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This paper explored the process of identity formation among the Hui national minority, 

particularly focusing on Hui students who live and study within the majority group. Given 

that Hui’s tradition derived from its mixed blood is often misinterpreted by others in 

interactions with outgroup members, it is necessary to explore Hui students’ opinions of their 

ethnicity in public school, the way that they construct their ethnic identity, and how identity 

varies among Hui students and thus affects their academic performance. Results showed that 

in the group of Hui students who reported their GPA, ethnic identity and self-esteem 

negatively predicted GPA. Self-esteem failed to act as a moderator in the prediction of GPA, 

but it did mediate the prediction of their aspiration for higher education. Differences between 

ethnic identity only existed between Hui students in central and northwest of China. 

Additional analysis and information from interviews showed that Hui students do have 

experiences in which they are misinterpreted by other groups, and Hui ethnicity does affect 

their life. 

Keywords: ethnic identity, Hui, intergroup relation, academic performance 
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The Impact of Ethnic Identity on Educational Constraints: A Dilemma for Diaspora Hui 

University Students in China 

Introduction 

Ethnicity has been one of the most heated topics in academic fields such as sociology, 

psychology, anthropology, and ethnology. Currently, as boosting global economy facilitates a 

flux of migration, people communicate with various communities or ethnicity groups they 

confront with diverse cultural background and religious customs, which in turn complicates 

the social contexts of defining a person who is immersed in a diverse environment. In the 

1990s, the word “identity” emerged with high frequency in the areas of anthropology and 

ethnology with regard to adjusting to a complex situation in which a diverse of ethnicities 

were mutually assimilated (Yang, 2011). Researchers are concerned with various factors they 

think may affect one’s ethnic identity. For example, developmental psychology emphasizes 

the core effect of self-identity in an ethnic group that helps to construct their ethnic identity; 

social psychologists focus more on the influence of shared values, group affiliation, ethnic 

attitudes, and behavior involvement among members in determine one’s group identity; and 

socialists underscore the units of ethnic identity, such as cultural identity, language identity, 

and historical identity (Wan, 2006).  If we put these views into our real society, trying to 

maintain one’s ethnic identity within diverse ethnicities creates a dilemma for many nations. 

On one hand, if members from minority ethnic groups are struggling for equal opportunities 

and rights within the majority in different social contexts, they worry about losing their 

motherhood cultural element while climbing the social ladder. On the other hand, if they 

insist on ethnic loyalty to their original learned heritage customs, they are afraid of being 

marginalized in front of dominated settings.  

China’s approach to this problem is significant, because it encompasses the world’s 

largest population and the most expansive preferential policies for its 55 different ethnic 
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minorities with more than 100 million people, which makes up less than 10% of China’s total 

population (Clothey, 2004). Although Chinese researchers, especially in ethnology, cover 

“ethnic identity” to get a deeper understanding of ethnic groups when they interact with 

others, it emerged too recently to form a mature system in research (Yang, 2011). Moreover, 

the major problems of the Chinese home research is that there are more theoretical 

introduction and reviews than empirical studies, and this research studies its historical and 

cultural process, associating with national identity (Wan, Gao & Lv, 2012). Ultimately, 

national identity falls into the category of Marxism and patriotism, and therefore researchers 

ignore this alternative system derived from long-lasted ethnic beliefs amended by intergroup 

interactions, which can affect ethnic group members’ subsequent attitudes and behaviors. 

Thus, there are still large gaps left to study ethnic identity in China. 

In the current study, I would like to take a minority group in China, the Hui, to 

explore its younger generation’s ethnic identity, composed of their modernization through 

being immersed in the mainstream culture and dignity to maintain their heritage and 

traditions. I will select university students who are ethnically Hui and live or study separately 

from the cluster of its group, called diaspora Hui here, and choose to be with the majority, 

Han. The reason why I choose Hui as the case to investigate ethnic identity in China is that, 

the Hui nationality 回族 with an estimated 9.2 million members is the largest of ten such 

Muslim minority groups and the most diverse and widespread minority among the 55 

officially recognized Chinese minority nationalities (Kwok, 2008). Its large numbers form an 

ethnic group to be recognized and accepted by both Hui themselves and other groups. Also, 

its unique religious beliefs and corresponding customs make Hui conspicuous compared to 

Han who are atheists. The Hui’s wide spread distribution all over the country creates an 

inevitable trend of interaction with Han and being affected by the mainstream culture 

dominated by Han. Such circumstances create a dilemma of identifying their group as Hui 
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when they transmute from their familiar circle of tradition to a distinct one, especially for 

minority students who are manipulated by mainstream ideology as well as their admired 

ethnical beliefs.  

Hui often want to be assimilated into the dominating culture, but may be afraid of 

losing their maternal cultural elements and thus dismayed by their group members. If they 

insist on maintaining their own traditions, they worry about being marginalized by the 

dominant group, which stops them from pursuing success in life. With such pressure and 

psychological contradiction, individuals take various strategies to negotiate.  

Another important reason for choosing Hui is that I am a member of Hui in China and 

grew up in an area where all my neighbors were Han. I could remember clearly how I was 

treated differently in class because of my ethnic status, and seeking a strong sense of 

belonging pushed me to hide my ethnicity, trying to minimize my differences as self-

effacement. When I passed my college entrance examination, I decided to study at a 

nationality college in the northwest where the majority part of Hui lives compactly. During 

four years of study with classmates who were traditional Hui, I gradually realized that my 

opinion of ethnicity had changed from the past: I finally found out the original group I 

belonged to and picked up my ethnic identity. After experiencing my own psychological 

transformation, I am interested in observing those who shared the similar life experiences 

with me and investigate their construction of ethnic identity. Taking this one step further, I 

would like to know whether their ethnic identity will be consistent with influences from 

mainstream culture, and what affect the direction their Hui identities will take as they are 

stimulated by intergroup differentiation. 

Obviously, Chinese Hui students who study at public schools are more easily affected 

by the uniformity principle of education. Since the Chinese government identified its goal of 

higher education as a means to achieving economic development and ethnic unity, many 
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colleges use affirmative actions for minority students with granted special admission, 

learning, and graduation privileges for the purpose of patriotism, unity, and development of 

the backward borderlands where they come from (Zhao, 2014). Unfortunately, Hui diasporas 

are treated as ordinary Han because they are thought to have lost their distinctive features and 

attachment with other Hui groups clustered in the northwest of China. As a result, they are 

embedded in modern education and soon their ethnical heterogeneity is gradually replaced by 

uniformity. The Hui diasporas’ education creates discontinuities and reconstruction within 

cultural traditions and ethnic identity. So, how does the state ideology educated by public 

school interact with migrant Hui students’ initial perceived culture?  Also, how does it reflect 

in their schoolwork?  These are main issues dealt with in this thesis. 

How to define Hui in Chinese context? 

 Hui, a minority group in China, practices the Islam religion together with nine other 

minority groups: the Uyghur, Kazak, Dongxiang, Kirghiz, Salar, Tajik, Uzbek, Bao’an, and 

Tatar. The total number of Chinese Muslims is quite impressive, approximately 10.5 million 

people (Census in China, 2011). Among these ten Muslim groups, the Hui are the most well-

known and widespread in China. When it comes to Muslim in China, Hui would be the first 

ethnicity coming to mind for other Chinese non-Muslims as well as other Muslims’ reaction.  

Hui’s history traces back to the beginning of the Tang dynasty (618-907) when Islam 

traders first entered China. These Silk Road travelers were encouraged by Tang emperor to 

carry out commercial trade exchanges of exotic goods. They settled down, intermarried with 

the Han Chinese and Mongols, and converted them to Islam while assimilating into Chinese 

culture. Their descendants gradually constructed a new group of people, the Hui, during 

subsequent Song and Yuan dynasties (Kwok, 2008). So, the Hui are “mixed blood” with 

Arab, Persian, Mongols, and Han Chinese ancestors (Luo, 1991). Accordingly, their special 

“mixed” origin partly contributes to Hui’s dual customs: On one side, they adopted many 
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aspects of Chinese culture, as pointed out by Kwok (2008) that “their adaptation to Chinese 

ways lay primarily in material culture and language” (p.25), which offer clues for why Han 

Chinese identify Hui as a minority nationality of China rather than a religious group of 

immigrants. However, on the other side, most Hui do not abandon Islam nor attitudes and 

social customs that help to distinguish their identity from Han Chinese. For example, Hui still 

insist in believing Allah as the only God, resist eating pork, and observe fast during Ramadan. 

These distinct inheritances of Islam make some Han not recognize Hui as Chinese. 

This dual status is reflected in the Hui’s name literally as well. This terminology is 

not derived from the Qur’an or from Arabic. It is spoken daily by the Hui Min and only 

understood by the Chinese (Chuah, 2012). Some Chinese Islamic scholars illustrate the 

Chinese word “Hui” as two squares 回(Chuah, 2012). The outer square means the 

universality of Islam, referring to the comprehensive way of life for the whole universe. The 

inner square means “to return” in Chinese, because its name, literally means back. Although 

Dillon (1996) stated that the name of Hui is just an abbreviation of the term Huihui, “it has 

been used in different periods as both the name of an ethnic group and as a description of 

religious adherence, simply denoting Muslim, and it is not always clear from the sources 

which meaning is intended ” (p.5). Hence, both Islam and Chinese culture paving the way for 

Hui. 

Despite Hui possessing the dual inheritances of the great civilizations of China and 

Islam, the non-Muslim Han do not recognize the Hui as Chinese but only as a minority ethnic 

group, at least from an official perspective. After the People's Republic of China was founded 

in 1949, the state embarked upon a monumental endeavor to identify and recognize as 

nationalities those who qualified among the hundreds of groups applying for national 

minority status. In the 1950s, teams of researchers were sent out to identify a person's 

nationality, which is registered on passports and all official documents. This nationality is 
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also decoded by Stalinist and historical criteria that determine if an individual is a member of 

a group distinct from the Han majority population (Fei, 1981).  

