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Abstract 
 

Preliminary qualitative research has suggested that participants find the Ben’s Bells Kind 

Campus Program to be effective in promoting kindness and reducing negative school climate, 

but this has not been examined quantitatively. The purpose of the present study is to examine the 

influence of the Kind Campus Program on school climate in a school district in Tucson, Arizona. 

It is predicted that there will be an association between the Kind Campus Program and school 

climate. Data for this study were collected from surveys distributed to teachers and students in 

the school district. Variables encapsulating positive and negative school climate and dosage were 

created from statements from these surveys. Analyses were conducted on the relationships 

between these variables to determine the level of influence of Kind Campus on school climate.  

Results demonstrate a positive correlation between Kind Campus and positive school 

climate, and a negative correlation with negative school climate. Implications of the current 

study include a greater understanding of how Kind Campus is associated with school climate and 

what aspects of the program have the greatest possible relationship with school climate. Future 

research possibilities include administering surveys throughout the school year to acquire 

longitudinal data and including observational data in the analysis.  

 

  



KIND CAMPUS AND SCHOOL CLIMATE 2	

Introduction 

School Climate 

A successful and nourishing educational experience is more than simply sitting in a 

classroom; it involves developing relationships with students, teachers, and the environment, all 

of which frame and inform the learning experience. 

In the national discussions about education and safety, bullying is a buzzword topic that 

has come to the forefront. While many have posited that we must confront this head-on, what 

often goes ignored is the possibility that bullying is part of a larger issue: school climate. Climate 

in this context refers to the “quality of school life” and is influenced not only by students, but 

also teachers, staff, parents, and the structure of the school itself (National School Climate 

Center). Feeling unsafe, isolated, bored, or disengaged are all factors that contribute to a negative 

school climate, and thus a diminished learning experience for a student.  

Negative school climate has been linked to numerous negative student outcomes and 

behaviors in a variety of studies. In an effort to create a better learning environment, many 

schools have implemented intervention programs that aim to increase positive school climate 

and/or decrease negative school climate, and in turn improve discipline and student outcomes. 

Previous Work 

Previous research examining school climate has found connections between school 

climate and the behaviors of both students and teachers.  

Studies have documented a link between negative school climate and a variety of 

undesirable behaviors related to bullying, drug use, and poor academic outcomes. Schools that 

lack supportive structures or norms experience a higher likelihood of violence, peer 

victimization, and disciplinary actions amongst students, as well as lower levels of student 



KIND CAMPUS AND SCHOOL CLIMATE 3	

attendance and student academic success (Astor, Guerra, and Van Acker, 2010). A recent study 

in schools with a negative school climate found that LGBT students were frequently victimized, 

leading to lower self-esteem and academic results (Kosciw et al., 2013). Further, a study 

examining the relationship between school climate and students’ aggression found that a 

negative school climate increases the likelihood of violence occurring amongst students (Wilson, 

2004).  Research regarding student substance abuse and school climate has found that students in 

schools with negative climates reported higher levels of substance abuse than those in positive 

climates (Sznitman et al., 2012).  

School climate has also been found to have an influence on instructors and their ability to 

effectively teach students. Negative school climate has been linked to the increase of teacher 

exhaustion and lower feelings of accomplishment (Grayson & Alvarez, 2008; Higgins-

D’Alessandro, 2002). Multiple studies have also found that school climate is associated with 

teachers’ beliefs that they can have a positive influence on a student’s learning (Guo & Higgins-

D’Alessandro, 2011; Hoy & Woolfolk, 1993).  

