
Transnational Partnerships and Dual Degrees:
Entrepreneurial Strategies for Internationalization

Item Type text; Electronic Dissertation

Authors LaFleur, Dale

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction or presentation (such as
public display or performance) of protected items is prohibited
except with permission of the author.

Download date 24/05/2023 20:53:26

Link to Item http://hdl.handle.net/10150/626702

http://hdl.handle.net/10150/626702


  

 

 

 

TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 

ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

by 

 

Dale LaFleur 

 
__________________________ 

Copyright © Dale LaFleur 2018 
 
 

A Dissertation Submitted to the Faculty of the 

 
DEPARTMENT OF EDUCATIONAL POLICY STUDIES AND PRACTICE 

 
In Partial Fulfillment of the Requirements 

For the Degree of 

 
DOCTOR OF PHILOSOPHY 

WITH A MAJOR IN HIGHER EDUCATION 

 
In the Graduate College 

THE UNIVERSITY OF ARIZONA 

 
 

2018 





TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
3 

 
 

 

 

STATEMENT BY AUTHOR 

 
This dissertation has been submitted in partial fulfillment of the requirements for an 

advanced degree at the University of Arizona and is deposited in the University Library to be 

made available to borrowers under rules of the Library. 

 

Brief quotations from this dissertation are allowable without special permission, provided 

that an accurate acknowledgement of the source is made.  Requests for permission for extended 

quotation from or reproduction of this manuscript in whole or in part may be granted by the 

copyright holder.  

 

 

 

SIGNED: Dale LaFleur 

 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
4 

 
 

 

ACKNOWLEDGEMENTS 

 

“The journey of a thousand miles begins with one step.”  Lao Tzu 

 

The desire to pursue a doctoral degree is something that grew in me over time as I 

continued on my academic journey. I would like to acknowledge all the teachers and mentors 

who challenged me, supported me, and encouraged me to think about the next step. My path was 

not a clear one, but somehow I found my way to today.  

I would like to thank my chair, Jenny Lee, who continually challenged me to expand my 

ideas and be consistent and clear in my writing. I also want to thank my fellow doctoral students 

who provided the much needed emotional support and feedback throughout this process. And, to 

my family and friends who cheered me on along the way and never doubted my ability to 

complete this journey despite all the other commitments I have in my life as a mother, wife, 

daughter, sister, colleague, and friend.  

 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
5 

 
 

 

DEDICATION 

For my father, Gordon Donald LaFleur, 1936 – 2004 

My passion for education stems from my childhood observations of your diligence and  

perseverance when completing your undergraduate degree as an adult  

while working full time and raising your family.  

This is for you. 

I know you are watching.  

 

And my mother, Gloria Jean Vivier 

For demonstrating that hard work, persistence, and true grit do pay off. 

And for reimagining your life.  

 

And for my children,  

Henry Gordon Anderson 

Ada Grace Anderson 

May you embrace life with reckless abandon and pursue all your dreams. 

 

And to my husband, Kurt Lewis Anderson 

Thank you for your love and support through this process and always.  

You are my touchstone. 

 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
6 

 
 

 

TABLE OF CONTENTS 

TABLE OF FIGURES .................................................................................................................... 9 

ABSTRACT .................................................................................................................................. 10 

CHAPTER 1: INTRODUCTION ................................................................................................. 11 

Statement of the Problem .............................................................................................. 12 

Purpose of the Study ..................................................................................................... 13 

Methodology ................................................................................................................. 14 

Preview of Dissertation ................................................................................................. 15 

Significance of the Study .............................................................................................. 16 

CHAPTER 2: REVIEW OF THE LITERATURE ....................................................................... 19 

Internationalization of Higher Education ...................................................................... 19 

Rationales .................................................................................................................. 20 

National Context ........................................................................................................ 26 

Trends at Institutions of Higher Education in the US ............................................... 29 

Transnational Partnerships ............................................................................................ 30 

Types and Activities .................................................................................................. 30 

Factors and Strategies ................................................................................................ 32 

International Joint and Dual Degree Programs ............................................................. 36 

International Joint and Dual Degree Trends .............................................................. 38 

International Joint and Dual Degree Research .......................................................... 40 

Higher Education Systems ............................................................................................ 45 

Conceptual Frameworks ................................................................................................ 46 

Academic Capitalism ................................................................................................. 47 

University Culture ..................................................................................................... 49 

CHAPTER 3: METHODOLOGY ................................................................................................ 52 

Research Questions ....................................................................................................... 52 

Approach ....................................................................................................................... 53 

Sample ........................................................................................................................... 55 

Data Collection .............................................................................................................. 57 

Data Analysis ................................................................................................................ 58 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
7 

 
 

Validity and Reliability ................................................................................................. 59 

Positionality ................................................................................................................... 60 

Limitations .................................................................................................................... 61 

Pilot Study ..................................................................................................................... 62 

CHAPTER 4: RESULTS .............................................................................................................. 64 

Research Question 1 ..................................................................................................................... 65 

Recruitment ................................................................................................................... 66 

Extension of an existing partnership ............................................................................. 71 

Strategic Planning ......................................................................................................... 74 

Research Question 2 ..................................................................................................................... 77 

Growth of Programs ...................................................................................................... 78 

Assessment .................................................................................................................... 81 

Research Question 3 ..................................................................................................................... 89 

Strong and externally oriented cultures ......................................................................... 90 

Weak and externally oriented cultures .......................................................................... 91 

Weak and internally oriented university cultures .......................................................... 91 

Decentralized organizational structures ........................................................................ 92 

Strategies ....................................................................................................................... 93 

Strategic Plans ........................................................................................................... 94 

Meetings with Key Leaders ....................................................................................... 96 

Faculty Champions .................................................................................................... 98 

Materials/Workshops ................................................................................................. 99 

College Liaisons ...................................................................................................... 101 

On-site Liaisons ....................................................................................................... 104 

Comprehensive Institutional Infrastructure ............................................................. 106 

Summary ..................................................................................................................... 107 

CHAPTER 5: CONCLUSION AND IMPLICATIONS ............................................................ 110 

Overview of the study ................................................................................................................. 110 

Contributions to the Literature .................................................................................................... 116 

Implications for Research and Practice ...................................................................................... 118 

Implications for Research ............................................................................................ 118 

Implications for Practice ............................................................................................. 120 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
8 

 
 

APPENDIX A: INTERVIEW PROTOCOL .............................................................................. 130 

REFERENCES ........................................................................................................................... 132 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
9 

 
 

 

TABLE OF FIGURES 

Figure 1: University culture typology, (Sporn, 1996) .................................................................. 50 

Figure 2: Location of participating institutions in study .............................................................. 55 

Figure 3. University culture typology, (Sporn, 1996) .................................................................. 65 

Figure 4. Strategies by university culture: Strategic Plans ........................................................... 94 

Figure 5. Strategies by university culture: Meetings with key leaders ......................................... 96 

Figure 6. Strategies by university culture: Faculty champions .................................................... 97 

Figure 7. Strategies by university culture: Materials/workshops ................................................. 99 

Figure 8. Strategies by university culture: College liaisons ....................................................... 101 

Figure 9. Strategies by university culture: On-site liaisons ........................................................ 104 

Figure 10. Strategies by university culture: Comprehensive institutional infrastructure ........... 105 

 

 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
10 

 
 

 

ABSTRACT 

This study explored the motivations, desired outcomes, and strategies used when developing and 

implementing international joint/dual degree programs in the US. Twenty-three administrators 

involved with the development international joint/dual degree programs, primarily at public 

doctoral-granting institutions of higher education in the US, were interviewed to learn more 

about current practices. Findings indicated that the primary motivations for developing 

international joint/dual degree programs include: recruitment, extending an existing partnership, 

and that it was part of an institutional strategic plan. The desired outcomes include: growth in 

both student participation and number of programs. To achieve these desired outcomes seven 

strategies being utilized by the institutions represented in this study are presented. The lack of 

formal assessment of programs and student experiences was a chronic challenge relayed by 

participants. By integrating these findings, this study introduces the notion of transnational 

partnerships as part of a network that enhances the ability for individual institutions to share 

resources and expertise in order to pursue new opportunities globally. In this way the tension 

between the traditional educational mission of the institutions and new entrepreneurial interests 

can be balanced. 
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CHAPTER 1: INTRODUCTION  

Internationalization, defined as “the process of integrating an international, intercultural 

or global dimension into the purpose, functions or delivery of post-secondary education” 

(Knight, 2003, p. 2) has transformed higher education in recent decades (de Wit, 2002; Knight, 

2012; Rumbley, Altbach, & Reisberg, 2012). This transformation has occurred predominantly at 

institutional levels. Higher education institutions are introducing a myriad of tactics that provide 

opportunities to collaborate on research, support faculty and student mobility, and allow for 

capacity development and program innovation in the international arena. Though the approach 

differs from one institution to the next, developing partnerships with higher education 

institutions in other countries has become one of the primary tactics toward internationalization 

used by higher education institutions in the US (Maringe & de Wit, 2016; Sutton, 2010; Sutton, 

Egginton, & Favela, 2012).  

By definition, partnerships are “cooperative agreements between a higher education 

institution and another distinct organization to coordinate activities, share resources, or divide 

responsibilities related to a specific project or goal” (Kinser, Green, & Association, 2009, p. 4). 

When partnerships involve institutions in different countries, they become transnational in 

nature. For the purposes of this study, partnerships between institutions in different countries will 

be referred to as transnational partnerships. The motivation behind developing transnational 

partnerships varies.  Traditionally, non-profit higher education institutions were primarily 

focused on tactics related to the educational mission such as enhancing research and knowledge 

capacity and increasing cultural understanding (Altbach & Knight, 2007), but changes in the 
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external environment, coupled with reductions in national and state level revenue sources for 

many non-profit higher education institutions, has forced many non-profits to imitate market 

behaviors in order to generate revenue.  So, while traditional internationalization tactics used by 

non-profit institutions may enhance competitiveness, prestige, and strategic alliances of the 

institutions, earning money through internationalization tactics, such as transnational 

partnerships, has become a key motivator for both for-profit institutions and non-profit 

institutions of higher education faced with financial challenges (Altbach & Knight, 2007). The 

growth of internationalization tactics and transnational partnerships in higher education calls for 

the review of the concepts of institutions of higher education as sieves, incubators, temples, or 

hubs (Maringe & de Wit, 2016; Stevens, Armstrong, & Arum, 2008). This study introduces the 

notion of transnational partnerships as part of a network that enhances the ability for individual 

institutions to share resources and expertise in order to pursue new opportunities globally. To be 

successful, leadership at institutions of higher education must reevaluate existing internal 

structures and culture in order to determine how to respond to the increasing use of 

internationalization strategies at the institutional level. In this way the tension between the 

traditional educational mission of the institutions and new entrepreneurial interests can be 

balanced.  

Statement of the Problem 

The increasing complexity of developing new program models through transnational 

partnerships presents both challenges and opportunities for higher education institutions.  In the 

US, transnational partnerships that include programs such as international joint/dual degree 

programs are often pursued to address institutional economic challenges. However, this approach 
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may not be well aligned with the core mission and goals of the institution. For example, public 

research universities in the US, many of which were created as land-grant institutions, were 

created to serve the local needs of the states in which they are located. Their mission and goals 

remain driven by local economies and community needs and they are typically governed by a 

board that consists of members often appointed by the state governor. Transnational partnerships 

present opportunities to collaborate with international scholars, provide opportunities for US 

students to study abroad, and serve international students from other countries. Though it may 

provide new sources of revenue, partnering with institutions in other countries often introduces 

potential competing goals as a result of differing motivations and desired outcomes of the partner 

institution. The profile of the partner institution plays a key role in this scenario. Transnational 

partnerships between higher education institutions in countries with similar economic standing 

offer a different dynamic than transnational partnerships between higher education institutions 

between countries that have different economic standings and available resources to support the 

initiatives. Unless the external context influencing the motives, desired outcomes, and behaviors 

for each partner are understood initially, tensions may develop as the partnership is pursued due 

to the uneven distribution of resources globally and competing mission and goals locally.   

Purpose of the Study 

The purpose of this study is to explore why and how higher education institutions in the 

US are engaging with institutional partners abroad when developing transnational partnerships. 

Specifically, it will extend the existing research by analyzing the motives, desired outcomes, and 

strategies utilized when pursuing transnational partnerships through the use of international 

joint/dual degree programs from the perspective of predominantly public, research focused 
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higher education institutions in the US. The motives, desired outcomes, and strategies exhibited 

by institutions of higher education when pursuing transnational partnerships will be analyzed by 

employing the conceptual frameworks of academic capitalism (Slaughter & Leslie, 1997; 

Slaughter & Rhoades, 2004) and university culture typology (Sporn, 1996, 2007) situating the 

discussion on the impact of the external environment and university structure and culture when 

pursuing transnational partnerships. Specifically, the university culture typology categorizes 

institutions as having either a weak or strong orientation and being either internally or externally 

oriented. The placement of an institution on this framework proved to be a strong indicator of 

whether pursuing transnational partnerships and international joint/dual degree programs would 

be successful.  

Methodology 

For this qualitative study interviews of professionals in the field of international 

education were conducted. Interviews by nature allowed me to learn the participants’ views on a 

general topic and allowed the phenomenon of interest to unfold according to those views 

(Marshall & Rossman, 2006). By using semi-structured, in-depth interviews I was able to 

systematize the research questions yet introduce deeper level probing during the interview 

process. I inquired about past and present experiences in order to better understand the 

participants’ comprehensive experience with the phenomenon of developing transnational 

partnerships through international joint/dual degree programs (Seidman, 2013). One benefit of 

conducting in-depth interviews is that it yielded vast amounts of data and allowed for immediate 

follow up and clarification of information that I did not understand (Marshall & Rossman, 2006). 

This approach allowed me to construct a broader understanding of the role of international 
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joint/dual degree programs from the perspective of twenty-three participants located at twenty-

two different US institutions of higher education across eighteen US states in varying 

geographies. Participants represented administrators that oversee transnational partnership 

development or senior international officers. 

Two frameworks were utilized to analyze the results of the study, the theory of academic 

capitalism (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004) and the university culture 

typology (Sporn, 1996).  The theory of academic capitalism allowed for the examination of the 

main influences propelling the institutions to pursue transnational partnerships through the use of 

international joint/dual degree programs. This theory described how the changing landscape of 

funding for higher education has forced institutions to seek alternative revenue sources through 

entrepreneurial behavior and to adapt internal organizational structures to accommodate these 

new initiatives (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004). Next, the university 

culture typology developed by Sporn (1996) allowed the researcher to analyze how internal 

beliefs, values, and attitudes influenced the ability of an institution to adapt to changes in the 

environment when pursuing new opportunities such as international joint/dual degree programs. 

By integrating these frameworks, a clearer perspective on the external and internal influences on 

university behaviors was apparent.  

Preview of Dissertation 

 This study is divided into five chapters. In the first chapter, an introduction to the study 

and the statement of the problem are presented. Chapter two then outlines a review of the current 

literature related to internationalization and the role of transnational partnerships and 

international joint/dual degree programs in the higher education landscape. Specifically, it 
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focuses on the US context and the trends exhibited by higher education institutions in the US 

related to internationalization, transnational partnerships, and international joint/dual degree 

programs. The conceptual framework of academic capitalism and university culture typology 

that are utilized in the study are also introduced. The third chapter then introduces the 

methodology utilized to conduct this qualitative study through the use of interviews and an 

explanation for why this method was selected, how data was gathered, and what precautions 

were taken to strengthen the validity and reliability of the study.  

In chapter four, an analysis of the findings is presented using the theory of academic 

capitalism (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004) as a way to better understand 

how the neoliberal external environment has transformed the approach institutions of higher 

education are taking when pursuing international joint/dual degree programs with international 

partner institutions. The university culture typology (Sporn, 1996), was used to examine the 

motives, desired outcomes, and behaviors exhibited by institutions of higher education in the US 

when pursuing international joint/dual degree programs. Seven strategies currently being used by 

institutions of higher education that emerged from the findings are also outlined. These strategies 

demonstrate the reliance of the various academic and administrative units on each other and the 

importance of aligning efforts with institutional level strategic plans and leadership. Finally, in 

chapter five, conclusion and implications, implications for research and practice as well as 

contributions to the literature are included based on findings that surfaced in the study. 

Significance of the Study 

Institutions of higher education in the US have experienced noteworthy shifts in 

economic, professional, and social priorities over the last several decades. This research is 
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significant because it considers the how the shift in the external environment over the last several 

decades has influenced the behaviors exhibited by institutions of higher education in the US. It 

assesses what was once considered a human right, the right to a quality education, and how it has 

morphed into a commodity that is produced and sold to consumers (Hill & Kumar, 2012; 

Slaughter & Rhoades, 2004). Internationalization is one response exhibited by institutions as 

they respond to the external neoliberal influences. Whether it is through the recruitment of 

international student or scholars, or competing for research and development funding on a global 

scale, internationalization has pervaded the realm of higher education and increased the desire 

for institutions to achieve global excellence and prestige. In an attempt to better understand the 

response of institutions to this shift, this study examined the role of transnational partnerships 

and international joint/dual degree programs as part of the institutions’ internationalization 

strategy. Transnational partnerships provide an outlet for institutions of higher education in the 

US to internationalize and expand their reach beyond their local or regional boundaries to 

include international arenas. As institutions of higher education in the US strive to compete in 

this global arena, they are faced with challenges presented by university structures and cultures 

that are not always readily adaptable or designed to respond to these global demands. By 

utilizing the theory of academic capitalism and the university culture typology, the researcher is 

better able to understand the influences driving motives, desired outcomes, and behaviors 

demonstrated by institutions of higher education in the US when pursuing international joint/dual 

degree programs. In an attempt to better understand the response of institutions of higher 

education in the US to developing transnational partnerships, this study examines the role of 

international joint/dual degree programs as part of the internationalization process. In doing so, it 
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extends the existing research on transnational partnerships and international joint/dual degree 

programs and offers a discussion on implications and recommendations for future research and 

practice.  
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CHAPTER 2: REVIEW OF THE LITERATURE  

This literature review will discuss the role of transnational partnerships in 

internationalization efforts at institutions of higher education in the US. The different types of 

transnational partnerships and activities pursued between higher education institutions will be 

reviewed followed by a discussion on partnership strategies.  The literature review will include a 

focus on one type of transnational partnership being pursued more recently by higher education 

institutions in the US, international joint/dual degree programs. A review of recent trends and 

research related to international joint/dual degree programs and a summary of higher education 

systems will be outlined followed by the introduction of two conceptual frameworks, that of 

academic capitalism (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004) and university 

culture typology (Sporn, 1996).  

Internationalization of Higher Education 

The internationalization of higher education has been one of the most powerful forces 

influencing higher education in recent decades (de Wit, 2002; Knight, 2012; Rumbley et al., 

2012). Previously, including international opportunities into the educational experiences of 

students and faculty was considered novel. Now, embedding international engagement activities 

into the plans and strategies of higher education institutions is becoming more common (ACE, 

2017). This shift in expectations has challenged higher education institutions to determine how 

best to fulfill competing local, national, and international objectives, and, it has increased 

competition in the race to achieve global excellence and prestige. Higher education institutions in 

the US are revising institutional strategic plans in order to respond to societal shifts, but most 
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have not yet implemented formal policies and strategies that will assist them with achieving 

these objectives.  

Rationales  

The motivations and rationales influencing the internationalization of higher education 

continue to evolve. There are multiple factors influencing this phenomenon including the 

increasing number of mobile students and scholars, the rapid growth of cross-border education, 

global competition and the push to achieve world-class status, the desire to produce globally-

competent students, the increasing prevalence of English in teaching and research, the emphasis 

on cooperation and global networking among higher education institutions, the increase in the 

commercialization and privatization of international education, the World Trade Organization’s 

General Agreement on Trade in Services (GATS), new quality assurance and accreditation 

regulations, and the rise of for-profit providers (Knight, 2012; Rumbley et al., 2012). At a macro 

level, current literature categorizes these factors under four primary rationales namely the 1) 

political rationale, 2) economic rationale, 3) social/cultural rationale, and 4) academic rationale 

(de Wit, 2002). It is also important to consider other nuanced rationales and motivators that 

occur at national and institutional levels (Hudzik & Stohl, 2012; Knight, 2012). The intersections 

of these rationales helps to explain the internationalization of higher education.  

