
Portraits of Multilinguals on Social Network
Sites: Identity Negotiation and Language Use

Item Type text; Electronic Dissertation

Authors Lemus, Linda

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction, presentation (such as public
display or performance) of protected items is prohibited except
with permission of the author.

Download date 24/05/2023 21:02:14

Link to Item http://hdl.handle.net/10150/630196

http://hdl.handle.net/10150/630196


 

1 

 

PORTRAITS OF MULTILINGUALS ON SOCIAL NETWORK SITES: IDENTITY NEGOTIATION AND 
LANGUAGE USE 

by 
 

Linda Rafaela Lemus 
 

__________________________ 
Copyright © Linda Rafaela Lemus 2018  

 

A Dissertation Submitted to the Faculty of the 
 

GRADUATE INTERDISCIPLINARY PROGRAM IN SECOND LANGUAGE 
ACQUISITION AND TEACHING 

 
In Partial Fulfillment of the Requirements 

 
For the Degree of 

 

DOCTOR OF PHILOSOPHY 
 

In the Graduate College 
 

THE UNIVERSITY OF ARIZONA 
 
 
 

2018 
 
  



�

K=8ªNE>O8HJ>KPªF;ª3H@QFE3ª
<H37M3L9ª 4FCC:<9ª

3�ª|c|]c��ª�gª�ocª7r��c��Z�r�}ª 4�||r��cc	ª £cª^e��rmª�pZ�ª£cª oZ¡cª �cZaª�pcª as��c��Z�s�}ª
��c�[�caª]¤ª���� 
��� ������ �s�ycaª	������� �� ������������ �� ����� �������
������ ������� ���������� �� ������ ��� Z}aª�c^�||c~aª�oZ�ªs�ª]cªZ^^c��caªZ�ª
k yixy{s~nª�ocªas��c��\�s�~ª�c��s�c|c}�ªh��ª�ocª7cn�ccª�gª7�^���ª�gªGos{����o¤�ª

������ �	 ��

��� �	 �	 ��	��� ����B�¥ ¦1�2/.V
ªRRRRRRRª7Z�c*ª �(!'%!&#%)�ª

W�0����t�[ªa[ª Itz¢[ª?aar}n�ª
��

��

����

§¨� 7Z�c+ª �(!'%!&#%)�ª

;s~ZyªZ����¡Z{ªZ~aªZ^^c��Z�^cª�gª�os�ªas��c��Z�s�~ªs�ª^�}�s}nc}�ª���}ª�pcª̂ Z~asaZ�c��ª
��]|s��s�~ª� g ª�ocª l~Zyª_��sc�ª�gª�ocªas��c��Z�s��ª��ª�ocª <�Za�Z�cª5�{{cnc�ª

>ª oc�c]¤ª^c��rmª�oZ�ª @ª oZ¡cª�cZaª�os�ªas��c���s��ª��c�Z�caª��ac�ª|¤ªas�c^�r��ªZ}aª
�c^�||c}aª�oZ�ªs�ª]cª Z^^e��caª Z�ª k {jxyys}nª�ocªas��c��\�s�}ª�c��r�c|c���ª

� ���� ���� �� ��

��	 �	 �	 �	 ���� ������ "ª S� 
ª 7Z�c*ª �(!'%!&$%)�ª
7s��f�©���ª u�d`���,ª ����� 6q�u��s�ZªaZªJsy¡ZªAaas}n�ª

��

RRRTªY�b��XU�� �������� 7Z�c*ª �(!'%!&$%)�ª
7s��c���r�}ª7v�c^���-ª 3}ZªDZ�wZª5Z�¢Zyo�ª



 

3 

STATEMENT BY AUTHOR 
 

This dissertation has been submitted in partial fulfillment of the requirements for 
an advanced degree at the University of Arizona and is deposited in the University 
Library to be made available to borrowers under rules of the Library. 
 

Brief quotations from this dissertation are allowable without special permission, 
provided that an accurate acknowledgement of the source is made. Requests for 
permission for extended quotation from or reproduction of this manuscript in whole or in 
part may be granted by the copyright holder.  
 
 
 

SIGNED: Linda Rafaela Lemus 
 
 



 

4 

ACKNOWLEDGEMENTS 

There are many I would like to acknowledge but I cannot list everyone here but would 

like to say thank you if you ever took the time to listen and to encourage me.  

 I want to first thank Kelley Merriam-Castro for encouraging me throughout the 

process and sharing her own experience as motivation. ¡Si se puede! Thank you to Robin 

Staples for also cheering me along and being available to answer any concerns.  

 Thank you to my committee for coming to together and making this happen:  

Dr. Ana Christina  da Silva Iddings for helping me find a way to express my voice and 

research. Dr. Ana Carvalho for providing the guidance and insights I needed to complete 

this dissertation. Dr. Julieta Fernández for stepping in and sharing so much helpful 

knowledge that helped me moved forward. Dr. Robert Ariew and Dr. Peter Ecke for 

working with me during my comprehensive exams. 

 My deepest gratitude to my friends who cheered along and provided their support 

in various ways. Thank you to my Doritos: Dr. Elena Aviles, Dr. Jannette Hermina, 

Nohemí Hinojosa-López, Bridget Mullins, Karol Ibarra-Zetter and Pedro Torres. Thanks 

to Evelyn Credo, and Jason Cardiel for always checking up on me. My experience would 

have not been the same without the support of my friends and colleagues Dr. Diana 

Aceves and Dr. Bonnie Holmes. 

 I would also like to thank my family for always supporting my journey. Special 

thanks to Pablo Camus-Oyarzún, te tocó ver lo más difícil pero me seguiste apoyando. 

Gracias.  

 Thank you to those who participated in the study. It has been great to get to know 

you and how you have evolved. Obrigada.  



 

5 

DEDICATION 

A mi familia y amigos por su amor, apoyo y paciencia. 
  



 

6 

 

TABLE OF CONTENTS 

LIST OF TABLES-------------------------------------------------------------------------------------- 8 
LIST OF FIGURES ------------------------------------------------------------------------------------ 9 
ABSTRACT -------------------------------------------------------------------------------------------- 11 
CHAPTER 1: INTRODUCTION ------------------------------------------------------------------- 13 

1.1 Background ---------------------------------------------------------------------------------------- 13 
1.2 Purpose of Study --------------------------------------------------------------------------------- 20 
1.3 Organization of Study --------------------------------------------------------------------------- 22 

CHAPTER 2: LITERATURE REVIEW ---------------------------------------------------------- 24 
2.1 Introduction --------------------------------------------------------------------------------------- 24 
2.2 Conceptual Framework -------------------------------------------------------------------------- 24 

2.2.1 Poststructural Theory ------------------------------------------------------------------------- 25 
2.2.1.1 Identity ----------------------------------------------------------------------------------- 26 
2.2.1.2 Agency------------------------------------------------------------------------------------ 28 

2.2.2 Social Learning Theory ---------------------------------------------------------------------- 30 
2.2.2.1 Community of Practice Concept ----------------------------------------------------- 32 
2.2.2.2 Translanguaging ----------------------------------------------------------------------- 34 

2.3 Latino Identity in the U.S. and HL Learners ------------------------------------------------- 37 
2.3.2.1 HL Learners and Identity ------------------------------------------------------------- 39 

2.4 Study Abroad and Identity ---------------------------------------------------------------------- 44 
2.5 Social Network Sites and Identity ------------------------------------------------------------- 56 

2.5.1 Social Network Sites, Identity and the L2 Classroom ----------------------------------- 60 
2.6 Research Questions ------------------------------------------------------------------------------ 67 
2.7 Chapter Summary -------------------------------------------------------------------------------- 69 

CHAPTER 3: METHODS --------------------------------------------------------------------------- 70 
3.1 Introduction --------------------------------------------------------------------------------------- 70 
3.2  Context and Place -------------------------------------------------------------------------------- 71 

3.2.1 Facebook --------------------------------------------------------------------------------------- 72 
3.2.2 The University of Arizona ------------------------------------------------------------------- 74 

3.3 Participants ---------------------------------------------------------------------------------------- 76 
3.3.1 Participant Recruitment ---------------------------------------------------------------------- 76 
3.3.2 Focal Participant Selection ------------------------------------------------------------------ 79 

3.3.2.1 Ximena ----------------------------------------------------------------------------------- 81 
3.3.2.2 Brenda------------------------------------------------------------------------------------ 82 
3.3.2.3 Joe ---------------------------------------------------------------------------------------- 83 
3.3.2.3 Differences and Similarities ---------------------------------------------------------- 83 

3.4 Data Collection ----------------------------------------------------------------------------------- 87 
3.4.1 Questionnaire ---------------------------------------------------------------------------------- 88 
3.4.2 Interviews -------------------------------------------------------------------------------------- 89 

3.4.2.1 First Interview, Screen Capture Narrative of Social Media Use --------------- 89 
3.4.2.2 Second Interview, Reflections -------------------------------------------------------- 90 

3.4.3 Observations of Social Media --------------------------------------------------------------- 90 
3.4.4 Collection of Facebook Posts --------------------------------------------------------------- 93 

3.5 Researcher: Me, My Connection --------------------------------------------------------------- 93 
3.6 Data Analysis ----------------------------------------------------------------------------------- 104 
3.7 Chapter Summary ------------------------------------------------------------------------------ 108 



 

7 

CHAPTER 4: XIMENA ---------------------------------------------------------------------------- 110 
4.1 Introduction ------------------------------------------------------------------------------------- 110 

4.1.1 Ximenas’s Facebook Presence ------------------------------------------------------------ 110 
4.1.2 ¡A comer!------------------------------------------------------------------------------------- 112 

4.2 Su historia y su voz: Ximena ----------------------------------------------------------------- 113 
4.2.1 They See Me as the Mexican -------------------------------------------------------------- 123 
4.2.2 Latin America and a Love for Brazil ----------------------------------------------------- 135 
4.2.3 Oaxaca ---------------------------------------------------------------------------------------- 141 

4.3 Reflection ---------------------------------------------------------------------------------------- 145 
4.4 Discussion --------------------------------------------------------------------------------------- 153 

CHAPTER 5: BRENDA --------------------------------------------------------------------------- 158 
5.1 Introduction ------------------------------------------------------------------------------------- 158 

5.1.1 Brenda’s Facebook Presence -------------------------------------------------------------- 158 
5.1.2 ¡A correr! ------------------------------------------------------------------------------------- 160 

5.2 Su historia y su voz: Brenda ------------------------------------------------------------------ 161 
5.2.1 It’s a part of my culture -------------------------------------------------------------------- 166 
5.2.2 Guatemala ------------------------------------------------------------------------------------ 174 
5.2.3 The more the merrier ----------------------------------------------------------------------- 184 

5.3 Reflection ---------------------------------------------------------------------------------------- 189 
5.4 Discussion --------------------------------------------------------------------------------------- 199 

CHAPTER 6: JOE ----------------------------------------------------------------------------------- 203 
6.1 Introduction ------------------------------------------------------------------------------------- 203 

6.1.1 Joe’s Facebook Presence ------------------------------------------------------------------- 203 
6.1.2 ¡A enseñar! ----------------------------------------------------------------------------------- 204 

6.2 Su historia y su voz: Joe ----------------------------------------------------------------------- 205 
6.2.1 I love Spanish! ------------------------------------------------------------------------------- 213 
6.2.2 Argentina ------------------------------------------------------------------------------------- 222 
6.2.3 Bring on the portugués --------------------------------------------------------------------- 235 

6.3 Reflection ---------------------------------------------------------------------------------------- 243 
6.4 Discussion --------------------------------------------------------------------------------------- 253 

CHAPTER 7: CONCLUSION -------------------------------------------------------------------- 256 
7.1 Introduction ------------------------------------------------------------------------------------- 256 
7.2. Facebook as Context --------------------------------------------------------------------------- 259 

7.2.1 Agency, Translanguaging, & CoP -------------------------------------------------------- 259 
7.2.2 Identity Motivators-------------------------------------------------------------------------- 262 

7.3 Pedagogical Implications---------------------------------------------------------------------- 266 
7.4 Limitations and Future Research ------------------------------------------------------------- 268 

APPENDICES---------------------------------------------------------------------------------------- 271 
Appendix 1 Summary of Multilingual Questionnaire ---------------------------------------------- 271 
Appendix 2 Potential Ethnographic Interview Questions 1---------------------------------------- 274 
Appendix 3 Potential Ethnographic Interview Questions 2---------------------------------------- 275 

REFERENCES --------------------------------------------------------------------------------------- 276 
  



 

8 

LIST OF TABLES 

Table 1. Generational Chart. .......................................................................................... 42 
Table 2. Heritage Language Continuum model, ACTFL and ILR Ratings...................... 44 
Table 3. University of Arizona, Undergraduate Portuguese Courses .............................. 74 
Table 4. University of Arizona, Undergraduate Spanish Courses ................................... 75 
Table 5. Focal Participants’ Languages and Demographics ............................................ 80 
Table 6. Overview of Participants’ Social Media Use .................................................... 86 
Table 7. DCOE Guidelines Part I ................................................................................... 91 
Table 8. DCOE Guidelines Part II ................................................................................. 92 
Table 9. Ximena Total Facebook Posts ........................................................................ 111 
Table 10. Brenda Total Facebook Posts ....................................................................... 159 
Table 11. Joe Total Facebook Posts ............................................................................. 203 
  



 

9 

LIST OF FIGURES 

Figure 1. Components of a Social Theory of Learning: An Initial Inventory .................. 31 
Figure 2. Representations of Main Social Network and Places of Participants................ 85 
Figure 3. Flow of Data Collection .................................................................................. 87 
Figure 4. Ximena, The Maya Status Update. 2nd Summer. ........................................... 115 
Figure 5. Ximena, Dreamers Status Update. Summer before university. ...................... 117 
Figure 6. Ximena Tagged, Buenas Noches Wall Post................................................... 123 
Figure 7. Ximena, Quiero llorar Status Update. 1st Fall. ............................................... 124 
Figure 8. Ximena, Apa Status Update. 1st Fall.............................................................. 125 
Figure 9. Ximena, Corridos Status Update. 1st Spring. ................................................. 126 
Figure 10. Ximena, Mexican Night Status Update. 1st Spring....................................... 128 
Figure 11. Ximena, Kids Status Update. 1st Summer. ................................................... 130 
Figure 12. Ximena, Lotería Status Update. 1st Summer. ............................................... 131 
Figure 13. Ximena, Desayuno Status Update. 3rd Spring. ............................................. 132 
Figure 14. Ximena, Tough Spanish Status Update. 1st Spring....................................... 133 
Figure 15. Ximena, Linguistics Spanish Status Update. 2nd Spring. .............................. 134 
Figure 16. Ximena, Study Abroad Status Update. 3rd Spring. ....................................... 142 
Figure 17. Ximena, Food Status Updates. 4th Fall. ....................................................... 146 
Figure 18. Ximena, Activist Status Updates. 4th Fall. ................................................... 148 
Figure 19. Ximena, Oaxaca Study Abroad Promo Status Update. 4th Fall..................... 149 
Figure 20. Brenda Tagged, Viaje a México Wall Post. 2nd Spring. ............................... 165 
Figure 21. Brenda Tagged, Video de Tom Wall Post. 1st Spring................................... 170 
Figure 22. Brenda, Abroad in Guatemala Status Update. 2nd Fall. ................................ 175 
Figure 23. Brenda, Here I Come Status Update. 2nd Fall. ............................................. 177 
Figure 24. Brenda, Teaching Kids Wall Post. 2nd Fall. ................................................. 181 
Figure 25. Brenda, End of Study Abroad Status Updates. 2nd Fall. ............................... 184 
Figure 26. Brenda Tagged, Suerte en tu carrera Wall Post. 2nd Spring. ......................... 187 
Figure 27. Brenda, Guatemala Experience Status Updates. 3rd Summer/4th Fall. .......... 195 
Figure 28. Brenda, Guatemala Study Abroad Promo Status Update. 3rd Spring. ........... 196 
Figure 30. Brenda, Fulbright Ecuador Status Update. 3rd Summer................................ 199 
Figure 31. Joe, Verbling Recruitment Status Updates. 1st Spring .................................. 208 
Figure 32. Joe, Verbling More Languages Status Updates. 1st Fall ............................... 210 
Figure 33. Joe, Una Sonrisa Status Update. 2nd Fall. .................................................... 212 
Figure 34. Joe, Güeyes Status Update. 1st Fall.............................................................. 215 
Figure 35. Joe, En Panamá Status Update. Summer before university. ......................... 217 
Figure 36. Joe, Barcelona no duerme Status Update. Summer before university........... 218 
Figure 37. Joe, WhatsApp Status Update. 1st Fall. ........................................................ 219 
Figure 38. Joe, Argentina Study Abroad Status Updates. 1st Spring/ 1st Summer. ......... 223 
Figure 39. Joe, Headed to Argentina Status Update. 1st Summer. ................................. 225 
Figure 40. Joe, Best Experience Life Event. Posted end of 2nd Fall. ............................. 225 
Figure 41. Joe, Primera Semana Blog Status Update. 2nd Fall. ..................................... 229 
Figure 42. Joe, Thankful Blog Status Update. 2nd Fall. ................................................. 230 
Figure 43. Joe, Bandera Argentina Cover Photo. 2nd Fall. ............................................ 231 
Figure 44. Joe, Empanadas Status Update. 2nd Fall. ..................................................... 234 
Figure 45. Joe, Volveré Pronto Status Update. 2nd Year Fall. ....................................... 235 



 

10 

Figure 46. Joe, Ponto de Encontro Status Update. 1st Spring. ...................................... 236 
Figure 47. Joe, Primeiro Comentário do Blog Status Update. 1st Spring. ...................... 238 
Figure 48. Joe, Razões Blog Status Update. 1st Spring. ................................................ 239 
Figure 49. Joe, Fim dum Capítulo Blog Status Update. 1st Year Spring. ....................... 241 
Figure 50. Joe, Study Sesh Wall Post to Nick. 2nd Spring. ............................................ 242 
Figure 51. Joe, Album Share Status Update. 3rd Summer. ............................................ 246 
Figure 52. Joe Tagged, Desde Argentina. 3rd Summer.................................................. 250 
Figure 53. Joe, Shared Links. 3rd Summer/4th Fall. ....................................................... 252 
  



 

11 

ABSTRACT 

This research examines the multilingual experiences of university Spanish and 

Portuguese language learning students, all of whom participate on social network sites 

(SNSs). This longitudinal study is primarily comprised of data collected from Facebook 

from each student's last semester in high school through their penultimate college 

semester. These case studies produced portraits through the review of an initial 

questionnaire, interviews, Facebook and other social media data using discourse-centered 

online ethnography (Androutsopoulos, 2008). An ethnographic case study methodology 

is practiced to present, describe and analyze how these university students negotiate their 

identity through translanguaging practices (García, 2009; Li, 2017) and their 

communities of practice (Lave & Wenger, 1991; Wenger, 1998). 

This qualitative study asks: How do these three language learners of English-

Spanish-Portuguese (2 heritage language and 1 second language Spanish; 3 third 

language Portuguese) use their languages on their social media such as the SNS 

Facebook? What are the roles of sociolinguistic agency, place and communities of 

practice in students’ language choices? Do students make space for the languages to 

coexist (translanguaging practices) in their shared posts? My research expands our 

understanding of heritage, second and third language students’ language practices and 

offers an examination of these students negotiating their experiences within their SNSs. 

 Few studies have researched language practices and identity of university 

students, especially of heritage language learners, on SNSs. Looking beyond language 

learning and SNSs in the classroom, this study explores the role that social participation 

plays in the language learning process (see Wenger, 1998) and looks at how the three 
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students use their languages and agency to participate in online SNSs and navigate their 

spaces. This research offers an in-depth look at the importance of place and community 

in the negotiation of translingual identities and takes into consideration places such as the 

classroom, social media, and study abroad. It also takes into account the importance of 

social networks on identity construction to better understand the language practices of 

university students. This research moves from the how-to use SNSs in language learning 

to what practices language learners take part in their everyday language and SNSs use. 

The aim of the study is to better inform our language classroom practices and lessen the 

disconnect between what university educators suggest doing and what students would 

actually do on SNSs. The value of reducing this disconnect is to engage students to use 

their second and third languages in their everyday lives.  
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CHAPTER 1: INTRODUCTION 

"Language is at the heart, literally and metaphorically, of who we are, how we present 
ourselves, and how others see us" 

―González, 2005, p. xix 

1.1 Background 

A summer study abroad program with the University of Arizona prepares a mixed group 

of multilingual graduate and undergraduate students for a linguistic and cultural 

experience of a lifetime. Students, including myself, are keen to get their visas and ready 

to fly away to Brazil. We were looking forward to all the life and love Brazilians transmit 

of their dear country and language. Our Portuguese was about to get better while 

immersed in a language and culture that outside the university does not have a large 

place. The University of Arizona and its desert setting was much different than our 

destination city, Fortaleza, as Portuguese does not have the presence or history in Tucson, 

Arizona as Spanish. 

 In the return from study abroad, language learners may not have another 

opportunity to be surrounded by native speakers of the target language. Study abroad is a 

temporary target language immersion and is not always a feasible option for language 

learners. For American university students, social media has provided a digital 

environment where depending on a user’s online social networks multiple languages may 

be represented and used. There are many scenarios on how two or more languages can 

become part a student’s panorama online, for example, adding your language instructor; 

family abroad with a different native language; peers from other countries; or friends 

made while studying abroad. The Internet and World Wide Web provide a channel to 

create or extend connections with native speakers of other languages than our own. The 
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most popular way to maintain these connections are through social media platforms, and 

more specifically social network sites (SNSs) such as Facebook and Instagram. Social 

network sites make foreign languages and cultures more accessible than ever.  

