mothers who participated in
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the groups obtained a score on the attitﬁde assessment which
© indicated they expressed a more liberal attitude toward
.their chi;dreh than the'mothers.whé had not yet expeﬁieqced'i
a group° The.parent group mofhers aiso showed.changes_in
child-rearing pfacticés. The ﬁearing impaired children of
fhe mothers'who atteﬁded a study group displayed'a 10Wef‘oc—
currence of negative behaviéré_than the children of mothers
who had not yet attended a group. Céncerning the non-hearing
1impaired childfen;.only fhé children of the mothers_who were
pretested and then ex?erienced treatment,; were rated'as‘dis-:
playing avloweerccurrenCe of negative behavior,. The parents
were also askeq‘to indicate if their child's behavior both;“
ered them. The‘ﬁérents who participated in study group . re-
ported fewer occurrehcgs of children's bothersome behaVior
than tﬁe»ﬁarents of the éonfrol grOupe‘ | |

| Laine (1974) studied fhe impact of a-Dreikufs parent
study group on'pafental attitudes toward schocl as Well'as
their interaétion Qith the school. The results of his study
indicatedrthaprarental attitudes did not change butbfhat
fheir intentions toward interacting with the school were more
positi&e; However the actual translation of intentions into
béhaviorlwas not studiedi | |

In a study of parental disciplinarian attitude and

ovarprdtectivenéss, Mahoney (1975) diScovered’théf these .
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factors did not change significantly as a resﬁlt of Adlerian
parent study group procedures.:

Hillman and Perry (1975) studied the influence of a
Parent-Teacher Education Center on parent and teacher atti-
tudes toward adult-child relations, and their pérceptions of
behavior change in the child with whom they were most con- -
cerned. The ten week treatment-series consisted of three
_segments: a parent discussion group, a family counseling
demonstration--viewed by all participants, and a discussion
group for teachers. The instruments were administered before
and after treétment. Analysis of the pre- and posttest
scores of. the attitudé instrument revealed that the partici-
pants were significantly less ovefprotectiVe and less over-
indulgent. There were no significant changés in the-aééepd'
tance and rejection scales. The participants' perceptions of
child behavior also éhowed signifiéant changes in self, so-
cial, school, home, and total adjustment. The attitude
study was replicated with different populations during twb
subsequent series. The first replication yielded the same
" presults as the initial study. The second repiicatién showed
significant positive changes in all,four'attitudes;

Freemén (1975) compared an Adlerian mothers' study
group with a traditional mothers' study group fof'changes in
child-rearing attitudeé, child—rearing practices, and per-

ceptions of children's behavior. He found that the Adlerian
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mothers_showed a significantly more liberal attitude toward
" ¢children than the control group mothers. An'analysis‘of
: éhild—rearing practiceS'shéwed that the hofhers of thérAd—
lerian group spankéd, withdrew privileges, bribed, and con-
fined children significantly less than the mothers in the
‘traditional or control group. AdlePian mothers'did.feﬁer of
- their children's chores than the traditional group mofhersp’
Mothers iﬁ-the Adleﬁian‘group used suggestion significantly
less than the'traditidnal‘group mothefs. Adierian mothers
~also played>less with their children than both the tradi-
tional group'and control mothers. The Adlerian motherg-
éhecked'significantly fewer of theip children's behaviors as
.bothersome than did the.control mothers. |

" Frazier and Matthes (lQ?S} compafed.fhe Adlerian and
behavioral approaéhes in afsfudy of child—reariﬁg_éttitudeé,,
child-rearing prag¢tices, and ﬁarents’ perceptionfdf their
.children's behavior.‘ They found that the:Adlerian parents
held a significantly less restficfive attitude toward their
children thanlthe behavioral or control'gfoup parents. Con-
cerning significant differences in chiidfrearing.practices,
the Adierian.parents disciplined directly in line with misbe-
havior significantly more tﬁan the parents of the behavibfal
or contfol group, used suggestion to influence their éhildren
more thanlthe control group, and played and.talked with their

children more than the'behavioral parents. There were no
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significant differences among all three groups in the par-

ents' perception of child behavior. The authors suggested

this may be due to the control group responding in what they

‘considered to be a socially appropriate manner, whereas par-

ents involved in the treatment groups were more willing and

able to identify misbehavior.

Several extraneous variables may be noted in each

expefimental study earlier cited herein:

lﬂ

There were varied definitions of the components of

an Adlerian parent study group.

There was a low level of external validity and thus

limited generalizability in some studies due to the
réstriction of the sample of parenfs to one schobl
only (Swénson, Haley; Berrett, and Laine).

There were several apparent violations of randémiza—
tion thus reducing the generalization valge (Platt,
Dinkmeyer, Swenson, Downing, Runyan, and Berrett).
Some studies usged no contrél group (Dinkmeyef,

Swenson, Laine, and Hillman and Perry).

" Other studies used non equivalent control groups

(Platt, Downing, Runyan,. and Prazier-and Matthes).

Two studies apparently used inappropriate statistical

~analyses (Runyan and Platt).

Freeman used a posttest only design which provides

no assessment of change.
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Several studies used instruments of questionable

:validity for assessing the effectiveness of Adlerian

training (Dinkmeyer, Haley, Swenson, Plétt, Downing,

‘Mahoney, and Hillman and Perry).

‘Three studies used the Child-Rearing Practices Scale

which is designed to assess Adlerian principleé, but
it was filled out by an informant designafed by the
parent as béing familiar with his or her parenting

practices. The chance of bias rating is extremely

high with this proceduré (Berrett, Freeman, and

,Fraziér and Matthes).

These same'threégstudies plus Runyan's stud§ uéed
the Children's Behévior Chécklistiwhiéh may have
produced inaccurate results due to increased sensi-
tivity of parents to children's miébehévior as a
result of increasing awareness through involvement
in the group experience. Only Freeman showed sig~-
nificant results with this instrument. Frazier and
Matthes reported no change among groups. Runyan‘and
Berretts' designs énd, or analysis were too question-
able to trust the results.

All resultsvwere obtained through self-report in-
struménts or biased observers and thus ﬁo behavioral

observations were noted.
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This investigation attémpted to overcome. the above

limitations through the following procedureé:

1.

Specifically defined the nature of a certain fyperof
Adlerian parent study group.through‘striét adherdnce
to thé leader's manual of STEP (Dinkmeyer and McKay
1978). | | |

InSuPed equiValence of gréups through randomization.r
Utilized;a Likert—type scale which adequately tested

the concepts of STEP related to responsible child

" behavior, -4nd reduced the possibility of éensitiia—

tion to misbehavior_dué-to participation in a'papent'
study grou§$

Used a control group  which received no treatment.

' Used a behavioral assessment procedure for measuring

'parental verbal behavior toward the Target Child°

.Statement of  the Problem

The problem of this study can be stated as follows:

Will parent participation in a STEP group result in meaéurf

able changes in the mofhers' ratings of the behavior of the

chiidrenrwith whom they are most.éoncerned9 and changes in

the observed verbal behavior of the mothers?