First, the political rationale considers educational cooperation as a form of diplomatic 

investment in future political relations (de Wit, 2002).  It describes how cultural and academic 

agreements between countries can be vehicles for the development or preservation of economic 

and political relations in the long run (de Wit, 2002). The political rationale includes foreign 

policy, national security, technical assistance, peace and mutual understanding, national identity, 
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and regional identity.  At the federal level, foreign policy is negotiated between countries and 

diplomats in residence represent the goodwill of their home country and serve the needs of 

citizens traveling or living abroad in that region. Higher education is seen as a form of soft power 

and is often used as a peace offering in diplomatic arenas. It is also used as a means to build 

global prestige (Li & Chen, 2011). An example of a federally funded public diplomacy program 

for educators is the Fulbright program implemented through the Fulbright Act of 1946 after the 

World War II (de Wit & Merkx, 2012). The Fulbright Act was conceived out of a desire to 

develop personal networks between students and scholars to foster collaboration between 

institutions or organizations as a means to increase peace and mutual understanding directly 

between citizens of different countries. The long-term goal of this program is to establish 

ongoing people-to-people collaboration beyond government or institutional protocol. Soon 

thereafter student mobility for both research and study abroad began to grow in significant 

numbers. Though at first, this mobility was unorganized and based on individual connections, it 

continues to evolve as a centralized function of higher education institutions. Over the decades 

other historical events, such as the Cold War, influenced the development of additional federally 

funded global programs such as Foreign Assistance Act of 1960, administered by the US Agency 

for International Development (USAID) and the development of foreign language and areas 

studies programs in the US (de Wit & Merkx, 2012). After the Cold War, the focus shifted from 

the political rationale emphasizing relationships between countries and directly between citizens, 

to the economic rationale, as a means of sustaining the US’s role of the global economic 

superpower (de Wit & Merkx, 2012).  
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The economic rationale describes the internationalization of higher education as having a 

positive effect on technological development and thus on economic growth (de Wit, 2002). 

Topics considered under this rationale include economic growth and competitiveness, the labor 

market, national educational demand, and financial incentives for institutions and governments. 

Essentially, this rationale outlines that through economic growth and competitiveness, countries 

will have an advantage over other countries in the global labor market. The World Trade 

Organization’s General Agreement on Trade in Services (GATS) is an example of an agreement 

that exemplifies the economic rationale. Under GATS, higher education is treated as a 

commodity to be freely traded (Altbach & Knight, 2007). There are four focus areas under 

GATS that relate to various internationalization activities; cross-border supply (i.e. distance 

learning), consumption abroad (i.e. study abroad), commercial presence (i.e. branch campuses or 

off-shore programs), and the presence of natural persons (short-term faculty or scholar visits) 

(Altbach & Knight, 2007).  In countries where the demand for higher education is greater than 

the capacity, students and scholars will seek options elsewhere through these avenues (Dunn & 

Nilan, 2007).  Higher education institutions that are in a position to absorb these students and 

scholars will recruit them in order to benefit from this additional revenue source. This 

commercialization and privatization has allowed some higher education institutions, 

predominantly in the global north, to  position themselves as fundamentally global in order to 

increase competitive advantage and strengthen their international profile (Rumbley et al., 2012; 

Stromquist, 2007). Whereas for others, primarily in the global south, it constitutes a loss of talent 

or “brain drain” which has other negative long-term local, regional, and global impacts (Dunn & 

Nilan, 2007; Lee, Maldonado-Maldonado, & Rhoades, 2006). This uncritical pursuit of 
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internationalization by higher education institutions can result in the reproduction of the of the 

economic divide produced by globalization (Beck, 2012). 

The social/cultural rationale outlines the nationalist argument which emphasizes the export of 

national, cultural, and moral values (de Wit, 2002). This rationale is present in cultural and 

scientific agreements between countries and the support provided by national governments and 

universities to promote national languages and country studies (de Wit, 2002).  It depicts 

universities as environments where the transmission of cultural awareness and global 

interdependence occurs and as forums for learning, research and social debate. It is through this 

transmission of cultural awareness that individuals become globally competent. The most 

prevalent mechanisms that support the social/cultural rationale are the recruitment of degree-

seeking international students and the creation of traditional study abroad programs where 

students from one institution spend a significant period of time studying or conducting research 

at an institution abroad with the inclusion of a language and cultural studies component. Both of 

these mechanisms provide opportunities for immersion of students into a new culture which 

includes the transmission of national, cultural and moral values. In the US, this social and 

cultural exchange is perceived as a way to combat parochialism, primarily at the undergraduate 

level (de Wit, 2002).  However, the increased effort toward international student recruitment 

poses other challenges due to the large numbers of students from a small cluster of countries that 

dominate many US campuses and the unwelcoming environment many of them face on US 

campuses (Lee, 2007, 2010; Lee & Rice, 2007). This leads to balkanization and less interaction 

with individuals from the host country weakening the opportunity for cross-cultural exchange. 

Access to study abroad in the US from all student demographics has also been a challenge with 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
24 

 
 

the trend toward students from middle to upper class sectors who are primarily white (IIE, 2016; 

Salisbury, Paulsen, & Pascarella, 2011). Therefore, though study abroad experiences are 

considered beneficial for students, it only works if they can gain access.  

Another dilemma facing study abroad students at US institutions of higher education stems 

from the increasing prevalence of English in teaching and research worldwide. Currently, many 

study abroad programs developed by US institutions of higher education do not require students 

to have a command of the local language and they often attend classes with other English 

speakers. Additionally, students tend to study abroad on short-term programs surrounded by 

fellow citizens with home university faculty who are experts in their field, but not necessarily in 

cross-cultural training (Brubaker, 2007). These trends limit the amount of time students have to 

engage with the local community.  The premise behind this rationale is to positively influence 

the individuals before they return to their home countries in order to build long-lasting 

relationships and cultural understanding. If the students do not have adequate opportunities to 

interact with members of the host community, or programs do not include a framework to 

intentionally aid students in interpreting cross-cultural experiences, the cultural sensitivity 

impact is lessened therefore weakening the influence of this social/cultural rationale (Brubaker, 

2007; Martinsen, 2011). 

The academic rationale emphasizes that an international approach attempts to prevent 

parochialism in scholarship and research and stimulates critical thinking on issues that affects the 

relations among nations, regions, and interest groups (de Wit, 2002). Topics included in this 

rationale are the extension of the academic boundaries that allows students to learn something at 

another institution that they could not learn at their home institution, institution-building, profile 
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and status, enhancement of quality and international academic standards. In support of the 

academic rationale, the development of transnational partnerships and global networking among 

higher education institutions has been emphasized through governments, professional 

organizations, and other research consortia (Green & Gerber, 1996; Li & Chen, 2011). Through 

these partnerships and networks institutions of higher education have the ability to expand the 

scope of their teaching and research, identify new funding sources, and learn from others in the 

field. These connections create new opportunities for faculty, scholars and students through 

study, research, or other cross-border education programs, which also involve challenges such as 

identifying intellectual property rights regarding ownership of new research and reviewing 

export control regulations that indicate who can access certain types of information. Other 

tensions include differing priorities and meeting the needs of the local community (Rumbley et 

al., 2012), as well as the distribution of opportunities and knowledge within and across 

partnerships (Maringe & de Wit, 2016).  

The types of institutions involved in the partnerships also play a significant role in the 

communication flow and knowledge sharing that takes place (Li & Chen, 2011; Tedrow & 

Mabokela, 2007). This has influenced the need for increased emphasis on quality and selectivity 

when it comes to collaboration. Meeting new quality assurance and accreditation regulations is 

critical when pursuing such academic partnerships. Generally, it is touted that academic 

collaboration beyond borders advances an institution’s placement in the global arena and 

supports the desire to achieve world-class status, but the opposite could occur if the transnational 

partnership is not well-vetted at the start.  At a global level, this competition to achieve world-

class status exacerbates the dominance of specific influences and the gaps between those 
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institutions that are well-established and well-resourced and those that are not (Li & Chen, 2011; 

Rumbley et al., 2012).  Essentially, the academic rationale emphasizes that in order to remain 

competitive institutions must extend beyond their traditional boundaries and pursue opportunities 

for collaboration with other institutions abroad. In this way, higher education institutions can 

provide access to new opportunities for knowledge sharing, research, and mobility for both 

students and scholars.  The challenge then becomes; can higher education institutions maintain 

an equitable distribution of desired outcomes to all partners involved?  

When considering these rationales, it is also important to take into account the level of 

different actors nationally and institutionally (Knight, 2012; Li & Chen, 2011). National actors 

are focused on nation building through strategic alliances and commercial trade. Through these 

models, they are addressing human resource development and social and cultural development 

(Knight, 2012). Institutional actors are focused on strategic alliances as a way to enhance 

knowledge production, generate income, improve international branding and rankings, and 

provide opportunities for student and staff development (Hudzik & Stohl, 2012; Knight, 2012). 

Though there is overlap in these motivators, the respective actors must be intentional in their 

actions in order to synchronize national and institutional priorities and activities. Beck (2012), 

introduces the term ‘eduscape’ or the multi-flow of various elements such as cultural, social, 

political, and economic as an alternate way to consider internationalization. In this way 

internationalization expands beyond an infusion of intercultural exchanges between higher 

education institutions, to a more dynamic flow of internationalizing forces (Beck, 2012). 

National Context  
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The focus on internationalization of higher education in the US has resulted in the 

introduction of several national initiatives in recent years. In November 2012, the US 

Department of Education (DoED) released its first-ever five-year international strategy, 

Succeeding Globally Through International Education and Engagement. This document outlines 

two national strategic goals: strengthening US education and advancing the nation’s international 

priority (DoED, 2012). The four main priorities are to provide: 1) a world-class education for all 

students; 2) global competencies for all students; 3) international benchmarking and applying 

lessons learned from other countries; and 4) education diplomacy and engagement with other 

countries (2012). The focus is on developing core competencies, such as critical thinking, 

intercultural communications skills, and advanced skills in science, technology, engineering and 

math (STEM). As such, this document signifies the first integrated, systematic call to action by 

the DoED for higher education institutions to internationalize their campuses in order to achieve 

these goals.  

Meanwhile, several other national initiatives also focus on increasing global opportunities for 

students through transnational partnerships. One example is the 100,000 Strong Initiatives in 

China and the Americas launched by the US Department of State (DOS) respectively in 2010 

and 2011. The goal of these initiatives is to increase student mobility between the US and these 

partner countries to create opportunities for students to interact with each other. The Chinese 

government strongly supported the 100,000 Strong in China initiative and committed 10,000 

“Bridge Scholarships” for American students to study in China (DOS, 2014). Competitive grants 

have been made available to support the 100,000 Strong in the Americas initiative (2014). Other 

initiatives include the 2008 US – Brazil Joint Action Plan to Eliminate Racial and Ethnic 
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Discrimination and Promote Equality, which is aimed at increasing “collaboration by sharing 

best practices, resources, and information to address issues related to racial equity and a variety 

of fields, including education” (DoED, 2012). The Obama-Singh 21st Century Knowledge 

Initiative in November 2009 was created to fund institutional partnerships between Indian and 

US institutions of higher education, through faculty exchanges, as well as through research and 

innovation. These partnership programs engage faculty and students in the priority areas of food 

security, climate change, sustainable health and public health. This initiative was supported by 

competitive grants co-funded by both countries.  In 2015, the US-Russia University Partnership 

Program was launched to develop new bilateral partnerships that focus on mutual cultural and 

academic collaboration between higher education institutions in Russia and the US. This 

program is implemented by the Eurasia Foundation and National Training Foundation with 

funding from DOS. Finally, the DoED also has bilateral agreements with eleven countries 

around the world. The ones with Spain and Mexico, for example, focus on key education issues, 

such as facilitating the students’ learning of Spanish in the United States and English in Spain 

while the collaboration with Mexico fosters dialogue between policymakers specifically 

regarding efforts to improve the quality of education for binational migrants (DoED, 2012). The 

overarching goal of all of these initiatives is to create opportunities for cross-cultural exchange, 

whether at home or abroad, and to develop long-lasting partnerships between institutions and 

students that will become the leaders in their home countries over time.  

With these initiatives, the DoED and DOS have elevated the rhetoric surrounding 

internationalization, but provided limited human or financial resources or incentives for higher 

education institutions to pursue internationalization. Instead, resources for key programs such as 
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the International Education and Foreign Language Studies, which includes the flagship Title VI 

and Fulbright-Hays programs that forms the vital infrastructure of the federal government's 

investment in the international service pipeline, was cut by 44 percent between 2011 – 2014 

(Alliance, 2014). The 2014 budget proposals included a reallocation of $30.5 million, or roughly 

13.5 percent of resources, from the Fulbright Program budget to support new program initiatives 

focused on South-East Asia and sub-Saharan Africa (FulbrightAssocation, 2014; IIE, 2013). In 

addition, none of the eleven national bilateral cooperation agreements have any financial 

resources allocated to them and many of the federal grant initiatives have not received any 

additional funding to support new grants moving forward. This reflection of good intentions with 

no financial backing weakens the credibility of the initiatives and their potential success in the 

long run. 

Trends at Institutions of Higher Education in the US  

Beginning in 2001, the American Council on Education (ACE) started conducting an 

assessment of internationalization trends at higher education institutions in the US called, 

Mapping Internationalization on U.S. Campuses (ACE, 2017). The survey is distributed every 

five years as part of a longitudinal study focused on tracking the current trends related to the 

internationalization of higher education institutions in the US between 2001 and 2016. The 

findings represent a shift toward increased support for internationalization, but they also 

demonstrate that, overall, institutions in the US are not well-positioned to implement the current 

national international education goals of strengthening US education and advancing the nation’s 

international priority.  Results indicated that that internationalization has accelerated on US 

campuses in recent years (ACE, 2012, 2017). The presence of internationalization plans, or 
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campus-wide guidelines or policies, which outline strategies institutions will undertake to 

achieve internationalization increased slightly from 23 percent in 2006, to 26 percent in 2011, to 

27 percent in 2016 (2012, 2017). The results varied by institution type, but all showed upward 

trends since the inception of the study in 2001. The study also found that in 2011 and 2016 

approximately half of the institutions indicated that their mission statement referred to aspects of 

internationalization, such as international or global education, and that these aspects of 

internationalization are among the top five priorities in their current institutional strategic plans 

(2012, 2017). The common approach used by higher education institutions to implement 

internationalization plans is to pursue a myriad of entrepreneurial initiatives including: targeted 

international student recruitment; the merger of curriculum and modes of teaching with other 

institutions abroad; the development of alumni networks; and the pursuit of transnational 

partnerships such as international joint or dual degrees (Deschamps & Lee, 2014). The challenge 

is to successfully connect these initiatives to the growing number of institutional and national 

strategies for internationalization. When it comes to increasing engagement with other countries, 

the tactic attempted most often is to pursue transnational partnerships.  

Transnational Partnerships 

Types and Activities 

According to Kinser et al. (2009), there are three primary elements to partnerships, 1) 

involvement with an entity outside the formal organizational structure of the institution, 2) a 

spirit of cooperation, and 3) a common goal or completion of a specific project that involves 

actions that result in concrete benefits for the partners. Partnerships exist on a continuum and 

include a wide range of activities and level of involvement from various types of institutions. 
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Partnering with institutions of higher education, corporations, and non-governmental 

organizations is one way institutions of higher education are positioning themselves to better 

serve students, enhance research, share knowledge and resources, and meet public needs (Kinser 

et al., 2009; Maringe & de Wit, 2016; Sutton, 2010). Sutton (2010) describes the shift from 

higher education institutions’ partnerships being purely “transactional” in nature to becoming 

“transformational” mechanisms of internationalization.  Transactional partnerships  are those in 

which resources are exchanged in clearly specific fashions and are not necessarily tied to any 

strategy, whereas transformational partnerships are usually tied to a specific strategy, aimed at 

developing common goals and projects over time, utilize a combination of resources from all 

partners involved, focus on expanding over time, and are relationship orientated (Sutton, 2010).  

Both types of partnerships are important, and there is interplay between the two, but 

transformational partnership development across sectors and national boundaries has become a 

key internationalization tactic for higher education institutions in the US.   

Many different types of activities are pursued through transnational partnerships in higher 

education such as faculty and scholarly exchange for joint research and collaborative teaching, 

student mobility programs such as study abroad, internships or service learning, capacity 

development projects, off-shore programs or satellite campuses, or joint or dual degree 

programs. This wide range of activities provides platforms for mobility of faculty, students, 

administrative employees, and sometimes contracted personnel from affiliated partners. When 

transnational partnerships involve additional external entities beyond the higher education 

institutions, such as corporations, non-governmental agencies, or state or national organizations 

or ministries, there may be other mandates or requirements to take into consideration (Li & 
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Chen, 2011). These mandates or requirements may enhance or jeopardize the relationship 

between the higher education institutions by placing an undue burden or unrealistic expectation 

on the partnership parameters. However, they may also provide the necessary resources to 

support the partnership initiative. Without a clear policy framework on how to use such external 

provisions, there are many unanswered questions on how such provisions will be regulated 

(Rose, 2010). Rose (2010) also points out that the tension between providing free access to 

quality education, which is portrayed as the responsibility of the state, and non-state providers’, 

whose primary motive is to influence federal or state activity to meet their objectives, creates a 

potential adverse consequence for equity related to partnerships when access to certain non-state 

providers is constrained by who is able to pay.  

Despite this dichotomy, institutions of higher education in the US continue to seek out and 

compete for these externally funded transnational partnership opportunities in order to: 1) 

generate economic resources that are otherwise not available through state or federal resources or 

from within the institution; 2) break into a niche market or research area that fills a need not 

currently being met by one institution alone; or 3) to work collaboratively to solve global grand 

challenges such as issues of environmental change and sustainability, hunger and poverty, 

preventing nuclear terror and war, or engineering for clean water, food security and global 

health. 

Factors and Strategies  

In order to develop transnational partnership initiatives that support institutional and national 

strategies for internationalization, understanding the motives of each partner is critical (Altbach 

& Knight, 2007; Green & Gerber, 1996; Kinser et al., 2009; Llaneza & García-Canal, 1998; 
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Rose, 2010; Seitanidi, Koufopoulos, & Palmer, 2010).  For-profit institutions and institutions 

experiencing financial turmoil often see internationalization strategies as a way to bring in 

increased revenue, while non-profit, research or service-focused institutions may be additionally 

motivated by increasing research, knowledge capacity and cultural understanding (Altbach & 

Knight, 2007). Understanding these differences at the onset of a new initiative is essential in 

order to ensure all participating institutions’ needs and goals, as well as local or regional needs, 

meet more than just one-sided economic goals.  

In addition to understanding motives, organizational characteristics and the history of 

interactions between the partners are critical factors that indicate the potential for success when 

seeking transformative social change (Seitanidi et al., 2010). In order for positive 

transformational change to occur, the partners can benefit from conducting an internal evaluation 

of these factors during the initial formation stage of the partnership. This evaluation allows for 

the consideration of the transformative potential of the partnership according to three indicators, 

“the transformative capacity, the transformative intention, and the transformative experience of 

the partners” (Seitanidi et al., 2010, p. 140). This evaluation process aids in the development of a 

congruent set of principles based on mutual benefit.  

Other factors that affect the success of partnerships include communication, trust, 

commitment, and culture (Green & Gerber, 1996; Heffernan & Poole, 2005). These factors lay 

the foundation for relational interactions between the partners such as how conflict is handled 

and how the partners move forward when faced with adversity. According to Heffernan and 

Poole (2005), effective communication is described as the sharing of meaning and timely 

information using formal and informal means. Effective communication leads to trust, or the 
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belief that another party’s motives and intentions are honorable and they will behave with 

integrity. There are various types of trust namely, contractual trust or adhering to written or 

verbal contracts; competence trust, which refers to the expectation that a partner can perform at a 

set level; and goodwill trust, which demonstrates a mutual expectation of honesty between the 

partners involved (Sako,1992 as cited by Heffernan & Poole, 2005). The third factor, 

commitment, refers to a desire to develop a stable relationship, a willingness to make short-term 

sacrifices to maintain the relationship, and a confidence in the stability of the relationship. 

Different forms of commitment exist; affective commitment is the positive regard associated 

with continuing the relationship; and calculative commitment, measures the costs associated with 

leaving or breaking the partnership (Mathiew and Zazac, 1990 as cited in Heffernan & Poole, 

2005).   

The fourth factor, culture, refers to the contextual significance between the partners. Culture 

sets the context for how the partners establish effective communication, trust, and their overall 

commitment to the partnership. There are many definitions for culture that have been introduced. 

Broadly, culture has been defined as “the collective programming of the mind which 

distinguishes the members of human groups from another” (Hofstede 1984 as cited by Heffernan 

& Poole, 2005, p. 229).  This definition focuses on the internal understanding of how individuals 

may be distinguished from each other, however it does not address the external factors that 

constitute university culture.  According to Sporn (1996), university culture is influenced both by 

university structure and the external environment. These factors impact the beliefs, values, and 

attitudes embedded in the university culture. In turn, the beliefs, values, and attitudes are 

indicators of how a university will function, or adapt, under different circumstances. A key 
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indicator of how successful a transnational partnership will be relates to the adaptability of the 

university culture toward the goals of the partnership and how those goals relate to the 

prioritization of various demands on the insitution (Gumport & Sporn, 1999; Sporn, 2001). 

Sporn (1996) introduces the concepts of strength (weak or strong) and orientation (internal or 

external) to assess how university culture influences responses to different opportunities. 

Strength applies to the level of congruence between the values and goals of the members of the 

institution, the hierarchical integration, and the strategies. Orientation refers to the focus of the 

values, attitudes, beliefs and patterns of behavior of the members of the institution (Sporn, 1996). 