Sitting at home reminiscing about the beautiful beaches, people and language of 

Fortaleza, Brazil, I log on to my Facebook account wondering if I should post in English, 

Spanish or Portuguese for one of my Brazilian friend’s birthday. My friend Luisa is now 

living in Córdoba, Argentina where she is teaching English. Making these language 

choices sometimes may be simple and other times not so much. It may seem silly, but at 

times you have to consider who really is your whole audience for a message. Awareness 

of and performance of your sociolinguistic agency (see van Compernolle & Williams 

2012) ultimately helps shape spaces in relation to language use. The combination of 

spaces (i.e. Facebook) and discourse create a place with meaning.  

Social network sites, such as Facebook, provide users an environment to express 

themselves and interact with other members in multimodal forms, for example, via 

images, videos, music, messaging, microblogging, games and so forth. In order to access 

these communication methods and connections, SNS memberships begin with the user 

creating a profile, in other words, their online (digital) identity. Ultimately, an SNS is an 

online environment that fosters a context for social interaction to occur between 

members, for example, with shared interest or goals; in other words, a social network site 

provides a space for communities of practice (CoP) (Lave & Wenger, 1991; Wenger, 

1998).  

Study abroad can help build a social network in the target language. The 

experiences lived can be reinforced by documenting them online and by maintaining 
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connections with native speakers via SNSs after leaving the study abroad site. A 

combination of study abroad experience and SNSs may have an impact on language use, 

language and cultural awareness, and cultural connections. These platforms may create 

visible social networks that represent multiple cultural, multilingual, and translingual 

communities.  

Multilingual members of SNSs negotiate their identity through sense of 

community and language practices in their social world. These practices can include 

representations of translanguaging, a term described by Li (2017) as “fluid and dynamic 

practices that transcend the boundaries between named languages, language varieties, and 

language and other semiotic systems.” (p. 9) On SNSs, these practices may be recorded 

as a series of discursive choices and representations shared by the multilingual. In a 

digital identity, digital discourse may include other forms of communications, other than 

direct written language (e.g. Spanish), such as, photos, music videos, and emoticons. For 

example, it is important to identity construction to have the option to choose a language, 

audience, phrasing, and topics to share (Wilson & Peterson, 2002).  

 Language is not only limited to spoken languages, as bilingual interactions on 

Facebook have indicated that bilingual language choice, and use of semiotic possibilities, 

such as emoticons, help interlocutors create their own multilingual discourse norm and at 

the same time their own group identity (Seargeant, Tagg, & Ngampramuan, 2012). 

Nonetheless, other research (see Marwick & boyd, 2010; Takahashi, 2010) has found that 

awareness of languages spoken by friends on sites SNSs can lead to the user using only 

or primarily their native language in order to be more inclusive in their communication. 

In line with this study, DePew and Miller-Cochran (2010) revealed that the participants 
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constructed an identity in relation to global and local discourses based on the anticipated 

audience. Studies have also shown that language used on a social networking site reflects 

the language used in offline interactions (Cunliffe, Morris, and Prys 2013). 

For Spanish and Portuguese language learners at the University of Arizona, 

offline connections will primarily afford interactions in English. Outside of the language 

classroom, there are far more possibilities of Spanish interactions than those of 

Portuguese. The linguistic coexistence of Spanish and English in the Southwestern 

United States has created many Spanish-English bilinguals in the region, such as the 

participants in the Fortaleza study abroad program. Through Spanish courses taught in 

schools, the migration of Spanish speakers to the United States, and maintenance by 

Spanish speakers born in the United States the language continues to have a place in the 

Southwest. In this region, Spanish and English have been in contact since before the 

Southwest belonged to the United States. In view of the Treaty of Guadalupe, an outcome 

of the Mexican-American War that ended in 1848, the United States acquired what is 

now the Southwestern United States, and with its people came their predominant 

language: Spanish. Emigration of citizens of Spanish speaking countries such as Mexico 

to the U.S, creates continuous immigration of Spanish speakers that has helped retain 

Spanish language, making it presently the second most spoken language in the United 

States (U.S. Census, 2012). 

Furthermore, the MLA Enrollments in Languages Other Than English in United 

States Institutions of Higher Education, Fall 2013 shows that of 1,562,179 foreign 

language students in higher education, 790,756 chose Spanish as their target language 

(Goldberg, Looney, & Lusin, 2015, p. 27). Spanish is, by far, the most frequently taught 
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foreign language in the United States and is now often considered a second language in 

certain regions, such as the southwest, rather than a foreign language because of the large 

presence of native speakers (Lipski, 2008). Often times within Spanish courses taught at 

the higher education level, there are designated courses for L2 learners and others for 

Spanish for Native Speakers or Spanish for HL Learners/Speakers.  

 A second language learner is defined as a language learner with no cultural ties to 

the target language. A heritage language learner, has cultural ties to the HL, and 

participates in formal language learning in an educational context (Valdés, 2000). 

Multiple proposed definitions of heritage language learners can often exclude those HL 

learners who did not grow up with their ancestral language at home and/or did not 

develop proficient or receptive HL skills during childhood. In this study, the definition of 

heritage language learners is inclusive to those who have at minimum family and/or 

community ties to the language (Van Deusen-Scholl, 2003). Heritage language learners 

represent a group of students who begin to learn, connect and/or maintain their heritage 

culture and language at any age. 

 Other HL learners grow-up with two languages, one at home and one at school. 

Although, students may be speaking the heritage language at home, previous studies of 

second and third generation showed that these learners' dominant language had become 

English (Alba, Logan, Lutz & Stults, 2002; Beaudrie, 2009; Portes & Rumbaut, 2006). 

Although English may become more dominant in heritage speakers, within the Spanish-

English heritage group various levels of Spanish language use and proficiency may exist 

(see Beaudrie, 2009).  Their language practices in and out of the language classroom and 

the navigation of different contexts, including online environments, leads to a 
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reinforcement of their culture, and the possibility to use Spanish. This includes heritage 

language learners use SNSs to connect with Spanish speaking family in the U.S. and 

Mexico. 

 Some students who have already acquired Spanish in school or at home decide to 

take a third language (L3) at the university level as part of their language or major 

requirement, or simply their interest in the language or culture. Many university language 

programs in the southwest have departments that constitute of Spanish and Portuguese, 

such as the University of Arizona (the university of this present study). The inclusion of 

Spanish and Portuguese in one department is a logical decision considering Portuguese 

and Spanish are the two major languages in both Latin America and the Iberian 

Peninsula. For students, however the interest may be typological or cultural. Due to the 

typological proximity of the languages, and the accessibility of Portuguese for Spanish-

English bilinguals in southwest universities, many of these students decide to study 

Portuguese as their L3. The interest in Portuguese has led to an increase in number of 

courses being offered (Carvalho, 2002; Furman, Goldberg, & Lusin, 2010), and 

subsequently the creation of specific courses for Spanish speakers. 

Courses of Portuguese for Spanish speakers focus on building students’ 

metalinguistic awareness and promote students’ use their existing knowledge of Spanish 

to their advantage to learn Portuguese. These courses reinforce that while learning a 

language, students acquire both linguistic and cultural aspects. Culture is an integral part 

of language, and therefore part of language learners and users (Hall, 2002; 2013); it is 

also ever evolving, and necessary in order to communicate effectively in each language 

(Gee, 2012; Zentella, 1997; 2009). Multiple languages and cultures lead to the 
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development of multiple identities (Kyratzis, 2010; McKay & Wong, 1996; Zentella, 

1997), moreover, and with the acquisition of each language these identities are negotiated 

through linguistic, metalinguistic, and cultural factors. 

 What happens to language learners’ identities when an additional language and 

culture are introduced and/or integrated in the linguistic and cultural repertoire of an 

individual? Language learners as agents have the capacity to reposition their identity 

because they control over the terms and conditions of their own language acquisition 

(Lantolf & Pavlenko, 2001; Yamaguchi, 2011.) Identities are dynamic and ever changing 

as a result of our contexts and experiences. Through identity an individual negotiates 

meaning in social participation using their agency, and language is seen as a part of these 

identities and not as an outcome of them (Bucholtz & Hall, 2004). As part of identity, 

language is an outlet in which to negotiate identities through discourse through the 

language choices by multilinguals on SNSs. 

 Previous studies of identity and language learning have contributed important 

understandings to the field that serve as a platform for this study. The gap addressed in 

this study aims to better understand the identity and language use of students that are both 

Spanish HL/ or L2, and Portuguese L3 learners.  The goal of the study is to observe how 

these multilinguals as agents use their various languages through communities of practice 

on SNSs. There is no current research to my knowledge that addresses this multilingual 

population, or HL learners, in the context of social media and language learning. This 

study explores language learning and SNSs outside of the formal language classroom 

through the role of social participation in the language learning process (see Wenger, 

1998).  
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1.2 Purpose of Study 

Language learning may be enhanced with many innovative technological tools and online 

environments. The social nature of SNSs provide an environment to extend practice of 

language outside of a formal language classroom and for unspecified amount of time. In 

order promote these platforms as a place of language learning, research is needed that 

shows how language learners or multilinguals use their languages in these spaces. By 

studying how multilinguals navigate and communicate in these spaces, we can better 

adapt SNSs as a language learning space of longevity.   

 Researching language practices and identity of multilinguals on SNSs may 

provide insights to how language learners can engage in, and not resist, target language 

use. Identity negotiation requires social interaction where students can make act as 

agents.  Each language in a student's repertoire adds to the complexity of their linguistic 

repertoire, identity and culture. Negotiation is needed in place of suppressing identity and 

cultural aspects of a new language, or HL, in fear of losing one's current identity.  

Through research and practice, best channels to prepare may be shared with HL, L2 and 

L3 learners to have the tools to use their languages in spaces in and out of the language 

classroom. Identities are constantly changing in a construction process based on different 

factors such as languages, space, and communities of practice. Fueling students’ 

investment may help them find their own language-learning agency. In order to better 

develop language learning curriculum for HL, L2 and L3, we need to review and 

understand multilingual students’ natural language use and identities. 

This ethnographic case study examines the discursively-constructed identities 

study also examines if different bilingual combinations of Spanish-English encounter 
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similar negotiations of their identity when learning an L2, an HL and also an L3. The 

following list is not exhaustive but is representative of some of the diversity of Spanish-

English bilinguals present in Portuguese for Spanish Speakers' classrooms. The different 

types of  Spanish-English language bilinguals considered in this study, listed in a 

simplified manner, include: English native speakers who learned or are learning Spanish 

as an L2; Spanish native speakers who know or are learning English as an L2; Spanish-

English bilinguals who learned both languages simultaneously; Spanish native speakers 

who learned English at an early age but are presently dominant in English and  studied or 

are studying Spanish as a HL; and English native speakers who were raised by their non-

ancestral language English but learned or are learning their ancestral language (Spanish) 

as an HL or an L2.   

 In this study, SNSs are viewed as semi-public sociocultural spaces, where 

multilinguals interact and their discourse may reflect their identity representation and 

negotiation. Moreover, the SNSs open paths to languages and cultures that may otherwise 

not be accessible outside of an educational setting. Using the SNS Facebook as the 

primary research site, this study aims to explain what three multilingual, multidialectal 

students are doing with their languages outside of the restrictions of a classroom 

environment. It may also shed light on how we can improve our pedagogy to extend to 

language learners’ social spaces outside of a formal educational context.  

 The combination of a poststructural and socio learning theory allows us to 

navigate the identity and linguistic negotiation language learners face in their social 

practices. Many questions arise that may or may not be answered, how do these students’ 

backgrounds shape their choices? How do their social experiences and communities 
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affect their language choices and in turn their identity? The communities of practice 

(Wenger, 1998) and translanguaging (Li, 2017) as frameworks welcome the uniqueness 

of each multilinguals’ social experience to be showcased and at the same time provides a 

platform to share their voice. As a researcher, I will explore their experiences through this 

framework while keeping in mind the individuality of each learner’s experience and the 

biases that my own experiences may provide. 

1.3 Organization of Study 

This present study chapters follows the conceptual framework of sociolinguistic agency, 

translanguaging and communities of practice to analyze identity representation and 

negotiation of multilingual learners’ language use on SNSs. The dissertation consists of a 

total of seven chapters: introduction, literature review, methods, focal student cases as 

portraits (3 chapters), and conclusion.  

 In Chapter 2, I begin by providing definitions to the theoretical and conceptual 

frameworks that guide this study. A brief introduction on poststructural and socio 

learning theories precedes the description of agency, communities of practice and 

translanguaging. Language learning and identity are at the heart of this study and within 

these main aspects, the Latino identity and study abroad experiences literature is also 

reviewed. Following these and in conjunction with these central aspects, it is highlighted 

that social network sites as the context is important to the research. Studies related to 

social network sites in and out of language learning are included in the review. To close 

the chapter, the purpose of the study and the research questions are revisited.  

 Chapter 3 provides information of this ethnographic case study’s methods. To set 

the scene of the study, I first describe the study’s primary and secondary contexts. I 
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introduce information about the main social media platform used, Facebook, followed by 

a description of the university and language program from which participants were 

recruited. A detailed account of participant recruitment, focal participant selection, and 

focal participant language and Facebook use is then presented. This section is followed 

by the breakdown of the data collection methods used in the study. Then I state my 

positioning as a researcher by sharing my experiences as a language learner, language 

instructor and social media user. My positioning is key to bring forth any biases that may 

have an influence in data interpretation. Lastly, in this chapter, I address steps of data 

analysis taken in the interpretation of each of the three focal students’ language use on 

social media.  

 A case study for each of the three focal students is presented as a portrait in an 

individual chapter for each: Ximena (Chapter 4), Brenda (Chapter 5), and Joe (Chapter 

6). The portrait is presented in an essayistic style sharing students’ language use on the 

SNS Facebook with supporting data from other social media platforms and other data 

collection methods. Each chapter tells the unique story of each individual and how they 

engage in identity construction through agency, communities of practice and 

translanguaging. The chapters close with a discussion of the focal student’s research 

findings. 

 In the final chapter, the conclusion brings together the findings from Chapter 4-6 

for a summary of the findings across the different types of language learners (i.e. HL, L2, 

L3). Chapter 7 concludes with a discussion of the present study’s pedagogical 

implications, limitations, and future research. 
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CHAPTER 2: LITERATURE REVIEW 

“Language is the place where actual and possible forms of social organization and their 
likely social and political consequences are defined and contested. Yet it is also the place 

where our sense of ourselves, our subjectivity, is constructed” 

―Weedon, 1997, p. 21 

2.1 Introduction 

A gathering of the literature that helps to inform the present study of HL/L2-L3 learners 

is presented in this chapter. The study is interdisciplinary and includes literature from 

fields of linguistic anthropology, education, sociolinguistics, applied linguistics, and 

second language acquisition. An overview of the poststructural and social learning 

theories is presented with an expanded section of the concepts of communities of practice 

and translanguaging. General language learning and identity literature is presented and 

followed by relevant subtopics such as Latino identity, study abroad, and SNSs. Research 

of language studies and social network sites in and out of language learning are included. 

To close the chapter, the research questions are presented. 

2.2 Conceptual Framework 

To guide the understanding of language learners’ identity I situate this study in 

poststructural and social learning theories. In this section, as a means of organization, I 

introduce identity and agency under the realm of poststructuralism. I then describe 

communities of practice and translanguaging as part of the description of social learning 

theory. It is important to note that all of these concepts interconnect and are not 

independent from one another, but for organization purposes poststructural theory 

primarily references identity and social learning theory learning and language.  
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2.2.1 Poststructural Theory 

Most studies of language learning and identity in the last decades have been under 

the postructuralist view since Norton’s (published as Norton Peirce 1995) comprehensive 

theory addressed the importance of society in the language learning context and identity. 

Norton (2013) describes poststructuralist view “in that the individual can be subject to a 

set of relationships in one social site, or subject of a set of relationships in another social 

site.” (p. 2) and the identity of an individual is built based on their social world. 

Language is action and social practice in which identities are produced (Anya, 2015) 

Poststructural view is not the only view that the importance of spaces and the 

social world in identity and language learning. There are other views that overlap with 

poststructuralism at various places. In a constructivist view, a learner builds on prior 

knowledge; social constructivism in turn acknowledges the significance of social aspects 

such as culture, place, space, and time in building this knowledge. Our interactions as 

individuals in society is what adds meaning to our space. In a complementary manner, 

sociocultural theory (cf. Vygotsky, 19278) suggests development of one's own view 

occurs dependent on the society. The development varies from one individual to another 

due to the variation of social interactions (language) and culture.  

Poststructural theory introduced the notion of language as dynamic, unstable, and 

a situated social construct (cf. Bakhtin, 1981; Derrida, 1982; Weedon, 1997). Bakhtin 

(1981) described the nature of language as dialogic, essentially constructed in social 

interactions through the relationship of utterances. Furthermore, he characterized 

language as a social construct that provided speakers a means to convey their own 

meaning, and as interlocutors, the tool to generate their own interpretation. This agency is 
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what helps guide an individual’s identity within our social roles or memberships (Norton, 

2013; Omoniyi & White, 2008). 

2.2.1.1 Identity 

A sociocultural and postructuralist perspective views individuals as 

agents of dynamic and socially constructed multiple identities (Block, 2006; 2007; 

Bucholtz & Hall, 2005; Kyratzis, 2010; Norton, 2000; 2014; Pavlenko, 2002). The 

identity of a language learner is defined as the interpretation of the learners' relationship 

with the social world, how the relationship is constructed over time and space, and how 

the individual interprets the prospects for the future (Norton, 2000; Pavlenko; 2001). 

Under a poststructuralist approach, language and identity were reported having a 

relationship of language as the grounds where identity undergoes construction and 

negotiation (Crawshaw, Callen, & Tusting, 2001; Kouhpaeenejad & Gholaminejad, 2014; 

Weedon, 1997). In other words, multifarious identity is socially (re)organized, (re) 

constructed, and co-constructed by language and discourse continuously through space 

and time. In addition, this combined perspective views culture as an integral part of 

language, therefore as part of language learners and users (Gee, 2012; Hall, 2002; 2013).  

 Different disciplines such as linguistics, language anthropology, and language 

pedagogy apply a sociocultural perspective to the study of language learning and identity. 

Integrating these different fields can help view the study of language learners’ identities 

with a different lens; for example, linguists focus on the elements of language, language 

anthropologists on the effects of language on social life, and language pedagogy on the 

educational factors. In language acquisition, power in numerous contexts influences the 

condition under which the learners acquire the target language (Norton, 2000; 2010). 
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Learners may be highly valued in one context and be secondary in another. For a 

language learner, any instance of use or contact with the target language is a moment of 

identity construction and negotiation.  

Language students are constantly negotiating and re-constructing their self and 

their identity through their discourse and sociocultural situations. How much students 

invest in their social contexts will affect their language learning in a positive or negative 

way (e.g. Gee, 2012; Canagarajah, 2004; Duff, 2002b). In these new communities, 

identity investment is beneficial to succeed. Norton (2000) introduced the concept of 

investment and identity when the theories of motivation did not match her research 

outcomes. At the time, motivation theories suggested that if a learner failed to acquire an 

L2 it was because their motivation was low. In place of motivation, investment suggests 

the connection of learners’ desire, ambition, and commitment of learning the language to 

the learners’ identities. In other words, motivation can be high, but if the efforts and 

actions of learning are not taking place then the learner is not invested. Furthermore, 

students' investment may lead to autonomy or resistance in language learning.  

Similar to identities, structural condition and social contexts are also dynamic. 

Norton (1997; 2000; previously published as Norton Peirce, 1995) reports that 

participation and engagement in new communities of practice leads to the creation of new 

identities. These new identities are created when other identities are not perceived in the 

new communities and a re-construction of the self is needed to gain voice and be heard. 

The self can be explained as the central concept of identity. The self is the 

acknowledgement and understanding of the learner’s personal position, goals, and roles 

in society (Gee 2012; Worthham & Gasden, 2006); furthermore, it ultimately defines who 
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the individual is in relation to others through negotiation (Crawshaw, Callen, & Tusting, 

2001). The self allows positioning, categorization and self-organization to negotiate the 

status quo (Rosenblum & Travis, 2006). 

Language learners have imagined communities, identities, and selves that they 

wish to attain. Imagined communities can occur in both the target language community or 

the native language, although traditionally it is assumed the learner creates an imagined 

community of the target language. As an extension of her term investment, Norton (2001) 

introduced the existing term imagined communities to SLA. An imagined community is 

what the student desires their target language community to be like. It is expected that the 

learner be more invested in a community that resembles the imagined community or its 

members. In addition, the individual creates an imagined identity for their imagined 

community. 

2.2.1.2 Agency 

 Language learners as agents (actors) have the capacity to reposition their identity 

because they have control over the terms and conditions of their own language 

acquisition (Lantolf & Pavlenko, 2001; Yamaguchi, 2011). Van Compernolle and 

Williams (2012), define sociolinguistic agency as: 

The socioculturally mediated act of recognizing, interpreting, and using 

the social and symbolic meaning-making possibilities of language. It consists of 

an understanding of how the use of one linguistic variant or another 

simultaneously reflects and creates the context in which it is used, is a 

performance of one's social identity at the time of utterance, and affects one's 

environment and interlocutor(s). Sociolinguistic agency is neither a trait 
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characteristic nor a property of an individual; instead, it is enacted from moment 

to moment, from utterance to utterance, between people at the local, 

contextualized level. (pp. 237-238) 

In other words, a learner has awareness of their community or environment to make the 

language choice that they feel is more applicable. This however is not static and may 

evolve or change over time. Identities are constructed and negotiated with the input of 

agency (and self). 