The Stalin’s 4 criteria for defining a nationality (minzu) as “ a common language, a 

common territory, a common economic life, and a common psychological make-up 

manifested in common specific features of national culture”(p.349) are viewed as normative 

way in a socialist society such as China. The State Commission for Nationality Affairs 

(SCNA) of Chinese government relied firmly on these criteria and hold high aspirations of it: 

Stalin’s nationality criteria are a universal truth, they have been proved through a long period of actual 

investigation... After Liberation, our country, in the work of nationality research and nationality 

identification, accurately utilized Stalin’s theory, causing the nationality identification work to meet 

with success (p.39). 

By using these criteria, many unrecognized members of the population were collapsed 

into other groups, creating larger umbrella-like nationalities. As long as China continues to 

subscribe to the Stalinist nationality policies, it is doubtful that Hui and other peoples will be 

able to convince the state of their claim to nationality status (Gladney, 1996). The Hui were 

among the first minorities to be recognized as one of the five nationalities making up the 

Republic of China. However, when examining the Hui, it was discovered that they do not 

meet the Stalin criteria. The Hui do not share a common language, but speak dialect of the 

area where they live; they do not live in a common locality, but are distributed throughout 

China in rural and urban areas, in large and small concentrations; they do not share a 

common economic life, as their employment ranges from peasant farmers, to small business 

people, to government cadres; and, finally, they do not share a common psychological 

makeup or culture, as there are some Hui who maintain traditional Islamic customs, in 

contrast with urban Hui or younger generation who have been assimilated completely by the 

mainstream culture and claim that they are atheist Communist Party members 

(Gladney,1996). Some researchers might say the Hui loosely fit the last two requirements 
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(Stewart, 2009), but these commonalities are a result of Islamic, not ethnic, identity. Overall, 

although it is not well determined whether Hui should be treated as a religious group or a 

minority nationality, both nationalists and communists impose a nationality status on Hui, 

and the Hui generally embrace their somewhat arbitrary categorization (Stewart, 2009). 

Above all, Hui are recognized by Non-Muslim Han as well as other Muslim 

ethnicities as a minority, even if this oversimplifies the diversity among various Hui 

communities in terms of their origin and degree to which they are assimilated into 

mainstream culture. Under this umbrella-like category, various Hui people construct their 

identity through a negotiation process of manipulation by mainstream ideology as well as 

being separation from the majority. Before delving deeper into Hui’s ethnic identity, we need 

to be familiar with the broad spectrum of ethnic identity and how it relates to Hui. 

Ethnic Identity 

 As mentioned before, defining one group of people’s ethnic identity is crucial due to 

the complicated demographic composition of the populations within a country. Indeed, 

proliferation of diverse minority populations has led to researchers’ interest on the dynamics 

of ethnic identification related to ethnicity, ethnic group relations, ethnic identity, and ethnic 

loyalty (Negy, Shreve, Jensen, & Uddin, 2003). 

From western perspectives.  Western scholars treat ethnic identity as one element of 

social identity, and tend to define it within social contexts. One representative scholar is 

Tajfel (1981), who presented his persuasive understanding of social psychology and created 

the Social Identity Theory (SIT) to formulate identity for minority groups. He believed that in 

order to understand group behaviors and identity memberships, one must consider the way 

groups are constructed within a particular social system, and the social reality of the time. 

According to Tajfel (1981), a person’s social identity is defined as “that part of an 

individual’s self-concept which derives from his knowledge of his membership of a social 
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group together with the value and emotional significance attached to that membership” 

(p.225). From this perspective, the sum total of the social group identification, which consists 

of nationality, religion, and/or personal characteristics, is used by individuals to create their 

own social identity (Tuner, 1982). Construction of ethnic identity involves self-identification 

as a group member, attitudes and evaluations in relation to one’s group, attitudes about 

oneself as a group member, extent of ethnic knowledge and commitment, and ethnic 

behaviors and practices (Phinney, 1991; Negy, Shreve, Jensen, & Uddin, 2003). Due to the 

significance of a sense of group membership in defining one’s identity in a specific group, 

Tajfel and his colleagues (2010) focused on the sense of belonging to a group and the 

attitudes towards in-groups and out-groups, which we will discuss later. 

Another important resource of ethnic identity stemmed from the extensive writings of 

Erikson. His theory of identity development (1968) emphasized the process of exploration 

and commitment that occurs during adolescence, when individuals will find ways of 

identifying themselves and making sense to those who begin to make sense to him. In order 

to achieve a healthy and secure identity, young people have to deal with the problem of 

identity diffusion. This continuous process of identification within group inspired many 

researchers to investigate in ethnic identity. For example, Cross (1971) developed his ethnic 

identity model with black race. He coded four distinct stages through which Black 

individuals progress: pre-encounter, encounter, immersion-emersion, and internalization. 

Phinney (2007) proposed that one’s ethnic identity is a dynamic construct that changes over 

time and context and varies across individuals. He (1989) developed stages of ethnic identity 

development through in-depth interviews with three minority groups and coded their 

responses into four identity stages: diffuse (little or no exploration of one’s ethnicity and no 

clear understanding of the issues), foreclosed (little or no exploration of ethnicity, but 

apparent clarity about one’s own ethnicity), moratorium (evidence of exploration, 
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accompanied by confusion about the meaning of one’s own ethnicity), and achieved 

(evidence of exploration, accompanied by a clear, secure understanding and acceptance of 

one’s own ethnicity). Furthermore, Phinney (1996) presented a more general model aiming at 

summarizing the development of ethnic identity with all ethnic groups. Its processes are 

similar with what he proposed previously, from individuals’ unexamined ethnicity to a 

completion of developing a secure, positive sense of themselves in relation to their ethnic 

group, accompanied by an acceptance of other groups. 

 Besides development affecting ethnic identity, many researchers noticed that its 

complex construction could reflect various aspects ethnic groups, ways of conducting 

individuals’ life, interacting with people from other groups, and viewing society as a whole 

(Phinney, 1996; Negy, Shreve, Jensen, & Uddin, 2003), and therefore inspired them to 

examined its structure among various ethnic groups. These studies have included many 

aspects of ethnic identity, but the complex interdependence on social context leads to 

divergent findings. For example, when measuring Black identity, researchers found political 

attitudes are important; Mexican-Americans value language most; and Asian-Americans use 

cultural attitudes  in identifying themselves (Phinney, 1992). Thus, the diversity of methods 

used to describe identity for ethnic groups results in varied elements for ethnic identity. 

Phinney (1992) distilled the fundamental conceptions from the general phenomenon to 

commonalties across groups regardless of uniqueness of each group to develop a 

measurement of ethnic identity, Multigroup Ethnic Identity Measurement (MEIM). It consists 

of four components: self-identification, ethnic behaviors and practices, affirmation and 

belonging, and achievement. It was revised to measure two major components, exploration 

and commitment, after criticism from other researchers and is widely used to measure ethnic 

identity. 
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From Chinese perspectives.  To investigate the essence of ethnic identity, China’s 

domestic scholars basically followed the routine created by western scholars trying to explain 

it from “identity” to “ethnic identity” (Wan, Gao, Lv & Hou, 2012). Chinese scholars mostly 

express ethnic identity using a single or dual standard, depending on the ethnicity and nation. 

According to Chen (2005), “nation” differs largely from “ethnicity” in that nation 

encompasses ethnicity due to its wider extension covering diverse ethnicities that make up a 

total “nation”. Basically, the meaning of nation in China emphasizes the solidarity of 56 

ethnicities and represents Chinese people’s ethnic status in foreign settings.  This differs from 

the conception of ethnicity in terms of its inheritance with culture and blood used mostly in 

western research. Thus, different focuses on ethnic identity hardly make it unified, leading to 

divergent definitions of ethnic identity. Wan and Wang (2004) conceptualized ethnic identity 

from a single perspective, defining it as the acceptance of language, culture, and history, as 

well as members’ attitudes, beliefs, and affiliation towards their own and other ethnic groups 

through intergroup interactions. Other researchers who started with dual standards consider 

both solidarity and diversity. Shi (2007) suggested that when individuals define their own 

ethnic identity in a multiethnic country; the reference of identity not only depends on their 

single ethnic status, but also upon the citizenship of the whole nation. In other words, 

minority members are assigned double identities for both ethnicity and the nation. This was 

the purpose of the use of Stalin’s four nationality criteria in China- a call for the unity of the 

Chinese nation based on a common charter of descent in opposition to foreign powers 

(Gladney, 1996).  

 Partly due to special nature of communism, most domestic scholars in ethnology 

agree that it is necessary to put ethnic identity within a unified entity context; otherwise it 

will deviate from its interdependent nature and lose practical value. Ultimately, researchers 

used to examine ethnic identity within national identity, and therefore form a representation 
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of unity structured by a core ideology dominated by the majority through a process of 

assimilation (Wan, Gao, Lv & Hou, 2012). Assimilation is criticized by western scholars for 

forcing subordinate ethnicities yield to and blur ethnic diversity by falling in to categories of 

Marxist theories and patriotism restricted by government (Zhao, 2014). However, some 

present the positive effects of nation-state that facilitate awareness of ethnicity. According to 

Brackette Williams, “ethnic consciousness arises out of confrontation between the modem 

nation-state and minority peoples living within that state’s territory”(as cited in Harrell, 1995, 

p. 28). From this perspective, a minority person’s recognition of himself in contrast to, or 

dissimilar from, the nation-state to which he belongs would lead to a strengthening of his 

ethnic consciousness. Besides the theoretical interpretation, some domestic studies examined 

the relationship between ethnic and national identity, which showed a positive trend for 

ethnic and national identity among various ethnicities. For instance, Liang, Gao, and Wan 

(2010) revealed a positive correlation of Hui teenagers’ identity between nation and Hui 

ethnicity; Li (2009) demonstrated a drastically increasing line of Uygur’s identity towards 

nation after the founding of China in 1949, and their teenagers’ identity with both nation and 

ethnicity showed a positive correlation (Wang & Chang, 2009). These findings contradicted 

Berry’s (2006) finding among 13 immigrated countries that weak or non-correlations exist 

between ethnicity and nation, and these findings illustrated the social discrepancy between 

China and other immigrated countries.   

 In spite of the divergences of ethnic identity between the West or China, both 

subscribe to the idea that the construction of ethnic identity is affected by social contexts. 

Since intergroup interaction is a crucial part in society, it is necessary to talk about this 

influence on individuals’ perception of their own group. 

