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THESIS ABSTRACT 

 Colleges and universities are often regarded as secluded enclaves where thoughts and 

ideologies that are new to a society emerge. However, in the case of the experience of women at 

colleges and universities in the early twentieth century, this thought is not applicable. Women on 

college campuses experienced the regulation of every experience, from the classes they took to 

the activities they participated in. This thesis examines this event at the University of Arizona, 

Arizona State University, and Northern Arizona University from 1900-1960. The argument is 

made that due to Arizona’s perception of progressivism in its political and social policies in the 

early twentieth century, a contradiction develops due to the restrictions that undergraduate 

women faced in their college experience. While Arizona politicians were eager to apply 

progressive policies towards legislation and labor rights, they were not as eager to apply them to 

women’s rights. This thesis finds that the experience of women at the Arizona public universities 

from 1900-1960 was one of regulation and restriction that was in line with the national attitudes 

towards women’s rights and academic, athletic, and political abilities.  
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I. Introduction 

 In the 1939-1940 academic year at Arizona State University, residents in the West Hall 

women’s dormitory were subjected to mountains of rules outlining proper behavior for female 

students. West Hall residents could never be late coming back to the dormitory; otherwise they 

would be punished with a “campusment” -- banishment to their room for the night.1 Elsie Marie 

Gates McAlister, an ASU student during the 1920s, once received a campusment after arriving 

home from a date past the curfew. She said of her experience, “We had to ring the bell. The door 

was already locked and I didn’t know what was going to happen to me. I was scared to death, but 

I was campused alright. I was campused for a month. Couldn’t go to town. I couldn’t leave the 

campus as you well know what that is…it was pretty serious at the time though.”2 If a resident 

was going to attend an event that would result in arriving after the doors to the dorm were 

locked,  the resident had to request special permission from the head resident, typically an 

upperclassman, or possibly a graduate student or a non-student. Upon leaving the dorm for any 

reason other than class, residents had to sign out at the front desk, detailing where she was going, 

who she was going with, a number that could be used to reach her, and an expected time when 

she was going to return. Not only a student’s social life, but also daily practical matters were 

regulated. One such example is ironing clothes, which was permitted only in certain rooms in the 

hall (most likely due to concern for safety). Rooms and beds were inspected by the head resident 

for cleanliness, with fines issued for infractions, and no one was allowed to wear pajamas in the 

hall living room, as it also acted as a lobby for residents to receive guests. 

                                                 
1 1939-1940 West Hall Handbook, West Hall, UE Ephemera, Arizona State University Libraries, 

Department of Archives and Special Collections.  
2 Rosemary Diaz, typewritten transcript of oral history interview with Elsie Marie Gates McAlister, July 

31, 1981, Arizona State University Libraries, Department of Archives and Special Collections, 9.  
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While the men certainly did not live absent of rules, it is clear that they were not 

subjected to as many as the women. Women were specifically requested to live in the 

dormitories, and had to have their parents specifically request exemption from the Dean of 

Women to live off campus. While men did have to obtain permission to live off campus, they 

were not expected to live only in the dormitories. Women were not allowed to be absent from 

their dormitory overnight without special permission from home. There is no indication that the 

men shared these rules at all. While the same regulations regarding ironing applied to men, they 

were not subject to the same curfew regulations.3 

Despite these sexist rules and regulations, just two years later women can be seen in a 

large number of staff and leadership positions on the Arizona State University student 

newspaper, the State Press. A picture of the staff in 1941-42, reveals only one male member of 

the paper out of sixteen members. This is largely due to World War II and the implementation of 

a draft in 1940, but a high percentage of women on the newspaper staff at ASU was not new. 

ASU began its existence as a normal school, and so always had a larger percentage of women 

than men. This allowed them to take part in more campus activities than they may have been able 

to do at a traditional coeducational university. Despite the large representation of women in 

leadership roles throughout the school’s history, women were always subjected to more rules 

governing their behavior. This contradiction – trusting women to lead the student newspaper, or 

the student government, but treating them like children is representative of women’s uneven 

educational experiences, not just at Arizona State University but also the University of Arizona 

and Northern Arizona University. This is also largely representative of the attitudes that existed 

toward women nationally. As women gained more rights and increasing segments of the public 

                                                 
3 Arizona State Teachers College at Tempe, Bulletin, Catalogue Issue for the Session of 1939-1940 

[Digitized], 1931, General Course Catalogs, Arizona State University, 1887-present, University Archives, Arizona 

State University Libraries, 49-50. 
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sphere opened up to them, women at the universities of Arizona gained them as well, until 

1930s, when they found the growth had stagnated and continual restrictions governing what they 

could and could not do in their private behavior, their educational options, and their spatial 

environment.  

Histories of women’s higher educations have largely taken the same stance. These 

existing narratives state that early women in higher education, women who were first allowed to 

go to college during the mid-nineteenth century, were the trailblazers, the pioneers. They then go 

on to say that the next generation, those who went to college in the early twentieth century, 

especially those who went to coeducational schools, took their access to an education for 

granted.4 They were less focused on expanding their academic options and more interested in 

participating in social events. However, some scholars do make the point that the second 

generation, and succeeding generations after that, continued to expand the limits of what 

activities women were allowed to do. This study agrees with only part of this narrative. Early 

female collegians were indeed pioneers, but the second and subsequent generations of female 

college students did not take their ability to receive education for granted. They, along with 

female educators and policy makers in college administrations and state government, continued 

to expand the limits of a woman’s college experience.5  

This expanded experience in higher education was countered with limited professional 

options for female college graduates, which undermined the applicability of women’s 

educational training and life experiences. Though women gained more professional options in 

the 1910s and 1920s, a loss of career options for women followed during the Great Depression 

                                                 
4 Lynn D. Gordon, Gender and Higher Education in the Progressive Era (New Haven: Yale University 

Press, 1990), 4-5; Barbara Miller Solomon, In the Company of Educated Women (New Haven: Yale University 

Press, 1985), 95.  
5 Solomon, In the Company of Educated Women, 98.  
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and after World War II, as female graduates were faced with the decision of what to do with their 

training after graduation. Though collegiate women historically had lower marriage rates than 

their less educated counterparts, after World War II the marriage rates of college women 

increased and approached those of uneducated women.6 This is due to the push for a return to of 

women to the domestic sphere, and returning veterans back into the workforce. Barbara Miller 

Solomon argues that with the increase of married G.I.s on campus, a culture of domesticity took 

root, inspiring coeds “to catch a husband.”7 While post-graduation career options lessened, the 

social acceptability of women attending college grew. Women were expected to go to college; 

however, unlike their male classmates, they were not expected to do much with their degree in 

the post-World War II era. 

Literature on home economics is interesting due to the evolution of viewpoints on the 

subject. When feminist historians began analyzing the field of home economics in the 1970s and 

1980s, they failed to see its early contributions and condemned home economics as simply 

forcing women back into the kitchen. They only saw what the subject became in the 1920s, one 

less focused on professionalism and career preparation, and one part of the “Mrs.” degree. 

However, as is demonstrated by Barbara Miller Solomon and Sarah Stage, historians have 

recently started to see home economics in a more nuanced way. Solomon acknowledges that 

home economics was a large source of employment for women, and she acknowledges that there 

were positive aspects of the subject, such as subject matters that seem to foreshadow future 

women’s study courses. However, she also makes the point that many champions of home 

economics were well aware that their subject essentially consisted of classes on how to be a 

                                                 
6 Solomon, In the Company of Educated Women, xx.  
7 Ibid., 190. 
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housewife, and that feminist critics had valid concerns.8 In 1997, Sarah Stage argued for the 

positive aspects of home economics, arguing that the early movement provided professional jobs 

for women. These reassessments of home economics are significant because it shows that home 

economics was not always a malicious force designed to pull women out of the public sphere and 

back into the home. It was started as an effort to make homemaking more scientific and evolved 

into a professional career field for women. It was only after the Progressive movement failed, 

which had promoted professionalization for women that it became more like what early feminist 

historians had made it out to be.  

Further, the narrative of the western United States as an area of liberation for women 

infiltrates any study of Arizona women. Women in the west were supposedly freer than women 

on the east coast. This was due to a lack of established social conventions and mores. Women on 

the west could vote 50 years before women on the east coast. Arizona boasted a passage of 

women’s suffrage eight years before it passed nationally.9 This results in Arizona being painted 

as a much more progressive state than it truly was. Arizona’s constitution is praised for its 

progressive stipulations, but when it comes to women, these ideals fall short. Arizona women 

had been fighting for suffrage since the late nineteenth century, yet Arizona politicians 

continually refused its passage. Suffrage was not included in the state constitution. Lawmakers 

claimed that it was because they did not believe President Taft would admit Arizona to the union 

with women’s suffrage contained within the constitution. However, it is much more likely that 

the politicians did not want to grant women the vote. It took a six month grassroots petition 

campaign by the Arizona Equal Suffrage Association, from the time of statehood in February to 

                                                 
8 Ibid., 86-87.   
9 Heidi J. Osselaer, Winning Their Place: Arizona Women in Politics, 1883-1950 (Tucson: The University 

of Arizona Press, 2009), xiii.   
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the first general election in November, to finally ensure women were granted the right to vote.10 

This lack of progressive thought on the part of women’s rights casts shadow on Arizona’s 

reputation as a progressive state.  

This study evaluates the college experiences of undergraduate women at three major 

Arizona public universities, the University of Arizona, Arizona State University, and Northern 

Arizona University from 1900-1960, and how those experiences reflect society’s contradictory 

expectations of women. Further, the location of Arizona proves interesting due to the 

misconception of it being a progressive Western state. Evidence of favorable attitudes included 

the acceptance of women holding leadership positions in campus organizations, their 

participation in athletics, and the availability of equal educational and degree opportunities with 

men. Negative examples of constraints for women students included harsh, unequal rules 

regarding private behavior for women, leading to a college’s implementation of in loco parentis, 

restriction of leadership positions for women to auxiliary roles, and the stigmatization of 

traditionally feminine pursuits, such as home economics. All of these negative attitudes towards 

women being present within a Western state, which were usually considered more progressive, 

illustrate the contradictory nature of said attitudes. These attitudes resulted in favorable change 

for women until the Great Depression, when progress stagnated and women’s collegiate 

experiences remained largely the same until the 1970s. These favorable changes included 

increased women’s athletics and athletic funding occurring in conjunction with increased rules 

governing behavior and limited career expectations and opportunities for women after 

graduation. One such example of this contradiction can be found in the general experience of 

undergraduate women during the 1950s. Women’s activities received more funding and support 

during this time than it had before, and more women were going to college than before, yet 

                                                 
10 Ibid., 40, 44. 
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lifelong careers were still not expected of these women. In addition, often times the women who 

were most affected by favorable attitudes supporting women’s increased participation and 

equality did not recognize that these benefits were the result of women’s rights, such as female 

athletes who enjoyed an atmosphere of acceptance for women’s competitive sports, but did not 

consider themselves feminists. Women’s education had always benefited from feminist thought, 

and the pattern of women disdaining the label of feminism who benefited from its ideology is not 

unique to Arizona.11 From the right to attend a coeducational institution and earn an equal 

degree, to the right to participate in sports and achieve the honor of wearing a varsity letter, to 

the institution of in loco parentis, every aspect of a woman’s education was influenced by a give 

and take of mainstream attitudes towards women’s rights and abilities. At times, these 

mainstream attitudes resulted in the liberation of a woman, such as a female student who earns a 

traditionally male degree and goes on to a fulfilling career. Other times, these mainstream 

attitudes resulted in women upholding the idealized, domestic role, such as a women earning her 

degree in home economics and using it in the home, not the paid workforce.  

In order to prove my argument about the contradictory nature of women’s educational 

experiences, I will be looking at five aspects of that collegiate experience, covering the period of 

1900 to 1960. These five aspects are curriculum, athletics, extracurricular activities, social life on 

campus, and life after graduation. I will be searching for the presence of outside, mainstream 

attitudes and their impact on these aspects. When sources exist, I will identify individual women 

in Arizona and their college experience to strengthen my argument.  