Additionally, as agents of their own learning, studies show that second language 

(L2) learners know to what extent they want to learn a language, and they prefer to reach 

proficiency in the target language that does not interfere with their old and new world 

(Pavlenko & Lantolf, 2000). Agency is executed through voice that allows the individual 

to choose when to act, which role to act, and how to act in each social context (Belz, 

2002). Additionally, since identity is co-constructed, in order to gain access into a 

socially organized activity the learners must act in a socially recognizable fashion (Duff, 

2002a; Gee, 2012; Toohey & Norton, 2003). 

Second language acquisition (SLA), learning outcomes of SLA are affected by 

individuals' identities because learners are agents in their learning. Second language users 

negotiate their passage to L2 linguistic resources and interaction possibilities through 

linguistic, social, cultural, gender, racial, and ethnic aspects of identity (Norton, 2010; 

Pavlenko, 2001). Moreover, the range of identities accessible to them in their L2, shape 

their L2 agency and investments in SLA and use. The variety of contexts (e.g. Spanish 

class; cafeteria) available to the L2 users in their target language may equip them with 

means of self-representation to help them adapt to new communities and/or become 
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members of multiple communities (Pavlenko, 2001).  

2.2.2 Social Learning Theory 

 Social learning theory proposed by Wenger (1998; 2009) has a sociological 

perspective that denotes learning as social experience. Wenger’s theory is inspired by the 

preexisting cognition centered social theories such as social learning theory (Bandura, 

1977) or sociocultural theory (Vygotsky, 1978). The theory does not aim to replace 

existing learning theories but rather to provide a theory that addresses different aspects of 

learning.  

Learning occurs in explicit situations such as a classroom environment but it also 

occurs at times where learning may not be the goal. To categorize social participation as a 

learning process, Wenger (1998) divides the characteristics into four components: 

meaning, practice, community and identity. 

1. Meaning: a way of talking about our ability to experience the world as 

meaningful. � 

2. Practice: a way of talking about shared historical and social resources, 

frameworks and perspectives that sustain mutual engagement in action. � 

3. Community: a way of talking about the social configurations in which our 

enterprise is defined and our participation is recognizable as competence. � 

4. Identity: a way of talking about how learning changes who we are. (p. 5) 

These components are not mutually exclusive but rather interconnected and 

interchangeable. Substituting, for example, “Identity” in the primary spot of “Learning,” 

and vice versa, would allow Figure 1 to still make sense (p. 5).  
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Note. Adapted from Wegner, 1998, p. 5) 

Figure 1. Components of a Social Theory of Learning: An Initial Inventory  

 In considering identity construction, Wegner (1998) discusses identity as a 

negotiated experience based on and individual’s social participation and their agency 

(p.149). Wenger also discusses that in identity formation students also need:  

1. places of engagement  

2. materials and experiences with which to build an image of the world and 

themselves 

3. ways of having an effect on the world and making their actions matter. (p. 271) 

Negotiation of identities is more likely to occur in real-life social situations that invite 

social participation than in a traditional classroom. A communicative language classroom 

may try to mimic the real-world environment but may fail do to prescribed resources (e.g. 
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textbook), lack of time and lack of creativity. The classroom may not provide a tailored 

approach to each student as they may need for their success in a subject. Additional meet 

ups, such as a Spanish Club or a Bate-Papo, may provide a more informal social contexts 

that leads to a more flexible learning environment.  

2.2.2.1 Community of Practice Concept 

Lave and Wenger’s (1991) community of practice concept was inspired by anthropology 

and social theory. In the present study, the concept is viewed in the context of language 

learning. In the introduction of community of practice (CoP) by Lave and Wegner 

(1991), the authors shifted “the analytic focus from the individual as learner to learning 

as participation in the social world” (Lave & Wenger 1991, p.43). In 1998, Wenger 

revisited the Lave and Wegner (1991) CoP concept and framework and further developed 

the topic of identity construction and CoP in authentic socially-situated learning. The 

community of practice framework was then grounded on “socialization and learning, and 

the individual's identity development” (Li et al., 2009, p. 4). Instead of focusing only on 

cognition in learning, the sociocultural learning theory of CoP explores negotiation of 

identity through an individual’s participation as members in multiple communities. 

Participation is defined as intentional, active and meaningful.  

It is a complex process that combines doing, talking, thinking, feeling, and 

belonging. It involves our whole person, including our bodies, minds, emotions, 

and social relations. (Wegner, 1998, p. 56)  

In other words, it is not passive as the individual invests themselves in the community. 

How we choose to interact and participate in our communities’ constructs and negotiates 

our identity. It also determines how we learn and what we learn within a community.  
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Communities are defined by the members and their place in the social world, thus 

memberships can take place both in face-to-face or virtual spaces. These memberships 

may include but are not limited to family, coworkers, high school friends, peers from 

English class, etc. Communities of practice are everywhere. Wenger divided community 

memberships into three interrelated dimensions: joint enterprise (group effort), mutual 

engagement (negotiation of meaning) and shared repertoire (history and social resources). 

For university students, their communities of practices will likely involve school, family, 

work and hobbies. When communities of practice share a history of mutual engagement 

in a joint enterprise an ideal context is created for knowledge growth (Wenger, 1998, p. 

214).  

Situated learning is defined as learning occurring in social, informal settings and 

“suggests that learning takes place through social relationships, within a cultural milieu, 

and by connecting prior knowledge to new contexts” (HLWIKI International, 2017). 

Situated learning frameworks such as CoP allow the examination of learning beyond the 

classroom because they focus on context and participation (Dillon, 2003), at any given 

moment; Not just a classroom environment. The learning theory of communities of 

practice (Lave & Wenger, 1991; Wenger 1998) is relevant in the construction and 

negotiation of identities of multilinguals in SNSs. The importance of community is seen 

in both online and offline networks of language learners. Having common ground, such 

as language and/or culture, in a group membership is a necessity in order to belong. 

Presenting oneself as different in front of a community can lead to a difference separating 

a member from the rest of the group. This leads to the importance of maintaining a 

connection and investment in the social processes of the community.   
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2.2.2.2 Translanguaging 

Within and across communities of practice different discursive practices arise. In this 

study, I examine the everyday language use of multilinguals on the social network site 

Facebook. More specifically, in terms of language use and identity, translanguaging will 

guide this study in looking at how multilinguals use their languages to perform their 

identities. Based on William’s (1994) and Baker’s (2001) idea of translanguaging, Li’s 

(2017) describes translanguaging as:  

a practice and a process—a practice that involves dynamic and functionally 

integrated use of different languages and language varieties, but more importantly 

a process of knowledge construction that goes beyond language(s). It takes us 

beyond the linguistics of systems and speakers to a linguistics of participation 

(Rampton, p.c.).  (p. 15)  

Translanguaging has also been described as a process that allows information exchange 

into meaning and ultimately performing identities through linguistic resources (Creese & 

Blackledge, 2010, p.109).  

Contrary to the popular code-switching concept that reinforces the idea of 

multilinguals switching from one language to another, translanguaging defines languages 

as coming from an integrated system (Canagarajah, 2011; Li 2017). Translanguaging 

research does not aim to replace that of code-witching. Code-switching is viewed as one 

possibility within translanguaging but not the whole story as “translanguaging is 

essentially sociolinguistic, ecological, and situated” (Lewis, Jones, & Baker, 2012b, p. 

659). The idea of a multilingual being representative of two or more monolinguals in one 

is refuted in translanguaging and the language of a multilingual is viewed as “a complex 
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of specific semiotic resources” (Blommaert, 2010, p. 102). Acting upon as a monolingual 

is in the capacity of a multilingual speaker but it does not define or limit their language 

use or identity.  

Most research of translanguaging has come from bilingual education and primary 

education, particularly but not limited to cases of emergent bilinguals. Lewis, Jones and 

Baker (2012a) describe the process: 

Thus, both languages are used in a dynamic and functionally integrated manner to 

organise and mediate mental processes in understanding, speaking, literacy, and, 

not least, learning. Translanguaging concerns effective communication, function 

rather than form, cognitive activity, as well as language production. (p. 643) 

Translanguaging in education opens the door for language practices of multilinguals to 

extend into the classroom. Instead of providing a monolingual only environment, students 

are invited to use their home language as well. One primary educational context that led 

to the evolution of the term translanguaging was due to the stripping of the home 

language for minority students in their education and the “English Only” movement. The 

concept emerged due to subtractive bilingualism practices which led to the loss or shift of 

the home language as an outcome of monolingual schooling (García & Lin, 2016, p. 3).  

 In 2017, Li proposed translanguaging as a practical theory in which he includes 

two primary concepts that include both sociocultural and cognitive implications. He 

describes a translanguaging space as created by and for translanguaging practices. Where 

language users break down the ideologically laden dichotomies through interaction. (p. 

23) The first concept described is Translanguaging Space. 

Translanguaging Space 
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Allows an individual to integrate social spaces (and thus ‘linguistic codes’) that 

have been formerly separated through different practices in different places. (p. 

23) 

Anya (2017, p.29) describes this as a space where “multilinguals draw and join resources 

from different aspects of their history, background communities, knowledge, linguistic 

abilities, ideas, and beliefs as they make coordinated, interactive, and contextually 

relevant performance”. (Anya, 2017, 29) The space is a place for the power struggle 

between some identities as more dominant than others. 

 The second concept is titled Translanguaging Instinct, where a translanguaging 

instinct puts an emphasis on the salience of mediated interaction in everyday life in the 

21st century, the multisensory and multi-modal process of language learning and 

language use. (p. 24) 

Translanguaging Instinct  

Allows an individual to go beyond narrowly defined linguistic cues and transcend 

culturally defined language boundaries to achieve effective communication. (p. 

24-25) 

It considers the multimodality in our everyday lives including those in online spaces. In 

connection with poststructuralism, language is seen as the vehicle in which we negotiate 

our identities. To maintain (or learn/use) a language means we maintain (or construct) our 

identity. (Li, 2017, p. 27)  

 This conceptual framework was an outcome of the recursive nature of this study. 

The concepts that inform this study are not independent from one another and often 

overlap in definitions and meanings. This study is seen through a poststructuralist 
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sociocultural learning lens in which identities are dynamic and are constructed and 

performed through language practices in social participation. 

2.3 Latino Identity in the U.S. and HL Learners 

Most of the research that has guided language learning, identity and SNSs has come from 

L2 studies in English. Research of identity and the acquisition of Spanish (HL or L2) and 

Portuguese (L3) is more limited and sometimes non-existing. In particular research of 

identity and HL or L3 in study abroad and SNSs. To supplement the gap in the literature, 

relevant research related to HL learning and identity, a definition of HL learners and a 

brief overview of related research including those related to L3 acquisition is presented. 

 The participants in this present study all studied Portuguese as a third language. 

Before entering the Portuguese language classroom, students had also studied Spanish at 

the university as a L2 or as a heritage language. A second language learner is defined as a 

language learner with no cultural ties to the target language. A heritage language learner, 

has cultural ties to the HL, and participates in a formal language learning in an 

educational context (Valdés, 2000). Multiple proposed definitions of heritage language 

learners can often exclude those heritage speakers who did not grow up with their 

ancestral language at home. In this study, the definition of heritage language learners 

includes those who have family and/or community ties to the language (Van Deusen-

Scholl, 2003).  

 The term Latino will be used to refer to Spanish and/or English speakers in the 

United States whose cultural and/or ethnic identity is primarily characterized by a 

Spanish language culture and/or ethnicity. Latinos in this literature may include Spanish 

heritage language learners, English monolinguals, Spanish monolinguals, and English-
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Spanish bilinguals. In these four groups, there are different levels of language 

proficiencies and different relationships with English and/or Spanish to the Latino 

culture. The following literature centers on Spanish heritage language learners', and 

English-Spanish bilinguals’ identity.  

 To begin, García (2009) defines bilingualism as a vigorous concept "that draws 

from different contexts in which it develops and functions...bilingualism involves a much 

dynamic cycle where language practices are multiple and ever adjusting to the 

multilingual multimodal terrain of the communicative act." (p. 53) Bilinguals may be 

divided into two categories, productive bilinguals or receptive bilinguals, that within have 

several proficiency combinations. The productive bilinguals can communicate fully in 

both languages, by both producing language and understanding, too. The levels of 

mastery in listening, speaking, reading and writing can exist in different proficiency 

combinations. The receptive bilingual can understand one the languages but not be able 

to produce that same language. The institutional term heritage language speaker or 

learner has been used to identify students who may or may not be bilingual but have 

Latino culture in common. 

 Spanish heritage language learners in the United States are a diverse group of 

individuals who may be vary in race, ethnicity, nationality, religion, proficiency levels of 

the heritage language and/or the strength of cultural ties to the Latino culture (e.g. 

Carreira, 2004; Shecter & Bayley, 1997; Valdés, 2005). Based on language proficiency, 

in the United States a heritage language learner of Spanish is 1) a productive bilingual of 

Spanish and English, 2) a receptive bilingual, receptive to Spanish and dominant in 

English or 3) an individual that may or may have not been exposed to Spanish at an early 
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age hence developed little or no comprehension of the language (cf. García, 2009; 

Valdés, 2005, 2001). It is important to note that among all three types of heritage 

language learners, the learner at a minimum has a cultural and/or ethnic tie to the heritage 

language. Moreover, Miglio & Gries (2015) add that while growing up, most heritage 

language learner's household language differed from the language used in the majority of 

the surrounding contexts. With few exceptions, the family home tends to be the only 

context in which a heritage language is exposed to the language learner (Carreira & 

Beeman, 2014; Valdés, 1998).  

 2.3.2.1 HL Learners and Identity 

 The diversity of Latinos creates a dynamic ethnic, linguistic, and sociocultural 

language group. As previously mentioned, in order to be a Spanish heritage language 

learner, a connection between Spanish language and its corresponding Latino culture 

and/or ethnicity must exist in the learner and as part of their identity. However, the 

strength of the tie may vary between Spanish and its culture. Cultural and/or ethnic 

identity is not fixed; therefore, it may be (re)organized, (re)constructed, and negotiated 

through time, and does not necessitate a language tie (Niño-Murcia and Rothman, 2008; 

Urciuoli, 2008; Zentella, 1997). For example, there are non-Spanish speaking Latinos in 

the United States who are content with not knowing the Spanish. On the other hand, 

language may be important and indispensable in the construction of cultural and/or ethnic 

identity. Hamers and Blanc (2002) refer to this particular identity as ethnolinguistic 

identity and "can thus be viewed as a subjective feeling of belonging to a particular 

ethnolinguistic group for which the language spoken by the group is an important 

characteristic" (202).  
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 Through different communities of practice HL learners recreate their identity. 

Rothman & Niño-Murcia (2008) present a study of a simultaneous trilingual family 

(English-Spanish-Italian) and their linguistic identity construction. Similar to bilinguals’ 

construction of their identities, each language seems to be more dominant in specific 

discourses. The longitudinal study focuses on three brothers, whose mother is a Spanish 

native speaker and the father an Italian native speaker, and English was first introduced 

when the oldest brother begins school. The brothers as agents make language choices 

based on their relational identities and social constructs. English was mostly reserved for 

school and school friends. When the brothers spoke in a nurturing way to each other they 

resorted to their maternal language, Spanish. Italian, on the other hand, was used in 

physical activity and brother-brother conversations.  

 In the area of heritage language education, Bustamante-López study demonstrates 

that heritage speakers construct multiple linguistic identities, unlike monolinguals that 

can only communicate their identity through one language (2008). Furthermore, 

bilinguals do not have to form a complete separate identity for each language or culture, 

as each identity is influenced by one another in one way or another (Urciuoli, 2008).  

 Alba et al. (2002) presented a study of Mexican and Cuban, among other non-

Hispanic groups in the U.S.A. that revealed that the majority of third-generation children 

spoke only English at home. Other studies have found that second-generation children 

may develop into fully bilingual children, however most turn out to be English dominant 

adults (Fishman, 1978; Portes & Rumbaut, 2006). Furthermore, Nesteruk (2010) has 

found that first-generation parents accept English as the new language, but still view their 

native tongues as the link to their culture. In addition, many second-generation children 
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end up viewing English as their first-language and the language which is central to their 

lives in the U.S.A, school, and with friends.  

 In her study of Mexican-American bilinguals in Southern California, Bustamante-

López (2008) found that the participants’ multiple identities did not conflict with one 

another but rather the participants were conscious of different contexts when they 

employed certain linguistic identities. Through written life histories in Spanish, these 

mostly second-generation participants were able to demonstrate that with family and 

loved ones they were still communicating in Spanish. There were also some situations in 

which the participants did not feel comfortable speaking Spanish. For example, with 

family members who laughed at their linguistic errors in Spanish and even limiting 

themselves because they do not speak good Spanish? However, most of the narrators 

indicated that English had become their dominant language, especially in relation to 

education and work. Although, one participant shared she was also using Spanish at work 

with frequency because of the large speaking population in the library where was 

employed but another participant indicated he avoided using Spanish even though he was 

a bilingual assistant. Although with different levels of bilingualism, all participants in her 

study described themselves as bilinguals. The data indicates the participants are not 

equally taking advantage of their individual identities. 

Compared to other HL learners in the United States, the various generational 

models exist for the classification of a family’s first arrival into the U.S.A. In language 

classrooms, we can find a representation of Anderson-Mejías (2005) guideline of 5 

generations; Table 1 shows an adaptation of Anderson-Mejías generational chart that 

includes a 1.5-generation that was introduced by Rumbaut (2004). These generational 
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charts are based on 1st generation being the first person that immigrated to U.S. 

Table 1. Generational Chart. 

Generation Birth Location(s) 
1st generation participant was born outside the U.S. 

 
1.5 generation participant was born outside the U.S. but moved to the U.S at a 

young age 
 

2nd generation participant was born in the U.S. with either one parent or both 
parents born outside the U.S. 
 

3rd generation participant and both parents were born in the U.S. while all 
grandparents were born outside the U.S. 
 

4th generation participant and both parents were born in the U.S. while at 
least one grandparent was born outside the U.S. and at least 
one was born in the U.S. 
 

5th generation participant, parents, and all grandparents were born in the U.S. 

 A more language-oriented model is Villa & Rivera-Mills (2009) integrated 

linguistic multi-generational model for Spanish language shift in the Southwestern United 

States. This model offers a model for language maintenance and loss based on Fishman's 

(1964) traditional model. Interviewing several individuals tested ‘Integrated Multi-

Generational Model for Language Maintenance and Shift’ (cf. Villa & Mills, 2009). 

Heritage language learners in university classrooms tend to fall in various categories of 

this model. 

It is no easy task to categorize such diverse individuals as there are many factors to be 

considered. Heritage learners tend to have strong listening skills but vary more in their 

speaking abilities. Polinsky and Kagan (2007) argue that taking a close look at the HL 
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continuum of speaking abilities it ranges “from rather fluent speakers, who can sound 

almost like competent native speakers, to those who can barely speak the home language” 

(p. 5). They model this continuum similar to that of creole studies which measures 

variations compared to a baseline (i.e. heritage language, home variety); The variations 

include: basilectal, mesolectal, and acrolectal speakers (p.6).  

1. Basilectal speakers would be furthest from the baseline, lowest proficiency 

speakers in the standard variety 

2. Mesolectal speakers would be somewhere in the center of the spectrum, mid-level 

proficiency in the standard variety 

3. Acrolectal speakers would be closest to the baseline and be considered near-

native, high- proficiency speakers in the standard variety 

Based off of the proposed continuum, Polinsky and Kagan (2007) propose a heritage 

language model that correlates with that of American Council on the Teaching of Foreign 

Languages (ACTFL) standards for foreign language learners (see Table 2).  
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Table 2. Heritage Language Continuum model, ACTFL and ILR Ratings 

Heritage Language Model ACTFL ILR 

Basilectal Speakers Intermediate Low/Mid 1: elementary proficiency  

Mesolectal Speakers  

Intermediate High 1+: elementary 
proficiency plus  

Advanced Low/Mid 2: limited working 
proficiency  

Acrolectal Speakers  Advanced High 2+: limited working 
proficiency, plus  

Acrolectal Speakers /  
Native Speakers Superior 

3-5: general proficiency, 
advanced proficiency, 
functionally native 
proficiency  

Note. From Polinsky & Kagan, “Correspondences between Heritage Language 
Continuum model, ACTFL and ILR Ratings,” 2007, p. 32. 

Table 2 includes the proposed heritage language model, the ACTFL, 1999 

proficiency levels for foreign language learners and the U.S. government agencies 

Interagency Round Table (ILR). In this study, this model will help designate a level for 

both speaking and writing of foreign and heritage Spanish and Portuguese speakers.  

2.4 Study Abroad and Identity 

This dissertation and this section of the literature reviews research of study abroad that is 

closely related to Spanish and Portuguese language acquisition and identity. This section 

is a brief but important addition to the present study. As the research study developed, the 
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study abroad experiences of the focal students were noted as important to the 

understanding of their language practices and identity. Although there is current research 

in the area study abroad and identity of Spanish and Portuguese, the amount of literature 

is not as rich as in other areas such as pragmatics.  

Study abroad provides language learners a context in which they can immerse 

themselves in the target language and culture. Kinginger (2013) explains that “study 

abroad has the potential to enhance language learning in every dimension,” ranging from 

proficiency and fluency to communicative competence (p. 341). The experiences students 

have in their study abroad are unique to each individual, to their communities, and their 

contexts as many variables influence each outcome.  

Their success depends both upon how the students are received in the contexts 

they frequent (e.g., classrooms, homestays) and upon how these same students 

choose to interpret the social, cultural, and linguistic practices of their host 

communities. In this way, the challenges that students face in study abroad 

settings can be seen as related to identity (Kinginger, 2013, p. 341).  

However, it is also said that because of the temporary nature of study abroad, the time 

spent abroad might sometimes not be sufficient to challenge the identity of a student 

abroad (see Block, 2007; Kinginger, 2013).  