22

Research Hypothéses,.

The fQ1lowiﬁg hypotheses were tested at the .05 level. -

Hyﬁotheéis-l:‘ Mothers who participate in the STEP Group
will perceive their Target Child's behavior as significantl§
- more positive than the mothers of the no-treatment Control
Group as measured by their rafings'oﬁ the Adlerian Parental
Assessment of Child Behavior Scale.

Hypothesis 2: Mothers wﬁo participate in the STEP Group
will make significantly more facilitating statements during‘
the audio taped Mother-Child Interaction Exercise than the
mothers df the no-treatment Control GrQup as measured by
observer ratings. |

ﬁypothesis 3: Mothers who participate in the STEP Group
will make significantly fewer non-facilitating statements
during the audio taped Mother-Child Interaction Exercise than
‘the mothers of the no—treatmenf Control'Groﬁp as measured by
observer ratings. |

Hypothésis 4: There is a positive relationship between
the scores. on the Adlerian Parental Assessment of Child Be-
havior Scale and the number of facilitating statements made
by the mothers during the Mother-child Interaction EXerciée.

Hypothesis 5: There is a negative relationship between
the scores on the Adlerian Parental Assessment of Child Be-
havior Scale and the number of non-facilitating statements

made by the mothers during the Mother-Child Interaction

Exercise.
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Definition of Terms

‘Below is a definition of each term used in the éboveﬂ
hypotheses; | R |

‘STEPQ A nine session parent study group progfam'taught
in weekly two hour meetings,ibTheatopics and format 5f the
program are defermihed by the STEP ieader's manual.

Target Child: A childrbetweén the ages of 4 and 13 whom.
the mother identified as a‘dhild with whom shé would like to
improve her"rélat_ionship° .

Adierién-Parentai Aséessmeqt of Child BéhaVior.Scale
(McKay 1976): A thirty—fwo item éeven'poiﬁt interval Likert-
type. rating séale which assesses the mothers"perééptions of
their Target‘Chiid's behavior. The scale Was.constrﬁcted by
. the investigator to teSt changeﬂinASPecific‘behaQiors which =
are dealt with in STEP. The mqthers are asked té rate each
behavior‘oh a continuum from,"AIWays" to "Ne&ér"._ Both re-
'-sponsibie'and irresponsible child béhavioré are reﬁresented'
in the. items. This scale can be found in Appendix A.

Méther—Chiid Interaction Exercise'(eoula and McKay
(i976a): A decision méking task which was performed by each
mother and hér Target Child,: The exercise is based on the
wcrk of Ferreira and Winter (1869). The interaétion-was
aﬁdio.tape.regdrdéd and anaiyzedln?obServers for facilitating
- and non-facilitating stateﬁehts. FTorm A of the.éxercise was
pebfbrmed aé a pretest, and Form B was used for the poéttest.

ThiS'exerciéeNCan be found in Appendix B.
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Facilitating Statements: Statements made by the mother
. which foster cooperative'verbal responses from the TargetA '
'Chiido— That is, the child makes a voluntary on-task ver-
balization to the content of the mother's sfafement; For
iexaﬁple,(Mother: "Wheré shall we go?" Child: '"Waéhingtoﬂ,"
Those statements made by the mqther;which proﬁote_a coopera%
tive fesponsé through coerdion are not inecluded in this -
categofy; Coeréive statements are fhoée verbaiizations which
éommand; €oFo s “Shut‘up!ﬁ, "Sit downi”} "You have tol';
threateﬁ,-e.gw, VYou:better. , ", "If you do that once more
I'ilQ ;‘.“;-ridicule, e.g., "You're lazy",r"You're'(that'sﬁ
stupid"™ - ﬁbralize, efg;,."Ydu should (should not)."

Non-facilitating_Statements: Statements maaekby the
mother which foster uncooperativg verbal resPOHées from the
 child. That is, the child makes an off-task verbalization
to the content,of’the mother's statement. For example.,.
Mother: - "Where shall.Wé go?" Child:l;"Give me bubble gum.ﬁ
This category.a;so includes those statements made by the
mother thch pbomote a.cooPerative response through coercioﬁ’

(see above). . -



CHAPTER II
PROCEDURES

This chapter will be cdncerned with the procedurés
involved in tgstiﬂg the'hypéfheses of this'study'° Sampling
procedures,'the reséarch design, research and treatmént pro- .
cedures, methods of measurement, the analysis of the data,

and the limitations of the study will be discussed.

Sampling Procedures
This study was conducted in cOoperétion with thé

Pavent Discuséion Group program of the Pima County Develop-
mental Career Guidance Project (herein called the Project).
A letter announcing the fofmétion of discussion groups (Ap=
pendix C) was distfibuted to several schools in Aréaé B and
C of Tucson School District Number One. Mothers Wh§ filled
out and sent in the enrollment blank contained in the letter
were contacted by phone for an explanation of the research.
Those mothers who met the following criteria and indicated
 their willingness to participate were the subjects for this
'study:. The mothers selected for this study, (1) feéided in4
Areas B and C of School District Number One which coﬁsists,
of persons of the middle and upper-middle socioceconomic
strata (as determined by Projéct personnel familiar with the

25
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population), (2).had at least oné child between the ages of |
uvand 13 whom they had designated as a child with whom they
would like to improve their relationship (Target Child), and
(3) attended at least seven.of the nine treafment-sessions.

These subjects were rarndomly assigned to the STEP and Control

Groups.- Both groups contained ten subjects each.

Research Design

The Pretest-Posttest Control Group Design was used
in this study (Campbell and Stanley 1963). Figure 1 illus-

trates the design.

‘R 0y X 0y

5 | 0,

Figure 1. -Pretest-Posttest Control Group Design

R " - Randomization

0, 03 ~ Dependent variable measures before
treatment

0oy 0y = Dependent variable measures after
treatment '

X - Independent variable (treatment)
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The independent variable was the matéridls and

the delivery system of Systematic Training for Effective Par-

enting (Dinkmeyer and McKay. 1976). The dependent_Variables‘

were:

L.

-Each mother's perception of her Target Child's be-

havior as measufed by.the Adlerian Parental Assess-

‘ment of Child Behavior Scale.

The verbal»behavior'of each mother during the Mother-

‘Child Interaction Exercise as meaeured by observer

tallies of the‘ndmber of facilitating and non-

facilitating statements made by the mother.

The follow1ng are known extraneous varlables which

may have effected the results 6f this study

L.

Contamination of the COntrol Group Some of theSe-
subjects may have read parent -child materlals, re-
ceived counsellng, attended lectures on child train-
ing techniques, etc,;_durlng the ten week Waltlng
period. | |
Hist@ry_of each mother's experience with similiar
methods°

Mothers taking the course whose spouses copperated-
with the new parenting procedures the subjects were
learning as compared to mothers who tookithe'éburse

without cooperative spouses.
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4. Sensitivity of mothers and children to being tape
recorded.