Therefore, the individuals involved in transnational partnerships are influenced by their own 

personal internal culture, such as identity, experiences, and perspectives, as well as the university 

culture in which they are immersed. The tensions, misunderstandings, and disappointments that 

arise as a result of these national and organizational cultural differences are portrayed in many of 

the transnational partnerships that involve institutions in the US with institutions in both 

developed and developing countries (Altbach, 2004; Llaneza & García-Canal, 1998; Tedrow & 

Mabokela, 2007). Research has also indicated that differences in organizational culture were 

oftentimes more challenging, and more important, than differences in national cultural identity 

(Heffernan & Poole, 2005). In transnational partnerships, these organizational and national 

cultural differences, coupled with increased imbalance of equity in partnership ventures, present 

underlying challenges that may be invisible to the respective partners initially.  

A study conducted by Llaneza and García-Canal (1998) analyzed two different databases that 

collected information on joint ventures pursued by Spanish firms. They found that there were 

differing motives for international and domestic ventures. An organization was more likely to 
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pursue an international venture in order to pursue multiple activities in a new market whereas 

domestic ventures focus on restricting competition and facilitating technology transfer (Llaneza 

& García-Canal, 1998). When applied to transnational partnerships in higher education, this 

entrepreneurial focus on growth and economic development with transnational partnerships may 

differ from the motive and needs of the international partner institution. Unless the needs of the 

international partner institution are also met, the partnership runs the risk of being unequal and 

unsuccessful in the long-run. Despite the differing motives, needs, and overall imbalance of 

equity globally, pursuing transnational partnerships remains a major focus of current 

internationalization efforts at institutions of higher education. 

International Joint and Dual Degree Programs  

One example of a transformational transnational partnership that involves a deep 

commitment on behalf of partners is the emergent number of international joint and dual degree 

programs (Bhandari & Blumenthal, 2011; Knight & Lee, 2012; Lane & Kinser, 2014). 

According to the ACE (2014), an international joint degree is defined as, “a degree program that 

is designed and delivered by two or more partner institutions in different countries issuing a 

single qualification endorsed by each institution” whereas an international dual degree 

(sometimes referred to as a double degree) is defined as “a degree program that is designed and 

delivered by two or more partner institutions in different countries where a student receives a 

qualification from each of the partner institutions”.  Knight and Lee (2012) define an 

international dual or “double” degree slightly differently as “a program [that] awards two 

individual qualifications at equivalent levels upon completion of the collaborative program 

requirements established by the two partner institutions” (p. 345). They then introduce a third 
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program type, a consecutive degree program, and define it as a program that “awards two 

different qualifications at successive levels upon completion of the collaborative program 

requirements established by the partner institution” (Knight & Lee, 2012). This distinction, 

though important, is not widely reflected in the current literature or research on international 

joint/dual degree programs nor has it been adopted by practitioners. For the purposes of this 

study the ACE definitions will be utilized.  

Implementing an international joint or dual degree program involves collaboration with 

internal and external constituencies connected to the partner institutions over an extended period 

of time and results in a product that binds the partner institutions together for the long-term. 

Proponents of international joint and dual degree programs focus on the benefits to students and 

the respective communities in which they exist and advance scholarly teaching and research over 

time created by combining expertise from both partners (Green & Gerber, 1996). Developing 

international joint and dual degree programs includes elements of several transactional 

partnerships such as teaching and scholarly collaboration, sharing of curriculum in order to 

advance the field of study to a new area, and student mobility abroad for study and possibly 

research.  But, it becomes a transformational partnership due to the focus on developing a 

common goal over a longer period of time, the willingness to combine resources to ensure the 

program’s success, and the relational orientation of the partnership. The inherent nature of 

international joint/dual degree programs is focused on a long-term commitment between the 

higher education institutions and the faculty and students that are engaged in them. This type of 

transnational partnership is influenced by many challenges such as lopsided economic benefits 

and student mobility and the perception of double-dipping and receiving two degrees for the 
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same body of work. It is also affected by challenges related to organizational and cultural 

differences, accreditation requirements, and conflicting motives. But despite these challenges, 

developing international joint/dual degree programs is a goal included in many 

internationalization strategies at higher education institutions in the US as depicted in the reports 

released by the Institute for International Education (IIE) in 2008 and ACE in 2014, two 

organizations that follow higher education trends and issues and work to advance programs that 

strengthen the higher education community and  influence public policy through advocacy, 

research, and program initiatives.  

International Joint and Dual Degree Trends  

The two studies undertaken by IIE in 2008 and ACE in 2014 demonstrate the trends related 

to the increased development of international joint/dual degree programs, the disciplines studied, 

student enrollments, and home countries of partner institutions have continued since 2008. They 

indicate that though the rhetoric from the leadership at the institutional level demonstrates 

support for this internationalization tactic, there is not much understanding about international 

joint/dual degree programs from the faculty and few institutions have actual policies, procedures, 

and financial resources in place to support them.  Results demonstrate that European Union (EU) 

higher education institutions are twice as likely to offer international joint/dual degree programs 

as US higher education institutions and that dual degrees are more common than joint degrees 

overall (ACE, 2014; Kuder & Obst, 2009). Both EU and US higher education institutions were 

more likely to have joint/dual degree programs with European institutions (ACE, 2014; Kuder & 

Obst, 2009).  The most common disciplines where joint/dual degree programs are occurring are 
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business and management, engineering, physical and natural sciences, social sciences, 

communications, and law (ACE, 2014; Kuder & Obst, 2009).  

When it comes to student participation in joint/dual degree programs, both EU and US 

institutions reported that European students participate in the programs in higher numbers than 

US students. The transfer model where students begin their studies at home and then transfer to 

one or more of the participating institutions is the preferred model followed by the cohort model 

where a group of students progresses through the joint or dual degree program together  (Kuder 

& Obst, 2009). In 2014, enrollment trends indicate that a majority of the programs enroll only 

non-US students, followed by a mix of US and non-US students. A limited number of programs 

enroll only US students (ACE, 2014). Finally, the funding models reported by the participants 

varied greatly. EU higher education institutions rely on university budgets and external sources 

with fewer resources from student fees while US institutions rely on student fees and some 

external sources and even fewer resources from university budgets (Kuder & Obst, 2009). 

Overall, developing such a program between institutions in different countries has many levels of 

complexity and requires support and coordination at multiple levels at each of the respective 

institutions involved. There are many challenges to solidifying multi-level, and sometimes 

external, approval including assessing the target goals, articulating the counting of credits, 

matriculating students into the program, and determining how to award one or two separate 

qualifications for such novel collaborative programs (ACE, 2014). 

 When it comes to countries selected for collaboration, with the exception of Turkey, the 

countries in both reports represent key countries for student mobility in the US with China and 

South Korea being in the top three senders of students to the US followed by Mexico in the top 
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ten, and Spain, France and Germany being top destination countries for US students (IIE, 2014).  

The fields of business and engineering are also the leading fields of study for international 

students in the US (IIE, 2014). These trends suggest that international joint/dual degree programs 

may be being utilized as a new form of student recruitment for US higher education institutions 

rather than as a transformational partnership model that benefits students and the respective 

communities in which they exist or advances collaborative scholarly teaching and research.  

International Joint and Dual Degree Research 

Current research on international joint/dual degree programs are mostly focused on programs 

developed outside the US. This research from other world regions suggests that the integration of 

real-world job skills leading to unique career benefits for students is not necessarily an outcome 

of the completion of international joint and dual degree programs (Bileviciene & Gintare, 2013; 

Culver, Puri, Spinelli, DePauw, & Dooley, 2012; Russell, Dolnicar, & Ayoub, 2008). It also 

indicates that many employers are not clear on the benefits of the international joint and dual 

degree programs on student learning (Bileviciene & Gintare, 2013; Culver et al., 2012). The 

motives of the institutional partners, as well as the students who pursue the programs and 

employers that hire them, are essential to consider when developing a new program, but they are 

often not consulted during the development phase (Culver et al., 2012; Dukhanov, 

Krzhizhanovskaya, Bilyatdinova, Boukhanovsky, & Sloot, 2014; Dvoretsky, Dvoretsky, & 

Dvoretskaya, 2013; Kuproyanov & Kozlova, 2013; Russell et al., 2008).   

Other research suggests that the purpose behind creating such degrees is not always clearly 

stated (Delisle, 2009) and there is concern regarding credential inflation or degree mills being 

created as a result of “double dipping” and awarding two degrees for the same body of work 
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(ACE, 2014; Knight, 2011). Another concern is that of brand dilution which occurs when the 

transnational partnership is imbalanced due to different levels of prestige or rankings 

institutionally or in the desired field of study (ACE, 2014). No current research was found that 

separates international consecutive degree programs from international joint and dual degree 

programs which is an indication that international consecutive programs are often considered 

another form of dual degree rather than their own separate program type. Knight and Lee (2012) 

caution that it is important that these programs be differentiated from the other types as they link 

two academic programs and ensure that the completion requirements for the first program align 

closely with the prerequisites for the second program resulting in two different levels of 

qualifications, but the vast array of literature and research does not reflect this distinction.  

Research does indicate that participation in an international joint and dual degree positively 

influences the development of intercultural skills and language skills (Bileviciene & Gintare, 

2013; Culver et al., 2012; Russell et al., 2008). In one study of students who have pursued a dual 

bachelor’s degree at a higher education institution in Australia, results indicated that a majority 

of respondents indicated that participating in an international dual degree program broadened 

their perspective/knowledge and proved useful at work or made them more competitive (Russell 

et al., 2008).  When asked what was missing from their degree the top responses were lack of 

real world job skills followed by lack of integration (Russell et al., 2008). Another study of 

international joint and dual degree programs from the perspective of information technology 

employers in Europe indicated that the top two positive outcomes of interest to the employers 

were intercultural skills and foreign language skills followed by promotion of creativity and 

innovativeness and the combination of information technology fields with other fields 
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(Bileviciene & Gintare, 2013). These skills were helping the employers expand into new job 

markets and to deal with the information technology challenges faced in other disciplines. But 

when asked if the joint degree gives an advantage to applicants when being considered for a 

position, the response was almost evenly split between the respondents who felt it was 

advantageous to those who did not (Bileviciene & Gintare, 2013).  

Research on three Russian institutions indicates several challenges they experienced when 

pursuing international joint and dual degree programs with European institutions after 

acceptance into the Bologna process (Dukhanov et al., 2014; Dvoretsky et al., 2013; Kuproyanov 

& Kozlova, 2013). Challenges arose due to differing motives, different education systems, issues 

of credit conversion, and language barriers. However, participants commented that from their 

perspective, the long-term benefits to students and institutions from developing international 

joint and dual degree programs are worth the effort of tackling administrative and programmatic 

challenges. The sentiments indicate that it is believed that international joint/dual degree 

programs will allow them to modernize the structure and management of higher education 

institutions (Dvoretsky et al., 2013) and allow students the opportunity to have access to experts 

in the respective disciplines while also experiencing the benefits of studying in a different 

country (Dukhanov et al., 2014). However, these studies reflect only institutional challenges and 

perspectives and give no reference to other challenges that may be faced by students or the 

considerations of future employers.  

The benefits of international joint/dual degree programs must be explored from the 

perspectives of students, faculty, employers and alumni (Culver et al., 2012). Alumni of selected 

dual degree Engineering programs who were employed, indicated that a vast majority would 
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recommend their dual degree program to others, felt their degree program had helped them 

obtain their current position, and that they were personally satisfied with their job (Culver et al., 

2012). When probed further in person, however, conflicting sentiments were expressed. The 

alumni indicated that there was no real increase in their marketability due to the fact that 

employers did not understand the dual degree program fully. Overall, they found the experience 

to be very valuable, but were not sure that the benefits of the program outweighed the extra costs 

(Culver et al., 2012).   

A majority of employers who had hired alumni of one of these dual degree Engineering 

programs were also satisfied and indicated that they felt graduates of the program are preferable 

to graduates of a program that does not have an international component. Over 83 percent agreed 

that a collaborative engineering graduate degree where student study at a campus in Europe and 

a campus in the US has a greater value than a conventional engineering degree without the 

international component (Culver et al., 2012). In person with employers however, there was a 

lack of clarity on what constitutes a dual degree and whether it is perceived to provide an 

advantage to applicants. They expressed concern that these applicants may be more transient and 

looking for jobs that require more travel and included more challenging jobs than they could 

offer (Culver et al., 2012). Ultimately, the employers indicated that since it is such a new 

phenomenon, stronger relationships between them and higher education institutions would help 

to educate both groups on the utility of these programs (Culver et al., 2012).   

The faculty in this study unanimously expressed that international joint/dual degree programs 

were a benefit to students in their focus group. Faculty members believed that graduates would 

have an increased level of self-confidence, be globally competent, have advanced language and 
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intercultural skills, be exposed to flexible learning strategies and diverse research. There was 

direct mention of specific job related skills that would be developed as a result of the dual 

degree. They thought it was likely that the students would be more marketable to employers as a 

result of these traits, but had no data to support this claim (Culver et al., 2012).  

Finally, in further discussion with current students, it was discovered that their primary 

interest in pursuing the program was to travel and experience another culture. Their motivation 

was not job oriented, but rather a desire to have a significant international experience where they 

would learn a new language and immerse themselves in a different culture. In this way, they 

would develop lifelong skills of self-reliance and confidence (Culver et al., 2012).  This 

motivation echoes the sentiments expressed by the faculty and alumni regarding the social and 

emotional skills, not specific job-related skills, which are developed as a result of participating in 

this program. This finding demonstrates the importance of understanding motives and desired 

outcomes from various constituents.  

Overall, this inconsistent and limited research on international joint/dual degree programs 

spanning various geographic regions calls for more empirical study of the development of 

international joint and dual degree programs between higher education institutions in different 

countries. The intent of this study is to contribute to this research by studying the motives, 

desired outcomes, and university culture related to the pursuit of transnational partnerships 

through the use of international joint/dual degree programs from the perspective of public higher 

education institutions in the US.    
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Higher Education Systems 

Several higher education systems have been discussed in the literature, most notably higher 

education as a sieve, incubator, temple and hub (Maringe & de Wit, 2016; Stevens et al., 2008). 

First, drawing from previous research in sociology rooted in Weber’s research on educational 

stratification, class and power, Stevens et al. (2008) preview higher education as a sieve by 

emphasizing the role of higher education in the process of social stratification. In this way higher 

education is depicted as a system for perpetuating existing social status and therefore the 

distribution of power between the classes. As an incubator, higher education is portrayed as a 

place where networks are developed that serve as an incubator for social reproduction via 

relationships that influence a variety of lifelong decisions including future jobs, marriage 

partners, homes, and schools are determined (2008). The temple analogy pertains to higher 

education as the production of the best and brightest citizens that in turn produce complex 

knowledge for the society at large. In this way, higher education is portrayed as the “secular 

temple of modern society” (Stevens et al., 2008, p. 134). It is regarded with a sense of prestige 

and sanctity. Finally, as a hub, higher education is paradoxically seen as a structural system that 

connects the most important sectors of society such as the economy, the labor market, the 

training area of the professions, the family, and philanthropy (Stevens et al., 2008). All of these 

metaphors support the viewpoint of higher education as system that supports and sustains 

existing class constructs.  

When considered in the context of transnational partnerships, Maringe and de Wit (2016) 

consider these systems through the perspective of interactions between institutions in the global 

north and the global south. The economic disparities between many institutions in the global 
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north and global south introduce different motives, desired outcomes and strategies. As sieves, 

higher education institutions in the global north aggressively recruit top talent from around the 

world, are very specific when selecting transnational partners, and typically dominate the rules of 

engagement with institutions in other countries (2016). The incubator system allows 

transnational partnerships to bring together top scholars with specific knowledge content to 

address comparable challenges, and they use awarded funding from agencies primarily in the 

global north to outline the terms of engagement. Transnational partnerships engagement in 

higher education as a temple demonstrate the power of higher education institutions in the global 

north as dominating those in the global south through the processes of capturing, preserving and 

disseminating knowledge according to the accepted protocols of institutions in the global north 

(2016). Finally, as a hub transnational partnerships are pursued due to the recognition that higher 

education institutions can no longer be successful operating on their own. Therefore, 

internationalization strategies are encouraged and adopted by higher education institutions who 

come together in networks or consortia to generate knowledge. These networks tend to be 

organized by the global north and encourage institutions in the global south to adopt similar 

practices that may or may not be relevant to their regional or local context (2016). In this way, 

inequity and the dominance of the global north in higher education is perpetuated. 

Conceptual Frameworks 

When exploring the motives, desired outcomes, and university culture related to the 

pursuit of transnational partnerships, the impetus behind the US international initiatives that have 

been introduced on a national level must be considered. Global interdependence is affecting the 

way virtually all governments think about international relations and practice diplomacy 
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(Talbott, 1997). For many countries, there is also an explicit economic dimension related to the 

recruitment of international students in that they are perceived as a commodity in the higher 

education industry. Given the fact that many partnerships are imbalanced by nature due to the 

uneven distribution of resources globally, it is important to consider the motivations behind each 

of the higher education institutions involved in the partnership within the broader frameworks of 

academic capitalism (Slaughter & Rhoades, 2004) and university culture typology (Sporn, 1996).  

Academic Capitalism 

Academic capitalism is described as “institutional and professorial market or marketlike 

efforts to secure external moneys” (Slaughter & Leslie, 1997, p. 8). These moneys can be in the 

form of “external grants and contracts, endowment funds, university-industry partnerships, 

institutional investment in professors’ spinoff companies, or student tuition and fees” (p. 11). 

Market behavior includes for-profit activity on behalf of the institution, such as the sale of 

products or services, patenting, university-industry partnerships with a profit component, and 

spin-off companies, whereas marketlike behavior is revealed when institutions of higher 

education compete for funds from external resources (Slaughter & Leslie, 1997). Borrowed from 

the business sector, these behaviors have been heavily utilized in higher education over the last 

three decades as a result of the shift to a more market based economy in the 1970’s.  As 

institutions of higher education shift their focus to the external market to make up for lost 

revenue from the federal and state governments, they move farther away from what Slaughter 

and Rhoades (2004) describe as the public knowledge/learning regime, or one that sees higher 

education as a public good, and closer to the academic capitalist knowledge/learning regime, or 
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one that sees higher education as a private good. In their struggle to navigate these two regimes, 

academic capitalism has become standard practice for institutions of higher education. 

Institutions of higher education have a unique relationship with the new economy 

because they also contribute to its development (Slaughter & Rhoades, 2004). Prices have been 

attached to things that were once free, new interstitial units and specialized managerial 

professional have been introduced, and institutions are charging more for items or services that 

were once subsidized or provided at cost (Slaughter & Rhoades, 2004). Faculty and academic 

departments market their knowledge and programs as distinct products and services. New on-line 

programs, certificates, special faculty-led study programs, international joint/dual degree 

programs, and selling content of academic courses are all examples of how institutions of higher 

education participate in the new economy. This market like or “neoliberal” approach exhibited 

by institutions of higher education has transformed institutions into businesses. Neoliberalism 

promotes privatization and deregulation, cuts public expenditures for social services, and 

eliminates the concept of serving the public or social good. It liberates businesses from any 

governmental control. In this way, academic departments tap into new audiences and generate 

new, deregulated revenue streams. These new revenue streams allow faculty to do create new 

programs and conduct new research, often with few restrictions. Slaughter and Rhoades (2004) 

describe the new economy as treating knowledge as a raw material while responding to the need 

to produce educated workers. In turn, students become consumers caught in a neoliberal 

paradigm.  

The implication is that universities are now adjusting their organizational infrastructure in 

order to support these entrepreneurial efforts and are marketing to students in ways that serve 
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their own interests (Slaughter & Rhoades, 2004). No longer are institutions solely focused on 

educating the next generation to continue the pure academic mission of teaching and research 

and the pursuit of knowledge. They are now doing so through a market driven lens where 

revenue generation plays an integral role in the decision making process and is juxtaposed 

against the concept of education as a public good. In this way, access remains focused on the 

more privileged student populations and less on the students from lower socioeconomic 

backgrounds within the US or abroad.  

 
University Culture 

The university culture typology, as developed by Sporn (1996), emphasizes the unique 

context that exists at each insitution of higher education and describes how the university culture 

influences the long term success of the institutions. University culture is depicted by whether 

institutions are strong and have goal alignment and informal control mechanisms, are 

strategically appropriate and “fit” its context, or are flexible or adaptive to environmental 

changes (Sporn, 1996). The definition of university culture in this typology focuses on the values 

and beliefs of the university members which are developed over time and transmitted through 

language or symbols and influence the decision-making that occurs at the institution. The shared 

assumptions and understandings prevail throughout the community and determine both 

individual and organization behavior (Sporn, 1996). According to Sporn (1996), the primary 

variables of importance included in this typology are the strength and orientation of the 

university culture. Strength refers to the congruence between the values and goals of the 

members, hierarchical integration, and the institutional strategies. Institutions of higher education 

will be either weak or strong. Orientation refers to the values, attitudes, beliefs, and patterns of 
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behavior of the members of the insitution of higher education. Orientation will be either external 

or internal. An internally oriented culture focuses on the internal dynamics of the organization, 

whereas an externally oriented culture emphasizes the external development of the organization 

(Sporn, 1996). The four different types of university cultures are outlined in Figure 1: University 

culture typology. 