 

 

 

                                                 
11 Solomon, In the Company of Educated Women, xxi.  
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II. Early History of Women’s Education 

The history of women in higher education is a history of exclusion, both through custom 

and by design. For the purpose of this study, I define higher education to mean educational 

institutes that require a high school level education for admission and grant certificates and 

degrees indicating that the bearer was qualified for a career. Women were excluded from higher 

educational institutions in America until 1837, when Oberlin College, a private college in Ohio, 

permitted them to enroll. Before that, women had the option of a few select female seminaries, 

which were more equivalent to present-day high schools in their curriculum and purpose than 

colleges and universities. These seminaries evolved into single-sex women’s colleges after the 

Civil War increasing the difficulty of their academic requirements.12 In addition to these 

seminaries-turned women’s colleges, many new colleges were established exclusively for 

women, including the Georgia Female College in 1836 and Vassar College in 1861.13 The elitist 

women’s colleges in the nation were those founded in the Northeast, specifically Wellesley and 

Smith Colleges, both established in 1875, Radcliffe College (or the Harvard Annex) in 1879, 

Bryn Mawr in 1885, and Barnard College in 1889. These institutions were formed due to 

women’s involuntary exclusion from other established higher educational institutions. During 

this time no colleges and universities on the east coast admitted women, and so in order to 

receive an education, women started their own schools. In doing so, they battled preconceived 

notions about women’s ability to obtain an education and stereotypes about educated women – 

that they were spinsters and mannish.14   

                                                 
12 Solomon, In The Company of Educated Women, 47- 48. 
13 “Colleges for Women,” Online Exhibit, National Women’s History Museum Presents: The History of 

Women and Education, National Women’s History Museum, 2007, 5. 
14 Solomon, In the Company of Educated Women, 61.  
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Often “ladies courses” were set up, which were easier, and designed to prepare women, 

not for a lifelong career, but for being wives and mothers. In early women’s education, women 

followed the same classical coursework as men did, studying math, science, literature, and the 

classics. However as time went on and beliefs about whether a college degree should be 

academically classical or vocationally practical changed, colleges altered women’s coursework, 

adding in subjects of refinement that had traditionally been taught in finishing schools such as 

music, art and training in romance languages.15  

Co-education was not a widely available option for women in the nineteenth-century until 

the advent of land grant universities. These started in the mid-west and moved further west with 

settlers during westward expansion. However, even at these co-educational universities, women 

were often excluded and separated from the men by custom. Classes were often sex-segregated, 

with these segregations taking two forms: completely separate classes for men and women, and 

the separation of men and women within coeducational classes. Occasionally women and men 

even had to enter a building through separate entrances.16  Women were also subject to harsh 

rules and regulations in order to safeguard their reputation, reassure their parents, and not to give 

naysayers of co-education anything to say. These rules and regulations were known as in loco 

parentis, or in place of a parent. In loco parentis did not originate with co-educational colleges 

and universities, but rather at women’s colleges in the mid nineteenth century when women’s 

education was subject to the most criticism by opponents. Colleges and universities believed it 

was their job to act in place of students’ parents (though it was most often in place of female 

students’ parents). The purpose of in loco parentis was to protect students from morally 

undesirable situations, and parents agreed to give the universities the right of a parent. This form 

                                                 
15 Andrea G. Radke-Moss, Bright Epoch: Women and Co-Education in the American West (Lincoln: The 

University of Nebraska Press, 2008), 153.   
16 Radke-Moss, Bright Epoch, 54. 
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of authority often took place within campus housing. Women and men were never permitted to 

live in a mixed-sex dorm, and women’s on campus dormitories, sorority houses, or even off 

campus boarding houses were presided over by a matron or housemother who enforced many 

regulations as to women’s behavior. The rules that residents of ASU’s West Hall Dormitory 

were subject to in the late 1930s were the norm for college girls across the nation. Lynn Peril 

says that, “The rules and regulations concerning when and under what circumstances women 

students could leave their dormitories in the evening and on weekends were specifically known 

as ‘parietal rules.’…Curfews and sign-out procedures helped colleges acting in loco parentis to 

keep track of their female students’ whereabouts and protect their ‘reputations.’”17 

 

III. Historical Background of UA, ASU, and NAU 

The three major public universities in the state of Arizona did not all begin as 

universities, and in fact, had different educational goals at their inception. The University of 

Arizona (UA) had always been a public university. It was founded in 1885 in Tucson, under the 

Morril Act, a legislative act passed in 1862, which provided 30,000 acres of land to each state 

and territory for the purpose of establishing a public university with an emphasis on agriculture 

and “the Mechanic arts.”18 However, Arizona State University (ASU) and Northern Arizona 

University (NAU) have been universities for only half of their institution’s existence. Arizona 

State University was founded in 1885 in Tempe, Arizona, and was originally named Territorial 

Normal School at Tempe. Since then, it has undergone six name changes, finally becoming 

Arizona State University in 1958. Northern Arizona University began in 1899 as Northern 

                                                 
17 Lynn Peril, College Girls: Bluestockings, Sex Kittens, and Coeds, Then and Now (New York: W.W. 

Norton & Company, 2006), 149.  This source presents a popular history outlook on the history of women in 

education, as opposed to a scholastic approach.  
18 “Morrill Act,” Primary Documents in American History, Web Guides, The Library of Congress, 

http://www.loc.gov/rr/program/bib/ourdocs/Morrill.html.  
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Arizona Normal School in Flagstaff, Arizona. It underwent four name changes, finally becoming 

Northern Arizona University in 1966.  

In addition to mainstream society’s attitudes towards women, a woman’s educational 

experience would be affected by the type of institution she was attending, the location of that 

institution, and her personal background. ASU and NAU’s existence as normal schools, or 

teacher schools, greatly affected the experiences of women students. Normal Schools only 

offered one program in education, and it was often a two or three year program as opposed to the 

traditional four year program offered at UA that culminated in a bachelor’s degree. Normal 

schools also tended to attract more women, as teaching was seen as an acceptable profession for 

women in the early twentieth century. In her research on the student demographics of normal 

schools, education historian, Christine Ogren, states:  

the majority were women, and among both the female and male students, many 

were from minority ethnic and racial groups and families that were struggling 

financially…In other words, normal students as a group fit the profile of students 

who would still be considered ‘nontraditional’ a century later. The state normal 

schools opened a form of higher education to those types of students who would 

struggle for full access to mainstream higher-education institutions for decades to 

come.19 

  

To summarize, normal schools tended to attract students from poorer families, due to their lower 

costs and the vocational purpose of these institutions. For example, ASU and NAU offered free 

tuition to any student who signed a letter of intent to teach in Arizona public schools for as many 

years as they had been in school. This would have been very appealing to girls from poor 

families seeking to do better in life.20 The predominance of women in normal schools affected 

what activities they could participate in, the classes that they could take and the leadership 

                                                 
19 Christine A. Ogren, The American State Normal School (New York: Palgrave Macmillian, 2005), 65. 
20 Annual Catalogue of The Normal School of Arizona at Tempe, Arizona, for the Scholastic Year 1899-

1900, with Announcements for 1900-1901, 1900,[Digitized], General Course Catalogs, Arizona State University, 

1887-Present, University Archives, Arizona State University Library, 39.  
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positions open to them. Normal schools were not like traditional four year universities of the 

time. Vocational majors such as engineering were just beginning to become available and 

common in the last half of the nineteenth century, and even then it was usually only the state 

universities that would offer these majors, and only men who enrolled in them. Normal schools 

offered training for an assured teaching position, a vocation that was acceptable for middle to 

lower class women, especially in rural western America, where the only thing resembling the 

factories of the east coast were mines, ranches or farms. Women would never be welcome in 

mines or ranches as laborers, and the ideal of what a farm wife should be included no need for 

training in agriculture, as she would not work in the fields with her husband.  

Other contributing factors to a female student’s college experience would have been her 

regional and class background. Those who came from small, rural towns might see the world 

differently than those originally from the same towns where they attended school. Students from 

small towns would not be accustomed to larger metropolitan centers that were home to Arizona 

universities. For example, Elsie Gates McAllister recalls that when she first arrived in Tempe 

from Globe, a small mining town located near the Superstition mountain range she felt very 

overwhelmed.21 Often, students who already lived in a university town could avoid living in the 

dormitories, while students from farther away could not. Students from smaller towns might also 

be less affluent and would have worked while attending school. However, students who lived in 

a college town rather than on campus could potentially be from disadvantaged socioeconomic 

backgrounds, while those who came from far away may have been more financially well off to 

bear the expense of living away from home. Every student’s situation was different. The farther 

the student came to attend school, the more likely it was that her family was affluent. As 

mentioned in the above paragraph, the students who attended normal schools were more likely to 

                                                 
21 Rosemary Diaz, typewritten transcript of oral history interview with Elsie Marie Gates McAlister, 8. 
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be middle class or lower. Students who attended a university were usually upper middle to upper 

class. 

From the institution’s location, to the demographics of the local population in a college 

town, or how that town’s development in terms of economics and population, all potentially 

affected what women did in college and how they were treated as students. For example, Tucson, 

the oldest city in Arizona, was founded in 1775, when Hugo O’Conor established the Tucson 

Presidio.22 Tucson consisted of a large Hispanic population due to its proximity to the Mexican 

border, and would have offered Hispanic students at the University of Arizona relatively less 

discrimination than they might have received at state institutions further north, at least during 

prosperous economic times.23 According to Thomas Sheridan, many of Tucson’s most 

prosperous families consisted of an Anglo patriarch and Mexican matriarch, and their offspring 

often identified culturally as more Mexican than Anglo.24 Tucson’s predominant industry was 

silver and copper mining. The influence of mining is easy to see in the UA’s early history; one of 

the school’s first colors was silver, to represent the silver industry and an entire college was 

devoted to training future mining supervisors. Mining companies also contributed a great deal of 

money to the early university. For example, Copper Queen Consolidated Company donated 

generous funds for the first women’s gymnasium, Herring Hall. Tucson began as one of 

Arizona’s largest major cities, but over time became one of the smallest major cities, while 

Tempe, originally a small settlement on the banks of the Salt River, grew to be part of the 

massive Phoenix metropolitan area.  

                                                 
22 “A Brief History of Tucson,” The City of Tucson, 2015, http://www.tucsonaz.gov/info/brief-history-

tucson.  
23 James Officer, “Historical Factors in Interethnic Relations in the Community of Tucson,” Arizoniana 1, 

no. 3, 14-15 
24 Thomas Sheridan, Arizona: A History (Tucson: The University of Arizona Press, 1995), 111. 



Mason 14 

 

In contrast with Tucson’s mining focus, Tempe was dominated by agricultural 

businesses. Tempe, at least in the late nineteenth and early twentieth century, was less urban than 

Tucson with many farms spread out throughout the Salt River Valley. Tempe began its existence 

as a small settlement known as Hayden’s Ferry, named for the ferry business that Charles 

Trumbull Hayden ran on the banks of the Salt River. It was renamed Tempe by Phoenix co-

founder Darrell Duppa, a British man who had been trained in the classics at Cambridge 

University, and believed that the settlement looked like the Vale of Tempe in Greece.25 Starting 

in 1899, the territorial (and eventually state) capitol moved from Prescott, a town south of 

Flagstaff, to Phoenix, which was only 8 miles away from Tempe. Thus, the fertile ground and the 

ingenuity of pioneers in making the old Hohokam canals useable for irrigation helped spark the 

Tempe economy and the city’s growth. 

Flagstaff, situated in the northern portion of Arizona and home to NAU, consisted of 

industries such as logging, cattle, and some mining. Flagstaff was founded in 1855, when 

Lieutenant Edward Fitzgerald Beale, who had been appointed to survey a road from New 

Mexico to California, stopped and erected a flagstaff from a pine tree.26 Flagstaff remained a 

small provincial town for many years thereafter. In the 1880s, it was a center of Arizona’s sheep 

industry.27 NAU’s location in Flagstaff would have been particularly useful to women in the city 

and surrounding country. Students from rural logging towns and ranches in Northern Arizona 

                                                 
25 “Tempe Past and Present,” Discover Tempe, AZ, Tempe Arizona Tourism Office Website. 

http://www.tempetourism.com/discover-tempe/tempe-past-present/. Darrell Duppa had a flair for the dramatic. Not 

only did he call himself “Lord,” he also enjoyed extravagant place names. He named Phoenix after the legendary 

mythological bird because he believed a new great settlement would rise, like a phoenix, from the ashes of the 

Hohokam ruins and canals. While his prediction did come true, as Phoenix is now one of the largest cities in the 

country, it cannot be denied that he was a tad bit pretentious. 
26 “History,” Flagstaff Community Profile, City of Flagstaff, 

http://www.flagstaff.az.gov/index.aspx?NID=2. This trail that Beale surveyed would go on to be the basis for Route 

66, which was very influential on both Flagstaff and NAU. 
27 Sheridan, Arizona: A History, 138. 
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who would not be able to justify the expense of moving to Tempe or Tucson to attend school 

would be able to find an affordable alternative in Flagstaff. 

As this overview makes clear, the economic industry and development of college towns 

shaped the development of the colleges themselves and the experience of collegiate women. 

Students in the more isolated and smaller Flagstaff would have likely come from smaller towns 

in rural, northern Arizona and would have had a much different experience than students in the 

more metropolitan Tempe or Tucson.  

 

IV. Curriculum 

 The cornerstone of a college education is the classes that are taken. The classes that a 

female student should and should not take have been argued over ever since women were 

allowed to enter college. When women first entered the collegiate world, the existing classical 

curriculum was being challenged. This introduction of more vocational aspects of an education, 

along with debates over what the purpose of a woman’s education should be created a unique 

challenge for college administrators.28 The decisions that administrators made about curriculum 

were influenced by the current mainstream belief about whether women could or should be able 

to handle the work and the job that it would prepare her for. In Arizona’s universities for the 

period of 1900 – 1960, this resulted in the gendering of classes and the education or degree 

received.  

When the UA opened its doors in 1891, the university originally intended to only educate 

students who had the equivalent of a high school diploma. Unfortunately, the university would 

learn that there were an insufficient number of high schools in Arizona that properly prepared 

students for a post-secondary institution, so the UA created a preparatory department to prepare 
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incoming students for a college education. The goal of the preparatory course was that it would 

only require two years and would not be a high school substitute.29 Even after that curriculum 

change, administrators discovered that two years was still not enough to sufficiently prepare 

incoming students, so the preparatory department was extended to a four year, high school 

equivalent.30 In fact, many young residents of Tucson attended the preparatory department for 

their high school education, but did not continue onto the university level. A first year 

preparatory female student took classes in English, history, geography, US government, and 

mathematics.31 By her third year in the preparatory department, classes like Latin, physics and 

“Physical Culture and Elocution” were added to her schedule.32 Finally, by the time she entered 

the university as a fully qualified student, a woman had three degree choice options; the Bachelor 

of Philosophy; the Bachelor of Science; and the Bachelor of Science in Mining. Because the 

Bachelor of Philosophy was not introduced until 1900, for most of the UA’s early history men 

and women earned a Bachelor of Science. However, beginning in 1902, a gender divide emerges. 

