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ABSTRACT 

The purpose of this study was to describe Deaf mothers' perceptions of family 

life in families with Deaf parents and nondeaf children. The study represented a 

secondary analysis of data from a larger study entitled "Family Functioning: Deaf Parents 

with Nondeaf Children" (Jones, 1990). Interviews based on an ecological family systems 

approach were analyzed utilizing the organizational framework of Parse' s conceptual 

model of nursing. Categories that emerged from interview analysis supported the themes 

of structuring meaning, patterns of relating, and transformation found in Parse' s model. 

The results of the study suggested a process whereby Deaf women structured meaning, 

patterned relationships, and lived the transformations of adulthood and motherhood using 

the vehicle of American Sign Language (ASL). Health care providers must be aware of 

the many forms of non-verbal communication, and understand that ASL is the primary 

language of the Deaf community. 



CHAPTER ONE 

INTRODUCTION 

The purpose of this study was to describe Deaf mothers' views of family life. 
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There is ample information in the literature about mothers and motherhood, but very 

little is from the perspective of the women who are mothers. Motherhood is a defining 

experience for many women, but little is known about the experience of minority women 

such as Deaf mothers. Parse's Conceptual Model of Nursing provided the organizing 

framework for this secondary data analysis study of Deaf mothers perceptions of their 

experiences as mothers. Chapter I presents a discussion of Deaf culture as context for 

Deaf women as mothers. American Sign Language (ASL) is discussed, Parse's 

conceptual model is described, and the study' s research questions are posed. Because the 

researcher assumed a cultural perspective of Deaf people in America, the use of a capital 

"D" for Deaf throughout the paper refers to the cultural perspective of Deafness, while 

the use of a small "d" refers to the audiological condition of hearing loss. 

Deaf Culture as Context for Deaf Women as Mothers 

Deaf mothers are often part of a Deaf community. A view of the Deaf 

comm\lllity as a cultural group gained recognition as American Sign Language (ASL) 

gained recognition as a language. Padden and Humphries ( 1988) discussed the common 

language, experiences, and beliefs that define Deaf culture in America. Early views of 

sign language present it as a pictogram language (Lenneberg, Rebelsky, & Nichols, 

1965), and inferior to spoken language as a method of communication (Murphy & 



Slorach, 1983). American Sign Language (ASL) was initially recognized as a complete 

language in the late 1950s (Sacks, 1989). Acknowledgment of ASL as a complete 

language signified a change from traditional views of the language as inferior, and gave 

credence to the shared language essential for a cultural identity. 

Deaf Culture 
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One theory of culture drawn from cultural anthropology is cognitive 

anthropology, which describes the relationship between language and cognitive codes. 

This approach assumes that linguistic structures or designations define the very patterns 

of thought and cognition of a people (Kaplan & Manners, 1972). Verhaar (1977) went so 

far as to postulate that anything outside of the realm of language was also outside the 

realm of thought. Such deterministic views are not widely accepted today, but rather are 

enmeshed in the larger view of language as a social act (Cole, 1988). The relationship 

between ASL and the Deaf community strongly illustrates how language is a symbol of 

identity. Like many minority groups in the United States, members of the D~af 

community are bilingual, communicating in both ASL and English. 

Historically, Deaf culture has been created and passed on through ASL. 

Interestingly, Deaf culture is transmitted across generations rather than passed down 

through generations. Children are not born into Deaf culture; they identify with it as they 

learn about it (Padden & Humphries, 1988). Deaf children attending residential schools 

for the Deaf learn of Deaf culture from other Deaf children and teachers. 
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The cultural and political history of deafness has been largely determined by 

hearing people making decisions for deaf people (Harvey, 1988). Most decisions urged 

conformity to the hearing world. The Deaf Movement was initiated in the 1960s and 

culminated in 1988 during the strike at Gallaudet University, a university for only Deaf 

or hard of hearing students, when students demanded, and were given, a Deaf president 

for the University. Sacks (1989) likened the successful strike to a maturation that 

transformed the consciousness of the Deaf community and endowed members with new 

dignity and self-respect. Deaf culture also encompasses the finer aspects of a 

community. Performing, literary, and visual arts are alive within the Deaf community. 

The values and traditions of the Deaf culture are preserved and celebrated through art 

(Vernon & Andrews, 1990). 

Sign Language 

A common thread that weaves its way through the literature of families, 

mothering, and Deafness is communication. Interpersonal interactions are acts of 

communication. Families are comprised of patterns of communication and dialogue. 

Culture is defined in part by the method of communication. Interpersonal, extrapersonal, 

and inner communications in humans takes place through language. American Sign 

Language (ASL) enables Deaf people to communicate easily with others in a common 

language. ASL is a natural language for Deaf people, a wonderful adaptation in another 

sensory mode, a visual modality (Sacks, 1989). Communication in sign is fluent and 



allows true conversation, which in turn allows people to establish friendships and 

relationships (Foster, 1989). 
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Deaf people may view the world from a very different perspective due to 

differences in physiological as well as social experiences. For .verbal language users, 

four dimensional language may be difficult to comprehend. Signers use the three spatial 

dimensions, as well as time, in their everyday language. Verbal language carries only the 

single dimension of time. Coinciding with the use of spatial language are physiologic 

differences in the brains of signers. Sacks ( 1989) describes a compensatory mechanism, 

in response to visual stimuli, where responses are recorded in the expected areas of 

visual reception areas, but also recorded in the areas normally auditory in nature. The 

change in nervous system tissue represents an adaptation at an intriguingly intricate level. 

The very brains of ASL users are changed by response to the visual language, and are 

therefore neurologically different from verbal language users. 

Padden and Humphries ( 1988) discussed the changing consciousness in the Deaf 

community as related to a new way of thinking about ASL in recent years. One 

outgrowth of this new school of thought is the poetry of ASL. American Sign Language 

(ASL) enables Deaf persons to engage in dialogue, including inner dialogue. Sacks 

( 1989) suggests that humans take dialogue from an external and social use to an internal 

monologue, and it is that internal speech that defines thought and self The focus of the 

current study was to determine what thoughts emerge from this inner speech, and what 

perceptions of the world and family life are borne from this vantage point. 



Conceptual Orientation 

Parse's (1991) Human Becoming Model of Nursing, formerly called the Man

Living-Health Model, forms the conceptual framework for this study. This model is 

based largely on the principles of existential-phenomenology. 

Table 1 

Definition of Terms: Parse's Human Becoming Model of Nursing 

Principle 1: Structuring meaning multidimensionally is cocreating reality through the 

languaging of valuing and imaging. The concepts of this principle are imaging, 

valuing, and languaging. 

Imaging: The process of shaping personal knowledge or creating personal reality, 

through the picturing of the world. 

Valuing: Occurs simultaneously with imaging, and demonstrates a person' s cherished 

beliefs. 

Languaging: The way a person represents their personal reality through speech and 

motion. Languaging confirms the meaning of a given situation to the person. 
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Principle 2: Cocreating rhythmical patterns of relating is living the paradoxical unity of 

revealing-concealing and enabling- limiting while connecting-separating. The 

concepts of this principle are revealing-concealing, enabling- limiting, and . 

connecting-separating. 



Revealing-concealing: The rhythmical process of showing or not showing oneself to 

others. 

Enabling-limiting: The rhythmical process of choosing one way while simultaneously 

not choosing other ways. 

Connecting-separating: The rhythmical process of moving toward one direction while 

simultaneously moving away from others. 
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Principle 3: Cotranscending with the possibles is powering unique ways of originating in 

the process of transforming. The concepts of this principle are powering, 

originating, and transforming. 

Powering: The pushing-resisting force of human existence recognized in the affirming of 

. self in light of non-being. 

Originating: The generation of unique ways of living, the distinguishing of oneself from 

others. 

Transforming: Change is continuous, a given. The changing of change is the process of 

integrating the unfamiliar in a process of movement toward greater diversity. 

Three assumptions underlie Parse's theory. These assumptions are: 

1. Human becoming is freely choosing personal meaning in situations in the 

intersubjective process of relating value priorities. 

2. Human becoming is cocreating rhythmical patterns of relating in open 

interchange with the universe. 



3. Human becoming is cotranscending multidimensionally with the unfolding 

possibilities (Parse, 1991, p. 38). 
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Parse sees the person as a unitary being, participating with the world in 

cocreation of self. Phillips ( 1987) describes Parse' s view of man as an intentional being 

interrelating and simultaneously cocreating the world and others. The phenomenological 

view of internal and external environments within a person's awareness shapes a 

person's being and becoming (Parse, 1981). From these philosophical assumptions flow 

three themes: meaning, rhythmicity, and co-transcendence. These themes lead to the 

three principles of Parse's theory. Parse's nursing model uses terms unique to the theory; 

terms are defined in Table 1. 

Principle 1 states: "Structuring meaning multidimensionally is cocreating reality 

through the languaging of valuing and imaging" (Parse, 1981, p. 41). This principle 

incorporates three concepts: imaging, valuing and languaging ( see Table 1 for definitions 

of terms). Imaging is picturing, or making real, events, ideas or people. Valuing is the 

living of cherished beliefs. It is a process of confirming beliefs within one's perceptions 

of reality. Languaging is expressing valued images. Language symbolizes the images of 

values. Parse specifically comments on the way languaging emerges through the man

environment relationship and how it is related to cultural heritage. The previous 

discussion of language within the Deaf culture, about language as a social act (Cole, 

1988), contributes to Parse's (1991) concept of structuring meaning and cocreating 

reality through languaging within the larger concept of culture. The cognitive 

anthropologic approach to linguistics, which essentially states that language defines 
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cognition (Kaplan & Manners, 1972), also gives theoretical support to Parse's first 

principle. A key identifier of Deaf Culture is American Sign Language (ASL). This 

relationship of unique language and culture provides a framework for the Deaf Culture in 

cocreating its unique reality. 

Parse's second principle states: "Cocreating rhythmical patterns of relating is 

living the paradoxical unity of revealing-concealing and enabling-limiting while 

connecting-separating" (Parse, 1981 , p. 41 ). These concepts address life patterns 

achieved through revealing-concealing, enabling-limiting, and connecting-separating. 

Revealing-concealing refers to the simultaneous disclosing of some aspects of self and 

the hiding of others. In any relationship, some aspects of oneself are kept in reserve 

while other aspects of self are presented. The concept of enabling-limiting is presented 

as a simultaneous choosing to move in one direction while restricting movement in 

another. Connecting-separating is the simultaneous connecting with one phenomenon 

while separating from others. 

The second principle relates to this study in that patterns within relationships are 

determined by the choices one makes. For the Deaf Culture, the choice of self

determination represents a significant change in the pattern of relating with the hearing 

world. For a mother, patterns of relating begin with the first interaction with her infant; 

communication and language are borne of this relationship. From this relationship 

meamng emerges. 

Parse's third principle states: "Cotranscending with the possibles is powering 

unique ways of originating in the process of transforming" (Parse, 1981, p. 41 ). The -
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three concepts this principle incorporates are powering, originating, and transforming. 

Parse ( 1991) defines powering as the pushing-resisting force of originating. Originating 

is the negentropic process of unfolding, or emerging. Transforming is the changing of 

change. This principle describes the factors involved in growth and expansion. 

Movement toward greater complexity is inherent as reality is ever-changing. The 

existential nature of this theory is consistent with disequilibrium, which is so necessary 

for change. The changing of change, constant evolution, is Parse's co-transcending. 

Sack's (1989) description of the changed functions of brain tissue in ASL 

communicators speaks to evolution at an intriguingly intricate level. The transformation 

of the consciousness of the Deaf community during the successful strike at Gallaudet 

University, when students demanded a Deaf University president for the first time 

(Sacks, 1989) exemplifies transcendence as well. Powering and originating were 

elements of the strike process, which led to an expanded view of the possibilities. The 

very concept of deafness became enlarged beyond any previous ideal as a result of the 

transformation of community consciousness. 

Parse defines a Human Being as an "open being cocreating becoming with the 

universe, recognized by patterns of relating, and freely choosing meaning in situation, 

bearing responsibility for decisions" (Parse, 1992, p. 38). Parse's definition speaks to a 

person' s inextricable involvement in the environment. A human being is enmeshed in 

his own past, present, and future, and is a participant in his becoming. Meaning is 

structured as interactions evolve. Parse regards the person and environment as a single 

construct. A person "coparticipates with the environment in simultaneously evolving the 
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individual patterns of relating that distinguish an individual from an environmental 

pattern" (Parse, 1981, p. 28). The environment is implicitly all that the person is not, yet 

there is an energy exchange that makes it difficult to define precise boundaries. 

It is possible to utilize Parse's view of human beings and environment when 

looking at Deaf mothers within the culture of Deafness and Deaf mothers within the 

culture of mothering (see Table 2- the conceptual framework of the study). Deaf 

mothers' work as mothers may be seen as an expression of their Deaf culture (Kitzinger, 

1978). This unique mothering (mothering within the Deaf culture) is also simultaneously 

consistent with the mothering outside Deaf culture, the mothering within the dominant 

society. The simultaneity of being consistently within two worlds fits well with the 

paradoxical unity of Parse's second principle. 

Parse sees health as a process of becoming, reflecting the theme of transcendence. 

Health is a subjective measure, as experienced by a singular person. The view taken by 

the Deaf culture that Deafness is not a handicap, but rather a social experience, 

represents a transcendence from previous views of deafness as pathologic, and taken 

historically, exemplifies the process of becoming. 

Statement of the Problem 

There is a dearth of information regarding Deaf mothers experiences as mothers, 

especially as seen from the perspective of Deaf women. Health care providers may 

encounter individuals from Deaf-parented families at any point along the family's health 
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Table 2 

Conceptual Framework for Research Study - Part I 

Human Beings 

Women 
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Table 2 

Conceptual Framework for Research Study - Part II 
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care spectrum. Because there is no established foundation for the care providers give to 

Deaf individuals, it is important that mainstream providers understand the cultural 

differences of Deaf family members presenting for care. Increased awareness of the 

cultural milieu will only help increase effective health care delivery. 