 

 

Figure 1: University culture typology, (Sporn, 1996) 

 
The four quadrants of the university culture typology each have unique attributes that pertain to 

the different environments that may exist at institutions of higher education and determine their 

level of adaptability to their environment. They are weak/internal, weak/external, strong/internal, 

and strong/external. The attributes related to each quadrant in this typology as outlined by Sporn 

(1996) are included below.  

Weak/Internal: subcultures with divergent values, beliefs and attitudes exist; the culture 
is dominated by subcultures focusing on internal affairs; university members concentrate 
on their own work, but do not identify with the insitution as a whole; the culture is not 
adaptable to changing conditions on the environment 
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Weak/External: subcultures with divergent values, beliefs and attitudes exist, but they 
are focused on the external environment; activities of the subcultures are not coordinated; 
the institution is still able to adapt to a changing environment, but to be successful a 
strong university culture will need to be developed while the external orientation is 
maintained 
 
Strong/Internal: uniform values, beliefs, and attitudes dominate; groups generally share 
the same patterns of behavior and values concerning internal activities; adaptation to 
external changes is poorly supported by the organizational culture; the culture is adequate 
in stable environments, but it will encounter problems as soon as external changes arise 
 
Strong/External: uniform values, beliefs, and attitudes dominate; activities are 
externally orientated; groups show same patterns of behavior and have the capability of 
reacting flexibly to changes; subcultures can exist, but they are integrated into the 
institution as a whole and are coordinated; institution can reach its goals effectively by 
coordinated activities of the subcultures 
 

The university culture typology is one element that influences the overall level of adaptability of 

institutions of higher education to their external environment (Gumport & Sporn, 1999; Sporn, 

1999, 2001). Defined as the process of responding to some discontinuity or lack of fit that arises 

between the organization and its environment (Cameron, 1984), adaptation influences how 

institutions of higher education in the US will respond when considering opportunities such as 

international joint/dual degree programs.  
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CHAPTER 3: METHODOLOGY 

This chapter will outline the methodological approach used to conduct this study.  First, 

the research questions will be presented followed by an explanation of the methodological 

techniques used to gather information to address the research questions. Next, a discussion of 

how the sample populations included in the study were identified will be discussed. The process 

for data collection and analysis will be presented followed by an explanation on how validity and 

reliability of the data collected will be ensured.  Finally, a statement of the researcher’s 

positionality, a discussion of the study’s limitations, and the significance of the study will be 

outlined. The chapter concludes with a summary of the initial information gathered through a 

pilot study of international office websites of the institutions represented in the study.  

Research Questions 

The purpose of this study was to contribute to the gap in research on transnational 

partnerships involving international joint/dual degree programs by studying the motives, desired 

outcomes, and strategies that higher education institutions in the US employed when 

implementing international joint/dual degree programs. The primary research questions for this 

study were: 

1. What factors are motivating higher education institutions in the US to pursue 
international joint/dual degree programs? 
 

2. What outcomes are sought when pursuing transnational partnerships, such as 
international joint/dual degree programs, with institutions in other countries? 

 
3. How do university structures and cultures influence the strategies used to develop and 

implement international joint/dual degree programs? 
 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
53 

 
 

To analyze these questions, two conceptual frameworks were utilized. First, the theory of 

academic capitalism informed the analysis of research questions 1 and 2 in order to understand 

the main influences propelling institutions to pursue transnational partnerships through the use of 

international joint/dual degree programs. In this framework, Slaughter and Rhoades (2004) 

describe institutions of higher education as more dependent on external resources to compensate 

for the changes in the distribution of fiscal resources from state and federal sources combined 

with rising tuition. With the shift to a focus on entrepreneurialism, this theory holds that 

institutions of higher education have developed interstitial units, collaborated with third party 

entities, and introduced managerial professionals in order to better support entrepreneurial 

behavior. In this way, institutions of higher education use transnational partnerships to position 

themselves competitively in the global market. Next, the university culture typology developed 

by Sporn (1996) informed the analysis of research question 3 to recognize how having a weak or 

strong orientation, and being either internally or externally oriented, influences the ability of an 

institution to develop and implement international joint/dual degree programs. This typology 

allowed for the evaluation of an institution’s internal structure and culture as they influence the 

ability to adapt to changes in the environment when pursuing new program models. 

Approach 

 For this qualitative study, interviews were conducted with professionals in the field of 

international education. Interviews by nature allow the researcher to learn the participants’ views 

on a general topic and allow the phenomenon of interest to unfold according to those views 

(Marshall & Rossman, 2006). Semi-structured, in-depth interviews were utilized in order to 

systematize the questioning but allow for deeper level probing during the interview process. 
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There are three types of in-depth interviews that constitute phenomenological interviewing: 1) 

past experience with the phenomenon, 2) present experience with the phenomenon, and 3) the 

combination of the two which determines the participants’ essential experience with the 

phenomenon (Seidman, 2013).  This study utilized the third type of in-depth interviews by 

combining past and present experiences in order to better understand the participants’ 

comprehensive experience with the phenomenon of developing transnational partnerships 

through international joint/dual degree programs.  

One benefit of conducting in-depth interviews is that it has the potential to yield vast 

amounts of data. In order for this to occur, I was intentional with the questioning in order to 

convey that the participant’s views were valuable and useful (Marshall & Rossman, 2006). In-

depth interviews also allowed for immediate follow up and clarification of information that I did 

not understand initially. A weakness of interviews is that it required full cooperation of the 

participants to be useful. If the participant was unwilling or uncomfortable sharing information, 

the data gathered did not allow me to better understand the phenomenon being studied (Marshall 

& Rossman, 2006).  

Conducting a pilot study allowed me to gather initial information on the context of the 

institutions that have been influenced by the phenomenon (Marshall & Rossman, 2006). I 

reviewed international office websites and any international strategic plans or documents on 

transnational partnerships and international joint/dual degree programs that were publicly 

available on the websites.   
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Sample 

Twenty-three representatives that oversee transnational partnership development, 

including international joint/dual degree programs, at predominantly public, doctoral level, 

research institutions participated in this study. One participant represented a private, doctoral 

level research institution and one participant represented a master level institution. Institutions 

were located across eighteen US states in varying regional geographies as depicted in Figure 2: 

Location of participating institutions in study.   

 

Figure 2: Location of participating institutions in study 

Public, doctoral level institutions were selected due to the fact that nearly half (47 percent) of the 

respondents of the ACE survey on dual and joint degrees from doctoral institutions indicated that 

developing joint/dual degree programs is mentioned in institutional planning documents and that 

procedures are in place to support them. Additionally, a majority of the participants in the ACE 

survey also represented public institutions (62 percent) (ACE, 2014). This is a reflection of the 



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
56 

 
 

influence of diminishing federal and state resources allocated to public, doctoral institutions in 

the US propelling them to seek out new sources of revenue. When coupled with the quest to be 

competitive globally in research and teaching, faculty and staff from public, doctoral institutions 

regularly seek collaboration with scholars from other prestigious institutions worldwide. By 

focusing on one institution type, it also allowed me to concentrate on institutions that are facing 

similar contextual situations in order to identify trends. However, other institution types, 

including a growing number of elite private universities, have also undertaken significant 

initiatives through strategic transnational partnerships as a means to increase global prestige and 

competitiveness.   

Selected representatives held positions that are either directly involved in developing 

international joint or dual degrees, such as administrators that oversee transnational partnership 

development in a central international office or academic college, or senior international officers 

that oversee central international offices and are charged with oversight of the institutional level 

global strategy. The titles of the participants ranged from manager, director, and executive 

director, to assistant dean, associate provost, and associate vice president. All participants were 

involved with oversight of either international partnerships specifically to international education 

or global engagement more broadly. Names of potential participants were gathered in three 

ways. First, names were gleaned from the ACE report on international joint/dual degree 

programs based on participation in the 2014 survey. Second, other participants were referred 

through the researcher’s professional network based upon institution type as well as core job 

functions related to international joint/dual degree programs. This purposeful sampling allowed 

me to identify participants that are actively engaged in this type of program development at 
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public, doctoral level institutions in different geographic regions of the US (Creswell, 2014). 

Thirdly, at the conclusion of each interview, I asked the participant to provide contact 

information for other possible participants. This type of snowball sampling, or sampling that 

builds on connections from the early data collected (Marshall & Rossman, 2006), allowed me to 

identify other participants that work at other US institutions on the development of international 

joint/dual degree programs. Capturing multiple perspectives geographically and by core job 

functions is important in order to better understand the dynamics that occur during the process of 

developing the international joint/dual degree programs in the US. Interviews ranged from 45 to 

75 minutes.  

Data Collection 

Once an individual agreed to participate in the study, I sent additional detailed 

information about the study and a consent form via email. Participants had a choice to participate 

in a one-on-one interview in person at professional conference or via a video or audio call. 

Professional conferences provide a natural setting for institutions of higher education to meet to 

discuss collaboration and transnational partnership development. Having a natural setting is ideal 

because it allowed me to talk to participants within the context where this behavior typically 

takes place (Creswell, 2014). In the end, no in-person interviews were conducted at professional 

conferences due to scheduling conflicts or the fact that interviewees and I were not attending the 

same professional conferences. As a result, all interviews were conducted either by video or 

audio calls using Zoom software.  Interviews were conducted in English and were scheduled at 

the convenience of the participants. 
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When conducting the interviews, an interview protocol was used and the interviews were 

recorded and later transcribed by the researcher. Notes were taken in the event that the 

equipment failed or to capture other noteworthy information (Creswell, 2014). All identifiable 

information was removed once the interviews were transcribed by me and pseudonyms were 

used in the written analysis. The interview protocol, attached as Appendix A, provided a 

systematic framework for the questioning and allowed for in-depth probing in order to allow 

participants to further explain their comments (Creswell, 2014).  As a pilot study, I also reviewed 

participants’ international office websites and materials that outline institutional strategies 

promoting internationalization in order to learn more about the context pertaining to 

transnational partnership development at that institution (Marshall & Rossman, 2006). Public 

information regarding international strategic plans, transnational partnerships, international 

joint/dual degree programs, funding and staff support for the development of these programs, 

and links to institutional level strategic plans or goals that was available on the participant’s 

website was reviewed as part of the pilot study.  

Data Analysis 

The qualitative data gathered in the interviews was coded by me according to the themes 

identified in the conceptual framework of academic capitalism (Slaughter & Leslie, 1997; 

Slaughter & Rhoades, 2004) and the university culture typology (Sporn, 1996) as well as 

categories and patterns that emerged from the interviews and pilot study. Though the conceptual 

frameworks guided the initial codes, I used the information that emerged from the data to modify 

the coding categories as needed in order to uncover underlying themes and allow for immersion 

strategies to unfold (Creswell, 2014; Marshall & Rossman, 2006). This allowed me to organize 
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the data in a systematic way in order to facilitate analysis, yet allowed for editing strategies to be 

utilized as well. Dedoose software was used to compile, code, and organize the data. Using a 

software program was an efficient way to store and organize the data and allowed me the ability 

to locate patterns and themes more readily than hand coding (Creswell, 2014). The goal of the 

analysis was to define critical categories, uncover relationships between the categories, and then 

integrate these findings into a formal interpretation (Marshall & Rossman, 2006).  

The interpretation phase brought meaning and coherence to the themes, patterns, and 

categories in order to tell the story that emerged from the data (Creswell, 2014; Marshall & 

Rossman, 2006). During this phase I searched for alternative meanings and connections between 

the data and connected it back to the conceptual frameworks. The theory of academic capitalism 

allowed for a deeper level of understanding of the external context influencing the institutions 

represented in this study when pursuing transnational partnerships. Additionally, by considering 

the strength and orientation of the internal university culture toward international joint/dual 

degrees, the university culture typology informed the analysis of the participant responses to the 

external neoliberal environment. In this way, I drew from the themes that emerged to build a 

complex analysis of external and internal influences on participants’ behaviors when developing 

and implementing international joint/dual degrees through transnational partnerships.  

Validity and Reliability 

In order to ensure the highest degree of validity possible, I employed strategies to 

maximize the accuracy and reliability of the study. Documenting the steps used throughout the 

data collection and triangulating the data from the pilot study and the interviews allowed me to 

build a coherent justification for the themes that developed in the study (Creswell, 2014; 
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Marshall & Rossman, 1995; Yin, 2014). In terms of the analysis, rich, thick descriptions 

describing the context related to transnational partnership development and international 

joint/dual degree programs at each of the participating US institutions were included.  A coding 

protocol was used to document the steps taken during the coding process so that the rationale 

behind the way data was coded was clearly outlined and demonstrated reliability. In this way I 

developed descriptions and themes that conveyed the perspectives of the participants that 

emerged from the study.  Any discrepant or negative information gleaned from the interviews 

was also outlined in the study as a means to represent varying perspectives on this topic and 

prevent generalizability. Finally, I included self-reflection in the analysis in order to consider any 

bias that I hold on this research topic (Creswell, 2014).  

Positionality 

I have worked in the field of international education at two institutions of higher 

education in the US spanning more than eighteen years. My job functions have included 

responsibilities for advising international students, developing orientation programs and social 

activities for international students, and leading a student leadership training program that 

attracted both international and domestic students. Currently I work with faculty members at a 

public, doctoral institution to pursue transnational partnerships that engage faculty and students 

from both institutions in collaborative programs that span research, study, internships, workshops 

and seminars, and international joint/dual degree programs. As a result of this work, I have 

personal experience with the phenomenon of developing transnational partnerships and 

international joint/dual degree programs. I also facilitate seed-grants that support faculty 

engagement in global activities and participates in the development of institutional 
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internationalization activities.  These experiences provide valuable insight into the field of 

international education, access to a professional network of individuals in the field, and hands-on 

engagement with transnational partnership development. However, it also presents biases that 

may result from my personal experiences at the institutions where I have been employed as well 

as the institutions’ goals, perspectives, and motivations for developing transnational partnerships 

and international joint/dual degree programs. My academic background includes degrees in 

sociology and student development administration in higher education. This background 

provides both academic and administrative perspectives on internationalization and the changes 

that have occurred at higher education institutions in the US over the last two decades. 

Limitations 

A limitation of this study is that is it not generalizable to all instances of the development 

of international joint and dual degree programs, but rather focuses on public, doctoral level 

research institutions in the US. Another limitation may result because I did not personally know 

many of the participants, therefore, participants may not have been as forthcoming with honest 

information. To overcome this limitation, referrals were made and my background in 

transnational partnership development and international education was conveyed as a way of 

gaining credibility with the participants. Participants were also assured that all information 

would remain confidential in order to encourage them to be forthcoming with truthful 

information even if it reflected poorly on their institution or their efforts. The emphasis was on 

the transnational partnerships and institutional motives, desired outcomes, and strategies not on 

the specific institutions or people included in the study. In this way, I built trust with participants 

from the first point of contact.   
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Pilot Study 

As a pilot study, I reviewed participants’ international office websites and materials that 

outline institutional strategies promoting internationalization. Information regarding international 

strategic plans, transnational partnerships, international joint/dual degree programs, funding and 

staff support for the development of these programs, and links to institutional level strategic 

plans or goals that was publicly available on the participant’s website was reviewed as part of the 

pilot study. The results of the pilot study indicated that the primary purpose of the participants’ 

international office websites was to display general information about the central international 

office including the services provided, programs offered, upcoming events, and staff 

information. The information portrayed was primarily intended for the US university’s students, 

staff, and faculty and described existing services, program options, how to participate in 

programs, and how to develop new ones. News stories of existing programs and images of 

students, staff, and faculty engaging in international programs were also included. Out of twenty-

two websites, nine participants’ websites included a link to an institutional level mission or 

strategic plan and seven included an international strategic plan for public viewing. In reviewing 

the seven international strategic plans available on the websites, four mentioned international 

joint/dual degree programs. Three of these four institutions are reputable land grant institutions 

in their respective states. Another combination of three of these institutions were located in a 

similar geographic region of the US. 

With regard to the inclusion of international partnership information, nineteen 

participants’ websites included information on international partnerships which focused on 

general information on how to establish partnerships, forms or templates used when signing 
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partnership agreements, or links to partnership databases which included information on existing 

institutional partnerships. Nine institutions had links to financial resources available to support 

the development of international partnerships.  Only two participating institutions’ websites 

contained all of the information indicated above with the exception of financial resources to 

support the development of transnational partnerships.  The use of the websites varied from one 

institution to the next and there appeared to be little consistency in the format used to present 

information. It appeared that each of the central international offices had autonomy in 

maintaining the information included on the website and how it was presented, though most used 

institutional level branding.  

The results of this pilot study informed my interviews with the participants and allowed 

me to probe my questioning more effectively. They lead me to understand the extent to which 

the institutions were engaged in transnational partnerships and international joint/dual degrees 

and whether they were publicly being touted as a key internationalization strategy for the 

institution. Finally, the results gave me insight as to the focus of the central international office 

such as the staffing, services, and resources available to students, staff, and faculty related to 

transnational partnerships. It is with this understanding that I was better able to explore the 

motivations, desired outcomes, and strategies being used at the universities represented in this 

study during the interview process.  
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CHAPTER 4: RESULTS  

The purpose of this study was to explore how higher education institutions in the US are 

engaging with institutional partners when developing transnational partnerships. Specifically, it 

analyzed the motives, desired outcomes, and strategies utilized when pursuing transnational 

partnerships through the use of international joint/dual degree programs from the perspective of 

international affairs staff members in the US. This study employed the conceptual frameworks of 

academic capitalism (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004) and the university 

culture typology (Sporn, 1996) situating the discussion on the influence of the external 

environment on organizational behaviors in higher education. 

In this chapter, the academic capitalism framework will be applied to research questions 

1 and 2 to analyze the motivations and outcomes sought. In this framework, Slaughter and 

Rhoades (2004) describe academic capitalism and the new economy as resource dependent, 

which means that institutions of higher education are more dependent on external resources to 

compensate for the changes in the distribution of fiscal resources from state and federal sources 

combined with rising tuition. With the shift to a focus on entrepreneurialism, this theory holds 

that institutions of higher education have taken on marketlike behaviors in order to find alternate 

sources of revenue and adapted the organizational infrastructure of the institution to support this 

entrepreneurial behavior. 

 The university culture typology developed by Sporn (1996) will be applied to research 

question 3 on university culture and strategies. This typology allowed for the evaluation of an 

institution’s structure and ability to adapt to changes in the environment.  In this chapter, the four 
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types of cultures outlined in Figure 3: University culture typology, will be used to analyze how 

beliefs, values, and attitudes influenced an institution’s response to the prospect of introducing a 

new program model, in this case, international joint/dual degree programs. 

 
 

Figure 3. University culture typology, (Sporn, 1996) 

  

Research Question 1 

What factors are motivating higher education institutions in the US to pursue international 
joint/dual degree programs? 

The results of this study indicate that the primary factors motivating US higher education 

institutions’ pursuit of joint/dual degree programs abroad include 1) international student 

recruitment, 2) extension of an existing international partnership, and 3) university level strategic 

plans that include internationalization.  
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Recruitment  

When considered through the framework of academic capitalism, recruitment is the 

primary form of entrepreneurial behavior aimed at increasing international student enrollments to 

generate new revenue streams. In this way, developing international joint/dual degree programs 

incentivizes institutions that are striving to have an advantage in the global higher education 

market. International student recruitment is situated in the economic rationale of 

internationalization of higher education, which focuses on development and, consequently, on 

economic growth (de Wit, 2002). As one respondent candidly admitted,  

They attract around 50-60 students a year that matriculate into these programs through 
these dual degree arrangements. So, you know, the harsh reality is that it’s a recruitment 
mechanism. It generates revenue, and for better or worse, that’s part of the reason why 
these are being pursued so readily. (Participant 3) 
 

This focus on international students as a commodity reflects the reality that many public US 

institutions are competing for revenue streams and are developing innovative program models to 

reach new student markets abroad.  

Another respondent recognized the challenges of responding to the many requests for 

international joint/dual degree programs received from non-partner higher education institutions 

abroad that are interested in marketing easy access to a US degree for a lower price.  

The other example I’d like to approach is the request that we have for dual degrees. A 
number of them coming from universities in India or China. I know full well that these 
universities are only requiring this because they want to use this as a marketing argument 
to their students. They basically want to say to the pool of students if you come to us you 
have the possibility of getting two degrees, ours and an American degree. So basically 
they are selling their program through that gimmick. (Participant 17) 

 
This comment highlights that for many international students, obtaining a US undergraduate 

degree is seen as a desired object to obtain. International joint/dual degree programs provide 
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access to a US degree for a new cross-section of international students that may otherwise not be 

able to afford the costs associated with completing a full degree in the US. In this scenario, the 

recruitment process is transactional beginning with attracting international students to a new 

program model, enrolling them at an institution abroad at local rates, and ending with the 

issuance of a US diploma after a reduced period of time in the US. One respondent outlined a 

recruitment strategy which utilizes third-party agents to recruit high numbers of international 

undergraduate students into international joint/dual degree programs that were developed with 

partner institutions in China.  

