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Abstract  
	

In this study, we observe the language behavior of parents as they accompany their young 

children (approximately ages 7-10 years) on a visit to the University of Arizona Museum of Art. 

Cross-cultural study of language socialization practices – those practices that are see within a 

community as providing children with knowledge of how to be competent communicators in that 

community – has revealed important patterns of variation between different communities of 

speakers. And here we hope to investigate language socialization practices in a particular 

context: the museum. The context of the Art Museum has strong and specific cultural meaning in 

the US, and is a site of very powerful but often-implied expectations for appropriate behavior, 

and speech type, whether that is in volume, action, or in vocabulary/subject matter.  

 Specifically the investigation aims to identify the role that a parent assumes within this 

institutional context with their young school-aged child, and how these roles are reflected via 

language solidifying a type of ‘museum-talk’. For example, the role of a bystander might be 

possible, but parents may alternatively take on the role of an educator, or translator.  
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Preface 
	

On one of many gloomy days in London, a young woman perused the corridors, 

enclosures, and multitude of fanciful objects at the Natural History Museum.  She briefly became 

distracted as she heard a young but eager voice attempting to identify a particular animal- a 

komodo dragon. This child, clearly too young in age to have been able to read the label, was 

absolutely correct, and his extremely astute observation was impressive to the onlooker.  Yet 

moments later, his mom not only dismissed his attentive comment, but scurried him forward 

without engaging his fascination at all. The young woman was me, and in that moment I became 

both disheartened but also compelled to understand how museums create a specific type of 

human interaction. Now I don’t mean to discredit the fact that perhaps the mother in this story 

was tired, or felt like the museum was too crowded to successfully engage with her son, but the 

observation of this encounter certainly accounted for a parent-child interaction that is not often 

and object of social-scientific interest.   

Museums come with a certain association that their spaces are being utilized as learning 

tools. This image of museums as founts of knowledge, overflowing with history and splendor 

permeates popular culture. Bearing witness to this real world encounter of a mother and her 

young son in a museum led me to be curious about whether, and to what extent these spaces 

really are educational for young children, and how their parents might be helpful, a hindrance, or 

insouciant in the application of museums as tools.  

Statement of Relevance & Hypothesis  
	

The purpose of this research is broadly to gain an understanding of the interactions that 

take place between parents and their children in the setting of an art museum, and the ways in 
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which these interactions reflect parents’ beliefs and values about their childrens’ language 

development. The research will be focusing on the speech community of museum patrons within 

the larger social context of the southwestern US.  The research is qualitative and exploratory in 

nature.  There are a number of elements that are key components to the narrative context I made 

observations within. First, the parental figure is the centerpiece on which this investigation of 

sociolinguistic practices directs its focus. Through the parents’ linguistic practice, I sought to 

catch a glimpse of their system of beliefs and values about their child’s language socialization.  

The second important element is the specific location of the interaction between mother and 

child.  The Art Museum provides a highly specific and rule-governed context for 

communication, one in which parents may understand themselves to have varying degrees of 

mastery or authority in relation to their kids.  

This investigation is relevant to a variety of disciplines, although formulated primarily as 

a study about socialization and pragmatics. Drawing upon research that will later be elaborated 

on, from Elinor Ochs and Bambi Schieffelin1, language socialization is a keystone, and also 

partially the inspiration for this study. Here it is simply important to understand that language 

socialization refers to the way in which language learners come to understand how to properly 

utilize their language based on social rules and particular contexts. This research focuses on 

socialization of children in the museum, and how they learn how to properly behave in that 

setting, and utilize speech appropriately.  

This study is additionally valuable to the field of linguistic-anthropology. As previously 

mentioned the museum creates a unique community of practice in “the museum patrons” who 
																																																								
1 Elinor Ochs and Bambi Schieffelin, “Language Socialization,” Annual Review of Anthropology 
15 (1986):163-191. 
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normally only interact with one another if they are visiting the museum together or have some 

previous relationship. A community of practice specifically refers to a group of people who 

partake in a shared activity, or “in a process of collective learning” 2, which is true of the group 

of individuals who collectively visit a museum on any given day. This specific community is not 

a community in which strangers interact with one another, and language is not exchanged in high 

volumes or verbosely. However, museums are of massive importance to human culture, and 

dialing in on what this minimal use of language can tell us about this carefully constructed 

community of practice, and how people navigate within it, could prove very interesting.  

In the development of this thesis, choosing a specific museum to conduct this research at 

proved to be a challenging decision. I knew that I wanted the investigation to take place in an art 

museum due to the fact that there is greater ambiguity or emotional/social themes in this type of 

museum as opposed to science centers, or natural history museums that focus on more factual 

elements that are less open to interpretation.  Ultimately, I chose the University of Arizona 

Museum of Art as my research site because of its robust collection that has the potential to 

generate varying emotions, thoughts, and conversations.  

Because of the setting, this research is also relevant and beneficial to museums as a 

whole, particularly in understanding visitor experiences and the area of education. Museums 

often employ surveys and follow up questionnaires to gauge how a visitor perceived and 

experienced their time in the museum. Conversely, my study can shed light upon similar 

ideologies and experiences without utilizing a self-report methodology and therefore could 

																																																								
2 Etienne Wenger, "Introduction to Communities of Practice," WengerTrayner, accessed May 02, 
2016, http://wenger-trayner.com/introduction-to-communities-of-practice/. 
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generate seminal and unique feedback that might be valuable to future programming or 

education activities at the museum.  

Some of the research questions I kept in mind during the development of this study were 

as follows: how equipped and interested are parents in talking about art with their children? For 

instance, will the mothers develop a dialogue at all and does their verbal and non-verbal 

communication reveal anything about how confident they are in doing so? Silence and general 

apprehension would indicate discomfort and/or disinterest. I also sought to better understand 

how the parents’ talk reveals their beliefs and values about a particular context, and how they 

socialize their children into these communities. This was observed and reflected in the types of 

questions that mothers asked, indirectly revealing their existing associations, as well as in the 

explicit instructions that the mothers reiterated and emphasized by way of language.  

Because these questions and themes presuppose a highly thoughtful level of conversation 

and interaction, the age range of 7-10 was selected for the hearer’s or audience of the mother’s 

speech. This age is one in which children are learning to read, infer, and develop complex 

strands of thought, and have fairly large lexical capacities and correct use of syntax. They have 

been through several years of formal education as well, and have become familiarized with a 

variety of schooling subjects to draw analysis from. Additionally, psychological research about 

conversational development by Piaget (1926) specifies age 7 as the age when children are 

linguistically advanced enough to, “adapt his language to an interlocutor”3, which further 

solidifies the idea that the mothers’ are interacting with children, who have the capacity to 

partake in complex conversation, banter, and analysis.  

																																																								
3	Luigia	Camaioni,	“Child-Adult and Child-Child Conversations: An Interactional Approach,” in 
Developmental Pragmatics 1979,  (New York: Academic Press, Inc),		326. 
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 I predict that more parents visiting with their children will engage in a role which I term 

“educator”, whereby they actively question their children in ways that help them synthesize a 

physical understanding of the creation of artworks, as well as the inferential themes and 

emotions that might be presented in artworks.  Other alternatives to this type of role would be a 

bystander who allows their children to navigate the museum on their own and rarely interjects. 