Significance 

People who are congenitally Deaf constitute about O .1 % of the population of the 

U.S. (Sacks, 1989). About twice that number, or about 0.2%, become deaf during 

childhood (Northern & Downs, 1991 ). This is a small but significant minority. Ninety 

percent of Deaf adults marry Deaf partners and 90% of their offspring are hearing 

(Padden and Humphries, 1988). There are about 440,000 Deaf individuals living in 

Arizona (Arizona Council for the Hearing Impaired Bulletin, 1990), with approximately 

1,200 of those individuals being Deaf mothers of minor children (Schein and Delk, 1974; 

Padden & Humphries, 1988; Rapin, 1993 ). Although the numbers are small, health care 

providers may well encounter Deaf-parented families in their practice. 

Nursing seeks to help the person or family in choosing among the possibilities in 

describing their unique perceptions (Parse, 1981 ). However, a nurse must first be able to 

recognize various levels of awareness, consciousness, or evolution in order to assist 

individuals, families or communities. Increasing nurses' awareness of deafness and the 

Deaf culture can only serve to help nurses in their interactions with members of the Deaf 

community. 



Purpose of the Study and Research Questions 

Purpose 

The purpose of this study was to describe Deaf mothers' views of family life in 

families with Deaf parents and non-deaf children. 

Research Questions 
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Parse's (1991) Human Becoming Model of Nursing provides the conceptual 

framework for this study. See Table 3 for the relationships of the structures of the 

theoretical model and the research questions. The three principles of Parse's conceptual 

model help structure the specific research questions addressed in this study. These 

questions are: 

1. How do Deaf women structure meaning in their lives while mothering non-deaf 

children? 

2. What patterns of relating do Deaf women experience while mothering non-deaf 

children? 

3. What transformations emerge from the lived experience of a Deaf woman 

mothering non-deaf children? 

Summary 

This chapter presented an introduction to Deaf culture. American Sign Language 

was discussed. Parse' s conceptual model was described, and the research questions were 

presented. 



RELATIONSHIP OF PRINCIPLES, CONCEPrS, AND THEORETICAL STRUCTURES 
OF MAN-LIVING-HEALTH 

Principle 1: Structuring meaning 
multidimensionally is cocreating 
reality through the languaging of 
valuing and imaging. 

Research Question 1: How do Deaf 
women structure meaning in their 
lives while mothing non-deaf 
children? 

Principle 2: Cocreating rhythmical patterns of 
relating is living the paradoxical unity of 
revealing-concealing and enabling-limiting 
while connecting-separating. 

Research Question 2: What patterns of relating 
do Deaf women experience while mothering 
non-deaf children? 

Principle 3: Cotranscending with 
the possibles is powering unique 
ways of originating in the process 
of transforming. 

Research Question 3: What trans
formations emerge from the lived 
experience of a Deaf woman 
mothering non-deaf children? 

Relationship of the concepts in the squares: Powering is a way of revealing and concealing imaging. 

Relationship of the concepts in the ovals: 
Relationship of the concepts in the triangles: 

Originating is a manifestation of enabling and limiting valuing. 
Transforming unfolds in the languaging of connecting and separating. 

From R.R. Parse, Man-living-health: A theory of nursing. New Yorlc: John WIiey and Sons, 1981. 
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CHAPTERlWO 

REVIEW OF THE LITERATURE 
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The view of the family within the context of Parse's Human Becoming Model is 

discussed in the review of the literature. Related family theories are presented and 

relevant views on motherhood are discussed in relationship to Parse's family theory. 

Literature focused on Deaf-parented families is reviewed, and studies specific to Deaf 

women as mothers are presented. The review of the literature on Deaf-parented families 

and Deaf women as mothers is divided into two sections containing early and 

contemporary literature. Early studies were conducted prior to 1980, and contemporary 

studies were conducted after 1980. Early studies represent research of Deaf-parented 

families from a pathological perspective, and contemporary studies represent studies 

using a Deaf cultural approach. 

Family Theory within Parse's Conceptual Model 

Parse ( 1981) refers to family as the people with whom one feels close or 

connected. Parse' s approach is based on nursing science (Cody, 1995), with her 

definition of family based on the assumptions and principles of her Human Becoming 

Model (1991). Within nursing today, there are two major worldviews (Parse, 1995). The 

totality paradigm proposes that human beings are bio-psycho-social-spiritual organisms 

who adapt to the environment. In the totality worldview, health is a state of physical, 

mental, and social well being. The simultaneity paradigm views humans as unitary 

beings who are in mutual process with the environment. The simultaneity worldview 
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regards health as a value (Parse, 1995). Parse's theory is rooted in nursing's simultaneity 

paradigm, which presents the human and the environment as mutually and 

simultaneously interrelating as a unity. Because of the mutual and simultaneous 

interrelating that people experience with other people, and with the environment, people 

coconstitute families while coexisting with all humans; people coexist with 

contemporaries, predecessors, and successors all-at-once (Parse, 1981 ). The 

interrelational and perspectival nature of the family are stressed and the process is 

unbounded by space and time. People choose meaning at different levels and give the 

meaning to the experiences in their lives. It is through this choosing meaning that 

families are coconstituted. The family is always with the person in multidimensional 

realms of becoming. The family is construed in terms of meaning and is a flowing 

experiential process of interrelating. Parse ' s view of the family is not bounded by 

structural, functional, or systemic assumptions (Cody, 1995). 

The multidimensional realms of becoming are of particular significance in Deaf

parented families. Intergenerational relationships are affected by Deafness. About 90% 

of Deaf children are born to hearing parents (Schein and Delk, 197 4 ). About 90% of 

adults who are Deaf marry other adults who are Deaf, and about 90% of the children 

born to Deaf-parented families are hearing (Schein & Delk, 1974; Padden & Humphries, 

1988). Therefore it is common for a Deaf-parented family to have hearing grandparents 

and hearing children. 

Deaf children raised by their hearing parents in a hearing world do not have the 

biological mechanism of hearing to help them assimilate hearing culture. In residential 
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schools for the Deaf, Deaf children of hearing parents learn of Deaf culture from other 

Deaf children and Deaf adults (Sacks, 1989). The Deaf children become closely 

connected to others within the Deaf community, and maintain the connections through 

adulthood. The close connections within the Deaf community fit Parse's view of family 

as unbounded by structural, functional, or systemic assumptions. 

A modem family theory that is consistent with Parse's 1981 model defined 

families as emotional systems moving through time together, with motion in families 

involving acknowledgment of the multigenerational nature of families (Gellerstedt & 

LeRoux, 1995). The process of movement is consistent with Parse's definition of family 

as unbounded by space and time. The multi generational aspect of family is consistent 

with the multigenerational aspect of Deafness within families, and with Parse's 

simultaneous coconstitution of families by predecessors, contemporaries, and successors. 

Parse' s first principle states: "Structuring meaning multidimensionally is 

cocreating reality through the languaging of valuing and imagingn ( 1981, p. 69). In 

relation to families, structuring meaning multidimensionally means that values are 

cocreated through family interrelationships. Relationships extend multidimensionally 

and may include people not yet born, not present, or already deceased. Values are 

assigned personal meanings but are cocreated with others. For example, the memory of 

deceased ancestors, or the image of children not yet born may shape decisions in a 

person's life. 

Tomm ( 1994) presented a theory of the family home as a house of language and 

discussed family relations as defined by loving relations rather than structural relations. 
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Narrative identities were defined as the product of creative and loving dialogue, an 

outgrowth of feelings of connectedness. The author referred to dialogue as an expression 

of life energy; a body language based on consciousness housed in human bodies. She 

wrote that the creation of one's home involved expressing one's Being in dialogue. 

Tomm proposed that language reflects and shapes each person's experiences within the 

cultural context of their family. 

Tomm' s ( 1994) ideas complement Parse' s ( 1991) views of languaging as unique 

to each person and as a means of structuring meaning to cocreate reality. The idea of 

dialogue as a body language is clearly exemplified by American Sign Language 

communication. Tomm's work represents a changing paradigm in family theory, which 

is consistent with the Human Becoming Model of Nursing (Parse, 1991 ). Physical 

concepts of models are replaced with principles of processes, a moving and flexible 

definition. This perspective provides a sense of meaning in the patterns that are created 

and transcendence is facilitated within the framework of processes. 

Principle 2 states: "Cocreating rhythmical patterns of relating is living the 

paradoxical unity of revealing-concealing and enabling-limiting while connecting

separating" (Parse, 1981, p. 69). This principle refers to family patterns of interrelating, 

creating simultaneous opportunities and limitations while family coconstituents reveal 

and conceal parts of self By choosing connectedness within the family, a person 

simultaneously distances himself from others (Parse, 1981 ). Each person in the family 

influences the family patterns of living through personal choices. Family is perspectival 

and interrelational, a simultaneous, synergistic process of becoming (Parse, 1981 ). The 



Human Becoming Model supports the everchanging experience of motherhood as an 

interrelational synergistic pattern of cocreating. 
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One study that supports the relational view of relationships was conducted by 

Blank, Schroeder, and Flynn (1995). The authors conducted a qualitative study with 

postpartum women to identify influences on maternal responsiveness to their infants. 

The semistructured interviews concerned mothers' perceptions of how she felt when she 

was able, or unable, to meet her infants needs. Findings indicated that the mother

infant interaction is mutual and the emotional state of either person influences behavior. 

Recognition that the simultaneous input of mother and child influence behavior lend 

support to Parse's (1981) view of relationships, with the process of relating defining the 

mother-infant experience. 

The process of relating within the family continues over time. Galinsky (1981) 

looked at the whole family over the years of parenthood, and presented a developmental 

theory of parenting, where the child's development influences the parent's development 

as parents. She interviewed 228 parents with 396 children among them, with 10 to 40 

children of each chronological year from in utero to 18. Galinsky regarded growth as the 

modification of conceptual images to more closely reflect reality, or the modification of 

personal behavior in order to strive for an image. Images represented the pictures in the 

mind of the way things should be. 

Galinsky (1981) delineated six stages of parenthood defined by the children's 

growth. Appropriately, the first stage is the Image-Making stage, which occurs during 

pregnancy. Preparation for change is the keystone in the image-making stage. The 
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Nurturing stage extends from birth to about 2 years. Reconciliation of the images of 

birth with the reality of the actual birth is part of the process of becoming attached to the 

baby. Accepting the feelings of attachment is the next task for the new parent. 

Redefining relationships within the family is a part of the Nurturing stage~ changing as 

the baby changes is paramount to the child's development. Yarrow & Pederson (1972), 

as cited in Galinsky ( 1981 ), suggested that children develop their languaging, thinking, 

and learning abilities through a mutually stimulating relationship that is personal and 

sensitive. 

Because language is the basis of human communication, the Nurturing stage sets 

the tone for the family situations to come. Mutual responsiveness that gives rise to a 

child's development of language, thought, and learning, correlates with Parse' s ( 1991) 

concept of co-creating reality, through the languaging of valuing and imaging. Values 

are cocreated through family interrelationships. Languaging is unique to each person and 

is used to structure meaning. The time from birth to around 2 years of age also correlates 

with the neurological development of language, the critical period during which the brain 

actualizes a complete grammar (Sacks, 1989). The parents facilitate language 

development, as well as all other development, but the process is a give and take that 

relies upon the child's input and development as well. 

The Authority stage sets in with the advent of the child's ability to communicate 

through language. Increased communicative ability coupled with the child's moving into 

a wider world presents parents with the issues of power and authority. Parents must 

accept their new responsibilities, communicate their authority to their child, and enforce 



29 

established rules. Galinsky ( 1981) speaks of the transforming experience involved in the 

Authority stage, which is consistent with Parse' s third principle, cotranscending with the 

possibles. Recognition that one's child is not an extension of oneself but that parent and 

child are very connected is an important milestone during the Authority stage. 

The Interpretive stage is delineated by the child's entrance into school and ends 

with the approach of adolescence. Evaluation of old images and the formation of new 

ones are often triggered when the child enters school. Parents become involved in 

interpreting themselves as parents to their children and also interpret their children to the 

children. These evaluations assist the children in developing their own views and self

concepts. Parents also assist in their child's growth by interpreting reality and existence, 

imparting values, behaviors, and manners. Maintaining connectedness with the child 

while acknowledging the separateness of parent and child continues through the 

Interpretive stage. As adolescence approaches, the Interpretive stage ends with another 

evaluation of the past and preparation for a new phase (Galinsky, 1981). 

The Interdependent stage spans the child's teenage years. During this stage, 

parents renegotiate _the rules with their child. As the child becomes more autonomous, 

the parents' authority simultaneously diminishes. Galinsky (1981) noted that 

communication with teenagers was a focus for the parents she interviewed. The ways of 

communicating changed, with parents trying to facilitate time for talking. Parents 

changed as their teenagers changed, struggling with defining their identity. Accepting 

their teenager's identity is a task for parents during this stage. Once again, parents must 

modify images of their child with the reality of that child. The sixth stage of parenthood 
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(Galinsky, 1981) is the Departure stage. Parents evaluate their sense of success or failure 

as parents. 

The Interpretive stage, the Interdependent stage, and the Departure stage all 

involve structuring meaning and creating patterns of living. Parents interpreting 

themselves and the world to their school- aged children creates meaning for the family. 

The renegotiation of rules and roles during the Interdependent stage creates new patterns 

of living for the family. The Departure stage involves restructuring the meaning of 

parenthood and creating new patterns of relating with grown children. 

Principle 3 states: "Cotranscending with the possibles is powering unique ways 

of originating in the process of transforming" (Parse, 1981, p. 69). The principle means 

that by choosing unique ways of living from the many possibilities, a family's 

interrelating energizes transforming with each life situation (Parse, 1981 ). Families 

evolve as they cocreate situations with each person choosing unique ways of becoming. 

Family evolution brings out new possibilities of relating. 

Women power unique ways of originating in the process of mothering. Knowles 

(1990) emphasized the individuality of the mothering experience. Knowles also 

addressed the discrepancy women discover between the idealized role of motherhood, 

and the reality of the work. Knowles encouraged a self-defined view of motherhood. 

The dissonance noted by Knowles is consistent with the disequilibrium inherent in the 

process of transcending. As women choose ways of becoming mothers, family evolution 

is facilitated. 
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Deaf-Parented Families 

This literature review on Deaf-parented families is divided into early studies and 

contemporary studies. The early studies represented a pathological view of Deafness, 

and were generally conducted prior to 1980. Contemporary studies were conducted since 

1980, and reflected the cultural view of Deafness. 