5. Interaction of pretest and treatment.

Research Procedures

ThiS}study was conducted in the.following‘way::

1. During fhe week prior té the fifst treétment.Sessioﬁ
the éubjects~ﬁere preteéted by the instruments. An
appointmént was made for each mother-child dy;d'to
'pefform:aFérm A of the Mother-Child Inferaction_ﬁx—
ercisez(Goula and MqKay,1967a)} Prior to performing
thé_éxerciSe,'eaéh mother rated her Target-Child's
behavior on the Adleriah Paréntal Assessment of
Child Behavior Scale (McKay 1978). | |

2. Dufing thé weék.foliowing the laétA(ninthiAfreatment
session,»the.subﬁécts were pésttested by the instru-
mentsAaCCOfding to the Procedufé outlined ih number
1.  Form B of thé Mother~Child Interaction Exercise

was used in the posttesting.

TreatmentrPfocedures

The mothers of the STEP Group participated in nine
weekly sessions of a STEP parentAstudy group. Each session
was two.hours in length. |

The treatment procedures involved specific topics for

each session, various kinds of materials, a set lesson format
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and sequence, and a leader. A detailed discussion of the

treatment procedures follows.
Session Topics
Each session of the STEP pregram is organized around.

one or more topics. Below 15 an outline of the se381ons.

‘-Se851on l——Understandlng Behav1or and Mlsbehav1or This
initial session discusses the effects of the movement toward
soc1al equallty upon parent-chlld relatlonshlps, It also
,presents popular bellefs about . the nature’of-behevior and
intreduces'the.ﬁarents,to the concept of pﬁrpoéiVe.behavior;
The—pareﬁts learn about the four goals of.misbeha§ior, the
geals of pesitive behavior, and the'ingredients'ﬁecessafy for
‘ building a positive relatioﬁship ﬁifh childrenwe

Session.2-How Children Use Emotions to Tnvolve Pavents/

AThe_fGoqdf_Perept; In this session'the parente_iearn aboﬁt
the purbesiQe neture.of em_otiohsS and how children use emo—

- tions in negative ways to'achieveAthe feur.goals-of misbehaV—
ior- They also Become_familiar with the ccncept’of liﬁe.
style formation. -The family constellation anéemethods of
training are emphasized. The}remainder of this session is
céncerned.with helping pafents-become awafe-of how many typi=
'cal parent bellefs and behav1ors are discouraging to chil-
dren. The parents begin to learn more appropriate bellefs
andfbehaviors which facilitateLthefdeVelopmentgof'responsi—

bility'in‘children.
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Session 3--Encouragement. This session is concerned with
helping parents learn how toJehCOurage children. The Paﬁents
become aware erattitudés and behaviors which diécourégé.'
children as well és:those,attitudes and behaviors.whigh>§n-
courage themn. Tﬁe crucial differences between-praise and'
_encouragement'are emphasizea; The‘parentS'aiso bQCGmeTfaﬁil;-‘

- iar with the special language-df encouragement.

?»Session;&7599§munig§piqg:“xLisyening.' In this session ”
participénts become aware_of thé traditional rolés ﬁafeﬁts
play whén childrén'expreés.ﬁheif feelings. They learn~how
playing'these rolés offen blocks childﬁen'é Williﬁgness to
share‘feeiingé, creates resistance, and fosters an iﬁeffec-l
tive relationship;. They learn an éltefnafivé ﬁéthod of re-
sponding to childreﬁ Which helpsichildrén feel»understood,

and facilitates mutual respect.

Session 5--Communication: Exploring Alternatives and

Expressing Your Ideas and. Feelings to Children. The first

‘paft‘of-this session deals with a method for helping childrén
explore alternative solutions tolprobléms they face. The
sécond part of the seSsion deals with two concepts: (1) how
ité reCOgniée who--parents or childrené-are reponsible? or.
"own" a problem, énd (2) ineffective and effectiQe methods
for expréssing feelings to-childfen when they-inteffere with

the parent's bights.
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Session 6--Developing Responsibility: Session 6 discus-

sés the differences between the autocratic, permissive and

- democratic parent. The pérents learn that reward and punish—
ment as a means of disciplining children don't help the chil-
dren become responsible for their own behavior. The parents
learn an alternative method'of.discipline+-natural'and logi-
cal cOnséquénces-—which'helps-childfen learn responsibility.
The differences between punishment and logical consequences
is stressed. The parents learn the basic pr1n01ples and the
steps for applying natural and loglcal consequences. The
partlclpants dlscover how to apply natural and loglcal con=

sequences to typical daily parent-child problems.

Session 7——Decision Making forjParents°v In this session
fhevparents learn more about nétural and logical consequenceé.
Théy also become familiar with how parents reinforce chil-
drén's misbehavior by reacting in ways the-childrehrexpect.
They learn that doing the unexpected usually fosters more
éooperative behavior. The session concludes with helping the
paréntS'learn how totselect the appropriate approach.to
child—training concerns from among the approaches they have
learned in previous sessions.

Se531on 8~~The Famlly Meetlng In this session the par-=

ents become aware of the benefits of establishing regular
family meetings where the family makes plans and solves prob—'

lems together. Guidelines for establishing and maintaining
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fémily meetings, léadership skills, and alternative ap-
proaches for initiating family”meetings are among the topics

discussed.

Sessiqnlgf—Developing anfidence“and Using Your Potgnfiai.
This final session is concernéd with aiding parents in de=
véloping confidence in.themselveé and théir new child-
training procedures. .They will learn how to respond effec~ '
tively.to'criticism and'préésure'from'other adults concerning
their new pafentingrmethods, Thé participants.wili‘bécome
familiar with self~défeating patterns in'parentechild rela-
‘tionshipé, and examine their strengths for becoming an effec-

tive Parent,

Materials 7
STEP contains the following materials designed to
enhance the téachihg and learniﬁg of thé above fopics and
concepts. |
1. .Leadér's Manual: The manual provides speéific sug-
gesfioné for implementing the program. Included in .
the manual are: how to organize and conduct a parent
study group,.léadership skills, methods for‘dealing
wifh problem members, ‘understanding the child, and
lession guides for each sgssion{r
2. Parent's Handbook: The.handbook contains reading

materials pertaining to the topic(s) of each session.
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The handbook is illuétrated'with color cartoons.
Included in the handbook are:

a. - Points to Remember: These are summary statements
of the basic concepts of each lesson. There is
one "Points to Remember" page for each of the
nine sessions. Each page is perforated so that
the parents can remove it and post in a conven- .
ient placé as & reminder. S

b. My Plan for Improving Relationships: This is a
method which encourages parents to privately
evaluate their progress from session to session.
These are also perforated for removal and post-
-ing. . :

'c.-fInstructionél Charts: Each chart is a reproduc-

tion of the large instruetional charts used by
the leader. Each of these charts serves as a
‘quick reference for  the session it pertains to.