Every year millions of students worldwide participate in study abroad. Many 

foreign students come to the U.S. and millions of American students begin their own 

journey to study abroad as well. In Arizona, the Open Doors Report on International 

Educational Exchange state data fact sheet informs that there were 4,657 students 

studying abroad during the 2015-2016 academic year (IIE, 2017).  
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During that academic year, the Open Doors Report on International Educational 

Exchange shows that the majority of U.S. study abroad students were White but that that 

group’s participation had slightly dropped 1.3% from the previous year participation. On 

the other hand, the Hispanic/Latino population studying abroad increased 0.9% during 

the same time period (IIE, 2017). This may not seem like much change, but in the last 10 

years the report reflects a drop of 10.3% in the majority’s participation, while the 

Hispanic/Latino participation abroad has increased 3.3%.  

Research in study abroad, language learning and identity has explored L2, HL, 

and L3. In the experiences and outcomes of the U.S. majority (white Americans), many 

studies report students go study abroad and experience the shift to being a minority in a 

foreign country immersed in a foreign language. Part of the research of American 

minorities abroad, represents American minority students abroad in a context where they 

can relate to the majority in one way or another in a foreign country more than with that 

of the U.S. Example characteristics of these sojourns are visits to the ancestral homeland 

and/or identification with the local ethnicity and/or race. However, studies have also 

found that like studies where students don’t blend in there can also be issues when 

students should blend into the local culture. This section reviews both experiences of U.S. 

majority and minorities in learning a L2, HL, or L3 abroad. 

 McGregor’s (2016) study shed light on how study abroad sojourners’ desired and 

imagined communities affect their experiences in the host country. The study followed 

the study abroad experience of Brad and David, two university students from the United 

States in their twenties who went to Marburg Germany for study abroad for a year 



 

47 

approximately. Data was collected through oral narrative, written questionnaires and 

semi-structured interviews at three different intervals during SA.  

 The first participant, Brad was majoring in communication studies and had 

previously visited Germany for a two-week trip. He reported not setting specific goals 

prior to study abroad; and the main reason for studying abroad was to escape his “boring 

college” in search of exotic linguistic and intercultural relationships. It is important to 

note that he also reported a history of depression. Since the beginning, David positioned 

himself as different from other Americans speaking German, highlighting his belief that 

“whenever Americans speak German, it’s pretty horrible.”. He made conscious effort to 

separate himself from his group of American and tried to identified with a collective 

European identity. On the one hand, he felt special when Germans and other Europeans 

were surprised that an American could speak German so well. On the other hand, he felt 

frustrated when Germans used English with him only because he was American. The 

author stated that these experiences create a process in which he constantly reimagined 

himself in order to avoid being associated with a perceived community of monolingual 

and monocultural Americans. 

 The second participant, David was majoring in German and never visited 

Germany prior to study abroad. He excelled and invested a lot of time into learning 

German and was described as a motivated student and an active member of Lutheran 

Church in the U.S., this led him to feel strong ties to Germany and the German Language. 

However, he was still nervous about being abroad. Since the beginning, he felt homesick 

and struggled to make meaningful friendships during his time. Although he tried to 

distance himself from American students in order to have more space for his language 
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development, he reconsidered it due to feelings of homesickness and loneliness. With 

time, this vision of only learning the second language by never employed his first 

language, as it was stated by the researcher:  

Like Brad, initially, David’s twenty-first century desires about study abroad and 

language learning were informed by twentieth century discourses regarding 

monolingualism, as described by Pavlenko (2002b). Moreover, an early period of 

homesickness led him to reflect on meaningful on his desires concerning social 

relationships and language use and make changes. (p. 24) 

In conclusion, McGregor pointed that that Brad and David expectations about Study 

Abroad revolved around the wish to speak primarily German and become friends with 

local Germans, but this vision was challenged due to internal (i.e. homesickness) and 

external factors (i.e. multilingual and multicultural European societies).  

In her 2017 book, Anya examines identity through language learning by focusing 

on discourse, interaction and communities of practice (Lave & Wenger, 1998). She 

discusses the experience of four (one male, three female) African American students 

studying Portuguese in a context in Brazil where the racial majority was black. Anya 

captured the participants in both the language classroom and their engagement with the 

local community. Overall, all four students were welcomed into the local community but 

they did have to make linguistic and sociocultural adjustments. 

One of the participants in the study was Rose, an undergraduate student who grew 

up in a majority black neighborhood in the U.S. Rose had also studied Spanish and 

French but she felt a more meaningful connection with Brazilian Portuguese. While 

studying abroad, the dynamics and expectations in the classroom also affected Rose who 
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basically shutdown because the monolingual normative setting was hard for her to adapt 

to. She however, was more relaxed and had a great dynamic with the local community 

where she could speak more freely in a less structured manner. She identified Afro-

Brazilians and saw Portuguese as a way to access Afro-Brazilian culture such as music 

and social issues. 

Rose was not the only student drawn to the Afro-Brazilian culture. In Anya’s 

study, three of the four students chose to study in Salvador primarily because of the Afro-

Brazilian culture that enriches the city. Not originally drawn to Afro-Brazilian culture but 

interested in studying abroad in Brazil was Leti, a Latina graduate student whose parents 

had emigrated from the Dominican Republic. Leti had graduated college and was going 

to begin a master’s program in comparative literature upon her return. In her future MA 

studies, she wanted to incorporate writers of Portugal and Brazil and saw the program as 

an opportunity for furthering her language learning in Portuguese. Leti was not originally 

aware of the blackness in Salvador, although, once she was there she also embraced the 

cultural practices of the Afro-Brazilian community. Her experience in Brazil was the first 

time she was in context where she identified with the culture as she had not grown up 

with many Latino or African-Americans. 

Beyond the Afro-Brazilian culture, Leti found ways to actively participate in 

various communities. Leti identified with the experiences of the working-class children 

and adolescents of a social and educational outreach program. She traveled on a weekly 

basis, about an hour on the bus, to volunteer teaching English to the children of a black 

and working-class community and teach them. She began doing Capoeira after the 

second week of study abroad as she was introduced to it a workshop by her study abroad 
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program. Within these and other local contexts, Leti negotiated her new Portuguese- 

speaking identity.  

Anya’s (2017) study concluded that all four participants were more connected and 

involved with the local Brazilian community than in their language classrooms. Through 

their local cultural activities and engagements, they were learning and practicing their 

Portuguese outside of the classroom. Leti experienced moments of translanguaging as she 

could use her Dominican culture and her Spanish language to help her navigate between 

Spanish and Portuguese languages, and Dominican and Brazilian culture.  

Goldini’s (2017) study presented a less positive study abroad experience of an 

African American sojourn in Spain. In this study it can be observed how lack of diversity 

in study abroad programs can lead students of color to frustration, anger and perception 

of themselves as outsiders. Goldini’s study follows Albert, an American student from 

New Jersey whose mother was African American and father was Dominican. He was a 

student in a large U.S. public university in the South-East pursuing a double major in 

English and Spanish when he enrolled in a study program in Valencia, Spain for four 

months. Data was collected through interviews (three, at the begging, middle and end of 

his study abroad), emails, journals, Facebook posts, class evaluations and class 

assignments.  

Since the beginning of Albert’s experience, Goldini highlights that the racial 

climate in Valencia including the residence halls were not positive, especially because 

students, staff, faculty and administration of color were notably underrepresented and 

racist and xenophobic feelings among Spaniards seem to be intensified by the waves of 

immigrants from Northern Africa. As a result, Albert was discriminated against for his 
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skin color, presumed socioeconomic class and hip-hop/ Black culture. He was stopped 

twice by local police for apparently no reason and was even called “runaway slave” by a 

Russian in the train. Consequently, this inhospitable environment truncated Albert’s 

engagement with the locals and spent the majority of his time with American peers who 

were pursuing a study abroad program like him. Eventually, Albert lost his motivation to 

learn the language.  

This racial microaggressions and blatant discrimination were analyzed under the 

Critical Race Theory (Sue et al., 2007), a framework that analyze the intersection of 

culture and society with race, racism, law and power. Under this framework, Goldini 

explores Albert’s identity in relation with the study abroad community and how it played 

a pivotal role in the construction of meaning for his experiences. She also indicated that 

this experience made Albert to evolve from being an actor, to a spect-actor (sometimes 

acts, sometimes just sees) to a spectator within the host community which led him to 

reject Spain and the Spanish culture, and resented the locals for the treatment received.  

Goldini concluded her study suggesting strategies to tackle these issues such as 

mandatory new student orientations, classes, and trainings on racism and its effects 

should be designed for the whole college community, including strategies for faculty and 

staff to facilitate conversations in/outside the classroom.  

The sojourns presented in Anya’s ethnographic study were overall a positive 

representation of the study abroad experience for U.S. minority students, especially 

outside of the language classroom. The students in the study had an ethno-racial and/or 

socio-economic, connection that allowed them translanguaging identities through their 

new practices in Brazil. Albert in Goldini’s study did not have the same acceptance in a 
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host city where there seemed to be sociopolitical issues that underlined his treatments. 

Heritage language study abroad research that address the experiences of those with ethnic 

and heritage language linkage to their host countries also form a range of encouraging 

and discouraging experiences.  

Riegelhaupt & Carrasco (2000) is a study that describes the study abroad 

experience of Lidia a Chicano Spanish (native language) speaking bilingual teacher from 

Arizona. Through her experience the authors describe the attitudes and expectations of 

one of 10 middle-class Mexican families that participated as host family in a study abroad 

program in Mexico. The experience of Lidia shows a negative angle of what may happen 

when an American heritage or native speaker of Spanish language studies abroad in the 

ancestral HL country and the known variety is different from the local language dialect in 

the study abroad destination.  

During Lidia’s study abroad experience in Mexico, she was not received with 

open arms by the host family. The middle-class host family deemed her as “uneducated” 

and lower class based on her use of Spanish. The treatment of inferiority caused an 

identity crisis in Lidia and other Chicano teachers in similar situations because, although 

they came from the same cultural background each Chicano teacher felt as if they were 

treated as second class citizens in their Mexico sojourn. In Lidia’s case, this feeling was 

confirmed to her by the better treatment to “the Euro-American guest in the same home, 

although she committed far more errors (p. 408).” and recorded conversations between 

her host family and herself. The corrections were mostly focused on vocabulary. After 5 

weeks in Mexico, Lidia showed metalinguistic awareness of her language use by slowing 

the speed of her talk and using the vocabulary that the local host family variety, which 
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the host family preferred. The effects of the treatment carried over to her return to 

Arizona where she still questioned the treatment and her Spanish. 

In another study of students visiting the ancestral homeland, Moreno (2009) 

studied the identities, beliefs and expectations of 17 HL learners who chose to study 

abroad to improve the proficiency of their HL. Moreno found that students did reconnect 

with their heritage identity and also adopted a more global identity. At the same time, 

studying abroad in their heritage language environment also highlighted their American 

identity. Of the 17 HL learners studied, seven were HL learners of Spanish that visited 

either an ancestral (2 students) or non-ancestral (5 students) Spanish speaking country. 

The students knew at least some Spanish but were dominant in English.  

One of the participants in Moreno’s study that chose to study abroad in the 

country he had familial ties to was Louis, third-generation of a maternal family who 

emigrated from Guatemala. His mother spoke Spanish fluently and taught Louis the 

language although he reported it was not enough for him to be fluent. His paternal family 

was White and his father spoke a little Spanish.  The main reason of going abroad to 

Guatemala was to work in rural clinic that served an indigenous area of the country. The 

majority of his language exchanges at work were with non-native Speakers of Spanish. 

Louis wanted more opportunities to practice Spanish with native speakers in Guatemala 

which he found by connecting with distant family. 

 Through his experience abroad, Louis acknowledged that both him being 

Hispanic and being American were a part of him but he was American first. Being abroad 

helped these students appreciate an identity that maybe they had previously questioned 

because of their minority heritage. It also made Louis see that even though he had 
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sometimes longed to identify more with the Guatemalan people he would never be able to 

identify solely with his Guatemalan or American side because he is a combination of 

these cultures. 

Social network sites, texting, video chat among other forms of technology-

mediated communication are available to most U.S. students when they decide to go 

abroad. At first, the reaction is that it may take away from the study abroad experience 

since students may not be able to disconnect from their “home” friends and family. But at 

the same time students can use these tools to further expand their language use and 

acquisition (Kinginger, 2008). 

 The use of SNS can provide a place for L2 students to negotiate and (re)construct 

their identity while being selective of their audience and their posts. As a case in point, 

Dressler and Dressler (2016) observed the language use, language awareness and 

language acquisition of a teenager to explore identity position. The language learner, 

Teen (pseudonym), study abroad twice and both times she participated in the study. The 

study examined Teen used Facebook to share both her language learning experience and 

to share her language skills.  

In her first study abroad program, she began posting isolated words and small 

sentences to then move to longer post with more complex grammar. By the end of this 

sojourn, she was writing long posts in both German and English. She wrote about 

learning German grammar and documented her language development and positioned 

herself as an outsider “bravely fighting a battle of grammar mastery” (p. 32). By the end of 

her sojourn, she identified more as a bilingual whereas at the beginning she identified as a 

non-native or L2 learner.  

 In her second study abroad program, she posted less in German, however, this was 
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because she did not feel anymore the necessity to “prove” her German proficiency to anyone, 

including herself. In addition, after acquiring a German passport due to her ancestry, she 

fostered a stronger connection to her identity as a German-Canadian bicultural individual.  

Her post also posted less about language and grammar and more about vocabulary and cross-

cultural observations. By the end of her second study abroad, she strongly identified as 

bicultural and bilingual. The study also revealed she used Facebook and she posted more 

in a way in which she wanted her linguistic and cultural identity to be perceived. 

In sum, the research in study abroad, identity, and language learning has shown a 

diversity of experiences. In considering each experience, we should look at the language 

history of the individual, their communities of practice and the expectations they have of 

their study abroad programs. The identities of these students are negotiated through their 

social interactions in their study abroad programs. Identification with the local 

community does not always lead to feeling welcomed as is the case in Lidia (Riegelhaupt 

& Carrasco, 2000) and Albert (Goldini, 2017). Identities are co-constructed and the 

acceptance and/or treatment of the local culture will have an effect on the engagement in 

each culture. Expectations or imagined identities seem to reoccur as a theme in the study 

abroad research on either the host family (Riegelhaupt & Carrasco, 2000) end or on the 

language learner side (Anya, 2017; Kinginger, 2004; McGegor, 2016; Moreno, 2009).  

Experiences in both U.S majority and minorities demonstrate that there is a range a 

positive and negative experiences language learners may experience. As American 

continue to study abroad, more comprehensive research is needed that reviews the long-

term impact of study abroad. In the next section I look closer into the literature of social 

network sites and identities. 
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2.5 Social Network Sites and Identity 

This section presents research of L2, HL, and L3 learning and identity in social network 

sites. Current studies in social networking sites highlight how bilingual and multilingual 

members of social network sites negotiate an identity through sense of community and 

language practices.  

 In social media and particularly social network sites, online audiences continue to 

grow and that growth continually adds to the importance of our online presence. Online 

posts can paint a picture of who we are without providing every piece of the puzzle. The 

pieces we decide to share and those we decide to keep to ourselves shape how we are 

seen and how we want to be seen. To a certain extent we have a choice of what we want 

to choose to exclude and include, and like or dislike. I say to a certain extent, because the 

spaces we navigate, such as Facebook, are semi-private, semi-public co-constructed 

spaces. boyd and Ellison, 2007 define SNSs by listing three features SNSs provide to us: 

Allow individuals to (1) construct a public or semi-public profile within a 

bounded system, (2) articulate a list of other users with whom they share a 

connection, and (3) view and traverse their list of connections and those made by 

others within the system (p. 211) 

These features may not appear at the same degree for each SNS but they are present in 

one way or another. These features are also not what distinguishes SNSs from other 

social media; what does distinguish them is the platform and tools they provide to create 

a visible map of one’s social networks (p. 211). 

In line with these features of SNSs is the affordance of availability, or to be 

“nonymous” instead of anonymous. The “nonymous” environments that SNSs provide 
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are important because in comparison to other social media, SNSs welcome the nonymity 

so that a visible network of friends may be created (Zhao, Grasmuck, & Martin, 2008, p. 

1816) and primarily made up of one's offline communities or “anchored relationships”. 

When people create online profiles that are anonymous they can create identities that may 

reflect their real-life identity, they can create something that is the opposite or they can be 

create something in between. The options are infinite. However, when profiles are 

“nonymous”, such as the ones in this dissertation study, the identities are constructed not 

just by our own profile but by those in our networks. Zhao, Grasmuck, & Martin (2008, 

p.1816) found that going off script from our offline self in our online representation could 

cause problems. The participants in their study treaded lightly while making themselves 

more socially desirable on Facebook as their group identity was very important. If they 

went too far off script there may be a problem in their group socialization offline. 

Wilson and Peterson’s (2002) found that it is important to identity construction to 

have the option to choose a language, audience, phrasing, and topics to share. Having this 

flexibility allows users to get closer to their ideal self. Digital discourse may include 

other forms of communication, other than direct written language (e.g. Spanish), for 

example, photos, music videos, and emoticons. Commonly used in text messages, e-

mails, tweets, posts, private messages and chat rooms, emoticons can add a meaning to a 

message such as emotion, gesture, or greeting. Research has shown that these graphic 

signs or images are markers for emotions that often times compensate for the lack of non-

verbal cues that among others include intonation, gestures, and body language (e.g. 

Crystal 2001; 2008; Dresner & Herring, 2010; Krohn, 2004; Lo, 2008).   

Crystal (2001) describes emoticons are part of discourse used in a digital context 
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where the members of the community shape the discourse, otherwise known as Netspeak. 

He further describes an emoticon as characters that "show emotional facial expression" 

(p. 36) but that may also have a pragmatic component that aids in trying to avoid 

miscommunication. Examining emoticons as a pragmatic component, Skovholt, 

Grønning, and Kankaanranta (2014) analyzed emoticons use in work e-mails. The study 

shows that emoticons, as Crystal (2001) suggested, may have a pragmatic function. In 

their analysis, the authors identified the emoticon and its preceding speech act in order to 

carefully analyze the data it its context. It was reported that the emoticons act as hedges. 

A hedge is a particle that modifies a speech act by softening or strengthening the noun 

phrase (Brown & Levison, 1987). The context of work e-mails may restrict the use of 

emoticons in the form of characters displaying non-verbal cues and/or emotion. 

 In the study of Seargeant, Tagg, and Ngampramuan (2012), Thai-English 

bilinguals Facebook wall interactions indicated that bilingual language choice, and use of 

semiotic possibilities, such as emoticons, helped the interlocutors create their own 

multilingual discourse norm and at the same time their own group identity. In contrast, 

previous research showed that public space such as a Facebook wall does not usually 

implement multilingual practices, in order to not exclude other members who cannot 

participate outside of their native language (Marwick and boyd, 2010; Takahashi, 2010).  

 Studies such as the one by Cunliffe, Morris, and Prys (2013), have shown that 

language used on a social networking site reflects the language used in offline 

interactions. In a study of young Welsh-English bilinguals, the primary language used in 

offline communities, home, and with friends was the language that was used online. 

Exceptions were participants who spoke English as often as Welsh offline, but primarily 
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used English online.  

 Building a new online relationship without previously having an offline 

relationship does not seem to be popular among young adults. In the study of Welsh-

English teenagers, (Cunliffe et al., 2013) report that Facebook was an integral part of 

maintaining both the social networks and social lives of the teenagers. In the transition 

from one offline community to another, for example from high school to college, students 

maintain both their current and past connections (Lampe, Ellison, & Steinfield, 2006; 

Seargeant et al., 2012). 

 In a two-year longitudinal study, Chen (2013) explores how multilingual writers 

used semiotic resources on Facebook to negotiate and construct identities while in 

graduate school. Using multiliterate practices, the two female Chinese graduate students 

represented their multiple linguistic identities through writing. Furthermore, other 

identities emerged including social roles, and Chinese ethnic identity. One of the 

participants, Cindy, struggled with isolation and sociocultural adoption as a sojourn 

learner of English. The limited access to her language community and the separation 

from her ethnic community created a constant struggle with her ethnolinguistic identity 

that ended showcasing through Facebook status updates. Her constant struggle only grew 

as time progressed. 

In another study of L2 advanced writers, DePew and Miller-Cochran (2010) 

observe three college students' use of the social network spaces interfaces in language 

choices, register use, and technological tools employed. The study revealed that the 

participants constructed an identity in relation to global and local discourses based on 

anticipated audience. An in-depth case study was created for a more comprehensive 
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analysis. DePew (2011) analyzed the writing strategies the three participants used when 

building their visual self. The writings showed participants linguistic and cultural shifts, 

with one participant negotiating his multicultural identity of Indian heritage and 

American by exclaiming his Hindu heritage.  

In this section, research has highlighted the unique potential that social networks 

sites provide the tools in order to construct, negotiate and renegotiate identities in the way 

which is most desirable to them, which can also create a baseline on how they 

communicate offline. Research also showed the use of non-verbal elements (such 

emoticons) can have pragmatic functions or supplement for non-verbal cues and the 

expression of emotions. And finally, studies have shown that SNSs provides the tools in 

which conflicting or multiples identities can be portray to different audiences.  

2.5.1 Social Network Sites, Identity and the L2 Classroom 

In language learning, social networks also provide an authentic language and 

culture context. Facebook is one of the largest social network sites used worldwide, and 

hosts over one billion active users (Facebook, 2017). Most likely due to the widespread 

use of Facebook among society, most of the studies conducted in the areas of social 

network and language education, study the integration of Facebook in the language 

classroom (e.g. Blattner & Fiori, 2011; Blattner & Lomicka, 2012; McBride, 2009). 

However, social networks can have an impact on identity, community, and culture, in and 

out of an educational setting. 