We partner with a third party in China that lets us target a specific area where we know 
there are a lot of students coming out of. So we’re working with a program that sends 
10,000 Chinese students abroad every year. We don’t have the time to actually dedicate a 
full one person to really manage that, so what we do is we contract with a third party that 
knows these programs, and knows the leadership very intimately, and so they can really 
facilitate a greater recruitment of students out of these programs than we could. 
(Participant 20) 
 

In this way, the US institution does not need to invest in new staff and can easily terminate the 

agreement with the third-party agent if necessary. It is considered a controversial, yet cost-

effective business approach, or new circuit of production, that allows US institutions to recruit a 

high number of international students that desire a US degree for a bargain price. Though many 

US institutions do not use agents and prefer to retain control over the institutional brand and 

recruitment efforts by keeping the recruitment functions in-house, those that do typically do so as 

a means to expand capacity of low to moderately staffed interstitial international admissions 

units in order to attract higher numbers of international students into their programs. A majority 

of the institutions represented in this study did not use third-party agents, but did collaborate with 
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international partner institutions to recruit cohorts of students into approved international 

joint/dual degree programs.  

Recruiting cohorts of undergraduate international students jointly with a partner 

institution was another new circuit of production pursued by several participants in this study. In 

this way, the international partner institution serves as an intermediating organization external to 

the US institution that is primarily responsible for recruiting students who meet pre-determined 

admissions criteria developed jointly by the partner institutions. The partner also helps to prepare 

the students for eventual transfer to the US institution of higher education. This level of 

neoliberal efficiency offers US institutions the option to evaluate the academic performance of 

the students at the partner institution prior to granting admission to the US institution. Joint 

recruitment with an international partner institution also provides the opportunity to offer 

language training, for a fee, or adjust academic courses taken throughout the initial years of 

study at the partner institution, in order to improve the students’ likelihood of matriculating into 

the US degree program and securing the revenue stream. Additional training programs generate 

additional revenue for the US institutions which in turn, may offer incentives, such as tuition 

discounts or waive standardized testing requirements. US institutions that offer incentives 

communicated more success attracting international students than those who were not able to 

offer such incentives. Without incentives to entice students to participate, it is difficult to 

implement and sustain enrollments in an international joint/dual degree program.  

Especially I think X+Y. So there’s a recruitment element but there’s also a you know 
intellectual capital element in terms of bringing some of the brighter students from 
around the globe into the university and making that attractive by making it a little easier. 
So some of the X+Y agreements will allow for some credit transfer, sometimes they 
waive the GRE, sometimes though there’s different sort of perks or incentives. 
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Sometimes some of them offer discounts of our international/out of state tuition. 
(Participant 16) 

 
Participants indicated that offering incentives is seen as strategic initial investment that will 

allow them to recruit pre-screened international students into their programs and keep a healthy 

stream of students enrolling in the program over time. This market-like behavior shifts the 

concept of higher education as a public good to higher education as a commodity that can be sold 

on the global market.  It also allows the partner institutions to leverage the quality of the students 

and prestige of the partner institutions to attract future students.  

The recruitment of high-caliber international graduate students was another focus of US 

institutions in this study. This approach lends itself to developing longer-term scholarly and 

research opportunities with reputable researchers abroad which relates to the academic rationale 

for internationalization. Through these international dual/joint degree programs, partner 

institutions and students are able to establish international networks which will expand the scope 

of learning and research for faculty, scholars, and students.  

So, I would say probably the primary is going to be a recruitment piece and I don’t want 
to say secondarily, but additionally, we’re interested in research building and research 
strengthening with the specific partners. And from my office, I’m also considering it 
from a reputational standpoint so that we are establishing linkages that help build our 
research reputation. (Participant 1) 

 
For these participants, beyond economic benefits, quality, prestige, and reputation are factors that 

are being considered when identifying international partner institutions with which to pursue 

international joint/dual degree programs. The motivation for pursuing international joint/dual 

degree programs stems from the desire to nurture relationships with faculty abroad and attract 

quality research students as expressed by this participant:   
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In terms of their motivations, I would characterize it as very similar to the motivations 
that faculty have for study abroad programs. They like to see greater international 
mobility amongst their students, they, in both cases, have colleagues at the partner 
university that they work with so they want to see closer ties with those colleagues. In the 
case of the crop and soil science dual masters…the department has adequate enrollment 
but would like to see more graduate students. So, putting that into a program like that on 
the books is viewed as a way to increase incoming graduate students who can work on 
research projects. We’re heavily research driven and at the graduate level these 
collaborative degree programs, they as you know they do have the potential for bringing 
in research horsepower. (Participant 8) 

 
This focus on securing access to renown global scholars is another form of academic capitalism 

as it emphasizes the desire to establish new growth opportunities for research and access to a 

new pool of students to participate in graduate level research. Essentially, the use of international 

dual degree programs at this institution was considered a means to build capacity in under-

enrolled graduate programs that have lost traction in the domestic market but were relevant to a 

broader global audience. This participant continued to comment on the evolution of the land 

grant mission at this institution to have global relevance as a way to rationalize this approach.  

The argument I’ve made here is that it’s also a way for us to effectively market under 
enrolled programs such as, I mean the classic example here is in crop science. There’s 
just not as many American students who need and want to study crop sciences right now. 
They all want to go, even the kids who go into agriculture, want to go into agricultural 
economics and marketing, agro-business. But around the world there’s a huge need for 
crop sciences. So that’s one way you can sort of say, yeah, well, this is a way to build 
capacity in those under enrolled programs, keep our crop sciences department going and 
current, and also provide a service in our land grant mission to the world at large. 
(Participant 6) 

 
As depicted in theory of academic capitalism, this marketlike behavior is being pursued as a way 

to keep academic programs active by expanding to a global market and to generate enrollments 

and revenues.  

Looking abroad to reach new student markets is a common theme that emerged in this 

study. Initially, international student recruitment is often pursued to address enrollment 
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challenges, but one participant recognized that over time a broader-level understanding of the 

long-term benefits of collaboration with higher education institutions in China was better 

understood. With China as an emerging superpower, the ability to establish partnerships between 

higher education institutions in the US and China is an example of an institutional level use of 

academic diplomacy for economic gains.  

I think initially definitely it had to do with student recruitment and internationalization 
efforts. Insomuch as engaging with China in a way that would bring students to [US 
institution] as part of our wanting to grow international student numbers. But also 
allowing an avenue for us to connect and really get to know these universities in China 
particularly because of just the perceived and actual of the reality that China is and was a 
growing superpower and so we wanted to be connected with them educationally and 
otherwise. (Participant 20) 
 

This entrepreneurial behavior describes the desire to better understand the institutions in China 

and future opportunities for partnering as a means to achieve longer terms financial gains in 

China through transnational partnerships.  

 For this finding, institutions at the partner institutions are creating new programs or 

products to set themselves apart from the competition and appeal to a new student market. The 

goal is to create programs that introduce new constructs for collaboration that in turn produce 

new knowledge that will appeal to students as well as the external, global environment.   

Extension of an existing partnership  

The second finding, extending an existing partnership provides the opportunity to be 

more transformational and moves beyond the transaction of using international joint/dual degree 

programs solely for recruitment purposes. Institutions in the US are shifting towards a ‘do more 

with less’ mentality when it comes to institutional level partnerships and are seeking fewer 

international partnerships with more focused, productive activities in order to increase efficiency. 
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This was communicated by many as a catalyst for stimulating additional collaboration with 

existing partners as articulated by this participant.  

And rather than just trying to get as many partnerships as we possibly can we want to see 
the partnerships that we have grown. So if we start with one department at one university, 
we want to see what we can to do grow to two, three, four or more departments across the 
university so that we have pairings across the board as opposed to just one-off 
partnerships. This strengthens the health of the partnership itself and it creates more buy 
in for us to work tandemly to succeed. (Participant 21) 

 
In this way, participants expressed the benefits of working with known entities, including 

working with familiar colleagues and institutions with a proven track record, when introducing 

new program models. In this example, the opportunity for additional collaboration was a 

welcome, yet unexpected outcome of other successful projects at the departmental or 

institutional level.  

Vietnam, it was the opposite, it was started as a four year planned program, as an 
unintended but pleasant consequence of the curriculum consulting project we did with 
[partner institution] who imported our Economics curriculum. Our faculty came over and 
the curriculums became very well aligned and as a result it allowed for ease of student 
mobility and the students followed into it. The other example of sort of expanding a 
partnership was at [partner institution]. We have a Confucius Institute and [partner 
institution] was our Chinese partner. So again another example of enriching and 
expanding our partnerships. (Participant 2) 
 

By continuing to work with an existing partner, the learning curve was reduced making it easier 

to explore new opportunities for collaboration. Since the participants in this study primarily 

represented public research institutions in the US, seeking funding support is integral to the 

success of many new endeavors. Whether the funding is for research or to support academic 

study, the ability to seek new sources of funding from agencies in collaboration with existing 

partners was highly valued as relayed by this participant.  

But the big, not to be too bold about it, the big incentive for the joint degree was funding. 
It was a program where all of the students were full funded by [funding agency] the 
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equivalent to the NSF, kind of a thing, you know. And so we saw that as an opportunity 
to gain traction with [funding agency] to access external funding for our faculty’s 
research and to get really, really good students. Obviously because these are students who 
are competing at a very high level for this government funding, scholarship opportunity. 
(Participant 6) 

 
The students that receive funding from the government or other agencies are often high-

performing students that are being groomed to be future leaders or professionals in their home 

countries. Under these circumstances, access to international joint/dual degree programs is 

focused on the more privileged student populations, and less on the students from lower 

socioeconomic backgrounds. US higher education institutions desire to be associated with these 

funding agencies, and the students they support, since it positions them in a key role for future 

collaboration with the funding agency and potential future leaders abroad. Rooted in academic 

capitalism, these behaviors are an indication that neoliberal behaviors are prevalent in the 

development of international joint/dual degree programs and between the institutional partners 

that pursue them.  

For this finding, faculty and staff are sharing information which introduces new concepts 

or ideas to each respective institution. By extending existing partnerships, faculty and staff are 

enhancing their influence at the partner institution and creating avenues for the introduction of 

new knowledge, ideas, and revenue streams. The purpose is to introduce new innovative 

concepts that will stimulate the production of new knowledge and introduce new resources that 

will support their respective units at their home institutions. These investments often foster future 

productivity between the partner institutions and are supported in various ways including through 

internal seed funding available from the partner institutions or external revenue streams available 
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from funding agencies. They are examples of the merging of the market driven and education 

driven logics at play at higher education institutions in the US.  

Strategic Planning  

Participants expressed that the presence of an articulated institutional level international 

strategy was a key factor related to the level of success of international joint/dual degree 

programs and the broader development of international partnerships. Universities that adopted 

strategic plans with clear internationalization strategies promoting partnership development and 

growth are responding to external economic forces that promote entrepreneurial behavior. This 

entrepreneurial behavior leads to the development of business-like agreements, such as the 

development of international joint/dual degree programs, that favor specific economic and 

educational outcomes. The absence of an articulated institutional level international strategy 

often leads to general assumptions by campus community members about how to move forward 

and why. This participant’s response relays the guess work that may take place when there is no 

expressed strategy.  

I guess I might have one answer and a college might have another, or probably would 
have another. But for me, I’ve got a short list of strategic priority countries where I feel 
we are under engaged. In particular, with regards to student enrollments from those 
countries, you know we have like eighty-four countries represented but we have very few 
from countries where you know where we should have quite a few more. (Participant 23) 

 
Another participant communicated international institutional priorities based on the presence of 

offices in China and Mexico and the fact that some faculty that have professional ties to these 

countries, but is not able to clearly articulate an institutional strategy.  

I think in part it is part of the globalization mission, connecting with campuses and 
departments you know and partners across the globe and we have some, we have an 
office in Mexico City and one in Beijing China and those are where we have contacts on 
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the ground who have been helping us to mobilize more effectively. We also have Chinese 
faculty in both our business school and our engineering school who have some 
professional ties and who helped initiate some of these partnerships. (Participant 16) 

 
These responses starkly contrast other participant responses who were clearly able to articulate 

an institutional level international strategy outlining target countries, desired program models, 

and, in some cases, the role of international joint/dual degree programs as part of that strategy. 

This participant clearly outlined the multi-layered institutional efforts and involvement in 

developing an international strategy.  

We do…that strategic plan is for campus internationalization and the way we had 
structured it maps directly over into the institutional strategic plan. More specifically we 
have the five goals at the University in terms of education, research, and exception to 
accomplish our mission and some of those goals include for example student success. 
Facilitating faculty scholarship and research, enhancing partnership strategic partnerships 
locally and globally. Then the office of international affairs, or the division that comes 
under internationalization, we have our strategic plan again that maps to that and has 
been through a process here within our office…and then parallel to that the ten academic 
colleges here at [name of institution] they develop their strategic plans as well and in 
many cases they either have explicit or articulated international dimension or such a sort 
of woven throughout various aspects in their strategic plans. (Participant 7) 
 

The coordinated strategies helped to align the international objectives across the campus.  

Another participant indicated that the institution had pursued a very extensive process to 

develop an international strategic plan at the request of the president. This plan helped them to 

organize and provided a focus point for decision making. The fact that creating international 

joint/dual degree programs was explicitly mentioned in the institutional plan helped to provide a 

framework for expectations and growth of these programs. It also helped foster faculty buy-in for 

the program model.  

It was a very strategic decision. In 2009, we set up, our president actually, set up a 
president’s and provost’s council on strategic internationalization which was basically a 
committee which looks at where we are as an institution in terms of our international 
engagement and where we want to go in the future. And that council lead to a review of, 
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you know looked at [name of institution] and a review of our current status. The council 
recommended appointing and hiring for the position of, created the position of Vice 
Provost for Global Strategies and International Affairs. And in our case it is [name of 
person in position]. The council also identified international goals for the [name of 
institution]. (Participant 5) 

 
The appointment of this council was critical to aligning efforts across campus. Members 

represented different areas across campus and provided an avenue for a collective decision on 

which new programs to pursue and what staffing support and internal infrastructure was needed 

to support these efforts. This council identified and expanded the managerial capacity of the 

international office as an interstitial unit on campus as a top priority. This trend to expand the 

staff support for international engagement by introducing new managerial professionals was 

mentioned by several of the institutions represented in this study.  

The varying levels of international strategies in place at the institutions included in this 

study, ranging from none to a very detailed strategy, portrayed the autonomous nature of US 

higher education institutions. When considered through the framework of academic capitalism, 

this autonomy allows institutions of higher education to develop strategies according to 

institutional level vision, mission, and goals. As public research institutions, the overarching 

vision, mission, and goals are often established by state-level leaders acting in collaboration with 

a governing board, but the institutional strategy is often left to the senior level leaders of the 

institution through a strategic planning process. As a few strategies highlighted, for some, there 

is a concerted effort to grow international joint/dual degree programs, whereas others made no 

specific mention of it. In this case, the internationalization efforts are supported by the expansion 

of the managerial capacity and interstitial unit responsible for international affairs at the 

institutional level. In this way, faculty and staff are encouraged to pursue initiatives that promote 
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international engagement and there is a defined strategy and appropriate interstitial unit to 

support these efforts. 

In summary, the three primary motivations for the establishment of international 

joint/dual degree programs are 1) international student recruitment, 2) extending an existing 

partnership, and 3) the presence of an institutional level international strategy. Combined, these 

findings are rooted in the need for higher education institutions to have a strategy and 

organizational infrastructure that generates new sources of revenue to compensate for reduced 

funding from state and national sources and that positions institutions competitively in a global 

market. The nature of how decisions regarding internationalization strategies and organization 

structures are made at US public universities suggests that the institutions are responding to 

external economic forces and are adapting strategies and introducing new managerial staff and 

interstitial units to reach a new international market.  

 

Research Question 2 

 
What outcomes are sought when pursuing transnational partnerships, such as international joint 
or dual degrees, with institutions in other countries? 

 
According to the participants, outcomes that are sought from international joint/dual 

degree programs emphasize entrepreneurial behaviors and the importance of growth and 

potential for future programs to be developed. The international joint/dual degree model is 

innovative and pushes traditional boundaries for international program development. These 

entrepreneurial behaviors exhibited by the US institutions, and the focus on growth and future 
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development, result from the influence of the neoliberal environment on universities as outlined 

in the theory of academic capitalism. When it comes to assessment of program outcomes, the 

primary metrics of interest were enrollment, completion rates, and overall level of activity with 

the partner institution. The lack of clarity on how to conduct assessment, and who is responsible 

for doing so, was evident in the findings.  

Growth of Programs  

Results indicated that the potential for future programs was the main outcome sought by 

the participants in the study when pursuing international joint/dual degree programs.  The 

participants also expressed that the selection of the partner institution abroad is a critical decision 

as it impacts institutional brand and prestige creating a network for knowledge sharing between 

peer or aspirational peer institutions, scholars, and students that are needed to succeed in the new 

economy. Institutions that have experienced high levels of success in terms of enrollment, 

employment opportunities for students, and special recognition within the country of the 

international partner, are eager to develop more international joint/dual degree programs.  

You know we doubled both the partners and the students participating and those students 
have been extremely successful and just watching them you know have these great 
opportunities because they have this dual degree. They’ve been getting great jobs, 
they’ve been recognized, they’ve been getting scholarships and programs. (Participant 
11) 

 
In these cases, the entrepreneurial behavior was supported and encouraged by the strong 

externally oriented university culture making it easier to recruit new students into the 

international joint/dual degree programs. The success of the existing international joint/dual 

degree programs fostered the development of additional programs over time. This growth in the 

number of international joint/dual degree programs also increased the level of engagement 
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between the faculty and academic departments at the partner institutions which is considered 

another desirable outcome. Beyond numbers, many participants indicated that this growth 

focused education and professional logics including innovation and advancing educational and 

professional opportunities.  

Several participants gave examples outlining how faculty engagement and building a 

scholarly network is a key element of the program model. Through faculty engagement, 

knowledge is shared between faculty and scholars at the partner institutions expanding their 

professional network and offering access to new information and resources. Oftentimes, faculty 

mobility between the partner institutions creates new opportunities for learning and knowledge 

sharing in the academic capitalism regime. 

We have a dean who’s very invested from business and some of the good things that have 
been happening is, he himself has been going and teaching some classes and attending 
conferences, and encouraging his staff too, and also hosting scholars from our Chinese 
partners to come for sometimes a month or six months even to stay here and learn and 
interact. So I think that the mobility, the faculty mobility piece, has been enhanced by the 
articulation agreements. (Participant 16) 

 
As a result of this faculty mobility, international graduate students have extensive opportunities 

to engage with the US faculty and related research projects as part of the international joint/dual 

degree program. These research opportunities offered to international graduate students extend 

their experience in the program beyond the classroom and provide faculty the student support 

they need to continue existing research and explore new funding streams to pursue new research 

initiatives.  

Another desired outcome of the international joint/dual degree model is that it is 

innovative and pushes existing boundaries for international program development. This focus on 

innovative program development supports the partner institutions’ goal to reach new markets of 
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international students and establish clear linkages with renown global scholars.  By developing 

an international network of students and scholars, academic units at US institutions of higher 

education are using international joint/dual degree programs to expand beyond the traditional 

methods of teaching and learning by creating an international platform for scholarly 

collaboration and training.  

But it certainly pushed the creative boundaries, that if the [name of] school could pull off 
this kind of global program delivering content in multiple sites around the world students 
would come to [one location] for one semester, they would be in [second location] for 
one semester and then two foreign sites. You know if that’s one that can be 
accomplished, where we deliver dual degree in that kind of mechanism, that’s huge. 
(Participant 3) 
 

This creativity and flexibility requires the presence of a strong externally oriented university 

culture in order to move forward. The selection of the international partner institutions and 

academic programs are driven by institutional, local, regional, and global market demands and 

must be made tactically. Academic programs must be of interest to students, faculty and 

institutions, and future employers and the partner institutions must have demonstrated expertise 

in this area. In this way, developing international joint/dual degree programs is higher risk on the 

front end, but has the potential to achieve high gains if the results are positive. Creating new 

program models that do not incur large expenses and utilize existing degree program options are 

more likely to enlist buy-in from various campus constituents.   

It’s actually fascinating. And we’ve created it. We’ve crafted a degree that’s not costing, 
it’s just using existing courses, and it’s not costing either university any more than or any 
additional instructional staff. And yet the degree program is unique. And the other thing 
that I’m proud of, is that some of the content can be delivered online so the students will 
wind up actually only having to spend one semester at the partner university whichever 
direction they are going. And it’s a truly, and the rest of the courses from the partner 
they’ll take online. So it’s a new model, its innovative and we can sell it to the dean of 
the college by saying you don’t have to hire anybody else to do it. (Participant 6) 
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For many US institutions, these international dual degree programs allowed them to “step up 

their game” by introducing new degree paradigms. These new degree paradigms allowed the US 

institutions represented in this study to offer a new product to new student markets and expand 

scholarly collaboration between faculty and academic units.  By creating new international 

networks for knowledge sharing and training between institutions, scholars, and students, US 

institutions are positioning themselves as key players in the global economy.   