Cassettes: Each cassette presents a brief summariza-

. tion of the reading maferial in.the‘handbook that is

relevant to the topic(s) of the session. The cas-

settés also extend the concepts through brief presen-

tations, examples, and exercisesAin typical parent-
child rélationship problems. Some sessions contain -
oﬁe taéed prograﬁ, ofhebs contain fwo—adepending
upon:thé.humber of topics taﬁght in the session.
Posters: A major concept of each session is illus;
trated on a full color poster. \

lnsfructional Charts;' Each chart presents a major

theme of the lesson. in a.summarized form. The charts

"are also printed in color.
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6. Discussion Guide Cards: These cards pfovide éuide-
linés forAproductiQé group discussions. The cards
~are introducted in the first session and displayed in
each succeeding seésion t¢ sefve,as reminders.‘ Eaéh.

card is illustratedrwithAé color cartoon.

There are_twb parts of the STEP program which weren't
used in this research due to the.Project'svﬁethod-of genefaé-_
tingiparent study groups. The Intrdductqry Tape:_.ﬁescrip—
tionsandllﬁvitatian,and the brochure'aré both deéigned'td.bg
used with iarge gatherings of parents to-stimulate iﬁterest

in joining a STEP group.

Lesson Format ahd Sequénce'

- As mentioned abéve, thereuis a lesson guide for each
session which @rovides the ieaderAwith specific directions
for thé‘session. The first lesson begins with‘an introduc-
tion to the objectives of STEP and outlines the procedures
which will be used. This'is followéd by a getaacquaintéd'
exercise, an assessment of-the parénts' expectations, an in-
froduction +o the Discussion Guide Cards, and a presentation
of the first lesson. The following outlines a typical lesson
sequencewi |

1. Presehtation of the‘Postér and an overview of the

topic(s).
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Discussion of the Activity for the Week (beginnihg

second session). The Activity for the Week is a

specific fask‘éssignmént made each week to help the
parents put the:session'é_concepts into practiée.in
their'own familieé;"-

Discussion of the Readirg Assignmént.from the par-

ent's handbook. ‘The reading is to be done between

sessions except for the first reading which is read:

'.during the first session. Each.lesspn guide provides

two discussion options for the leader. He or she can

conduct an open discussion of the material, or use

the specific questidﬁs providéd.

Discuséioh of the.Instructional_Chért,- (In‘some ses=
sions tﬁe éhart is discussed following the tape be-
cause the particular chart pertains.mbre‘to tape
content.than'to reading content.). |
Introduction and preéentation of the cassette. The
pareﬁts do the exercises and discuss the concepts

presented on the recording.

Discussion of the Problem Situation: This is a brief

unfinished situation which is designed to help par-
ents integrate:and expand the concepts of the session.

Problem éituations may also be role played.’
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7. Summary of the session; Together the leader and
.parenfs‘éummariZe the session to give the leader
feedback, and help the parents rémember and ‘eclarify
what they are learning;'
.83 fAssignﬁent of the’ACtiVify for the Week and the Read-
ing Assignment for the next sessioén.

' Leéder
| The leader was Mrs,.Bafbara'Barkenbush;'one of the
Projeqt?s Parent Invoivement Specialistsu _Mrs; Barkenbush
has led several Adlerian parent diséussion groups for the
' Prbject and has tréinedvothef lay leader;, This was Mrs,.'
Barkenbush's first STEP grqﬁp,
o Tﬂe investigator‘met»with thé leader to givé her the
following instructions: |
1. The sessions were to be limited to two hours in
léngth, - |
2. She was to keep weekly attendance fécords.
3. She was to étudy the manﬁai thoroughly and familiar-
ize herself with the materials.

k, She was not to deviate from the manual.

Methods of Measurement

The mothers were tested by,instruments~which measured

(1) mother's perception of the Target Child's. behavior, and
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(2) the verbal behaVior of the mothers. The f0110wing in-"

struments were used.

10

Adlerian Parental Assessment of Child Behavior Scale

.(McKay 1976). The Adlerian Parental Asseésment of

Child Behavior Scale is a seven point interval Likert-

- type rating scale constructed by the investigator to

measure the mothers' perCeptions_Of their Target
Child's behavior. The ihétrUment‘was judged for
content validity by three judges familiar with the

STEP progfam (Appehdix_D). A reliability test of the

' instrument was conducted in a pilot study and also

during the researchiprdject,- The pilot study results

were as follows. The Cronbach's alpha (Cronbach

1951) test for internal consistancy fahged from .90

to .91, The Pearson r test for stability over time

yielded a coefficient of .97. The Cfonbach's alﬁha
rahge during.fhe research project was .81 to .89.
The Pearson r test yielded a coefficient of ,83.
Mother-Child Interaction Exercise (Goula and McKay'
1976a). The Motheﬁ-Child Interacfion Exercise.is a
deﬁision.making,taék.based on the work of.Férreiré
and Winter'(1969),.»The-exercise was performed by
each mother and her Target Child. Each dyad was -
given sixteen minutes to perform the task; Aﬁ audio.
recording was made of the'mother—child interactioﬁs.

The examiner gave the subjects instructions and then
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,leftlthem alone_ih the recording room in order to
avoid adding to any tension Or nervousness which may
have been associated with the testing.

3. Three two- minute segments of eaéh subjecf's tape were
randomly selected for the purposes of analysis. The
observers counﬁéd fhe frequency of facilitating and .
non-facilitating stateméﬁts made by the mothers dur-
ing the selected segments, Two Obéervers, trained
by the investigator5 rated the mbfhers adcording to
the Rater Instructions for Mothér—Child Interaction
Exercise,(Gbula and'McKay 1976b),-'Thesé instruétions 
can be found in-Appehdix E. The percent of inter-
rater reiiability‘waS'Sl,. The percent of agreement
was determined by dividing the least f count by fhe

greatest £ count.

The hypofheses of this study were analyzed accérding,

to the following procedures. |

- Hypothesis 1: Mothers'who participate in the STEP Group
will pérceive theirﬂTa:get Chiid's behavior as_éignificantly
more positive than theimothers of the no-treatment Control
Group as méasured by their fétings on the Adlerian Parental
 Assessment of Child Behavior Scale.
" The adjuétéd méans of the posttest for the STEP Group
 and'the Confrol Gréup were aﬁalyzed by an analysis of covapri-.

ance with the pretest as a cQVariaté,



Hypothesis 2: Mothers who participate in the STEP Group
will make significantly mére faéilitating_étatementsvduring
the»auaio taped ﬁdther—Child Interaction Exercise than-fhe
mothers of-fﬁe no-tréatment COntfol'Group as meaéured~by
obéerver ratings.

The'statiétical procedure used for testing Hypothesié/'
1 was also used fér testing this hypothesis.