Early Studies 

The pathological perspective of deafness, which was the dominant view until the 

last few decades, is evident in early studies that presented Deaf -parented families as 

problematic. The pathological perspective allowed little insight into Deaf culture and no 

recognition of the unique language of ASL. Schiff and Ventry (1976) included 52 

hearing children of Deaf parents in a study that evaluated oral linguistic abilities of 

children. They found the children had a high percentage of speech development delay 

and hearing loss. The researchers reported having difficulty convincing parents that 

problems existed with their children's speech or hearing. They attributed the poor 

compliance with subsequent therapy programs to the parent' s failure to understand that 

there was a problem. There was no mention of the viability of sign language or to the 

fact that these children were most likely bilingual and being tested in their second 

language. 

In a descriptive study designed to analyze developmental concerns experienced 

by Deaf parents, Mathis (1976) utilized observation, counseling experience, and an 

informal survey to collect data. Information about the sample was not reported. Mathis 
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acknowledged that Deaf parents were effective as parents and sacrificed to provide for 

their children's education. He noted that Deaf parents had a strong influence on their 

children's career choice, which was often a profession that served the needs of Deaf 

people. Interestingly, a high number of hearing children of Deaf parents played musical 

instruments and were supported and encouraged by their parents in that endeavor 

(Mathis, 1976). 

Eikeland ( 1978) wrote of Deaf parents as fellow-sufferers who were unaware of 

the need to use their voices in communication with their children and with each other. In 

his paper on the problem of language acquisition by hearing children of Deaf parents, he 

assumed that sign language was inferior and incomplete, and that hearing children of 

Deaf parents were deprived of their verbal language development when taught to 

communicate with their parents in sign. Eikeland ( 1978) advocated that schools 

recognize hearing children of deaf parents as needing special education based solely on 

the nature of their family composition. 

A more positive outlook toward Deaf families began to emerge in the 1970s and 

1980s. MacDougall (1978) wrote from his observations in working with the Deaf 

community and noted that Deaf adults were able to fulfill the parenting role. He also 

held the Deaf community in high regard for the community interest in the hearing 

children of Deaf parents. He likened the Deaf community to a minority culture and felt 

that participation in the culture was a positive aspect for Deaf parents and their hearing 

children. 



Vesterager (1978) interviewed 24 Deaf- parented families with a total of 58 

children, 55 of them hearing, to better understand family dynamics. All of the children 

in the study were bilingual in sign and spoken language. An overall finding was that 

Deaf parents were capable as parents and took great interest in their children. The 

researcher noted that Deaf parents used corporal punishment less often than parents in 

the larger society. Vesterager (1978) concluded that communication was the most 

important point for the family. 
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Goldenberg, Rabinowitz, and Kravetz ( 1979) examined the relationship of 

communication level and self-concept of 24 Deaf parents and their 48 hearing children in 

Israel. The Tennessee Self-Concept Scale (Fitts, 1965) and the Montgomery Level of 

Communication Questionnaire (Montgomery, 1966) were administered to the parents. 

The Bene-Anthony Family Relations Test (Bene & Anthony, 1957) was administered to 

the children. Contrary to researcher prediction, only level of communication affected the 

hearing children's positive feelings toward their mother, whereas self-concept had no 

relationship. The higher the level of communication, the more positive the feelings were 

toward the mother. A discussion of the roles of mothers in Israeli society revealed that 

the researchers viewed Deaf women as handicapped, and suggested that women did not 

need high-level communication skills to adequately perform domestic tasks (Goldenberg 

et al., 1979). 
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Contemporary Studies 

Deaf-parented families have undergone profound changes in recognition over the 

past several decades. Current literature concerning Deaf parents and hearing children 

reflects a more positive and enlightened view of these families. Communication needs 

were noted in an exploratory study by Strom, Daniels, Wurster, and Jones ( 1985). The 

researchers conducted a pilot study to examine the usefulness of the Parent As A Teacher 

Inventory (PAA T) in assessing Deaf parents' child rearing attitudes. While refining the 

PAA T to the unique needs of the population being studied, the authors also observed 

Deaf parents' feelings of exclusion from their children's schools. The study supported 

programs for Deaf parenting education and encouraged public schools to attend to the 

communication and affiliative needs of the members of Deaf-parented families. 

Jones (1986) and Jones, Strom, and Daniels (1989) studied the strengths and 

needs of Deaf parents. The Parental Strengths and Needs Inventory (PSNI) was 

administered in sign language to 19 parent-child pairs. Analysis revealed overall positive 

parental and children's views of parenting performance. However, the issue of not being 

involved in children's schools again surfaced. Communication issues revolved around 

the question of hearing children knowing sign language. For example, one father chose 

not to insist that his son to learn to sign, but said he later found that lack of a common 

language presented a barrier to communication (Jones, Strom, & Daniels, 1989). 

Harvey's (1989) two case studies involved hearing children of Deaf parents, with 

behavior problems. The cases were quite different in nature, but interventions in both 

cases involved facilitating communication. Harvey (1989) noted that the Deaf parents 
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and their hearing children lacked sufficient interpersonal access to each other. He spoke 

of linguistic disengagement and analyzed the interactional pattern as residual from the 

Deaf parents' own childhood. He reasoned that Deaf parents could not pass on linguistic 

information to their children that they had never learned as children themselves. Both of 

Harvey's (1989) case studies involved Deaf family members who were not literate in 

written English, and hearing family members who were not fluent in ASL. Different 

levels of communication skills led to communication breakdown and enlarged the 
• 

linguistic barrier between family members. By enhancing communication within the 

families, Harvey (1989) helped to provide a shared language for family dialogue. 

Rienzi ( 1990) compared the influence and adaptability of hearing families to 

Deaf-parented families. The study attempted to delineate power within the Deaf-

parented family and compare adaptability within Deaf families to adaptability within 

hearing families. Eight families from each group were studied. The families were 

instructed to plan a family meal together and were videotaped performing this task. The 

video interactions were rated according to amount of influence each member had during 

the task. Following this task, the parents were given the Family Adaptability and 

Cohesion Evaluation Scale (FACES) to measure family adaptability. 

Rienzi's (1990) study showed that Deaf parents' children had more influence 

within the family structure than children in hearing families, while Deaf fathers had less 

influence than hearing fathers. The researcher attributes the differences in children's 

influence to Deaf fathers' attentiveness and negotiation ability. The raters reported that 

Deaf fathers maintained good eye contact with their children, negotiated with them, and 



did not exclude them from the conversation. On the other hand, the hearing fathers 

excluded the children from conversation while communicating with their wives, and 

maintained little eye contact with the children. Hearing fathers tended to dictate 

solutions and their children voiced few disagreements (Rienzi, 1990). The influence, 

dominance, and negotiating skills of the Deaf and hearing mothers were essentially the 

same. 
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The results of the FACES showed higher scores in the Deaf-parented families in 

the areas of assertiveness, discipline, and negotiation. Higher scores reflected greater 

flexibility. Rienzi (1990) indicated that the higher assertiveness score suggests that Deaf 

families value expressions of opinions and feelings by all family members, including 

children. Discipline in the Deaf families was authoritative, as it was in the hearing 

families, but was more flexible, with consequences, encouragement, and rewards 

utilized. Negotiation was more flexible in Deaf families also, with conversation and 

shared decision making. Rienzi ( 1990) made note of the open, flowing communication 

system within the Deaf-parented families. 

The theme of communication was found in Mallory, Schein, and Zingle's (1992) 

study assessing Deaf parents' performance in child rearing. The study was designed to 

improve the validity of a research tool (The Parental Strengths and Needs Inventory, 

PSNI), but also provided some useful information about Deaf parents' perceptions of 

their strengths and needs as parents. Specifically, the Deaf parents had largely positive 

views of themselves as parents. The parents attributed some of their feeling of success to 

the fact that they were able to communicate with their hearing children in Sign at an 
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early age, which differed from their own early communication frustrations as Deaf 

children of hearing parents. A need that was recognized was Deaf parents' wish for 

increased communication with their hearing children's schools. Generally, increased 

communication concerns were noted in all categories researched, which included home

school relations, responsibility, social relations, family relationships, communication, 

and guidance (Mallory et al., 1992, p. 20). 

Jones (1995) compared Deaf and hearing parents' perceptions of family 

functioning, using the Feetham Family Functioning Survey (FFFS) and interviews that 

paralleled the FFFS topics. Twenty Deaf-parented families, each with two Deaf parents, 

and 20 all-hearing families, each with two hearing parents participated in the study. The 

FFFS approached family functioning from an ecological family systems perspective and 

was designed to assess family functioning in relationship to ot4er systems and within the 

family system itself (Jones, 1995). The semi-structured interviews reflected the material 

content of the FFFS and included open-ended questions to allow for elaboration and 

additional information not specifically solicited. The interviews were videotaped, 

transcribed, and reviewed for consistency with FFFS responses. Deaf parents mentioned 

parent-child communication and child-as-interpreter issues in their interviews, issues not 

addressed in the FFFS (Jones, 1995). 

The results revealed a close approximation of Deaf parents' and hearing parents' 

results. Both groups of parents ranked the same 7 of 10 FFFS items as most important. 

One of those items pertained to time with the children, the six other common highly

ranked items related to the spousal relationship (Jones, 1995). Interestingly, the Deaf 



38 

mothers and Deaf fathers rated the same ten items as most important, although not in the 

same order. The hearing mothers and hearing fathers ranked nine of the same ten highest 

ranking items. Deaf parents included time in leisure/recreational activities, problems 

with children, and time in household tasks, in the highest-ranking items. The hearing 

parents signified time children miss school, disagreements with spouse, and emotional 

support from relatives among the most important items. 

Jones (1995) emphasized that there are more similarities than differences in Deaf 

and hearing parents' perceptions of family life, but the results support the cultural 

differences of the Deaf community. For example, the importance of leisure or 

recreational activities was probably greater for Deaf families because these activities are 

carried out with Deaf friends who share a common language (ASL), and communication 

is facilitated. Overall, Deaf and hearing parents agree that the spousal relationship and 

time with the children are important; study findings showed that Deaf and hearing 

parents perceive family functioning similarly (Jones, 1995). 

Deaf Women as Mothers 

Early nursing literature presented a poor prognosis for Deaf women as mothers. 

McRae (1979) warned of the personality traits of Deaf people that would result in poor 

mothering by Deaf women. McRae spoke of language acquisition difficulties in hearing 

children of deaf mothers without mention or recognition of sign language. 

Just two years after McRae's (1979) publication, Meadow, Greenberg, Erting, and 

Carmichael (1981) examined communication interactions in 7 Deaf mother/Deaf child 
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dyads and 14 hearing mother/hearing child dyads. There were also hearing mother/deaf 

child dyads, but no deaf mother/hearing child dyads in the study. Each mother-child 

dyad was videotaped during the study interaction, and tapes were coded for the 

communication behaviors of speech, vocalization, sign, and gesture. The communication 

patterns in the deaf mother/deaf child dyad were essentially equal to the patterns in the 

hearing mother/hearing child dyad. This study supported American Sign Language as a 

complete language and provided an example of mother-child interaction taken from a 

culturally aware viewpoint. 

The development of sign and oral language in preschool hearing children of Deaf 

parents was examined by Schiff-Myers (1982). The communication system of the 

mothers was compared with the language development of five two-year olds. The 

children were videotaped with their mothers during 15 minutes of normal play, once a 

month for at least 6 months. The tapes were analyzed for communication interactions. 

All the mothers used signs and oral language with their child, even the three mothers 

with low intelligibility. The researcher found that all of the children were learning oral 

language and using it preferentially. Interestingly, the mothers in the study also used oral 

language preferentially, in spite oflow intelligibility. Schiff-Myers (1982) concluded 

that the deaf mother's speech was responsible for the foundation of oral language in their 

hearing children. 

Another study that gave support to Deaf mothers as attentive and interactive 

caregivers was performed by Rea, Bonvillian, and Richards ( 1988). Eight Deaf and eight 

hearing mothers were observed during normal play with their 9 to 17 month old hearing 
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infants. Videotapes of the play were coded for eye gaze, nonverbal gestures of mother or 

child, enhanced facial expression, physical contact, vocalization, and initiation of 

interaction. The findings showed overall similarity of behavior in the two groups. 

Greater differences in behavior were noted within the two groups, than between the 

groups. The findings give credence to the heterogeneity of Deaf mothers, as well as 

substantiate Deaf mothers' interactive behaviors with their children. The use of sign was 

not included in this study, either as a coded item or in the discussion of language 

development. Language was viewed as a verbal skill; sign was mentioned only as an 

aside. 

Sign language was classified as a verbal interaction in a study by Mattock and 

Crist (1989). Interaction patterns were studied in a group of mothers and their 8 to 12 

year old daughters. Twelve of the mothers were hearing-impaired and 12 were hearing. 

The study involved taping the mother-daughter dyad performing tw.o tasks, one play and 

one work. The tapes were reviewed and behaviors of nonverbal interaction, independent 

work/play, verbal interaction, command, question, and compliance were noted. The 

results revealed that the deaf mothers used fewer questions and less verbal interaction but 

more nonverbal interaction than the hearing mothers. All the mothers (hearing and Deaf) 

were more independent in the work activity than in the play activity. Daughters of 

hearing-impaired mothers also used less verbal interaction but more nonverbal 

interaction. 

Overall, the interactions were not significantly different between the two groups 

(Mattock and Crist). It was theorized that because both tasks required the use of the 
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hands, signing was limited by the activities. The work activity ( making pizza) was less 

conducive to interactions because the work was divided and performed individually. The 

play activity (building with Legos) was performed by mother and daughter, and was more 

conducive to interactions. Mattock and Crist ( 1989) suggested careful consideration of 

the task when observing behaviors. The researchers hoped to replace myths and 

stereotypes with understanding. 

Understanding of unconscious parental behaviors is the focus ofKoester's (1992) 

conceptual model of intuitive parenting. Parental response to the human infant is 

discussed as a natural interaction determined by culture and preprogrammed behaviors. 

Intuitive parenting behaviors include baby talk, testing the infant's state of 

alertness, visual distance regulation, and temporally patterned stimulation. Baby talk is 

slower, vocabulary is restricted and concrete, pitch is higher and more variable than other 

dialogue. Children and childless adults, as well as parents of different cultures, modify 

their speech with infants. Testing the infant's state of alertness involves subtle testing of 

muscle tone and observing position or activity of the hands. Visual distance regulation 

involves adjusting the distance from infant to adult for optimal infant interaction. 

Temporally patterned stimulation refers to repetitive patterns of movement, visual 

stimuli, or vocalizations (Koester, 1992). 

