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1. Introduction
Today’s language teachers find increasing resources online
that allow greater variety of authentic material. With the opportunities offered by digital video, the traditional listening
comprehension activity has reached new potential for incidental learning and learner’s autonomy (Robin, 2011).
While conscious attention is on the message delivered by
the audiovisual, learners assimilate new words from context
without intending to do so, stimulating incidental vocabulary
learning (Carlisle, 2007).
Video’s inherent multimodality makes sensory information
available in various semiotic codes, allowing for the comprehension of information via separate channels (Guichon &
McLornan, 2008).

Conventionally, authentic materials are those created by
native speakers for native speakers (Gilmore 2007). While
Peppa Pig ™ is originally in English, the dubbing is rendered for an Italian audience, with a speech rate suitable for
preschool and primary school-aged children. Indeed, fast rate
of speech in authentic materials may hinder comprehension,
with an ideal rate between 100 and 150 words per minute
(Griffiths, 1992). Short narratives with simple plots and
familiar themes are less demanding in terms of attention span and background knowledge than longer videos,
such as movies (Robin, 2011). Watching cartoons may promote low affective filter environment considered conducive to learner’s motivation (Rule & Ague, 2005).

3. Methods
Students watched an episode of the cartoon in the classroom
first without captions and then with captions. They were asked
to note the words that they did not know and try to infer
their meaning from context. They were then asked to provide feedback on the experience.

● "The way that basic things are said, which in turn are illustrated through the
cartoons actions helps visualize exactly what they are trying to communicate."
● "Pictures with captions, illustration or animation with narration or dialogue,
all of these types of combinations reinforce the learning process and build off
each other."
● "It is understandable that data has to be generated from each student in order to assess their progress in the course, but the way that the language (Italian) is being taught now makes it so complex that I can barely understand it
at times, and I have the advantage that I am already fluent in Spanish."
James
● "The simple and common themes addressed in a children’s cartoon can easily be adapted among various cultures; it is no wonder that Peppa Pig has been
translated into more than 30 languages."
● "I would say on average I would take away somewhere between five to ten
new words per episode."
● "One of the great things about Peppa Pig for its use in a language learning environment, as well as other children’s shows, is that the light humor that often accompanies their scripts adds to the memorability of the stories in both
dialogue and narration."
● "The only negative aspects I can identify of watching Peppa Pig or cartoons
in general is that students of all ages need to be mentally challenged and not
just stimulated [...] In this light, Peppa Pig, as well as most other cartoons in
general, plateau the language learner at a level of intermediate or entry-level-advanced conversation. Topics of increased complexity or allegories that
lend themselves to critical thinking and analyses are outside the realm of
children’s programming."
All participants provided me with written consent to use their feedback in this
poster. Names are fictitious to guarantee privacy.

5. Conclusions
All students showed an active engagement in the activity, even those that generally tended to be more detached or
reserved during conventional class. Some reported watching
Peppa Pig ™ outside of class.
This 5-minute program appears to be more manageable
language input than full-length feature films: “Videos have
a compelling power in the language classroom, especially
when the classroom activities are concentrated on short sequences” (Oddone, 2011, p. 105).

Photo taken in my class while watching the show.

This case study involves three students of advanced Italian
at a large American University. It argues in favor of video
cartoons as a valuable tool to create a constructive environment for the acquisition of the L2 (Bahrani, 2014). Specifically, we look at British award-winning preschool cartoon Peppa Pig™ in its Italian version. The cartoon is translated in
various languages.

Students are usually exposed to videos or audio content that
are created for language learning, with an unnaturally low rate
of speech and contrived plots. The relatively low rate of speech
in young children's cartoons empowers the students, as
they can understand the majority of the dialogues and humorous situations, while learning new vocabulary and expressions
through context. This increases the L2 learner's motivation
(Bahrani, 2014).

Feedback from university-level students confirms the potential of this particular cartoon. Students reported strong motivation due to the low affective filter environment (Rule &
Ague, 2005) as well as improvement in areas like vocabulary,
pragmatics and idiomatic expressions from contextual clues.

The pedagogical value of video cartoons as an authentic source of L2 input is anecdotal and needs further investigation. Research should focus on quantifying the rate of new
words acquired and surveying a larger sample of students.

2. Peppa Pig ™
Screenshots taken from the episode "La Macchina Nuova" : http://www.youtube.com/watch?v=LuvTSsz1Bfk&

4. Students' Feedback
Laura
● "I’ve recognized more than once when I hear, for example, a character on the
show use the past and imperfect tenses in the correct context, and have remembered it when I needed to use those tenses myself. It’s easier to recall a
line of relevant dialogue than a bullet point in a text book."

The family of Peppa Pig™. URL: http://www.abc.net.au/news/image/5484220-3x2-340x227.jpg.

Rationale for choosing this cartoon:

● "Having context is like putting two pieces of a puzzle together in the brain:
hearing a word and seeing the situation together makes it so much easier to
remember because it’s suddenly relevant. For example, in “La macchina nuova,” they frequently use the word “pulsante.” Each time they say it, we see a
group of buttons in the car. Again, it’s easier to recall a word after seeing it
and hearing it multiple times in context than memorizing a list from a book."
● "[if] you’re having fun and feel comfortable, you’re going to be more open to
learning the material because it’s not such a chore. I think sharing a laugh will
encourage more learning and retention than any number of book exercises."

- 5-minute episode length
- Authentic interpersonal language and descriptive prose
- Slow pace of speech and frequent repetitions
- Familiar everyday and humorous stories

● "We don’t have to be explicitly told a rule to learn a language; that rarely ever happens to children, yet they learn to speak the language. It makes sense
that second language cartoons would be an effective learning tool, and I feel
it has really helped me to hear dialogue especially, as well as having context
presented with new words and ideas [...] It was also a great way to learn colloquial and informal phrases and words."

- Clear presentation of information

Manuel

- Free online access and the possibility to activate captions

● "Peppa Pig, to learn a language, is incredibly effective. This is due to the fact
that it simplifies the language to the point that it can be more easily retained."
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