AHyPothesis 3: Mothers'who,partiéipate in the STEP Group
will make significantly fewer ﬁen—fécilitating statements.
dﬁringvthe audiéltaped.Mothef-Child Intefacinn EXercise_thanl
the mothers. of the no—tféatment Cﬁntrol Group as meaéured Ey
observer ratings. |

The‘étatistical procedure used for.tgsfing'Hypothesis
l_Was'aisd used'for‘teéting this hypbthesis;

: Hypothesis'uz_ Thefe is a positiVevrelafionship betWeen
the ‘scores on the Adlerian farental_Assessment of Child Be-
havior Scale and the numbér of facilitating statements made
by«the mothers during the Motheér-Child Interaction Exercise.

A correlation of fhe sﬁmmated~ratings of the Adlerian
Pérental Assessment of Child Behavior Scale and the number of
facilitatingAstatements made during thé Mother-Child Inter=
action Exercise was calculated. The scores for all mothers
were poqled‘into'one-groﬁp as well as arranged separately by

groups for this analysis.
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Hypothesis 5: There is a negative relétionship between

the scores on the Adlerian Parental Assessmeht of Child Be-~

havior Scale and the number of non-facilitating statements

made by the mothérs during the Mother-Child Ihteraction Ex~

ercise.

‘The statistical procedure used for computing the

correlations for Hypothesis 4 was used for testing this

hypothesis.

Limitations

The investigator notes the following_limitations-of

this study.

1.

The study was gestrictedvto mothers begause of the
availability of the sémple and randomization require-
ments.‘-No'assessment was made of the impact of STEP
on fathers or couples.

The sample was selected from mothers who ?olhnteered,
resided in a middle and upper-middle class area, and
could'attend the groﬁp on the designafed time and
day. |

The research investigated change in the pereeption

of the mothers of the Target Child only--other chil-

dren of the family were exclﬁded.
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The p of 20 was small but adequate to perform the

necessary statistical procedures. Replication will

~be necessary to establish the reliability of the

résults.



CHAPTER III
RESULTS AND DISCUSSION

The purpose of this study.was to determine if partic-
ipation in a STEP (Dinkmeyer and McKay‘lé76) group'would re-
sult in positive changes in (1) mothers'.perceptions of their
. Target Child's béhavior.as méasured by the Adlerian Parental-
ASSessment_of Child Behavior Scale (McKay 1976), and (2)°
observed vefbal behavior of the mothers-aé measured by ob-
éervef.ratings dthhe Mother-Child IntéfactiOn-Exeréise- |

(Goula and McKay 1976a).

-Resulfs
The~statisticai analysis of the data ébxained foﬁ
each hypothesis is preéented below.
Hypothesis 1: Mothers whoiparticipaté in the STEP Group
will perceive their Target Child;s behavior as significantly
more positive than the mothers of the no-treatment Control
Group as méasured by their ratings on the Adlerian Parental
Assessment of Child BehaQior Scale. As presented in Table 1,
analysis of covariance yielded an F ratio of 6.23 which is
significant at the .022 level. ‘The STEP Group had a pretest

mean:of 150.20 and a poéttest mean of 171.20, while the

42
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pretest-posttest means of the'Control Group were 147.50.and
159.10 respectively. The results are 81gn1flcant at the .05

level and +thus Hypothe51s 1l is accepted

Table 1. Analy51é of Covariance, Mothers' .Scores on
Adlerian Parental Assessment of Chlld Behav1or
Scale w1th Pretest as Covarlate

Analysis of Covariance: Total n = 20

Source’ - 88 DF M5 E 2
Between . 553.15 1 553.15 - 6.23 022
Within 1509.29 17 88.78
Total 4488.55 19 236.24
Pretest and Posttest Means:

Treatment | n Pretest Méans Posttest Means

~ STEP 10 150.20 171.20

Control ‘ 10 147°.50 159.10

Hypothesis 2: Mothers who pdrticipate in the STEP Gfoup
will make significahtly-more faéilitating statements dﬁring
the audio taped Mother-Child Interactidn'Ekércise than the
mothers of the no-treatment Control Group as meésﬁred by_ob-‘
server ratings. As presented in Table 2, analysis of covari-

ance yielded an F ratio of .64 which has an alpha level of -
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. 999. The STEP Group héd'a éretest mean of 19;60 and a post-
test mean of 15,00; ﬁhile the pretést-posttest means of the -
Control GrouﬁAwere.16.OO and 15-.4-0_respec“cively° The re=
sults are not'significant:at'thé .05 level and tﬂus Hypoth-

- esis 2 is rejected.

Table 2. Analysis of Covariance, Number of Facilitating
Statements by Mothers on Mother-Child Interaction
Exercise with Pretest as Covariate

Analysis of Covariance: Total n = 20

~ Source ss CDE oM F D
Between - 16.96 1 . 16.96 B4 - .999
Within b48,15 - 17 - 26.36
Total . . 553.20 18 29.12
Pretest and Posttest Means:

Treatment n Pretest Means Posttest Means
STEP : 10 ~ 19.60 | . 15.00

Control 10 - 16.00 : ‘ 15.40

Hypothesis 3: Mothers who participate in the STEP Group .
will make significantly fewer non-facilitating statements dur-
ing the audio taped Mother-Child Interaction Exercise than the

mothers of the no-treatment Control Group as measured by
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~ observer ratings. As presented in Table 3, aﬁalysis of co-
variance yielded an [ ratio“df'l;80 which has an‘alphé lével
of -195. The STEP Group haa a pretest mean df-,uo and a
posttest mean of .60, while the,pretesf-posttesf means of
the Control Group were 2.60 and 2.30 respectively. The re-
.sultSvare not signifigant'at the .05 level”and'tﬁUS Hypoth~

i

esis 3 is rejected.

.Table 3. Analysis of Covariance, Number of Non-facilitating
: Statements by Mothers on Mother-Child Interaction
Exercise with Pretest as. Covariate

Analysis of Covariance: Total n = 20.

Source - ss 'DE us E B
Between - 5.83 1  5.83 1.80 .195
Within 53,1y 17 3.13
Total 68.95 19 3.63

 Pretest and Posttest Means:

Treatment n Pretest Means Posttest Means

STEP 10 40 ' .60

- Control 10 2,80 - 2.30
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Hypothgsis_u:' There is a positive relationship befween

the scores on- the Adlerian Parental Assessment of:Child Be-
havior Scale and the number of facilitating statementé'made
by the mothersvduring the behér—Child Interaction Exercise.

The correlations are presented in Table u4.