Observations of Deaf mothers revealed that Deaf mothers modified their 

language when communicating with an infant. Deaf mothers signed more slowly and 

closer to the infant, repeat signs, kept their faces close to the infant, and exaggerated 

facial expressions. Since most deaf children are born to hearing parents, Koester (1992) 



proposed using Deaf parents as models for intuitive parenting with Deaf children of 

hearing parents. 
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Jones ( 1995) compared interactions between Deaf mothers and their hearing 

infants and toddlers with interactions between hearing mothers and their hearing infants 

and toddlers. Six Deaf mothers and six hearing mothers were videotaped during a 

teaching task with their children. The Nursing Child Assessment Teaching Scale 

(NCATS) (Barnard, 1986) was used to score items of parental sensitivity to cues, 

response to the child's distress, social-emotional growth fostering, and cognitive growth 

fostering. Children were scored on items related to clarity of cues and responsiveness to 

the parent. Scoring was adapted to give credit for signed as well as verbal 

communication. 

Study findings (Jones, 1995) showed no significant differences in scores of the 

two groups of mothers, two groups of children, or two mother-child groups. There was, 

however, a difference in Deaf mothers' 'response to distress' score. All of the hearing 

mothers scored 'yes' in this category, while only one Deaf mother did. The other Deaf 

mothers were clearly aware of their children's distress, but chose to wait for the child to 

return to the task on his own (Jones, 1995). Another difference in the Deaf mothers and 

hearing mothers was that none of the Deaf mothers touched their child affectionately 

during the teaching task, while all of the hearing mothers did. Jones ( 1995) postulated 

that the Deaf mothers' hands were busy with communication. All of the mothers laughed 

or smiled at their children during this time. Interestingly, the children of Deaf mothers 
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showed less aggressive behavior or disengagement cues in reaction to parental intrusion 

with task materials. 

Overall, the results maintained that Deaf mothers are similar to hearing mothers 

in interactions with hearing infants and toddlers. The results support efforts to determine 

adaptability in mother-child dyads with unique characteristics. With Deaf parents and 

hearing children, some adaptations are notable. Mothers placed their hands in the child's 

visual field when wishing to communicate while the child was occupied visually 

elsewhere. Jones (1995) supported Koester's (1992) suggestion that Deaf parents model 

parenting in families with hearing parents and deaf children. 

Summary 

Since the first culturally aware studies of the Deaf culture and people, more 

positive results have been noted (Strom, Daniels, Wurster, & Jones, 1985; Jones, 1986; 

Jones, Strom, & Daniels, 1989; Harvey, 1989; Rienzi, 1990; Mallory, Schein, & Zingle, 

1992; Jones, 1995). Parse ( 1987) described cultural studies as uncovering the meanings 

of symbolic patterns as they unfold in the structure of language. For the Deaf-parented. 

families in the studies reviewed, the language of use is American Sign Language. 

Parse' s (1981) first principle involves structuring meaning through languaging. Reality 

is chosen from meanings derived from experiences assigned value through languaging. 

A cultural approach enables a researcher to obtain meanings of value to the participants. 

Parse' s ( 1981) second principle refers to the rhythmical patterns of relating coconstituted 



by the person and the universe. Interaction of researcher as coparticipant rather than as 

expert opens the way for the emergence of new meanings. 

The way for emergence of new meaning has just been opened to the non-Deaf 

community. Researchers have been privileged to catch the first glances of meaning in 

the lives of Deaf-parented families. Acknowledgement of the languaging in the Deaf 

community enables the researcher to begin to structure meaning. The rhythmical 

patterns of life in Deaf-parented families are simultaneously revealed and concealed to 

the researcher. 
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The review of the literature regarding Deaf mothers has moved from an early 

view of Deaf parents as inadequate, to studies noting little difference in effectiveness 

between Deaf mothers and hearing mothers. Recognition of the strength of maternal 

interaction and communication skills led to a suggestion of a model of Deaf parents as 

experts. The intuitive parenting model suggested by Koester ( 1992) and supported by 

Jones (1995) is consistent with Parse's (1981) third principle: Cotranscending with the 

possibles is powering unique ways of originating in the process of transforming. People 

choose unique paths through their lives. Paradoxically, Deaf mothers unique limits 

simultaneously enable them in unique ways. Interrelating energizes transformation in 

life situations. Interrelating with researchers cocreates new possibilities for 

interpretation of information. Deaf mothers interrelating in unique ways with their 

families gives rise to cotranscendence and new ways of relating. 

Upon completion of the review of the literature, it is clear that study methods 

have improved over time; cultural awareness and recognition of ASL as a language have 
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led to modification of study instruments for ASL communicators. However, two 

concerns arise after examining the findings. The number of studies about Deaf women 

as mothers. is small, and the number of studies conducted from the perspective of Deaf 

women is even smaller. Considering the Deaf woman's status as a minority woman in 

today's society, it is important to increase understanding of the process she experiences 

while raising her hearing children. 



CHAPTER THREE 

METHODOLOGY 
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The purpose of this study was to explore Deaf mothers' perceptions of family life 

in Deaf-parented families with hearing children. Parse' s (1991) conceptual model 

provided the structure for analysis of secondary data. Chapter III presents an overview of 

the original study, including design, criteria for family participation, and data collection 

methods. The criteria for participant selection for the secondary analysis is presented, 

followed by the plan for analyzing interview data from Deaf mothers. 

Original Study 

Overview and Design 

A comparative descriptive design was employed in the original study, with 

qualitative, quantitative, and observational data collection methods. Data about family 

functioning was obtained through administration of the Feetham Family Functioning 

Survey (FFFS) to Deaf-parented families and to a matched sample of hearing families. 

Semi-structured interviews were conducted with the Deaf parents and their hearing 

children in their homes as one method of assessing the content validity of the FFFS. The 

interview. questions paralleled topic areas addressed in the FFFS. The purpose of the 

original study was to a) describe family functioning of Deaf parents with nondeaf 

children and b) describe Deaf parents' effectiveness in socialization of nondeaf children 

aged one month to eighteen years within the family system. 
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Sample Criteria 

The criteria for participation in the original study (Jones, 1990) were identical for 

the Deaf-parented and hearing families, except regarding self-identification as "Deaf' for 

the Deaf-parented families. The criteria specific to the study included: 

1. The family structure consisted of two Deaf parents living with at least one 

nondeaf child between the ages of one month and eighteen years. 

2. The parents considered themselves to be proficient in American Sign 

Language (ASL). All of the quantitative instruments used with Deaf parents were 

translated into ASL, and videotaped for administration to Deaf parents. Interviews with 

parents were conducted in ASL. 

3. The child or children were a) between the ages of one month and eighteen 

years of age, b) spent the majority of time each year living with the participating family, 

c) had no major disabilities, d) children over age six were conversant in English. 

Definitions 

Deaf: A hearing loss which occurred before the age of 19 and is severe 

enough to preclude everyday auditory communication, as reported 

by the parents themselves. 

Parent Refers to the biological, adoptive, or step-parent relationship 

between an adult living with a child either since birth, or for at 

least one year, has assumed a parental role with the child, and 

expects to continue in that capacity indefinitely. 



Infants: 

Toddlers: 

Children from one month to one year old. 

Children one to three years old. 

Preschool age: Children four to six years old. 

School-age: Children seven through eleven years old. 

Adolescents: Sons and daughters twelve to eighteen years old. 

Data Collection Methods 
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Semi-structured interviews were conducted with the Deaf mothers to assess 

content validity of the FFFS and to obtain the mothers' perceptions about family life in 

Deaf-parented families. The interviews paralleled the topics addressed in the FFFS and 

progressed from general to more specific and personal questions. All interviews were 

conducted in sign language and were videotaped. The videotaped interviews were later 

interpreted into voiced English on audiotape by professional Certified Sign Language 

interpreters. The audiotapes of the interpreted interviews were then transcribed into 

written English. 

Protection of Human Subjects 

The original study was approved by the Human Subjects Committee and is on file 

at the University of Arizona. Signed consent forms of the Deaf mothers to participate in 

the original study were obtained and are also on file. 
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Current Study 

Design 

This study was designed to describe Deaf mothers' perceptions of family life in 

Deaf-parented families with hearing children. The current study represents a secondary 

analysis of data from a larger study entitled "Family Functioning: Deaf Parents with 

Nondeaf Children" (Jones, 1990). 

Criteria for Sample 

Criteria for inclusion in the secondary analysis was that the subject 1) be a Deaf 

mother in a Deaf-parented family with at least one hearing child between one month and 

18 years of age living at home, and 2) participated in the interview regarding the FFFS. 

Interviews of six mothers were analyzed for the current study. 

Protection of Human Subjects 

Permission to conduct this secondary analysis and access to the Deaf mothers' 

interview files was granted from the principal investigator, in accordance with the 

original consent forms. 

Data Collection 

Data from the demographic questionnaire and the Audiological/Deafness Index 

were used to describe characteristics of the sample of Deaf mothers whose interviews 

were selected for secondary analysis. 



Demographic Data Sheet 

Information was collected on family demographics which included parents' 

occupations, levels of education, approximate annual income, ages, and ethnic 

background. Information regarding number of children and children' s ages, sex, and 

grade in school were also obtained. 

Audiological/Deafness Index 

Audiological and cultural information was obtained from the parents in the 

original study. Audiological status referred to hearing ability as measured in decibels. 

Information was solicited regarding skill in ASL, residential school attendance, Deaf 

group activities, and consideration of oneself as a member of the Deaf community. 

Interview about Family Life 
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The FFFS is based on an ecological family systems approach. It measures three 

major areas of family functioning, which include relationships between the family and 

broader social units, the relationships between the family and subsystems, and 

relationships between the family and each individual within the family. Subsystems 

include interrelationships with friends, family, relatives, neighbors, and spouses. 

Interview questions referred to areas addressed in the FFFS; participants were allowed to 

elaborate on the topic. Interview questions on the original interview format included a 

warm-up question describing a typical day, and questions regarding work, friends, 

relatives, spouses, neighbors, health care, children, recreation, and a summary ( see 

Appendix A). 



Transcribed interviews were analyzed to answer the research questions: 

I. How do Deaf women structure meaning in their lives while mothering non

deaf children? 

2. What patterns of relating do Deaf women experience while mothering non

deaf children? 

3. What transformations emerge from the lived experience of a Deaf woman 

mothering non-deaf children? 

Data Analysis 

Application of Parse' s conceptual model to the study was consistent with the 

qualitative nature of this inquiry. The lived experience of mothering was the 

phenomenon being examined; meaning, pattern, and transcendence were identified 

through interviews, analysis, and interpretation. Because all interviews in the original 

study were conducted using an ecological framework, this qualitative study was 

necessarily limited to the information offered in addressing the questions posed to the 

participants. However, because the specific questions concerned family life and were 

answered from the perspective of the mother in each Deaf-parented family, it was 

appropriate that Parse' s conceptual model guided the interpretation of data. 

51 

Secondary data analysis of the Deaf mothers' interviews was conducted based on 

the theoretical framework and research questions posed. Content analysis was used to 

interpret the interviews. Using content analysis, the researcher contributes knowledge of 

fact and theory to the interpretation (Web~~' l~~p.). Objectivity using content analysis is 



maintained by adhering to preestablished rules, which ensures similar results from 

different reviewers (Polit & Hungler, 1989). Steps of analysis include: 

1. Select the concept to be recorded and the unit of analysis. 

2. Develop categories from the data. 

3. Interpret the findings by weaving together categories and themes across data 

sets. 
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The concept defined by the current study was the concept of Deaf mothers' 

perceptions of family life in Deaf-parented families. The unit of analysis was the entire 

transcribed interview. In this study, an ecological-based interview provided specific 

information about participants' perceptions as related to the subjects addressed. Because 

these areas all involved aspects of family life, the individuals' perceptions of family life 

permeated the interviews. The research questions examined Deaf mothers structuring 

meaning, experiencing patterns of relating, and cotranscending in unique ways. Content 

analysis methods identified categories, which were phrases, sentences, and paragraphs, 

that described Deaf mothers' perceptions of family life. The categories were grouped 

into themes. The themes that emerged were viewed from the perspective of the 

principles of Parse's Human Becoming Model. 

Content analysis was consistent with Parse's analysis-synthesis research method. 

Analysis synthesis separated themes by use of extraction-synthesis, which led to the 

formation of an essential structure of the phenomenon, in the language of the researcher. 

Dwelling with the dialogues in deep concentration was the method through which the 

process occurred (Parse, 1995). 
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The conceptual framework shapes the objectives in a descriptive study (Parse, 

1991 ). The objectives identify activities related to the research questions and reflect the 

principles in the guiding framework. 

The third step of content analysis involves weaving together categories and 

themes. Different theoretical frameworks guide the interpretation, and the theory gives 

language to the researcher's findings (Weber, 1990). Interpreting data using content 

analysis is consistent with interpreting using Parse's research method. The final process 

of Parse' s methodology involves weaving the structure into theory and beyond. The 

themes in this exploratory, descriptive study were synthesized into hypothetical 

statements related to the objectives of the study. 

Trustworthiness 

Trustworthiness is established in qualitative studies by establishing credibility 

(Lincoln & Guba, 1985). Member checks provided a process for ensuring credibility. 

When categories emerged from researcher analysis of the secondary interview data, the 

derived categories were presented to two of the mothers who had participated in the 

original study. Agreement by the mothers that the categories represented issues in their 

lives validated the categories for the researcher. A panel of experts also served to ensure 

confirmability. Confirmability is concerned with objectivity, and is ensured by the 

process of auditing by outside reviewers (Guba & Lincoln, 1989). The panel of experts 

included an expert in Deaf culture, and an expert in Maternal-Child nursing. The 



individuals matched categories with a sample of data bits. Consensus among the panel 

indicated credibility. 

Summary 

Chapter three described the original research study design, criteria for 

participation, and data collection methods. The criteria for participation in the current 

secondary analysis study was described, and the data analysis method was presented. 
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CHAPTER FOUR 

ANALYSIS OF DATA AND PRESENTATION OF FINDINGS 

This chapter presents the characteristics of the sample, descriptions of the 

interviews, and explanation of the development of categories and themes derived from 

the interviews. The steps of content analysis were followed during the process of 

interview analysis. The first step involved defining the concept to be recorded, and the 

unit of analysis. The concept was Deaf mothers' perceptions of family life in Deaf

parented families, and the unit of analysis was the transcribed interview. Development 

of categories from the data was the second step of analysis. The third step of content 

analysis was the interpretation of the findings by weaving together categories and themes 

across data sets. Parse's model guided the interpretation of findings, and the'themes 

were stated as answers to the research questions. A discussion of the trustworthiness of 

the study is also presented in this chapter. 