As well as the possibility that a parent could enact the role of supervisor whereby their job is to 

simply ensure that the child obeys all of the rules of the designated setting. Surely, there are 

myriad possibilities for how mothers’ might interact with their children in an Art Museum, all of 

which are notably affected by the mothers’ own background. For example: job, age, race, and 

religion could all be factors that impact the role assumed.  

Literature Review  
	
 In order to explore the literature related to this project, we need to draw upon research 

about language socialization in children, museum studies of visitor experiences, and a general 

understanding of pragmatics/developmental pragmatics.  

 Firstly, this project was influenced by the research of Elinor Ochs and Bambi Schieffelin. 

These researchers have worked greatly in the field of language socialization both coming from 

backgrounds in linguistics and anthropology. They work to elaborate on and learn how 

mothers/caregivers talk to their children, and in what ways the nature of this child-directed 

speech has an influence on the socialization and language acquisition of children. Ochs’ classic 

paper comparing language socialization beliefs and practices in three disparate communities (a 

traditional Samoan village, the Kaluli society of Papua New Guinea, and the affluent, white, 
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American English speaking community) is a foundational resource for the current study4.  One 

key property of the literature here is that it focuses not on the children’s language development 

per se, but rather on the narratives, practices and beliefs of adults in the communities of study as 

they engage in the culturally sanctioned processes of language socialization. 

 Ochs and Schieffelin in some ways served as the springboard for my study, by providing 

insight about how parents socialize their children. However a different body of knowledge about 

developmental pragmatics/psychology – which Ochs and Schieffelin explicitly differentiate from 

there own work5 – is needed as well. Pragmatics more broadly, is relevant in the way that this 

sub-discipline “is intended to give insight into… the link between language and human life in 

general” 6. Consequently developmental pragmatics is the process in which children develop and 

learn these various linguistics rules and tactics that are applicable and necessarily to navigate 

social interactions throughout daily human life.  

Pragmatics is key because it deals with how humans use language to create meaning. 

Because this research uses developmental pragmatics as the basis for much of it’s analysis some 

terms will be used and hereby need to be clarified. When referring to utterances that contain 

implied meaning or implicature, I will be referring to the following definition: “To imply to hint, 

suggest or convey some meaning indirectly by means of language... an implicature is generated 

intentionally by the speaker and may (or may not) be understood by the hearer” 7, specifically 

particularized implicature occurs where implications are a the result of a particular context. 

																																																								
4	Elinor Ochs, ““Talking to children in Western Samoa,” Language in Society 11, no 1 
(1982):77-10, accessed April 11, 2016.	
5	Ochs and Schieffelin, 168. 
6 Jef Verschueren. Understanding Pragmatics (London: Arnold, 1999), 6. 
7 Jenny Thomas. Meaning in Interaction: An Introduction to Pragmatics (New York: Longman 
Publishing, 1995), 58.	
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 In most of the examples explored here, the hearer, the child, is in fact able to 

successfully make sense and process these implications. This builds upon the notion that children 

have an incredible knack for understanding the implications, and intentions of the people 

speaking to them. This has been exemplified in psychological research and the theory of mind. 

Theory of mind is defined as, “the cognitive capacity to attribute mental states to self and 

others”8, notably, “virtually all language communities, it seems, have words or phrases to 

describe mental states, including perceptions, bodily feelings, emotional states, and propositional 

attitudes”9. This is relevant in drawing later conclusions about the effects of child directed 

speech in the museum, and how the children might interpret their mothers’ utterances. Without 

the knowledge that children have this capability it would be difficult to determine how the 

mothers’ speech was impactful.  

Likewise, a great deal of literature that this study utilizes as foundation comes directly 

from researchers concerned with museum culture, and the visitors’ experiences therein. 

Throughout the current research I will make mention to the expectation for museums to have a 

tone of sophistication. This expectation propagates the type of speak and social rules that visitors 

understand and partake in when they are patrons. Eilean Hooper-Greenwill described this as 

follows:  

Many art museums see themselves as rather special places, separate from the mundane 
world of the everyday, places that preserve the best of the past, and places that are 
appreciated by cultured and sophisticated people…. These museums are expected to be 

																																																								
8 Alvin I. Goldman, “Theory of Mind,” Oxford Handbook of Philosophy and Cognitive Science 
(2012): 2, accessed on April 26, 2016. 
9 Goldman, 2. 
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authoritative, informative, and to be their own best judge of what counts as appropriate 
professional practice.10 

 
 In addition to noting existing assumptions, like those elaborated on by Hooper-Greenwill, 

it is prudent to take notice of the fact that, museums, in order to stay adrift in a culture that is 

rapidly changing technologically and socially, have been forced to explore different means of 

staying relevant and popular. Sometimes this even means straying from the typical not for profit 

ideal and adopting a more business-savvy model. Ultimately, museums are largely dependent on 

their visitors for financial support by way of admissions fees and donations, but also in some 

ways through localized advertising that promotes the institutions popularity. In turn if a visitor 

has a negative, boring, or non-memorable experience then the museum suffers. In this way, 

museums literally cannot afford to only focus solely on their collections- the curation of objects 

and the necessary preparation and preservation that comes along with housing the worlds most 

important historical items. This dependence on visitors has meant that museums have adapted in 

a direction that makes them function more like educational amusement parks with more 

activities, events, and interactive elements that are ever changing. The idealistic view of these 

elements described here, “Alfred H. Barr, Jr…conceived of the museum as a torpedo moving 

through time” 11. Barr was the first director of the Museum of Modern Art in New York City, an 

institution that is noted for being seminal and marking a turning point in museum ideals. 

Whether Barr’s influential conception is the best framework for the modern museum or not, this 

constant change and flux is occurring regardless. This means that museum professionals are 

																																																								
10 Eilean Hooper-Greenwill, “Changing Values in the Art Museum: rethinking communication 
and learning,” International Journal of Heritage Studies 6, no. 1 (2000): 10, accessed on April 
26, 2016.  
11	Michaela Giebelhausen, “The Architecture is the Museum,” in New Museum Theory and  
Practice: An Introduction 2006, ed. Janet Marstine (Blackwell Publishing, 2006), 54. 
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challenged to constantly consider a variety of possible visitor experiences and how to best cater 

to each 12. 