The findings of these studies shows that there is a strong link between negative school 

climate and negative outcomes at both the student and teacher level. This demonstrates the need 

for school intervention programs that improve school climate, and in turn have a positive 

influence on student and teacher outcomes. It is important to note that being able to see change in 

students’ behavior and negative school climate is not an instantaneous process, as previous 

studies have cited the fact that it sometimes takes years for any substantial changes to be seen 

when an intervention program is put in place (Krug et al., 1997). In fact, very few have been 

deemed as effective in any way (Farrell, A.D. et al., 2001) and evidence suggests that programs 

can only enjoy continued success in reducing negative school climate if they are supported in the 
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community outside of the school setting (Ollendick, 1996). A meta-analysis examined school 

intervention programs from 1980 – 2004 that targeted bullying and found that most of the 

programs elicited no change in bullying at the schools in which they were implemented. Further, 

the study concludes that these intervention programs are more likely to positively alter attitudes 

and self-perceptions rather than the bullying behaviors themselves (Merrell et al., 2008).  

Kindness and Compassion Interventions 

One approach that is being used to influence school climate is the implementation of 

kindness and compassion interventions. Kindness and compassion-based practices and 

interventions have been implemented in schools only recently, but they have existed outside of a 

school setting for centuries. Much of this is linked to religion, as kindness and compassion are 

important components of several religious denominations, including Buddhism, Hinduism, and 

Christianity, among others (Bankard, 2015). This focus on kindness and compassion often 

manifests itself in contemplative and meditative practices. Previous studies have discovered that 

practices such as loving-kindness and compassion meditation are related to an increased positive 

affect, reduced stress levels, increased positive thinking, etc. (Shonin, et al. 2015). Further, a 

recent study has suggested that introducing the Buddhist kindness and compassion ideals into the 

classroom and pairing them with their respective practices could have a positive impact on the 

behaviors and lives of students, such as an increase in compassionate behaviors, levels of 

understanding, and openness to new experiences (Mamgain, 2010).  

Ben’s Bells Kind Campus Program 

Compassion and kindness programs are becoming more common, as they have been 

implemented increasingly in places such as healthcare facilities, workplaces, and schools, and 
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more and more research is emerging in regards to studying the implementation and effectiveness 

of these programs.  

An organization that encourages positive school climate is Ben’s Bells, a non-profit 

organization founded in 2002 and based out of Tucson, Arizona. The goal of the organization is 

to promote kindness and compassion in schools and communities, and it has grown from a small 

community organization to having an involvement in schools and communities throughout the 

United States and the world.  

In order to achieve intentional kindness in schools, the organization has created the Ben’s 

Bells Kind Campus Program. The program has been adopted in 278 schools worldwide, 

including Australia and Canada, and is a program that supplies schools, free of charge, with 

monthly materials (see Appendix 3) and an outline of activities with the goal of promoting 

kindness in students and staff to develop a school climate that is both safer and a better learning 

environment. These materials include discussion topics, lesson plans, ideas for kindness-focused 

activities posters, Kindness Coins and Kindness Bracelets.  

The program has been implemented in elementary, middle, and high schools, with 

lessons and materials tailored to the age of the students. The Kind Campus program seeks to 

involve not only students and teachers, but also all members of a school’s staff, as well as 

parents and community members, a practice that has been highlighted in previous research as 

essential in the promotion of positive school climate (Wang, Berry, & Swearer, 2013). The belief 

is that by spreading kindness through all people at a school, not simply the students, it will foster 

a greater amount of kindness and a more positive school climate.  

Ben’s Bells Kind Campus has a non-traditional program framework; that is, teachers are 

not required to use the program materials and integrate them into everyday classroom learning 
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unless they so desire. This is in contrast with other programs that are implemented in a more 

rigid fashion in which teachers are required to take time during instruction time to focus 

exclusively on a program’s materials. As a result, it can be difficult to track exactly how the 

program is being implemented in a school, or pinpoint what aspects of the program are working.   

Kind Campus uses positive reinforcement for kind behaviors rather than punitive 

discipline for negative behaviors, an approach that has been validated by research findings 

indicating that positive reinforcement of behavior is a motivating factor (Biglan, 2003), while 

punishment has been linked to an increase in disciplinary issues (Mayer & Butterworth, 1979). 