Suddenly, women were earning a Ph.B, while men were earning a B.S. degree. Women’s 

historian, Barbara Miller Solomon describes a similar occurrence at the University of California 

during this time. Women chose liberal arts programs, while men would choose programs that 

were more vocational in nature, such as agriculture, commerce, and mining.33 This was because, 

no matter what degree a woman earned, she would only have one career option following 

graduation:  teaching. The first student to enroll at the UA in 1891, Clara Fish, earned her degree 

                                                 
29 Register of the University of Arizona: Tenth Year, 1900-1901, 1901[Digitized], University of Arizona 

Catalogs, University of Arizona Libraries, Special Collections, 67. 
30 Ibid., 46. 
31 Third Annual Register, 1893-94, 1894 [Digitized], University of Arizona Catalogs, Special Collections, 

University of Arizona Libraries, 68-70. 
32 Sixth Annual Register, 1896-97, with Announcements for 1897-98, 1897 [Digitized], University of 

Arizona Catalogs, Special Collections, University of Arizona Libraries 37. 
33 Solomon, In the Company of Educated Women, 82. 



Mason 17 

 

in mining. Despite this, she still became a teacher.34 Ultimately, it mattered little what course a 

female student chose, because teaching was still the only acceptable career for a woman in the 

early twentieth century. While men used their degrees for a career that they would work in the 

rest of their lives, such as a doctor, a lawyer, or a manager of a mine, women taught only until 

they married.35 Because mainstream society believed it was improper for a woman to have a 

career, the educational degree options of collegiate women were limited. Even though a woman 

could very easily take courses in science or commerce, it would be essentially useless to her 

future career, as she would not be able to do anything but teach after graduation.  

Because of their limited post graduate career options, most women took the practical 

route and chose the “Literary and Scientific” course that led to the Ph.B. A freshman in the 

“Literary and Scientific” course would take english, philosophy, history and economics for her 

required courses.36 She then took would take an elective from group A, which earned her 4 

credits, or group C, which earned her 2 credits. The courses in group A were all language courses 

– Latin, French, German and Spanish. However, the courses in group C were all sciences – 

botany, zoology, chemistry, astronomy, geology, mineralogy, and physics. This unequal 

weighting of courses encouraged women to forgo the science classes and stick with the more 

classical subjects. This encouragement of women away from the sciences and into language and 

culture courses was not unique to the UA. Many other land grant universities did so by creating 

“ladies courses,” which focused more and literature and language, instead of science.37 Because 

women were only going to teach until they married after graduation, it was not required that 
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women take demanding science courses. This is another unfortunate example of mainstream 

beliefs about what women’s abilities affecting the undergraduate woman’s education.  

Meanwhile, up north in Tempe and Flagstaff, female students at ASU and NAU took 

courses specific to teaching. ASU and NAU had their equivalent to UA’s preparatory department 

with the “sub-normal” course. Students at both ASU and NAU had uniform curriculum, 

academic year length and admission requirements, mandated by the Arizona Territorial, and later 

Arizona State Board of Education.38 They also had the gender-specific courses like physical 

culture for women and military drill for men. In 1900, students at ASU and NAU would follow a 

five year course timetable, with two years in the sub-normal and three years in the normal.39 

Because there was only one degree, there was only one course of study. This resulted in equal 

education for men and for women. The course of study included the usual classes - English, 

math, history, geography, writing, art and music. As the student neared the end of her training, 

her classes grew more focused on teaching, eventually cutting other subjects down in her senior 

year so that she could do practice teaching at a training school.40 However, the general equality 

of courses should not be mistaken as an embracing of gender equality by the school. Men 

received an advantage after graduation that women did not have. Despite there being no 

indication of any difference of their education, or special training, men often received positions 

as school administrators and principles, while women were never anything more than school 

                                                 
38 Twenty-Fifth Annual Catalogue of The Tempe Normal School of Arizona, at Tempe, Arizona, for the 

School Year 1910-11, 1910 [Digitized], ASU General Course Catalogs, 1887-–Present, University Archives, 

Arizona State University Libraries, 20.   
39Annual Catalogue of The Normal School of Arizona at Tempe Arizona for the Scholastic Year 1899-1900 

with Announcements for 1900-1901,  6; Northern Arizona Normal School Bulletin, 1900-1901, 1900 [Digitized], 

Northern Arizona University Academic Catalogs, Cline Library, Northern Arizona University, 6-7. 
40 Twentieth Annual Catalogue of The Tempe Normal School of Arizona At Tempe, Arizona, for the School 

Year 1904-1905, 1905, ASU General Course Catalogs 1887-Present, Arizona State Libraries, University Archives, 

18-21; Northern Arizona Normal School Bulletin, 1900-1901, 7. 



Mason 19 

 

teachers.41 Even though women were just as qualified as men to receive these positions, which 

often paid more, they were never offered them.  

Within the otherwise gender-neutral academic requirements, there was one class that was 

distinctly gendered:  physical culture. Only women took physical culture and only men enrolled 

in military drill, a practice universal to all Arizona universities at the time.42 Physical culture was 

the late nineteenth and early twentieth century equivalent of physical education (P.E.). The 

earliest forms of physical culture for women were stretching and calisthenics, and it eventually 

evolved into competitive sports. Physical culture came from the idea that excessive studying was 

poor for a woman’s health, and so it was considered important for a female college student’s 

overall health to participate in physical activity.43 By contrast, men were practicing military drill 

to “promote a healthy circulation” and achieve “a soldiery bearing.”44 Despite its sexist roots, 

physical culture classes evolved into women’s physical education majors and helped inspire in 

women a love for sports. Physical culture classes at ASU emphasized the development of grace, 

as opposed to vigorous development of the muscles, through gymnastic exercises.45 Eventually, 

women were allowed to participate in other sports like archery and tennis, so long as they were 

not very competitive.46 The one exception to this rule was basketball, which women at all 

Arizona colleges played almost constantly from 1900 on.  

Fortunately, by the beginning of the 1910s, it became more acceptable for women to take 

science courses. For example, Jane Herbst Rider entered the University of Arizona in 1907, and 

graduated in 1911 with a Bachelor of Science in Civil Engineering, the first women at the UA to 
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do so.47 With civil engineering as a major, Jane’s course load was not like the typical women’s 

course load that we saw the previous decade. It was very science heavy, as is to be expected for 

engineering, and Jane took courses like math, chemistry, mineralogy, physics and astronomy.48 

Jane was a trailblazer, and was the only woman to choose a traditionally male major in a chain of 

women only receiving a PhB. Jane was able to do this out of pure strong will, which is apparent 

by her classmate’s descriptions of her as “electioneering”..49 After Jane, more women began to 

earn their B.S. Of course, her achievement was helped by the change in women’s post-

graduation career options. The progressive era had brought with it more careers for women in 

public service fields. After graduation, Jane went on to work in the Arizona Laboratory as a 

bacteriologist. In 1915 she helped fix the domestic water problems that resulted from a miner’s 

strike in Clifton, Arizona. This resulted in her promotion to director of the Arizona Laboratory.50 

While it is certainly true that her success in science was a result of mainstream society’s growing 

acceptance of women in careers other than science, Jane is an example of one woman who did 

not follow mainstream society’s idea’s on what a woman should be. 

A new career field opened up to women in the 1910s. This field was home economics, 

and it was during this decade that it became available to UA, ASU, and NAU women as a major 

option. Home economics, as a sex specific movement, was introduced by Ellen Richards, a 

Vassar and MIT grad, to help cure women’s ills. A true progressive, Richards championed 

science as a way to solve all of life’s problems.51 Richards wanted home economics to be more 
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than just teaching women to be better housekeepers. Richards desired to mold home economics 

into a professional and scientific field. She and other women in the movement envisioned a 

future for home economics as part of what was termed “social housekeeping.” Social 

Housekeeping as an evolution of the separate spheres ideology, reinforced the traditional gender 

ideal that women were the guardians of the home, and should remain in there, due to their moral 

purity, as opposed to going into the morally corrupt world. Proponents of social housekeeping 

used the idea of women as morally pure guardians of the home to advocate for women in the 

world. If women were so morally pure, surely their good influence could help clean up the 

corrupt world. Richards envisioned a future of home economics in which women would receive 

graduate degrees in the subject and then go onto successful careers in the public sphere, as social 

workers and scientists. Unfortunately, this progressive vision died along with the progressive 

movement by the 1920s. Home economics returned its focus to creating more efficient and 

scientific homes.52  

From the 1920s to the 1960s, home economics remained a highly popular major, but one 

that was not readily open to career possibilities after graduation. Most women who majored in 

home economics and wanted to continue their education or start a career found that one of their 

only available career options was teaching. Women could either teach home economics in high 

schools or attend graduate school and teach at institutions of higher education. Often times, home 

economics departments were the only departments accessible to women, even to women who 

were not trained in home economics.53 These departments or programs often consisted of the 

only female deans on a college campus, besides a school’s dean of women, and also served as a 
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unit where female professors could actually advance their careers. However, with the advent of 

research-focused universities, home economics programs slowly lost funding. The field of home 

economics also lost the little prestige it had gained earlier, and began to be stigmatized due to its 

focus on the home and women. It was too gendered as female, and could not be ungendered. 

During this stage in the discipline’s history, home economics programs were more teaching 

focused than research focused. Even the little research that was conducted was often not taken 

seriously by male administrators because these departments were run almost entirely by women, 

and thus considered less rigorous. Men were not interested in home economics and often 

disdained it because the skills it taught were useless to them. However, some men from the 

disciplines of sociology or psychology entered home economics when deans’ positions opened 

up in the late 1950s and early 1960s. Unfortunately, these men often dismantled or completely 

changed the programs once they entered the departments.54   

It is important to recognize that after home economics lost much of its social purpose it 

was still possible for women to make careers out of it in the realm of higher education. Male 

administrators may have introduced the courses and majors for the purpose of keeping women in 

the kitchen, but the fact of the matter remains that home economics was what women made of it. 

While there were certainly many women who took their home economics degrees and applied 

them to the home, in order to be better housewives, others took their degrees to academia and 

professional careers. Home economics ceased to be a major option for many university students 

due to both the dismantling of programs at the hands of new male deans and second wave 

feminism in the late 1960s and early 1970s. However, it is possible to see its legacy in other 

majors today, such as nutrition and family studies and human development. 
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The 1910s was a decade of growth for the home economics departments. Home 

economics, or domestic science as it was known in the early twentieth century, was only an 

option for study in the sub-collegiate department of the UA until the 1906-1907 academic year 

and did not become an option for a major until 1914.55 Meanwhile, the Tempe Normal School of 

Arizona began teaching “Household Arts” in 1910, and the Northern Arizona Normal School 

began teaching Domestic Science in 1913.56 Many new students chose home economics as their 

major, and due to the Smith-Lever Act of 1914, passed for the improvement of rural life through 

home economics, the department was able to open the Cooperative Extension Service, which 

allowed the department to teach free home economics courses to non-students.57 A practice 

house for students was opened in 1918.58 The typical path for those who graduated with degrees 

in home economics was to go on to graduate school and then professional careers or teaching 

careers. Home economics courses consisted of more than sewing and cooking classes. While 

these occurred within the required courses, home economics majors also took courses like 

bacteriology, chemistry, physiology and dietetics.59 One home economics major during this time, 

Olive Gallatin, describes the grueling schedule that home economics majors followed, saying,  

Students who take science courses have very little time to play. The ones who are 

taking, majoring in English, they would have their one-hour classes and be 

through by lunch, but in home economics you had laboratories and chemistry and 
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physics and other classes. So you went through from eight or nine to three or four 

in the afternoon, which was a heavy schedule.60 

 

This is a much more science intensive schedule than one might expect from Home Economics as 

it is known today, but it correlates well with how Ellen Richards, the visionary behind Home 

Economics as a national movement, wished for the field to take shape. This science intensive 

schedule can also be reflected in the degree that a major of home economics would earn – a 

bachelor of science. Another move which legitimized the place of home economics on the UA 

campus was its move into the college of agriculture from the college of letters, arts, and sciences 

in 1922. This addition of home economics into the UA’s first college placed it among the 

practical science of agriculture that the UA was most proud of. This promotion shows how 

seriously administrators at this time took home economics. This conflicts with many feminist 

assertions that home economics was purely a way to keep women in the kitchen. While the 

heavy science requirements were a constant throughout the history of the major, home 

economics majors during this time period earned more respect in the form of what was expected 

of them after they graduated. Many home economics majors were not expected to use their 

knowledge in marriage, but to use their degrees for the betterment of society. This can be seen in 

the Home Economics agents employed by the UA during this time. These women were 

employees of the department who took their knowledge of how to make the home hygienic and 

efficient to rural homes throughout Arizona. Despite the occasional racism and classism implied 

in this program, it indicates that at this time, Home Economics was intended to better society.  