Intergroup relations.  A cognitive definition of “group” (Turner, 1981), is some 

collection of individuals in face-to-face interactions, attraction, and influence in structured 



 THE IMPACT OF ETHNIC IDENTITY ON EDUCATION OF HUI 17

positions with respect to each other. In terms of intragroup consolidation, social cohesion 

model claims that belongingness has an affective basis as a necessary and sufficient condition 

for aggregate of individuals to feel themselves to be a group (Tajfel, 1982), while Lott (1965) 

thought that social cohesion is based on indirect or direct rewards. Whatever members obtain 

from their belonged groups, their identities within various groups will gradually lead them to 

discriminate in-group members from out-group members. The objective boundary set up 

between groups was evident in Tajfel’s minimal group experiment (1981). Tajfel found that 

even under experimental circumstances, artificial groups without real conflict will still lead 

people to divide in-and-out groups.  

According to social identity theory (Tajfel, 2010), when people find sufficient 

conditions to locate themselves in a specific group, membership in that social group becomes 

meaningful and salient, and they may be inclined to distinguish their own group from others 

to strengthen their sense of distinctiveness, and therefore obtain a positive self-identity. In 

order to acquire positive identity, there is a tendency for individuals to exaggerate the 

difference between distinct categories and to minimize these differences within each of these 

categories. Group members will act in accordance with group notions of appropriateness, 

reflecting the systems of group norms and values within a given social context. As a result, 

group emerges as a social categorization associated with social environment.  

Tajfel (1981) reasoned that intergroup discrimination is believed to be at least partly 

motivated by individuals’ desire to achieve and maintain positive self-image. Thus, group 

members must constantly maximize the difference between their own group and other groups 

to retain a positive self-evaluation. In addition, the positive aspects of individual identity and 

the interpretation of attributes and engagement in social action only acquire meaning in 

relation to, or in comparisons with, other groups.  
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Consistent with social identity theory that emphasized the discrimination among 

groups in social contextual settings and therefore influenced group members in perceiving 

their own status through social comparison, some scholars supported the meaning of 

interaction in consolidating a group core from differentiation. Barth (1969) was the first 

anthropologist to propose the concept of ethnicity as being in constant flux. He suggested that, 

as ethnic groups interact with one another, they begin to recognize characteristics and traits 

that distinguish themselves and their cohorts from other, discrete groups. It follows, then, that 

when defining ethnic identity, “it makes no difference how dissimilar members [of a 

particular ethnic group] are—if they say they are A, in contrast to B, they are willing to be 

treated and let their own behavior be interpreted and judged as A” (Barth, 1969: 28). Or, as 

Smith (2002) puts it, ethnicity “can only develop if an ethnic group is in regular contact with 

another group or groups from whom it considers itself substantially different” (p.155).  

Minority ethnicity.  However, it is not always easy for group members to gain 

positive self-identity within groups they belong to, especially minority group members. There 

are many definitions of social minorities that have been proposed by sociologists and political 

scientists. Wagley and Harris (1958, as cited in Simpson & Yinger, 1965) set up several 

criteria 

(1) Minorities are subordinate segments of complex state societies; (2) minorities have special physical 

or cultural traits that are held in low esteem by the dominant segments of the society; (3) minorities are 

self-conscious units bound together by the special traits that their members share and by the special 

disabilities that these bring. 

From these criteria, we identify several traits of minority groups: subordinate, low esteem, 

and special values commonality. These traits reflect minority group members’ status in 

comparison with the majority in real society, and therefore influence members’ self-

perceptions. Although Tajfel (1982) emphasized what matters in self-definition is how people 

perceive and define themselves and not how they feel about others in the groups to which 
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they belong, social comparisons have an effect on their cognitions of how their surrounding 

world changes. In other words, a person’s action is impacted by the changing social context 

within which he or she lives, and strategies they will take depend on the development of 

greater and more complex understanding of the social world. Consequently, this sensitivity to 

social context continues throughout one’s life, particularly as social mobility and new 

technology advances make it possible to expand individuals’ view of the world (Tajfel, 1982).  

Tajfel (1978) offered a series of strategies group members might take when faced 

with social mobility. He pointed out that intergroup comparisons help determine individuals’ 

action: if they have a superior and distinctive sense of self through comparison to others, they 

will choose to be loyal to their group and extend their identity to other dimensions; if they get 

negative impression of their own group through in and out group comparison, the low or 

interior status will force them to either leave group or dissociate themselves to adopt higher 

status (e.g. use religious or spiritual belief) for the purpose of maintaining a positive 

distinctiveness. For example, Mann (1963) found that although Indians in South Africa 

suffered by comparison with whites, they prided themselves on their superior spirituality. 

Some researchers argued that it was impossible for minority members to make changes, 

because they are “born” to a specific group with an internalization of perceived clarity of the 

boundaries separating the members of that group from others, and therefore may not be 

physically able to leave their in-group. In response to such critiques, Tajfel (2010) 

acknowledged that the option of leaving ethnic groups is impossible. But they are able to 

leave the group at least “symbolically”, by means of regarding themselves atypical members 

of the group to which they belong. This mobility on a pure psychological level achieves two 

objectivities: an outcome of assimilation passively forced by the mainstream culture and a 

constant process of integrating into mainstream culture motivated by an upward desire or the 
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allure of material benefits. No matter how complex this mobility is, it reflects the reality of 

intergroup relations.  

Ethnic identity related to self-esteem 

 Self-esteem, referring to an individual’s general sense of his or her value or worth 

(Rosenberg, 1979), is one of factors that be tested related to ethnic identity. Social identity 

theory posits that there is an underlying need to maintain self-esteem and that this need is 

linked to group identity. In particular, Tajfel holds that minority group members have lower 

self-esteem because they compare unfavorably with the majority group in terms of their 

group membership (Hutnik, 1991). Since Tajfel demonstrated that intergroup discrimination 

is believed to be at least partly motivated by individual’s desire to achieve and maintain 

positive self-esteem (1978), most writers have subsequently assumed that because one’s 

group is an important part of one’s self, contempt for one’s group by the majority must 

necessarily result in lower self-esteem, even in situation where the individual realizes that 

this ethnicity status was different from that of most others in their immediate environment 

(Rosenberg, 1979; Hutnik, 1991). However, as changes take place in the socio-political 

climate for minority groups, strong preference for the majority is not an explanation for lower 

self-esteem (Hutnik, 1991). Increasing ethnicity identity consciousness will bring about an 

increase in self-esteem. Ward and Braun (1972) found that black children who choose a black 

doll had higher self-concept than those who chose a white doll. However, Branch and 

Newcombe’s research (1980) did not support the improved ethnic identity leads to self-

esteem hypothesis, as children of black activist parents made more white doll preferences 

than children of less activist parents. This paradox made people de-emphasize the effect of 

self-esteem on ethnic identity, as empirical studies failed to reveal that ethnic identity could 

directly contribute to self-esteem. Rather, they regarded self-esteem as a by-product of 

discrimination.  
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When we map this theoretical framework of group relation into Hui’s story, we find it 

somewhat unique. Hui’s characteristics and variety of interactions make them negotiate their 

identities in a third place they are struggling to seek for. 

Interaction between Hui and Han 

As the third largest minority group in China, Hui people live in more than 90 percent 

of all counties in China and every major city in China (Gladney, 2004). Though Hui do not 

meet Stalin’s four criteria, they are still recognized as a minority nationality.  

Wherever the people are known as Hui, the “Pure and True” in Muslim tract must be 

mentioned as a significant label. In Chinese characters, it refers to two words: qing zhen (清

真). In Gladney’s China travel records in 1982, he higlighted this concept when he invited a 

Hui to his room. The Hui refused a cup of tea he offered and explained that “it is not pure and 

true enough” (bu gou qing zhen). The Hui explained that he did not want to drink from the 

same cup or eat with the same utensils that may have been used formerly by someone who 

had eaten pork; the residue might still be on the cup, no matter how often or how well it had 

been washed. The concept of qing zhen, as Gladney interpreted, reveals two aspects of Islam 

in China central to Hui community interests and self-understanding: pure (qing), in the sense 

of ritual cleanliness and moral conduct; and truth (zhen), in the sense of authenticity and 

legitimacy. Indeed, the concept of qingzhen has gone beyond the food ritually according to 

Islamic dietary prescriptions, and become an all-encompassing concept that helps Hui define 

important tensions in their identity: Islamic moral purity and the authenticity of ethnic 

ancestry, lifestyle, and heritage. The religion of Islam as a complete way of life has a great 

impact over the lives of Chinese Muslims, which makes them different from the Chinese non-

Muslims. 

When Hui is recognized by the “outsider”, say, Han, who does not hold any expertise 

of its tradition or custom, it is easy for Han to interpret Hui’s culture and knowledge based on 
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its own understanding rather than from the Hui group’s point of view. This ethnocentric view 

makes Hui face the dilemma of whether to maintain traditional Chinese Islamic practices or 

integrate into mainstream society. Moreover, this dilemma is exacerbated by Han’s 

oversimplified definition of Hui at two extremes: at one end, some Han Chinese regard the 

Hui people as Han because Hui people have lost their distinctive features and have been 

assimilated into the Han Chinese. Unlike many of the other minority nationalities of China, 

the Hui are distinguished negatively: they generally do not have their own language, peculiar 

dress, literature, music, or the other cultural inventories by which more “colorful” minorities 

are portrayed. Furthermore, some Hui living far away from concentrated areas have lost part 

of their cultural identity, as they do not believe in Allah and did not go to mosque to pray 

regularly (Wang, 2013), which provides evidence to Han that Hui are neither pure nor 

dignified. In contrast, some people portray the Hui as “Muslim in China”, defined solely in 

terms of their religion. This position illustrates the notion of Hui that they are a group of 

people living an isolated existence on the far periphery of the Muslim world. Because they 

are regarded as descents of the Arabic world, they are often portrayed as members of a 

homogenous Muslim community in a hostile Chinese world. In this perspective, the Hui as 

Muslims in China are totally distinct from the Han majority, likely to either rebel against the 

non-Muslim state or, failing that, totally assimilate (Glandney, 2004). This oversimplified 

point of view ignores the space between these extremes, in which Hui stays “ in- between” 

where minority groups lose part of their cultural identity in the process of being assimilated.  

Tajfel (1981) expressed this as a way of forming a “newly” ethnic identity by diluting 

separateness from others. 