Assessment 

A glaring obstacle to supporting the growth of international joint/dual degree programs 

communicated by the majority of the participants in this study was the lack of ownership over 

program assessment. The results indicate that, with the exception of one participant, no formal 

assessment procedures or metrics were in place to evaluate the overall success of international 

joint and/or dual degree programs at an institutional level. The focus remains on growth and 

opportunities for developing more programs, but participants are not taking the time to assess 

existing programs to better inform current and future practices. The participants in this study 

indicated that assessment of the respective academic programs is largely left to academic units or 

colleges to oversee. The sentiment expressed is that the programs are evaluated the same as any 

other academic program, typically through enrollments and completion rates, and other factors 

required for accreditation. There was little interest expressed by the majority of participants in 

this study to consider international dual/joint degree students beyond the role of consumer in a 

new degree paradigm. The lack of awareness regarding assessment practices was apparent.  

I don’t know how the programs are evaluated. It’s really up to the department or the unit 
that has the program. And I’m not even sure how you know we are evaluated other than 
our centered reviews and the reanalysis but it’s nothing formal. I don’t think we’ve had a 
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formal review if you will, but you’re talking about something interesting, you know 
maybe we need to. (Participant 5) 
 

For others, there was a general awareness of the need for assessment, but no real urgency to 

assess the programs other than to consider the need for information on the program during the 

agreement renewal process. The focus of participants remained on developing more programs 

and creating an appropriate infrastructure to do so.  

Not yet. The honest answer is not yet. It’s on our to do list, but these agreements that 
always have termination dates. The renewal period will sort of, if the request comes to, 
you know, renew the agreement we’ll then go through a bit an assessment and the 
assessment is, did you actually do anything? So it’s a low bar. If they did, that’s great. If 
they didn’t, they don’t even request the renewal they just tend to go away on their own. 
(Participant 2) 

 
This participant continued that though there was no systematic evaluation, the level of activity in 

the programs was monitored relative to the external resources available to allow the program to 

continue. If the resources continued to be available, the program would continue. But, there was 

no further effort to assess the student experience or the overall program outcomes.   

So, for me it’s is something happening. And something is better than nothing. Right. 
Nothing is deemed a…I don’t even want to say it’s a failure, it just not yet a success. So, 
I’m an optimist.” Later, “So, nothing is not a success. Something is a step in the right 
direction, but ultimately, I keep talking about resources, and I’m embarrassed about this, 
but it really is…activity that is sustained through faculty or student, you know, 
engagement, and that there’s an ability of resources that are externally provided to allow 
that to continue.” (Participant 2) 

 
This approach is in line with the academic capitalist focus on growth and developing new 

programs to attract new students and foster new global networks for students and scholars, but it 

based on hope and ignores the inherent need for assessment to make good business decisions that 

is embedded within the academic capitalism framework. The decentralized nature of the 

institutions in this study also contributed to this lack of ownership over the assessment process. 
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Assessment was not perceived to be a responsibility of the administrative unit and most 

participants were not aware of what the academic units might be doing to assess the programs. 

Though participants expressed that assessment is important, and that they do inquire as to the 

activity of the international joint/dual degree programs at certain points in the program renewal 

process, they indicated a firm belief that academic programs should be assessed by academic 

units. This approach weakens the potential success of this model in the long run as it focuses on 

potential revenues, but it does not calculate costs or consider how to properly plan for the desired 

growth. 

Participants also indicated a general lack of understanding about how to conduct 

academic program assessment. One participant expressed that it was challenging to determine 

how to assess the programs because they were structured very differently from each other. There 

was a general interest in keeping track of students’ academic performance, but when it came to 

the students’ experience and any career opportunities that may result, the participant seemed 

resigned to put the responsibility on the satisfaction of the students’ parents.  

It’s simple, just the number of students that are graduating or how they perform. If we 
find that students are not performing, they are failing courses and stuff, that would be a 
red light. If they are progressing normally and successfully we just advise them almost 
similar as any other international student although we pay a little bit more attention 
because there is a certain level of institutional obligation. Every semester I try, from these 
institutions, to see how we are doing and if there are any difficulties. I do do that. I do not 
do that with any and every other international student. For the hosting institution, we 
successfully trained them. For the sending institution you know, they can answer to their 
parents. (Participant 13) 

This resignation was an indication that administrative units typically do not have the staff with 

the appropriate skill set, or the bandwidth, to conduct academic program assessments. 

Assessment has traditionally been a responsibility of academic units and administrative units that 
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oversee institutional data collection or accreditation requirements. This gap is a grave challenge 

to managerial professionals in interstitial units that are charged with supporting the development 

of international joint/dual degree programs.  

For some institutions, assessing international joint/dual degree programs was generally 

not included as part of the institutional level discussion largely because the programs that were in 

place were situated in specific academic units that maintained control of the programs. For 

others, this function was delegated to academic units, sometimes in coordination with centralized 

administrative units that oversee academic affairs. The standard practice communicated by 

participants in this study was to ask the academic units for information on the program three to 

five years after the program was up and running as part of the agreement renewal process. The 

participants’ focus clearly remained on growth and enrollment and students continued to be 

treated as consumers, but the valuable information that results from regular program assessment 

to inform academic program development and business decisions was missing.  

The programs are typically five years. There’s a review process during the fourth year 
that involves individuals from the provost’s office, as well as the institutional research, 
and the college where that program resides in terms of looking at the educational 
outcomes, the numbers involved, and the sustainability of the program…There are some 
areas that we look at, but that’s sort of in process. That has been administered by our 
senior vice provost for academic strategy and resource management. So there is sort of, 
there is information that is requested by the program director or the faculty lead, and so 
that is looked at, but I think we will probably look at developing metrics, stronger metrics 
to evaluate those sorts of programs. (Participant 7) 

 
The general interest in assessment, and the recognition of the importance of assessment, was 

clearly expressed by participants, but the challenge of identifying exactly who would oversee 

that process and how data would be collected and reported was difficult to ascertain.  
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At this institution, the representative from the central international office indicated that 

during the agreement renewal process, the academic units or colleges are asked to complete a 

fact sheet and submit a summary of all engagement that has taken place with the partner. But, the 

format and content of the summary is left to the discretion of the faculty sponsor of the program. 

Developing systematic metrics for partnerships is a future goal.  

Um, give you an example, right now we are renewing a partnership with the [name of 
partner institution] after 20 years, so in addition to the fact sheet, the champion has to 
provide all the evidence for all these 20 years. What has happened between these two 
institutions in these 20 years. It has been in this case a very rich collaboration where we 
have seen faculty and student mobility, but permanent facts, permanent numbers to really 
ensure that this is going to be perceived as a successful case. Now, I think part of the 
challenge internally is to define a metrics in terms of explicit goals across the different 
partnerships and to be more systematic in terms of how we define success and how we 
measure success for international partnerships. (Participant 10) 
 

This approach put the onus of program assessment on individuals and did not provide clear 

metrics upon which to structure the assessment process. It relies entirely on the ability of the 

academic unit to provide useful information, but does not clearly articulate any metrics of 

interest to connect the assessment to an institutional strategy or program goals. But regardless of 

the approach, a common factor of interest was identified: enrollment numbers.  

There were two instances of data collection which occurred at the college level. For this 

college liaison, data from alumni regarding job placements and career opportunities is collected 

for personal knowledge, but no one has ever asked for any information other than enrollment 

numbers.  

That’s a good question too because nobody’s really every done that. I mean I track all the 
data and stuff we just completed a pretty thorough alumni database so when I certainly 
looked at number, percent of students who graduate you know which is always been 
higher than our regular students, the number who are finishing the program and finishing 
in four years. It’s always been really high. So that would be one clear index of success. 
And then looking at this alumni database, students are getting great jobs with more than 
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ten years of data now. Undergraduates. And you know they’re getting great jobs at 
multinational banks largely, our business and economics students, and they attribute that 
to having been in this program. So that’s a measure of success...I mean everything I’ve 
done has just been of my own interest. You know, I kind of feel like my own little thing, 
so just to see, you know, and I know all the students so it was fascinating to see the 
alumni database and see what they’re doing, but no, there’s been…we do have to report 
to [name of U.S. institution] system how many students we have on campus each 
semester. That is the only thing they ask us to report. And that’s largely, there’s a feeling 
that we have to pay based on the number of students enrolled, that helps to support the 
[name of U.S. institution] office in [name of country].” (Participant 22) 
 

This career data for program alumni is being collected by the college liaison based upon personal 

interest, but there is no mechanism in place to distribute this information more broadly nor has it 

been identified as an institutional metric of interest. The enrollment information is requested 

because it relates to a dependence on these resources to support the on-site liaison. So, the ability 

to continue to pay staff salaries was the primary reason behind tracking enrollment numbers. 

In the other college level example, the college liaison did work with the central 

international office to collect some data related to student enrollment and activity upon 

graduation as it relates to the partnership assessment, but it is not connected to any broader 

institutional efforts toward assessment of student or program success. 

People in the business school define success very differently. One of our challenges is 
kind of like ok, so for the department chairs its quantity. They always want to see 
numbers. Our business dean really understands the quality and the importance of 
investing in relationships internationally regardless of the quantity that we get. 
 
Institutionally with [central international office] we actually developed an evaluation 
process where it looks at the number of students, compared with you know how many 
nominations you’re accepting, the GPA of the students here, how many actually 
graduated. If they are participating in OPT or other career professional opportunities, and 
then you know the relationship itself. Is it with a school that has a great ranking, great 
accreditation, great location, is it the relationship that gives up good visibility with our 
brand that we are linked to them and then across all of those you know factors you know 
we can decide if it’s a good relationship. (Participant 11) 
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This was an example of assessment being done at the college level in collaboration with the 

central international office, but there was no institutional level application of this assessment 

process beyond this particular college, nor was the information shared formally at the 

institutional level.  

Only one participant reported having recently developed formal institutional level metrics 

for international joint and/or dual degree programs at the request of the president due to the 

requirement for metrics outlined in the institutional strategic plan. The program review 

committee has been tasked with developing the metrics which currently focus on enrollment and 

degree completion rates, but are evolving. Evaluation of programs at the time of renewal also 

involves submitting established information to the review committee for review and approval. 

Renewal is not automatic.  

Well, it’s interesting, we have just now put metrics in place and it was actually requested 
by the president, it got filtered down through one of the executive vice presidents for the 
university. As part of the [name of U.S. institution] strategic plan, there are metrics in the 
plan, but they are not really granular. And so, we [the review committee] were just a 
couple of weeks ago, we were tasked with coming up with more reliable metrics. 
(Participant 3) 

Having institutional level metrics that relate to the university strategic plan, and are developed by 

the international review committee that is responsible for reviewing and approving international 

joint/dual degree programs, demonstrates the power of collaboration at a decentralized institution 

and the need for such data to make good academic program and business decisions. The 

multilevel support for this program model at this institution is an indication of the broad level 

commitment to ensuring that international joint/dual degree programs that are pursued are 

successful.   



TRANSNATIONAL PARTNERSHIPS AND DUAL DEGREES: 
ENTREPRENEURIAL STRATEGIES FOR INTERNATIONALIZATION 

 

 
88 

 
 

 This finding demonstrates that institutions that do not have procedures in place to assess 

programs have significant weaknesses in the process of developing and sustaining new program 

models. Since units depend on each other for the overall health of the programs, any weakness in 

one unit has the ability to negatively influence other units which in turn puts the long-term 

sustainability of the international joint/dual degree programs at risk. Institutions that had 

incorporated an assessment process made better academic program and business decisions and 

were generally more successful at introducing and sustaining transnational partnerships and 

international joint/dual degree programs.  

In summary, results indicated that outcomes sought from international joint/dual degree 

programs focus on growth and include opportunities to develop more programs and to reach new 

markets of international students. The ability to be innovative and push the boundaries for 

program development was also a desired outcome. These outcomes are indicative of the 

influence of the neoliberal environment in which institutions of higher education are situated and 

are evidence that economic drivers and the quest for global prestige play a major role in the 

behaviors exhibited by institutions as they invest in the international market. But, they ignore the 

inherent need for assessment embedded in the academic capitalism framework. When it comes to 

assessment of desired outcomes, it is not perceived to be a responsibility of the central 

international office and is often left to the academic units to oversee. When data is collected, the 

primary metrics of interest are enrollment, completion rates, and overall level of activity with the 

partner institution. These metrics continue to demonstrate that international joint/dual degree 

programs are primarily considered a recruitment tool for US institutions and provide a platform 

for innovation and access to a new market, but they neglect the myriad of other items that can 
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result from these experiences related to intercultural learning, gaining a broader understanding 

and application of the discipline of study, and the development of academic networks. This 

entrepreneurial behavior is indicative of the role of globalization in the new economy (Slaughter 

& Rhoades, 2004), but it focuses primarily on growth and ignores key elements that would 

contribute to longer-term sustainability of programs and make developing international joint/dual 

degree programs a better investment. 

Research Question 3 

How do university structures and cultures impact the strategies used to develop and implement 
international joint/dual degree programs?  

When engaging with international partners through international joint/dual degree 

programs, a clear pattern emerged indicating that university structures and culture toward 

international joint/dual degree programs played a critical role over the strategies used to develop 

and implement international joint/dual degree programs. When considered through the university 

culture typology (Sporn, 1996), US institutions that reported more success developing and 

implementing international joint/dual degree programs had strong and externally oriented 

cultures that were able to adapt to changes in the environment. Institutions with weak and 

externally oriented university cultures reported moderate levels of success with international 

joint/dual degree programs within specific academic units that were able to adapt as opposed to 

multiple programs campus wide.  Institutions with weak and internally oriented university 

cultures reported lower levels of success primarily due to divergent internal views on the whether 

or not international joint/dual degree programs should be pursued and with whom. This lack of 

institutional “fit” with this program model influenced this result. The results of this study 
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indicated that participants primarily represented institutions with strong external or weak 

external orientations. A smaller group of participants were categorized as weak and internally 

oriented and no institutions were categorized as strong and internally orientated. There were no 

obvious patterns for placement in these quadrants based on geography or institutional ranking.  

Strong and externally oriented cultures  

The campuses included in this study with strong and externally oriented cultures toward 

the development of international joint/dual degree programs had support from key decision 

makers for the development of international joint/dual degree programs, clearly defined roles for 

administrative and academic units, and articulated institutional strategies and goals related to 

international joint/dual degree programs. These elements demonstrated strategic appropriateness 

or institutional “fit” with this program model. Oftentimes, key decision makers allocated specific 

resources to stimulate the growth of these programs. The participants in this study reported the 

primary role of the administrative units is to provide infrastructure and support while academic 

units identify opportunities and lead the communication and program development at the home 

institution and with the partner institution abroad. This approach to program development proved 

successful in organizations with strong and externally oriented university cultures where campus 

community members shared the same values, beliefs, and attitudes and an articulated strategy for 

the development of international joint/dual degree programs was in place. Participants in these 

circumstances reported that additional staff had been hired, campuswide review committees were 

in place, guidelines and procedures on how to navigate the various processes and procedures 

were created and followed, and resources to support the program development were allocated. In 
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these circumstances, the internal institutional infrastructure supporting the development and 

implementation of international joint/dual degree programs was healthy and functional.  

Weak and externally oriented cultures  

Participants at institutions with weak and externally oriented university cultures toward 

the development of international joint/dual degree programs described university cultures where 

campus community members had divergent core beliefs and values surrounding the development 

and implementation of international joint/dual degree programs. Participants reported success 

developing international joint/dual degree programs with specific academic units or subcultures 

that were able to adapt to changes in the external environment and demonstrated interested in 

pursuing this program model. In these instances, success was possible within certain academic 

units that had similar beliefs and values that were externally oriented and able to respond to the 

needs of the partner more readily. In many instances, the academic units which demonstrated 

success implementing international joint/dual degree programs were leading the way toward a 

broader strategy at an institutional level for institutions in this quadrant. In these circumstances, 

the internal institutional infrastructure was strong in some areas, but it had weaknesses that 

compromised the ability of the programs to be implemented widely at the institutional level.  

Weak and internally oriented university cultures  

In weak and internally oriented university cultures, persuasion techniques were less 

effective due to the decentralization of the units (subcultures) and the lack of emphasis on and 

support for international program development in general. Participants at these institutions 

simply did not have the university support necessary to move forward with the development of 
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new international joint/dual degree program models that involved high levels of collaboration 

from across the university with institutions abroad. For these institutions, though international 

joint/dual degree programs were of interest, and a few had one or two international joint/dual 

degree programs in place that were somewhat active, the participants reported little traction for 

the model institutionally. Some participants from institutions in this quadrant were in the process 

of trying to introduce the program model, while others indicated that the timing was not right, 

but they hoped to be able to pursue the model more seriously in the future. In these 

circumstances, the internal institutional infrastructure supporting this program model was weak 

and vulnerable. It was difficult to introduce new international program models such as 

international joint/dual degrees due to the lack of broad-based support for such initiatives across 

the institution.  

Decentralized organizational structures  

Participants in this study in all university culture quadrants represented reported that 

central international offices as interstitial units had limited capacity or breadth of oversight to 

support the various international initiatives under consideration across the institution due to the 

decentralized nature of the institutions. An inherent weakness of decentralized campuses is that 

the oversight of the necessary functions involved with developing new academic programs such 

as international joint/dual degree programs is housed in different units across campus. According 

to participants in this study, the central international office is primarily responsible for outlining 

procedures related to program development, while academic units oversee the degree program 

requirements, academic units and admissions officers oversee recruitment, and the assessment is 

left to the respective academic units to conduct as appropriate. This decentralized approach 
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presents many challenges to the long-term success of international joint/dual degree programs 

due to the lack of collective ownership and investment in the programs across the institution. 

Unless there is a strong university culture, with similar cultural values, infrastructure, and 

strategies, in place to support such decentralized efforts, the insitution is not likely to succeed. It 

is heavily influenced by the likelihood that the respective units that exist within the university 

will not engage successfully with each other.  

Strategies  

Borrowed from the business sector, roughly two-thirds of participants at higher education 

institutions in the US indicated they use key strategies to develop and implement the 

international joint/dual degree program model. In this study, the most common strategies used by 

participants include: 1) emphasizing the role of international partnership development in 

institutional strategic plans; 2) meeting with key administrative leadership on campus; 3) having 

faculty champions who have had demonstrated success implementing existing international 

joint/dual degree programs share their success stories; 4) providing materials and/or workshops 

focused on the development of international joint or dual degrees; 5) the introduction of college 

liaisons; 6) the presence of on-site liaisons; and 7) creating a comprehensive centralized 

infrastructure that includes approved practices, proposal forms, agreement templates, review 

committees, and assessment protocols. These strategies demonstrate the dependence of US 

institutions on alternative resources and organizational adaptations which are critical elements of 

the theory of academic capitalism (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004). 

Participants reported varying levels of success with these strategies based upon the university 

culture that existed on their respective campuses. 
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Figure 4. Strategies by university culture: Strategic Plans 

 

Strategic Plans  

Two participants in this study with strong university cultures that were externally 

oriented, indicated that developing international joint/dual degree programs was supported by top 

leadership and incorporated into the university strategic plan. These participants did not need to 

utilize many persuasion techniques to convince faculty and administrators on campus to 

participate in developing international joint/dual degree programs.  

We really don’t have to, because you know, our activity, you know the establishment of 
dual degrees are really part of this university’s strategic goals. We have the support of the 
administration; you know we are often invited to the table to present our 
recommendations. (Participant 5) 

 
In these scenarios, uniform values and beliefs dominate the campus community and groups 

generally share the same patterns of behavior and values and are willing to pursue externally 

oriented initiatives.  For participants who were at institutions where the university culture was 

strong and externally oriented and there was no direct mention of international joint/dual degree 

programs in the institutional level strategic plan, the strong, externally oriented university culture 
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still supported international entrepreneurial behavior so the international joint/dual degree 

program model was readily adopted. Therefore, the focus was less on persuading faculty and 

administrators to develop international joint/dual degree programs, and more on crafting an 

infrastructure to support and sustain the international joint/dual degree programs.  

 At institutions where the university culture was weak and externally oriented, there was 

no direct mention of international joint/dual degree programs in any institutional level strategic 

plans, nor were international joint/dual degree programs mentioned specifically in the 

international strategic plans available on their respective university websites. But, the externally 

oriented university culture supported international engagement and these institutions were able to 

identify willing participants in academic colleges that were more entrepreneurial in nature. At 

institutions where the university culture was weak and internally oriented, there was no direct 

mention of international joint/dual degree programs in the institutional level strategic plan. One 

institution in this quadrant mentioned international joint/dual degree programs in the 

international strategic plan as an aspirational goal.  

 The presence of a strategic plan had a direct influence on the overall ability of the 

international higher education institutions to implement international joint/dual degree programs. 

Institutions that had strategic plans that incorporated internationalization strategies as a desired 

objective also typically had an infrastructure in place to support international engagement of 

faculty, staff and students, and were more likely to have or be developing assessment procedures. 

The support from the top leadership, and interest from the faculty and staff, helped to sustain a 

functional infrastructure. When these elements were missing, the international infrastructure 

became subjected to internal and external threats.  
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Figure 5. Strategies by university culture: Meetings with key leaders 

 

Meetings with Key Leaders  

One of the most effective strategies utilized at institutions that were strong and externally 

oriented and weak and externally oriented emphasized communication with deans. Whether it is 

through individual meetings or presentations to deans’ councils, deans proved to play a pivotal 

role in the development of international joint/dual degree programs. If the academic dean is 

supportive, then it is more likely to be something that faculty are encouraged and willing to 

pursue and that central administration will consider implementing.   