The male equivalent of home economics was manual training.61 At UA and NAU, 

manual training was an elective. However, at ASU during this period, students could choose to 
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specialize in manual training, in order to become a teacher in the subject. The 1915-1916 course 

catalog for ASU describes the aim of the course as:  

first, to encourage and stimulate self reliance, invention, neatness, proportion, 

harmony, and accuracy; second, to make competent, independent, workmen 

capable of designing, making or repairing in house or furniture construction; 

third, to teach estimation of values and effects; fourth, to instruct special teachers 

to prepare and plan courses of study and their presentation to the end that they 

may become competent to teach those subjects.62 

 

First and foremost, the manual training department made it their goal to educate men. The 

descriptive traits of self-reliance and invention, along with the reference to their students as 

“workmen,” gendered the students as male. Secondly, the goal was to create more manual 

training teachers, which, would be male. While it seems unlikely that women would be barred 

from manual training classes completely, as the student population was female by a large 

majority, they would not have felt welcome. After all, not everyone was as strong willed as Jane 

Rider, and would find it difficult to push back against the hostility of men. Despite the steps that 

women had made towards educational equality, there were still areas of the school that they were 

not welcome in, due to mainstream beliefs about what the genders should and should not do. 

 In 1920, physical culture underwent a name change and female athletes received a major 

advocate. It became Physical Education for Women, and that advocate was Ina Gittings, director 

of the department. Ina Gittings came to the UA and immediately changed things in the 

department and campus culture. She fought for increased funding for the women’s physical 

education department, she brought new sports for women with her, and her oversight of the 

women’s physical education department made it a viable major for women, opening up more 

post-graduation career options. Physical Education gave women confidence and helped push 
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along a burgeoning acceptance for female athletics that was beginning to take shape during the 

1920s.  

 Ina Gittings came to the UA from the University of Nebraska, where she had received her 

degree and became women’s athletic director in 1913. When Ina arrived in Tucson, she was the 

only staff member in the Physical Education for Women department and found that the 

department was lacking in most everything – majors, budget, and available activities. The 

department was situated on the second floor of Old Main. Ina gives an amusing anecdote about 

the department’s problematic location, saying:  

The chairs were moved back and great waves of energy were registered by the 

“girls” bursting with vigor and interest to show “Teach” that they were ready to 

jump, dance, stomp, leap, run, and cavort as long as their breath held out. Since 

these activities were on the second floor, members of the class below began to 

complain and then scream – “the roof is falling in.” The whole building trembled, 

creaked, groaned, vibrated and no doubt a serious collapse was averted only by 

the administration coming to the rescue of the under floored.63 

 

After that incident, the men allowed their female peers to share their athletic fields, but time after 

time, it was found to be insufficient. When the new men’s gymnasium was completed, the 

women moved back into Herring Hall. However, the women still lacked an appropriate athletic 

field of their own. Eventually, Ina identified a patch of land on campus that she believed was 

perfect for an athletic field for the girls. The only problem was that it was a vegetable patch 

tended by agriculture students. Ina, with the help of the Arizona Wildcat, fought to replace the 

onion patch with an athletic field, and asked in the article, “Do we want better onions or better 

coeds?” Fortunately, she was successful and the girls got their new athletic field.64 This enabled 

Ina to introduce many new sports, such as track, field hockey, softball, swimming, and golf. She 
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also eliminated the traditional stretching exercises that women had been doing for the past 

twenty years.65 Ina fought for the women’s physical education department –for more funding and 

more respect for her students. However, it could be argued, despite her efforts to improve the 

women’s physical education department, Ina was not subverting mainstream society’s 

expectations. In the 1920s, it was more acceptable for women to be athletic. Women were then 

viewed as physically capable of handling more contact sports, as opposed to simple 

calisthenics.66 In fact, the ideal body image for the 1920s, and to a degree in the 1930s as well, 

was fit, skinny, and athletic. This could only be achieved with rigorous athleticism. While most 

of Ina’s life went against the grain of mainstream society – she was a pole vaulter and high 

jumper in 1903 – much of what she did at the UA, while incredibly beneficial, was not 

revolutionary.  

 In 1931, a new course exclusively for women called Social Fundamentals was introduced 

at the University of Arizona. It was similar to home economics in many ways, yet it could never 

lead to a professional career. It was required for all freshman women and the purpose of this 

course was to instruct freshman women in how to socialize in college. Apparently in the 1930s, 

new female students suddenly forgot how to socialize, and needed to be taught. A course like 

social fundamentals followed the trend that was growing across the nation, one that historian 

Beth Bailey calls “the marriage education movement.” She states that this movement was started 

by social scientists who believed that American youth, due to advances in technology and the 

rise of urbanization, were no longer learning the appropriate societal values and knowledge 

related to marriage. These social scientists took it upon themselves to right these wrongs, and use 
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their expert status and scientific knowledge to educate the youth within high schools and 

colleges.67 The marriage courses echoed the earlier progressive goal of bringing science into 

every aspect of life. The goal of marriage courses was to add scientific efficiency to love and 

marriage, and while doing so, enforce mainstream values. Social Fundamentals was not a true 

marriage course. Its goal was not to prepare the female students at the UA for marriage, but to 

prepare them for any possible social situation that would arise while in college and made them 

more attractive potential mates. While marriage courses were very often coeducation, Social 

Fundamentals was exclusively for women.68  

 Social Fundamentals did share many similar traits with the average marriage course 

offered in colleges elsewhere in the nation. Many marriage courses had a trend of asking their 

students what they wanted to learn, and formed the course syllabus based on that, instead of what 

the actual experts believed they should study.69 Around the same time, one of the main 

influences in this program at UA, Ina Gittings, sent a memo to Evelyn Kirmse and asked, 

“Would it be of any value or interest to have the students suggest changes or additions to the 

conduct of the course – also their reactions toward its value – this to be checked two or three 

years after they have taken the course.”70 Tailoring the program to what the students believed 

would keep their interest up was an obvious concern, but it could also potentially decrease 

credibility for the course. A second trait shared between marriage courses and Social 

Fundamentals was that it was functional, rather than academic. Despite the emphasis on science, 

marriage educators insisted that their courses were accessible and actually prepared their 
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students. They did not just teach theory. Similarly, Social Fundamentals was an interesting mix 

of health advice, etiquette, vocational preparation, and parliamentary procedure. On an exam 

given in January of 1939, questions ranged from asking where the dinner napkin should be 

placed on the table, to where embryonic development takes place, to proper budgeting for 

student life and life after college, whether the woman was married or single.71   

What made social fundamentals distinct from traditional marriage courses was the fact 

that in addition to advice of how to run a home and make your marriage better, there was career 

advice for options after graduation. In the 1940s, the Associated Women Students at ASU did 

something like this as well. In December of 1944, a vocational information conference was held, 

and it included vocational information for women in every field imaginable: home economics, 

nursing, social welfare, physical education, the arts, industry, commerce, science, teaching and 

personnel, law, medicine, journalism, and “the new world.”72 Many of the speakers were 

prominent women in these fields, even in fields such as law and medicine. The existence of this 

conference speaks to how women were treated at ASU during the early 1940s. They believed it 

was possible to aspire to high careers, and the administration supported them, as can be seen in 

the fact that the President of the University, Grady Gammage, opened the conference with a 

speech.73 

In many ways, Social Fundamentals reinforced mainstream societal expectations for how 

women should behave. Evelyn Kirmse, in recalling the goal of the class, said, “with Emily Post 

as a bible, women students became acquainted with all phases of social procedure they could be 
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expected to encounter in a world wider than either the U of A campus or the boundaries of 

Arizona.”74 Yet, this was not entirely a bad thing. The creators of this class – Evelyn Kirmse, Ina 

Gittings, and Stella Mather, head of the Home Economics department – knew that a college 

campus, and Arizona itself, could be a world of its own. They did not want any student to enter 

the world unprepared for all that it could throw at her, and the information was practical. In a 

world without sex education in public schools, the information that female students learned 

during the health portion would have been incredibly useful. Furthermore, learning how to 

properly budget could keep a student from being taken advantage of. Learning proper 

parliamentary and business procedure would allow a woman to feel comfortable, should she 

choose to enter a professional career after graduation, or at club meetings should she choose to 

be a mother. However, these aspects of the course were rare, and did not define the main goal of 

the course. Much of the course was focused on information that would be pertinent to women 

mainly if they became housewives. While women who remained unmarried would learn useful 

information, such as health, budgeting, and cooking, in addition to tips for life on campus, the 

main focus of the course would be most beneficial towards married women. Therefore, despite 

its benefits, Social Fundamentals did adhere to the traditional goals of marriage courses and 

reinforced social standards for women as potential mothers and wives.  

From the 1920s through the 1940s, ASU and NAU underwent great growth and became 

very different schools from their original founding. In 1925, Tempe Normal School (ASU) 

became Tempe State Teacher’s College and Northern Arizona Normal School (NAU) became 

Northern Arizona State Teacher’s College, signifying that a woman could receive a Bachelor of 

Education degree now, in addition to a two year course that would grant a teacher’s certificate. In 
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1929, the names of these institutions changed once more. Tempe State Teacher’s College 

became Arizona State Teacher’s College at Tempe, Northern Arizona State Teacher’s College 

became Arizona State Teacher’s College at Flagstaff, and both schools now offered a Bachelor 

of Arts in Education, which has no discernable difference from the Bachelor of Education 

besides a different name. With the switch from a normal school to a teacher’s college came a 

change in what courses were required for women to graduate.  No longer would a two year 

course be sufficient; the minimum was now three years, and a high school diploma was 

mandatory for admission. Graduates of this course would receive the Arizona Elementary 

Certificate, which allowed the graduate to teach grades one through nine. The more rigorous four 

year degree program would result in a Bachelor of Arts in Education and an Arizona Secondary 

Certificate, allowing the graduate to teach any grade from one to twelve.75 Gone was the degree 

for students who did not wish to teach, or who wanted to simply go on to a university. ASU and 

NAU became specialized once more during this time, yet they also expanded options for 

students, allowing them to declare a major from a wide variety of disciplines from Art, to early 

childhood education, to Biological Science.76 First-hand accounts from female students indicate 

that this curriculum was not an easy one. When asked whether the curriculum was vigorous, Fern 

(Foltz) Johnson, who graduated from the two-year course in 1927, responded, “Yes. But there 

wasn’t much time to study. You know our days were quite busy, getting all we had to do…I was 

an average student. I didn’t make all ones. There were those that did. I suppose they really 

crammed…we needed those weekends at the library.”77 These girls were there to earn their 
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degree and get to work. While they did take part in the other aspects of the college experience, 

their main purpose was to study.  

The transition of ASU and NAU from teacher’s colleges to universities brought with it a 

change in demographics and less opportunities for women. In 1945, after the close of World War 

II, ASU and NAU underwent yet another name change. “Teachers” was dropped from their 

institutional names to reflect the fact that more than just education degrees were being offered. 

Returning veterans enrolled at the colleges in large numbers, thanks to the G.I. Bill. This 

transition from a vocationally focused school to a fully-realized college, along with the presence 

of veteran students, changed the gender dynamic of the schools. Many new female students were 

no longer attending with the purpose of teaching after graduation. This yielded both positive and 

negative results. The positive results were that female students could have more post 

baccalaureate career opportunities. The negative results were that female students often did not 

take advantage of these post baccalaureate career opportunities, due to societal mores. While 

there were still plenty of female students who went through the education course, as that was still 

one of the few acceptable female careers, there was a rise of women who had no desire to have a 

career after graduation. These girls were influenced by the new post-war culture. While many 

women had married soon after graduation, often teaching for only a year before, during this time 

the marriage age dropped lower, with many women now dropping out before receiving their 

degrees. It was now the ideal to get a “ring by spring,” meaning that one would meet a man in 

the fall and be engaged by the spring. Once married, female students would drop out of school, 

and very rarely finish their degrees later in life. For these girls, the purpose of college was not to 

obtain an education, a formal degree, or a career. The purpose was to find a husband, and enjoy 
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the non-curriculum aspects of school. I will touch on more specific examples of this while 

discussing campus life. 

The University of Arizona also experienced great changes during the 1940s and 1950s. 

Due to World War II and the mandatory draft, there were suddenly many more women than men 

at the UA. The curriculum did not undergo very many changes during this time, but there were a 

few important ones. One was the introduction of the college of Business and Public 

Administration in 1943. This college offered two degrees by 1946:  Bachelor of Science in 

Business Administration and a Bachelor of Science in Public Administration. Surprisingly 

enough, this was not a solely male-dominated college. There were a couple women who chose to 

make business their majors. This movement of women into the business college does not 

represent a sudden acceptability of women in the business world, but instead, signifies a 

professionalization of women as business helpers, such as secretaries or administrative assistants. 

These women did not expect to be high powered business women, but helpers to professional 

men until they married.  

This overview of curriculum at the Arizona public universities, from 1900-1960, proves 

that what women studied was influenced by mainstream society’s ideas about what careers were 

acceptable for women. Women would not choose a major that would lead to a career inaccessible 

to them. Therefore, we see a majority of women gravitating to the liberal arts and teaching fields, 

as these would lead to acceptable career paths before marriage. While there were women who 

diverged from what mainstream society deemed acceptable, they were the exception, not the 

rule, and they usually did so out of pure will. These type of strong willed women are common in 

history, but it is important to remember the women who did not think it was possible for them to 

do the same.  
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V. Athletics  

 

The ability of women to play sports in college had to overcome the stereotypical belief 

that women were too frail to exercise vigorously. Fortunately, this belief was put to bed with the 

advent of physical culture. At the end of the nineteenth century, women began to transfer their 

interest in Swedish gymnastics and stretching to competitive sports. This turn to competitive 

sports allowed women who were natural athletes to gain self-confidence and physical health. 

However, athletics at the collegiate level were still controlled by mainstream society’s beliefs of 

what a woman can or should do. This manifested in forms such as restriction of sports, less 

funding for women’s sports than men’s, and illegitimacy of female athletes. 