Dosage 

One way in which we can assess whether a program is being correctly and effectively 

implemented is to examine its dosage. Dosage is a measure of quantity that assesses how much 

of a program’s curriculum is being implemented (Downer & Yazejian, 2013).  For the purposes 

of this study, we will focus on the dosage of the school intervention program materials, and 

whether the quantity of implementation is linked with school climate. 

In other programs, students in high dose classes tended to perform better on behavioral 

measures compared to classes with lower dose levels. For example, a study focusing on the 

implementation of a school-based health education program called CATCH (Coordinated 

Approach To Child Health) found that students who received instruction from teachers who 

implemented more of the program had greater dietary knowledge and reported higher feelings of 

self-efficacy than those who were taught by instructors with lower quality of implementation 

(McGraw et al., 1996). An evaluation of programs aimed at preventing mental disorders in 

school children found that schools that displayed high amounts of program implementation had 
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significantly better outcomes, such as higher levels of self-efficacy, better academic results, and 

greater emotional understanding than comparison schools (Greenberg & Domitrovich, 2000). 

These studies have shown that there can be a high amount of variability in terms of 

program implementation. This variability leads to difficulty in trying to truly determine a 

program’s effectiveness and being able to recommend it for widespread use.  

The Current Study 

The purpose of this paper is to examine the implementation of the Ben’s Bells Kind 

Campus program in a school district in Tucson, Arizona and its influence on school climate. 

Preliminary qualitative research has found that participants report the program to be effective in 

promoting kindness and reducing negative school climate, but this has not been examined 

quantitatively (Walsh, 2014).  

Based on the preliminary research that has been conducted regarding the Ben’s Bells 

Kind Campus Program, this study hypothesizes that schools implementing the program in a 

school district in Tucson, Arizona will report an increase in positive school climate.  

Method 

Design 

 The current study is a quantitative descriptive design. Correlational analyses were used to 

describe relations between variables from cross-sectional self-report data. This study design 

allows for an understanding of the amount of the Ben’s Bells Kind Campus Program that is being 

used at each school and what the relationship is between dosage of the program and school 

climate.  
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Student and Teacher Surveys 

 In April and May 2015, the end of the academic year, surveys were administered to 

students and teachers (see Appendices 1 & 2) that assessed their perceptions of school climate 

and the Kind Campus Program at their school. Teacher surveys also included questions regarding 

their participation in the Kind Campus Program and their use of its materials in the classroom. 

Surveys were administered online via Google Doc and were in English. The school district’s IT 

department aided in posting and distributing the surveys online. All students in grades 4-8 in the 

school district have their own district-issued laptops on which they completed the survey. 

Students were allotted class time to complete their surveys and each participating class was given 

Ben’s Bells stickers for their participation. Teachers received a five-dollar Starbucks gift card for 

the completion of their survey.  Survey statements were developed, or selected from existing 

instruments, on the basis of previous work, which established a multi-domain conceptual model 

for outcomes of kindness (Kaplan, deBlois, Dominguez, Walsh, under review).  

Procedure 

This study, as a program evaluation, was determined not to be human subjects research. 

Although teachers and students assented to participation on the survey itself, they did not provide 

signed or oral consent, nor were they debriefed. Data for this study were collected in the form of 

survey responses from students and teachers from eight elementary schools and three middle 

schools in a school district in Tucson, Arizona.  

There were a total of 2,806 student participants and 221 teacher participants. The student 

sample was taken from grades 4-8 and was about 53 percent female. About 89 percent of 

students (N=2608) indicated that they spoke English at home and about 56 percent (N=1943) 
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indicated that they spoke Spanish at home. Students had the option to select more than one 

language spoken at home.  