Yes, I would say that the central office definitely spearheads the movement to increase 
participation on a central level though they do ask us to also advocate. So, if there is a 
fancy dinner with alumni or with central management, then they’ll ask the deans from the 
different school to come and say this is why we value what we are doing. So it’s central 
led with buy in from all of the different Executive Deans. (Participant 21) 

 
At these institutions, the central international office works collaboratively with deans who 

traditionally come from faculty positions, but play critical administrative roles at the institutions 

in university management.  
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 At institutions where the university culture is weak and internally oriented, there was not 

much traction for this program model from key leadership. These participants indicated that it 

either was not a priority or was an emerging program model of interest. But, there was not any 

concerted message supporting the development of international joint/dual degree programs 

within the upper level leadership at this time nor were there any efforts underway to further 

promote the model to key leaders through the central international office. One participant 

indicated that each year there is a request for the central international office to present to key 

leaders on a pressing issue. Though this program model is of interest, it has not been considered 

the right time to move it forward as other items have been considered a higher priority. In these 

instances, key leaders oversee various units, and must demonstrate an interest in participating in 

internationalization strategies and new program models. Without their support it is unlikely that 

the faculty and staff will be encouraged to pursue initiatives such as international joint/dual 

degree programs. Key leaders that have the ability and willingness to take risks, and have more 

resilient units, are more likely to entertain pursuing new program models.  

 

 

Figure 6. Strategies by university culture: Faculty champions 
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Faculty Champions  

Alternatively, participants from all quadrants represented in this study referenced central 

international offices working with faculty champions, to varying degrees, to promote 

international joint/dual degree programs. In this way, faculty are able to speak to personal 

experience in overcoming challenges and highlight the impact that their program has had on the 

various constituents involved. At institutions with strong and externally oriented cultures, the 

central international office has also used resources, such as travel funding, to induce faculty to 

pursue international joint/dual degree programs. It is evident that peer-to-peer dialogue is a 

powerful strategy when persuading faculty to consider the international joint/dual degree model.  

So our faculty I’d say are pretty on board with it from the get go, but the biggest thing is 
finding an advocate within the faculty who can really campaign on our behalf. I get along 
really great with my faculty but I am not one of them. So having somebody who is a 
faculty member in that department talk about why this would beneficial to them, helps us 
a lot. (Participant 21) 
 

Peers speak to issues and challenges faced and how they were overcome in ways that faculty to 

administrator conversations do not. In weak and externally oriented cultures, there were some 

institutions that indicated success working with faculty champions within individual units, but 

the presence of a strong academic advocate (subculture) was necessary to develop, implement, 

and sustain the international joint/dual degree program. The most common role of the faculty and 

academic units was to drive the communication with institutional partners abroad, provide key 

insights into the structure of the academic degree programs, and oversee the ongoing 

maintenance of the international joint/dual degree programs. Institutions with weak and 

internally oriented cultures reported that they had identified some key faculty champions that 
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were willing to consider this program model, but higher level support with the academic units 

was still needed.  

 Faculty who are working to develop international joint/dual degree programs are 

producing new programs that will be used to attract new students. Second, they are receiving 

new materials and learning new information. Finally, they introduce new information to their 

current habitat, further study and advance it, and then re-introduce it back into the environment 

for further consumption. In this way they are taking on various roles in their respective 

institutions.  

 

Figure 7. Strategies by university culture: Materials/workshops 

 

Materials/Workshops  

Another effective strategy used to promote international joint/dual degree programs used 

by all participants represented in this study was to provide informational materials, either hard 

copy or web-based, and to conduct information sessions and workshops.   

Sure, I mean, we did have the information in place and we also have resources available 
on-line that faculty can access in terms of some of the documentation. We have a dual 
degree sort of outline on our website and then we also have some sense of support from 
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institutional research and systems and communication channels in place to be able to 
quickly make information available to the faculty who are interested in this. (Participant 
7) 

 
The guidelines and information on-line is specifically used to convey that there is an established 

development process in place. Participants expressed that they did not want any misconceptions 

about the process or what is required in terms of review, approvals, or agreements.  

 Participants at institutions with strong and externally oriented cultures expressed the most 

success with this strategy. There was institutional level buy-in for the process and faculty and 

academic units were encouraged to use it. At institutions with weak and externally oriented 

cultures, this strategy was somewhat effective. It worked within certain subcultures on the 

campus, but there were other subcultures that would either act independently of the process or 

opt out altogether. At institutions with weak and internally oriented university cultures, though 

some participants indicated that materials had been created or information was available on the 

website, they were not actively promoting the programs. In these instances, the central 

international office was reactive to faculty requests, but did not actively promote the 

international joint/dual degree program model through the use of workshops or other 

communication channels. This passive approach was a reflection of the low level of support for 

this program model within this weak and internally oriented university culture. Generally, the 

availability of materials/workshops, and how they are presented and utilized, is a reflection of the 

overall support for the international joint/dual degree program model.  
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Figure 8. Strategies by university culture: College liaisons 

 

College Liaisons  

College liaisons are hired to serve a specific academic college at a university. The 

primary role of the college liaisons is to consolidate the oversight of the international program 

development, recruitment, and assessment responsibilities within a respective college. They are 

employees of that respective college, primarily in administrative positions with a title of director 

or assistant or associate dean, and have no official connection to the central international office. 

In this way, they work autonomously from the central international office. One college liaison in 

this study held a faculty appointment. The central international office continues to offer services, 

support, and drives the institutional infrastructure for developing international joint/dual degree 

programs, but it does not provide the detailed support for the college-level initiatives or make 

decisions on which initiatives will move forward. In university cultures that are strong and 

externally oriented, the college liaisons were seen as a benefit to the overall strategy to develop 

more international joint/dual degree programs. One participant, who serves as a college liaison, 

described how this position acts in tandem with the central international office.  
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If I want it pushed through quickly I will usually contact people directly. If it does not 
need to be pushed through quickly then I will allow the central office to do it. If the 
central office does it, then it means that I have to wait in a queue with everybody else 
who is utilizing them as a service. It’s a relationship that our office has with the central 
office as long as we keep them in the loop and they keep us in the loop we both remain 
happy. (Participant 21) 

 
This relationship between the central office and the college liaison worked well in this instance 

because of the strong university culture with shared values and an institutional level strategy that 

supported the development of these programs. The college liaison at an institution with a strong 

university culture that was externally oriented reported a significant investment of additional 

resources for international joint/dual degree programs from the college and perceived the unit to 

be well-supported. This support significantly increased the ability to keep activity levels with 

international joint/dual degree programs high and allowed for specific needs or concerns of 

students or the partner to be addressed more quickly. Having direct access to faculty within the 

college and an understanding of the workings of the college aided in this regard.  

I think we are blessed because our college is giving us the resources that we need to be 
very active. So you know, seventy-five percent of our, all of our agreements, are active. I 
mean we really have a high activity level and I think that is why [person from central 
office] often comes to us on best practice because a lot of schools will sign things, but 
don’t necessarily have the best luck at, you know, keeping them active because they don’t 
have the staff and resources to devote the time to it. But we do, so we can really stay on 
it. (Participant 11) 

 
On this campus, the college liaison is empowered by the college through the issuance of 

additional finacial resources to hire staff to support the growth of the international joint/dual 

degree programs within the college. This college liaison, or other appropriate staff, are also sent 

to visit all international joint/dual degree partner campuses every two years to meet with the 

faculty, staff, and students involved with the programs. This type of investment has provided the 

college-level infrastructure needed for the international joint/dual degree programs to thrive. As 
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such, this academic college is touted by the central international office as a role model for other 

academic colleges and central administrative leaders across campus which was an indication of a 

strong and externally oriented university culture that promoted the growth and sustainability of 

international joint/dual degree programs and integrated them into the university as a whole. 

Though college liaisons existed at several institutions with weak university cultures that were 

externally oriented, they tended to work more independently and had varying levels of 

interaction with the central international office. In these instances, the college liaisons served as a 

potential threat to central international offices’ efforts to establish a centralized infrastructure for 

developing international joint/dual degree programs. Though there was success at the academic 

college level, it did not transfer to the institutional level. No college liaisons were present at 

institutions with weak and internally oriented cultures.  

 College liaisons main role is to work with faculty, partners, and other staff to develop, 

implement, promote and sustain transnational partnerships and programs such as international 

joint/dual degrees. In this way they contribute to the production of new programs and the 

exchange of knowledge. Conversely, if college liaisons are not successful in their primary job 

responsibilities, or do not coordinate efforts with other habitats, or units, on campus it can 

negatively influence the transnational partnerships or even the international joint/dual degree 

programs directly.  
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Figure 9. Strategies by university culture: On-site liaisons 

 

On-site Liaisons  

In addition to college liaisons, several institutions with strong or weak and externally 

oriented university cultures also reported hiring university employees that are based abroad in 

locations where the US institution had a targeted focus. The presence of on-site liaisons ranged 

from full-time to extended stays for multiple months, and supported additional visits of 

administrators throughout the year for key events such as workshops, symposia, or graduation 

ceremonies. The on-site liaisons’ primary duties were dedicated to overseeing the success of the 

institutional relations abroad which may include the facilitation of the international joint/dual 

degree programs through a combination of teaching and/or administrative duties.  

The source of the funding for on-site liaisons varied from academic colleges to central 

administration and was often supported by revenue generated by the international joint/dual 

degree programs offered in that country. One participant emphasized the need for regular 

promotion and recruitment of students into the international joint/dual degree programs on-site. 

This institution sent staff members to China multiple times per year as well as having a staff 
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member based in China six months out of every year which provides the opportunity to easily 

visit different partner institutions to discuss any issues or participate in ceremonial visits. No on-

site liaisons related to international joint/dual degree programs were present at institutions with 

weak and internally oriented cultures. 

On-site liaisons have a unique role representing one institution while immersed in the 

environment of the partner institution. They are responsible for implementing new program 

models such as international joint/dual degree programs, trouble-shooting any problems and 

responding to the needs of participants, and ensuring the programs run efficiently. They receive 

information from both partner institutions and are responsible for mitigating any issues and 

ensuring a healthy partnership. They must interpret the information from both institutions and 

then help to make productive decisions and recommendations by taking the information they 

receive and then reintroducing it to the partners involved. In this way, they are advancing the 

partnership by creating new pathways forward and possibly introducing new ways to collaborate.  

     

Figure 10. Strategies by university culture: Comprehensive institutional infrastructure 
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Comprehensive Institutional Infrastructure  

Another strategy used by institutions with strong university cultures that were externally 

oriented was to establish a streamlined institutional level infrastructure for proposing, vetting, 

approving, funding, and assessing international joint/dual degree programs. The infrastructures at 

the institutions in this study varied and were customized according to the university culture and 

organizational structure, but they had similar qualities. First, there was an adopted practice in 

place that was utilized by the campus community to develop and implement international 

joint/dual degree programs. The practices used had been created with the input from various 

university units and utilized tools such as proposal request forms and agreement templates. 

Requests that did not follow these protocols, were redirected to the central international office 

and instructed to follow the protocol. Another key element of the infrastructure for many 

participants was the establishment of an international program review committee. The size of the 

review committees and the frequency with which they met varied, but commonalities included 

that they were comprised of staff and faculty from across campus and they reviewed requests 

against the desired strategy and priorities of the respective institution. Programs that did not align 

with the strategy were less likely to be approved to move forward. Finally, varying levels of 

assessment protocols had also been implemented. Only one institution had a formal institutional 

level assessment protocol that was in process of being further developed by the review 

committee. Most participants indicated that programs were evaluated based on enrollments. The 

approach to assessment was explored in greater detail in the response to research question two.  

Having a comprehensive institutional infrastructure in place helps to successfully 

implement the internationalization strategy at the institution. Key elements included leadership 
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that supported transnational partnerships and new program models such as international 

joint/dual degree programs, faculty and staff that had the support and resources and infrastructure 

they need to develop new programs, and units that engage successfully with each other. With 

these elements, the US institution was successfully able to pursue engagement through 

transnational partnerships.  

Summary  

When engaging international partner institutions through international joint/dual degree 

programs, the university culture of the US institution had the greatest impact on whether or not 

international joint/dual degree programs were pursued and how they were supported. At large, 

public, research institutions, such as those represented in this study, the decentralized nature of 

the institution played a significant role in how international joint/dual degree programs were 

supported and the role the various units played. In instances where the university culture was 

strong and externally oriented toward international joint/dual degree programs, the decentralized 

organizational structure of the campus was not a barrier. Having clearly defined roles between 

the faculty, academic units, and the administrative units aided in the successful development and 

implementation of international joint/dual degree programs. In instances where the university 

culture was weak and either internally or externally oriented, the decentralized nature of the 

campus negatively impacted the ability to successfully develop and implement an institutional 

level infrastructure for international joint/dual degree programs that was adhered to by all 

members of the campus community. In this study, the most common approach was for central 

international offices to provide the infrastructure and administrative support to develop, review, 

and approve agreements at the institution, fund campus visits, and host international delegations. 
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Meanwhile, the faculty and academic units drove the communication with institutional partners 

abroad, provided key insights into the structure of the academic degree programs, conducted 

campus visits, and were responsible for the ongoing maintenance of the international joint/dual 

degree programs.  

Seven strategies were introduced by the participants in this study as a way to foster 

interest in and streamline the responsibilities for managing international joint/dual degree 

programs. The presence of strategic plans that incorporated internationalization strategies was a 

key element for successful international joint/dual degree programs. Support from the key 

leaders, and interest from the faculty and staff, helped to encourage participation and offered 

sustained support over time. In these instances, key leaders that oversee various units on campus, 

demonstrated an interest in participating in internationalization strategies and encouraged the 

pursuit of new program models. Faculty champions were often identified to aid in this process. 

Generally, the availability and use of materials/workshops was a reflection of the overall 

administrative support for the international joint/dual degree program model. College liaisons’ 

main role was to work with faculty, partners, and other staff to develop, implement, promote and 

sustain transnational partnerships and programs such as international joint/dual degrees. In this 

way they contribute to the production of new programs and the exchange of knowledge. On-site 

liaisons have a unique role representing one institution while immersed in the environment of the 

partner institution.  

When a comprehensive institutional infrastructure toward internationalization exists, the 

beliefs, values and attitudes of the community reflect those goals. Key elements include 

leadership that supports internationalization, dedicated support and resources to foster new 
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international opportunities, and units that engage successfully with each other. Together, these 

strategies represent efforts by US institutions to make developing, implementing, and assessing 

international joint/dual degree programs more efficient. In this way, US institutions are 

mitigating the risks related to such entrepreneurial behavior according to their university culture 

as they react to the external neoliberal environment. 
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CHAPTER 5: CONCLUSION AND IMPLICATIONS  

Overview of the study 

The purpose of this study was to explore why and how higher education institutions in 

the US are engaging with institutions of higher education abroad when developing transnational 

partnerships. Specifically, it extended the existing research by analyzing the motives, desired 

outcomes, and strategies utilized when pursuing transnational partnerships through the use of 

international joint/dual degree programs from the perspective of predominantly public, research 

focused higher education institutions in the US. Interviews were conducted with 23 

administrative professionals serving in positions that oversee the function of developing 

international joint/dual degree programs at institutions of higher education in 18 US states 

representing different geographies as a way to better understand this phenomenon. By utilizing 

the conceptual frameworks of academic capitalism (Slaughter & Leslie, 1997; Slaughter & 

Rhoades, 2004) and university culture typology (Sporn, 1996, 2007) the findings focused on the 

influence of the external environment and university structure and culture on developing and 

implementing international joint/dual degree programs. 

The theory of academic capitalism allowed for the examination of the primary external 

influences influencing the institutions to pursue international joint/dual degree programs. This 

theory outlines ways the changing external landscape of funding of higher education in the US 

has propelled institutions of higher education to seek alternative revenue sources through 

entrepreneurial behavior (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004). It also 
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addresses the organizational shifts that have occurred internally with the introduction of 

interstitial units and managerial professionals that support internationalization strategies and the 

tension between the logic behind market driven decisions and educational and professional 

driven decisions. Next, the university culture typology developed by Sporn (1996) illustrates 

how beliefs, values, and attitudes of members of  the internal institutional environment influence 

the ability of an institution to adapt to changes in the external environment when pursuing new 

opportunities such as international joint/dual degree programs. Specifically, the typology 

categorizes institutions as having either a weak or strong orientation and being either internally 

or externally oriented. The placement of an institution on this framework proved to be a strong 

indicator of whether pursuing transnational partnerships and international joint/dual degree 

programs would be successful. Together these frameworks provided an integrated perspective on 

both the external and internal influences on motivations, desired outcomes, and strategies toward 

international joint/dual degree program development at institutions of higher education in the 

US.  

This study was based on the premise that institutions of higher education in the US have 

been influenced by the neoliberal environmental shift over the last several decades, and as a 

result, have adopted entrepreneurial behaviors and made adjustments to internal organizational 

structures. University structures and culture play a large role in the ability of the institutions to 

adapt to environmental changes and implement new program models such as international 

joint/dual degree programs. The following questions guided the study:  

1. What factors are motivating higher education institutions in the US to pursue 
international joint/dual degree programs? 
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2. What outcomes are sought when pursuing transnational partnerships, such as 
international joint or dual degrees, with institutions in other countries? 

 
3. How do university structures and cultures influence the strategies used to develop and 

implement international joint/dual degree programs? 
 

The findings uncovered that public, research focused institutions of higher education in 

the US have become more dependent on external resources to compensate for the changes in the 

distribution of fiscal resources from state and federal sources combined with rising tuition. 

Institutions of higher education in this study demonstrated the use of entrepreneurial behavior 

through the pursuit of international joint/dual degree programs as a means to expand 

opportunities to develop more programs to reach new markets of international students. They 

have also adjusted organizational structures by expanding the number of managerial 

professionals and interstitial units to support internationalization efforts. Organizationally, these 

interstitial units are positioned as administrative units with professional staff that have 

specialized skills in international education and must sustain themselves primarily through a 

combination of state funds and fee-based revenues. The behaviors of the managerial 

professionals within these interstitial units, therefore, are often driven by a combination of 

market logic and educational logic. This tension between market logics and educational logics 

can be challenging to balance when the university culture toward internationalization is weak 

and does not support internationalization efforts. A strong university culture that is externally 

oriented and supports internationalization efforts is better able to accommodate both logics as 

they are internalized by the members of the university community.  

To complement these findings, the university culture typology uncovered how the 

strength of an institution’s culture, through beliefs, values, and attitudes, and the position of the 
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institution’s orientation, influenced the ability of an institution to adapt to changes in the external 

environment when pursuing new program models such as international joint/dual degree 

programs. The findings indicated that there was a continuum of success with institutions that had 

strong university cultures toward international joint/dual degree programs that were externally 

oriented as the most successful at developing and implementing programs across various 

academic colleges institution-wide. Institutions with weak university cultures toward 

international joint/dual degree programs that were externally orientated demonstrated success 

developing and implementing programs within specific academic disciplines. On the opposite 

side of the continuum, institutions with weak university cultures toward international joint/dual 

degree programs that were internally oriented relayed little success with developing and 

implementing international joint/dual degree programs.  

The focus on international student recruitment as an avenue for higher education 

institutions in the US to make up for lost revenue is well documented (Altbach, 2004; Lee et al., 

2006; Rumbley et al., 2012; Stromquist, 2007). This study confirmed that international students, 

that pay higher nonresident tuition rates, are often considered a means to an end financially for 

US public institutions facing diminishing state and federal revenue streams. This economic 

reality facing US institutions of higher education often takes priority over other recognized 

benefits of transnational partnerships identified in this study such as opportunities for cross-

cultural exchange of knowledge and ideas and extending existing partnerships with institutions 

of higher education abroad. While the financial benefits are seen as important, the participants’ 

personal motivations for pursuing new opportunities through transnational partnerships seem to 

be more in line with the latter opportunities. The participants in the study who experienced an 
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increase in international joint/dual degree programs indicated that much of the growth has 

occurred over the past five to ten years as a result of internal shifts in organizational structures 

and the introduction of formal strategies toward internationalization. The major growth area 

discussed by participants was through pathway programs whereby students begin their studies 

abroad and then transfer to the US insitution with transfer courses from a partner institution that 

are then articulated toward a US degree.  

Other stimulus for growth that has been inserted in institutional strategic plans in recent 

years includes the expansion of managerial professionals and interstitial units to support 

internationalization efforts, as well as the introduction of institutional financial incentives for 

academic departments to pursue new program models. Findings revealed that the key to the long-

term success of international joint/dual degree programs was directly related to choosing 

compatible partners and developing programs in disciplines in regional and global demand. 