Description of the Sample 

The six longest transcribed interviews were selected from the Deaf mothers 

interviews of the original study. The lengthiest interviews were chosen because each 

mother was interviewed only once, and this provided more richness of data for analysis. 

The interviews were analyzed in order of their lengths, with the longest interview first. 

Each informant was given a pseudonym that corresponded alphabetically with the order 

of interview analysis. The informants were called Addie, Betsy, Claire, Delia, Elise and 

Flora, in order of the interview analysis. The six interviews represented six Deaf mothers 



with significantly different lives. Demographic data provided important contextual 

information for the basis of understanding each mother's perspective (See Table 4). 

Step 2: Interview Content and Initial Category Development from the Data 

Dwelling with the transcribed interviews provided the format for data analysis. 

The transcribed copies of the interviews were printed on one half of each page and the 

other half was blank. Phrases, sentences and paragraphs that described Deaf mothers' 

perceptions of family life, as viewed from the perspective of Parse's Human Becoming 

Model, were marked or noted on the pages of the interviews. 
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The phrases, sentences, paragraphs and concepts considered relevant to the 

research questions from all interviews were then reorganized according to the principles 

of Parse's Model and the research questions. The concepts of Parse's principles 

provided the basis of organization of the information. Data was categorized under the 

headings of imaging, valuing, languaging, revealing-concealing, enabling-limiting, 

connecting-separating, powering, originating, and transforming. From the categorized 

data, major themes were developed that represented the researcher's view of the 

subjects' perspectives. 

All interviews included the description of a typical day and the woman's work, 

either in the home or at the workplace. Relationships with friends, spouses, children, 

relatives, and neighbors were queried. Participants were asked about health care services 

and outside activities. (See Appendix B.) 
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Table 4 

Demographic Data of Informants 

Addie Betsy Claire Delia Elise Flora 

Age 25 33 not avail. 33 34 32 

# Children 1 1 2 2 3 3 

Children's 2 yrs 1 yr 1, 7 yrs 2, 5 yrs 11,9, 7 8,5,3 

ages 

Education 2 yrs B.A. B.A. 3 yrs High 2 yrs 

college college School college 

Work house- outside outside house- house- house-

wife job job wife wife wife 

Annual 

Family $10-20K $20-30K $40-50K $20-30K $30-40K $10-20K 

Income 



Interview One: Addie 

The interview with Addie was chosen first simply because it was the longest. 

Addie and her husband had one living child, their two year old daughter. Five months 

prior to the interview, Addie's seven month old son died of multiple congenital 

problems. 
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Being at home and family rituals were developed as categories from Addie's 

interview. She commented, "I used to work but now I don't. I like being a housewife. I 

like staying home." She felt she wasn't ready to return to work after the loss of her 

youngest child. Family rituals included the bedtime ritual of reading books and talking 

with her two year old daughter until she fell asleep. 

Signing within the family was the category developed for references to the actual 

language used within the family. Addie stated that she felt it was very important for Deaf 

parents to teach their children sign language. She had been teaching her two year old 

daughter to sign since she was almost one year old and was continuing to do so. 

Close relationships with family of origin related to signing was the category for 

positive comments about Addie's family of origin pertaining to the family's signing 

ability. She stated, "My family is fine. My family ( of origin) knows sign language 

except one. My step-father does not know how to sign. We interact fine, get along fine." 

Her cousin had learned sign language years ago because she wanted to be able to 

communicate with her. Addie spoke of her relatives' feeling that it was really important 

that they learn to sign. Her mother had helped her with interpreting during the many 

appointments and hospitalizations with her sick child. Addie said that having her mother 



59 

interpret was better than having an impersonal professional interpreter, especially when 

it concerned personal and emotional situations. She portrayed a positive, supportive 

relationship with her relatives. 

Discipline was another category that was defined during analysis of the interview. 

This was closely related to the category developmental stages. Addie was concerned 

about her two year old daughter's "wild" behavior. She described her daughter as very 

active, saying that she ran around all day and never sat back and relaxed. She felt that 

her daughter had a hot temper, that she didn't listen to her parents, and that she wouldn't 

behave. Addie hoped that her daughter's behavior would improve when she got a little 

older. She felt that so much of her energy had gone into the care of her sick child that 

her daughter was slighted during that time. She spoke of giving her daughter more 

attention now and catching up with her needs--potty training, speech, and 

communication. Addie spoke of discipline in reference to setting limits with her two 

year old and teaching her the rules. 

The experience of having recently lost a child colored Addie's interview. Toward 

the end of the interview, Addie spoke at length about the pregnancy, life, death, and 

mourning of her son. Addie spoke of being scared, shocked, and stunned when she 

learned of her son's disability. She described the care of her son, and the stress and 

depression she experienced. Addie described her baby's death as very depressing, 

disappointing and heartbreaking. She felt that the experience of mothering the son who 

died changed her and her entire family. She said that since his death things were getting 

better and becoming calmer and peaceful. She felt that the family was getting back to 
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normal. A category that emerged was life changes related to having children. 

Images of child was a category that reflected Addie's hopes for her daughter 

growing more calm as she matured, but largely centered on Addie's expression of 

wondering about the "what ifs" of the child who did not live. She wished she could have 

seen him grow up. She questioned what kind of child he would have been. She said, " ... I 

wanted to know him." 

Addie sent her two year old to a preschool part-time. She felt that it was 

important for her hearing daughter to be around other hearing children, to have other 

children to play with, and to learn how to interact. She felt that the preschool provided a 

learning environment for her daughter. Addie spoke of needing a break from her busy 

two year old and how sending her daughter to school was helpful for both of them. This 

information gave rise to the category schools. 

Life changes related to meeting spouse/being married developed as a category as 

well. Addie met her husband at a social event for Deaf people. Involvement in Deaf 

organizations permeated the interview with Addie. She was involved in several 

organizations including the Deaf Club, the bowling league, and the Catholic Club. She 

attended meetings, went bowling, to picnics, and to other social events. Many events 

were family centered and Addie discussed the positive aspects of going out and having a 

good time. She felt it was better to meet people and enjoy herself instead of just staying 

home. 

The overall feeling of this interview was one of grieving and transition. Addie 

was interviewed only five months after the loss of her son. The turbulence of family life 
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during her son's seven months on earth with the family was apparent. Addie openly 

spoke of the changes and ensuing peacefulness in the family. Much of her concern over 

her young daughter's behavior was related to the time when she could not give her 

daughter the attention Addie felt she needed during her son's illness. The imaging of her 

children was dominated by the wondering about the son who would not grow up. 

Interview Two: Betsy 

Betsy and her husband recently moved to Tucson. Betsy was working at a new 

job and her husband was looking for a job. They had a one and one-half year old 

daughter. Betsy's parents lived in a nearby city and her husband's parents lived in the 

state they just moved from. The categories of Betsy's interview reflected many of the 

categories that arose during analysis of Addie's interview, and presented several new 

categories as well. 

Being at home resurfaced as a category in Betsy's interviews. Betsy said she 

wished she "could be disabled and unable to work so she could stay home" with her 

daughter. She felt she needed more time with her daughter and felt guilty about working 

and not being adequately involved with her. She related that it was difficult to leave her 

daughter in the mornings, and missed her while she was at work. She said that when she 

was at work, she felt ready to return home by mid-morning to see her child. She 

commented that she would love to be a homemaker, but felt that she would never have a 

chance because of financial constraints. However, Betsy did report some positive aspects 

of her new job. She was pleased to be working closer to home now. The increased 
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proximity of the job enabled her to spend more time at night with her daughter because 

of the decreased commuting time. Betsy also spoke about the time she worked part-time 

after the birth of her daughter and how she enjoyed the time with her. Because Betsy 

spoke specifically of being with her child, the category being with children was added. 

Family rituals were important to Betsy, as they were to Addie. Betsy felt it was 

important for the family to be together at dinnertime. Her family sat at the table and 

conversed, and she included her one and one-half year old in the ritual, if not the 

conversation. Betsy also felt strongly about goodnight kisses and goodbye kisses with 

her daughter. Betsy also talked about the way the household chores were shared. She 

and her husband divided the kitchen chores, with her husband cooking and Betsy 

cleaning up. Betsy commented on how their agreement emerged naturally. 

Betsy agreed with Addie that signing within the family was important. Betsy 

said, "When she was born I would put her down on my lap so that I could sign to her 

while I looked at her. You know, because hearing mothers can hold their babies in their 

arms and talk directly to them. But you know, as a deaf mother I couldn't. So I would 

always put her on my lap. So she had free arm movement, and I could sign to her. So I 

would sign to her even though she didn't understand what I was saying." She was 

concerned about her move away from her in-laws, who were Deaf, and who signed 

fluently. She thought her daughter's sign language abilities would suffer from decreased 

interactions with her signing grandparents. However, her daughter was actually teaching 

Betsy's relatives some new signs. Betsy felt that her family of origin was wonderful. 

She portrayed a close relationship with her family of origin related to signing. She spoke 
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with pride about her hearing father beginning to learn sign language. She also related the 

story of her sister never signing, just finger spelling and talking, until her sister met the 

man she married. He wanted to be able to communicate with his Deaf in-laws so they 

both learned to sign. 

The children's issues of discipline and developmental stages addressed by Addie 

were also discussed by Betsy. She mentioned that her mother complimented her on the 

way she was training her daughter. Betsy reflected on often being unsure of how she was 

doing with her daughter. She expressed appreciation for her mother's support of her 

mothering abilities. The issue of Betsy's daughter being possessive, saying "that's mine, 

that's mine" reflected her development at almost two years of age. Betsy wisely noted, 

"She is at that age." Betsy also felt she needed to enjoy time with her daughter now, 

realizing that when she got older she would be gone more. She spoke of her daughter 

becoming a teenager and probably being "out all the time." This statement supported the 

concept of developmental stages, but also revealed an image of the child held by Betsy. 

Betsy also described her daughter as currently being happy but very independent. She 

spoke of communication with her daughter in relating how she tried to talk with her, but 

communication was limited by her daughter's age. 

Betsy also spoke of life changes related to having children. She commented that 

her priorities had changed and that she now committed her time to her daughter, rather 

than going out. Betsy's life changes with children were not the result of a tragedy like 

Addie's, but they represented a significant life change for Betsy nonetheless. Changes 

related to being married were reflected in Betsy's statement that her husband was her 
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best friend. She spoke of working things out in their marriage, talking about the way she 

and her husband communicated to resolve issues. Betsy said that her husband often left 

her to go hunting but in return he took care of their daughter if she wanted to go out. 

Involvement in Deaf organizations was mentioned by Betsy in reference to her 

activities at the Deaf Club. She related feeling like she was on the go all the time, going 

to TAD (Tucson Association for the Deaf) meetings and social events at the Deaf Club. 

She referred to several recent events and parties she had attended. She stated she often 

took her daughter to the activities. She wanted to encourage her daughter's socialization 

with other children who signed. 

Overall, Betsy's interview was positive. She felt she had a strong relationship 

with her husband and worked hard at being close with her daughter. Relationships with 

her family of origin and with her in-laws were good. She had made a recent move for a 

job and was satisfied with her life in general. 

Interview Three: Claire 

The third interview analyzed was with Claire, who was married and had two 

children. Her seven year old son was hearing and her one and one-half year old daughter 

was deaf. Claire worked outside the home at the local school for deaf and blind children. 

All of the categories that emerged during Addie's and Betsy's interviews were noted 

during Claire's interview except life changes related to having children. Two new 

categories were noted, which were distant relationships with family of origin related to 

the family of origin not signing, and children interpreting. 
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Family issues that surfaced during analysis of the interviews reflected the 

categories mentioned by Addie and Betsy. Claire wished she could be at home when her 

son finished his school day. She said she wanted to resign her job to be home with her 

family and that her husband agreed with her. She also felt that the family's financial 

situation kept her at work, but that she would reevaluate the situation in another year. 

Because Claire worked an afternoon shift, she had the mornings at home with her 

children. Her baby only spent afternoons at the babysitters, from the time Claire left for 

work until the time her husband returned. Claire liked the hours she spent with the 

children in the mornings. She also spoke of being with the children on her days off. She 

would plan activities that involved being with her children like going to the park or going 

shopping. Alternately, she and her husband would stay home and play around the house 

with the children on their days off. Sometimes, they went together as a family to 

activities in the Deaf community. 

Family rituals were mentioned by Claire when she related how her son would 

wait up for her on the work night that she finished early, so she could tuck him in bed. 

Another family ritual Claire mentioned was how the family went out to eat on Fridays 

because she didn't work on Fridays and her husband finished work early. After eating 

dinner out, the family went shopping. Just as Betsy and her husband had an agreement 

about housework, so too did Claire and her husband. Claire did the laundry and her 

husband folded~ she cooked and he washed the dishes. The division of housework was 

an example of family rituals. 
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Signing within the family was not specifically noted as a category in Claire's 

interview because she never specifically spoke about her hearing son's signing ability. It 

was inferred that her son did sign from her comments about not wanting to use him as an 

interpreter. 

Relationships with family of origin as related to signing were not as close as the 

relationships that Addie and Betsy had with their family members who signed. Because 

Claire could speak intelligibly, no one had ever learned to sign in her family of origin. 

She did comment that family members sometimes lamented never learning to sign. 

Claire commented that she did not have a good relationship with her parents when she 

was growing up, but she also said that she had caring parents, though they did not sign. 

Overall, the relationships with members of Claire's family of origin were not as close or 

positive as the relationships Addie or Betsy had with their families. 

Like Addie and Betsy, Claire had a toddler at home, but she also had a school age 

son, which raised the issue of a hearing child interpreting for Deaf parents. Claire and 

her husband had decided they did not want their hearing son to interpret for them. Claire 

said she wanted her son "to experience growing up normal." This statement related to 

the issue of not having her son act as interpreter for his Deaf parents, but also supported 

the category images of child--how Claire saw her son. 