The most popular sport for collegiate women in the early twentieth century was 

basketball. Basketball, invented in 1891 by James Naismith, was quickly picked up by colleges 

and universities as a good sport for girls.78 Originally, women were limited to non-competitive 

athletic sports, like calisthenics, archery or tennis. Competitive sports were associated with 

aggression, and roughness – traits that young women were not associated with. However towards 

the turn of the century, attitudes towards women’s participation in team sports began to change 

and it became acceptable for women to play basketball. It was also incredibly popular with girls, 

and so small teams began to be formed within colleges. Andrea Radke-Moss calls 1896-1910 the 

“Golden Age” of land-grant women’s basketball, and primary evidence at the UA partly supports 

this claim.79 For example, Clara Ferrin, class of 1901, not only participated in basketball during 

her time at the UA. The very first issue of the University of Arizona monthly reports that, “Great 

interest is being evinced by the young ladies this year in basket ball. Four teams are in the field, 

and there promises to be great rivalry before the season closes. Miss May Kirkpatrick is captain 
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of the women's dormitory team, and Miss Clara Ferrin of the town students' team.”80 Certain 

sources suggest that interest in women’s basketball vacillated through the years at the UA. As the 

quote above indicates, there was enough interest in women’s basketball to field four teams, one 

for the women’s dormitory, and one for the town students, of which Clara Ferrin was captain. 

The 1903 Burro, UA’s version of a yearbook, does not speak about women’s basketball. This 

could indicate that there was no team that year. However, they do not discuss any women’s 

sports at all. They discuss only the men’s sports: football, tennis, and track and field.81 It is 

indeed possible that there was a women’s basketball team, and the mostly male staff did not 

deem it important enough to put in the yearbook. Helen Lefkowitz Horowitz, in discussing male 

resistance to female students on campus states,  

They pushed the women students aside, barring them from any place where they 

might serve troubling reminders that Cornell was not Yale. What this meant was 

that women were kept out of key activities on campus: student government, the 

newspaper, honor societies, athletics. In response, the women created female 

equivalents, but these lacked the status of dominant male groups.82  

 

This seems to be what happened. An existing photograph from university digital archives shows 

that there was a basketball team in 1905.83 From the little evidence available, it can be 

determined that women did play basketball at the UA in the early twentieth century, well before 

the men did. However, it seems to have suffered the curse of poor publicity at the hands of male 

yearbook staff members who did not deem it important enough to discuss. 

At ASU, Basketball was organized as an inter-class activity for women only in 1898, but 

became more firmly established in 1905, while at NAU men and women’s teams were formed at 
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the same time, and were not formed until 1909.84 Basketball was incredibly popular at normal 

schools during this period, with teams forming at normal schools all across the country.85  At 

ASU, the official team was founded with the aid of the “Young Men’s Amusement Club,” who 

paid for the team’s new uniforms. What motivated their actions? Amusement, like their name 

might suggest, at the thought of girls playing sports, or a genuine desire to give them the 

opportunity to play more officially?  If it was the first one, the joke would have been on them – 

the program lasted until the 1930s, giving many women a great opportunity to play basketball. In 

addition, the team was an intercollegiate team, rather than an informal intramural team, which 

played against local teams, such as the local high schools.86 Not only did basketball teams give 

women the opportunity to engage in competitive sports, it was also very popular to watch. At 

ASU, women played outside when the team was first formed, while at NAU both men and 

women played inside a gymnasium.87 Both locations were readily accessible for men and women 

to watch the games and cheer on their fellow students. Lastly, women’s basketball teams offered 

women a chance to grow closer with their female classmates and develop friendships.88 The 

establishment and popularity of women’s basketball shows the changing attitudes towards 

women’s athletics, that it was acceptable for women to play sports. Many even wholeheartedly 

supported the women’s basketball teams. The women’s basketball teams at ASU and NAU had 

more staying power than at UA – the women had at least one team to play on for decades, as 

opposed to the UA, where some years there would be a team and some years there would not be 
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one. This was likely due to the higher population of women, which would allow women to have 

enough numbers to field a team, and the greater support given to the teams by the student body.  

In addition to basketball, women at ASU and NAU had the option to play tennis. A tennis 

club was founded at ASU in 1902 and at NAU the same year that the basketball teams were 

founded.89 Unlike basketball, tennis clubs were coeducational. Tennis was not a contact sport, 

which made it acceptable for women to play with men.90 The idea of women playing physical 

sports with men would have been too scandalous. In addition to basketball and tennis, male 

normal students at ASU and NAU had the option to play football, run track and play baseball. 

Unfortunately, during this time (and for the rest of ASU and NAU’s existence, in the case of 

football), women were restricted to basketball and tennis.  

In the 1910s, UA was able to permanently furnish a basketball team for women. 

However, it was largely in between classes, and it still suffered the curse of bad press: from 

1910-1920, women’s basketball had a team page in the yearbook only in 1911, while men had a 

page in every single issue during those years. Jane Herbst Rider, the civil engineer, was heavily 

involved in sports, specifically basketball. She was on the basketball team all four years that she 

attended the UA. Her senior year she was captain. She was also one of the privileged few women 

who was entitled to wear a varsity letter. 91 This was a privilege that female students at the UA 

lost after Jane’s graduation, and it would not be reinstated until Ina Gittings, the first director of 

female physical education, joined the faculty and would help them fight for it. In addition to 

playing sports, Jane was also on the social committee for the Athletic Association for two years.  
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As mentioned earlier, women also commanded more respect athletically at ASU and 

NAU than they did at UA. Female athletes at ASU could wear an athletic letter on their sweaters 

before female athletes at the UA, and they never lost their right to do so. In later years, after the 

Women’s Athletic Association was formed, female athletes became entitled to receive a letter 

from the Women’s Athletic Association upon earning a certain amount of points, which were 

earned from playing multiple sports.92 At NAU, the respect for women in sports is apparent in 

the first newspaper, published in 1914. The women’s basketball game is recapped first and given 

more space.93 Women and men are even described in much the same way. The women are 

constantly described as playing fast games, and men are described the same way. The only 

discernible difference is that men are, on occasion, described as being more physical in their 

playing. However, this is rare.94  This is, again, due to the higher female population of women on 

normal school campuses, and the larger percentage of women on the newspaper staff, which 

resulted in more fairly written sports articles.  

When Ina Gittings arrived at the UA, it was not only Women’s Physical Education that 

benefitted. Women’s athletics also benefitted in a major way. The Women’s Athletic 

Association, though founded in 1918, really came into itself during Ina’s time. In 1921, due to 

her influence, women earned the right to wear a varsity letter “A.” Women would earn points for 

participating in sports and games, and upon receiving a certain number of points, would receive 

an A to wear on their sweater (with the “A’ positioned inside a circle – to distinguish from the 

men). The first three girls who received this honor were Doris Barkelew, Eva Prina, and Mabel 
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Wilson.95 The sports activities available to the girls varied throughout the years in accordance 

with existing athletic interests, but one thing remained steady:  women athletes did not compete 

intercollegiately and would not for most of the time period covered in this paper. The exception 

to this rule was occasional games against ASU, but these were rare, and for the most part, 

women’s athletic competition was more of the intramural variety.  

Meanwhile, athletics at ASU and NAU were growing as well. At ASU, Basketball and 

Baseball were regularly available for women, while new sports like tennis and volleyball were 

added in the 1920s, and hockey and golf were added in the 1930s. At NAU, there were fewer 

available sports, but still more than had been available in prior years. This, like at the UA, 

reflected the growing acceptability of women’s competitive sports. However, it is important to 

note, that also, like at the UA, women were still not playing intercollegiately. These competitive 

sports were overwhelmingly reserved for intramural teams. The only chance women would 

receive to participate intercollegiately would be during play days, special days in which women 

from the three Arizona colleges would come together to compete.96 Women would not receive 

either the opportunity to play intercollegiately like men did or the recognition that men received, 

until Title IX.    

Even during the 1940s, when women essentially took over the UA campus, women’s 

sports did not change. They still competed intramurally, with the focus being on fun instead of 

winning. The format of women’s athletics would not change for the duration of the time period 

covered. Women’s athletics remained relegated to intramural competitions and intercollegiate 

play days. The same is true at ASU and NAU. While the culture of women’s athletics at Arizona 
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universities during this time gradually evolved into a positive atmosphere in which women could 

participate in competitive sports, it did not evolve into a culture that rivaled men’s athletic 

culture. Women’s collegiate athletics reflected mainstream society’s attitudes towards women in 

that they were not expected to participate in sports to the same competitive extent as men, the 

same way that they were not expected to compete with men for careers. While women’s athletics 

had definitely come a long way from calisthenics and Swedish gymnastics, they were still little 

more than a good way to stay healthy.  

 

VI. Activities 

 

In addition to athletics, Arizona women also had the opportunity to join societies, clubs 

and student government on their respective campuses. Barbara Miller Solomon states that at the 

turn of the century, “College women became avid joiners,” and this was certainly true at the all 

the Arizona universities.97 From literary societies that became Greek letter societies, to the 

student newspaper, student government, debating societies, and other clubs, women joined and 

started them all. However, although a woman may be allowed to join a club with men, the 

leadership within the club usually remained firmly within the grasp of men. For those clubs that 

barred women, they created their own equivalent clubs. This exclusion from leadership roles 

stemmed from the mainstream society’s belief that women should not be in charge of men. There 

were exceptions, but they were few.  

At the turn of the century at the UA, there was not a cohesive student government. 

However, students did still participate in their own form of direct democracy, via class officers. 

Clara Ferrin, who was also captain of the basketball team during her time at the UA, was senior 
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class president.98 Though her senior class was only three, she was the only woman. It is 

absolutely remarkable that her male classmates chose her as president instead of themselves. 

This achievement is very unusual for the time. Women were very rarely presidents when it came 

to student organizations. More often, they were usually relegated to the role of helpers or 

auxiliaries: vice presidents, secretaries, and occasionally treasurers for campus groups. Andrea 

Radke-Moss states in the excellent and thorough Bright Epoch: Women and Coeducation in the 

American West, “For the most part, women students earned second-in-command positions 

subordinate to male heads of organizations; that is, a female associate editor to a male editor and 

female vice presidents to male presidents, both in literary societies and in class leadership.”99 As 

she goes on to explain, this was exemplary of the traditional power structure of men and women 

in Victorian marriage. Men were the heads of house, and women were their helpers. This was the 

standard at land-grant universities throughout the country and at UA during this time. In 1900, 

the president of the Philomathean literary society was male, and the vice president and treasurer 

positions were filled by women. Another factor that contributed to keeping women out of top 

leadership positions was the belief that women should not be in politics, whether it be national or 

local to the college campus. Politics were considered dirty and immoral and the domain of men, 

and women, who at the time were seen as moral guardians and pure, should not enter such a 

realm. Suffragists, however, modified this view to their advantage. They argued that since 

women were so pure, she would clean up the political world if given the right to vote.100 Thus, 

Clara’s achievement is exceptional, and could be indicative of the influence of women’s rights. 

Campus elections were a smaller model of democracy. Though they did not seem to have a large 
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impact on society as a whole, they were very important to students. While it would be nice to 

point to Clara’s position as a sign of the influence of women’s rights on the UA campus, this is 

unlikely. Her male classmates likely did not care about women’s rights, and simply believed she 

was capable of the role that they may not have wanted or did not have time for. Clara’s situation 

was the exception, not the rule, both statewide and nationwide. Women were relegated to 

supporting roles at UA, even after Arizona women gained suffrage in 1912.  

UA was still a young school at this time, so there were few activities for both men and 

women to participate in. However, this does not mean they did not exist. Students had the option 

of two clubs to join. They were the Philomathean literary society, which was coed and the new 

newspaper/literary magazine, The University of Arizona Monthly, which published its first issue 

in November of 1900. The Philomathean literary society was something nearly every national 

land-grant university and normal school had on campus during this time, and these literary 

societies were usually formed early on in a school’s existence. Meetings of Philomathean 

societies included readings from poetry or literature, musical performances, and students would 

often read essays on political or social issues, literary or historical biographies, and there would 

always be a debate. Literary societies were considered so beneficial towards a student’s 

education, that many schools offered an opportunity to substitute their rhetorical recitations for 

class with participation in the literary society. This was due to the emphasis placed on rhetoric by 

literary societies. Rhetoric was considered an important part of a classical education. The UA 

required it as part of the educational plan and stated in the catalog that, “The appearance in 

public rhetorical exercise once during each semester is required of all students taking a 

University course in English, or taking any course of study leading to a degree.”101 Women’s 

public speaking is significant because when women were first allowed into college, they were 
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not allowed to speak in public. Being a skilled orator was long considered a male role, and 

women should not be concerned with it. This viewpoint began to be shattered in the mid 

nineteenth century when women such as the Grimke sisters and later, Lucy Stone, became public 

lecturers.102 Fortunately, by 1900, it was not so unusual to hear a woman lecturing; suffrage 

activists like Susan B. Anthony had been on the lecture circuit for years. However, unlike men, 

women’s command of rhetoric was not one that could be used in her post grad life. Men could 

use their education to be a lawyer, while the most use a woman would get out of public speaking 

skills was as a schoolteacher.  

 Despite the literary society being coeducational, there were still many parts of this 

society that were gendered. Men and women would often sit separately within Philomathean 

meetings. This practice was not unusual at land-grant universities, or within society as a whole. 