Recently, many studies have emerged reporting on identity, communities, and 

culture in the context of social network sites. Beginning with identity, online identities 

may differ from the identities people have outside of a social network site community. In 
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2006, Mark Zuckerberg creator of Facebook, in an interview, stated that Facebook 

profiles and groups allow students to show different sides of their identities (Cassidy, 

2006). Moreover, Cassidy reports that students often shape their profiles to reflect how 

they want to be viewed and approved by other members. On a daily basis, students 

participate in multiple communities and for each community they have an identity that 

either aids or conflicts with their identity as a student (Cole & Zuengler, 2003). The 

balance of these selves lies in what the social network activity entitles the students to do. 

However, most of the research in social network sites and identity is primarily research 

that demonstrates comparisons between online/offline connections, privacy issues, and 

friending practices (boyd & Ellison, 2007).  

McBride (2009) explains that just the mere fact of requiring students to share their 

online identities with their peers and instructor, may decrease enthusiasm to use such a 

familiar platform. Students may have different identities for different environments, and 

their classroom persona may not be reflected in their online profile. Students may feel 

using their official social network site profile may be detrimental to their classroom 

identity. Furthermore, self-representation may be extended to the online connections or 

friends a student maintains in their network. These friends become identity 

representations of students, as their character is represented by the friends they choose 

(Donath & boyd, 2004; Harrison & Thomas, 2009).  

Vie (2007) affirms that in a social network site, one's profile is the most important 

form of representation of one's self. In terms of sharing one's true SNSs profile in and 

educational setting, Vie is concerned both students' and instructors' profiles focus on their 

target audience (e.g. friends and family) and fail to see other audiences whom may have 
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access to their online identity (e.g. classmates). Connecting the classroom environment to 

someone’s personal social environment may lead to confusion on how to re-construct 

one's self in the social network site by merging these multiple identities. Reinhardt and 

Zander (2011) explain that social network sites do not give the users much control over 

the layout and interface of their profiles, which makes identity construction more implicit 

than explicit, as users have to stay within certain parameters. However, self-

representation is more explicit as this is what students choose to share with others, either 

via privacy settings or by the content added to their profile. 

International students with very different linguistic, sociocultural, and ethnic 

backgrounds from their host countries are likely to face different problems than an L2 

local student. Reinhardt and Zander (2011) report problems arise when international 

language students are already users of social networks. These students become torn 

between the identity their virtual-self represents in the homeland and the development of 

their new self in a foreign environment. The authors explain that these foreign students 

display through social network sites that they are not content with their foreign-self. In 

essence, the foreign students prefer to speak their foreign language in their home country 

in a second language context rather than in a native setting. For students who do feel a 

sense of community in a foreign country, social network sites offer another authentic 

setting to expand new identities and practices. 

Nonetheless, these students also have a classroom community whose bond can 

grow around learning on a social network. For instance, sites can create a community 

within the classroom environment between the students and the instructor. The instructor 

can play a large role in making the second language community come together and 
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participate. Mazer, Murphy, and Simonds (2007) conducted a study that showed the 

social implications a social network creates in a classroom. The results showed self-

disclosure by an instructor elicited more motivation, affective learning, and additionally a 

more positive classroom environment. Rovai (2002) also found that a significant 

relationship exists between sense of community and learning. He suggested that social 

network sites as a learning environment may create a new and stronger sense of 

community in the classroom. In a language learning setting, students would be more 

willing to share information, collaborate, and assist one another. Kok (2008) reinforces 

this idea by stating learners need to have a sense of community, and become a unit that 

can interact, collaborate, and learn together. He added that virtual communities, such as 

social networks, may be the medium to build trust to enhance these activities. 

Although the studies have shown a growth in a sense of community within the 

language classroom environment, the sense of community where contact is encouraged 

with strangers on social network sites has been proved different. Stevenson and Liu 

(2010) focused on studying the community aspects of three language-exchange social 

network sites, in this case Palabea, LiveMocha, and Babbel. On these language-exchange 

sites students have the option to friend and communicate with native speakers of their 

target language. The authors found students did not show interest in adding friends and 

using the site to socialize. Students focused on the chats and lessons that allowed them to 

practice grammar and vocabulary. Moreover, students said they did not see the need for 

those socializing factors as they made them feel like they were on the social network site 

MySpace, and would prefer a more traditional learning environment without having an 

option to share information such as their current relationship status. boyd and Ellison 
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(2007), make reference that the relationships students have on social network sites are 

established face-to-face first. The need to have face-to-face interactions first may explain 

students’ sense of belonging with their peers and lack of sense of community with 

strangers.  

To learn pragmatics, create a sense of community, and experience multiple 

identities the creation of alternative identity profiles and group profiles was suggested 

(McBride, 2009). Mills' (2011) study had 17 third-semester college students create an 

online identity using fictional characters on Facebook, which were connected to 

characters in a global simulation community called immueble simultaneously used in 

their French course. These immueble characters friended each other on Facebook and 

were required to participate by posting in French at least three times per week. The 

students and instructor in this study were sharing cultural information, such as music 

videos and images of art, expanding their cultural knowledge. Students were making 

connections to course content and Parisian culture and by sharing cultural markers; 

participants felt that they resembled a Parisian on Facebook. Identity was negotiated via 

these cultural encounters and students would post responses to images posted and their 

fictional personalities would be exposed. Through these conversations students developed 

a sense of community in multiple settings: Parisian community, immueble community, 

and the classroom community.  

Language textbooks often present culture and lexical variation as secondary to 

grammar. Frequently the instructor decides how much supplemental material to present 

and by what means. Studies like Mills (2011) show that culture can be expanded through 

social networks by role-playing everyday interactions of fictional characters who 
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represent the target culture. This cultural growth occurs without any actual contact or 

observation of the target language native speakers, except perhaps the instructor. But 

because social networks do have authentic communities and discourse of the target 

language, constructively integrating social networks may be effective in developing a 

sense of community and culture in the second language classroom. Students may not be 

prepared to have interactions with native speakers, but social network sites allow 

members to have connections and not actually ever interact. As observers, students can 

gain cultural knowledge and pragmatic awareness by observing interactions of the target 

language native-speakers in-group settings.  

An example study is Blattner & Fiori's (2011) study that aimed to facilitate the 

development of sociopragmatic awareness and multiliteracy skills. The activities created 

for the students were purely observational and encouraged interpretation and 

collaboration. In order to provide a setting that was authentic and contextualized, the 

authors focused on the content found on existing Facebook groups whose language use 

was in the target language, Spanish. An intermediate-level Spanish college course was 

selected because students of at this level have enough grammatical competence to 

interpret the texts found on Facebook. A Facebook Group page was created for the class; 

on this group page students found information on how to use Facebook, instructions on 

how to complete the assignments, and later a space to share their findings. Only three of 

the 13 students did not already have a Facebook profile. The students had to find three 

Facebook Group pages that were connected to three units in the book, and at the same 

time were also of interest to them. 

  Students gave positive feedback on being able to see real-life language exchanges 
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in this online environment. They were exposed to authentic culture and interactions, 

which included lexical variations which led to the use of a dictionary and/or exploration 

of the context to find or guess the real meaning. Students tried to guess where participants 

in the Facebook Group were from based on specific words, such as 'vosotros' or 'mijo’, 

which they had never had a chance to see in real-world context. They also noted that 

unlike face-to-face interactions, they were able to see and learn abbreviations and 

emotives, for instance, 'estimad@s' using Facebook@Facebook to include both males and 

female members in a gender-neutral form. Students were able to recognize untaught rules 

of the how to communicate in the groups comment-conversations. One cultural difference 

these students found was the use of variations of 'abrazos' (hugs) and besos (kisses) to say 

goodbye. Some students felt that in their Anglophone culture they would only use that 

with family or close friends, and not with strangers. In the social network culture, 

students noticed that that people greeted one person, a specific group of people, or 

everyone in the group. However, leave-takings were less common; according to the 

students, goodbyes are less common because you want to leave the conversation open to 

other group members that may sign in at a later time or for the user to revisit the 

conversation in the future.  

An example that can highlight communities of practice, translanguaging and 

identity is Oliver and Nguyen (2017) investigating translanguaging practices of 

Aboriginal youth on Facebook. In their study, Oliver and Nguyen examined how seven 

Aboriginal youths move between Aboriginal English and Standard Australian English on 

their Facebook posts. An observation made by the authors describes Aboriginal youths 

are finding ways to use their dialects and “developing translanguaging practices for 
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themselves” (p. 468). The findings showed different purposes of these practices including 

identity construction, target audience, and creative use of linguistic repertoires. The 

online space gave the youths a platform to express their multilingual identity through 

translanguaging practices. Facebook provides a place for youths to participate in their 

translingual communities without the restriction of a classroom environment.  

In these previous studies, there is a clear connection and overlap between identity, 

sense of community and sense of culture. However, no study to my knowledge has been 

conducted in relation to HL learners' SNS participation in the target language classroom. 

There is also no literature, to my knowledge, of language acquisition, language use, and 

identity performance in contexts independent from classroom assignments and/or in 

natural settings (e.g. Blattner & Fiori, 2011; Chen, 2013) by HL and L2/L3 learners. The 

purpose of this study is to analyze the heritage language development, second language 

acquisition and third language acquisition identities and translanguaging practices of 

university language students through their communities of practice on Facebook. 

2.6 Research Questions 

 Studies of language learners use of languages on social media platforms such as 

Facebook can provide insights on how these students use their languages outside of an 

academic environment. In this study, SNSs are viewed as semi-public sociocultural 

spaces, where multilinguals interact and their discourse reflect their identity 

representation and negotiation. Moreover, the SNSs open paths to languages and cultures 

that may otherwise not be accessible outside of an educational setting.  

 This study shares three case studies painting a portrait for each; each multilingual 

portrait draws a connection between identity negotiation and the degree of investment in 
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the community and language. The community of practice of these speakers are an 

important reference point when beginning to explore their language choices or use of 

their sociolinguistic agency. Translanguaging (García, 2009; García & Li 2014; Li 2017) 

is another important aspect as language of multilinguals is viewed as “a complex of 

specific semiotic resources” (Blommaert, 2010, p. 102) and not as each language 

independent from one another. Moreover, translanguaging is the process that allows 

information exchange into meaning and ultimately performing identities through 

linguistic resources (Creese & Blackledge, 2010, p.109). A portrait of the identities on 

social network sites could not be completed without the consideration that place cannot 

exist independently but must be explored in terms of how people experience it (Relph, 

1976, p. 141). In this study, place will also be explored through communities of practice 

lens (Wegner, 1998).   

 The following are research questions that further the understanding of language 

learners’ agency, linguistic resources, and communities of practices on SNSs. The study 

examines the discursively constructed identities of U.S. college language learners through 

their use of English, Spanish as both an HL and an L2, and Portuguese as a third 

language(L3), primarily on the SNS Facebook.  

1. How is the language learning trajectory (HL, L2, or L3) of each student 

shaped by the sociolinguistic agency in translanguaging with their communities of 

practice on social media (e.g. Facebook)? 

2. How do the three multilinguals perform their identities through 

translanguaging practices? What are their motivators (e.g. interlocutors, topic)? 
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The proposed questions are answered by primarily analyzing the social in interactions of 

the three focal students on Facebook that include the analysis of their histories, 

communities of practice and multiple related contexts. I include why these students 

decided to study Spanish and Portuguese and how they made it happen. Through their 

translanguaging practices I see how their identities emerge. 

2.7 Chapter Summary 

This chapter presents the conceptual framework, a review of related literature, and the 

research questions of the study. The literature review shows that there is currently a gap 

in the literature of language learning and social network sites, particularly in contexts not 

related to formal learning. In the following chapter, I will describe the methods 

implemented in the present study.   
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CHAPTER 3: METHODS 

“Like all people, we perceive the version of reality that our culture communicates. Like 
others having or living in more than one culture, we get multiple, often opposing messages. 

The coming together of two self-consistent but habitually incomparable frames of 
references causes un choque, a cultural collision.”  

―Anzaldúa, 1987, p. 78 

3.1 Introduction 

This study provides a linguistic analysis of discourse by multilinguals on social 

media platforms using social media data that was mainly gathered from the SNS 

Facebook. The analysis also incorporates information of offline communication as a 

means to support the interpretation of the discourse and identity analysis. A case study 

framework and methodology (Erickson, 1986) was used for data collection in conjunction 

with a discourse-centered online ethnography (Androutsopoulos, 2008). The combination 

of the research design and analytical lens of the ethnographic case study encouraged 

portraits of each student participant in a naturalistic research setting based primarily on 

descriptions and observations. These portraits capture the relationship between each 

participant’s linguistic repertoire and their identity construction on Facebook. The 

aesthetic whole is a dynamic representation of the individual and their sociocultural 

contexts. The qualitative nature of the study allowed the data to inform me, as the 

researcher, and shape the study. Moreover, recursive analysis (LeCompte & Preissle, 

1994) actively necessitated that the data and questions be revisited as patterns came 

together. The flexibility of qualitative research is important in the portrayal of identity. A 

different researcher with the same participants would have a different outcome as it 

would reflect the relationships built, the contexts created, envision different themes and 
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present their unique voice. This is important to note as the analysis and discussion are 

shaped by this input. 

Another key aspect to this ethnographic case study is that the researcher serves as 

a principal research instrument that engages directly with the participant s. This research 

is presented as a descriptive case study (Merriam, 1988; Yin, 1994) that allows me, the 

researcher, to act as a participant and not just an observer. My own language history and 

SNSs experience is shared to provide the reader with a backdrop of what may inform the 

study. In this paper, my voice is a voice of a language learner, a multicultural student, a 

language instructor and researcher, a community member and a social media user. These 

identities I share help shape the text in this study. The different hats worn are not viewed 

as taking away from the research but as giving it a certain aspect, a certain strength to 

view the data through my own individual lens. Additionally, maintaining the voice of 

each language learner was important to this study as the student participants can provide 

insights to their social media use. The importance of past and present of both the 

researcher and participants is valuable in enlightening the qualitative research presented. 

In this chapter, I provide a detailed account of places (context), participants, data 

collection and data analysis.   

3.2  Context and Place 

Context is an important aspect of a language exchange. Not knowing the 

sociocultural setting of the exchange can lead to empty theories as our experiences are 

shaped through our social spaces and social practice. A setting provides the historical and 

ecological arena to interpret a discursive exchange. Place cannot exist independently and 

must be explored in terms of how people experience it (Relph, 1976, p. 141). Therefore, 
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spaces are pre-established templates to which we add meaning with each experience to 

create our places. The ethnographic nature of this study calls for the inclusion of the 

different places (online and offline) that play a role in in the language experiences and 

identity construction of each student (e.g. Tucson, home, school, work, extracurricular 

sites, study abroad destinations). The three focal student participants had the privilege of 

studying and working abroad in different Spanish speaking countries. The immersion in 

Spanish language and culture was significant to the development of their Spanish and to 

the experiences they were sharing online. Through their lived experience, they brought 

meaning to the study abroad space both offline and online.  

 Participant observation included a variety of sites that provided rich language 

environments for the students. The primary place of study is online social media use. 

Although different social media communication is considered in this study, and multiple 

places are represented, the focal site of this study is Facebook. In considering students’ 

Facebook experience, information in connection to other offline sites also informs each 

language learner’s case study. The primary offline site is the institution where they are 

enrolled in their language classes, the University of Arizona.  

 In this section I provided a description of the university and its curriculum track the 

students in this study followed. In the next section, I highlight important characteristics of 

Facebook and the university. 

3.2.1 Facebook 

The World Wide Web has made the use of technology tools such as laptop, tablets 

and smartphones a stamp at many American universities. As a college student, being 

connected through social media is almost expected among college students to maintain 
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and grow their networks. A high percentage of SNS users are college students (Buffardi 

& Campbell, 2008; Lomicka & Lord, 2009) and 95% of college-bound high school 

students use at least one form of social media (Noel-Levitz, 2012).  

Social network sites are part of a technological revolution that has had a high 

impact on people's everyday routine worldwide. McBride (2009) further explains that 

social networks are not just a technological innovation, but also a "social transformation". 

Facebook is one of the largest social network sites used worldwide, and currently hosts 

over one billion active users (Facebook, 2017). Social network sites, like Facebook, 

provide users a multimodal environment to express themselves and interact with other 

members via images, videos, music, messaging, microblogging, games and so forth. 

Facebook was the social network most commonly used by the students represented in this 

study; however, their social media use outside of Facebook varied. 

The Pew Research Center (2018), “Social Media Fact Sheet,” poll results show 

that although other social media platforms emerge, Facebook (68%) along with YouTube 

(73%) have stayed front and center as top social network sites in the U.S. Their Pew 

results show that 7 of 10 Americans engage in social media use; this result almost 

duplicates the result of how many U.S. adults use Facebook, which is 68%. The use of 

Facebook was also broken down by factors including reporting the use by those ages 18-

29 is 81%, by Whites is 67%, and by Hispanics is 73%.  As reflected by the participants, 

the use of social media is a more often than not a daily routine for users. The fact sheet 

shows that most Facebook users are using the sites on a daily (74%) or weekly (17%) 

basis. 



 

74 

Social media provides rich discourse data but many times lacks the necessary 

background information to perform proper analysis. The use of a discourse-centered 

ethnographic approach promotes the inclusion of background information that may have 

otherwise been missed. In this study, as much information as possible was integrated 

through information revealed in interviews with the participants. 

3.2.2 The University of Arizona 

 The University of Arizona is located in the city of Tucson, Arizona; the university 

is currently home to over 40,000 students. The Department of Spanish and Portuguese is 

the largest foreign language program at the university. The department offers multiple 

undergraduate degrees in Spanish. Their concentrations include Spanish Literature, 

Translation/Interpretation, Hispanic Linguistics and Spanish with Portuguese. Portuguese 

is not offered as a stand-alone major, but a degree may be completed as a concentration 

in Spanish or as a minor.  

 The Brazilian Portuguese program has become the fourth largest in the country 

(MLA, 2015). To begin their Portuguese studies, generally, students select their initial 

course dependent on if they are Speakers of Spanish or not. The introductory courses 

include one course that is especially designed for Spanish Speakers (see Table 3). 

Table 3. University of Arizona, Undergraduate Portuguese Courses 

Portuguese Portuguese for Spanish Speakers 

Courses Ideal Timeline Courses 
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101 1st Semester 
Portuguese 

First Semester 
First 
Semester 

305A Portuguese for 
Spanish Speakers 102 2nd Semester 

Portuguese 
Second 
Semester 

 

 

Upper Division 

 325A Intermediate Grammar and Conversation 
350 Introduction to Genres and Literary Analysis 
425 Advanced Grammar, Composition, and Writing Skills 
463 Topics in Luso-Brazilian Literature 

 The Spanish program is one of the largest in the country, and it is divided into two 

paths: basic and heritage (see Table 4).  The Spanish basic language is for students who 

do not have a cultural connection to the Spanish language but are interested in learning 

the language in a setting just 60 miles away from the Mexican border (Arizona Spanish & 

Portuguese, 2016). The Spanish Heritage Language (HL) program is designed for those 

who have a cultural connection to the language through family and/or the community. 

The program was created over 40 years ago to meet the specific needs of Hispanic 

students (University of Arizona Spanish & Portuguese, 2016). The program also has built 

a great network throughout the community, and the classes include a type of community-

based project or service learning. 

Table 4. University of Arizona, Undergraduate Spanish Courses 

Spanish Basic Language Spanish as a Heritage Language 

Courses Ideal Timeline Courses 
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101 Beginning Spanish  First 
Semester First 

Semester 
103 Oral Skills 

102 Elementary Spanish Second 
Semester 

201 2nd Year Spanish I  Third 
Semester Second 

Semester 
203 Writing and Oral Skills 

202 2nd Year Spanish II Fourth 
Semester 

251 Intermediate Spanish Fifth 
Semester 

Third 
Semester 

253 Intermediate Spanish I 

325 Intermediate Grammar 
and Writing 

Upper Division 

323 Intermediate Spanish II 

N/A 333 Advanced Spanish 

340 Spanish Phonetics  343 Spanish Phonetics 

Note. Includes only early upper division courses where both basic and heritage track are 
available. 

Due to the proximity to the Mexican border, many Spanish native and heritage 

speakers attend the university; the Spanish as a Heritage Language Program has become 

the largest of its kind in the nation. Because of the history of the Spanish language in the 

Southwestern United States and the proximity of the Mexican border, students also find 

many Hispanic influences, traditions, and cultural practices in the community. 

3.3 Participants 

3.3.1 Participant Recruitment 

There were two ways participants were recruited for this study. The first was not a 

formal recruitment but “by chance” in sharing my dissertation topic with those around 

me. One particular former student of mine, who met the requirements of the study, 

showed interest in the topic and said she would like to participate. At the time, I had not 
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started recruiting participants or collecting data. When I was ready to begin, I contacted 

her to see if she was still interested. After I confirmed she was still interested, I sent her 

the study information and the questionnaire.  

The formal recruitment of participants of this language study began by contacting 

the four instructors teaching Portuguese 102 or 325 courses at the University of Arizona. 

These two courses were selected because students would have had at least one semester 

university Portuguese experience. There was one section of 102 and it was taught by a 

Brazilian female graduate student in the Department of Spanish and Portuguese who was 

teaching the Portuguese 102 section. I visited her class to share the study information and 

recruit participants. 

Portuguese 325 had three different sections being taught by three different 

instructors. One instructor did not respond to the request to visit the classroom. A second 

instructor, a female Puerto Rican graduate student from Spanish and Portuguese, allowed 

the classroom visit. A third instructor was a Brazilian female graduate student in the 

graduate college interdisciplinary program of Second Language Acquisition and 

Teaching. She was teaching both a Portuguese 325 section and a Portuguese 425 section. 