 There have also been critiques about whether or not museums should hold a rigid 

definition of education, which mimics the curriculum-based approach of many schools, as their 

core goal and mission. As Tom Hennes summarizes, Pine and Gilmore might argue that visitors’ 

experiences are a commodity. This ideology favors the shift some museums have made to be 

more business minded rather than function as a not for profit institution. This controversial 

position would, “define experience as something designed, in which the participant plays a role 

shaped by the entity that designs it” 13. Hennes, however, does not support this interpretation, 

and develops a very different argument for how to look at educational experiences. He cites John 

Dewey, in order to explain how museums utilize the following definition of and educational 

experience:  

 An educative experience is valuable to the extent that it prepares one for broader richer  
 experiences in the future; it expands possibility. What Dewey meant by this was that the  
 learning process can be viewed as a directed process of growth from the tangible to  
 increasingly abstract and complex capacities of critical though and judgment. Growth  

itself is both the means and the end. The role of teaching, in this view, is not to transfer 
information, which can in any case serve to perpetuate “received dogmas” (Dewey 1910, 
26). Rather teaching is ‘to cultivate deep-seated and effective habits of discriminating 
tested beliefs from mere assertions, guesses, and opinions; to develop a lively, sincere 
and open-minded preference for conclusions that are properly grounded’.14 
 

This lengthy elaboration on a particular attitude towards education is important in thinking about 

whether or not museums visitors utilize an educational approach whereby there is no “transfer of 

information” and instead fosters “habits of discriminating tested beliefs”. And once more what 

																																																								
12	Margaret Lindauer, “The Critical Museum Visitor,” in New Museum Theory and Practice: An 
Introduction 2006, ed. Janet Marstine, (Blackwell Publishing, 2006), 204. 
13	Tom Hennes, “Rethinking the Visitor Experience: Transforming Obstacle into Purpose,”  
Curator: The Museum Journal 45, no. 2 (2002): 110, accessed April 1, 2016.	
14	Hennes,	111.	
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that says about how museums should respond and cater to these habits.  

Besides these more theoretical types of research, there is research that seeks to grapple 

with understanding how successful programming is, in a very decisive and pointed manner. 

These studies hope to understand the different educational methods that can be employed to help 

kids better learn about and understand art; looking at various ways in which spaces can be 

arranged, objects presented, and guide materials constructed, in order to facilitate more active 

engagement.  

 Chelsea Farrar, the current Art Educator at the University of Arizona Museum of Art, 

conducted a study investigating how the museum’s website could better aid teachers of English 

and history in integrating “visual arts, specifically the university art museum’s collection, to 

practice writing while also engaging critical thinking skills”15 This type of research differs in 

some ways from the aims and methodology of my current study, however in some ways the two 

are related in the emphasis on how important it is to understand visitors usage of the museum in 

order to adapt and change to meet the needs of those visitors. The emphasis on art inspiring and 

honing critical thinking is also a common theme important to both Farrar’s research and my own.  

The University of Arizona Museum of Art – Exhibits/Background 
	
 In order to provide some context and understanding of the types of work that my 

participants were encountering, synthesizing, and discussing, I will summarize the specific 

exhibits and works that constitute the lower level of the University of Arizona Museum of Art. 

The non-permanent exhibit that was on display during my participant’s visits was called 

Fires of Change. This exhibit includes many large-scale sculptural/installation works, as well as 

																																																								
15	Chelsea Farrar, “Bridging The Gap: Teacher Voices, The Writing Process Through Art, and 
Creating an Art Museum Website”. Masters Thesis University of Arizona, 2013. 



	 14	

some charcoal drawings, collage, and a video piece. This exhibit was located in the largest 

central gallery on the bottom floor as well as one other adjacent gallery, and this seems to be the 

exhibit that my participant’s spent the most time in. It is important to note that this exhibit has a 

somewhat different tone and aim than what one might expect to find in an Art Museum. Fires of 

Change is described as follows: 

 “Curated by Flagstaff installation artist Shawn Skabelund, Fires of Change explores  
 the increase in severity, size, and number of wildfires in the Southwest and their  
 impact on the landscape through the eyes of artists. Through the art, visitors can get  
 a sense of the true impact of the fires, from human to environmental ”16. 
 
In this way the aim and message of the art is very clear to the visitor whereas in many other 

instances it might be more ambiguous. There is also a very explicitly educational goal to these 

works, and less may be left up to interpretation and inference. Additionally, many of the 

contemporary artists shown were from Arizona making the artworks, and their subject matter 

feel very close to home.  

 One of the other areas that only two out of my three participants was able to visit is the 

ArtLab. This particular gallery includes work by a variety of modern artists, many of whom are 

extremely notable: Jackson Pollack and Georgia O’Keefe for example. This space also serves as 

collaboration between the Optical Sciences department and the art museum where different types 

of lights are being tested on the artworks.  

 Finally, a portion of the museums permanent collection is housed on the first floor in a 

small gallery of sculptures and castes. The latter two of the above mentioned gallery spaces 

would be more reflective of a typical exhibit at an art museum or at least the cultural stereotype 

of such.  

																																																								
16	UAMA. "Fires of Change - The University of Arizona Museum of Art and Archive of Visual 
Arts." The University of Arizona Museum of Art and Archive of Visual Arts. Accessed May 02, 
2016. http://www.artmuseum.arizona.edu/events/event/fires-change.	
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Methods 
	

This research originally intended to employ methods of participant observation as well as 

recorded data of the mother’s speak during the duration of their time at the museum. The data 

was collected on three different dates: February 27th, March 12th, and March 16th. Each 

participant spent a different period of time in the museum, however each was consistently 

encouraged to explore the galleries on the ground level of the University of Arizona Museum of 

Art for as much or as little time as they desired. I opted to only collect data from their time on the 

first floor in an attempt to dial into and better understand the types of artwork they were 

dialoguing about. Each participant signed his or her consent form upon arriving, after I had 

previously emailed a copy to each individual before the day of her museum visit, to ensure their 

ability to understand the project and their role therein.  

During the first participant’s time in the galleries I opted to sit in the gallery, but did not 

move around or explicitly focus my attention/gaze on them, as I could tell that my presence 

alone made them nervous and had the potential to alter that way in which they used language and 

interacted with their child.  Because of the apprehension and nervousness that my presence in the 

gallery seemed to promote I chose to wait outside of the gallery when collecting data for my next 

two participants. This means that the methodology will not really be relying on observations 

regarding body language or other non-verbal cues that may have been gathered through a more 

directly observational note taking. Rather, the study will focus primarily on the recordings and 

transcription, as well as some possible notes about how the participants acted in the museum 

space before and after exploring the art works.  

 Setting 
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The site for this research was the University of Arizona Museum of Art: a museum 

housed on the university campus but open to the public. In order to begin conducting research at 

this location we first contacted and received permission from Director James Burns. Next we 

were put in contact with Chelsea Farrar, the museum’s Assistant Curator of Education, who 

served as our primary contact at the museum, and a resource for understanding the layout and 

mission of the museum while also providing insight and permission into recruitment 

opportunities. Farrar provided us permission to have a table and recruit participants during the 

museum’s Family Day on February 17th.  I set up a table and brought flyers to distribute, 

however that mode of recruitment resulted in no participants, although I did leave flyers at the 

museum to be potentially be picked up by future visitors. After that means of recruiting 

participants yielded no one, I began to employ social networks to gain contact with individuals 

who qualified and were potentially interested in participating. 

 Participants 
	

Because this study deals with human subjects we completed and received IRB approval 

prior to the first recruitment event.  

Through existing social networks I was able to find three participants, all of who had 

never visited the art museum prior to participation in my study.  It is relevant to note that because 

of the necessity to recruit from people who I was previously acquainted with I had a slightly 

different relationship with them then I would with a person who I may have never met before, 

and I also have a surface knowledge of each of their professional backgrounds, which provides 

context for how some of their language might be framed or interpreted by the investigator – me.  
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Although these mothers visited the museum with their children as a stipulation for 

participation, only the mothers are considered to be the participants as the children’s language 

and behavior was not considered or recorded.  