For example, in most denominations, single women would only sit with other single women at 

church. This practice was considered more moral, and often was instituted by the students 

themselves, due to sitting with friend groups.103 Other gendered practices at Philomathean 

society meetings around the country included what women spoke on when reciting essays or 

speeches at the literary society events. Women tended to choose topics such as art, literature, 

history, religion, and maybe social issues. Men, on the other hand, often spoke on politics, social 

issues, or science. On occasion, women and men would speak on similar subjects if they were 

participating in a debate together, but even coed debating was not common. This gendered 

separation is very visible at the UA. In the first edition of the University of Arizona Monthly, the 

student literary magazine/newspaper, reports that Emma Culver recited on “Golf as a Game for 
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Women.”104 This could be conceived of as a social issue, but compared to a speech on a topic 

such as democracy in America, it is rather trivial. However, here we see another divergence from 

the norm from Clara Ferrin. At a student assembly on November 2nd, it is reported that a “Miss 

Clara Ferrin, 01, read an excellent essay on ‘The Trusts from a Democratic Point of View.’”105 

This interest of a woman in politics, and the description of it being “excellent,” is unusual for 

this time. Not only is it a topic more generally reserved for men, but it also shows that women 

could not only be interested in the morally lacking area of politics, but also that they could be 

competent in their assessment of that world. However, again, speeches like those of Clara Ferrin 

were the exception, and not the rule.  

While most women were confined to auxiliary roles within their campus wide student 

government, they filled this gap with women specific student governments. These governments, 

often called Associated Women Students, worked with the Dean of Women to serve the needs of 

women at the universities. They also worked to enforce the behavior of women students, and 

ensure that it went along with mainstream ideas. One example of this is at the UA. The AWS at 

the UA annually published a manual called “Kitten Klues”. This was a dress code and code of 

conduct manual. In it, women were told how they should dress while on campus, and how they 

should behave. For example, women were never to hang out of their windows if a man were to 

be standing underneath, serenading her.106 Associated Women Students existed at every public 

university in Arizona. This widespread installment of hierarchies of students that would help to 

reinforce mainstream attitudes towards women indicates how pervasive said attitudes were. 

However, despite this, AWS allowed women to take on higher leadership roles and develop 
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cooperative relationships with administration, which allowed for negotiation of rules and 

regulations.  

Student government developed slowly at the Arizona Normal Schools. NAU had neither 

a student government or clubs and societies during their first decade. ASU did not have a student 

government during this decade, but like UA, ASU had literary societies. In 1900, after President 

A.J. Matthews closed all the literary societies due to their “exclusivity,” ASU had one remaining 

literary society, the Excelsior.107 After this, Matthews created three new societies:  the Alpha, 

Olympian, and Philomathean, and membership in a society was required of every student. While 

the Philomathean was a sort of national society established at nearly every college at the time, 

the Alpha and Olympian societies were unique to ASU. The Alpha society was mandatory for 

freshman students.108 The Philomathean Society and the Olympian were mandatory for all other 

students.109 While the leadership of these societies is not known, with the high number of women 

who attended ASU, it seems unlikely that women would have been shut out of all leadership 

positions. However, like at the UA, they would in all likelihood be relegated to auxiliary 

positions such as secretary.   

 In the 1910s, literary societies largely fell out of fashion at the UA. The exception was 

the Wranglers. The Wranglers was founded in 1911 by Professor Henry Alfred Earnest 

Chandler, the professor of Economics and History. The purpose of The Wranglers was that of 

debate, but it broadened to music and culture after the first meeting. Given that The Wranglers 

was a debate society founded in 1911, one has to wonder if these girls debated women’s 

                                                 
107 Pamela Claire Hronek, “Women and Normal Schools: Tempe Normal, A Case Study, 1885-1925” (PhD 

Diss., Arizona State University, 1985), 151.  
108 “Alpha Society,” Student Organizations, Campus Lives, The New ASU Story, University Archives, , 

Arizona State University Libraries, August 2000, http://www.asu.edu/lib/archives/asustory/pages/05stor.htm.  
109 “Philomathean Society,” 1913, Student Organizations, Campus Lives, The New ASU Story, University 

Archives, Arizona State University Libraries, August 2000, 

http://www.asu.edu/lib/archives/asustory/pages/04stor.htm; Pamela Claire Hronek, “Women and Normal Schools,” 

151. 



Mason 46 

 

suffrage. During this time, Frances Willard Munds and the Arizona Equal Suffrage Association 

were fighting to get suffrage for women included in the Arizona state constitution. Even though 

they were not successful, they immediately began a campaign for an amendment to the 

constitution after Arizona achieved statehood on February 14, 1912. It is known that at least one 

member of The Wranglers supported suffrage: Madge Udall. Her full name was Gladys Madge 

Udall, and she was a member of The Wranglers in 1911.110 When Frances Willard Munds set up 

the campaign to get the suffrage amendment, the first employee that she hired was Madge Udall, 

as secretary.111 This was mainly because Madge was Frances’ son’s fiancée, but it’s possible that 

Madge also had talents that Frances appreciated. Madge, like Jane Herbst Rider was one of the 

few women that were allowed to wear a Varsity letter at this time, and she was a forward on the 

girls’ basketball first team with Jane.112 The most significant indication that Madge supported 

suffrage, and did not just take the job as Frances’ secretary because she was her future mother in 

law, is the fact that she was the standard bearer for Arizona in the 1913 National American 

Women’s Suffrage Association Suffrage Parade in 1913.113 It is possible that in The Wranglers 

and other clubs, Madge might have brought up suffrage and women’s rights. The Arizona Daily 

Wildcat, known as University Life at the time, dedicated their weekly issue to suffrage when 

women gained suffrage in Arizona in November of 1912. The front page featured a poem that 

used the stereotypes commonly associated with anti-suffrage propaganda, yet the following page 

yet the following page featured a note from the editors congratulating Arizona women on the 

achievement of suffrage.114 It is also interesting to note that during this time, the paper was 
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edited by a woman, Laura Swan.115 While there were definitely women who supported suffrage, 

as shown by Madge Udall, it appears that most women at the UA were undecided about whether 

suffrage was a positive or negative thing. 

Another option that women at the Arizona universities had for extracurricular activities 

was Greek life. Greek life came to the Arizona universities at different times in the first twenty 

years of the twentieth century. At the UA, fraternities came first, with the Epsilon Pi Eta and 

Delta Phi in 1900.116  The first sororities were Alpha Kai Omega and Gamma Phi Sigma, in 

1905, followed by Gamma Delta, in 1907. Jane Herbst Rider was a Gamma Delta, which was for 

preparatory students, and Gamma Phi Sigma, for collegiate students. Despite Jane never having 

been in the preparatory department, she was in both of the sororities. Maybe Gamma Delta made 

an exception for Jane. By the 1911, Alpha Kai Omega was no more, and several new sororities 

came and went during this decade, including some that are still active. Sororities were founded to 

provide strong friendship ties and provide support for women on a mostly male campus. 

Sororities could serve to reinforce mainstream expectations for women. The most prevalent 

activities by sororities at this time were dinners, luncheons, teas and dances.117 They were not yet 

taking part in philanthropic activities yet, and were almost entirely social. This could result in 

women enforcing what was believed to be the proper social behavior. They also served to 

encourage good grades from their members, as many universities mandated that sorority 

members keep up good grades to remain a member.118 However, due to the exclusive nature 

inherent in sororities, there would always be students who grew bitter towards sororities after 
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being rejected. The reasons for rejection were numerous. On occasion, it was because the girl 

could not afford to help keep the sorority running. Often a girl would be rejected for racist 

reasons.119 While any racism in Arizona’s sororities is not immediately apparent, a look at the 

sorority composites in The Desert yearbooks and the list of the active members reveals a very 

little diversity. The little diversity present is that of Rosemary Drachmann, the daughter of a 

Jewish immigrant and member of one of Tucson’s founding families, in Pi Beta Phi.120 Overall, 

while sororities did provide support for women on a mostly male campus, solid female 

friendships, and supported good academics, they also could reinforced mainstream society’s 

beliefs, such as racism, classism, and a woman’s proper social role.  

 In the 1911, under pressure from students, ASU no longer made membership in three 

literary societies mandatory. Very quickly after this, new all-female literary societies emerged on 

campus. These included the Zetetic society, Kalkagathia Society, the Clionian society.121 While 

these societies would become sororities in the late 1920s and early 1930s, they began with 

literary and cultural pursuits. The Zetetic society, Zetetic meaning “seekers of knowledge,” 

attempted to follow their name, and chose a different intellectual pursuit to discuss in their 

meetings each year. Kalkagathia also began with intellectual purposes, specifically to study 

literature. However, in 1917, they changed they obtained a charter from the Camp Fire 

movement, and their new purpose was to train leaders for the Camp Fire movement.122 Lastly, 

the Clionians, who obtained their name from Clio, the muse of history, made it their goal to 
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study the history, geography, and culture of other countries.123 These societies would enrich a 

woman’s education, give her a close group of “sisters” that would always support her, and help 

her to feel like she was a part of something important.124 In many ways, these societies 

functioned similarly to women’s clubs, in that they studied various cultural subjects, and allowed 

women to be a part of something greater. However, with all exclusive societies, it could also 

serve to alienate students who were not so lucky as to make the cut. 

In 1915, NAU students finally formed a literary society, the Adelphian Society. Why did 

it take NAU students so long to form literary societies? Lack of interest is a possibility. What 

NAU lacked in literary societies, it made up for in drama. For much of the school’s existence, 

students participated in dramatic productions, and the student newspapers and yearbooks are 

prime examples of existing student interests with much of the pages being taken up by recounts 

and reviews of performances. In addition to theatre, NAU also had a choir, glee club, and 

orchestra during this decade. While these were all activities that ASU and UA also had, it seems 

that NAU was much more inclined to the fine arts. In fact, the 1922-1923 academic catalog 

states, “The two literary societies were, last year, changed into dramatic societies by the vote of 

the students interested.”125 In yearbook photos and rosters of members, it is easy to see that 

women were frequently involved in musical and dramatic societies.126 This shows that students 

at NAU consistently preferred theatre to literary societies.  

Social sororities finally came to NAU in 1929, and when they did come, they held on to 

the academic or literary goals held by their literary society and club predecessors. Omicron 
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Kappa Gamma, formerly the Home Economics club, was locally founded in 1929, and it 

remained in that format for the rest of the time period covered by this study. However, it was 

largely still a home economics club, and national sororities did not come to the NAU campus 

until 1958 when Gamma Chi Beta, a local sorority, became part of the larger Gamma Phi Beta 

national sorority.127 Until national sororities arrived, locally-founded sororities existed on 

campus, but even those were not founded until 1940.128 Yet again, we are left with the question 

of why NAU students did not choose to establish sororities on their campus for such a long time. 

It is possible that women at NAU had no interest in social sororities, especially since during this 

time many social sororities were not as involved in philanthropic work as much as they are 

today.  Another possibility is that, as mentioned earlier, women were more interested in the 

societies and clubs already on campus, such as theatre societies. NAU’s late introduction of 

sororities was uncommon even in the world of normal schools. Most normal schools, like at 

ASU, transformed their literary societies into Greek letter social sororities and fraternities during 

the 1920s.129 

Student newspapers were another option for women’s participation. At the UA, the first 

publication resembling a student newspaper was the University of Arizona Monthly. It was more 

a literary magazine than a newspaper, and it was first published in 1900.  In 1911, it took on a 

new name and newspaper format, becoming Arizona Weekly Life. In 1912 it was called 

University Life, in 1913 it was Arizona Life, and it finally became the Arizona Wildcat in 

1915.130  At ASU, the student newspaper began as the Normal Echo, which ran as a feature in the 
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Tempe News from 1890-91. It was reincarnated in 1906 as the Tempe Normal Student, and it ran 

as such until 1925, when the name changed to The Tempe Collegian, and then The Collegian in 

1928, to reflect the school name change. Finally, it underwent its’ final name change to the 

Arizona State Press, or the State Press for short.131  NAU’s student newspaper underwent the 

fewest name changes. It was The Pine from its’ founding in 1914 until 1946, when it became The 

Lumberjack.  

While being a reporter on a newspaper staff was traditionally a male role in mainstream 

American society, during WWI and by the 1920s, more and more women were reporters and 

editors on college campuses. The 1917-1918 academic year saw eight female staff members and 

reporters on The Arizona Wildcat, including a female editor in chief and two female department 

editors. When Lorna Lockwood, future Arizona Supreme Court Justice, attended the UA, she 

was a reporter for the student paper. At that time, there were six women on the editorial staff and 

only five men. The women were not restricted to lighter topics, either, and were in charge of the 

News department, Features, Late News, Radio Bulletin Service, and one was a proof reader. 

Additionally, there were more female reporters than males. For most years of its existence, The 

Tempe Normal Student paper staff was predominantly female, as were the editors.132 This is also 

true of The Pine, which boasted an almost entirely female staff during the first few years of its 

existence. The gender equality of the student newspapers during most of ASU and NAU’s 

history, and during select years of the UA’s history, helped women to feel that they were 

prohibited from partaking in campus activities like writing for or running the paper simply 

because of their gender. This environment of equality at UA, ASU, and NAU during this time 
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showed that women did not have to only inhabit roles at the paper that were considered 

traditionally feminine. 

 

VII. Life on Campus 

Life on campus was made of various facets. These included life in the dorms, courtship, 

and the rules and regulations that shaped their lives. Women who lived in the dorms were living 

on their own for the first time, and when they arrived they found friendship with her neighbors. 

Courtship customs evolved over time, evolving from courting to dates at the soda shop. 