Claire commented that discipline was her greatest challenge. She stated that she 

had changed babysitters to a person whose philosophy of discipline was consistent with 

hers and her husbands. On a personal level, her children's developmental stages were 

challenging. Claire reported her son as being very demanding and going through a stage 
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of exaggerating stories. She also compared her toddler daughter to her son, saying that 

when her son was that age he was interested in toys, but her daughter was interested in 

making a mess in the kitchen and bathroom. She said her daughter was into everything, 

had a temper, and said "no". This corresponded with Addie and Betsy's descriptions of 

their one and one-half year old and two year old daughters, and further substantiated 

developmental stages as a category. 

Claire was the first mother interviewed who had a school age child. Her concern 

with her son., s school was that interpreters were no longer being provided for parents for 

various events. She said, "The only thing that I feel awkward with is that I don't feel 

comfortable with just participating in volunteer events or being involved with his 

classroom. You know for different events., because there is no interpreter. I feel a little 

disconnected with his school., I was told recently we would no longer have interpreters 

for extracurricular activities. We plan to write a letter to the Superintendent and discuss 

it with him and see if we can have an interpreter . .,., Claire said she generally spoke with 

her child's teacher every Friday when she picked him up at school. She also stayed in 

contact with her son., s school through notes from the teacher. 

Communication with her hearing child was important to Claire. She spoke of 

making the relationship between herself and her son better than the relationship she had 

with her parents when she was growing up. She felt that open communication was the 

key to a better parent-child relationship and she made efforts to explain things in detail to 

her son. 
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Claire spoke of several life changes she had experienced. Claire met her present 

husband after being talked into applying for a job she wasn't interested in, at a summer 

camp. The morning after her arrival at the camp, she met the man who became her 

current husband. She described "talking and talking and talking" with him during her 

four weeks there. She recalled his words to her as she departed for home-- "this is a 

beginning, not an ending." Claire remembered saying to herself as she flew away, 

"That's for sure." The story of the beginning of their relationship reinforced the concept 

of life changes related to meeting spouse. 

Membership in Deaf organizations was an important part of Claire's life. She 

belonged to several organizations as well as working. One of the organizations, the Deaf 

Network, seemed educational and political. Through the DeafNetwor~ Claire kept 

current with changes in policy affecting the Deaf community. Claire had a heightened 

personal interest in Deaf rights because of her deaf daughter. Claire mentioned one 

speaker in particular raising her awareness of Deaf culture. She felt she benefitted from 

attending the Deaf Network meetings in that she was becoming more open-minded. 

Interview Four: Delia 

The fourth interview analyzed was with Delia, who lived with her husband and 

two children, a two year old boy and a five year old girl. Delia was a housewife and her 

husband was unemployed at the time of the interview. Many of the categories derived 

from analysis of the interviews of Addie, Betsy and Claire were enriched by Delia's 

statements. 
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Delia spoke of being at home, saying she preferred to stay at home and she 

anticipated being a housewife for a long time. She liked being home with the children 

and spoke of having responsibilities around the house but also having time to relax. The 

category being with the children was supported by Delia's statement that when the 

children were not at school, they were at home with her, and she and her husband played 

with them at home or went to the playground. She also said they did everyday activities 

together, for example, the laundry, dishes and housecleaning. Family rituals was given 

support as a category when Delia spoke of sharing household chores with her husband, 

which included washing and drying the dishes, mopping the floors, and watching the 

children. 

Signing within the family was mentioned when Delia told about her daughter 

being able to sign the word "milk" since she was one year old. Delia also talked about 

reading books in sign with her children. Delia told the story of her daughter signing to 

her teacher and classmates when she first went to preschool. Delia elaborated on the 

distant relationships with her family of origin related to not signing. She talked about 

feeling isolated growing up because no one knew sign. She said," I wish my parents 

knew sign language for one thing. I would love that, I grew up feeling very isolated, and 

I know people whose parents sign and I just think it would make a huge difference. So I 

grew up feeling kind of limited." She also said, ·I guess if they signed it would be 

different. I'd have more trust, the communication would be fluid. But you know, as it is 

we write notes back and forth and it's just... it's very restrictive. So I guess they're more 

like ... they're not real strong friends." She specifically said that it had always been 
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difficult to communicate with her father and stated that her father didn't respect her 

independence. Delia did not feel close to her parents. She felt they were not supportive 

and she felt she did not have a trusting relationship with her parents. She wished her 

parents signed and felt communication would improve if they did. 

Developmental stages was supported as a category by Delia's statements about 

her two children. She talked about her daughter being independent and ignoring her 

mother when she was three. Delia reflected on her daughter meeting her developmental 

milestones at the right times and felt that she was a good girl. Delia described her son as 

being very active in the womb and very active currently. She felt he learned quickly. 

She told the story of how after nine months of carrying her extremely active child in 

utero he was quiet after he was born. Delia was worried that something was wrong with 

him, but the doctor assured her that her baby was fine. It was only a short time before his 

activity level increased and has remained high since. Delia described her son as a 

rambunctious, stove-climbing boy with no fear. 

Delia made several references to her daughter's preschool. Her daughter said she 

liked school and clearly enjoyed playing with the other children. Although Delia said she 

liked her daughter's preschool teacher, she reported that the teacher had become angry 

with her daughter and had said something in anger to her. The teacher told Delia that she 

found Delia's daughter to be more aggressive than other children her age. Delia 

responded that she knew her daughter was that way. Delia questioned the way the 

teacher controlled the children and felt that the teacher had a negative attitude toward her 

daughter because she was mischievous. 
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Delia spoke of life changes related to being married. She met her husband when 

she was young, and their marriage was difficult at first. Delia related having problems 

initially, but said that her husband had changed and things have been fine since then. 

Delia's interview gave support to involvement in Deaf organizations as a 

category. Just as Addie, Betsy, and Claire mentioned membership in Deaf organizations 

as a part of their lives, so too did Delia. She commented that she enjoyed going out and 

that she went out to the Deaf Club and to Bible study. No new categories were 

developed from Delia's interview analysis, but Delia's interview supported many of the 

categories generated in the previous interviews. 

Interview Five: Elise 

Elise ' s interview contributed information to every category identified in the 

previous interviews. Elise was married with three children, ages eleven, nine, and seven. 

Like Delia and Addie, she was a housewife. Her husband was employed. Elise liked 

being home and felt it was important for her to be there for her children when they came 

home from school. Being with the children was reflected in her statement about the 

family interacting together in the evenings. Elise felt strongly about family rituals. Her 

family sat together around the dinner table every night. She also joked about demanding 

a kiss from her children before bedtime. 

Signing within the family was important to Elise. She said, "I want to teach the 

children to learn sign language. I'm trying to create a connection with me ... they need to 

sign." She was making an active effort to make family life better for her children than it 
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had been for her as a child. Elise reported distant relationships with her family of origin 

related to not signing. She had been taught to be verbal as a child and was able to lipread 

her family well when young. After being away from them as an adult, she couldn't 

understand them at all. She said," Like now, the family gets all together and usually 

they come to my house, and they sit down and talk, and I'm sitting there for 2, 3, 4, 5 

hours like I'm being punished. I say, 'what are you talking about?' And they say, 'I'm 

sorry, I can't see your writing.' I can't understand, so I feel bad, and I wish they knew 

sign language. We've grown apart." She offered her opinion that it was harder for a deaf 

child to be with hearing parents than it was for a hearing child to be with deaf parents. 

Elise's comments echoed Delia's reflections of feeling isolated as a child. 

Elise spoke extensively about discipline. She said she spanked her children 

because "the Bible says you can." She spoke about the difficulty sorting through the 

children's disagreements and deciding on punishments. She generally spoke with both 

children involved in an incident and "bawled them both out." She stated that parents 

make mistakes and that not being able to hear what the children were saying or doing 

behind her back made discipline all the harder. She also mentioned how she disliked her 

relatives assuming the role of disciplinarian for her children when she had not heard what 

was going on and was not told the situation. She felt that they were "picking on" her 

children and Elise said that she would never pick on anyone else's children or yell at 

them. 

Most of Elise's comments about developmental stages concerned her oldest child 

who was eleven. She reflected on her child being suddenly fashion-conscious and 



wanting everything. Elise felt that her daughter acted like she knew everything, 

especially more than her parents. Elise also realized that she needed to understand the 

changes in her preteen daughter and accept them. She commented that she needed to 

learn to give her daughter some freedom. 
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With school-aged children, interpreting was an issue for Elise's family. She 

spoke of trying not to depend on her children to interpret because they had the relay 

system and a local agency that provided interpreters. However, if the need was urgent 

she would ask her children to interpret for her. Elise specifically mentioned wanting her 

children to interpret for her with nuisance calls like surveys or service offers. Her oldest 

child did most of the interpreting, but the second child did some also. Sometimes the 

children would argue about having the other one do it. Although Elise did have her 

children interpret for her, she did not want to rely on them too much. She felt that her 

children deserved the chance to be children and she wanted them to be. She did not want 

them to have to grow up too fast. These statements represented images of children. 

Elise described a situation with her children's school that resolved itself over 

time. Her oldest child "went to the school over there, and they weren't friendly. We 

were wondering what's wrong. Hey, I'm new here, I just brought my kid in, and they 

would not accept her. But, O.K., fine. And then we went to another place a mile away. I 

would drive her everyday for a year. And then in first grade I brought her to a school and 

they said, Kindergarten. So I gave them the paperwork, and I asked the secretary, 'Whats 

wrong? You're not friendly." She said, "You're deaf. They're deaf parents." And I 

said, "Well, what's wrong?" And they think that the mother is stupid and can't read, and 
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the kids were very, very mischievious .... they did know a deaf family like that, and I told 

them we are not all the same. But they were very cold with me, and I put up with it for 

one year. And then in the second grade we started getting all kinds of friends. It was no 

problem. And then my second child went into kindergarten, and 'no problem.' My third 

child went in, and 'no problem.' They knew me well by then." 

Elise spoke of communication with her children in that she valued keeping 

communication open with them. She expressed hope that her children would be able to 

tell her things and feel close enough to confide in her. Elise also spoke of the difficulty 

communicating with her three hearing children and said, " The hardest is vacations. 'I 

want this, I want this, I want that." They all want to go off in different directions, and I 

can't hear, and I can't communicate with them, and that's the hardest." 

Elise enjoyed her family and referred to life changes related to having children in 

a positive way. She felt that it was fun for her being with her family and felt it was a 

better experience than living with her family of origin had been. Elise also referred to 

life changes related to being married when she commented that her two sisters continued 

to rely on her mother, but she had not relied on her mother since she had been married. 

Elise spoke of involvement in Deaf organizations. She attended a church with a 

Deaf group and was pleased to have initiated interactions between the Deaf and hearing 

members. She reported attending two church activities a week. 



Interview Six: Flora 

The sixth interview analyzed was Flora's. Flora was married and the mother of 

three children aged eight, five and three. She was a housewife and her husband was 

employed. Many of the previously identified categories were supported by statements 

from Flora's interview. 
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Being at home was supported by Flora's expression of happiness at being able to 

stay home; she felt lucky to be home until her children were all in school full-time. 

Being with the children was stressed when Flora remarked that she liked to take care of 

the children because it was important. Family rituals were confirmed by Flora telling 

stories and reading to her children in sign language every night. 

Flora wanted to encourage her boys to sign with each other so she could keep an 

eye on their conversations when they spoke together. Her comment supported the 

category signing within the family. Like Addie and Betsy, Flora had close relationships 

with her family of origin related to signing. Flora related the frustrations of her early 

years in oral schools. Because her mother realized her frustration in trying to 

communicate orally, Flora said, "She decided to move us here so I could attend the 

residential school where sign was allowed. I was happy, and my mom decided to learn 

sign since I was nine years old. I taught my Mom and she took sign language classes. 

And my sisters and brothers, too, they also signed, and my father a little bit. Oh, I feel a 

lot closer to my Mom because she learned sign." 

Flora discussed discipline from the context of learning the right words to use in 

scolding her boys. She mentioned the boys' sports as a way of meeting hearing parents 
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from whom she felt she was able to learn discipline methods. Developmental stages 

were apparent as Flora described her sons. Her eight year old was gregarious and would 

often approach strangers and talk with them, which was a concern for Flora because she 

couldn't know what was being said. Her five year old enjoyed his friends and going to 

school. Flora's three year old was independent, aggressive and assertive. 

Like Claire and Elise, Flora had school-aged children and the issue of interpreting 

arose. Flora tried not to depend too heavily on her oldest son for interpreting, but would 

have him interpret occasionally. Her oldest son was willing to interpret, and her five year 

old was beginning to want to interpret like his older brother. Flora did not want to 

encourage the children as interpreters. She felt they needed freedom to be children. Her 

images of the children extended to her hopes for their futures. She wanted them to grow 

up to be good people, with good educations and careers. 

Flora felt the boys' school was wonderful. She praised their flexibility and was 

very pleased with her son' s teacher. Her three year old attended a preschool that a Deaf 

friend of Flora's had recommended. Flora liked the preschool program, teachers and 

activities. She reported that her children enjoyed school. 

Communication with her sons was an issue for Flora. She related that she had 

begun to be concerned about her eight year old' s increasing contact with the hearing 

world and was afraid she would lose him. After discussing her fears with her mother, 

they presented a plan to her son' s teacher. Flora then began to volunteer in her son' s 

classroom once a week teaching sign language to his class. The youngsters enjoyed it 
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and Flora felt that her son was closer to her as a result. She felt that her efforts resulted 

in her son becoming more involved with the Deaf culture as well. 

Involvement in Deaf organizations was a category supported by Flora's activities 

with Deaf organizations. She belonged to several Deaf groups and also attended various 

social activities sponsored by other Deaf organizations. Flora said, "I'm involved in the 

Deaf organizations. It's a craft circle, a Deaf Women's group. I go to the parties of the 

bowling association. I go to the activities, to the parties and things, but not the 

meetings." 

Trustworthiness 

Trustworthiness ensures the validity and reliability of qualitative studies ( Guba & 

Lincoln, 1989). The process of testing preliminary categories, data, and interpretation 

with original study participants is known as member checks (Guba & Lincoln, 1989). 

Trustworthiness was evaluated in this study through member checks. The member 

checks were performed by presenting a list of categories to two women included in the 

study. Claire and Betsy (pseudonyms) were the women who participated in the member 

checks. The researcher met with each woman at her place of employment, Claire during 

her lunch hour, and Betsy at the end of the day. Because Claire could lipread and speak 

well, no interpreter was used for the meeting. An interpreter was present for the meeting 

with Betsy. The researcher briefly explained the secondary data analysis study to each 

woman, and presented her with the list of categories. Verification of the accuracy of 

interpretation of the interviews was obtained by the women's agreement with the 
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categories. Each woman discussed the items as they related to her life as a Deaf mother. 