To increase the chances of participation of the study, I visited both her 325 and 425 

sections for participant recruitment. A total of four classes were used for recruitment 

102(1), 325(2), and 1-425(1). 

 During the class visits, I informed students about the study and explained it was in 

regards to multilinguals identity and social network sites use. The “The University of 

Arizona Consent to Participate in Research” form was shared with the students in each 

classroom. This form includes the purpose of the study and expectations of participating 
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in the study. Before leaving each classroom, students had time to ask questions and sign-

up to participate in the study by sharing their name and email address. 

An email was sent to all interested students that included the not regarding the 

main requirement for participation, which was to have studied both Spanish and 

Portuguese. This email brief description of the survey as part of a larger research project 

“views multilinguals language practices through conversations on social network sites 

such as Facebook, Instagram, and Twitter.” The short description was followed by a link 

to the questionnaire. In response to this email invitation to participate in the study, ten 

students completed the survey. A follow-up email was sent to each of the 10 participants 

inviting them to participate in an interview. Four participants participated in an initial 

interview and approximately a year later all four participated again in a follow-up 

interview. Each participant also requested me as a friend on Facebook and added me to 

any inactive social media sites they participated actively or not. Of these four 

participants, three were selected as focal participants in this dissertation study.  

 In addition to focal participants there was participation of secondary participants. 

Pseudonyms were used for identified secondary participants (interlocutors). Secondary 

participants are those who appear in the Facebook exchanges with the focal participants. 

Consent was requested of secondary participants via their connected focal participant. 

Following IRB protocol there was no cold contact to potential participants. Each focal 

participant reached out to each identified secondary participant with the study 

information. The information they were encouraged to share included the nature of their 

participation in the study, contact information for the principal investigator, and a note 

that their participation was voluntary. The interlocutors were able to respond directly to 



 

79 

each of their related focal participants to confirm their participation or not. Once a 

secondary participant confirmed their participation they were sent a Google Form 

reiterating the study information.  

 Accounts of focal participants are all private to outsiders and semi-private to each 

of their Facebook friends. All names of participants, both focal and secondary, were de-

identified to maintain anonymity. In addition, all images of participants were blurred.  

3.3.2 Focal Participant Selection 

The four participants that participated in both the questionnaire and interviews were all 

students who studied both Spanish and Portuguese at the University of Arizona. They all 

began their studies at the university the same semester, Fall 2012.  By the end of the data 

collection, one common experience these students shared was that they had all studied 

abroad in different Spanish speaking countries. During the organization of the data, the 

data highlighted that 3 of the 4 participants also worked abroad during their sojourn in 

Latin America. Two of the study abroad programs included a volunteer work program, 

and one participant’s work abroad experience was sought out by the student himself. 

Working abroad added to more interactions with local native Spanish speakers. The 

opportunity to interact with Spanish native speakers gave students an extra designated 

setting to be immersed in the target language. Due to the extra Spanish immersion setting 

encountered for those who also worked abroad, I decided to exclude the fourth student 

participant from this dissertation who did not work abroad during his study abroad. 

Coincidentally, the excluded student was also the only of the four participants who had 

studied abroad in Spain.  

 The three focal participants, 2 females and 1 male, had some similarities and some 
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differences in their paths in language learning. The three cases represented in this 

dissertation show the diversity and similarities that exist across our Spanish and 

Portuguese language learners. They are examples of students excelling in not only their 

language learning but also in their investment of the languages they choose to study. In 

Tucson, Arizona, these students represent three kinds of Spanish language students: 

second language, heritage (mother tongue), and native-heritage.  

Table 5. Focal Participants’ Languages and Demographics 

Pseudonym Brenda Lago Ximena Robles Joe Pisano 

Gender Female Female Male 

Age 17-21 18-22 17-21 

Ethnicity Mexican American Mexican American Italian American 

Native Language English Spanisha English 

Spanish 

Type of Learner  HL 
(2nd generation) 

L1-HL 
(1st generation) 

L2 

First Class at UAb Basic - 325 Heritage - 253 Basic - 325 

University Study 
& Work Abroad 

Antigua, GT 
2nd Fall (2013) 

Oaxaca, MX 
3rd Summer (2015) 

Buenos Aires, AR 
2nd Fall (2013) 

Portuguese 

Type of Learner L3 L3 L3 

First Class at UA For Spanish 
Speakers - 305A 

For Spanish 
Speakers - 305A 

For Spanish Speakers 
- 305A 
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Note. a Ximena did not report a native language in her questionnaire (she answered 
advanced for both Spanish and English). Based on the interview data, she identifies as a 
Spanish native speaker. b UA represents the University of Arizona. 

 During the learners’ first and second interviews I asked them for a preferred 

pseudonym. Brenda and Ximena had no preference, I made the suggestions for these 

names and they approved them. Joe was open to sharing his information including his 

real name, since he preferred to use his real name I kept his first name and changed his 

last name, as seen in Table 5. The table also provides demographic and language 

information for each of the focal participants. In the questionnaire and interviews the two 

female students identified as Mexican American and the male participant identified as 

Italian American. In completing the questionnaire students reported their ages, Brenda 

(19), Ximena (20), and Joe (20). Four years of data was collected from Facebook and 

other social platforms; Table 5 shows the age range corresponding to the students were 

during this period. 

3.3.2.1 Ximena 

 Ximena, a second generation Mexican-American born and raised in the 

southwestern United States in the states of Arizona and California. The university may 

not be too far from home for Ximena, but it has changed her language and cultural 

environment significantly. She came from high school experiences where Spanish 

language and Mexican culture were a norm and her group of friends were Spanish 

speaking and Mexican or of Mexican heritage. At the university, not so much. She has 

adjusted and found ways to make a less home like place for her a space to belong. She is 

adamant that forgetting her language will be forgetting her people, and to not let this 

happen, she found a space that welcomed her language: Spanish as a Heritage Language 
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courses. Facebook also provides a safe haven to keep connecting with her family and 

friends both in Mexico and U.S. It is a place to share her interests in social justice, Latin 

America, and her roots. Her interest in Latin America, including her love for Brazil, is 

what led her to study Portuguese. 

 She grew up speaking Spanish at home. When questioned about her not 

identifying a native language she said she would consider Spanish her first language. 

However, it was hard for her to identify it as so because she did not feel Spanish was as 

proficient as the Spanish of someone who grew up in a Spanish speaking country. In this 

study, Ximena is like many Spanish heritage students in the U.S. whose first language 

was Spanish but as time went on English dominated their formal education and the 

academic Spanish needs “refinement”. For this reason, I have designated her as a native-

heritage speaker.  

3.3.2.2 Brenda 

 Brenda was born and raised in northern California to California natives with 

diverse cultural roots, Ireland, Norway, and Mexico. Although her paternal side of the 

family cultural roots from Ireland, Norway, and Mexico. Although her paternal side of 

the family includes her Spanish-speaking father, Spanish was not spoken in her home. 

Her first full experience with Spanish was in middle school. While in a Spanish class in 

high school, she discovered how much Mexican culture was present in her life even 

though Spanish language was not so present. She made it her duty to learn Spanish as she 

always thought it was so cool how people could speak foreign languages comfortably. 

After visiting and meeting her family in Mexico for the first time, she was so glad she 

studied Spanish. Once she came back to the U.S. they all friended her on Facebook and 
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send her messages in Spanish. Plus, her grandparents get excited that she can now talk to 

them in Spanish. She began learning Portuguese because it was similar to Spanish and 

she thought it would be a good start to becoming multilingual. 

3.3.2.3 Joe 

 The third student participant, Joe, is easygoing and outgoing, language loving 

individual from Arizona with Italian roots. He has found a way to get involved with 

languages both online and offline. He began taking Spanish in middle school because his 

mother believed it would be a good choice to help him in the job market later in life. 

Somewhere along the lines he found himself talking Spanish when playing soccer with 

Spanish speaking peers and by senior year in high school he was a Spanish tutor on the 

language learning site Verbling. As a Spanish major, he began taking Portuguese and 

really just could not get enough of learning about languages, dialects and culture. In order 

to expand his horizons, he changed to a major that allowed him to pick the language and 

culture classes that better suited him. Including choosing the best travel destinations to 

diversify his language learning and language teaching.  

3.3.2.3 Differences and Similarities 

In Table 5, each students’ background for each of their target languages at the 

university is shown. Both Ximena and Brenda are heritage language learners of Spanish 

but they have distinct history’s that represent the complexity and diversity of heritage 

language learners and speakers. Ximena took Spanish in high school and grew up in a 

Spanish speaking household and community. Seeking a community of Spanish speaking 

Latinos like she had in high school, she selected to take the Spanish heritage language 

track at the university. She was placed in Spanish 253, the last course before the first 
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Spanish upper division course at the university. Based on her self-reporting of language, 

by the time Ximena started college, she was considered an acrolectal speaker (see Table 2 

in Chapter 2). 

As mentioned, Brenda did not grow up with Spanish in her household and began 

learning the language in middle school. Based on Polinsky & Kagan (2007) and Brenda’s 

report of her language progress, Brenda went from basilectal speaker to a mesolectal 

speaker from middle school to the time she began college. She took the AP exam for 

Spanish and was able to skip straight to the first upper division Spanish course, 325. 

Brenda chose the basic language track for Spanish as she did not feel comfortable with 

her Spanish pronunciation to be around native speakers of Spanish. 

Joe and Brenda have similar paths in learning Spanish except Joe is a second 

language learner of Spanish. After high school he was also placed in Spanish 325 at the 

university. Both Brenda and Joe studied abroad during their sophomore year, the 2nd Fall 

of their university careers. Ximena studied abroad closer to completion, the summer 

between her junior and senior year. 

All three participants had visible networks on social media both local (e.g. 

university) and transnational (e.g. other countries), as seen in Figure 2. Their social media 

networks are representations of connections they have made and had with people since 

their social media trajectory began. Their more frequent contacts in are located in the 

west coast U.S. and Spanish speaking countries. 
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Figure 2. Representations of Main Social Network and Places of Participants 

 This study takes a closer look at the use of Facebook by these multilinguals. A 

snapshot of their use of Facebook is shown in Table 6. Ximena’s family ties and Spanish 

used were mainly from family in the southwestern U.S. and northern Mexico. Her 

communication with friends was usually in English. Most of her friends were from the 

university or from her high schools. Brenda’s communication on Facebook was primarily 

in English. After visiting her paternal family in Mexico, she began to respond to their 

Spanish comments in Spanish. Other Spanish use by Brenda was reserved for private 

messenger conversations, mainly with a Guatemalan work colleague she had while 

participating in her study/work abroad program. Her family resided in northern California 
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and all communicated in English on social media. Joe’s main networks were in Arizona 

but thanks to his English teaching online and his blog he had made friends in other 

countries. 

 Facebook was selected as the principal context for this study because the 

participants reported using this platform more than any other ones. However, some of the 

other platforms such as YouTube, WordPress, Blogger and Pinterest were a good 

additional source of information. Although the students did have accounts for twitter and 

Instagram they did not really use them frequently or at all. Other tools mentioned in our 

conversations, but data was not collected, were WhatsApp and Snap Chat.  

Table 6. Overview of Participants’ Social Media Use 

Pseudonym Brenda Lago Ximena Robles Joe Pisano 

Most Used Social 
Media Sites 

Facebook, Blogger Facebook, Pinterest Facebook, WordPress, 

YouTube 

Most Used SNS Facebook Facebook Facebook 

Facebook Visits Daily Daily Daily 

Facebooks Posts 
(4 years) 

83 275 389 

 Facebook posts represented in Table 6 were based on participants’ status updates, 

shares, and check-ins; comments were not counted in these tallies. The selected posts at 

times included emojis, status emoticons, videos or images. The participants visited 

Facebook on a daily basis yet did not necessarily post (these will refer to status updates, 
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shares, and check-ins of participants) anything for their network. Table 6 shows that in 

the span of 4 years the 3 participants differed in how active they were initiating posts. 

These students also stayed in touch by liking, commenting or sending private messages 

on the messenger, which Table 6 does not quantify.  

3.4 Data Collection 

The purpose of this study is to document students’ use of their multiple languages on 

Facebook and to consider their identity representation on the popular social media 

platform. Data for this study was collected through various means including the methods 

to collect information directly from the participants. Pavlenko & Lantolf (2000) inform 

that having first-hand accounts of the language learning experience fosters a more 

thorough understanding of the acquisition than an analysis based solely on observations.   

 

Figure 3. Flow of Data Collection 

 For qualitative (interpretive) research such as this current ethnographic case study, 

Questionnaire 1st Interview 2nd Interview 

Participant Observation 

Selection of Facebook Posts  
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the most important data collection method is participant observation (LeCompte & 

Preissli, 1994, p. 8). Participant observation occurred within the Facebook environment, 

other social media platforms and on occasion offline. In addition to the observation, an 

initial questionnaire, two semi- structure interviews (one included narrated screen 

capture), and collection of pages of Facebook activity was collected. Figure 3 shows the 

flow in which the data collections occurred. First the questionnaire was distributed. Once 

the questionnaire was collected, interviews were prepared for those participants wishing 

to continue in the study. During that first interview, participant observation and selection 

of posts began for each student participant. These were a continuous process until the end 

of the study. At the end of the study, there was a second interview with each of the 

participating students. Multiple data collection strategies were implemented for 

triangulation to have a more valid research outcome. 

3.4.1 Questionnaire 

The first data collection method was an online questionnaire. The “Multilingual 

Questionnaire” was used as a means to collect basic biographic information as well as 

self-reported language use and perceptions (see Appendix 1). The questionnaire compiled 

information such as demographics, family origins, language history of the students, 

current and past language courses taken, why students have taken other languages other 

than English, and what languages they use in certain scenarios. It also included questions 

about social media use including questions of language use on Twitter, Instagram and 

Facebook. The pre-established criteria included marking interest in a follow-up interview 

in the questionnaire. Most participants were recruited from Portuguese classes, therefore 

in order to be invited to an interview, students should have also indicated they were a 
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Spanish L1, HL or L2 speaker, and reported to currently have an active SNS 

membership. A total of 10 participants participated in response to the questionnaire. The 

questionnaire was conducted in a digital form via Google Forms to collect and organize 

data received more efficiently.  

3.4.2 Interviews  

Selected through convenience sampling, a focal group of participants were 

selected to complete two follow-up interviews. The in-depth phenomenological semi-

structured interviews were adapted from Seidman's (2006) model of three interviews to 

include narrative inquiry (Conelly & Clandinin, 1990) based on the participants' profiles. 

Each interview was dedicated to something different; in Seidman’s model the first 

interview is based on past experience, the second on present experience and the third puts 

the first two interviews into perspective to have the participant express the individual 

experience with the phenomenon. The interviews semi-structured design allows any new 

arising relevant topic to be introduced (Seidman, 2006). For this study, the suggested first 

and second interview were combined.  

There was a total of two interviews per participant. The first interview took place 

in Fall of 2014 and the second interview in Fall 2015. Both the first and second 

interviews were one-on-one interviews between the principal investigator and the focal 

participant. 

3.4.2.1 First Interview, Screen Capture Narrative of Social Media Use  

During the first interview, students were asked to think of any content they had in 

Spanish or Portuguese language or related to those cultures. Each student then identified 

different posts, comments, shares, or private messages they found to be related to each 
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language or culture. A screen capture of each participants SNS activity was recorded 

using QuickTime Player. The screen capture includes a voice recording of the student 

accounting for different posts. The focus of the first interview was to capture the 

participants' experiences, perspectives, and situational backgrounds of their SNS 

community participation (see Appendix 2).  

3.4.2.2 Second Interview, Reflections 

The second interview was scheduled approximately 10 months after the original 

interview. In this interview, the participant had an opportunity to share any updates. Each 

also had an opportunity to look at the selected posts thus far. Each student provided 

insights to some of the selected posts. Notes were taken after each interview to record any 

thoughts or observations by the researcher. The option of language choice English, 

Spanish or Portuguese was left open but first interviews were initiated in English and 

second interviews were initiated in Spanish (see Appendix 3).  

3.4.3 Observations of Social Media 

Before proceeding to students live profiles across social media platforms, my first 

step was to watch and listen to each of the recorded screen capture narratives. I also 

printed out the questionnaire responses to have more readily available when listening to 

their accounts. After I felt more familiar with each student and his or her network I was 

ready to begin the real-time observation. The second step was to double check I received 

and accepted friend requests sent by the focal participants to my own personal Facebook 

account. The invitations were sent during the first interview.  

 To begin the data collection and observation, I followed the Discourse Center 

Online Ethnography (DCOE) methodology seen in Table 7.  
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Table 7. DCOE Guidelines Part I 

Practice-derived guidelines for systematic observation 

1) Examine relationships and processes rather than isolated artefacts 

2) Move From core to periphery of a field 

3) Repeat observation 

4) Maintain Openness 

5) Use all available technology 

6) Use observation insights as guidance for further sampling 

Note. From Androustsopoulos, 2008, p. 6. 

 In the systematic observation of the Facebook accounts, I first began the real-time 

engagement by visiting all the accounts participants reported they had. I went into their 

accounts almost on a daily basis to see if they had posted any new content to their 

timeline. Participants' profiles were explored to compare and contextualize what 

participants report in interviews. Two participants had blogs that they maintained during 

parts of their language learning experience travelling or studying abroad. The blogs they 

kept were shared as status updates on their Facebook timeline. These included writing of 

anecdotes from their time abroad as well as observations.  

 The blog entries were collected a supplemental data and were also reviewed for 

their use of languages and expression of cultural experiences. The posts were collected as 

PDF documents and then screen shots were taken of the posts I found relevant to this 

study. I slowly narrowed down the focus of the posts using field notes and reflections that 

guided me to the creation of appropriate initial questions for the second interview. The 
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inclusion of interviews added to the diversity participation by each student as encouraged 

in the DCOE (see Table 8). 

Table 8. DCOE Guidelines Part II 

Note. From Androustsopoulos, 2008, p. 6. 

 Observations of language use, language choice, and identity representations were 

noted commencing from 1 semester prior to each participant’s first contact with the 

Spanish classroom at the university level. They all began their university careers with 

Spanish classes. Based on that my focus was to observe their language use throughout 

social media their last semester in high school through the beginning of their senior year 

at the university. The total range of the data is approximately 4 years per student. 

Through my observations I confirmed Facebook and participant status updates would be 

the site of study. 

Practice-derived guidelines for contact with Internet actors: 

1) Contacts should be limited, non-random, and include various participation 

format 

2) Pay attention to the initial contact 

3) Formulate and customize interview guidelines 

4) Confront participants with (their own) material 

5) Seek repeated and prolonged contacts 

6) Make use of alternative techniques whenever possible 



 

93 

3.4.4 Collection of Facebook Posts 

Due to the nature of this language study, posts that were related to or 

representative of the target languages and cultures were extracted from Facebook in a 

PDF document format. Because of extensive amounts of posts per student, each 

document was saved by student and the calendar year. The three participants generated 

thousands of pages of Facebook data once converted to an offline PDF document. After 

observation of all participants’ social media use, Facebook was narrowed in as the main 

platform used by all participants.  

The collection of activity from each participant’s Facebook wall (timeline) 

included original status updates and comments from the students, which may contain the 

use of more than one language and other semiotic resources such as emoji, images, and 

videos. There is also reference to other communication sources such as Facebook private 

messages, blog posts, Pinterest boards and were used for those friends and family 

members names or their names were omitted.  At the end, the content selected to share in 

this study is primarily posts initiated by the students. Comments in Facebook to others’ 

posts and posts outside of Facebook are used as supporting data. For each Facebook post 

selected, Fotor was used to blur out images and change the names to the participants and 

their interlocutors.    

3.5 Researcher: Me, My Connection 

In this section, I share my language history as a means of transparency of in this study. 

To better understand my interpretations in this study I disclose my personal background 

and journey that inform my work in identity.  
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 Languages and dialects have had a presence in my life since early age. I grew up 

with a primarily Spanish speaking Salvadoran mother and a sister, three years my elder in 

Southern California. The age difference between my sister and I gave her the time to 

learn English at school and share it with me before attending any formal instruction in 

any language.  

Family has always been an important part of my life and a representation of who I 

am. Most of my family has remained in El Salvador with no intention of coming to the 

U.S. This fact led to other similar families in southern California connecting with my 

mother, sister, and me; and together we formed and grew our own “family network.” My 

family includes members that are not actually related to me or anyone else in the family. 

It is people my mom had met at work; the doñas, and muchachos who rented out 

bedrooms in the house we ourselves rented; and the parents of the kids my mom babysat, 

which were many of them. Or at least it felt like it at the time. My family is, or maybe 

was, dominant in Spanish. English was saved for the workplace environment, as needed, 

and for the children, English was used at school. Church, TV shows (R.I.P. Sábado 

Gigante), and most social activities were in Spanish. The music at the parties was, if at 

all, maybe 1% English and the rest cumbias, salsa, merengue, rancheras, and rock en 

español.  

Southern California provided a special place (thanks in part to Mexican 

immigration) for our Spanish to continue growing. Our language and culture brought us 

together, even if it was not from the same national origin. I have family from Costa Rica, 

Dominican Republic, Mexico, among other countries. Our friends were not just limited to 

those of Spanish speaking roots, it was a multicultural, multilingual place, even if my 
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“family network” reflected a Spanish space. Although multilingualism was reflected in 

our environment, Proposition 63 entered into effect in California in 1986, introducing 

English as the official language and changing certain dynamics of language use and 

education. I cannot really state what effect it did or did not have on my language use, but 

I like to think it did have an impact since my education was only temporarily 

(transitional) bilingual and Spanish was later just an option. 