Table 4. Correlation, Scores of Adlerian Parental Assessment
' . of Child Behavior Scale and Number of Facilitating
and Non-facilitating Statements by Mothers on
Mother-Child Interaction Exercise

‘Correlations:

Facilitating Statemenfs with Scale Scores r D
Pooled Subjects (n =:20) ' -.03 2445
STEP  (n = 10) , -.01 L8y
Control (n = 10) | | -.02 475

Non-facilitating Statements

‘ with Scale Scores r D
Pooled Subjects (n = 20) ‘ -.38 .050
STEP  (n = 10) - -. 34 171

Control (a = 10) - | -.25  .2u8

‘The correlation between the scale scores and the number of
facilitating statements for pooled subjects was =-.03 which is
not significant at the .05 level (p - .u4u45). The correlation

between the scale scores and the number of facilitating
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statements fér the. mothers of the STEP Group was =-.0Ll which: ‘
is not significant at the .05 level (p 5_.484)° The corréla--
tion between the scale scores and the number of facilitating
stateﬁents for the COntrol,mofhers was -.02 which ié also nof
| significant at the .05 levelrfg = .475). Since none of tﬁe

" correlations were significant at the .05 léVel, Hypothesis U

is rejected.

Hypothesis 5:"Thef¢ is a negative relationship between
the sgoreszon the_AdlerianjParental-Aésessmént of Child Be-
havioryscale_énd the number of non—facilitating statéments
madé by thé mothers duriﬁg the Mother-ChildvInteréctién Ex-
ercise. The correlations aré pfesented in Table 4. The
correlation between the séale'scores and the number of non-
facilitatinéAstatements for podled subjects was -.38 whibh:
is significant at the .05 level. The éorrelafiﬁn between
the scalé scores and the number of non-facilitating state-
ments fof the mothers of'the:STEP Group‘was -.34 which is
not éignificant at the .05 le&el (p = .171). The correlation
between the scale scores and the number of non—facilitating
statements for the Control mothers was =.25 which- is also not.
significant at the .05 level (p = .248). Since only one sig-

nificant correlation was found, Hypothesis 5 is'rejected. N

Discussion

This study investigated the effects of STEP on

mothersf_perqeptions of their Target Child's behavior, and
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the mothers' verbal behavior. The results indicate thatlﬁar—
ticipation in a STEP group does change fhe mothersi'percep-
tion of tﬁeir'Target Child's:béhévior,,i.e,; mothers who par-
ticipated in the STEP Group viewed their Térget Child's'be—‘
havior inra'significantly'more positive way than the mothers
VOf the no-treatmenf Control Group. The validity of the data
dbtained from'fhe study . of ﬁothers' perceptions is strength-
éned by'the,high réliaﬁilify of-the*Adlerian Parental Assess—
ﬁent of,Chiid Behavior Scalé, and the signifiéance of the
-'preteSt as a coyéfiate (2’: .OOi);i | |

| Although the datalindiéated'that changeé in the ver=
bal behavior of the mothers were not significant, the inQes—
tigator questions the validity of ‘the Mother-Child Interac-
tion Exercise for assessing the verbal behavior of the
Amothefs.~.The pretest aésessments fop boih facilitating and
' non-facilitating statements were'nbt”sigﬁificant'covariates
of the-ﬁoattest assessments at ther.OS lével (fécilitating
statements, p = .082;.non—faéilitating statements, p = .086).
Thus the results obtained from thié instrumént are suspect.

The preceding discussion also applies to the mostly.

'non+significént correlatibns betWeen‘the~écores on the Ad-
lerian Parental Assessment of Child Behavior Scale-and thé
number of facilitating and non—facilitatihg_stétementslmade
by the mothers on the Mother-Child interadtion Exercisg,:
That is, if the validity of the Mother-Child Interaction Ex-

ercise 1s suspect, the correlations are also suspect.



CHAPTER IV

IMPLICATIONS AND SUGGESTIONS
FOR FURTHER RESEARCH

This chapter will be concerned with'the interpreta-
tion and implications of the results of this study for fup-
ther research.

This study is oné of the few which shows significant
changes in mothers' peréeptions of children's ~behavior re-
sultiﬁg from participation in an Adlerian-based parent study
group. In the previous studies éomparing the effects of an
Adlerian'parenf study gfoup on parents'’ perceptions.of child
behavior with an equivalent control group (Berrett 1973 and
Freemén 1975), only Freeman showed-significant results.
However, Freeman used a posttest only control group design
which provides ﬁb assessment of chénge, Thus, the present
research is the oniy study, to this investigator's}knowledge,
(1) involving a comparison of the effects . of ‘an Adlerian-
based parent étudy gfoup_to an equivalent control gréup, and
(2) using a pre to post assessment, which>showéd significant
changes in mothers' perceptions of their children's behaviors.

The resqits of this research seem fo indicate that

STEP (Dinkmeyer and McKay 1976) is a valid'progfam which can

49
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contribute to hélping pérentS-relate_more éositively»with4
their children. | |

The investigator recommends thé reader remember the
small n (20) aﬁd the limited population of this étudy Qhen‘}
considering fhe:results;' The pppulatién was resfricted to
mothers fr§m the middle and ﬁpperhﬁiddle.socideconomic strafa
of Tucson, Arizona, The children of these mothers ranged
from 4 to 13 years in age. 'FurfhermOPe, no assessment waé
-made of thé_effects Qf'STEP'Qn fathers or couples. ~Also,
peroeptions»of the behavior of-childreﬁ in the familyrofher
: than the Target Child Were'not‘included.in the study. Thus~
replicatibp and‘studies with other populations is suggested.

,Finally;.therefwas nQAassesSment of aétual_changes in

~ children's behavior. Only the perceptions of the mothers
regarding their Target Child were investigated.

| This'Stqu'also validateq the use of a new instrument
tO'ﬁeasure changes in pérents'_perceptions of child behavior.
The Adlerian Parental Assessment of Child Beha&ior Scale
(MbKay 13976) ﬁas found to be an éxtrémely reliable instrument.
Hdwever, it too needs fo_bé'tested_with other populafions.

The non-significance of the Mother;Child Interaction
Exercise (Goula and McKay 197éa) as a valid aSSesément of the
motheré' verbal behavior may have been‘due to the following
factors. The nature of the assigned task appeared to be too

neutral to adequately assess facilitating and non-facilitating



51:
statements. That is,'the task.may not have‘been important
to. all perticipants Perhaps a task centered around a spe-
llelC problem of 1mportance to each ‘mother may have produced
more typical 1nteractlons and thus may have ellc1ted differ-
ent results. |

- The definition of facilitating and non—fecilitating:
stateﬁents produced problems in the ratings.‘lMothersrwhose
children produced one-word on—task responses recelved higher
seores on fac111tat1ng statements than those mothers whose-
ch;ldren-replled in sentences: that is, the more oneaword
responses from the child, the more opportunity for thevﬁother‘
to.telk,'thereby inflating her‘score. Perheps not couhting
stateﬁents-which;produced‘one—Word responses would have pPro=-.
vided a more accurate represeﬁtetion of the'mother—child
interaction. Aiso, there ﬁas no assessment of the tone of
rvoice in ‘the ratings,~lThe raters indicated that had tone of
voice been takenvinto consideration, their-ratings would
have be,e.nvdifferent° | |