Table 1. Student Gender 

N=2748 %N 

Boy  47.3% (1299) 
Girl 52.7% (1449) 

 

Table 2. Student Grade 

N=2780 %N 

4  21% (585) 
5 21.6% (600) 
6 20.9% (582) 
7 18.8% (524) 
8 17.6% (489) 

 

About 75 percent (N=166) of the teacher sample identified themselves as teachers, while 

25 percent (N=55) identified as other members of the staff, such as counselors, administrators, or 

instructional coaches. Fifty-three percent (N=117) of the teacher sample identified as 

Latino/Hispanic, 36 (N=79) percent identified as White/Caucasian and 11 percent (N=25) 

identified as a different ethnicity or a mixed ethnicity. About 58 percent (N=127) of the teacher 

sample indicated that they spoke primarily in English and 37 percent (N=82) indicated that they 

spoke in both English and Spanish. Teachers indicated which grades, between kindergarten and 

eighth grade, they taught and had the ability to select more than one grade. 
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Table 3. Teacher Grades  

N=221 %N 

K 21.3% (47) 

1 21.3% (47) 

2 20.3% (45) 

3 24% (53) 

4 24% (53) 

5 22.6% (50) 

6 25.3% (56) 

7 32.1% (71) 

8 30.3% (67) 

 

All eleven schools had greater than 72 percent of their students qualify for free or 

reduced lunch, with a range of 72 percent - 95 percent, a median of 90 percent and a mean of 

about 89 percent (Arizona Department of Education). This serves as an indicator of the lower 

socioeconomic status of many of the families whose children are students in the school district.  

Variables were created for dosage and school climate in order to assess the association 

between them. These variables were created by aggregating statements from the surveys that 

were administered to students and teachers.  

School Climate Variable 

 In order to create a variable that would best reflect school climate, specific statements 

were chosen from both the student and teacher surveys. Statements that were more focused on 
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the individual, such as “I am kind to students at school” or “I laugh at other students’ mistakes” 

were not used.  

Student survey responses were on a 0-4 scale, with 0 indicating a response of “almost 

never” and 4 indicating a response of “almost always.” Teacher survey responses were on a 1-7 

scale, with 1 indicating a response of “strongly disagree” and 7 indicating a response of “strongly 

agree.” Fourteen statements were selected from the student survey and twenty-four were selected 

from the teacher survey.  

Student survey positive school climate statements: 

• Kids here get along. 

• Adults here treat students with respect. 

• Students treat adults who work here with respect. 

• Students here treat each other with respect. 

• Adults here treat one another with respect. 

• Students here care about each other. 

• The school feels like family. 

• Kids here try to be kind.  

Student survey negative school climate statements: 

• Students here yell or curse at other people. 

• Students here spread rumors, gossip, or talk behind other people’s backs. 

• Students here hit, punch, or get in physical fights. 

• Adults here are rude to students. 

• Students here tease or make fun of others. 

• There is litter, trash, graffiti, or other vandalism. 

Teacher survey positive school climate statements: 

• Students greet me and other staff. 

• Students are happy. 

• Staff at my school treat one another with respect and kindness. 
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• There is good spirit at this school. 

• Students treat one another with respect and kindness. 

• Staff get along well together. 

• Students get along. 

• Students and staff have positive interactions. 

• Students treat non-teaching staff with respect and kindness. 

• Students treat teachers with respect and kindness. 

• Students here think it’s cool to be kind to others. 

• This school provides a friendly learning environment for students. 

• Students here think that it is cool to standup for someone else. 

• Students try to be kind. 

• Staff treat students with respect and kindness. 

• Students are accepting of people who are different from them. 

• Students are willing to go out of their way to help someone. 

Teacher survey negative school climate statements: 

• Students spread, rumors, gossip, or talk behind other people’s backs. 

• Students tease or make fun of others. 

• Staff are rude to students. 

• Students yell or curse at other people. 

• There is litter, trash, graffiti, or other vandalism. 

• Students here hit, punch, or get in physical fights. 

• Students are mean, cruel, or insensitive to others’ feelings. 

The positive school climate statements from students and teachers were combined to create a 

single positive school climate variable for each survey; and the negative school climate 

statements were combined to create a single negative school climate variable for each survey. 