Because of the discrepancy in both sides, social conflict, prejudice, discrimination, 

and stereotyping occur with various degrees of acculturation and assimilation to determine 

the nature of their relationship. According to Osman’s survey (2004), there are three phases 
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of relationships between Muslim Hui and non-Muslim Han. First, there is peaceful co-

existence between the two groups while the Hui resist the great force of assimilation and 

acculturation of non-Muslim ways. In the second phase there is intensification of 

discrimination and persecution of the Hui by the non-Muslim Chinese who perceive them as 

a threat, and both parties entertain mutual stereotypes, suspicions, and hostilities. In the third 

phase, the Muslim Chinese cannot take the pressure of the intensified prejudice, persecution, 

and discrimination, and so they revolt against the Han. Furthermore, Osman (2004) stated 

that these relationships might vary depending on the complex situations of two groups. The 

interpretation of ethnic identity from an external perspective justified such phenomenon: A 

strong group identity often forms in response to negative forces, and it would strengthen in 

the midst of discrimination. Sometimes, group identities were not regarded as important 

before the launching of discrimination and other harms against members of a group (Simon, 

2012).  

Tolerating collisions derived from both internal and external criteria, as well as 

keeping an upward desire to achieve personal social value, Hui groups gradually learned to 

negotiate their cultural identity through interaction with the Han culture and manipulation of 

mainstream ideology (Wang, 2013). As pointed out by Bhabha (1985), Hui have sought a 

third space in which they accept some mainstream ideology while maintaining their own 

religious beliefs. This negotiation allows Hui people be themselves in the melting pot.  

Membership in Hui group is loosely tied with religion belief and kin network that reinforce 

their identity construction, whereas diversity and lack of cohesion give way to assimilation 

that continued to break down Hui foundation. Under such circumstances, ethnic affiliation is 

not an extra feature of a person’s identity, but integral to a solid foundation for personal 

development and social moral standard (Simon, 2012). Many Hui now no longer profess a 

strong belief in Islam, and some modern ethnic Hui express loyalty to the Chinese state, 
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including many who consider themselves atheist and become members of communism party. 

Hui’s mixed identity is justified in multiple affiliation theory, which states that individuals 

are psychologically connected to social structures through their self-identification as 

members of various social groups (Hogg & Abrams, 1990). Perhaps the most appropriate 

paraphrase of Hui’s identity was expressed by Gladney (1991), that Hui could be described as 

community of Muslims that has gradually adapted in order to survive and thrive in the 

Chinese cultural and political milieu. Hui identity is a process of dialogical interaction 

between self-perceived notions of identity and sociopolitical contexts, often defined by the 

state (Gladney, 2004).  

Educational context 

For the purpose of ethnic harmony, overall development, and national stability, the 

Chinese government officially protects minority cultures and rights through the Constitution 

of the People’s Republic of China (CPRC; 1982) and the National Minorities Policy and its 

Practice in China (NMPPC; 2000), claiming that all minority cultural custom and religious 

practice were regarded as equal to the majority, and share equally opportunities from politics 

to education (Bulag, 2000). However, there are still perceived gaps between ethnic minorities 

and the Han in terms of economy, education, and other opportunities. Some researchers 

reasoned that, in Chinese visions of a communism society, minorities are still deemed as 

inferior, backward, and unscientific, hence they need enlightened elements of Communist 

party to raise them up (Heberer, 1989). Qian (2006) pointed out that education was viewed as 

a tool to do so via giving way to state identity, hence conflating minorities’ religious loyalties 

with Chinese patriotism.  

Facing the reality that the schools cannot set up a curriculum designed for the needs 

of any one particular ethnic group, a unified national curriculum imbues modern knowledge 

and values to students from various groups, regardless of minority students’ relevant culture 
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background or their unique history or local custom. As Hansen stated (1999), 

“institutionalized education is emphasized as crucial for achieving a technically and 

economically developed nation” (p.38). When a textbook referenced tongbianjiaocai 

(uniformly written teaching materials), a nationalistic content emphasizing the unity of 

China’s people and the bright future of the Marxist government (Hansen, 1999; Harrell &Ma, 

1999), some western scholars criticized the unequal ethnic policy representation. Education 

for Ethnic Minorities (EFEM), western scholarship of Chinese ethnic education, found that 

the sociocultural aspects of the minority nationalities are underrepresented (or misrepresented) 

in school textbooks in China (Nima, 2001; Wang & Phillion, 2010) and are deemed as 

backward and unscientific (Gladney, 2004). In addition, textbooks ensconced the educational 

barriers for minorities, as students may not connect with the curriculum content if it is not 

relevant to their cultural experience (Hansen,1999; Bass, 1998; Borchigud, 1995).  

Ogbu’s research (1991) suggests a dual effect of uniform education on minority 

students. He pointed out that minority students’ reaction to education varied based on their 

perception of education’s utility. If minority students view education as a means by which to 

achieve success, they will devise ways to surmount the obstacles posed by divergences 

between their culture and the dominant culture. Put another way, minority students not only 

have to learn society’s mainstream culture, but also must change their thinking and behavior 

so they can ultimately pass through multiple layers of standardized examinations. However, 

when minority students view the education system as a tool by which their culture and 

identity will be stripped, without providing equal opportunities within the wider society, they 

respond with resistance (Ogbu, 1991; 1994), accompanied by high nonattendance and 

dropout rates. 

Empirical studies have shown a paradox of the effects of ethnic identity on academic 

achievement. Gurin and Epps (1975) suggested that ethnic identity can have a negative or 



 THE IMPACT OF ETHNIC IDENTITY ON EDUCATION OF HUI 26

positive effect on minority student’s classroom performance. Ethnic identity may even 

indirectly have an impact on students’ propensity to remain in college (Bennett, 1984). In 

contrast, Boland (1978) has demonstrated that ethnic identity has little or no impact on 

academic performance.  

Hui students’ educational level. Several investigations of Chinese minority students’ 

educational level turned out to be unpromising compared to national average (Clothey, 2004; 

Zhao, 2014). Students in minority areas have dropout and nonattendance rates that are higher 

than the national average. 

 Hui’s education level varied based on location. Zhao (2014) claimed that the strong 

Hui tradition of neglecting education has not declined yet. Qian’s research (2007) 

investigated academic failure in Hui students. Li (2015) investigated urban and other 

dispersed areas where diaspora Hui lived, finding that Hui’s educational development had 

non significant difference from the average national education. He attributed it to equal 

opportunities shared by both Hui and Han in cities, and preferential policies brought by 

government in order to improve minority development. Yet we cannot ignore the overall lag 

between Hui and Han education. 

In the process of analyzing underlying reasons for educational disparities, Qian (2007) 

came up with two considerations: one is the labeling effect on teachers’ low expectations of 

Hui students, and the other is religious beliefs. He found that students who suffer long-term 

negative comments from teachers respond consistently with teachers’ initial assumption that 

they are poor academic performers, which achieved teachers’ self-fulfilling prophecy. 

Accordingly, minority students’ failure to academically grow to a certain extent made parents 

mistrustful of formal education and decreased the willingness of minority parents to send 

their children to school, which intensify the tension between hui students and formal 

education. 
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As for religious beliefs, Qian’s (2007) study showed that dropout rate of students with 

religious beliefs was higher than that of students who had none. His explanation for religious 

practice effects on students’ school attendance was that, when students were participating in 

religious activities, (for example Hui students going to mosque to pray) results in less time 

spent studying and increases the probability of dropout. The analysis provided a “visible” 

perspective of the assumption that religious beliefs influence academic time management, but 

ignored conflict with “modernity context”. Ma and Lin (2015) studied educational reform 

with Muslim Hui that discussed traditional ideology stripping Hui’s forward movement. 

According to their analysis, Muslims can adhere to the belief that “receiving tertiary 

education means practicing anti-religion” which can restrict Muslims’ minds and scientific 

experiences, particularly in rural areas with low development in which Hui cluster. Hui 

children dropping out earlier in middle high school is not phenomenal.  Some parents even 

prevent them from entering college for receiving higher education for a fear of detachment 

from an orbit of ethnic dignity. Those religiously-observant parents or leaders who reject new 

or advanced techniques and insist on imparting children with the importance of respecting 

parents may underestimate some realistic problems with regarding to Muslim responsibility 

towards modern society. 

According to Gladney (1999), some parents are doubtful about the value of learning 

Chinese and mathematics. In particular, they distrust the state education system, as it would 

bring about educational policies that eliminate proper Islamic education, and therefore make 

younger generation of Hui students cannot be Hui in the real sense. More specifically, some 

in the older generation who strictly obey ethnic religious rituals confessed that they afraid 

their descendants will completely turn away from their religious identity and cultural roots in 

strong pursuit to be part of Han culture. Some believe that their kids are taught to worship not 

Allah but money. In addition, although some kids do cherish the piety of being Muslim, they 
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have to hide it in order not be treated as different but still be afraid of following a direction 

they would never want to follow (interview from Zhao, 2014). Thus, some parents remain 

reluctant to enroll their children in the state system, instead preferring a religious school that 

teaches them Koran and basic Arabic language for keeping their religion strong. Also, a 

strong belief exists among Hui parents that if their child excels at learning the Quran, Arabic 

and Persian, then the child can become a religious leader in the village. Such positions hold 

higher status in some areas than positions the average high school or middle school graduate 

would be likely to obtain (Gladney, 1999). This expression of Hui parents’ desire is 

consistent with Zhao’s research (2014) on goals of education expected by the elder, 

illustrated by the goal of education that Hui students could study Muslim in a mosque in an 

Arab country and be a mullah in the future.  

In sum, whether from rural or urban areas, the extent of Hui students’ academic 

performance depends on how Muslim traditions affect them. In other words, if Hui Muslims 

completely identify their ethnic surroundings with a stubborn attitude and reluctance to 

embrace modernity, they may end up with little education. On the contrary, Hui who accept 

mainstream culture and get used to living with the majority will more likely be successful and 

compatible with the social systems. Considering Hui living in dispersed areas hold double 

identities with both a unique ethnic status affected by Islamic tradition and national identity 

with their choice of how to balance two sides of life behaviors. It is necessary and valuable to 

explore how deeply the extent of their ethnic identity is affected by social interaction, how 

individual differences affect their perceptions of identity, and how they will treat their 

minority status as a factor contributing to their life in the future. In consideration of both 

diaspora Hui’s unique social situation and the convenience of recruiting participants, I 

narrowed the scope of social context to and selected Hui students studying at public 

universities. The purpose of this study is to investigate their ethnic identity and its effect on 
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their academic performance, their opinions of Hui ethnicity in terms of their study 

experiences with Han, and the extent to which their ethnicity might affect their future choices. 