.There are several variables not investigatedAin'this
study which could be the basis for further reseerchtoh.STEP;
A study involving larger numbers of subjects would be in-
order. The program should be tested with differeéent popula-
tions such as fathers and couples, mihority parents, inner
city:and rural populations, parents of preschoolers (only

one Target Child was below the ege of 5), and parents of
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'teenagefs (only two mothers cﬁose'teenagers as their Target
Child)‘ STEP could be tested for use in- study groups for |
teachers as well as in hlgh school preparatlon—for—parenthood
classesb
| The effects of STEP on 'all children in the family‘.
- needs to be investigated. Aiso,,the Pelaﬁiohship between
parents’ perceptionslof their children's behavior and un-
Vbiaeed observeérs' ratings of the children‘e behavior could be
investigated. In addition;'the:parents'-behavior.could be "
observed andlrated - |
Although the leader of thlS STEP group was not a
eertifled counselor, she ‘was hlghly skilled. The.;nvestlge;'
.fion of the effectsrof a STEP group led by a less skilled
leader-neede-to be conducted. Also, a comparison of leaders
of varylng Sklll levels could be undertaken° . |
The subjects of . this study were wllllng to part1c1-

pate in- a research progect, It would be interesting to in-
vestigate.the effects of STEPYWhere pre- and posttesting were
censidered.as.part'of-en ongoing perent education progfama
ahd not in the interests of research@

, The iﬁteraction,between the pretest and treatment
neede to be:investigated,, A'follow;uP study could use the
Sblemoﬁ Four Group Design to assees,the significance of this

interaction.
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The-Mother-Child Interaction Exercise needs to be
modified.through utilizing conflict situations for an inter-
action assessment. Also, one-word responses need to be re-
- moved from the definition of facilitating statements.
| A Finally, e follow-=up study needs to be conducted‘
several weeks after'the conclusion of treatment to determine

if improvements are sustained over time.

Conclus1on

The objectlve of thls dlssertatlon was to 1nvest1gate_
Whether partlclpatlon in a STEP group—-a recently published.
Adlerlan—based parent study group——would result in p051t1ve
changes in (l) mothers' perceptlons of their Target Child's
behavior, and (2) observed verbal behav1or of the mothers

| The subjects were volunteers who were randomly as-
signed to STEP and Control Groups The Pretest—Posttest
Control Group Design was used in this research.

Significant positive ohenges-inrthejmothers' percep--
tions were found:(p = ,022). The measure of changes in ver-
bal behavior was found to he'insignificant. The Mother-Child
Tnteraction Exercise, anAinstrument‘used-to assess changes in
verhal behavior was of questionable validity due to the pre-
test's insignificance as a covariate of the:posttest,

The results of this study suggest that STEP is useful
for assisting parents in .relating more positively with their

children. Furthermore, this study validated a new instrument
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- the Adlerian Parental.AsseSSment of-Cﬁild Behavior Scale, fbr
assessing chénges in parents’ perce?tiohs'of child behavior.
| 'Some~suggesti0né for further researchiére: étudies

ihvolving various ﬁopulations, the relétionship befween par-
_ents',perceptions and the actual observed behavior of the
child;robServations of the'parénts' behavior, investigations
of the.use of STEP by leaders of different skill levels, the
iuse~of STEP with pafénts who ére not aware that research is
'béing_coﬁducfed;»;h invéstigétion of the effect of the.intér—
action of the pretéétgand-treafment, and follow—up studies

to determine the permanence of changes.
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CHILD BEHAViOR:ASSESSMENT SCALE

55



Adlerian Parental Assessment of Child Behavior Scale (APACBS) ;c

NAME DATE

(Fizst) ilirrr

IDENT IFI ED CHILDY AGE SEX

* One of your children with whom you want to improve your relationship.

PIRECTIONS: Please circle the number for each item which best describes your identified
chi Id's behavior as you see it. Please try to respond to every item. This

information
Is for the purposes of research only. Your

responses will be held in strictest confidence.

¢ b £
Your Identified child:

1. Has to be called more than once to get out of 1 2 3 4 5 6
bed In the morning.

2. Gets dressed for school without being coaxed. 1 2 3 4 5 6
3. Remembers to take lunch money, books, etc. 1 2 3 4 5 6
to school.
4. Leaves for school without being coaxed. 1 2 3 4 S 6 7
5. Makes helpful suggestions during family 1 2 3 4 5 6 7
discussions.
6. Involves you in resolving verbal arguments with 1 2 3 4 5 6 7
other children (for example: brothers or sisters,
or children in the neighborhood ).
7. Involves you in resolving physical fights with 1 2 3 4 5 6
other children (for example: Dbrothers or sisters,
or children in the neighborhood) .
8. Does chores without being reminded. 1 2 3 4 5 6 7
3. Figures out solutions to his/her own problems. 1 2 3 4 5 6 7
10. Changes behavior when told that it bothers you. 1 2 3 4 5 6 7
11. Puts dirty clothes in hamper without being 1 2 3 4 5 6 7
reminded.
12. Argues with you. 1 2 3 4 5 6
13. Leaves belongings scattered around the house. 1 2 3 4 5 6

(PLEASE GO ON TO NEXT PAGE)

* Author, McKay (197 6)



It.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27*

28.

29-

30.

31.

32.

Your Identified child;

Interrupts you at Inapproprlate times.

I* on time for meals.

Eats most foods offered wlthout being coaxed.
Has table manners which are acceptable to you.

Tattles on other children (for example: brothers
or sisters, or children In the neighborhood) .

Throws temper tantrums.
Shares problems (s)he is facing with you.
Is considerate of your feelings.

Requests help on tasks (s)he can do
independently.

Cleans up after snacking wi thout being reminded.

Behaves in such a way that you find yourself
feeling hurt.

Behaves in such a way that you find yourself
feeling annoyed.

Behaves In such a way that you find yourself
feeling discouraged, believing that the child

cannot Improve.

Behaves In such a way that you find yourself
feellng angry.

Stays with difficult tasks until they are
completed.

Disturbs you when you are driving.
Remembers where (s)he puts personal belongings.
Has to be told more than once to go to bed.

Is quiet after going to bed.

© VERY SELDOM

()}
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APPENDIX B

MOTHER-CHILD INTERACTION EXERCISE#*

*Goula and McKay (1976a)
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Directions

Please discuss the following situation with your
childlfor the next sixteen minutes. Please try to reach
agreement for each of ‘the Questions If for some reason you -

flnlSh before time is called, please contlnue by dlscu881ng

anythlng that you would'llke-to talk over with your child.

Please do not leave the room untll the tester 81gnals that

time is up. It is 1mportant that you continue for the entlre’

sixteen minutes.

Form‘A.