Advertisers and advice columnists used the threat of being home alone on a Friday night to 

enforce accepted behavior and market their products. The rules imposed on students by college 

administrators were instituted to give parents peace of mind, uphold the reputation of the school 

and the students, and to enforce accepted behavior norms. The one common thread linking the 

social life of every woman on an Arizona college campus was the outside forces of mainstream 

society.  

When the UA was founded, there was no on campus housing. Most of the students at the 

time were from Tucson, so it was not needed. However, legislators knew that if this university 

was to fulfill its purpose of being a territorial university, students from across the state would 

attend, and on campus housing would be necessary. Until then, male students who needed 

housing lived in “University Hall,” which is known today as Old Main. Female students in need 

of housing lived in West Cottage that had previously housed members of the faculty.133 It could 

only accommodate 12 – 15 students. A true dormitory, North Hall, was not built until 1896, and 

it was for men.134 At the turn of the century, another dormitory was built for the male students, 

South Hall. Fortunately, the next year, women were allowed to move into North Hall. The 
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phenomenon of women only being allowed to move into a new dormitory building after the men 

had vacated it for a larger building was not broken until 1920, with the construction of Maricopa 

Hall. Clara Fish Roberts speaks on this cycle, “You see, few of these early day legislators 

thought of girls going to college, as there was no provision made for girls.”135 Girls would pay 

from $16 to $20 a month for board, and were provided with the bare essentials – a bed, 

washstand, mirror, desk and chair.136  

The presence of in loco parentis is very apparent from the description of the dormitories 

in the 1900 UA Catalog. In loco parentis, which means “in place of the parent,” was a phrase 

used to describe rules instituted by colleges and universities in the late nineteenth century and 

most of the twentieth century, because they governed in place of the parent. The purpose of these 

rules was to protect the reputation of all parties – university, parents, and student – and to protect 

the safety of the student. The description for South Hall reads simply as, “Young men have 

excellent quarters in South Hall, a new dormitory building,” whereas the description for North 

Hall reads as, “North Hall, the home of the young ladies, is in charge of an experienced and 

capable preceptress who has constant supervision of those rooming there.”137 The UA 

administration was very careful to reassure the parents of prospective students that their 

daughters’ reputations and safety would be assured at the UA. Parents were always concerned 

when sending their daughters to college, far away from home, and in loco parentis rules and 

regulations reassured them that their reputation and their daughter’s reputation and safety would 

not suffer in anyway.  
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Women finally received a dormitory built especially for them in 1920. The President of 

the University, Rufus von Kleinsmid, realized that women needed more space, and fortunately 

by this time, it was not so unusual to expect women to go to college, and so Maricopa Hall was 

built. Before it was built, women lived in various cottages, former men’s dormitories, or, if they 

were a member, a sorority house. If they were to live off campus, it had to be in a “registered 

lodging,” and that option was only available if there was no room for them on campus. Men, on 

the other hand, had no such restrictions. If they wanted to live off campus, they could, provided 

they received approval from university authorities. 138 In loco parentis again emerged, this time 

assuring parents that their daughters would be safe and protected where they were living. 

Regulating where women lived kept the university from any scandals that could arise if a woman 

lived on her own, ungoverned by a respectable matron. Beyond all the rules inherent in dorm 

life, living in a dorm ensured friendship. Dorms were organized like large clubs, with a student 

leader, in addition to the House Mother or Matron. Dorms would put on events, like dances and 

teas, for other students on campus to attend.139  

In comparison to the UA’s student housing provisions, ASU did not provide housing for 

either men or women in 1900. Students who were not from the immediate area could rent out 

rooms in boarding houses. However, in 1902, after “realizing the necessity of a dormitory for the 

accommodation of lady students of the Normal,” a women’s dormitory was built.140 

Unfortunately, evidently they did not build it big enough for the demand, and immediately built a 
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second, larger, dorm, and let the boys have the smaller one.141 With this knowledge, the question 

arises of why a dormitory was constructed for women first. In comparison to the UA, legislators 

knew that women would be attending a normal school, so this, combined with the large 

population of women in need of housing, would make it easier to convince legislators to 

appropriate the necessary money.   In addition to this, it is likely that the women’s dormitory was 

constructed first because it was no longer considered acceptable for women to rent out rooms in 

boarding houses. In fact, the President at the time, AJ Matthews is quoted as saying, “One of the 

most urgent needs at present is a dormitory for the ladies…some arrangements should be made at 

once for a suitable home for the young women…Many parents are loath to send their daughter to 

Tempe where they must of necessity live either in hotels or with private families”.142 Following 

this very clear application of in loco parentis, ASU constructed a women’s dormitory and hired 

an “experienced preceptress” to supervise the girls.143 While the male students also had 

supervision, ASU did not hire someone new to do so; they simply had one of the teachers move 

into the dorm.144 This establishment of in loco parentis in which women were more supervised 

and regulated than men in order to reassure parents that their daughter’s reputations would 

remain intact was only the beginning.  

NAU did not have a dormitory in 1900 either. Students in need of housing rented rooms 

in Flagstaff. However, by 1904, a dormitory for female students was available. The catalog is 

also more explicit than ASU or UA on the rules that students, and especially women, were 

expected to follow. Students had set quiet study hours in which they could do nothing else. 
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Women could receive callers only on Friday nights from eight to ten at night, and they were only 

to be received in the parlor. Considering men did not receive callers, and were generally the ones 

calling, they had no rules like this. Additionally, men did not live in the dormitory, so any rules 

would be left to the discretion of the owner of the boarding house he was living in. Students, 

male and female, were not to participate in social functions after 7:15, unless it was a Friday or 

Saturday night, and even then the matron could prohibit them from participating. Women were 

also not allowed to “accompany young gentlemen for a walk, a ride, or any social function, 

unless accompanied by the matron or a chaperon who is approved by the Matron.”145 In Loco 

Parentis, at least according to these catalogs, was in full effect at NAU, and while it seems to 

have been much stricter than at UA or ASU, it is more likely that the rules at all three schools 

were similar. NAU simply outlined them explicitly in the catalog, while ASU and UA did not. 

A high female student population and administrators’ desire to regulate the behavior of 

female students dictated that more dormitories be built for women than for men. By the 1910s, as 

the ASU and NAU student population grew, more dormitories were built. At ASU, by 1915, the 

men finally had a single-sex dormitory. The women, however, had one dormitory and two 

cottages, and three more proposed cottages. From this decade until the 1940s, every new 

dormitory built was for women. At NAU, by 1925, women occupied 4 dormitories, and men 

only one. This seemed to satisfy the needs of the student population, as additional dormitories 

were not built until the 1950s. At ASU, by 1946, women occupied five halls, while men 

occupied four.  An example of the rules women in the dormitories faced was seen in this study’s 

introductory paragraph – the requirement of women to sign in and out, the requirement of 

women to live in the dorms.  The only rule that appears to have changed was the one requiring 
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women to live in the dorms, and this was not until the 1950s. The 1955-1957 academic catalog 

does not specify to incoming students that women were not to live off campus without parental 

and administrative approval. Instead, the catalog indicated that housing in residence halls, or 

sorority and fraternity houses was restricted to students taking a full course load of 12 credit 

hours.146 This elimination of the requirement for women to live on campus is probably less of a 

lessening of in loco parentis, and more of an indication of the growth of part time students and 

the desire to reserve space for full time students. This is illustrated by the fact that the regulation 

requiring women to seek permission from their parents to spend the night away from their 

dormitory remained in place. In addition, NAU still required women under the age of 21 to live 

on campus, while men under the age of 21 were allowed to live off campus as long as they 

obtained written permission from their parents. This indicates that the combination of sexism and 

in loco parentis remained constant at the former Arizona normal schools until 1960 and beyond.  

With an ever growing female student population, the UA felt the strain of limited female 

dormitories during the Great Depression. Thankfully, due to the aid of the New Deal in the 

1930s, with a rising female student populations putting a heavy strain on existing housing 

options for women, three new buildings for women’s housing were introduced. The first two 

were the Gila and Yuma dorms. These were built on either side of Maricopa Hall, and were both 

Public Works Administration (PWA) projects. These added much needed space for women, as 

far too many women were crammed in Maricopa Hall than it should have held.147 The third 

option was Pima Hall. Pima Hall was not a traditional dormitory. It was designed by the Dean of 

Women, Evelyn Kirmse, to be a “cooperative-living dormitory,” It was not a new building, but a 
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new style of living in a pre-existing dorm, North Hall, one of the first residence halls on the UA 

campus.148 This idea of experimental dormitory living was brought to life because of the Great 

Depression. The whole student body was struggling financially, and the administration tried to 

do as much as possible to help students continue their studies. The residents of Pima Hall were 

able to “go through the school year with a minimum of expense and maximum of pleasure.”149 

Women in Pima Hall cooked all of their own meals and sold handcrafted products, likely food, in 

order to generate an income. This effort, among many others, demonstrated Evelyn Kirmse’s role 

in helping female students to continue with their education, despite their financial instability 

during the Great Depression.150 This approach also indicates that despite the many paternal rules 

and regulations governing a women’s behavior on campus, there was a desire by some 

administrators to help women receive an education during difficult times.  

For a brief time during World War II, women filled most of the dormitories on campus. 

However, with the passing of the G.I. Bill in 1944 men took over their old residence halls and 

schools constructed many new ones for them. The 1946 Desert illustrates just how low the 

population of men was on the UA campus during WWII. Not only was Cochise Hall, a dorm that 

was “rightfully belonging to the men,” occupied by women, but women also occupied the Sigma 

Chi fraternity house. This brought the number of dormitories occupied by women up to six at the 

end of the war, with just two halls being occupied by men:  the old Arizona Hall and Yavapai 

Hall, a new dorm built in 1941. However, it did not take long for the UA to bring this student 

gender ratio back into the men’s favor. In 1946, three new dorms that housed around 120 men 
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were completed. In the following years, additional men’s housing was completed, all on the 

south side of the campus. In addition, housing for new student veterans with families was built 

on the old polo field. ASU had housing like this as well, which was called Victory Village. 

Meanwhile, only one new women’s dorm was built during this time of transition. The number of 

men’s dorms is higher than women’s dorms because of the large influx of male students to the 

university after the passing of the G.I. bill. It is also interesting to note the placement of these 

new dorms. All of the new men’s dorms were built on the south side of Old Main, filling out the 

spot next to Arizona Hall, and beginning to build on Highland Avenue, and even under the 

football stadium. All of the women’s dorms were built on the north side of Old Main. This 

geographical separation of genders shows exactly how much the administration wanted to keep 

men and women separate.  

The rise of Greek life in the post-war era brought with it more housing options for 

women. Another new feature evident in the 1955-1957 ASU academic catalog is the mention of 

sorority and fraternity houses. While the UA had sorority and fraternity houses since the 1920s, 

they were brand new features of student life at ASU and NAU from the 1950s on. The ability to 

live with your sorority sisters instead of in the dormitory reflects a change of pace for students; 

however, it does not reflect an option for less rules and regulations. Early on, universities 

recognized that students living in sorority and fraternity houses still needed to be regulated, lest 

they become a liability or damage the reputation of the school. Therefore, in the same tradition as 

employing matrons in the dormitories in earlier decades, sororities employed house mothers, and 

very often the universities required the sorority to approve their housemother with the Dean of 

Women. This approval process can be seen in an incident at the UA, as reported in a letter dated 

September 16, 1929, from Dean of Women Evelyn Jones (Kirmse) to the current president 
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Homer Shantz. Evidently the Kappa Kappa Gamma sorority had appointed a new house mother, 

Mrs. Gertrude G. Walsh, and had neglected to clear it with the university first. While she was 

proven acceptable after the fact, Evelyn wrote, “girls who do not live in the dormitories must be 

in houses which we have approved. Approval of a lodging house necessarily implies that the 

chaperone in that house is subject to approval.”151 Women were never free of university rules 

and regulations, even if they did not live in university housing.  

An essential part of student life was the activities put on by the dormitories. These most 

often took the form of formals and dances, but residence halls would also form intramural teams 

as well. One unique event put on by residents of the West Hall dorm, at ASU, was the Daisy 

Chain ceremony. A scrapbook from the ASU University Archives for West Hall dating to the 

late 1940s to the early 1950s provides insight into this ceremony. This version of the Daisy 

Chain ceremony at ASU is not to be confused with one commonly practiced at Vassar and other 

schools. The latter version featured a select group of sophomore students who made a chain of 

daisies to rope off the area of the chapel in which seniors would sit in the day before 

commencement.152 The version of the daisy chain ceremony practiced at ASU gave women an 

opportunity to formally announce their engagements to their friends and to celebrate others who 

were engaged. The prevalence of the ceremonies during this time indicates much about student 

culture. It was becoming much more widespread for women to become engaged and marry right 

after, or even before graduation. This was not unique to ASU. The 1946 edition of The Desert 

tells the reader that the residents of the Sigma Chi dorm held two bridal showers that year.153 Ten 

                                                 
151 Letter from Evelyn Jones to Homer Shantz, September 16, 1929, Office of the President Records: 

Homer Shantz, Series 4, Box 8, Folder 4.  
152 “Daisy Chain,” Vassar Traditions, Vassar Encyclopedia, 2004, 
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153 The Desert, 1946, 1946 [Digitized], University of Arizona Yearbooks, Special Collections, University of 
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years later, in 1956, The Desert relates that, “Cupid had a field day in Yuma Hall with pinnings 

and engagements frequent occurrences”.154 And while there is no evidence that similar events 

took place on the NAU campus, it would not be a stretch to suppose that they did.  