Thus, my questions in this thesis are: 1) What is Hui students’ ethnic identity? 2) Will 

Hui’s ethnic identity predict their academic performance with a moderate effect of self-

esteem? 3) Will ethnic identity differ in terms of their demographic information and affect 

their future plans accordingly? 

Methods 

Sample Participants 

According to Li (2015), diaspora, or scattered living minority residents, refer to a group 

of minority people who lives dispersedly outside of its own autonomous region or living together 

in places in which do not carry out policy of regional autonomy. With this definition, the target 

group of this study would be self-identified Hui students currently studying in public colleges 

consisting of large quantity of Han, and places they originally lived do not fall into Hui 

autonomous region. 

Snowball sampling (Babbie, 1979) was implemented in this study for the convenience of 

finding potential participants, due to Hui’s wide distribution. Thus, the potential participants 

were all obtained from the researcher’s acquaintances’ introduction. A total of 140 students 

participated, 76 males and 64 females. They were from various universities located in different 

areas of China. Most participants were undergraduates, while a few were pursuing master or 

doctoral degrees. All students were volunteers and saw an electronic version of the consent form 

prior agreeing to participate. 

Data collection 

 Data were quantitative and qualitative. Quantitative data were obtained from their 

responses on the survey, all of which were de-identified and coded into SPSS software. 

Qualitative data were obtained from research interviews recorded by researcher’ shorthand via 
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Wechat (a Chinese popular social application). 

Procedures 

Each participant read the consent form first and left their email address to interviewed, 

and then completed the 35-question, 25-minute questionnaire online (see Appendix). Eleven 

participants left their email address on the form to be interviewed. When the researcher contacted 

them via mail personally to schedule interviews time and date, three participants did not reply. 

Thus, eight students took part in the interview. The interviews were carried out through Wechat. 

Each interview took about fifteen minutes, and interviewees’ responses were recorded by 

researchers’ shorthand rather than video or audio recording for protecting the confidentiality of 

personal information. 

All procedures involved in this study were approved by IRB. 

Measurements 

 All subjects involved in study were required to complete an electronic survey online and 

eight of them were interviewed. The survey included four parts (see Appendix): 

 Part 1 aimed at collecting demographic characteristics, consisting of gender, area 

distribution, and parents’ ethnicity; 

 Part 2 examined Hui’s ethnic identity. Large components of items were primarily derived 

from The Multigroup Ethnic Identity Measure (MEIM) developed by Phinney (1992). According 

to Phinney (1992), MEIM reflected three aspects of ethnic identity: affirmation and sense of 

belonging, ethnic behaviors or practices, and ethnnic identity achievement. In order to fit Hui’s 

specific situation in terms of their particular tradition or customs, several items were revised and 

new items were added. The original MEIM Cronbach’ s alpha was 0.81 for high school students 

and 0.90 for college students. Factor analysis for MEIM showed a unified construct for ethnic 
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identity. Reflected on its calculation, Phinney (1992) suggested that a mean of total score would 

measure as one’s ethnic identity; 

 Part 3 measured intergroup relationship issues designed for Hui college students, hoping 

to know their opinion of interactions plus their affective attitudes towards various groups; 

 Part 4 investigated Hui college students’ engagement in education. This scale measured 

their GPA and the possibility of continuing higher education compared to individuals’ current 

status. All of these were self-report. 

 Further, a 10-item scale of self-esteem proposed by Rosenberg (1986) contributed to 

measuring Hui students’ self-esteem. Items are rated from “strongly disagree” to “strongly 

agree”, and scale scores range from 10 to 40. Among the ten items, five are worded positively 

while the other five are negative. According to Rosenberg, higher score indicates higher self-

esteem. The reliability and validity of the instrument were established by Zhang and Leung 

(2002) while applying into Chinese population (Cronbach alpha cofficient= .84). 

 In addition, to acquire a general view of Hui student idea beyond quantitative 

methodology, qualitative interviews were conducted (Wolcott, 1994: 10). Seidman (1998) stated, 

“[an interview] is designed to ask participants to reconstruct their experience and to explore their 

meaning. The questions most used in an in-depth interview follow from what the participant has 

said” (p. 76). Although it is highly recommended to construct questions without following a 

particular order in interview in terms of differential characteristics of individuals, the questions 

used in this study were fixed as to standardize interviewees’ responses for the convenience of 

unified interpretation. Flexibility was available for interviewees’ responses in each question 

determined by the course of the conversation. The interview questions primarily encompassed 

issues of how Hui students react to misunderstanding or discomfort related to Han throughout 

their grow-up period, how they perceive religious treatment and instruction from parents or 
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important others throughout childhood, and how they internalize these with regard to their own 

plan. The purpose of this was to know the way of Hui students identifying themselves affected 

by variables. According to this principle, questions in interview were as follows: 

1.  In your memory, have you ever experienced a sense of alienation from school 

environment and from interaction with your Han friends? How did you deal with it? 

2. How did your family members affect your attitude towards Hui ethnicity? What is your 

opinion of your degree of religiousness compare to your parents and other relatives? 

3. Do you think your Hui ethnicity will affect your university and future social career? If so, 

how? 

 

Analysis 

Data screening 

  A total of 140 Hui students completed the survey. According to their responses to the 

demographics, four participants were deleted from the data set due to their non-Hui ethnicities. 

Thus, 136 subjects’ responses were used in this study. 

Missing data issue 

  In the 136 subjects who replied to the question about their current GPA, 52 (38.2%) 

subjects did not provide proper answers. Even though the amount of missing data is less 

important than patterns of missing data, over 35% of unreported values is a big problem that 

would affect the robust power and generalizability of inferential statistics. Considering the 

importance of GPA in reflecting Hui students’ academic performance, it was not deleted from 

the dataset. A few left GPA as blank, the rest offered explanations such as “sorry, I just forgot it” 

or “I do not care about it”. Their explanations increased the difficulty of analyzing missing 

pattern. Thus, in order to clearly reflect the relationship of Hui students’ ethnic identity and their 

academic issues while avoid creating invalid values of GPA data through estimations, the dataset 
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was divided into two parts depending on whether GPA was completed or not. One problem need 

to be considered is the decreased power of statistics due fewer than 100 subjects in each group. 

As a result, the 136 total subjects were separated into GPA completed group (n = 84; C-group) 

and GPA missing group (n = 52; M-group).  

Results 

  Descriptive statistics and bivariate zero-order correlations for each variable are presented 

in Table 1. In the C-group, GPA was significantly negatively correlated with ethnic identity 

[r(82)=- .26, p< .05] and self esteem [r (50)=- .31, p< .01]. In M-group, there were no significant 

correlations. The mean of ethnic identity in both groups showed scores [Mc(84)=3.79, 

Mm(52)=3.87]. 

Table 1  

Means, standard deviations, and correlations of the variables 

  1 2 3 4 M SD 

C-group 

(N=84) 

1. Ethnic Identity -- - .14 - .26* - .09 3.79 .61 

2. Self-esteem  -- - .31** - .09 2.14 .39 

3. GPA   --  3.04 .67 

4. Edu aspiration 

(%) 
   -- 34.05 40.27 

M-group 

(N=52) 

1. Ethnic Identity -- - .19 Missing .06 3.87 .55 

2. Self-esteem  -- Missing .06 2.19 .37 

4. Edu aspiration 

(%) 
   -- 32.50 39.85 

 

Hierarchical multiple regression procedures were performed to test moderating effects of 

self-esteem on the relationships between ethnic identity and academic issues (GPA and 

educational aspiration), as recommended by Baron and Kenny (1986). In order to avoid 

multicollinearity between interaction term and the main effects when testing for moderator 

effects, even though the correlation between independent variables was not high in this study, 

centering independent variables and interaction term were suggested (Tabachnick & Fidell, 2013; 
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Frazier, Tix, & Barron, 2004). As a result, centered scores were calculated for ethnic identity, 

self-esteem, and their interaction term. Still, two divided groups run hierarchical regression 

model separately.  

In each of the regression analyses, gender and area distribution were entered to 

statistically control their possible influence at Step 1. The predictor (ethnic identity) and 

moderator (self-esteem) variables were entered sequentially into the regression equation model at 

Step 2 and Step 3. In the last step, interaction term (ethnic identity*self-esteem) was entered into 

the model. A significant moderator effect would be detected by the significant change in R2 for 

the interaction term. 

Hierarchical regression model was conducted first for the C-group. As shown in Table 2, 

in the regression equation model of predicting GPA, when gender and area distribution were 

controlled in step 1, ethnic identity (β=- .25, p< .05) and self-esteem (β=- .36, p< .01) 

significantly predicted GPA. Thus, lower ethnic identity and lower self-esteem were associated 

with higher GPA. It is worthy to note that the interaction between ethnic identity and self-esteem 

was not significant, suggesting that self-esteem failed to moderate the relationship between 

ethnic identity and GPA. In the regression model of predicting educational aspiration, ethnic 

identity and self-esteem did not contribute to predicting the dependent variable, while the R 

square change was significant for the interaction term. This indicated that self-esteem moderated 

the relationship between ethnic identity and educational aspiration. In order to depict the 

significant interaction effect graphically, values above and below one standard deviation of the 

mean for the predictor (ethnic identity) and moderator (self-esteem) variables were chosen to be 

presented in Figure 1. As it shows, the effects of ethnic identity on educational aspiration were 

greater for Hui students who reported low self-esteem, that is, among Hui students with low self-

esteem, ethnic identity was a significant determinant of educational aspiration, whereas at high 

level of self-esteem, ethnic identity did not affect their educational aspirations. 
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Table 2  

Hierarchical regression analysis predicting GPA and Educational aspiration from ethnic 

identity (EI) and self-esteem (SE) in C-group (N=84) 

Variables β Adj R² R²change F 

1. GPA     

Step1     

Gender  .12 
- .01  .02   .68 

Area distribution - .08 

Step2     

EI  - .25*  .04  .06* 2.29 

Step3     

SE   - .36**  .16  .13** 5.08** 

Step4     

EI*SE 

 
- .04  .16  .00 4.04 

2. Edu Aspiration     

Step1     

Gender  .01 
 .01 .32 1.34 

Area distribution        - .18 

Step2     

EI - .10  .01  .01 1.18 

Step3     

SE - .11  .05  .01 1.13 

Step4     

EI*SE  .34*  .08  .08*  2.42* 
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Figure 1. Self-esteem as a moderator of relationship between ethnic identity and educational 

aspiration in C-group 

 Table 3 represents the regression model with M-group. In the process of predicting 

educational aspiration, none of predictors significantly predicted dependent variable, indicating 

that self-esteem failed to take effect as a moderator. 