Following the collection of the data the participants were anonymized into Participant 1, 

2, and 3 in order to protect the identities of each participant.  

 Materials 
	
 In order to collect the data I utilized a small hand held audio recorder, and a lapel 

microphone that was clipped to the participants’ shirts. I also made use of my laptop to upload 

and store the recordings, and then transcribe them using Stat Stop® Universal Transcription 

System software, and Microsoft® Word.  

 I also utilized a printer in order obtain physical copies of my consent forms, as well as 

flyers for recruitment.  

 Data 
	

After collecting the data, and saving the recordings, I transcribed each participant’s 

partial dialogue. Transcriptions were “partial” since the child’s voice was not considered a part 

of the data. I altered any personal names utilized by the mothers, so as to protect the identities of 

the children being addressed, selecting pseudonyms for each child. I chose to denote when the 

participants laughed by simply writing *laughing*, but opted not to include portions where 

participants were simply reading from the museum wall labels verbatim. Transcriptions used 

orthographic English (they were not phonetic), although informal speech phenomena such as 

contraction of ‘want to’ to ‘wanna’ was represented. Breaks in which speakers were reading 

labels were denoted explicitly in the transcripts.  Once the language had been transcribed I set 

our to find similarities and differences in the language used among participants.  
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 Each of my participants was a mother who came to the museum with at least one child 

between the ages of seven and ten. Neither the mothers whom I recruited nor their children had 

ever visited the University of Arizona Museum of Art, and to my knowledge none of the mothers 

had a background in art, art history, or art education. The table below shows a summary of the 

participants.  

 

Each participant spent varying amounts of time in the galleries, approximately 6 minutes, 

18 minutes, and 40 minutes respectively. These variances in themselves speak to the different 

approaches and values that each parents employed while at the museum. Certainly, this is not a 

setting in which one amount of time correlates to a “better” experience, but a notably different 

one.  

Discussion of Data  
	
	 Examples from transcripts are presented with a tag identifying the line number on which 
they occur. The full transcripts are available as Appendix A.  
	

Overall, none of the mothers took a totally hands off approach, although many did give 

some agency to their kids by saying things like things like the following. 

(1) Agency Examples:  
 

Participant 1: Anywhere else? Anything you wanna look at again? (114) 
Participant 3: What do you wanna look at first? (297) 
 

Participant # # of Children + Age  

Participant 1 1 daughter, age nine  

Participant 2  2 sons, age seven and age ten  

Participant 3 1 daughter, age 7  
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This type of questioning gives the children some degree of choice, and seems very reflective of 

the age group that the research focused on. The children were young enough that their parents 

had to reel them in at times, but old enough to make decisions and contribute to the experience of 

museum exploration.  

The fact that these mothers were generally very engaged with their kids immediately 

reveals an underlying idea about the fact that museums are in some way valuable, and useful. But 

also could be a result of the researchers gaze, and the nature of their visit being to participate in a 

study. Even still the mothers could consciously constructing a ‘self’, as Erving Goffman 

describes, “when an individual appears before others, he knowingly and unwittingly projects a 

definition of the situation, of which a conception of himself is an important part”17.  Mothers 

assumed a particular version of themselves that corresponded with their notions about the 

museum, and their participation in the study.  

As previously mentioned there were several roles that were outline and hypothesized: 

bystander, supervisor, educator etc. The one role, which we can see from the example above, that 

was completely non-evident was the bystander role, in which the mother did not interact with 

their young at all. This role would have potentially developed from the conception that there was 

nothing of interest to discuss or experience in the museum. A bystander role could have also 

been assumed if the mothers had felt that their children already knew correct social behaviors 

and values of the museum. Instead, based on the fact than none of the mothers who I observed 

set their children loose completely, or chose to limit their dialogue/ interaction, I infer that this 

automatically reveals information about the parents’ beliefs regarding what a person should do as 

a museum patron.  

																																																								
17Erving	Goffman,	excerpt	from	The presentation of self in everyday life, (Harmondsworth, 
1978),	3.	
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 Most of the data collected at the University of Arizona Museum of Art shows the mothers 

to be heavily invested in their child’s experience in the museum. The specific language that they 

utilize both implicitly and explicitly seeks to teach the children museum etiquette and educate 

them in very skillful manner. Substantial evidence in literature on developmental psychology and 

developmental pragmatics shows that children are extremely good learners of social norms and 

expectations, and can detect implied meanings in language from a very young age, certainly by 

ages 7-10 18. The study relies on the expectations outlined in this research to draw conclusions 

about the impact that the mothers’ speech had on the children, since the research did not actually 

collect data on the childrens’ reactions or follow up with them afterwards.  

There are specific words that indicate areas in which the mothers practice this social 

teaching. The first is indexed by the verb think, defined in many different ways by Merriam-

Webster: “to have a opinion”, “to reflect upon”, “to exercise the powers of judgment, conception, 

or inference”19. This is a term that is ubiquitous in the language employed by the mothers. In 

fact, it is used within the first 5 lines of all of the participants’ transcriptions. Additionally the 

word think is paired with two different pronouns throughout the data, “you” and “I”. For 

example:  

(2) Implied Meaning Examples:  

Participant 1: What do you think when you see that? (3) 
Participant 3:  What do you think that is? (299) 
 

																																																								
18	Martin J Doherty, “Developmental interactions 2: Language and theory of mind,” in Theory of 
Mind: How Children Understand Others’ Thoughts and Feelings 2009, (New York: Psychology 
Press), 155. 
19	Merriam-Webster. “Think,” accessed April 11, 2016, http://www.merriam-
webster.com/dictionary/think. 
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At first glance this may seem like a total expected and in fact quintessential phrase to ask in a 

museum. However, these statements carry implications that could mean something to the effect 

of, ‘I want you consider the meaning and content of this artwork’ or ‘It is important to be 

contemplative and thoughtful in regards to art”, whereby this implicated meaning assigns value. 

That request for their children to ‘think’ reveals a belief that the mother has, and attitude towards 

the importance of synthesizing artwork and making meaning out of these the seemingly 

ambiguous forms and abstractions that might be encountered in a museum. Thus, these 

utterances prompt children to engage in a particular action: the process of thought.  

The simple act of asking on the part of the mother is to a great extent what gives meaning 

to this interaction. The mother would not be asking the child to complete this action unless it was 

a) the socially expected and arguably b) the most useful act to partake in in this context. Because 

of theory of mind children have the ability to identify these beliefs and in many ways choose to 

share this belief. Subsequently, this interaction is teaching the child about what a person should 

be doing when they visit an art museum, and thus children are learning proper etiquette and what 

it means to partake in the serious contemplative culture of art museums. From research about 

narrative from Jerome Brunner we know that children have powerful abilities when it comes to 

inference, which stems from their ability to utilize theory of mind. This extraordinary capacity is 

even equated to mind reading as discussed in anthropological field work like that of Cheryl 

Mattingly on how presumption reinforces misunderstanding among varying cultural groups20. 