The positive school climate variable for the student survey had a Cronbach’s reliability 

coefficient of α = 0.842 and the negative school climate variable had a coefficient of α = 0.808. 
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The positive school climate variable for the teacher survey had a Cronbach’s reliability 

coefficient of α = 0.956 and the negative school climate variable had a coefficient of α = 0.843.  

Dosage Variable 

We sought to determine the best way to measure dosage using survey responses, a 

process which involved the selection of survey statements that were judged to be theoretically 

the most pertinent. Our original dosage variable contained six items, which were survey 

statements and two additional items. One item was the number of years a school had been a part 

of the Kind Campus Program. The second part was based on observations regarding the amount 

of materials used in the schools. These are observations on the number of murals, posters, and 

other materials about the Kind Campus Program hung up around the school.  

Upon conducting the data analysis it was noted that these two parts of the dosage variable 

had either a weak correlation or a negative correlation with the other dosage variables. In the 

interest of creating an aggregate dosage variable that focused on what aspects of dosage were the 

most highly correlated with each other, those two parts of the dosage with negative or very low 

correlation were removed.  
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Table 4. Original Dosage Statement Correlations 

 1 2 3 4 5 6 

1. I use Kind Campus 1 .597** .726** .583** .096 .708** 

2. My school uses Kind 
Campus 

.597** 1 .783** .633** .513** .337** 

3. Kind Campus 
Involvement 

.726** .783** 1 .919** .386** .432** 

4. Kind Campus is a big 
deal 

.538** .633** .919** 1 .238** .365** 

5. Number of years part 
Kind Campus 

.096 .513** .386** .238** 1 -.155* 

6. Observations .708** .337** .432** .365** -.155* 1 

 

**Correlations are significant at the 0.01 level (2-tailed) 

Statements about the amount of Ben’s Bells Kind Campus Program materials being used 

at schools were selected from the teacher surveys to reflect the amount of Kind Campus usage at 

a school level. Four statements were selected for the dosage variable.  

Teacher survey dosage statements: 

• Kind Campus materials are used in my school. 

• I use Kind Campus materials in my classroom. 

• Which of the above descriptions best fits your school’s involvement with the Kind 

Campus Program? 

• Kind Campus is a big deal at this school. 

Responses for the statements “Kind Campus materials are used in my school” and “I use Kind 

Campus materials in my classroom” were either “Yes,” “No,” or “I don’t know.” Responses of “I 

don’t know” were re-coded to be included with responses of “No.” The statement “Which of the 
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above descriptions best fits your school’s involvement with the Kind Campus Program?” was 

responded to on a 1-5 scale, with 1 indicating a response of “Minimal” and 5 indicating a 

response of “Heavy.” These options were described with anchoring statements (see Appendix 2). 

Responses for the statement “Kind Campus is a big deal at this school” were on a 1-7 scale, with 

1 indicating a response of “Strongly Disagree” and 7 indicating a response of “Strongly Agree.” 

The dosage variable had a Cronbach’s reliability coefficient of α = 0.902.  

Results 

All of the statements used in the creation of the dosage variable were significantly 

correlated with each other. These correlations are detailed in Table 3.  

Table 5. Final Dosage Statement Correlations 

 1 2 3 4 

1. I use Kind Campus 1 .597** .726** .583** 

2. My school uses Kind 
Campus 

.597** 1 .783** .633** 

3. Kind Campus 
Involvement 

.726** .783** 1 .919** 

4. Kind Campus is a big 
deal 

.538** .633** .919** 1 

The positive and negative school climate variables in the student survey had a significant 

correlation of -.392 (p<0.01). The dosage variable was significantly correlated with both school 

climate variables derived from the student survey. The dosage variable had a correlation of .103 

(p<0.01) with the positive school climate variable and a correlation of -.153 (p<0.01) with the 

negative school climate variable.  