Table 3  

Hierarchical regression analysis predicting GPA and Educational aspiration from ethnic 

identity (EI) and self-esteem (SE) in M-group (N=52) 

Variables β Adj R² R²change F 

Edu Aspiration     

Step1     

Gender .17 
.04 .08 2.05 

Area distribution .24 

Step2     

EI .13 .04 .02 1.66 

Step3     

SE .04 .02 .00 1.24 

Step4     
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EI*SE - .23 .04 .04 1.47 

 

The third question in this study is whether there are mean differences among groups by 

gender and area distribution in terms of their ethnic identity. Descriptive statistics were presented 

in Table 4. The main effects of gender and area distribution, and their interaction effect were 

presented in Table 5. There was a significant mean difference in ethnic identity among different 

areas (F(4, 131)=2.94, p< .05), but no significant effect in terms of gender. Also, their 

interaction did not reach significant level. In order to explore which mean differences among 

area distribution contributed to significant differences in ethnic identity, a post hoc was 

conducted. As Table 6 shows, a significant difference only existed between northwest and 

central (Md =0.37, p< .05). 

Table 4 

Means and standard deviation among groups separated from gender and areas 

Gender Area Mean SD 

Male Northeast 4.12 .45 

 Northwest 3.99 .50 

 Central 3.57 .57 

 Southeast 3.65 .77 

 Southwest 3.78 .58 

Female Northeast 3.54 .77 

 Northwest 3.91 .54 

 Central 3.61 .50 

 Southeast 3.49 1.24 

 Southwest 4.15 .29 

   N=136 

Table 5 

Main effects of gender, area distribution, and interaction 

Variable F sig 

Gender  .37  .54 

Area distribution 2.94                       .02* 

Gender* Area distribution 1.28  .28 
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                  N=136 

Table 6 

Post hoc for multiple comparisons on area distribution  

Area distribution (I) Area distribution (J) Mean difference 

 Northwest - .10 

Northeast Central  .27 

 Southeast                    .32 

 Southwest - .10 

Northwest Central  .37* 

 Southeast  .41 

 Southwest - .00 

Central Southeast  .04 

 Southwest - .37 

Southeast Southwest - .42 

N=136 

Additional analyses 

 Besides the primary statistical methods applied in order to better understand Hui ethnic 

identity and its relationship with academic issues, supplemental analyses were carried out to 

determine how Hui students conceptualized their minority status when interacting with others 

who may not know Hui’s tradition very well, especially on campus. In response to whether they 

would mind friends’ ethnic status when trying to get along with them, over 60% of Hui 

respondents chose “not at all”, and 35.81% chose “it depends” (see Figure 2). This result 

indicated that most Hui students would not take ethnicity as priority if they made new friends.  

 

Figure 2. Hui students’ ethnicity considerations in making friends  
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60.14%
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In an attempt to interpret concerns that might keep them from getting to know others 

directly, a multiple choice item was designed asking them to check issues they thought it as 

impediment. Among given four choices (economic development in ethnic area, ethnic tradition 

and custom, religious belief, and culture difference) of reasons for interactions with Hui, the last 

three were most common, especially “ethnic tradition and custom”, which was chosen by 95 

participants and therefore produced a great discrepancy from economic development (n=33). 

Twenty participants added their personal consideration in “other”. Many of them mentioned 

unique dietary customs, which could be incorporated in the “ethnic tradition and custom” 

category in this study. Apart from the emphasis on dietary, some students thought personality 

and individuals’ propositions were vital. 

Even though Hui students tried not to specialize their ethnicity when immersed in 

wider contextual settings, their unique habits from their “born with” religion can get in the 

way, causing unhappiness or misunderstandings in relationships. This was supported by their 

response to the question if they have ever experienced, or heard from other Hui, cannot be 

well accepted or respected by others (see Figure 3). For participants, only 3.38% chose 

“never”, and around 97% confessed they have experienced such unhappy events (70.95% 

was occasionally, 6.76% was often). In hearing about others’ situation, the proportion for 

“never” increased to 31.08%, but still approximate 70% were confronted with it. 

 

Figure 3. Hui student ethnic preference towards six groups 
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 Lastly, the question aimed at inspecting whether Hui students’ prefer a specific ethnicity 

was measured by five-point Likert scale. We did not intend to test significant difference among 

different ethnicities, but just wanted to show the order of ethnicity they preferred (see Figure 4). 

Besides the majority Han, another five minorities (Hui, Zang, Meng, Man, and Uyghur) with the 

most familiarity were listed. The comparison was carried out based on average scores. The 

outcome revealed that Hui students preferred their own ethnicity most (M(136)=4.44), the second 

one is Uyghur (M(136)=3.58), and the third is Han (M(136)=3.57). The worthy of note is that 

the average score of preference on Uyghur was slightly higher than Han, possibly due to the fact 

that Uyghur share the same religious beliefs as Hui, which caused Hui perceived Uyghur as 

comrades in the majority dominated environment.  

 

Figure 4. Misunderstandings experienced on Hui students 

Qualitative data 

Three main interview questions were designed with the purpose of identifying the extent 

to which Hui students internalized their minority status into their life embedded with interaction.  

Seven interviewees responded to how they realize their Hui ethnicity affects the way they think 

and behave. 
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Question one was designed for understanding Hui’s troubles that come from others’ 

misunderstanding, and how they treated what they have confronted. Except for one female in 

Xinjiang who confessed no conflict, the other six students all replied along the lines of “collision 

with Han culture”. Interestingly, the conflict often occurred in childhood, such as during 

elementary school period. While in secondary school or college, the presence of conflict would 

occur in a soft and subtle way in which interviewees accepted and took it as compatible with 

social life. It is noteworthy that all interviewees admitted that conflict derived from 

misunderstanding with Hui’s typical diet. Two interviewees specified such obvious conflict in 

their childhood: 

No.1: I remembered when I was a first grader in elementary school, my classmates knew me as Hui who did 

not eat pork, um, and they often made fun of me with pig. Sometimes they even eat food with pork inside in 

front of me, and lured me to eat. You know, we boys were naughty and liked to fight due to some trivialities 

at that time. Each time we fight, my opponents would threat me with hanging sausages, which are made of 

pork, in front of my home gate.  

No. 6: I don’t think kids know such specific custom we Hui have to obey, and that’s why they felt curious 

of my dietary habit and tried to offense me. I remembered I had a fight with a classmate who used to 

provoke me with pork, and it astonished my head teacher so much that she called our parents in her office. 

As is reflected from what they said above, fierce problems usually happened in childhood 

when friends they get along with know little about Hui tradition, let alone show respect to them. 

Gradually, when people learned Hui’s special customs, they get to know how to treat Hui in a 

respectable way. This is verified by some interviewees’ statement. For example, No.6 illustrated 

what he experienced totally changed after he went to secondary school, “It is getting even better 

in high school. Our school prepared some qingzhen restaurants on campus for our Muslim 

students, and my roommates often have meals with me in qingzhen restaurants cause they know I 

cannot eat in other places. I feel like I have nothing special living and studying in common 

school”. 
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When it comes to conflict’s subtle presentation, many confessed that even though they 

feel that they are treated the same as the majority in many aspects, the Hui’s unique dietary 

custom gets in the way of assimilating into a larger group particularly when dining together. 

No.7 told me that each time she visited her friend, she had to leave her friend’s home prior to the 

friend’s mom’s warm invitation to eat dinner with them. Bearing such different dietary habits in 

mind, current college student interviewees who attached importance to their interpersonal 

relationships tended to compromise their observant eating habit. Some Hui students were 

inclined to partial eat non-Hui foods that they thought edible when necessary. No.7 told me she 

would order vegetable dish at table and enjoined chief not to mix it with other meat dishes. No.4 

said she would take with some qingzhen dishes from Muslim restaurants in advance; otherwise 

she had nothing to eat but drink water at table. In contrast to some Hui students who participated 

in dining-together and eating partly non-Hui foods, others confessed that they had to avoid such 

activities or eat nothing.  

No.3: I tended to avoid those activities, even though I know some of these are important to me in terms of 

promotion in leagues, as you know, in our country, such dining culture is so crucial that determines 

whether you could get promotion or not. However, I just cannot bear eating food that is not qingzhen. So I 

just find excuse if they invite me to dine. 

No.5: Sometimes I had to take part in such activities because some professors would come and talked about 

our program. Under this circumstance, basically I would present on time and talk with our team members 

and professor. Then I would find an excuse and leave before they eat. I would not touch any dishes at all. 

 Question two was designed for investigating family education of Hui kids for managing 

their behavior in interactions and how they were influenced by such instruction afterwards. 

According to their responses, the pattern of instruction on Hui students largely depended on the 

extent to which their family understood or complied with Hui doctrine. For those who lived in 

dispersed areas within at least two generations, they recalled that their parents did not care so 
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much about obligatory religious duty for every Muslim, expect for a warning that they cannot eat 

pork. 

No.1: My parents work in government, so they are not that pure with religious belief spiritually. As a result, 

they did not pose me much effect in terms of religious thing. But one thing I have to keep in mind is that, I 

cannot eat pork when play outside with friends. I remembered they even threatened me if I did so I would 

be forced to experience gastric lavage for washing dirtiness out of my body.  

No.6: My family cannot observe all ethnic rituals, but basically they obey fundamental tradition. They 

forbade me to have meals in my friends’ home cause they were afraid that I would eat pork. Once I asked 

them why, they could not give answer and just let me do what they told, otherwise there would be a huge 

hole in my stomach.  