Both women elaborated on the concept of interpreting. They discussed the issue of 

children interpreting, but also included information about the scarcity of interpreters in 

the Tucson area as well. The scarcity of interpreters had an impact on their lives, and 

was important to the women, but that particular aspect of interpreting was not mentioned 

in the interviews analyzed during the current study. Otherwise, both women felt that the 

categories represented important issues in their lives as Deaf mothers parenting nondeaf 

children, and had no other suggestions for categories relating to the subject. The 

consensus among the two women in the study served to ensure the trustworthiness of the 

research. 

Confirmability ensures the objectivity in method in qualitative studies (Guba & 

Lincoln, 1989). The reasoning connecting data with interpretations is implicit in the 

narrative, and rooted in the data itself (Guba & Lincoln, 1989). An audit by a panel of 

experts provided confirmability in the current study. The panel of experts consisted of 

one expert in Deaf culture and one expert in Maternal-child nursing. The expert in Deaf 

culture was chosen because of her familiarity with the study and her involvement in the 

Deaf community as a researcher. The Maternal-child nursing expert was included 

because of her expertise in issues and theories relating to motherhood. 

Two supporting 'data bits' from each of 15 categories were randomly listed, and 

the experts matched the listed data bits with the categories provided. The expert in Deaf 

culture had a 92% agreement with the researcher. The maternal-child expert had a 78% 

agreement with the researcher. Some of the discrepancy in agreement was due to unclear 
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definitions of "family" versus "family of origin". The researcher physically separated the 

category names on the list of categories, to increase clarity. After discussion of the 

definitions of"family" and "family of origin'\ the Maternal-child expert rematched items 

with categories, and an agreement rate of 92% was noted. 

One of the data bits was matched to a category different from the researcher's 

original classification. Because both members of the panel of experts agreed upon 

placement, and because placement under the panel's suggested category made more 

sense than the original category, the researcher reclassified the group of similar data bits. 

That data bit was the statement about division of housework by husband and wife. 

Originally, the researcher had placed that information under the category 'life changes 

related to marriage', but moved the group of similar data bits to the category 'family 

rituals', after considering the input from the panel of experts. 

Step 3: Retroductive Development of Categories to Themes 

Table 5 presents a graphic display of categories determined through analysis of 

the women's interviews. The women in the study all expressed the importance of being 

at home or being with their children. Images of their children as they are, as they will be, 

and as they might have been were portrayed. The family rituals mentioned by the women 

expressed the image of family life as seen by these women. Signing within the family 

was discussed as a basic expectation and open communication with the children was a 

highly valued goal of the mothers. 
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The developmental stages of the children determined the interactions the families 

had concerning discipline and school issues. The families were involved with schools on 

varying levels, depending on the ages of their children. Each woman's family of origin 

was either close or distant, which was directly related to the family of origin's signing 

ability. 

The women belonged to various Deaf organizations that enabled them to connect 

easily with others in a common language. When communication by the use of sign was 

not an option, the question of having the children interpret arose. The women in the 

study with children old enough to interpret either had already chosen not to have their 

children function as interpreters or chose to minimize dependence on their children as 

interpreters. Women's life changes occurred from the relationships with spouses and 

children. One woman also felt that increased awareness of Deaf culture as a result of 

involvement in Deaf organizations made her more open-minded, in effect, transformed 

her world view. 

Sign language was inherent in categories identified during interview analysis. 

The meaning women created in their families was shaped by the language of American 

Sign Language. The interactions with others outside the immediate family were 

influenced by signing ability. Women whose families of origin signed reflected 

closeness related to their family's signing ability. Those women whose families did not 

sign reported more distant relationships. Interactions with the children's schools were 

strongly related to communication ability in sign. If someone at the school signed or 

interpreters were provided, issues surrounding the children's school were more positive. 
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Table 5 

Categories Derived from Women's Interviews 

Categories Addie Betsy Claire Delia Elise Flora 

Being at home y y y y y y 

Being with children/family y y y y y 

Signing within family y y y y y y 

Family rituals y y y y y y 

Distant relationships within family y y y 

of origin related to not signing 

Close relationships with family of y y y 

origin related to signing 

Children's issues: Discipline y y y y y 

Children: Developmental stages y y y y y y 

Children: Interpreting y y y 

Images of Children y y y y y 

Children: Schools y y y y y 

Children: Communication y y y y 

Life changes related to children y y y 

Life changes related to marriage y y y y y 

Involvement in Deaf Organizations y y y y y y 

Y=Yes 



If communication was difficult or impossible because no one at the school signed, or 

interpreters were not provided, issues surrounding the children's schools were more 

negative. 
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Women whose families of origin did not sign had distant relationships with their 

families of origin. Two of those women, Claire and Elise, specifically talked about 

making their families better for their children than their own parents had made it for 

them as children. Signing and open communication were stressed by these women as 

being important in keeping the family close. 

The transformations of growth and increased awareness were facilitated by sign 

language. Claire reported increased awareness of Deaf Culture after hearing a Deaf 

speaker who signed from within the culture. Addie's life was transformed by the loss of 

a baby. She had a hearing mother, and felt very close to her, because her mother signed. 

Addie's mother served as interpreter during the interactions surrounding the care of her 

sick baby. Because of the connectedness with her mother and the common language they 

shared, Addie was spared impersonal professional interpreters during a very emotional 

time in her life. Overall, the interviews portrayed inter-familial, extra-familial, and inner 

relationships shaped by sign language. 

Integration of Categories with the Theoretical Model 

The research questions were: 

1. How do Deaf women structure meaning in their lives while mothering non

deaf children? 



2. What patterns of relating do Deaf women experience while mothering non

deaf children? 

3. What transformations emerge from the lived experience of a Deaf woman 

mothering non-deaf children? 
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The research questions were kept in mind during analysis of the interviews. The 

development of categories is the second step in content analysis. Categories were 

developed inductively from analysis of the interviews. Parse' s model provided structure 

for the organization of categories during the ongoing process of dwelling with the 

interviews. The third step of content analysis involves weaving together categories and 

themes. Parse's model guided the interpretation and gave language to the findings (see 

Table 6 for an organizational outline). 

Parse's first principle states, "Structuring meaning multidimensionally is 

cocreating reality through the languaging of valuing and imaging" (Parse, 1981, p. 69). 

The concepts of imaging, valuing, and languaging were applied to the categories that had 

emerged from analysis of the interviews. Imaging related to the women's images of their 

children, as they were at the time, as they will be in the future, or as they might have 

been. Imaging also related to family confirming cherished beliefs (Parse, 1981 ), related 

to the importance of being at home and being with the children. The categories 

represented the women's world view, and demonstrated a commitment to family life. 

Languaging related specifically to signing. The unique mode of communication was a 

unifying presence in the lives of those closest to the women in the study. Specifically, all 

the women were teaching their children to sign. Hopes for open communication with 



Table 6 

Organizational Outline of Parse' s Concepts and Research Categories 

Principle 1 : Structuring meaning: 

Imaging: Images of children 

Family rituals 

Valuing: Being at home 

Being with children 

Languaging: Signing within the family 

Communication 

Principle 2: Patterns of relating: 

Revealing-concealing: 

Enabling-limiting: 

Connecting-separating: 

Schools 

Developmental stages 

Discipline 

Interpreting 

Involvement in Deaf organizations 
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Relationships with family of origin: Close: related to signing 

Distant: related to not signing 

Principle 3. The process of transforming: 

Powering: 

Originating: 

Life changes related to marriage 

Life changes related to children 

Transforming: Life changes related to marriage and children 

Involvement in Deaf organizations 
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their children were expressed. Signing within their families of origin was key in 

determining whether or not the women were satisfied with the relationship with the 

family of origin. For the three women whose families of origin did sign, there was a 

close bond with the family. The three women whose families of origin did not sign were 

not close with their families of origin. The common language gave rise to 

communication. Within their own families, the women spoke of communication as a 

given because all family members signed. They expressed hopes and frustrations related 

to communication based more on the developmental stages of their children than on the 

actual language used. However, with the non-signing families of origin, statements about 

communication centered on the lack of a common language. Overall, meaning was 

structured by the language of American Sign Language. Images were constructed within 

the communication structure of ASL. Value was placed on closeness and togetherness, 

which was not possible without the common language of ASL. The primary language of 

all the women was ASL. 

Parse's second principle states, "Cocreating rhythmical patterns of relating is 

living the paradoxical unity of revealing-concealing, and enabling-limiting while 

connecting-separating" (Parse, 1981, p. 69). The concepts of revealing-concealing, 

enabling-limiting, and connecting-separating were also applied to the categories derived 

from the women's interviews. Revealing-concealing related to some of the issues 

surrounding the children's schools. Flora was teaching sign at her son's school to 

increase Deaf awareness in the youngsters. She was revealing parts of the Deaf culture 

and language to the school by that action. Elise had a poor initial reception at her 
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children's school based on the school personnel's previous experiences with a Deaf

parented family with poorly behaved children. By her conscientious parenting she 

revealed a positive image of Deaf-parented families to the school. Enabling-limiting was 

tied to the developmental stages and discipline issues categorized from the interviews. 

Discipline was limited by the mothers' inability to hear what her children were saying or 

doing. Elise had trouble with her hearing relatives disciplining her children, and was 

also dismayed when her children would put blame on each other. Flora cited learning the 

right words to use in disciplining her boys from hearing parents. The children's 

developmental stages shaped the entire family. The families with toddlers were affected 

by their children's behavior. The mothers with school age children attended school 

functions and sporting events with their children. 

Connecting-separating referred to the issues of children interpreting, involvement 

in Deaf organizations, and relationships with the family of origin. The women who had 

children old enough to interpret chose to use their children as interpreters very little or 

not at all. The two mothers who would let their children interpret for them used them in 

limited situations, when there were urgent matters, or annoying solicitors. The mothers' 

choice regarding not using the children as interpreters could serve to separate them from 

the hearing world in certain instances, but simultaneously connect them with their 

children. Belonging to Deaf organizations served to connect the women with Deaf 

culture and friends. Relationships with the family of origin were close when those 

family members signed: the common language provided a connection that was positive 

and close for the three women whose families of origin signed. Relationships were 



distant with the family of origin when the families did not sign. The lack of a common 

language was a barrier to a closer relationship. 
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Overall, the women's relationships were defined by the presence or absence of a 

common language. Flora was teaching ASL to increase hearing children' s and school 

staff awareness of Deafness and Deaf culture. Because of the lack of a common 

language at her children' s school, Elise had to reveal her parenting style over time to 

improve the poor image the school held of Deaf parents. The relationship improved as a 

result. The women all taught their children ASL. The common language within their 

homes enabled them to adjust to their children's developmental stages knowingly, and to 

set limits or discipline the child accordingly. ASL was the medium of connecting to 

others through involvement in Deaf organizations or relationships with the family of 

ongm. 

Parse's third principle states, "Cotranscending with the possibles is powering 

unique ways of originating in the process of transforming" (Parse, 1981, p. 69). The 

concepts of powering, originating, and transforming were applied to the categories 

derived from the women's interviews. Because powering was a way of revealing and 

concealing imaging, the life changes related to marriage were assigned to this concept. 

By expressing commitment to a life partner, the women chose to become who they were 

and who they were to become. They chose to evolve in a unique way by choosing their 

life partner. Originating is the manifestation of enabling and limiting valuing. 

Originating was applied to the category life changes related to having children. By 

having their children, the women enabled themselves to express the value they found in 



their families. Their unique paths were modified, and changed, by the children they 

brought into the world. 
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Transforming unfolds in the languaging of connecting and separating. Both of 

the life changes categories fit under the concept transforming as well. For Claire, the 

experience of increased awareness of Deaf culture was also a transforming experience. 

Again, ASL was necessary for the changes exemplified by the categories. The women's 

life partners were also Deaf and signed; they had a common language when they met. 

The children that changed the women's lives were all being taught to sign. ASL was 

central to the changes affected by the relationships with the children. ASL was integral 

to the Deaf organizations that Claire attributed with her increased awareness. 

In conclusion, the themes developed in answer to the research questions were: 

1. Deaf women structure meaning in their lives using the vehicle of American 

Sign Language. The women value their children and their families highly, and hold great 

hopes for their children's future. 

2. Deaf women find ASL essential in the relationships with their children, 

spouses, families of origin, and societal institutions' personnel. 

3. The transformations of adulthood and motherhood are based upon the 

language of ASL. ASL filters all perceptions and affects all changes. 
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Summary 

This chapter presented the characteristics of the sample, descriptions of the 

interviews, and explanation of the development of categories and themes developed from 

the interviews. Development of categories from the data was discussed, and a discussion 

of the trustworthiness of the study followed. The interpretation of the categories as 

guided by Parse' s model was presented. The research questions were answered as 

themes that incorporated identified categories. 



CHAPTER FIVE 

DISCUSSION AND CONCLUSIONS 
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This chapter presents a discussion of the findings as related to previous research, 

as guided by the principles of Parse' s conceptual model, and presents the strengths and 

limitations of the study. Implications for future research and clinical practice are 

included. 

Comparison of Findings to Previous Research 

The purpose of this secondary analysis of a subset of data from a larger study of 

Deaf-parented families was to describe Deaf mothers' views of family life. The results 

of this study suggest that ASL is essential in the processes Deaf women use in structuring 

meaning in their lives. The processes give meaning to the relationships Deaf women 

have in their lives, while the relationships facilitate the transformations within the 

framework of the processes of structuring meaning. ASL supports the structure of 

meaning, relationships, and transcendence in the lives of the Deaf mothers in the study. 

Principle 1 : Structuring Meaning 

Many of the categories that emerged during the study were supported by previous 

research. The categories that related to structuring meaning included the imaging of 

children and the family, as evidenced by family rituals. Valuing being at home and being 

with the children as well as signing and communication within the family added support 

to the structuring of meaning in the lives of the Deaf mothers. Several previous studies 



provided support for the categories of signing and communication within the family 

(Harvey, 1989; Rienzi, 1990; Mallory, Schein, & Zingle, 1992). Valuing time with the 

children and imaging the children and family was supported in the literature (Mathis, 

1976; MacDougall, 1978; Vesterager, 1978; Jones, 1995). 
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Harvey's (1989) studies of Deaf parents and hearing children discussed the 

importance of "interpersonal access" via communication in a shared language. Sharing a 

common language was an important issue for all the mothers in this study and all of them 

taught or were teaching their hearing children to sign. Rienzi (1990) spoke of the open, 

flowing communication in the Deaf-parented families she studied. The Deaf parents in 

Mallory, Schein, and Zingle's (1992) study felt successful as parents partially because 

they were able to communicate with their hearing children in sign at an early age. 