Growth in international joint/dual degree programs was typically associated with professional 

fields that are in higher demand such as business, law and STEM (science, technology, 

engineering, and math). Some fields, such as law, have also faced declining enrollments 

nationally in the US in recent years and are looking abroad to make up the difference. The 

academic capitalism framework emphasizes a shift to funding support for growth in these 

disciplines. Dual degrees in disciplines that are in less demand such as social sciences and the 

arts, or that have more detailed policies related to engagement with human subjects and special 

licenses, such as health sciences, have not been pursued as readily. For institutions that did not 

have a strategy, vested resources to stimulate faculty engagement, or strong university structure 
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or culture to support a decentralized model for growth, developing and sustaining international 

joint/dual degree programs was a challenge.  

Overall, the findings in this study demonstrate the influence of the external neoliberal 

environment and university structures and cultures on US institutions of higher education when 

pursuing transnational partnerships in the form of international joint/dual degree programs. At 

large, public, research institutions, such as the ones predominantly represented in this study, the 

reality of decreasing federal and state revenue sources has propelled institutions to pursue market 

like behaviors and make adjustments to organizational structures and strategies in order to 

generate new revenue streams. New program models, such as international joint/dual degree 

programs, are being used by US institutions of higher education to tap into new global markets to 

recruit international students, to sustain academic programs that can no longer rely on US student 

enrollments alone, and to extend existing partnerships that provide access to international faculty 

and scholars as a means to become more competitive in the global higher education market. 

Participants in this study indicated that though this market driven logic was driving institutional 

level decisions, there is also a personal desire to support education logics through international 

engagement to enhance longer-term benefits of cross-cultural understanding, public diplomacy, 

and the exchange of knowledge. For many managerial professionals working in interstitial units 

supporting internationalization efforts, balancing these differing logics is an inherent challenge 

of their positions.   
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Contributions to the Literature 

This study supports the motivations and rationales influencing internationalization in the 

current literature. As the findings indicate, transnational partnerships are considered a form of 

diplomatic investment in networks that are developed between faculty, staff and students which 

supports the political rationale. These networks are a critical component of the 

internationalization strategies in US higher education that emerged from the study. The findings 

also support the economic rationale through the focus on growth and competitiveness as a way to 

give the US an advantage over others in the global economy. The focus on international student 

recruitment and growth in new programs is a clear indicator that economic gains are at the 

forefront of the institutional motivations for pursuing international joint/dual degree programs. 

The social/cultural rationale is evident in the transmission of national, cultural, and moral values 

through teaching and research as part of the international joint/dual degree programs. The desire 

to extend existing partnerships with new program models is an indication that teaching and 

research are seen as a viable way to transmit new perspectives and ideas. Finally, the academic 

rationale is supported through the opportunities for students, faculty and staff to learn something 

at another institution that they could not learn at home through the international joint/dual degree 

programs. Through the networks created by transnational partnerships, faculty have the 

opportunity to expand the scope of their teaching and research, identify new funding sources, and 

learn from others in the field and students have the opportunity to learn from faculty and 

researchers in different countries. Again, this allows for the sharing of information, the ability to 

study and analyze it, followed by the opportunity to redistribute it into the scholarly 

environment. This advancement of knowledge and research, and the ability to exchange it 
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between transnational partners, allows for the reframing of how universities are operationalizing 

internationalization beyond revenue streams.   

This study extends the research available on international joint/dual degree programs and 

transnational partnerships from the perspective of public, research institutions of higher 

education in the US. It contributes to the broader understanding of the motives, desired 

outcomes, and strategies being used by US institutions and how they both influence and are 

influenced by the external global environment and the internal university culture when pursuing 

transnational partnerships and international joint/dual degree programs. The findings in this 

study indicate that US institutions are primarily motivated by economic gains and growth 

opportunities that become available through transnational partnerships. The expansion of 

managerial professionals and interstitial units that support internationalization strategies has also 

introduced professionals who champion internationalization beyond economic benefits and strive 

to offer opportunities for learning and exchange to faculty, staff, and students to thrive in the 

global economy.  Across the US, public, research institutions are pursuing similar strategies in 

order to achieve these internationalization goals.  

This study also extends the existing literature on the broader role of higher education in 

the global environment. It introduces new insight on how universities are reframing their 

thinking about internationalization of higher education through the use of transnational 

partnerships.  This signals the progression of the thinking about international students beyond 

recruitment and enrollment and focuses on how to create new opportunities to educate the 

upcoming generations of students in order to meet the demands of the global economy. 
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Implications for Research and Practice  

 The implications for research and practice are discussed in terms of the existing research 

on international joint/dual degree programs, transnational partnerships, and the reciprocal nature 

of the influence of institutional internationalization strategies, the internal university culture, and 

external environment. These implications also serve as recommendations for future research.  

Implications for Research 

The gap in research on international joint/dual degree programs calls for more studies, 

including longitudinal studies, on the longer-term outcomes of participating in an international 

joint/dual degree programs from various perspectives: students, faculty, and employers. Given 

the relative newness of this program model, the longer-term career and economic outcomes may 

only now be becoming available for students who participated in these types of degree programs 

when they were first introduced in the US between 2005-2010. More research on this topic 

would inform the development of current programs and help to better understand the impact 

participating in an international joint/dual degree programs may have on students’ future career 

options and overall income compared to students with only one degree from one institution in the 

same discipline. Currently, participants in this study assumed that international joint/dual degree 

programs make students more attractive on the job market, but there is little empirical research to 

support this claim. In order to determine if two degrees from institutions in different countries 

are more valued than one by employers, and whether students are indeed more successful in their 

overall career compared to peers with only one degree, more research is needed.  

The intercultural learning outcomes that result from completing international joint/dual 

degree programs also need further research. No research was available at the time of this study 
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that evaluated the overall intercultural learning outcomes of students that participate in 

international joint/dual degree programs. Participants in this study assumed that by providing 

opportunities to study at different institutions that intercultural learning takes place, but there is 

no empirical research to support this assumption. Without an intentional effort by the faculty or 

other staff members at the partner institutions involved, it is not clear that intercultural learning is 

something that is automatically being developed in students by merely participating in the 

international joint/dual degree program.  

Another area for future research relates to the roles of managerial professionals located in 

interstitial units centrally at the US insitution versus college liaisons which are based in academic 

colleges or on-site liaisons who are based abroad to run specific programs. The latter two are 

often hired specifically to oversee the development and management of international joint/dual 

degree programs and transnational partnerships. The proximity of college liaisons and on-site 

liaisons to faculty and students is much closer than managerial professionals located in 

centralized international units. In this study, the college liaisons were more likely to gather data 

for their own personal knowledge despite the fact that it was never requested centrally. More 

research on the roles of managerial professionals in central international offices versus those 

located within colleges or on-site abroad would help to learn more about the benefits and 

challenges of each professional role in program development, management, and assessment.  

Additionally, the motivations and desired outcomes of transnational partnerships from 

varying perspectives would better inform how north-north, south-south, north-south partnerships 

respond when developing new program models such as international joint/dual degree programs. 

Varying motives and desired outcomes influence the strategies used and the resources that are 
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available to students at the respective participating institutions. The tension between the 

resources available to partners broadly in the global north and global south (with some 

exceptions) tend to reproduce inequities in opportunities in transnational partnerships. Until a 

new paradigm is introduced with an equalizer, creating long-lasting, equitable transnational 

partnerships between institutions situated in disparate global economies will continue to be a 

challenge.  

This begs for more research on how international higher education institutions interact 

with each other in an unequal world. The premise of mutually beneficial collaboration between 

institutions assumes there is equity in opportunity and support across higher education systems, 

which is not necessarily the case. Institutions with strong and externally oriented higher 

education cultures in this study tended to have an internal organizational infrastructure that is 

streamlined and adopted which allows faculty, staff, and students the ability to thrive when 

engaging in transnational partnership models such as international joint/dual degree programs. 

But, the motivations and desired outcomes are not always equitably distributed between 

institutions engaged in the partnership. More research on the disparity between international 

higher education systems around the world and the role internationalization plays institutionally 

as well as transnationally is needed.  

Implications for Practice 

The findings in this study indicate that institutions of higher education that have clear 

mission statements, goals, strategies, and leadership that are congruent with the university 

culture and supportive of internationalization were more successful when implementing 

international joint/dual degree programs. For several participants in this study who were 
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struggling to launch this program model, achieving this synergy seemed out of reach because the 

internal organizational infrastructure present at their institutions was not designed to support 

internationalization strategies. To function well, the internal infrastructure relies on the presence 

of a functional organizational structure, productive interactions between the units, and the ability 

to adapt as the external environment or internal culture changes.  

The question, therefore, is how does an institution of higher education balance the need to 

respond to neoliberal shifts in the environment yet stay true to its educational mission? The 

answer varies, and it often begins with the institutional leadership, but certainly there are many 

stakeholders that can influence change within the institutional environment whose primary 

motivation is not economic, but rather focused on the pursuit of knowledge and exchange as a 

public good. The institutions represented in this study are decentralized in nature which offers 

challenges and opportunities. Challenges result when units or populations act independently from 

one another, are not coordinated, and only seek success in terms of unit or individual goals. This 

could pose threats to other units that may not have the ability or support to withstand the 

dominant units. Opportunities exist within a decentralized organizational structure as a result of 

the ability of units or individuals to act independently because the loss or failure of one unit does 

not necessarily mean the loss or failure of the entire system. The benefit of this loosely coupled 

organizational system is that the dependence on each other is limited in nature which allows the 

overall system to continue, albeit not always efficiently (Weick, 1976).  

The seven strategies that emerged from the findings provide examples of tactics higher 

education institutions are utilizing in order to achieve success in developing and implementing 

international joint/dual degree programs. Those strategies are: incorporating internationalization 
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objectives into strategic plans, meeting with key leaders, linking with faculty champions, 

providing materials/workshops, the presence of college liaisons, the use of on-site liaisons, and 

creating a comprehensive institutional infrastructure that supports and promotes international 

engagement. The effectiveness of each tactic varies depending on the university culture, 

university structure, and leadership, but, participants from successful institutions reported using 

various combinations of these tactics on their respective campuses.  

For example, participants in this study that worked at institutions that had incorporated 

internationalization objectives into strategic plans indicated that uniform values and beliefs 

supporting externally oriented initiatives permeated the campus community. When this occurred 

at an institution with a strong externally oriented campus culture, there was less focus on 

persuading faculty and administrators to pursue international opportunities and more focus on 

developing the necessary resources and infrastructure to support this behavior. When the strength 

of the university culture toward international joint/dual degree programs was weak, incorporating 

internationalization objectives into institutional level strategic plans was less common. In these 

instances, the variant of the orientation of the university culture provided the best indication of 

whether or not the international initiatives were successful. When the orientation was externally 

oriented, success could still be achieved in specific academic colleges or programs. When the 

orientation was internally oriented, it was less likely that the institution would be successful in 

implementing international dual/joint degree programs. 

One of the most effective strategies utilized at institutions that were strong or weak and 

externally oriented was meeting with key leaders such as deans. If the academic dean is 

supportive, then the faculty were more likely to be encouraged and willing to pursue new 
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program models such as international joint/dual degree programs. When this top level support 

was missing, participants indicated that it was much more challenging to pursue such initiatives. 

The strength and orientation of the university culture played an obvious role in whether the 

support from key leaders was present. Strong and externally oriented university cultures were 

more likely to have support of key leaders whereas weak and either externally or internally 

cultures were less likely to have this level of support.  

In addition to key leaders, working with faculty champions was another strategy utilized 

by all participants in the study to varying degrees. In this way, faculty were able to speak to 

personal experiences in overcoming challenges and highlight the impact their program had on 

the various constituents involved. This peer-to-peer dialogue was important when enlisting 

participation of new faculty and was most successful in strong and externally oriented cultures. 

Peers can speak to issues and challenges faced and how they were overcome in ways that faculty 

to administrators do not. In weak, externally oriented cultures, there were some institutions that 

indicated success working with faculty champions within individual units, but the presence of a 

strong academic advocate, or subculture, was necessary to develop, implement, and sustain 

international joint/dual degree programs. When the university culture was weak and internally 

oriented, the use of faculty champions was not as successful due to the lack of support from key 

leaders. In addition to peer-to-peer dialogue, the faculty and academic units often were the 

drivers of the communication with the partner abroad. At institutions that were strong and 

externally oriented, resources, such as travel funding, were made available to support faculty 

involvement. 
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Another effective strategy to promote international dual/joint degree programs used by 

participants in this study was to provide informational materials, either hard copy or web-based, 

and to conduct sessions and workshops. This information was provided in order to counter any 

misperceptions about international joint/dual degree programs and the processes in place to assist 

those who wish to pursue them. Participants at institutions with strong and externally oriented 

cultures expressed the most success with this strategy. The presence of institutional level buy-in 

for the process was established and faculty and academic units were encouraged to use it. 

Moving down the continuum, the support for this strategy decreased and it became less effective. 

The passive approach toward promotion of international joint/dual degree programs found in 

weak and internally oriented cultures was a reflection of the low level of support for this program 

model at an institutional level.  

The presence of college liaisons was a strategy used by institutions that were strong or 

weak and externally oriented. College liaisons were hired to serve a specific academic college 

and were responsible for consolidating the oversight of international program development, 

recruitment, and assessment within that college. They were often financially supported by the 

college and held various levels of administrative positions ranging from coordinator to assistant 

or associate dean. As such, they had no official connection to the international office. In 

instances where the university culture was strong and externally oriented, the college liaisons 

coordinated efforts with the central international office and were seen as a benefit to the overall 

strategy to develop more international joint/dual degree programs. Having direct access to the 

faculty within the college and an understanding of the workings of the college was helpful. In 

instances where the university culture was weak and externally oriented, the college liaisons 
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tended to work more independently and had varying levels of interaction with the central 

international office. In these instances, college liaisons served as a potential threat to central 

international office’s efforts to establish a functional centralized infrastructure for developing 

international joint/dual degree programs. Though there was success as the college level, it did not 

translate to broader success at the institutional level therefore jeopardized the ability for the 

institution to develop a functional comprehensive institutional infrastructure to support 

internationalization.  

In addition to the presence of college liaisons, several participants at institutions with 

strong or weak and externally oriented cultures reporting the use of on-site liaisons. On-site 

liaisons had varying types of responsibilities and ranged from living abroad full-time to extended 

stays. They often assisted with hosting visitors from the main campus and holding key events 

such as workshops, symposia, or graduation ceremonies. Overall, on-site liaisons were 

responsible for ensuring that the international joint/dual degree programs, and any other 

initiatives taking place, were successful and would take the lead in addressing any problems or 

challenges that may arise.  

Finally, participants indicated that the presence of a comprehensive institutional 

infrastructure that supports and promotes international engagement was critical to the overall 

success international joint/dual degree programs. Key elements included having a process for 

proposing, vetting, approving, funding, and assessing international initiatives. The infrastructures 

at the institutions in the study were customized according to the university culture and 

organizational structure, but they had similar qualities. First, there was an adopted practice in 

place to develop and implement international joint/dual degree programs that was utilized by the 
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members of the campus community. Practices were created with input from campus constituents 

and included tools that had been developed and approved at the institution such as proposal 

forms, agreement templates and assessment procedures. Requests that did not follow these 

procedures, were redirected to the central international office that maintained oversight of the 

procedures. Another key element of the infrastructure for many participants was the presence of 

an international program review committee which consisted of staff and faculty from across 

campus. This committee was responsible for reviewing proposals according to desired objectives 

outlined in the institutional strategic plan. This review process was deemed critical at the 

inception of the program, but a glaring oversight communicated by all but one participant was a 

formal process for assessing the programs.  

This critical missing piece needs to be addressed. Once the respective roles of 

administrative and academic units are determined, assessment of the international joint/dual 

degree programs, as well as desired student intercultural development and career outcomes, 

should be incorporated as a standard part of the program development process. This a key 

element of entrepreneurial behavior that has been largely overlooked by the institutions 

represented in this study. Incorporating a formal assessment protocol into the program 

development process will help to balance the varying market driven and educationally driven 

logics at play within the university culture present at US institutions. By clearly articulating and 

assessing desired program goals that align with an institutional strategy, and housing decision-

making authority with a governing committee comprised of various constituents on campus, 

institutions create an internal check and balance system and are better positioned to make 

informed decisions about which programs to pursue and why. In this way, internationalization 
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efforts can be reframed to respond to competing internal logics and provide opportunities not 

only to international students and select faculty who are engaged internationally, but to domestic 

students, and other faculty and staff as well. Given that many centralized interstitial units 

supporting internationalization efforts lack the staff expertise and capacity to conduct such 

assessment, joining efforts with academic units at the institution of higher education that have 

faculty and researchers trained in this area is one possible solution. Oftentimes faculty and 

graduate students are eager to have access to populations and programs to research and are 

willing to assist in this effort. Joining efforts with the appropriate units on campus to conduct 

assessment is one way to take advantage of the internal expertise available on a university 

campus.  

Additionally, clarity is needed in the profession on terminology related to international 

joint/dual degree programs. The participants in this study were in agreement on the definition for 

joint degrees, but there was much confusion on the term dual degree and how it related to 

pathway type programs. Though the term consecutive degree programs was introduced (Knight 

& Lee, 2012), participants were not familiar with its definition and it has not been adopted in 

practice. I recommend the term pathway program to define programs that offer students the 

ability to move from one degree to another at varying levels as it is more in line with current 

practices and terminology being used at institutions represented in this study. It also 

encompasses a variety of models that are being introduced that do not fit the exact mold of a 

joint or dual degree program as currently defined.  

Overall, the sentiment that emerged from this study is that there is a commitment to the 

grass-roots model for the generation of new ideas and programs at decentralized public, research 
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institutions in the US, but reframing internal priorities will strengthen internationalization efforts 

at US institutions. Though there was seemingly no awareness of the DoED’s first-ever 

international strategy launched in 2012, Succeeding Globally Through International Education 

and Engagement, there was awareness of the changing context of leadership globally and the 

general hostility toward internationalization in the US and elsewhere around the world that 

currently exists. The participants in this study deeply value their work in international education 

and are focusing their gaze on the longer-term impacts of their efforts. At its core, 

internationalization in higher education is not a quick solution to address unconscious biases, 

tokenism, or dispel long-held myths about people from other countries, nor is it solely a strategy 

for revenue generation. It is a long-term strategy toward creating cross-cultural understanding, 

advancing research, and developing global stewards through education and exchange that offers 

institutions of higher education the opportunity for financial stability. The majority of 

participants in this study perceive that their primary role is to provide an infrastructure that 

fosters and supports new terms of engagement between faculty, staff, and students through 

transnational partnerships as a way to support institutional internationalization strategies. The 

organizational differences between successful institutions and those with less success include the 

presence of clear institutional strategies toward internationalization, a strong university culture 

that is externally oriented and supportive of international program development, and dedicated 

human and financial resources working as part of a functional infrastructure that supports and 

stimulates growth in this area.  These factors allow for better collaboration between the central 

international office, the academic colleges, and partners as they pursue international 

opportunities. Rather than just facilitate administrative processes, having regional and 
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administrative experts in the central international office that stay abreast of opportunities and can 

make recommendations that support institutional level strategies and assist colleges with 

implementing new programs is ideal. College or on-site liaisons that are housed in the academic 

colleges or on-site abroad, and work collaboratively on internationalization efforts with 

managerial professionals in centralized international offices, can then oversee much of the 

necessary groundwork and assessment of programs and report back to the larger campus 

community through an agreed upon assessment protocol and infrastructure. In this way, the 

internal infrastructure that supports internationalization efforts is embedded in units across 

campus and abroad in an effort to offer a new generation of students, faculty, and staff 

innovative opportunities to develop intercultural experiences and understanding and to enhance 

research and exchange globally through transnational partnerships. The financial benefits, in 

turn, provide the critical support to sustain and grow these opportunities through successful 

transnational partnership networks.  
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APPENDIX A: INTERVIEW PROTOCOL  

This survey is part of a study that explores how higher education institutions in the US 

are engaging with institutional partners when developing transnational partnerships. Your 

participation in this study will shed light on the motives and desired outcomes for pursuing 

transnational partnerships through the use of international joint/dual degree programs from the 

perspective of higher education institutions in the US. Any information you provide will remain 

confidential and will not be used beyond the scope of this study without your permission.  Your 

participation is greatly appreciated.   

1. How many international joint or dual degree programs do you have at your institution? 

Please describe the growth of these programs including the types of institutions you are 

working with and in what countries they are located. 

2. Why did your institution develop international joint/dual degree programs?  

3. Who is the ideal partner? Who initiates these programs and selects the partners?  

4. Once partners are identified, how are they approached? By whom?   

5. What types of support or approval are required when developing the programs?   

6. What are the biggest obstacles to establishing the programs? 

7.  What techniques do you use to persuade institutional leadership and the faculty to 

participate in these partnership programs? 

8. What types of interaction and communication are primarily used with partners?  

9. How do differences in culture and values influence the negotiations between the partner 

institutions during the development of the program? 
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10. Was there perceived inequity by any partner institution? If yes, please explain the nature 

of the perceived inequity how it was addressed.  

11. How is success defined?      

12. How are you evaluated? How are the programs themselves evaluated, if at all? 

13. Of what program are you most proud? Why? 

14. Do you have any other comments you would like to mention?  

Follow-up:  

15. I will share the transcription of this interview with you in order to verify that your 

comments were accurately captured.  
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