No.7: I am sure my family, I mean, including my relatives, they know little about Islamic rituals. We live in 

dispersed area influenced by Han mostly, so we are not that pure compared to those who live in 

concentrated areas. I asked them why we have to do something different from others, and I cannot get exact 

answers but a sentence: we learned it from our older generation.  

While for those whose parents strictly observed Islamic rituals and hold strong religious 

belief, they seemed to be affected more by family instruction. 

No.3: I could sense much pressure for praying five times a day, you know, it is hard for a kid to get up 

early catching up with the first prescribe time, but I had to do as what my parents did. As I grew up and 

knew more about our ethnic religion, I started to feel comfortable with it, and get to understand why my 

parents could get spiritual satisfaction from it. 

No.4:  Although we live far away from Hui concentrated area, I am so proud of my family that they still 

stick with ethnic tradition regardless of how surroundings manipulated by Han affect. I learned a lot from 

their behaviors reflected in daily life, and I deeply believed in the truth of our religious belief, absolutely. 

In response to comparing their religious practices, either in physical or psychological 

ways, to older generation, almost all interviewees confessed they were not able to obey as strictly 

as parents and grandparents. Correspondingly, they attributed this fade-away to a lack of formal 

religious education and the prevalence of mainstream culture. As No.4 paraphrased, “my parents 

live at a relative stable place where all they have seen and hear is unified and consistent with 
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what they expected, which is differed from our situation that we went out for study and were 

affected by a multifaceted world. ” 

In order to better understand how their perceptible ethnic identity influenced their future 

plans, question 3 was created. At first, interviewees reflected no plan relation to their ethnicity, 

but at the same time, they could not specify any content of their plan as well. Considering that 

some interviewees who are currently college students did not map out their life after graduation, 

the interviewer specified occupation and spouse as two main issues to enrich the last question. 

As a result, interviewees were asked to reply whether they thought Hui ethnicity matters when 

finding a job or a mate. After this question was clarified, interviewees offered various answer. 

There was an obvious tendency to realize that ethnicity, or more specifically its unique habits 

and customs, accounted for their choices in the future. No.4, a female who specialized in Korean 

in Dalian (a northeast city in China), admitted that she was bothered by her Hui ethnicity as it 

might hinder her plan to study in South Korea. She told interviewers that there were too few 

Muslim in South Korea to find a Muslim restaurant, and she could not abandon qinzhen food if 

she preferred to study abroad for future development. It is doubtless that No.4 was stuck in a 

dilemma. Other interviewees were inclined to select regions with booming economic 

development, as more encouraging strategies related to employment could bring about more 

opportunities for college students. Facing with the fact that there are relatively few qinzhen 

restaurants spread in such places, they considered preparing food on their own at home and 

taking it with them to work. In regards to their future spouse, all interviewees asserted that Hui 

ethnicity accounted for this choice predominately, supported by their family members as well. 

No.6 explained it as the consistency either in life and ideology. He said it was hard to imagine 

living with a person who shares totally distinct beliefs in life with him, and it doubtless would 

end with a break-up.   

Discussion 
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 The present study discussed how Hui viewed its unique characteristics and identified 

ethnic identity within complicated social contextual settings, associated with social identity 

theory (Tajfel, 1978) and intergroup relations. In order to interpret the process of internalization 

for ethnic identity on education, this study selected Hui university students studying with the 

majority group, aimed at exploring how Hui ethnicity influenced their academy and social work 

on campus, and providing an indication of how they have thought about their ethnicity as well as 

feelings or attitudes towards their own group as well as other groups.  

By analyzing Hui’s evolving process accompanied with pace of China’s development, we 

understand Hui has dual identity and directions toward Islamic culture and Chinese tradition, 

which makes them more malleable in reaction to a single definition. As a result, embracing either 

side of power would ultimately make Hui fall into an “All or none” issue, compelling Hui to 

select either assimilation or secession. In order to get way from such a situation and live 

harmoniously with their surroundings, Hui people, consciously or unconsciously, might wish to 

dilute their differences and separateness from others. But the degree of dilution varies according 

to consolidation of Hui group different areas. Gradually, new and intense forms of a common 

group identity may be expected to appear, catering to Chinese culture and political milieu as the 

government wanted to keep the solid and united ethnic make-up.  

Owing to Chinese socialist nature, the dominant group consolidates its ideology through 

reconstructing other groups’ identity based on the political and economic interests of dominant 

groups with stereotyped understanding and misinterpretation of the minority culture. In the midst 

of conveying ideology, education is a far-reaching way to affect people. As Iredale et al. 

suggested (2001), educational policy “provides an important social foundation for the 

maintenance, reconstruction, or transformation of ethnic identity” (p.5). Thus, it is worthy to 

discuss how Hui students in educational settings articulate the implication of their ethnicity, and 

how it interacts with their academic life. 



 THE IMPACT OF ETHNIC IDENTITY ON EDUCATION OF HUI 46

 In this study, participants were divided into two groups based on whether they 

provided their GPA or not. In the group that provided their GPA, their ethnic identity and 

self-esteem were found to be negatively correlated with GPA. In addition, self-esteem failed 

to moderate the relationship between ethnic identity and GPA.  In predicting their educational 

aspirations, the relationship between ethnic identity and educational aspiration is less for 

students who reported high self-esteem than those with low self-esteem, indicating that self-

esteem acts as a “buffer” between ethnic identity and educational aspiration. The group with 

missing GPA data had nothing statistically significant.  

 We saw that either ethnic identity or self-esteem negatively predicted Hui university 

students’ GPA. These mixed findings that ethnic identity can have a negative or little to no 

impact on minority students’ academic performance contradicted findings that it was positively 

related to academic achievement (Phinney,1992). Even though the interaction term failed to 

justify the moderator effect of self-esteem in the relationship between ethnic identity and GPA, 

the negative direction is worthy of consideration. This could be explained by individuals’ 

sensitivity derived from self-esteem. Individuals who identify strongly with their groups may 

face greater real or implied normative pressures to represent the group (Branscombe, Ellemers, 

Spears, & Doosje, 1999; Oakes, Haslam, & Turner, 1998), and hence may be more sensitive to 

cues pertaining to their stigmatization (Operario & Fiske, 2001). Together, these factors may 

render highly identified group members more prone to experiencing stereotype threat (Schmader, 

2002), which ultimately may undermine their performance. Associated with what interviewees 

mentioned as their own experience in study, some recalled unhappy events occurred in their 

childhood when peers intentionally made fun of them with pork. They all felt angry and 

depressed, some even fought against peers for self-security. Furthermore, Hui students’ 

experienced misunderstandings by others, with over 95% confessing they had such displeasure. 

Those who cared about their ethnicity and minded if some others might offend them would 
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automatically produce a defensive system to save them from being hurt. As a result, they may 

choose to be not incorporated with situations which might possibly bring conflict. One 

respondent told me that she once thought about dropping out of school when she was a pupil, 

because she could not bear the established stereotype label sticking to her that Hui were so mean 

in interpersonal relationships. As a result, Hui students might be more open to embracing the 

mainstream culture and try to incorporate as the best way to keep pace with the crowd. An 

interview with a professor talking about Hui students’ success in college supported such an idea 

(Zhao, 2014):  

If Hui students desire academic success in the modern educational system in China, they should learn to 

successfully adapt to the mainstream culture, blend with their Han fellow students, and be popular among 

the teachers who give them courses. If they wear the white cap or anything traditionally Islamic or they 

pray somewhat openly, they would appear not very normal to the others and are likely to arouse curiosity 

and even be despised among the Han students. In so doing, how can they ever expect to advance in their 

university education? 

Their self-selected choice of being normal as others, as mentioned in Hui students’ response to 

how they behave in interpersonal relationships, reflects a strong desire to be immersed. This is 

demonstrated by bringing something Hui-eligible or eating vegetables in a non-Muslim 

restaurant, out of fear that they were being marginalized. The motivation for them to cater to 

mainstream culture is what they “have to”, rather than “like to,” indicating a passive negotiation 

of why they behave as others do, and it possibly explained Hui students’ inner ethnicity 

preference in this study that the rank of Uygur was slightly higher than the majority group, as 

Hui and Uygur shared the same religious beliefs in front of Han. 

Another finding of this study was that self-esteem takes effect as a moderator in the 

relationship between ethnic identity and aspiration of higher education if they reported GPA, as 

ethnic identity tended to weigh more in determining the possibility of pursuing higher education 

with lower self-esteem students than with higher self-esteem. The likelihood for higher education 
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for students with low self-esteem was greater than those with higher self-esteem when both were 

at a low ethnic identity. The likelihood of higher education for those with low self-esteem 

gradually diminished as ethnic identity increased, while the tendency for high self-esteem 

seemed to increase slightly. Recalling worries from some observant Hui parents who are afraid 

that the “dirty melting pot” (public education) would take away ethnic dignity from their 

educated children, it is reasonable to infer that Hui students’ parental effect would stop 

continuing education if they believed their parents, enhanced by low self-esteem. This inference 

could be verified from the interviews when asked about how they thought about older 

generation’s belief, as many confessed that their parents and grandparents obviously hold 

stronger adherence to Islamic custom, and their personal choice was affected by parents’ advice. 

This result contradicts the view that ethnic identity failed to predict academic aspiration in other 

ethnicities (White, 1988). It is not necessarily that the presence of self-esteem enhanced the 

power of ethnic identity in predicting the possibility of tertiary education. As White suggested, 

other factors are more relevant in predicting educational aspiration than is ethnic identity. For 

example, he surmised that student identity plays a more crucial role in the nature of education, 

and the meanings or traits students associated with being a student are important to predicting 

students’ academic issues. In addition, the likelihood of continuing tertiary education, social 

contextual settings (self opinion of academic degree or job opportunities), and educational policy, 

all of which might influence individuals’ choice. 