Another factor that impacted the life of a student was the ethnic, cultural and religious 

background of the students. During the time period of 1900-1960, college campuses were 

overwhelmingly white, Protestant and middle to upper middle class. However, women can be 

found at Arizona campuses that did not fit these racial, class, or religious categories. These 

women fit into religious and ethnic minorities on campus. They could face discrimination and 

isolation if they were of a minority group that had a low population on campus, or if they were of 

a minority group with a larger campus population, they could form groups of similar students 

that would help them get through the rest of their college career. Both the individual women and 

the groups of women are important, because not only do they show diversity within the 

overwhelmingly white and Protestant campuses, but also because they show the beginnings of 

activism for solidarity, especially ethnic solidarity.  

In the early twentieth century, Mormonism was largely reviled by most of the American 

population. This significantly impacted Mormon students at the Arizona college campuses. One 

such student is Serretta Ann Sirrine, of the ASU class of 1901.155 Serretta was from one of 

Mesa’s founding families, the Sirrine Family.156 Serretta’s grandfather was George Warren 

Sirrine, of the Mesa Company, made up of Charles C. Crismon, Francis Pomeroy and C.I. 

Robson and their families.  The Mesa Company was sent as missionaries in 1878 to Arizona by 

                                                 
154 The Desert, 1956, 1956 [Digitized], University of Arizona Yearbooks, Special Collections, University of 
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Brigham Young. When they arrived at their destination, near the Salt River, they founded 

settlements that would eventually be known as Lehi and Mesa.157 Serretta would have faced 

discrimination and misconceptions about her religious community. Because the Mormon Church 

did not formally renounce plural marriage until 1890, the negative association with plural 

marriage and Mormonism remained for many years. However, she was not alone as a Mormon 

student. Based on academic catalogs, there were at least five students attending ASU who were 

from Mesa and Lehi each year. These students likely banded together while attending school.  

 While this band of Mormon students was largely informal, eventually students from the 

Latter Day Saints church would organize officially on campuses. The first official Mormon 

student organization emerged in 1942 at the University of Arizona. Mormon students had 

founded Lambda Delta Sigma. Lambda Delta Sigma was a national coeducational student 

association, founded in 1936, in conjunction with LDS Institutes of Religion that were near 

college campuses.158 These organizations would allow students to form strong friendships with 

people who held similar backgrounds and faiths. 

 Other student organizations that centered on faith included the Newman Center for 

Catholic students and organizations for Jewish students. These campus groups allowed students 

of non-Protestant to group together and have a community of others to help them through the 

college experience. However, at the UA, students of the Catholic and Jewish faith rarely found 

themselves discriminated against for their faith. Tucson had long been predominantly Catholic, 

as it was once a Spanish colonial town. Jewish students at the UA also experienced little of the 

                                                 
157 Lisa A. Anderson, Alice C. Jung, Jared A. Smith, and Thomas H. Wilson, Images of America: Mesa 
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discrimination common among Jewish students at larger East Coast universities prior to World 

War II. Many of Tucson’s nineteenth century pioneer families were Jewish immigrants who built 

a respectable name for themselves. Many notable Jewish women attended UA and found 

acceptance and tolerance. These include Clara Ferrin, class of 1903, and Rosemary Drachmann, 

class of 1920. These women did not find discrimination and were not outcasts from student 

associations. Clara Ferrin was her senior class president, and Rosemary Drachmann was a 

member of one of the first national sororities to be established on the UA campus, Phi Beta Pi. 

Whether or not the same is true of NAU and ASU is unlikely. These campuses were both 

situated in new settlements founded by white, Protestant pioneers. A culture of emphasis on 

Protestantism was more prevalent north of Tucson.  

 African American, Hispanic, and Native American female students overwhelmingly 

found themselves in the minority and among those who were not welcome at the Arizona 

universities. Of all the minorities to be the most persecuted in Arizona, it was African 

Americans. Considering that the Hispanic people had been in Arizona before the white settlers 

came, white settlers did not mind them so much, as long as they spoke English. As for Native 

Americans, most white residents rarely came into contact with them, due to their being forced 

onto reservations. However, when it came to African American residents, Arizona’s confederate 

roots showed the most as evidenced by Elgie Batteau’s experiences. Batteau came to Arizona 

from Texas to attend the UA. She stated in an oral history interview that while she did not 

experience the widespread segregation that was rampant in the south, she did experience extreme 

prejudice in Arizona. A teacher told her that she had been instructed to never give a black student 

an A on their work. She says that she always wrote perfect papers, but never received a grade 

higher than a C. While taking classes on campus during the summer, she and a friend attempted 
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to buy a Coke at the soda counter on campus; at first she was ignored, than overcharged. Cokes 

were normally 5 cents, but the worker charged her first 75 cents, then $5. Fortunately, the 

counter worker was punished when white students noticed and told the dean of the incident. 

After graduation, Elgie searched for work as a teacher in Tucson, but could only find work at one 

school, Dunbar Spring, the African American school.159  

 Despite such unfortunate events, African American students at ASU banded together to 

combat the negative effects of segregation and discrimination. In 1939, African American 

students at ASU founded the Dunbar Social and Literary Club with the purpose being, 

“promotion of friendship among its members and with other students on the campus.”160 While 

not explicitly stated, it is likely that this club was formed because the members were not 

accepted into other student associations. Associations like this were not present at other 

institutions in the state, only at ASU. This is likely because of the higher population of African 

American students in the Phoenix area, and the more vocational approach by ASU at the time, 

more practical for a racial group that found it difficult to obtain work.  

 Native Americans were not a large minority within the universities. In fact, it was rare for 

them to attend university at all. Among the first Native American students to attend Arizona 

universities were women such as Elma Smith, a Navajo. Elma was from Ganado, Arizona, on the 

Navajo reservation.161 Elma graduated from the UA in 1941, and became the first member of the 

Navajo nation to obtain a bachelor’s degree. Elma was a physical education major and it is clear 

from archival records that Ina Gittings was proud of her. After earning her degree, Elma went 

back to Ganado to teach. However, she returned to Tucson after only a few years to earn her 
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Master’s degree in education. Not only did Elma break barriers and become the first to earn a 

bachelor’s degree, she was also the first to earn a Master’s degree. By using her degree on the 

reservation, Elma helped to show children that it was possible to aspire to higher education. 

Elma was the first of many Navajo people to attend universities.  

 Another Native American woman to achieve a first was Ida Mae Fredericks Nowabbi 

Murdock.162 She attended NAU around the same time that Elma attended the UA and graduated 

in 1939. She recalled experiencing relative tolerance in Flagstaff:  “As a full-blooded [Hopi] 

Indian, I was accepted.”163 Like Elma, Ida began a trend of acceptance of Native American 

students at Arizona universities; however, it would be a while before Native American students 

entered universities in full force.  

 Lastly, courtship formed a large part of campus life. During the time period that this 

paper discusses, 1900 – 1960, courtship patterns evolved from the practice of courting to the 

practice of dating. Courting involved potential suitors calling call on women in their homes, 

where they could get to know each other and never be without a chaperone. Dating involved 

couples going out to dinner and other activities, usually without a chaperone. However, another 

large part of dating on campus was also going to chaperoned events such as dances and formals. 

These were very common on campus, with some society or another giving a formal dance at 

least once a semester. These dances both encouraged relationships between men and women, but 

also allowed the university administration to keep a closer eye on students. This was a part of the 

culture of supervision intrinsic with in loco parentis. Students were not only supervised at 

dances, but also within their residence halls. Women could only receive men during certain hours 
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and in certain locations where they were sure not to participate in any illicit activities. This 

supervision of male and female relationships further reinforced mainstream ideals of chastity and 

modesty, and ideals of how women were to behave within these relationships.  

 

VIII. Conclusion 

 

The options that a woman had after her undergraduate graduation reflected how much 

mainstream society’s beliefs about women impacted their education and their lives. These lives 

after graduation show that women were not entering the real world without an idea of what they 

were supposed to do. Many of these women chose relatively acceptable jobs for their gender. 

Many became teachers and married not long after that. The few exceptions were those women 

who attended and graduated from school during the Progressive Era. Women such as these chose 

more professional careers and postponed marriage. However, after the 1930s, women like this 

were few and far between.  

Clara Ferrin graduated in 1901 with a Bachelor of Science degree, as the only woman in 

a graduating class of three. She went on to one of the few available salary-earning jobs for 

women in those days – teaching. Clara Ferrin went on to do great things after graduation. Due to 

her service in education, an elementary school in east Tucson was named after her – Clara Ferrin 

Bloom Elementary School. She was a prominent member of the Tucson Jewish community, and 

a founding member of UA’s chapter of the American Association of University Women.164 In 

the 1903 UA Yearbook, more of a literary magazine than a yearbook at that time, Clara said of 

her class, “The Class of 01 fondly called themselves ‘Torchbearers of the Twentieth Century,’ 

but were often recognized as the ‘Naughty-Ones.’ They began their college career with a class of 
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twelve, which dwindled away until the great day came but three were left.”165 She then described 

her male classmates’ accomplishments, but, annoyingly modest, says nothing of herself.  

After graduation, Ida Christina Reid immediately accepted a lifelong position as a teacher 

at the UA. Ida graduated from the UA in 1906 with a “PhB,” a bachelor’s of philosophy. Unlike 

Clara Ferrin, Ida did not spend four years in the preparatory department. Ida was from Ontario, 

Canada, and had attended Elora High School there, and then went on to graduate from the 

Toronto Normal School.166 After that, she traveled a very long distance to attend the University 

of Arizona. Attending a larger university after graduating from normal school was not 

uncommon during this time. A modern day equivalent could be attending a four year college or 

university after receiving an associate’s degree from a community college. After graduation, Ida 

went on to teach history at the UA for decades, even remaining a professor after marriage. Ida 

could have gained more in Arizona than in Canada. Ida chose not to go back to Toronto, her 

hometown, because it had been occupied for quite a while and thus had fewer career 

opportunities, while Arizona had many more. As an instructor at a university in Arizona, and 

then an associate professor, Ida had much more status and job security than a normal teacher in 

Canada.  

Jane Herbst Rider’s post-baccalaureate career options reflect the progressive movement’s 

emphasis on women becoming professionals. Her senior description in the 1911 The Desert 

summarizes this ground breaking student particularly well. “Her masculinity makes her one of 

the jolly good fellows, and she is the life of the class. This little maid, as a politician, knows no 

equal, but her propensities along this line are honest ones. She has not dealt with the aesthetic 
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side of life, but has taken to everything practical from basketball to civil engineering. ‘None of 

the doll baby life for Little Jane, I’m going to be a civil engineer.”167 Jane needed all of that 

bravado to become the first woman to graduate from the UA with a degree in civil engineering. 

After graduation, she became a bacteriologist at the Arizona State Laboratories, then after 

handling a difficult problem with a water well, she was promoted to director in 1916. In 1935, 

she left the laboratory to become the Arizona administrator for the National Youth 

Administration, a New Deal agency designed to provide work for young people, aged 16 to 25. 

In 1948, she became State Director of Hospital Surveys and Construction. She retired in 1961, 

only to return to work three years later, becoming the head of Arizona Health Department’s 

Hospital and Nursing Home Licensing Division. She died in 1981 at the age of 91, and was 

inducted into the Arizona Women’s Hall of Fame in 1983.168 

Olive Gallatin, major in home economics, went on to teach at the UA, and she would not 

have been able to achieve her accomplishments in a time other than the Progressive Era. Home 

economics in the Progressive Era offered women a chance for employment in more fields than 

teaching. After graduation, Olive went on to teach for three years in Springerville and Chandler. 

She then received a fellowship offer from Dean John J. Thornber, the Dean of the College of 

Agriculture, who had recently taken control of the home economics department. Olive was 

persuaded to take the offer by her brother, becoming the first recipient of a fellowship in Home 

Economics at the University of Arizona and the first Master’s degree in Home Economics in 

1926.169 She went on to teach at the University of Arizona as an assistant professor for several 
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years and was the president of the Faculty Women’s Association in 1943.170 Unfortunately, she 

quit this position upon her marriage – not because women professors were not allowed to be 

married, as we saw with Ida Christina Reid, but because her husband was also a professor at the 

UA, and nepotism regulations did not allow a husband and wife to be employed at the same 

place. 

During the progressive era, women at the Arizona universities reached new highs. 

Women edited student newspapers, fought for the right to play competitive sports and received 

recognition for their athletic successes, and led student governments. This continued into the 

1920s. However, these achievements plateaued during the 1930s. Women’s competitive sports 

never moved into intercollegiate play, they remained in auxiliary leadership positions, and rarely 

ventured into scientific studies, as they were unable to make a career out of them. This stagnation 

is partly due to the Great Depression, which made it more difficult for parents to justify sending 

their daughters to college. Even during World War II, when women founded themselves to be in 

the majority on campuses, they were still not reaching exceptional heights. While there were 

more female editors of student newspapers during this time, they found most of their wartime 

gains erased by the large influx of men into universities after the enactment of the G.I. bill and 

mainstream culture emphasized a return of women to domesticity This can especially be seen in 

language used in post war yearbooks, which emphasized that women had taken over what was 

rightfully men’s roles. While there would always be select educated women who excelled at 

breaking the status quo of women’s ideal gender roles, they were the exception and not the rule. 

Women at Arizona universities largely found themselves in the same role as second class 

students decade after decade, even after 1960. It was not until the Second Wave of feminism 

reached universities that women began to fight for what should be rightfully theirs.  
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