Brunner has argued that “patterns of narrative… support or scaffold the kind of metacognition 

about intentions that lies at the core of the idea of ‘theories of mind’”21, the connection between 

																																																								
20 Cheryl, Mattingly, “Reading Minds and Telling Tales in a Cultural Borderland”. Ethos 36, no. 
1 (2008): 136-54. Accessed April 20, 2016. 
21 Judy Dunn and Jane R. Brown. “Emotion, Pragmatics and Social Understanding in Preschool  
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understanding the mothers’ intentions is enveloped in children’s theory of mind abilities. Thus, 

throughout the data we can see opportunities for these children to utilize theory of mind in order 

to become a particular kind of museum visitor. Which is the aim of the mothers’ particular type 

of questioning and particularized implication. This socialization is very specific and pointed but 

it is socialization nonetheless, just like we see the mothers socialize their children in the Ochs 

essay.  

Compounding this socialization is the fact that the mothers, who inherently have some 

degree of authority and control over their 7-10 year olds, contribute their own ideals and beliefs 

to the conversation. In this way, they influence their children’s’ perceptions, and often assume 

some level of mutual understanding and agreement. The mothers are the closest things that the 

children have to an expert, even though most cases, as it were for the women in my study, they 

have limited formal knowledge about art or art history. This position of influence is created by 

the mother’s age, which places them in a position of leadership and supposed higher intelligence, 

and also the ideals of western culture that ascribes to motherhood the ideal that they are 

responsible for children’s development. In the excerpts below we see the mothers exemplifying 

possible reactions to, and contemplations about the art.  

(3) Mothers’ ‘Correct’ Dialogue Examples  

Participant 1: Did that surprise you? Cause it surprised me (13).  
Participant 2: It reminds me more of a female though. Ohh. So beautiful flowy, the 
colors are bright. Women are bright and happy and warm and that just it’s a very 
happy feeling like a mom feeling (248-250). 
 

In the first example she asks a rhetorical question, which does not seek an actual response from 

the child, but rather performs more of ‘telling’ role with no opportunities for disagreement. This 

																																																																																																																																																																																			
Years”. In Jerome Bruner: Language, Culture, Self 2001, ed. By David Bakhurst and Stuart G. 
Shanker (London: SAGE, 2001), 95.	 
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solidifies a degree of mutual understanding, and comradery between the mother and her child, 

while as previously mentioned, providing a point of reference for correct conduct and type of 

conversation. The second example utilizes the word reminds which also is a key vocabulary 

word in museum-talk, because of the capability it has to connect outside ideas and emotions to 

the inside of the museum. The act of saying an artwork reminds her of something draws upon the 

expressiveness of art, touching upon feelings, and typifies a strategy for understanding the 

abstract and ambiguous elements of art as open for interpretation. In other words, Participant 2 

shows her children how it is acceptable, and perhaps even desirable, to assign one’s own 

meaning and association with art objects – not always having to rely on right or wrong 

terminology or explanation.  

The data may not readily seem to support the hypothesis that these mothers assume the 

position of educator upon entering the museum. However, when we relate the emphasis that the 

mothers placed on having their children actively and introspectively considering meaning, 

theme, and potential subject matter as reactionary to observation, back to the Hennes paper, the 

hypothesis is in fact supported.  

The examples where the mothers ask their children to think about the art they see, fits 

very well with the definition of an educational experience elaborated on by Hennes, whereby 

critical thinking skills are the outcome, rather than a concrete understanding or specific right or 

wrong answer. In this way we have to somewhat reassess and shift our definition of what the 

educator role looks like. Traditionally, educators might be associated with a type of questioning 

that has a right and a wrong answer, the type of questions that have very narrow goals and 

objectives, which is juxtaposed with the aforementioned definition. For example, educators place 

great emphasis on comprehensive knowledge of topics, like knowing all the state capitals or 
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perhaps in this case an educator would want their pupil to have the ability to identify a particular 

style of art. The question about being able to identify a style of art might be an overly advanced 

example for the scenario in which we are discussing this phenomenon. However there are other 

similar questions that the mothers could have asked.  

Initially, one might assess that probing children to find answers, and draw meaning out of 

art might be futile especially considering that the answer to the question of “what was the artist 

thinking when he made this?” might actually be nothing – as many artist intentionally reject the 

notion that art must have profound underlying meaning. However, the idea that the only 

interpretation that matters is the ‘right’ intentional message of the artist is not always productive. 

Instead, these mothers see a way to challenge their kids’ creativity and powers of imagination 

and that helps to build upon what it means to be a culturally competent museum visitor.  

In addition to taking on this educator role in a manner that is simultaneously cultivating 

those,  “effective habits of discriminating tested beliefs from mere assertions”, and teaching this 

practice as an associated social rule, the mothers explicitly reiterate some of the rules and 

expectations of the museum visitor. The most common rule that was expressed was the fact that 

most often the items on display in the museum are not supposed to be touched. This is an 

extremely common rule, and one that is often very challenging for children and adults alike to 

follow.  

(4) Explicit Teaching Examples:  

Participant 1: Don’t touch it just look at it. (Line 7)  
Participant 2: Do not touch. (Line 204) 
Participant 3: Yeah don’t touch. (Line 309) 

 
Here it is evident that each of the mothers repeatedly enforced the rule about not touching art. 

This is a more explicit approach to the aforementioned socialization, taking place. This 
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commonplace rule about not touching, and instead utilizing other actions such as, thinking, and 

looking solidifies a type of museum culture and teaches what it means to be an acceptable 

member of that culture. This combination of explicit teaching and implicit teaching comes to 

constitute a particular type of language use a, “museum-talk”.  

In a broader sense these mothers also taught their children proper pragmatic rules, which 

are likely not a reflection of their context (the museum) but rather an aspect of their language 

that would be observable in most parent-child conversations. This is exemplified in cases where 

the participants say things like the following.  

(5) Politeness Teaching Examples:  

Participant 2: …you were interrupting me. But do you like being interrupted? 
Others don’t like it either, okay? (265-266). 
 

The language usage rule that ‘one should not talk while another person is talking’ is an iconic 

misdemeanor for young children, and a bad habit that often prevails into adulthood. That being 

said, this utterance reveals how in order to teach children about this rule the mother routinely, 

and explicitly tells her child that interrupting is not good. She does so through the use of 

rhetorical questioning, and once again a degree of implicature. By saying “do you like to be 

interrupted?” the speaker simply implies that people do not like to be interrupted and therefore 

the correct thing to do is take turns when conversing. As previously mentioned, that is a 

linguistic strategy that solidifies her identity as a mother and therefore the responsibility she has 

to teach her children politeness.  

 Finally, the mothers utilize the space to engage with their kids in a very obviously 

educational exercise by having them read the museum labels. For some reason this activity was 

not one that I had anticipated but all of my participants challenged their kids to read the wall 

labels at one point or another. This is probably a symptom of the age of the children as 
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previously mentioned, they are at the critical age for honing reading ability, and acquiring 

vocabulary. Reading is also a practice and skill that the mothers have and are experts at, and 

therefore an area in which they would feel extremely comfortable helping and engaging with.  