Tell your child that you‘énd he/she have-juSt been
given a free ticket for a one week trip. Together, pléase
plan the follow1ng Please_remember to try to reach:agreé—_
ment on each question. |

1. Where will we go? Why?
2. How wili wévtravel? Why?

3. What will we do when we reach our destlnatlon°
Why?

4. What will we take with us? Why?

5. Only three people, in addition to us, can go with
us on this trip? Who will go with us?
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Form B

Téll_yourvchild that you and he/she have just been

given a free gift certificate for a shopping trip to any

shopping center that the two 6f-you choose. Together,

please plan- the following,"Pleaée rémemberrto'try to:reach

agreement on each question.

1.

S 2.

'Whlch shopping center will we go to? Why?

What stores will we go to? Why? Wthh of these
- stores will we go to first?

Only threé people; in addition to us, can go with
us on this shopping trip. Who will go with us?

How much tlme shall we spend at the .shopping
center? .

What w1ll we buy at the shopplng center? Whyvare.

. we ChOOSlng “these. 1tems°

If we get lost from each other in the shopplng
center, how w1ll we find each other°
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in the Schools of Pima County

v ,/’
S DEVELOPNENTAL CAREER GUIDANCE PROJECT ,
Dr. Morman F. Bloss Barbara Barkenbush, Jody Burns Gary HMcKay, John %@uiaf'
Director : . Parent -Involvement Specialists Cooperating boctoral
‘ - Students, Un. of AZ.
ANNOUNCING A UNIQUE OPPORTUNITY FOR MOTHERS! Benefit yourself and help us too.

Have you heard about Parent Discussion Groups? A Parent Discussion Group is a place to
go If ~- You wish to learn to cope more effectively with everyday problems of parent-
chlld relationships. In our culture we train for practically every kind of job, but

wa often negelect training for our most Important job -- that of parenthood. This pro=
gram ls designed to help give training to parents in practlcal and more effective
methods for family living.

The group. leaders are lay people who have had training and experience in leading

. Parent Discussion Groups. The program is free of charge, and the materials will be
supplied by the Developmental Career Guidance Project. Adaptations of the writings of
Dreikurs or Dinkmeyer and McKay will be used in the groups.

These particular groups will be part of a research project designed to evaluate the pro-
gram’s effectiveness. The information obtained from this study will assist the Project
In determining if Parent Discussion Groups are meeting the needs of Tucson area parents
In improving theik relationships with their children, In. order to ¢onduct this research
participants will be asked to complete two tasks which will not involve more than one
hour's. time the weéek prior to the first meeting, and the week following the last meeting.
lndlvldual information obtained from this study will be cbnfidential,

Due to research restrictions, these groups woll fnvolve mothers only. Volunteer

mothers. from eight local elementary schools will be asked to participate in five groups

" which will meet at a central location. Ffour of these groups-will begin on Monday, Jan. 12
from- 7:30 - 9:30 PM, for nine weekly meetings. One group will be delayed for research
purposes until March. All groups will be asked to participate in the evaluation of the
program at the same time. (Whutmore parents. this program will not interfere with your
Community School. night.) . :

¥We hope thils letter has sparked your interest since we need about 100 mothers to complete
this project. = Your participation will benefit us all. Please call Barb or Jody --

795- 0504 -~ if you have any questions. Also, if these groups don't meet your needs, you
are always welcome to call for placement in an .ongoing group.

PARENT D(SCUSSION GROUP ENROLLMENT FORH

NAHE Sttt ’A SR e e S - PHONE S

ADDRESS_____ e = . SCHOOL_

AGES OF CHILDREN

PLEASE RETURN THIS TO YOUR ELEMENTARY SCHOOL PRINCIPAL BY DECEMSER 15. You will be
contacted by phone before Jan. 5. )

62

........ - - - -—----------—---------------------@---—q-a--u----a--aaeoaeaa



APPENDIX D

ADLERIAN PARENTAL ASSESSMENT OF CHILD -
BEHAVIOR SCALE--JUDGES
Don Dlnkmeyer, Ph. D. '
President, Communication and Motivation Tralnlng Instltute
Coral Sprlngs, Florida
Coordinator, Counsellng Psychology Program
Heed University

Hollywood Florida

' Co author of Systematic Tralnlng for Effectlve Parentlng

Jon Carlson, Ed. D..
Director, Statewide Foundation Guldance Project
-Honolulu, Hawaii

Rev1ewed field test edltlon of Systematlc Tralnlng for
Effectlve Parentlng

Sally Laufketter, M. S.
Counselor, Marvin School
8t. Ann, Missouri

Field tested and reviewed field test edition of Systema—
tic Tralnlng for Effectlve Parentlng

The judges' comments were taken into consideration
in developing the final version of the Adlerian Parental

Assessment of Child Behavior Scale.
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-APPENDIX E

RATER INSTRUCTIONS FOR MOTHER-CHILD
| 'INTERACTION EXERCISE#

%*Goula and McKay (1976b)

. B4
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Directions

Please rate each mother's statements according to
"the following criteria:

Faqilitating Statements: Statements made by the

mother which foster voluntary cooperative verbal responses

from the child; that is, the child makes a-VQ;unF§?¥;Q¥*taSK'
Verbélizatioh té the content of the mother's stafement;
Examples:'bMothér, "Wherefshall we go?" Child, ﬁWashington.“'
Those stafements_made by the mother which promote a

cooperative respbnsé'thréugh cbergion are not included iﬁ
this catégory, Coercive statements are those vérbalizationé
which . . . |

Command : e.g.> "Shuf‘upl", "Sit downi",'"fqu_have to! "

Threaten: e.g., "You better. . .", "If you do that once
: more I'11 . . ." : .

Ridicule: e.g., "You're lazy", "You're (that's) stupid.”

Moralize: e.g., "You should (should not)."

NQn—FaQilitating_Statements: Statements made by the

mother which foster uncooperative verbal responses from the

child;'thaf is, the ¢hild makes‘an'off—task verbalization to
thé_content of»the mother's statement. Bxample:.'Mother,
"Where shall we.go?” Child, "Give me bubble gum, "

‘This category also includes . those stétements made by
the mother which promote a cooperative res?onse through co-
ercion; d.e., those statemenﬁs which command, threaten, ridi-

cule or moralize (see above for examples).
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Neutral Statements: Some statements will not fit
either category and are neutral. Do not rate neutral state-

ments. Examples: Laughter, "I don't know", "Ah".

.Additiénal Rating Insfructions:- The child'must make
~a response before you rate the mother's statement. _If the
child remains silent, dé.not'rate fhe'mother‘s'sfatement
which precedes the silence.

Wait until the ghild complétes his/her réspoﬁse be-

fore rating mother's pre_ceding‘statement°

Be careful not to'rate_child's_statements’instead of

mother's. If the child initiates a'statement to which.tﬁe
mother responds, rate_the'métherfs statément accofﬁing to
the chiid's-next résponée. |

If you-ean't hear or understand the child's response,

don't rate the mother's statement.
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