	
               **Correlation is significant at the 0.01 level (2-tailed) 
 



KIND CAMPUS AND SCHOOL CLIMATE 16	

Table 6. Student Survey Correlations 

 1 2 3 

1. Positive School 
Climate  

1 -.392** .103** 

2. Negative School 
Climate 

-.392** 1 -.153** 

3. Dosage .103** -.153** 1 
                          

 **Correlation is significant at the 0.01 level (2-tailed) 
 

The positive and negative school climate variables in the teacher survey had a significant 

correlation of -.663 (p<0.01). Similarly, there was also a significant correlation between the 

dosage variable and both school climate variables derived from the teacher survey. The dosage 

variable had a correlation of .298 (p<0.01) with the positive school climate variable and a 

correlation of -.303 (p<0.01) with the negative school climate variable. 

Table 7. Teacher Survey Correlations 

 1 2 3 

1. Positive School 
Climate  

1 -.663** .298** 

2. Negative School 
Climate 

-.663** 1 -.303** 

3. Dosage .298** -.303** 1 
  
 **Correlation is significant at the 0.01 level (2-tailed) 
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Discussion 

As this is an exploratory study, our goal was not only to examine the relationship 

between school climate and dosage of a school kindness program, but also to provide a 

framework for future studies to examine this relationship in more depth.  

There are some possible reasons as to why the observation data and total number of years 

had low correlations and were, therefore, excluded from use in the dosage variable. Observation 

data were collected towards the end of the school year; therefore much of what could be 

observed, such as posters or bulletin boards, could have been taken down and stored away for 

use during the following academic year, resulting in a lower correlation with other dosage 

variables. It may also be the case that teachers at some schools use Kind Campus materials in 

their classrooms but the school does not display materials that are easily observed without 

entering a classroom. The opposite may also be the case, in which a school has a high amount of 

observable materials, but little to no usage of materials in the classroom. 

There are a variety of reasons why data regarding a school’s total number of years 

participating in the Kind Campus program may not have been highly correlated with other 

dosage indicators. One would assume that the longer a school has been participating in the 

program, the higher the correlation with dosage would be. However, some schools may say they 

are participants in the Kind Campus program without actually using any of their materials, or 

may have used more materials in years past but no longer do. These may occur for a multitude of 

reasons, such as changes in administration or staff or simply a decline in the usage of program 

materials.  

 In a more confirmatory study, these two parts of the original dosage variable would not 

have been removed, as they would have aided in gaining a more complete understanding of the 
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complete relationship between dosage and school climate. However, because this is a more 

exploratory study, we felt justified in removing those items because they would require more 

data to interpret them than we had available.  

The correlations between the school climate variables in both surveys serve as a sign that 

the selected statements are good indicators of positive and negative school climate. In both 

surveys, there is a negative relationship between the positive and negative school climate 

variables, which signals that they are each different and contrasting measures of school climate. 

Interestingly, the correlations were not completely opposite, as many would assume they would 

be, indicating that there is an overlap that exists between positive and negative school climate. 

While some aspects of positive school climate increase, there may also be an increase in some 

aspects of negative school climate and vice versa, making it truly difficult to pinpoint what 

contributes to feelings of negative school climate and to eradicate them. Ultimately, these 

correlations indicate that positive and negative school climate can co-exist, in spite of the fact 

that one may be more present than the other.    

As it stands, this study relies heavily on self-report questionnaire data from both students 

and teachers to make inferences about the effectiveness of the Kind Campus program and how 

strongly its implementation is correlated with the expected outcomes. These reports are subject 

to numerous types of biases, such as social desirability bias as participants may respond in a way 

that portrays them in a good light. It is therefore necessary to expand upon them using 

observations to neutralize some of the biases that could be skewing the data. Future research can 

expand upon the current study by placing a greater focus on recording observations both in and 

out of the classroom regarding the behaviors and interactions of students and teachers. This 

would not only allow for an understanding of what program materials are visible but also what 
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are actually being used. These observations can be used to compare what teachers and students 

are reporting and what is actually occurring in a school as it relates to the Kind Campus Program, 

resulting in inferences and correlations that have greater reliability.   