Conclusion 
	
 Overall, I assert that based on the data presented there are particular utterances that 

constitute a type of ‘museum-talk’ for the mothers who partook in my study. These specific 

utterances contained implied meaning and are used to elicit particular actions or responses from 

the children who accompany them. In this way, the mothers do in fact take on the role of 

“educator” by helping their child engage with the artworks in an open ended, and self-reflective 

way. Although this may be a specific kind of educational experience, and not always the kind 

that museums hold as their mission, it is still a valuable exercise. Instead, the type of education 

we see is the learning of critical thinking, and extrapolating meaning from painting, sculpture, 

and like in insightful nontraditional ways.  

The mothers also fulfill this role by contributing their own ideas and observations, in 

order to once again elicit particular thoughts and actions for their kids, and exemplifying what it 

means to think about art. This role however, as we have seen in the discussion and literature, is 

deeply connected to the assumptions about museums being institutions whose purpose is 

learning, education, and cultivation of thinking. The association of museums as a space that is 

proper, and in some circles even stuffy22, also propagates assumptions about how one should 

behave. Therefore, it is critical that we notice the observer’s paradox in which the participants 

																																																								
22	Hooper-Greenwill,	10.	
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know they are being observed and potentially act different based on time and place, and the 

subsequent associations of the locale in which they are situated.  

 Furthermore, there are other elements of speech that constitute the socialization of the 

children, while reciprocally constituting the participant’s role as the mother, leader, and teacher, 

and what that looks like in everyday life as well as in context. Thus the mothers utilize language 

strategically to help their children understand concepts like not interrupting.  

 Based on all of the data it is possible to glean the ways in which mothers assume a unique 

role in the museum whereby education becomes the primary goal of the experience, while still 

maintaining their identity as a mother who is responsible for guiding and in some instances 

policing (in order to teach).  

 Ultimately, Ochs and Schieffelin were spot on in their claim that, “language is a critical 

resource for those who wish to understand the nature of culture and how cultural knowledge and 

beliefs are transmitted from generation to generation and in everyday interaction”23. The 

potentially everyday task of visiting a museum becomes a site for learning particular norms, and 

developing strategies of inference and meaning making. In this way, the language utilized in this 

space tells a great deal about the culture of the museum as it is transferred from one generation to 

another through these conversations. In this respect it is possible to apply some of the themes and 

observations regarding parental usage of the museum exhibit, art, and space in general to 

continually seek to better cater to museum patrons. The parents accompanying these youth 

maintain an understanding of how an education experience should be more focused on, in the 

words of Hennes, “the extent that it prepares one for broader, richer experiences in the future”24, 

and thus this practice should be transferred and further fostered by the institutions. If museum 

																																																								
23	Ochs and Schieffelin, 183.	
24	Hennes,	111.	
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professionals are privy to the ways in which their collections and information are being utilized 

in practical ways to develop modes of thinking, they can maintain awareness and potentially 

develop programming or exhibits that correspond with these desires and beliefs. This research 

supports the ideal that museums could benefit from striving to help foster problem-solving skills 

in children instead of just trying to convey specific facts or indisputable solidified knowledge. 

Especially since it would appear that this is the way which some visitors approach the institution 

regardless.  
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Participant 1 Transcript 1	

Woah… 2	

What do you think when you see that? 3	

Let’s read, let’s see what it says… 4	

You wanna look first and then read? 5	

What is that made out of? 6	

Don’t touch it just look at it.  7	

It’s… 8	

Look at how cool. 9	

Come here. Wait, I don’t wanna rush through I wanna read.  10	

Hey Megan. Come here a sec. Can you do me a favor will you read this to me? 11	

Yeah. 12	

Did that surprise you? Cause it surprised me. I didn’t expect it to kill him. I wonder why.  13	

*reads museum label*  14	

What do you think  that represents? What does it look like? 15	

It looks like blood?  16	

 With what we just read what do you think it could represent? 17	

Lighting… fire maybe.  18	

It could be. *laughing* Your odd obsession with blood.  19	

Ohhhh hey… if that was fire what would that be? 20	

Well look at it. What do you think? Does that make sense, what else in the room makes you 21	

think that that’s a possibility? 22	

Burnt trees. Those kind of look like the star wars guys. Look at em’. *laughing* 23	
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Yep. The burnt wood.  24	

What do you think about this? Oooooh come here let me ask you something. So on this side, do 25	

these trees look alive?  26	

Okay. Now walk through that way, and what do you notice? Yeah so what do you think they’re 27	

trying to represent? 28	

Maybe when a fire comes through. Look at how cool these look though. Have you ever seen like 29	

coral under water, like the picture…or like in fish tanks. Doesn’t that look like kind of like the 30	

stuff you put in your fish tank. 31	

It’s pretty cool. 32	

Oooh okay. You have to read this one to me.   33	

What does that remind you of? Well think about what did we read recently? Who could hear the 34	

trees talk? Ida B.  35	

Yeah smile. What do you think? Isn’t that kind of cool? Ida B. heard the trees talk didn’t she. 36	

What do you think that is?  37	

What makes you think it’s a map? 38	

Lines and words. 39	

What do you read? 40	

Do you know what rings on the trees can tell you? 41	

Yeah.  42	

Wanna look at the photography? I think that’s what that is, or are they charcoal  drawings?  43	

Oooh. They’re types of wildfires. 44	

Do you think that they used the burnt pieces? 45	
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It’s kind of crazy that something could destroy so much you could actually create something 46	

beautiful out of.  47	

What’s in there. 48	

Ooooh hah! 49	

That kind of looks like a painting that Kasey did. Doesn’t it? 50	

Read what’s this made out of?  51	

Do you think…. Okay come here and look at this. Do you think that that is art? 52	

Why not? 53	

It’s art to somebody. 54	

Awww. That… what draws you to that? Cause that’s pretty cool. 55	

Oooooh…. I like her. It’s pretty neat huh? 56	

Wait what did you say about that one? 57	

What makes it pretty? 58	

Do you think it’d be fun though to just throw paint on something? 59	

What do you think of this one? 60	

It looks like blobs of paint. 61	

I know.  62	

It’s hard for me to, I know some people really appreciate this and can see art… which is what’s 63	

really neat about art in general is that it doesn’t it’s different for everybody.  64	

I do see the crown molding. *laughing* I love that you can recognize that.  65	

What do you think of that one?  66	

Yeah. I’ll follow you.  67	
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Oooh sculpture. You wanna start in the back and work our way frontwards or frontwards and 68	

work out way back? 69	

Okay don’t read what it is, and tell me what you see and then we’ll read and see what it is? 70	

Nope. What do you see? 71	

Do you see a design of any kind? 72	

You see and eye and a body. 73	

Seated bather. 74	

Well you see an eye and a body and that’s more than I saw.  75	

Okay what do you see? 76	

Guitar… do you see him playing the guitar.  77	

I don’t know if I see that. 78	

How do you think they get their names? 79	

Do you know what this is a reference to? The prodigal son, have you ever heard that term 80	

before? 81	

In like Sunday school or anything? It’s a biblical reference.  82	

His eyes are pretty piercing. What’s the major difference between these two? 83	

Why do you think that is? 84	

Maybe. Yeah definitely the smoothness makes him look young and this one looks old. Well and 85	

look what he did it from. He created it from what? 86	

So that kind of makes sense huh?  87	

Oh. You can see that, look it. 88	

I kind of see two giraffes. *laughing*  89	

Leaning on what, on a column.  90	
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I don’t.. okay which parts the column and which parts the woman?  91	