In attempting to understand Hui students’ adherence to ethnic identity, both groups 

obtained score measured by MEIM were above the average (M=3), indicating that they realize 

who they are and to which group they belong within several social communities. We noticed that 

when asking them the major barrier to interaction, most of them highlighted their particular 

cuisine customs, which was also supported from interviewees’ self report that considerable 

conflicts or misunderstandings derived from eating. Food might be the most prevalent and 
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noticeable attribute of Hui, and this shapes Chinese perceptions of Hui identity more than any 

other tenet of Islamic faith or practice. Some Hui, as well as outsiders who did not know it well, 

also consider this to the defining aspect of Hui identity, and all others are lumped into a single 

group of pork-eaters (Caffrey, 2004).  This creates a barrier between the Hui and Han because 

the Chinese eat more pork per capita than any other nationality—the word for meat rou 肉 used 

in isolation is assumed to mean pork in Chinese perception—but the Hui cannot eat with any 

utensils that have been used to prepare or serve it. China focuses more on collectivism and 

interpersonal relationships, and a good relationship usually depends on eating together at table. 

Eating is a huge part of Chinese social and cultural life, so difficulties in sharing food could 

create serious social rifts. Thus, an observant Muslim struggles in Chinese culture and faces 

difficulty achieving his desire to climb social ladder with help of interpersonal relationships. This 

is what Hui students who prepare to enter society worry about. 

Comparing the degree of ethnic identity between gender and area distribution, significant 

differences were found only between the central and northwest. This outcome was surprising as 

Hui in the northwest and central were relatively condensed, while Hui scattered in the south of 

China. Besides the limitation of unequal sample sizes in each area, Hui solidarity could partially 

explain why ethnic identity scores in a more dispersed area (south) was higher than a relatively 

concentrated one (central). Although Hui is the most scattered ethnic minority in China and 

geographically dispersed, they are spiritually bound by their common religion. If they felt that 

they have been treated discriminately, a need for ethnic solidarity arises. After all, the idea being 

descended from foreign Muslim ancestors links all Hui together-religious and non-religious, 

ahong and cadre, farmer and factory worker-under the shared belief that “All Hui under heaven 

are one family” (Gladeny, 2014). 

Limitations and conclusions 

 The primary limitation in this study was missing data. First, there are over 39% of 
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missing data in GPA. Considering that large proportions of missing data cannot be made up from 

estimated means generated from complete data, researcher decided to analyze each situation 

separately, by creating subgroups of those with and without GPA data. The sample size in each 

group was below 100, which seriously affected the power of inferential statistics. In the view of 

sample size fitting distribution, Tabachnick and Fidell (2013) recommended at least 100 in the S-

W (Shapiro-Wilk) test of normality. Besides, Cohen and Cohen (1975) suggested keeping with 

approximately 30 participants per variable would be better to have power. 

The internet-based method of data collection plus the restriction of sampling from the 

researcher’s circle of interpersonal relationships made it harder to control the number of 

qualified participants who fit evenly into designed demographic groups. As a result, there were 

uneven sample sizes, leading to biased results in the comparison of ethnic identity. Thus, a more 

comprehensive and representative data collection is needed. 

 Another limitation is the perspective adopted in this study. The aim of this study was to 

explore the nature of Hui group from past to present, and parallel it to students. However, we 

only have views from Hui students to interpret their ethnicity. Even though they are the main 

characters who deeply impressed by what they have experienced in the interaction, the role 

played in an interaction depending not only on self, but also upon others. In other words, 

individuals’ perceptions or attitudes toward the outside and group membership may vary in 

accordance with how alternatives react too. The way we selected data solely from Hui students 

narrows the scope of whole picture depicting how Hui students negotiated. It would be helpful to 

hear various voices from other sides. In a real campus circumstance, it is valuable to think about 

how professors and Han students assess the Hui. 

 With a study of exploring how a minority group, Hui, thrive in a multi-ethnic country 

with its unique characteristics, we learned that Hui have started to modify their distinct features 

in the midst of dialogical interacting with the majority and ethnic groups. It is not necessary to 
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say that Hui ultimately embrace the label that the government imposed on them that vague the 

limits of Hui group differentiated from others, and therefore diminished the diverse of Hui needs 

and stop finding the way to be a real Hui. Actually, the evolvement of Hui in China is a flux of 

integration in which each Hui learned to find point of balancing between a dignity to maintain 

pure version of Islam and a desire to integrate and climb the social ladder in Han society. 

Whether they hold an open mind embracing forthcoming information or keep resisting, the 

process of integration is independent of man’s will that stimulate Hui to explore about their 

updated ethnicity. 

Reflected in Hui education, Hui students living in dispersed areas receive the 

framework of old Marxist ideology that scaffolds ethnic stability and patriotism, yet neglects 

the diverse values and features of minority groups, which may lead to the disappearance of 

distinct cultures. Some preferential policies were implemented as Chinese education was 

divided into regular education for Han students and ethnic education for minority students, 

yet the main intention was trying to incorporate the latter to the former (Zhao, 2014). 

Squeezing in the slot of both sides, Hui students admitted that the pressure of being 

immersed in the mainstream culture while keep their own traditions, and this conflicting 

power would definitely exist in the long run to push Hui students to continually struggle with 

adjustment. It is noteworthy that Hui students conceptualize the barrier in the process of 

interaction on campus. Even though statistical data and interviews illustrate that Hui ethnicity 

indeed affects their life, most of the respondents simplified the impediment to a distinct 

cuisine tradition. Regardless of the importance of eating in Chinese culture, it evidently 

revealed a fact that a taboo against eating pork is the most prevalent and noticeable symbol of 

Hui, which accepted either by outsiders or Hui themselves. From this point of view, some 

Hui tradition was neglected, partly due to the effect of long-term migration. 

In sum, although preferential policies and effort were implemented for the purpose of 
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catering to Hui students’ educational needs, there are still some direct and indirect factors that 

impede Hui students in the way of being fully accepted, wherever from college or larger social 

scale. Thus, it is suggested to refashion and re-modify minorities’ educational policies, detect 

and understand what they really call for, so that every minority student could obtain a sincere 

respect from others. Just as what Iredale et al. (2001) stated, “when minority peoples are given a 

chance to pursue tertiary education without a concomitant granting of equality and sharing of 

power, this can lead to discontent” (p. 80).  
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Appendix 

 

Hui college students’ ethnic identity survey 

The survey is designed to know your idea of ethnic identity related to your education. It includes 

four parts: Part 1 aims at knowing your demographic characteristics (gender& area distribution) 

and your parents’ ethnicity; Part 2 will examine your ethnic identity; Part 3 will offer some 

intergroup relation issues when you are in college to find your idea; Part 4 will investigate your 

engagement in education. 

 

For the purpose of collecting demographic data, you may provide some personal information, all 

of which will be kept strictly confidential.  

If you have any questions about this questionnaire, please feel free to contact me at 

caonaichuan@email.arizona.edu 

Part 1 

1. Your gender: a. male    b. female 

2. Which part of China you live in: a. northeast    b. northwest   c. central    d.    

    southeast    e. southwest 

3. Your mother’s ethnicity________ 

    Your father’s ethnicity_________ 

Part 2 

Instruction: Please use the number below to indicate how much you agree or disagree with 

each statement. Fill in the blank with number at end of each item. 

1---strongly disagree   2---Disagree   3---Hard to say   4---Agree   5---Strongly agree 

1. I have spent time trying to find out more about my ethnic group, such as  

    its history, traditions, and customs. (  )        

2. I am active in organizations or social groups that include mostly members  

    of my own ethnic group. (  ) 

3. I have a clear sense of my ethnic background and what it means for me. (  ) 

4. I think a lot about how my life will be affected by my ethnic group membership. (  )  
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5. I am happy that I am a member of the group I belong to. (  ) 

6. I have a strong sense of belonging to my own ethnic group. (  ) 

7. In order to learn more about my ethnic background, I have often talked  

     to other people about my ethnic group. (  ) 

8. I have a lot of pride in my ethnic group. (  ) 

9. I participate in cultural practices of my own group, such as special food,  

    music, or customs. (  ) 

10. I feel a strong attachment towards my own ethnic group. (  ) 

11. I feel good about my cultural or ethnic background. (  ) 

12.  I am a devoted Muslim, and I follow religious customs strictly and practice daily   

        religious routines. (  ) 

13. I know the mainstream culture better than my own ethnic culture. (  ) 

14. I worry to be apart from other friends who are in the majority group due to my Hui     

        ethnicity.(  ) 

 15.  I feel fully respected, accepted, and understood by Han friends. (  ) 

 16. I am inclined to make friends who have the same ethnic identity as me other than other        

        groups. (  ) 

Part 3 

1. When you make new friends, will you consider their ethnicities?  

      A. Yes             B. No                  C. It depends 

2. Have you ever experienced being misunderstood by other students who were not   

    familiar with you ethnic tradition? 

      A. Very often   B. Occasionally  C. Never 

3. Did you see or hear that Hui students were not well accepted or respected by others? 

      A. Very often   B. Occasionally  C. Never 
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 4. Which of the following element that influences you to interact with other ethnic  

     people? (Choose all that apply) 

 A. Economic development in ethnic area;  B. Ethnic tradition and custom;  

 C.  Religious belief;                                    D. Culture difference;  

 E.  Other________ 

 5. What aspects do you think you are distinct from Han (the majority group) as well as other 

minorities and how they reflect and impact on your life? Please be specific. 

 

 6. Please rate your preference to the following ethnicities, 1=dislike most; 2=dislike; 3=no feel; 

4=like; 5=like most. 

 1 2 3 4 5 

HAN      

HUI      

ZANG      

MENG      

MAN      

UYGUR      

 

 

Part 4 

1. Your GPA __________ 

2. How likely will you continue your master or doctoral study (use percentage)?  And why? 
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Self-esteem scale 
Instructions 

Below is a list of statements dealing with your general feelings about yourself. 

Please indicate how strongly you agree or disagree with each statement. Use 

checkmark “√” on the choices below each statement. 

 

1. On the whole, I am satisfied with myself. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

2. At times I think I am no good at all. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

3. I feel that I have a number of good qualities. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

4. I am able to do things as well as most other people. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

5. I feel I do not have much to be proud of. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

6. I certainly feel useless at times. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

7. I feel that I'm a person of worth, at least on an equal plane with others. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

8. I wish I could have more respect for myself. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

9. All in all, I am inclined to feel that I am a failure. 

Strongly Agree    Agree    Disagree    Strongly Disagree 

10. I take a positive attitude toward myself. 

Strongly Agree    Agree    Disagree    Strongly Disagree 
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