Furthermore, these surveys were administered at the end of the school year, in the spring; 

therefore pre-test and post-test data could not be gathered. Future studies could administer 

multiple surveys throughout the school year in order to gain a perspective on progress and 

change in school climate and dosage at the schools. Implementing a longitudinal design may 

provide insight into how much of the materials are used at different points during the school 

year, and can offer a means of comparison of the feelings of students and teachers at the start of 

the school year and the end of the school year. With this information, a study could discover at 

what rate Kind Campus is used throughout a school year, if perceptions of school climate shift, 

and if observable elements of the program remain consistent or can only be seen at certain time 

points during a school year.  

One of the difficulties in this study was measuring dosage, as it relies solely on teacher 

reports and teachers can pick and choose what materials to use and how often to use them. 

Because of this, obtaining a measure of dosage proved to be a challenge because of an inability 

to measure the exact use of each program material.  

In addition, we cannot take the results from this study and suggest the implementation of 

the Kind Campus Program in schools across the nation as many questions remain in regards to its 

relationship with school climate. Did we only see an association between the program and 

positive school climate because all of the schools in the sample had been using the program for 

multiple years? Was there a correlation with higher positive school climate because the schools 

were in areas of a lower socioeconomic status? Perhaps schools that are more difficult or begin 
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with higher levels of negative school climate would try harder to create a more positive school 

climate resulting in a greater association with the Kind Campus Program, although it would be 

difficult to attribute these changes to either the program or other factors such as administrative 

leadership or teacher quality. The implementation of a long-term longitudinal study design could 

aid in understanding these questions and how causal the association is between the Kind Campus 

Program and changes in school climate. 

A final future research consideration is a closer examination of “kernels” and their role in 

the implementation of the Kind Campus Program. Research has pointed to the idea of “kernels” 

as a way to hone in on activities that have been found to be related to desired behavior changes. 

Kernels are defined as procedures that have been proven to have a positive effect on behavior. 

Consistent use of these kernels has proven to produce longer lasting behavioral changes, just as 

long as all the components of the kernel remain intact and are unchanged (Embry, 2004). 

Research has also detailed numerous examples of kernels and the behaviors they are associated 

with, whether it is with the goal of increasing, decreasing, or reinforcing a given behavior 

(Embry & Biglan, 2008).  

Kernels such as praise notes, assigning roles to students, branding, taking a public oath, 

among others, have been found to be effective in influencing changes in behavior, and many of 

these kernels exist already in some form or another in the Ben’s Bells Kind Campus program.  

By pinpointing the kernels present in the Ben’s Bells Kind Campus program and 

measuring their dosage, we may be able to gain a better understanding of how much of an 

influence the program is having on school climate.  
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Conclusion 

 Schools are constantly trying to improve the way that students learn and school climate 

has come to the forefront as an important factor in the educational experience. Research focusing 

on school intervention programs is becoming more and more sought after as administrators and 

educators try to determine what factors may produce the best environment to ensure student 

success. This study aimed at gaining a greater understanding of the influence of the Kind 

Campus Program on school climate in elementary and middle schools of a school district in 

Tucson, Arizona. The results of the current study indicate that, when implemented, the program 

is associated with higher levels of positive school climate and lower levels of negative school 

climate. These findings are encouraging, but further, more in-depth research needs to be done 

before we can truly pinpoint the influence of the Kind Campus Program and what aspects of the 

program are working best. Future studies can aim to examine more aspects of the Kind Campus 

Program and gather information in a multitude of methodological approaches and not solely rely 

on self-report data.  
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Appendix 1. Student Survey 
 12/12 

  



KIND CAMPUS AND SCHOOL CLIMATE 23	

 
 



KIND CAMPUS AND SCHOOL CLIMATE 24	

 



KIND CAMPUS AND SCHOOL CLIMATE 25	

 



KIND CAMPUS AND SCHOOL CLIMATE 26	

 
 



KIND CAMPUS AND SCHOOL CLIMATE 27	

Appendix 2. Teacher Survey 
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Appendix 3. Materials Example 
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