Don’t touch. It says please do not touch. What’s it made out of? 92	

Symbolize what? 93	

No… you skipped no remember the stuff down here is for Hunter’s only the bottom floor. So 94	

let’s spend a few more minutes.  95	

Our car’s not gonna get towed I promise.  96	

This is interesting. This one and this one are variations of the same thing. Take a look at them. 97	

What do you notice.  98	

Okay. Well and it’s a variation of the last embrace, right so like two people holding each other. 99	

Can you see the last embrace here, do you see two people holding each other there?  100	

Where? 101	

It’s kind of interesting how they’re two different variations of the same concept. But they look 102	

pretty different.  103	

What’s a Pegasus? 104	

Yeah so it says, (read museum label) 105	

Do you see the Pegasus? 106	

Oh yeah.  107	

Oh come here. What do you see here? 108	

Chewbacca. 109	

If it’s two people what do you see? 110	

Could that be like a parent with a child on their shoulders. 111	

I kind of like your skull and man though or Chewbacca I kind of like Chewbacca *laughing* 112	

Anywhere else? Any thing you wanna look at again.  113	
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 114	

Participant 2 Transcript 115	

Looks guys.  116	

Look at this one.  117	

It looks a little different from further away. 118	

Sometimes for art you have to step away and step closer. 119	

I wonder what they were thinking about when they made that.  120	

Fires of Change. Huh. 121	

Oh my god it’s even more beautiful…don’t touch okay? 122	

It’s even more beautiful up close.  123	

If you look there’s like different textures and then there’s holes almost. Indentations. I don’t 124	

think we’ve ever been the art museum before. 125	

Read this to me.  126	

(Reads museum label with child) 127	

You’re a really good reader I just want you to slow it down. I feel when you read a little bit fast 128	

it’s kind of harder for you but when you read it slow. When we read it slow you kind of mix up 129	

the words a little bit but check us out brother just tapped on me. What do you notice? 130	

Can’t touch it.  131	

Well… come here. You’re right but check this out. That is very similar to something we already 132	

looked at. Yeah. Now it kind of makes sense. I think we may have skipped a part. But now it 133	

makes sense. So if you look at that piece of art. The top portion the half circle that is white. That 134	

may be just a normal tree… 135	
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Yeah you can interpret that way very much so. Or it could also represent you know, day and 136	

night and the difference. Yeah lets read the card.   137	

(Reads museum label) 138	

What do you guys think about that? 139	

You learned about some stuff like this in school? What did you learn? 140	

So just like this part, here. Patrick you have to talk. It’s not really nice to interrupt either. It looks 141	

pretty natural though. It doesn’t look like this itself went through the fire. Oh this does… 142	

Hmmmm… got cha. We’ll have to research that. I mean even though I don’t think that it went 143	

through the fire that doesn’t mean that I’m right. I know do not touch. What would you do if they 144	

all fell over? 145	

Oh you think you could put this back up exactly… I don’t think I could either. But lets just 146	

admire them from a little distance without our hands.  147	

Hey, come here for a second. I want to point something out. So I was just… as I was walking 148	

away I turned around and got one last glance and I was thinking what this artist might be trying 149	

to say. And if you look at the natural wood that that the fire didn’t touch there’s many trees and it 150	

starts small. And then it grows and it ends large. Yeah just like this one. I’m glad that you’re 151	

having fun but I was trying to tell you something. It shows like life and growth and many versus. 152	

the burnt trees that are very few… unless. Yeah. So… 153	

I’m not sure it looks like a bunch of knitted scarves. Patirck! Stay with us please we can look at 154	

everything together. You know what. This is pretty cool. On a map there are little lines right 155	

indicating like land or space. This could easily be a lizard...*laughing* you’re right. I want you 156	

to think about it just a little bit more. If you’re in, let’s say a helicopter and you’re flying over 157	

land and you see something like this what? It could a country but to me, I think these look like 158	
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scarves someone knitted it’s like a burnt mountain. Yeah if you step back and look at it could a 159	

mountain. On a map that has burned by fire. Hunter was saying that the theme in the museum is 160	

fire. Is fire.  161	

Yeah. You know what this piece over here really has me… I feel like this part of the healthy 162	

trees is just so full of life. And it’s beautiful. And the burnt stuff is just dead. Dead yeah. And it 163	

just keeps reminding me of how healthy and wonderful forest and trees are. I think that’s a very 164	

beautiful piece.  165	

Oh yeah. What do you think that could be? If this was a mountain what would that be? That’s 166	

really good thinking. It could definitely be. Mhmmm. Yeah. The cool though is if you look at it 167	

and if you pretend that you’re in a helicopter… be respectful of that okay? You cannot step on 168	

that. If you’re looking at this you see how there are different… yeah there… the colors a little 169	

different but um there are different designs it could definitely be different pieces o the land like 170	

that could be rock this could be all trees that could be water. This is really cool. But that could be 171	

a starting point for fire. It could be night and someone could be in there helicopter monitoring the 172	

fire that started. And the mountains all dark. Let’s see what does it say. 173	

Caroline… Springs… these are the people who made them. This is fun. I want to shop and buy 174	

art. Look at that. Wonder what that is? What do you think that’s supposed to be. A kitchen? Oh it 175	

looks like a piece of house yeah don’t touch. Huh, I wonder what that’s supposed to represent. 176	

Good looking Randy. I didn’t even notice that.  177	

That’s good. You think, you think an animal lived inside a home? In the tree I mean. That looks 178	

like an oven… hmmmm. I’ve been to a few museums and I always wish that there was an artist 179	

there to explain, almost explain their emotions. I mean it’s always fun to interpret things yourself 180	

but…. 181	
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So this says. Mixed media on cotton paper. So the artist name is Jennifer Gonlock.  182	

(Reads museum label)  183	

Sorry guys I’m trying to read and think about this at the same time. So… we have a lot of 184	

wildfire on Mt. Lemmon that are caused by humans right? That’s kind of sad. And then we have 185	

to clean it up. How do you think that damages that ecosystem?  186	

You’re right. Yeah. We do. And the animals need it.  187	

This is a good representation of that. I like that. How does that make you feel? 188	

Sad? Right, a lot of time on like Mt. Lemmon the fires are caused by humans. How does that 189	

make you feel that we’re damaging the homes of animals?  190	

Makes me sad too. Here Randy, look at this. Let’s read this. Come here.  191	

(Reads first part of museum label) 192	

Ooh interesting.  193	

(Reads rest of museum label) 194	

Huh. What’s that? 195	

Do you smell that? Is that? I just didn’t know if that was this? Tree. Interesting. I’m sorry I 196	

didn’t mean to interrupt  you.  197	

The what? What’s that? 198	

Explain. I’m sorry, I didn’t mean to interrupt you I just wanted you to explain what you were 199	

telling me. Do not touch.  200	

Yeah you can definitely tell. I wonder why the inside of this is burnt versus the outside. Because 201	

the outside is expos … burn.  202	

Are you… is that a fact or is that something that… is that an educated guess? Oh *laughing* 203	

okay. Um… 204	
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But I think that would apply to the outside as well. But I… could it be a possibility that this is 205	

just an experiment. Like this was a controlled fire and they burned the inside. Because when a 206	

fire… if a fire was to start I believe that it would begin to burn the outside inward.  207	