Our neighborhood, La Fabrica, was composed of a mix of Mexicans, Mexican-

Americans and White-Americans. In order to stay with my sister and I until I began 

school, my mother became the neighborhood babysitter for most of the Mexican and 

Mexican-American families. Most or all were primarily Spanish speakers like our 

parents, with the exception of the words and phrases we would learn from the older 

children such as my sister. I remember we would hear them say things in English and 

would repeat the words. However, pronunciation was not my forte. I recall one specific 

instance when we were in the back of a pickup truck on our way to a church event: 

Older Boy: Shut up [ʃʌt ˈʌp]  

Me: “Chatap” [tʃatap] 

Older Boy: She said chatap. (with laughter) 

I will not forget the feeling of not knowing what I did wrong. It sounded fine to me. I 

kept trying and he just kept saying I was wrong and continued laughing. Since we were 

primarily Spanish speakers, the younger kids were as confused as I was. 

Spanish was a whole other area of “What are you saying?” or “Do you mean?” 

The words other neighborhood children used were sometimes different and sometimes 
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the same as what my mom, sister and I used. The simple things began to be important to 

know both in our way and their way. We were by far outnumbered.  

My first trip to El Salvador was when I was 4. I do not remember the details 

besides not wanting milk because there was a cow printed on the carton. I could not 

believe milk in the U.S. also came from cows. Especially because in El Salvador our milk 

was always heated before being added to our cereal. That is not how I ate my cereal back 

in California, so the cow had to be the difference. Right? Anyhow, besides that vivid 

memory I remember seeing a lot of military uniforms, which I had not really been 

exposed to back in California. Although we did not have much in the U.S. I was aware 

there was less for options for us in El Salvador. I did not understand why everyone 

wanted to play with my star shaped slinky; couldn’t they just go buy one? 

Back in California, my sister and I continued school and my mom began working 

at a hospital. The teaching I received in pre-school is blurry as I really do not remember 

or know if we were taught in Spanish or English. However, in kindergarten we were 

separated in groups, Spanish speakers and non-Spanish speakers. Our activities were 

composed of some activities with English speaking students and some activities with a 

Spanish speaking teaching assistant. I think the kids that spoke other languages were 

immersed with the English only children. 

This continued in first grade as well; although, at this point it was optional to be 

separated from the other kids. It was up to our parents if they wanted us to continue 

learning Spanish or not. The English-only movement had reached our schools and 

warned our parents how detrimental it would be to keep us in a bilingual program. My 

Costa Rican godmother agreed but thankfully my mother did not and kept me in a 



 

97 

transitional bilingual program. It was 5 of us in this program, where it could have been 10 

or 15 easily, just in my classroom. The teaching assistant continued to work with us 

teaching us vocabulary words, reading and writing in Spanish during the time class 

worked on other subjects in English. 

At this point my Costa Rican godmother was living with us and with her 

daughter. The rule for all of us was to speak Spanish at home and English at school. 

Besides my participation in a bilingual program, both my sister and I had friends at 

school that we spoke Spanish with during lunch and recesses. But my godmother’s 

daughter did not have Spanish speaking friends at school. Sheonly had Spanish at home, 

which affected her Spanish use at home.  She primarily spoke to us in English with a few 

words of Spanish here and there. Our moms were at work most of the day so there was no 

enforcement of Spanish when my godmother and mom were not home. I remember she 

would have gender agreement errors and my sister and I would try to help her, “No es la 

papá. Es el papá Facebook la mamá.” Eventually she just spoke to us only in English.  

After completing the first grade, money was just not enough for my mom to have 

us with her. She sent my sister and I to live in El Salvador with her mother and our older 

sister, who was born there. We enrolled in school in El Salvador and were the only 

students who did not wear uniforms because it was not worth the money as school ended 

in October. That was only one of the things that made us stand out. The main factor was 

our language. We had words people had never heard. Words in Spanish and words in 

Spanglish. Playing with our cousins always ended in us being made fun of for something 

we said. They would tease us, “Dijo wacha. ¿Qué es eso?” with more laughter. Then we 

would explain, it is just another word to say “Mira,” like it mattered. 
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We were there for a little under a year. I look back at that time and appreciate 

having had that experience. We were surrounded by family, which to this day we do not 

have much of in the United States. But we also experienced lock-downs and curfews. We 

had to be indoors by 6pm. The trucks full of military would make their rounds to make 

sure people were off the streets. I remember rushing to an aunt's store a couple doors 

down to buy something quick for my grandma. I never asked what would happen if I got 

caught.  

When we came returned to the U.S. from El Salvador, it was towards the end of 

second grade for me. I went to the same school I was at before leaving. I was put in the 

classroom with most of my peers from first grade, mostly likely because my mom put me 

in transitional bilingual again. However, in a mystery to me to this day, I was treated like 

a child who had just immigrated and knew zero English. At the same school! 

I was a very quiet and shy student, so they must have thought I did not respond 

because I was a Spanish speaker only. They gave me less work than the other students 

and let the teaching assistant help me individually when it was English language work. 

Even my peers tried to tell the teacher I knew English but they just thought they were 

jealous of the attention. I continued being quiet and I got less work. Eventually I said 

something in English and they were shocked. Yes, shocked by my English. A student 

explained that he tried to tell them I knew English as I was in his class the previous year. 

They questioned why I never told them, I said they never asked. That was the last year of 

our transitional bilingual program for our class.  

At this point I began watching more cartoons in English. I would still listen to 

music primarily in Spanish and some weekend TV in Spanish, as well. If my mom let us 
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watch a novela (a Latino soap opera), she would make sure we would cover our eyes in 

the kissing scenes. There were novelas not only from Mexico, Colombia, and Venezuela 

but also Brazil. My sister loved everything Brazilian their soccer team, Xuxa, novelas and 

their language.  

We began going to the library and checking out audio on how to learn Portuguese, 

the only option was “Continental Portuguese” or in other words from Portugal. I would 

do it mostly to be like my sister as I really wanted to learn German or Italian, which were 

my teams of choice in the World Cup. My sister and I selected the countries we were 

interested in by their languages and no one objected because we did not did not grow up 

around a lot of sport fans.  

Portuguese had been put on hold for a while, and French became my sister’s 

foreign language in high school and I followed. I took almost a year of French in high 

school before our French teacher got fired and I transferred into a Spanish for Native 

Speakers course. That was the first time I realized I knew more about Spanish than my 

friends. Most could speak fluently and others spoke some words here and there, but no 

one really knew how to read or write it. I remembered accent rules I was not aware I 

knew, mainly because I remembered the spelling of vocabulary words I learned in early 

elementary school. I fulfilled my language requirement and left Spanish at that.  

My Mexican step-father (dad), in brief, has been a great influence in the culture 

and language in my life. We did many of our family gatherings with his family and we 

also traveled to Mexico with him. His family spoke both English and Spanish, not just 

Spanish. But when I would go to the rancho in Mexico and come back talking a little 

more norteña, it was always amusing to my classmates how my accent could change in a 
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month or two. My biggest influences in Spanish were from El Salvador, Mexico, Costa 

Rica, Dominican Republic, and later in life Spain. To this day people that guess where 

I’m from based on my vocabulary and accent are mostly wrong. 

Unknowingly, somewhere from elementary school to my college years, there was 

a shift in my languages and the transition from Spanish to English was completed. 

English-only advocates would be proud, although it may have taken longer than they 

would have liked. The exactly where and when this happened is a mystery.  

In community college, I took two semesters of French and then decided I wanted 

to do Portuguese, although my professor discouraged me from changing languages. I 

should have fully listened. I did neither French nor Portuguese. Instead, I took an online 

Spanish class and a face-to-face class taught by a professor from Portugal. I had decided 

to minor in Spanish.  

One day I was invited to join a web site called Friendster. No one really knew 

much about it, we all just knew we could post a picture, we had circle of friends, and if I 

remember correctly, it allowed us to leave public notes of some sort to our friends. It has 

been a while. This was when I noticed my network had changed. The networks I had on 

Friendster were a whole different world from my family network. The reflection from 

my everyday life did not match, or did it? I was so confused. I was very proud of being 

latina, chicana, hispana, or whatever other label people associated with having family 

from a Spanish speaking country. But my language and culture were not reflected at all in 

this new space.  

As time passed MySpace emerged leaving Friendster behind and adding more life 

to the social network sites environment. I wondered when my family in El Salvador and 



 

101 

in Mexico would jump on. I was not expecting aunts or uncles, just like I did not envision 

my mom and step-dad to be on there, but what about my cousins? What about the family 

I grew up with? What about my language? My space on and offline was now largely 

composed by my current peers, my college classmates or Greek life brothers and sisters. 

And the language was English.  

Meanwhile in college, Spanish classes were fun and full of cultural trivia, but 

nothing caught my attention until like my first linguistics course at the university. That is 

the moment when Spanish became my major. Everything I had learned about languages 

and differences started to make sense. There was no one language, no one dialect, no one 

set of words that would ever make sense because they were all valid. My mom and dad 

arguing about “así no se dice”, “se dice así” proved to have validity on both ends.  

I took a job in Spain after college. My exposure of Spain was made of a month I 

had spent there the previous year and that my advisor was Spanish. I was by far more 

prepared for the initial shock of language difference than friends who had no prior 

experience with the language and culture. But it still felt harsh at first.  

By the time Facebook came along, I was not the biggest fan of sharing much 

about my life on social network sites. The drama and the gossip were just not what I 

wanted. Yet, living in a different continent made me find a new way to embrace this 

space. I could share pictures with those I was meeting along the way of my travels. And 

more importantly I could stay connected to those who remained “home.” Living and 

exploring a Spanish speaking country gave me a reason, maybe I just needed one, to 

practice my Spanish. My language was back!  
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Or so I thought. All of it, English, Spanish, Spanglish, a little bit of this and a little 

bit of that. I had a place to express myself with my new circle of friends that were also 

using these languages. However, this did not come easily. In Spain, every now and then, 

a Spaniard would criticize our not so Spain Spanish. It did not bother me much in person, 

but when you post online you leave a mark. I did not want to be bothered with being 

corrected in writing as it was feedback from a language instructor. The space became less 

free to roam with native Spanish speaker roaming eyes. Who knows if anyone would 

even say anything, but I chose not to give them a chance. 

While I did not want to “improve” my Spanish while living in Madrid, I did want 

to revisit learning Portuguese. In Madrid, I was taking night classes at a local language 

school and had two instructors from Lisbon. I travelled to Portugal a few times and fell in 

love with the country and people. Years later, I had a similar experience when I studied 

Brazilian Portuguese as a graduate student. I eventually would get to experience study 

abroad in Brazil. The people were as sweet as their language sounded to me. It is a 

welcoming factor that has not duplicated in all countries for me. Plus, being in Brazil 

immersed in Portuguese highlighted language barriers and identity markers I had not 

noticed before. This led to my interest in studying identities. 

Going back to the beginning of my graduate studies in New Mexico., I learned 

about language learning in social network sites. One of the first Spanish classes I taught, I 

teamed up with my friend and colleague so she could collect data for a class research 

paper of Facebook used in the classroom. We gave them assignments to complete and 

encouraged them to create a separate account from their own. The scenario seemed 

unnatural and when you saw the big picture, it was not representative of a social network 
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site. The exchanges could easily be recreated outside of a social network site 

environment. The students completed the assignments just fine but were a bit curious 

why they were doing this course work on Facebook. This was a class, an academic 

project invading in a non-invasive way one of their typical social environments. Their 

academic identity was not always connected to the rest of their life, and their Spanish had 

not reached a part of their life in which they considered it part of who they were. 

There are a considerable number of factors in how this investment may occur. 

Making the experience is unique to all. As a lifelong student of Spanish and English; 

excited student of Portuguese and French; and Spanish teacher; social media has finally 

reached a point where I am able to see and use more than just English. It has reached a 

point where maybe I cannot visit friends in Brazil, Spain, Puerto Rico or family in El 

Salvador, but I can reach them and see them in this environment. This leads me to think 

that maybe working backwards by researching digital identities of multilinguals and their 

language use, we can help build a more pedagogically sound practice in incorporating 

social media, and more specifically social network sites into the language classroom. 

Although I do not often initiate conversation in social media platforms, I 

appreciate that now my online social networks are a better representation of my offline 

multicultural, multilingual communities. My languages and cultural influences are 

accounted for throughout images, videos, and posts. It took a while for my news feed to 

represent this diversity, but social media, and particularly social network sites have 

brought together all sorts of local and global connections, languages and cultures into one 

space online.  
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 This topic is of personal interest to me as I continue to have my own experiences 

in which my actions with language produce or construct my identities. In this study I 

want to know more about language learner identities in HL, L2 and the L3 on Facebook. 

A descriptive case study (Merriam, 1988; Yin, 1994) allows the researcher to act as a 

participant and not just an observer. More specifically, the researcher is a participant 

observer (Wolcott, 1999). In this study, I, the researcher followed a participatory 

framework that allowed me drawing each case study portraits to share the position and 

experiences in relation to the subject. As a portraitist, it is important to include my 

background as it may contribute to the portrayal of the participant. By sharing my history, 

I hope to highlight any possible biases that exist. I found it important to get to know each 

one of my focal participants in this study. For that reason, an ethnographic case study 

methodology was used to guide the data collection and analysis of this study.  In the next 

section, I describe the data analysis in detail. 

3.6 Data Analysis 

In this study, I use an interpretative case study methodology (Erickson, 1986), and 

discourse-centered online ethnography (Androutsopoulos, 2008) to complete data 

analysis. Data (i.e. questionnaire responses, recordings, field notes, Facebook timelines) 

was collected through multiple methods in an effort to increase accuracy and validity 

through triangulation. The data from multiple sources was first reviewed individually and 

then in coordination with one another to identify patterns to discuss each case as a 

portrait. 

 To begin, questionnaire responses were reviewed prior to the first interview in 

order to select participant responses as content for initial questions and also to ask for any 
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further information of recorded responses. Selected data was related to the proposed 

research questions and the information was closely related to their language learning 

experience in and out of the classroom. The first interview was recorded using 

QuickTime Player and included both screen capture of their social media posts and audio 

of the interview. After the first interview a PDF version of each participants Facebook 

timeline was saved and printed by year. The printed version of each year was used to 

mark up each discussed post in the first interview plus any additional posts that 

referenced Latino or Brazilian culture,  or that included Spanish or Portuguese languages.  

 During the span of time between the first and the second interview, I revisited 

each participant’s profile for any updates and for observations. The first interview was 

uploaded to YouTube as a private video and points of relevance to language, culture and 

social media were identified and logged by their timestamps. I went back to these points 

and extracted interview quotes from the YouTube English auto-generated captions. The 

captions were revised to match what was said in the original language(s) creating 

transcripts of the relevant quotes from students. An initial profile for each participant was 

created by including responses from the questionnaire, excerpts from the recordings, and 

screen shots from the Facebook timelines. Preliminary patterns of L2/L3 use and L2/L3 

cultural references were used to divide content.  

 The second interview was an audio file and was also uploaded to YouTube as a 

private video. As with the first interview, points and timestamps relevant to language, 

culture and social media were coded. The YouTube English auto-generated captions were 

edited into transcripts of the selected points to their original language(s). Those points 

were added to each of the initial profiles. Once all interviews were reviewed, they were 
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also divided by background, language and significant events in relation to identity and 

language use.  

 Once the information from the questionnaire, notes, Facebook posts and 

recordings were organized, a tally was started for each participant to account for the 

language use of L1, L2, and L3 in their Facebook initiated interactions. There was a total 

of four years tallied of Facebook posts. Initiated interactions included posts such as status 

updates, check-ins, video shares, photos, and album. Some of these different types of 

posts allow language to appear within the shared content and again if a caption is added. 

Within these types of initiated interactions additional content also allowed messages to be 

transmitted such as textual images (e.g. memes), emojis, status emojis, hashtags and 

GIFs. If any of the study’s languages appeared in any part of the post it was tallied as 

either the one language, or multilingual identifying the two or three languages. Some 

shared posts were left out as they did not have any language, and example is a photo with 

no text and no caption. 

 To continue with the second set of the DCOE guidelines (see Table 8; Part I see 

Table 7), participants were presented with the data collected and a summary of their case 

study after their second interview. Dixson, Chapman, & Hill (2005) describe the notion 

as "the portrait is created through sifted negotiations between the portraitist and the 

participants” (18). This is important as students were able to provide their insights about 

their Facebook posts. With the help of the participants and recursive analysis, I looked at 

the main audiences these participants directed their posts to. Following an item and 

pattern analysis (Androutsopoulos, 2008; LeCompte & Preissle, 1994) I narrowed down 

the focus of the study. At the item level analysis, the big picture is to study language use 
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of multilingual undergraduate students on Facebook. To narrow the data down to this, I 

identified participants’ status updates and shares as the target data source. I had originally 

logged for each of these occurrences that appeared and the combination of each of those 

with others. Within the type I also coded what language or languages were used. To add 

focus, certain types of posts were grouped together, for example textual image shares 

were counted as a regular textual status update. 

 After posts were sorted, I first asked, with whom did they interact? The main 

audiences/interlocutors were family, friends and classmates. It is a thin line between 

friends and classmates, and sometimes it only depends on the year of the timeline. 

However, to distinguish between friends and classmates the focus is put on the message 

itself. If there is an academic theme then it would be regarded towards classmates. This is 

not to discredit and say they only directed their attention to one group at a time. Posts 

were also identified intended to two or all three of the identified groups. Posts and 

transcripts were fully translated into English where necessary. 

 Within these three identified audiences I also questioned, was there a language 

pattern to the use of their linguistic repertoire? For example, how were Spanish, 

Portuguese, and/or English used in directing messages to certain groups? The question 

helped in identifying the patterns of cultural and linguistic representations, in particular 

with Spanish (HL vs L2) and Portuguese (L3) use. I analyzed each focal participant’s use 

of their languages performed through diverse linguistic and non-linguistic semiotic 

resources (De Fina, Schiffrin, & Bamber, 2006).  

 Each student has a different experiences and relationships with their languages 

and cultures. The themes created are similar but not exactly applicable from one to 
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another. To present each case in a common manner, each student’s respective chapter 

includes the student’s linguistic background, Facebook presence, their connections to 

Spanish and to Portuguese, and their study abroad experience. Ultimately, this primarily 

qualitative research study aims to present these case studies as portraits of the identity 

and language practices of three focal language learners acquiring a heritage, second 

language, or reclaiming their native language, plus learning a third language.  

3.7 Chapter Summary 

The three student participants in this study are unique individuals with a special 

investment for English, Spanish, Portuguese and a special interest in all languages and 

their cultures. They all have at least have the positive experience of studying and working 

abroad, and the importance of communication in more than one language. These portraits 

were created by reviewing their interactions on social media, looking at their 

representations of translingual identities, and following their language choices develop in 

the span of approximately three to four years. Each is a co-production with the learner’s 

input and voice. Each participant had a chance to share individual posts and talk explain 

the background stories. They also had a chance to review the selected posts. With their 

input the outcome of each portrait reveals three model language learners and global 

citizens. 

 This chapter describes the methodology implemented in this study plus a snapshot 

of each focal language learner. The next three chapters present an essayistic style 

ethnographic case study of each of the focal participants, Ximena (Chapter 4), Brenda 

(Chapter 5), and Joe (Chapter 6). In each chapter, the focal participant’s sociolinguistic 
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agency and communities of practice are observed to understand their language use on 

social media.   
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CHAPTER 4: XIMENA 

 “My family has champurado and menudo tonight, Facebook yo aquí en Tucson 
experimentando con albondigas Facebook butternut squash. ! ”  

―Ximena on Facebook 

4.1 Introduction 

This chapter presents the first of three ethnographic case studies of the language learners. 

In this portrait I describe Ximena’s background, language use on social media, and her 

experiences offline that provide context to what is reflected on her Facebook timeline. 

Her language and identity representations are examined through her Facebook posts, 

interviews, questionnaire responses, and observations of her social media. Ximena is 

connected to her Mexican culture and the Spanish language provides the key to keep 

building her connections to her heritage.  

 In this introductory section, I first provide quantified background data of 

Ximena’s language use and presence on the SNS Facebook. Second, I begin to tell the 

story of how Ximena and I first came together for this study. After this section, Ximena’s 

language history and her social media examples are woven together in her story. At the 

end of this chapter, I provide a section for discussion of Ximena’s communities of 

practice, translingual identity, and sociolinguistic agency. 

4.1.1 Ximenas’s Facebook Presence 

 Before I share Ximena’s story, I would like to set the scene by quantifying her 

social participation on the social network site Facebook. Table 9 shows the number of 

times she posted within the 4 years of the study. The data is ordered by calendar year and 

by the language or languages used in each post or share. Fall of 2012 was Ximena’s first 

year at the university. Each year represents an inclusion of Fall, Spring and Summer 
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semesters. 

Table 9. Ximena Total Facebook Posts 

Ximena Robles 2012 2013 2014 2015 

English 83 66 48 55 

Spanish  1 1 6 

Portuguese     

Two 
Languages 

3 ENa-SPb 3 EN-SP 2 EN-SP 7 EN-SP 

Three 
Languages 

    

Total Posts 86 70 51 68 

Note. aEN is an abbreviation for English language. bSP is an abbreviation for Spanish 
language.  

 Ximena participates on Facebook on a daily basis, mainly as a passive user (views 

and/or likes other’s posts and comments) and less frequently as an active user (initiating 

posts or shares). Based on the data in Table 9, Ximena actively participates on Facebook 

close to 19% of the time, in other words, close to once every 5 days.  

 In the data, there is no representation of Portuguese language in her social media. 

Ximena primarily posts in English, followed by Spanish and English in the same post, 

and lastly, she posts in the Spanish language. Her use of Spanish on its own increased in 

2015, specifically summer of 2015 when she studied abroad and the fall when she had 

returned. 
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 Ximena’s friends are a mix of family, friends and classmates. Ximena’s family 

communicates primarily in Spanish. Her friends are a mix of high school and college 

friends which she communicates in English. Based on her estimation of her “Friends” on 

Facebook, her friends are the majority in her network. Classmates is a tricky category but 

seemed important to have. Ximena has peers as “Friends” that she has had courses with at 

the university. She communicates with these peers mostly related to higher education or 

local Tucson interests. Her communication with her classmates is in English. 