Communication was also an issue of importance to the women in the current study. The 

women communicated with their children in sign at an early age. 

Mathis ( 1976) noted that Deaf parents were effective as parents, sacrificed to 

provide for their children's education, and had a strong influence on their children's 

career choices. MacDougall ( 1978) found that the Deaf community took interest in the 

hearing children of Deaf parents. Vesterager wrote that Deaf parents took great interest 

in their children. Jones (1995) study showed that Deaf parents ranked spousal 

relationships and time with their children highly. These authors' findings supported the 

current study findings of valuing time with the children and imaging the children and 

family. 
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Principle 2: Patterns of Relating 

The categories found in the current study that related to relationships, or patterns 

of relating, were developmental stages and discipline, schools, interpreting, involvement 

in Deaf organizations, and relationships with the family of origin related to signing. The 

concepts pertaining to the enabling-limiting of Parse's second principle were 

developmental stages and discipline. Galinsky's (1981) developmental theory of 

parenting supported the research findings in this area. The mothers in the study had 

toddlers, preschoolers, school-age children, and early teenaged children. The women 

mothering toddlers fit with Galinsky's Nurturing stage. The mothers in the study were 

concerned with redefining family relationships, changing as their toddlers changed, and 

facilitating language development by teaching their children to sign. The mothers with 

preschoolers were enmeshed in the Authority stage. Issues of the child's increased 

communicative ability and movement into the outside world were described by the 

women in the study. The women with school age children were involved in the 

Interpretive stage. Evaluation of old images and formations of new images were 

mentioned as the mothers of school-aged children defined, or interpreted, themselves to 

their children. Mothers had to maintain connectedness while acknowledging the 

separateness of their children. It was at this age that the differences of Deaf and hearing 

culture were noticed by the children, and the task of interpreting themselves and their 

children to their children, was imposed upon the women. One mother in the study had an 

eleven year old daughter who was clearly described as a young teen. This mother was 

entering the Interdependent stage. Communication patterns changed, and while the 
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daughter was clearly trying to define her identity, her mother had to try to accept that 

identity. The Interpretive and Interdependent stages involved structuring meaning and 

creating patterns of living. Constantly evolving relationships were noted in families with 

school-aged and teenaged children. Discipline issues were mentioned by the mothers 

regardless of the children's ages. The mothers with the toddlers encountered issues of 

discipline that paralleled the mutual responsiveness and facilitation of language 

development ofGalinsky's Nurturing stage. The Authority stage occurred with the 

mothers of preschoolers having to enforce established rules. Discipline during the 

Interpretive stage was defined by the development of values, behaviors, and manners. 

Mothers made time for communication, and renegotiated rules and roles during the 

Interdependent stage. Rienzi's (1990) study discussed discipline also. Rienzi found 

discipline in Deaf parented families to be authoritative, but more flexible than the 

hearing families in her study. 

The revealing-concealing concept of Parse's second principle was consistent with 

the schools theme developed during the study. The feeling of being excluded from their 

child's schools was supported by the studies conducted by Strom, Daniels, Wurster, and 

Jones (1985), Jones (1986), and Jones, Strom, and Daniels (1989). The issues of not 

being involved in their children's schools surfaced in each of these studies, and gave 

support to the' schools' category in the current study. In this study, interactions with 

the children's schools were positive if interpreters were provided for the parents at 

school events, or if someone at the school signed. Interactions were negative if 

interpreters were not provided, and if no one at the school signed. Negative interactions 
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led to the mothers' feeling disconnected from the schools. Mallory, Schein, and Zingle's 

(1992) study also supported school issues as a category. The Deaf parents in Mallory et 

al' s study reported a need for increased communication with their children's schools. 

The connecting-separating concept of Parse's second principle was related to the 

categories of interpreting, involvement in Deaf organizations, and relationships with the 

family of origin related to signing or not signing. There was support for these categories 

in previous studies. The issue of children interpreting for their parents was noted in 

studies by Mathis (1976) MacDougall (1978), Vesterager (1978), Bunde (1979), Preston 

( 1994 ), and Jones ( 1995). Involvement in Deaf organizations as a category in the current 

study was supported by the literature on Deaf culture (Padden & Humphries, 1988, 

Sacks, 1989, Vernon & Andrews, 1990). Poor relationships with the family of origin 

related to the family not signing were noted in Mallory, Schein, & Zingle's (1992) study. 

The Deaf parents in Mallory et al' s study reported frustrations in communication when 

they were children, with their own hearing parents, because their parents did not sign. 

Principle 3: Transcendence 

The concepts found in the current study that related to cotranscending were life 

changes related to marriage, life changes related to having children, and for one woman, 

involvement in Deaf organizations. The theme of life changes related to marriage was 

consistent with the concept of powering in Parse's third principle. The theme of life 

changes related to having children was consistent with the concept of originating. The 

changes resulting from marriage and children represented growth and expansion. 
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Movement was toward greater complexity in the lives of the women in the study. 

Transforming, which is the changing of change, was represented by both of the life 

changes themes, and by the increased awareness attributed to involvement in Deaf 

organizations. There were no supporting studies for the specific themes from the current 

study that related to Parse' s principle of cotranscending. 

Strengths and Limitations of the Study 

Strengths and limitations are important to consider in studies involving small 

samples sizes and special populations. Examination of the strengths, in relation to the 

limitations, can result in a fair assessment of the relative worth of an investigation. 

Strengths 

A strength of the study is the ecological validity inherent in the study design. The 

interviews were held in the participants' homes, and were designed to minimize cultural 

bias and communication barriers in Deaf-parented families. The interviews were 

conducted in sign language. Questions addressed broad topics, as opposed to having a 

narrow focus. The interviews were videotaped directly, while questions were posed by 

the interviewer in sign. 

A strength of the secondary analysis was the availability of two participants from 

the original study, who served as participants in the member checks. The 'outsider' 

status of the researcher could also be considered a strength of the study. The researcher 

was not affiliated with any organizations or institutions of or for Deaf people, and 

thereby brought a relatively naive outlook to the study. 
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Limitations 

A limitation of the study was the small sample size, which limits the 

generalizability of the study findings. Differences in interview format with analysis 

structure may also limit the amount of information attained. The initial interviews were 

conducted using an ecological framework, and analysis was done using the existential

phenomenological framework of Parse' s model. Although interview questions were 

broad, the questions did not specifically ask the participants about the lived experience of 

being a Deaf mother with nondeaf children. The study was cross-sectional, so 

information was most pertinent to that point in time. Longitudinal studies would further 

understanding of the experiences of the women in the study. Conducting a secondary 

analysis of a subset of data collected from a larger study poses limitations, as well. The 

researcher was not involved in the original study, and was able to meet only two of the 

women from the original study, when the two women served as participants in the 

member checks. 

Implications for Future Research 

The applicability of Parse's nursing based model to an ecologically based 

qualitative study has been suggested by this study. The framework of Parse's model 

guided the study and provided the context for examining results. Parse' s nursing theory 

provided a model that has applicability to both research and practice. The results of this 

study may be added to health care theory to help increase knowledge of Deaf culture and 
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the individuals within the culture. Further qualitative studies with larger sample sizes 

would strengthen the validity of the findings of this research. 

There is little information regarding the experiences of Deaf women as mothers, 

especially as seen from the perspective of Deaf women. A better understanding of the 

experience of mothering nondeaf children is needed. This information would benefit 

Deaf-parented families and the health care providers who care for them. 

Recommendations for future research would include studies comparing and contrasting 

Deaf mothers from different socioeconomic or ethnic groups. Exploration of health care 

providers' perceptions of Deaf women parenting nondeaf children would clarify the level 

of understanding by hearing health care professionals. Specific areas of concern could 

be targeted for education and training. 

The original study from which the subset of data for secondary analysis was 

derived was conducted with a cultural perspective, and in a culturally aware manner. It 

is important that any future research should be conducted with the cultural and ethical 

issues of the Deaf community in mind. ASL should be used in communication with 

members of the Deaf community during research, and an effort should be made to relate 

research results to members of the Deaf community. 

Implications for Clinical Practice 

Health care providers may be unaware of the recent professional recognition and 

study of Deaf culture. Interactions with hearing people have often resulted in Deaf 

people feeling alienated from hearing culture (Sacks, 1989; Preston, 1994 ). Trust is 

• 



essential in the health-care provider-client relationship, and a lack of trust for hearing 

society may extend to health care providers and interfere with Deaf people seeking or 

receiving health care. Health care providers must be able to recognize the 

communication needs presented by their Deaf clients. All health care providers should 

have a basic awareness of the cultural differences of their Deaf clients. 

It is important to understand that ASL is the primary language of the Deaf 

community. Health care providers need to bear in mind that many forms of non-verbal 

communication may be used by Deaf people, and that writing notes with a hearing 

provider may be perfectly acceptable to the Deaf client. 

Summary 
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This chapter presented a discussion of the results of the study, and the study 

findings were compared to previous research. The strengths and limitations of the study 

were explored, and implications for research and practice were discussed. 
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APPENDIX A 

HUMAN SUBJECTS APPROVAL 



HUMAN SUBJECTS COMMITTEE 
Periodic Review 

"Fami Functionin: Deaf Parents with Non-Deaf Children" 

1. What is the present state of this prqect: 
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5. ._._.been..., psydlolcgiaJ or pt,pal ir;u,yto ...,--,J ~0 Y• D No 

6. Have any P"*)COI dwlges bNn n.- that have not been approved by the Human Sub;eds Commille? (ff 

yes. pleae lUbmit a copy of .. Changes.) C Yes C No # P, 
This periodic rwview is raqund by Depmtment of HNlltl m,d Human Services '9gUlalions. Bolt ... in

vestigalor's lignalure Md llat of the CMirman of the Departmental Review CommilN is required. (The =--- Review Commileet" is fespolllible 1D the Deplr1ment Had for ht lUMillance of the ongoing :aea,~ //-~.)-ft; 
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Human Sr.m;eds, Coma,ilN 
1880 N. wann (Bldg. 5268J 
Tucmn. Arizona 85724 

Thank you for verifying that the procedures in the above named 
project have not changed since last approval and that no physical 
or psychological harm has come to any participating subjects. 
This project is reapproved as of the date stamped below for a 
period of one year. Reapproval is granted with the understanding 
that no changes will be made to the project's procedures or consent 
form(s) without the knowledge and approval of this Committee and 
the College or Departmental Review Committee. Any physical or 
psychological harm to any subject must also be reported to each 
committee. 

,,-41. -~ 
IJoeACMMr o-~ 

William F. Denny, M.D. (Chairman) 

REAPPROV].r.. DATE: JUL 3 11990 
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INTERVIEW GUIDE: PARENTS 

Note: Check audio tape recorder to be sure it's working before beginning the interview. 

Then, give the family code and subject's code on tape before beginning (e.g., "This is 

DF##, DD#3). 

1. Warm-up/Grand Tour: (FFFS: None) 

"Can you tell me what an average day is like in your family? (Weekday, during 

the school year, mornin$ to night; Let them go on, but don't press for specifics.) 

2. Work: (FFFS: None) 

(Note: what kind of work each parent does) 

A. Are you satisfied with your job/work? (OR: with your decision to stay home?) 

B. What kind of work would you like to be doing? 

C. How does your work life ( or decision to stay home) affect your family life? 

. 3. Friends: (FFFS: 1, 10, 18, 19) 

A. Who are best friends? (Deaf vs Hearing friends?) 

B. Can friends drop in or do they need to let you know they're coming? If they 

need to make arrangements ahead of time, how do they do that? ( i:e., phone, 

message, etc.) 

C. Do your friends help with family tasks, such as babysitting? Home repairs? 

(e.g., painting the house? Cleaning the cooler?) 

D. Emotional support? (Interested in your problems? Listento you?) 

E. Are you satisfied with your friendships? 



4. Relatives: (FFFS: 2, 8, 20) 

A How much contact do you have with your own families? (phone/letter vs. 

face-to-face) 

B. Communication with family? Do they sign? 
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C. Does your family help with family tasks, such as babysitting or home repairs? 

(e.g., painting the house, cleaning the cooler) 

D. Does your family give you emotional support? (e.g., Seem interested in your 

problems? Listen to you? 

E. Are you satisfied with your relationship with your family? 

5. Spouses: (FFFS: 4, 7, 14,21,24) 

A How did you meet? 

B. Describe spouse's personality? 

C. How do you divide up work around the house? 

D. Do you feel you get enough emotional support from your spouse? 

E. Are you satisfied with the way you two work things out? 

6. Neighbors: (FFFS: 5) 

A How much contact do you have with your neighbors? 

B. Are you satisfied with that? 

7. Health Care: (FFFS: 9, 15, 17) 

A How is your health? 

B. Does poor health interfere with your work outside/inside home? 

C. Where do you get medical care I health care? 

D. How do you and the doctor I nurses communicate? 

E. Are you satisfied with the care? 
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8. Children: (FFFS: 11, 12, 13) 

A. Tell me about the personality of each child. 

B. How do the children get along with one another? 

C. How are the kids doing in school? (If they are right age.) 

D. How do you and each child communicate? 

E. Do you ever visit your children's schools? (How do you communicate with 

the teachers?) 

F. Are the children helpful? e.g., older helping with younger? helping with 

housework? (Interpreting? When? How much?) 

G. How is the health of each child? 

H. Are you satisfied with the way you get along with each child I how much time 

you spend with them? 

9. Recreation I Outside Activities: (FFFS: 3, 6) 

A. Do you and your spouse do things together for fun? 

B. Do you do anything individually I separately for fun? 

C. Do the children have outside activities? ( e.g., sports, Brownies?) 

D. What are the outside activities for the whole family? (e.g., church? deaf 

clubs? out to eat?) 

10. SummaO' I Closure: 

A. How would you describe your family overall? 

B. What helps your family? What hinders? 

C. Is there anything else you'd like to add? 

Note: Interview does NOT address FFFS: 16, 18, 22, 23, or 25. 
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