How about this? How about we research that. Because that’s good thinking, I like that you’re 208	

thinking.  209	

This is beautiful. I think you’re right. So the black was everything that was affected by the fire. 210	

That’s neat.  211	

Mhmmm.  212	

You’re talking about a controlled fire? You’re right.  213	

Mhmmm. 214	

You’re right sometimes they have to start a fire to protect the rest of the land. To stop the… other 215	

fire.  216	

Oh yeah. I don’t think this is part of the fire theme. It may be but, this is cool. This kind of 217	

reminds me of the little lucky hippo that you made. Ohhh look at this guy. Look Randy read the 218	

sign… Good.  219	

These are pretty to be honest I could never make something like this.  220	

You could too. My hands hurt too much. It’s the person who made it. Read it.  221	

Medusa… Uh huh. Come here check this out. See this little thing. What does that look like? It 222	

does look like a giant. It’s cool because it kind of just looks like some random thing. But once 223	

you really look at it, it’s like a human it could be a giant.  224	

Yeah… no that’s exactly what I’m seeing.  225	

That’s funny I see a little snake right there. Let’s see. It says head and hands. Interesting.  226	

It does doesn’t it.  227	
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You guys are really excited you guys are just rushing through. Remember the other day at VIP 228	

when we were all painting. You me, Patrick and Brianna. I love this one it’s so colorful. Here 229	

step closely, take a look quietly. My art teacher, my fifth grade teacher used to bring us to the art 230	

museum. And he would make us stand closely and look and think about it quietly.  231	

Think about it quietly. Think about how it makes you feel. What you may or may not see. What 232	

it reminds you of.  233	

Step backwards. Look at it some more. Now think about those same things.  234	

How does it make you feel Patrick?  235	

Beautiful. I like that. I can see that. And the way the paint runs down ward and how it all mixes 236	

together is kind of like the earth all being one. Everything and everyone is dependent on 237	

something else. What about you Randy? 238	

Yeah. For me I think the way the paint runs down it reminds me of a waterfall. And just sitting 239	

here thinking about it is actually really calming and relaxing. I like it. I’d totally put that in our 240	

house. This one makes me feel like it’s like portal, like I could just run and jump through it. I 241	

like this one a lot. I think this is my favorite painting in here.  242	

You know what this one reminds me of? A flower. That’s right. It reminds me more of a female 243	

though. Ohh. So beautiful flowy, the colors are bright. Women are bright and happy and warm 244	

and that just it’s a very happy feeling like a mom feeling.  245	

Yeah. This is interesting we have to read this because it’s just black. Like I need to know what… 246	

and it’s blocked off. Maybe it’s the beginning of something (reads museum lapel) Huh. Alright. 247	

That one looks like a picture you guys painting *laughing* 248	

Oh did we. Let’s check it out.  249	
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Oh. That’s kind of creepy. Oh it’s the video for that. Come back come back, come back. Do not 250	

touch.  251	

What do you think this is made out of?  252	

Yeah. This says sewing pins, wood, cardboard, aluminized fabric. Come here let’s read this.  253	

(Reads museum label about fire men’s blankets) 254	

I like that she made it like this because it seems more protective. Like it could actually fight 255	

something off. Patrick, I was trying to tell you something and you’re just like of “mom, mom, 256	

mom”. Don’t be so interrupting, I know you’re excited for you’re not the interrupting cow from 257	

the knock knock joke that you kept telling me last night. *laughing* knock knock *laughing* 258	

*whispering * (side conversation) 259	

Okay I’m sorry I was playing I had to make a joke cause you were interrupting me. But do you 260	

like being interrupted? Others don’t like it either, okay? Alright so what do you want tell me? 261	

Mhmmm. 262	

Yeah that’s good. That’s a good way to think of things. Here, read this to me.  263	

(helps child read museum label) 264	

Good job.  265	

What do you guys say lets watch this for a second?  266	

*laughing* we sit down and the screen goes white. There you go.  267	

Look how beautiful mountains are when there’s lots of healthy trees, 268	

It’s healthy for the trees? 269	

I don’t think that’s a good thing. It’s actually not… oh lets read this.  270	

(reads museum label) 271	

Do you think if we picked up and moved to the woods we would appreciate the land a lot more?  272	
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Why do you think we would appreciate the land much more? 273	

Yeah we would probably experience a lot of things we never experience down here and 274	

appreciate our food and… It’s pretty scary. Do you guys want to finish watching this? I don’t 275	

know how long it is… Are you finished? What about you? We can stay a little bit. What do you 276	

want to do? 277	

Interesting, Randy. It looks like the ground is burned and their chopping the trees. I don’t know 278	

if that’s dirt or if that part of the ground and grass has been burned. It’s kind of hard to see on 279	

this screen.  280	

But back to what you were saying about the trees. Not burning on the outside at first. Did you 281	

learn that somewhere? 282	

Okay. I was just wondering. Cause those trees there, didn’t look burned but the ground around it 283	

was. And he chopped it down.  284	

Why? 285	

Huh. Something to look up. Thank you guys for coming with me today. I had fun. You guys are 286	

so smart. Alright let’s get going. I love you. 287	

 288	

Participant 3 Transcript 289	

What do you wanna look at first? 290	

Woah 291	

What do you think that is? 292	

Huh? 293	

What kind of trees do you think this is Molly? 294	

This is all different types of wood. 295	
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What? 296	

They do they look like they’re from pine trees.  297	

Mhmmm, this is all wood. Look at over there. Look at, oh look Molly Fires of Change the Art of 298	

Fire Science.  299	

What’s this? 300	

What are those? 301	

Yeah don’t touch.  302	

Read what that says.  303	

(Child reads museum label) 304	

Curiosity.  305	

Remember when we were at girl scout camp and they had those fires.  306	

Look those are workers hats. Look. 307	

You think that’s what fire fighters wore maybe? 308	

They look like scarves. 309	

Burnt wood. 310	

I don’t know if you’re supposed to touch. Please do not touch.  311	

Okay. 312	

(Reads museum label) 313	

Okay remember don’t touch anything. 314	

What do you think these are made out of Molly? 315	

Crystals? 316	

Um this isn’t a room.  317	

This one looks like tow people are hugging each other.  318	
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It looks like this is there legs and then this one’s like hugging them.  319	

See. Look that’s their foot, their leg.  320	

Molly hold on.  321	

Oh look at these Molly. 322	

These are the different types of fires that happened. Look the Wallo Fire, oh it was caused by 323	

humans. Oh Alpine, this is Alpine Fire, where Grandpa and Nana live.  324	

(Reads museum label) 325	

No. Look here’s a Flagstaff one. Near Flagstaff Arizona. Oh look Tucson, Catalina Mountains.  326	

Mt. Lemmon.  327	

That is the one that burned a lot of Mt. Lemmon up and like they had to re do the Girl Scout 328	

Camp. 329	

Yup, that we saw when we went to camp.  330	

Bless you. What’s this? 331	

Population increase, surface fires. Somebody made this like this is a quilt. Okay.332	
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