 Before moving on to the next subsection, I first provide background information 

of how Ximena and I met and came together for this study. 

4.1.2 ¡A comer! 

On a hot May day, at the end of a semester day in a Latin American Studies class, 

we sat down and shared some food we had prepared or bought for the occasion. I decided 

to bring my students some empanadas de platano, Salvadoran style. Most of them had 

never heard of them or tasted them and not surprisingly, they really liked them. This class 

had awoken many emotions about Latino communities, including our experience as 

Latinos (and non-Latinos) in the U.S. There were events in the history of Latin America 

that we would just not comprehend. We had experienced this together. At the time, I was 

a teaching assistant in the course and preparing to collect data for my dissertation. 

Reflecting in our last time together we shared more information about ourselves 

including where we grew up, our languages our food and our families. And I shared with 

them my potential research idea.  

Ximena was one of the students in that class. She was bright, passionate and 

proud of her Mexican heritage. In a small group, on this last day of class, she spoke about 
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how she grew up and her struggles transitioning into the university environment because 

of the change of environment, but particularly because of the change in the 

demographics. When I shared my dissertation idea, Ximena said she would really like to 

participate in the study and asked me to email her once I was ready to start. She said 

language was a big part of who she was and that her heritage and culture were especially 

reflected throughout her own space, her bedroom. I was intrigued. And I was excited of 

the idea of having her as a participant because I felt so connected and also related to most 

of her language and culture experience. Nonetheless, I did not want to get my hopes up 

since summer was around the corner and faces would disappear and last semester’s news 

would be old news. 

I saw Ximena over summer and soon after I sent her a message to check on her 

interest in the study. I was happy to hear she was still interested in participating! And the 

best part is that she met all the requirements of the study including that she had just 

completed the Portuguese for Spanish Speakers course at the university. Ximena helped 

get this journey going. She led the way in sharing her multilingual experience both via 

her social media and through conversation. I am thankful for her excitement and sincerity 

in this study. 

As food brought us closer together in the classroom, food reunited us again for 

this study. The exploration of her sociocultural linguistic experience began with us 

sharing a Mexican meal at a small but tasty restaurant not too far from campus.  

4.2 Su historia y su voz: Ximena 

As Ximena and I sat in the Mexican restaurant, we enjoyed some delicious chips and 

salsa (3 salsas!) while we caught up and the first interview began. Ximena was planning 
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to order two carne asada tacos with rice and beans. She then exclaimed, “or beans and 

rice? It doesn’t sound right like rice and beans.” Summer school had been good to 

Ximena, she took a summer course at the university in human rights and Latin America 

and was even more inspired than the last time I saw her. She kept gushing about how 

great the course was and she happily expressed, “I think I found my calling.”  

 Prior to these Spanish/Latin American Studies courses, Ximena participated as a 

co-facilitator for the Common Ground Alliance (CGA). The CGA website describes it as 

the following: 

The Common Ground Alliance (CGA) builds on the collaborative efforts of The 

UA Cultural Centers, LGBTQ Affairs, the Women’s Resource Center, and the 

Disability Resource Center to provide a comprehensive approach to helping 

students increase their multicultural awareness and their ability to address social 

justice inequalities through the arts. (Common Ground Alliance, 2016) 

Ximena described her participation in a CGA course as the first taste of her interest in 

social justice and human rights. The CGA course was a one credit course composed of a 

small community (about 10 students) that engaged in social justice readings. The students 

in the course, including Ximena would, would engage in discussion of the assigned 

readings and connect to the readings by answering questions such as How do they relate 

to us? How do they relate to the school? and What is our school doing for us? and What 

is it not doing for us and if so what it could do?  

 I was in in disbelief I had not heard of such an amazing program on campus. She 

gave me names of people that she has worked with that have been inspirational to her. 
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The upcoming semester she planned to participate in the CGA three-credit course that 

would teach her how to be the lead facilitator.  

Ximena explained how valuable she found both her CGA and her Latin 

America/Spanish courses as they helped define her areas of interest. She was really 

pumped to share that her summer course helped establish her calling in social justice, 

human rights and Latin America. That same summer her second summer course in 

Mayan civilization was equally motivating and at that moment, her interest in the subject 

shined right through her eyes and along with her enthusiasm. The excitement was real, 

that she actually shared her excitement on Facebook: 

 

Figure 4. Ximena, The Maya Status Update. 2nd Summer. 

2013 [Friends, Classmates] 

The professor in her pre-session summer human rights course had shared with her 

an internship opportunity at the Colibrí Center for Human Rights in Tucson. She 

explained, “Colibrí is an organization that like goes into the desert and looks for people.” 
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People who crossed the border and are wandering through or have not survived their 

migration through the hot Sonoran Desert, their site describes them as:  

THE MISSING MIGRANT PROJECT. We are a family advocacy organization 

working to end migrant death and related suffering on the U.S.-Mexico border. 

(Colibrí Center for Human Rights, 2016) 

This reminded me that earlier she had told me of how her grandfather would work in the 

fields and after a long day of work him and his coworkers would go out to the desert to 

catch scorpions but in that process, they would often times also find bodies of people that 

did not make it. I didn’t grow up that close to the border to hear these stories more often 

than one should. I can see how this type of project would be even more meaningful to 

someone like Ximena that has been around this context since she was a child. She would 

pursuit this opportunity. She was just waiting to get her car back in order to go out there 

and apply to be one of the Colibrí’s interns.  

Ximena may have found an outlet to build on her interest in human rights within 

her university context. However, before coming to college, she was already looking out 

for those who did not have the same opportunities as her as an American citizen.  
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Figure 5. Ximena, Dreamers Status Update. Summer before university.  

2012 [Friends] 

But in this point in time, she established her passion for social justice and human rights. 

This impacted her university experience, her external affairs and her language use.  

 Ximena was born and raised in the southwestern United States with residence in 

four different cities: Blythe, CA; Yuma, AZ; Phoenix, AZ; and now Tucson, AZ. Both 

her mother and father are from Mexico and she still holds strong ties to her relatives on 

the other side of the border. Ximena is a proud multilingual with strong emotions behind 

preserving her language and culture, in the questionnaire she explained, “if I were to 

forget the language [Spanish] I feel like I would be forgetting the people too.” Her family 

was and continues to be a big part of why she continues to learn Spanish as her heritage 

language was the only one allowed to be spoken at home. 

I'm not allowed to speak English, I was never allowed to speak English at home. 
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And then my grandma, my grandparents like they enforced it with me and my 

younger cousins like if they hear us speaking English to each other they'll be like 

"Solo español, solo español."  

The influence her closeness to her family has on her language preservation goes beyond 

her being fluent in Spanish. She also has plans to continue having Spanish in her own 

future family as communication with family is key. 

I think they want us to be able to communicate with them the way we should be 

communicating with them cause their family. And it's like it's gone so far that I'm 

thinking like when I have my kids their going to speak only Spanish at home.  

Her boyfriend was currently taking Spanish classes as the language is very important to 

her. 

Ximena expresses she is not like other native speakers of Spanish because she 

was not immersed in an all-Spanish education system. She considers her levels of both 

Spanish and English advanced. Although, she is clear English is not her native language 

but Spanish is her native language as it was the first language she learned. In regards to 

her to identifying her languages as advanced, Spanish not native like, she expresses, 

“Yeah. I'm all over the place!” She explains she feels her Spanish is underdeveloped 

because of her education was in English and not in a Spanish speaking country such as 

Mexico. She compares her Spanish to those who grew up immersed in the language in a 

Spanish speaking country.  

 Although she does report on having a strong presence of Spanish growing up she 

does not consider that as enough to have developed her language as a native speaker from 

a Spanish speaking country. Ximena’s family including her grandparents and parents 
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spoke Spanish to her every day. She also did most of her other activities outside of school 

in Spanish, such as church. Ximena completed her first communion in the catholic 

church. She describes being in a Spanish setting at church for hours with only 3 other 

kids that were also doing the all-Spanish catechism track. 

 However, all the contact she had with Spanish was not enough to balance out the 

amount of English she was exposed to on a daily basis. She feels that she had a lot more 

contact with English on a daily basis, eight hours of instruction in English to be exact. 

Followed by watching cartoons in English after school because the Spanish cartoons were 

limited to Sunday mornings. But she remembers clearly that her Sundays were reserved 

for Spanish cartoons on Telemundo.  

Before college, Ximena took three years of Spanish at two different high schools. 

Her first Spanish class was her sophomore year of high school in Yuma, AZ and second 

year in Phoenix, AZ. Prior to that, Ximena had tested out of Spanish in her previous high 

school.  

Sophomore year [high school] I started taking Spanish. The thing about it is I 

come from Blythe and Blythe doesn’t have a lot of Mexicans. So, it was like a 

majority of white people until sophomore year when I go to Yuma High School. 

Which is like all Mexicans! And there is like maybe one white kid in my class. 

And they have like a heritage, like, for Spanish speakers’ program there so I take 

that. And I have a lot of Mexican friends. 

The university may not be too far from home for Ximena, but it has changed her 

language and cultural environment significantly. She came from high school experiences 
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where Spanish language and Mexican culture were a norm and her group of friends were 

Spanish speaking and Mexican or of Mexican heritage. At the university, not so much. 

And like my freshman year in high school it was Mexicans, black people and a 

couple of white people. And then in Yuma it was all Mexicans and in Phoenix it 

was all Mexicans, too. And that’s probably why I felt so comfortable with 

Spanish. And then I came to college and there’s like one Mexican in my friend 

group and she doesn’t like to speak Spanish.  

She further explains that even her one friend who is Mexican-American at the university, 

Berenice, does not like to speak Spanish. Ximena’s first time attending church in English 

was with Berenice. Ximena was not prepared as she did not know the “Padre nuestro” in 

English and felt out of place. 

 Since coming to the university, Ximena struggles with this change of having a 

predominantly English environment when previously she felt more of a balance with her 

languages and even used Spanish more with her friends. However, that was not the case 

on Facebook. Ximena’s Facebook in high school shows she initiated posts only in 

English. Her rule for her responses to her wall posts and status updates was “if a friend 

comments in Spanish then I'll comment in Spanish.”  

Although that was the case online, she expressed that before coming to college 

she felt more comfortable speaking in Spanish in her offline communication. All her 

close friends in high school spoke Spanish which is a contrast with her college life as she 

had become more comfortable with English at the university. 

In college, I'm using so much English, it's crazy! [Because] I'm surrounded by 

more English speakers than Spanish speakers. In high school, it was mostly like 
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Spanish speakers. I didn't get Facebook until maybe soph- junior year of high 

school. Yeah, junior year of high school, yeah. 

Even though she was posting only in English on Facebook she thinks the shift for her 

offline conversations to English did not begin until she moved to Tucson for college.  

Ximena had only posted status updates in English as she was following her own 

established rule and her friends were posting in English. As she transitioned into college 

with the help of her university environment she became more comfortable in English and 

less comfortable with Spanish.  

I feel more self-conscious when I'm like speaking Spanish so I feel like I've 

forgotten some of it and people would just like look at me like what the hell are 

you trying to say?  

This shift in her use of Spanish and English had caused insecurities toward her Spanish 

language use. 

During her first year in college, Ximena was living in the dorms where she 

describes being the only Mexican. In the dorms, she made really good friends with her 

two roommates. Her college friend Berenice which is Latina but does not like to speak 

Spanish. And her friend (also roommate) Amy, a German girl that she describes as very 

patriotic.  

There was a gap that had been created between Ximena’s familiar environment 

and her new life at the university. She adjusted and found ways to make this “less home 

like place” for her a space to belong. To fill that gap, Ximena searched for ways to 

connect with her family, language and culture through the classroom, through university 

activities, and more and more through Facebook. 
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Pinterest and Facebook were among Ximena’s most used social media sites. Her 

Pinterest showcased her love for fashion as she put together every day outfits and wish 

lists. And let’s not forget the cute little kitties, as she is a proud owner of a cat herself. 

Other boards included travel, recipes, and home décor. She also had accounts for Twitter 

and Instagram, as well, but Facebook was by far her most used SNS.  

 As we opened the computer to talk about her posts and her social media use she 

introduced me to some of her family members that pop-up on her Facebook Newsfeed. 

She recaps the current situation of one of her family members. She cannot believe her 

little cousin got married out of the blue. After her initial shock fades out, we begin to 

scroll through her Newsfeed and I notice that her Newsfeed is a mix of Spanish and 

English but with the latter being more present. Her Facebook Timeline is also 

predominantly English with many images of food followed by some pictures of friends, 

boyfriend, cat and family. But what stands out in her Timeline is the Spanish quotes, 

well-wish phrases and memes she has been tagged in with multiple other Facebookers. 



 

123 

 

Translation 

Post text: Good night facebook 
friends (female) that God takes care 
of your dreams and gives you 
rest!!!!!! 
 
Image text: 
Top - When the sun sets the stars 
show, enjoy the rest that God 
grants you at the end of the day.  
 
Middle - Good night 
 
Bottom - Happy rest, see you 
tomorrow 
 

Figure 6. Ximena Tagged, Buenas Noches Wall Post.  

[Family] 

If it wasn’t for these tags, Ximena’s Facebook would be a sea of English words and links. 

These tagged images became less common as the years went by. And the presence of 

Spanish by tag, fades into the past. It is hard to tell if the trend of tagging many in these 

images changed in the 4 years observed or if the people who tagged these used Facebook 

less. However, it was not due to relationships ending on Facebook or offline.  

4.2.1 They See Me as the Mexican 

At the time of our first interview, Ximena was beginning her third year at the 

university. She had participated in the Spanish for Heritage Learners program starting 
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with SPAN 253, the equivalent of 5th semester Spanish and designed to transition 

students into upper division courses. She had completed three courses that were cross-

listed in Spanish and Latin American Studies plus completed a Portuguese for Spanish 

Speakers course.  

 During her first semester at the university, Ximena acknowledged through status 

updates needing her mom and being homesick. She was missing the connection with her 

family and Spanish was a way to connect with them via Facebook. In an attempt to reach 

those connections, Ximena has her first status update that includes Spanish on Facebook. 

Her post was in both Spanish and English during her first semester in college. 

 

Translation 
 
Post text: Please everyone send me 
some good vibes. I have so much 
homework that I need to do 
tonight. I have so much homework 
that I don’t think I’ll be able to 
sleep. I want to cry [crying emoji] 

Figure 7. Ximena, Quiero llorar Status Update. 1st Fall.  

2012 [Family, Friends, Classmates] 

For the first time on Facebook, she directs communication to not only her friends but also 

her family. Ximena’s family that is in Mexico (Sonora and Baja California Sur) will often 

respond to her English only posts acknowledging that they don’t know what she is saying 

but love her very much. With her use of Spanish, Ximena reaches out for the comfort of 

family support.  
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 Ximena’s immediate family is her mother, sister and little brother as her father has 

passed away. During her first semester in college, she directly acknowledges thinking of 

her dad.  She shares a memory of him in a mixed language update and linking a song that 

reminds her of him. 

 

Translation 

Post text: This song reminds me of 
my dad. He used to watch this 
show all the time. A small memory 
of my daddy. The old man used to 
watch this show a lot. [big grin 
emoticon] 

Figure 8. Ximena, Apa Status Update. 1st Fall.  

2012 [Family, Friends] 

With the lack of Spanish presence in her life at the university, Ximena often posts about 

movies, music, family, and food. Facebook became an outlet to stay connected to those 

she dearly missed. She often shared how certain music and food made her long for home, 

or at times adding some of these elements would make her feel more at home she as she 

no longer had these in her life on a daily basis.  
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Translation 
 
Corridos make me feel as if I were 
home. In this school I only have 
white Americans as friends. I’m 
forgetting Spanish. [sad emoji] 

Figure 9. Ximena, Corridos Status Update. 1st Spring.  

2013 [Family] 

Her environment was definitely lacking in the type of culture she was used to having 

around her. In this post, she describes her state of being.  

I was probably feeling homesick again. I was probably feeling self-conscious 

about my Spanish and how I haven't like really practiced it. 

This Facebook conversation was very unique. The responses really caught my attention 

because the discussion that followed included all kinds of people from her friend from 

Saudi Arabia, her roommate from Germany, her aunt in Cabo, and an old Latina 

classmate from an English class. People were trying to comfort her by sharing the little 

Spanish they knew or reminding her that they are Spanish speaker’s too and are around 

when she wants to talk. 

At the time of the post Ximena was enrolled in an upper division Spanish as a 

Heritage Language class. These classes often include students who were born and raised 

in Mexico. Having these students in her classroom added to her feeling of her Spanish not 

being as good as other native speakers of Spanish.  

Yeah, mm-hmm and then that's also probably why I was feeling so self-conscious 

because I have all these other kids were speaking Spanish better than me and I'll 
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just you know I was feeling down…. It was probably cause they were just so 

confident in their Spanish that they just like babble off. 

Ximena identified that at least a couple students in her Spanish as a heritage language 

class were really good in Spanish. I ask her if she thinks being in the heritage classes 

have actually caused her to speak less Spanish, since it seems it is making her more self-

conscious.  

Hmm. I think I spoke more cause cause I felt more comfortable in there but still 

like seeing other kids made me kind of self-conscious but it didn't really affect me 

that much. 

There were certain posts in Ximena’s Facebook that caught my attention because of the 

cultural elements. From what I noticed, she made it pretty clear on Facebook and in 

person that she was Mexican. Although, she felt she made that much clearer in person. 

No, I think in person I like make a lot more references just to me being Mexican. 

Like, we’ll like go out or something and then someone will ask me, “oh so do you 

like cooking?” And I’m like yeah, I like cooking. I mostly just cook Mexican food 

but yeah. Or you know they'll be like, “what kind of music do you listen to?” I 

really like that reguetón. You should listen to that some time.  

One of the first posts that stood out for me when going through Ximena’s Facebook 

Timeline on my own for the first time was her status update about having a Mexican 

Night. I myself had Mexican nights when I was living in Spain so I did not find this post 

awkward in any way but it supported her reaching out to connect with her culture.  
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Figure 10. Ximena, Mexican Night Status Update. 1st Spring.  

2013 [Friends, Classmates] 

There are definitely nights where one needs to be surrounded by familiar feeling. On her 

Mexican night, Ximena and her roommate (Berenice) indulged in movies that had 

characters and settings that reminded them of home. 

Um, what happened is me and Berenice, my roommate, we were having like a 

girls night in. We're both Mexican, we were feeling kind of homesick so we 

started to watch Mexican movies like from Prada to Nada, and um I think we 

might have watched Bajo la Misma Luna and Saving Private, Saving Private, not 

Saving Private Ryan, Perez! Saving Private Perez. And then what did we do? And 

then what other movie did we watch? I feel like that was all but we watched like 

those kinds of Mexican movies. And we're just kind of you know eating popcorn, 

sitting on our bean bags in the dorm room, lights off, TV on but yeah like when 

something like in from Prada to Nada like we like could relate so much to that 

movie. 

The movie from Prada to Nada is about two sisters that have everything and lose it when 

their dad dies. They then have to move out of their mansion and go live in a more Latino 

setting and a family environment. The neighborhood that does not afford all the 
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commodities they are used to but the family and culture make up for that loss. Ximena 

could relate to the Latino family setting.  

Yeah, just like talk about our, our moms and our grandmas. Like, always like, 

there's always like that one like that that one aunt who just won't stop feeding you 

things. Like when you get there she's like "ah, quieres algo de comer?" and then 

you finish your food and it's like "¿quieres otro?"  

The discussion this caused on her wall included her a comment from of her college 

friends of “Isn't every night a Mexican night for you guys... Since you guys are, you 

know, Mexican... ,” her German roommate Amy asking “When r we having German 

might?? ” and Berenice responding “We had German last week...And no haha it isn't an 

everyday thing XD:” Ximena told me a bit more about this night and its meaning to her. 

Mexican night isn’t an everyday thing, because it's probably cause she [Berenice] 

doesn't speak Spanish. Like I won't speak Spanish to her because she'll get self-

conscious.  

Yeah, Berenice, she like, she's very, she embraces with the emo culture of 

American culture very much so she'll listen to like her rock bands and she's a 

music major. So, she'll like play her drums and everything but not like in a 

Mexican way but more like a rock band kind of way. And, yeah. Me and her are 

like the only Mexican in our dorms.  

I, like they see me as the Mexican they don't see Berenice as the Mexican.  

Ximena described over and over the change and shock it was to go to a university that did 

not have as many Spanish speakers as she expected. The Guerrero Student Center is a 

place at the university for Mexican-American students and Latinos to congregate. The 
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center hosts many heritage events that include guest speakers, films, music and food. The 

place I usually lively and has space for engage in everyday conversation. There is also 

space for them to work on class work and volunteer at events. Ximena found a place of 

comfort not only in her Spanish classes but also at the Guerrero Student Center where she 

would often over here conversations in Spanish.  

 On her end, as her Spanish developed she used some of her Spanish online. The 

posts were mostly related to time her family.  

 

Translation 

Post text: This is another way to 
keep kids entertained 
This is another way to entertain 
them 

Figure 11. Ximena, Kids Status Update. 1st Summer.  

2013 [Family, Friends] 

The connection between Spanish and family was always strong for Ximena but it had 

now transferred into her online persona. She had never been shy with sharing her Latina 
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culture online, but being away in an English-Anglo dominant environment emphasized 

her representation of her family and Latino cultural aspects of her life on Facebook. Her 

wall filled with Spanish words that added to the context of each status update. 

 

Translation 

Post text: Bingo (full card)! This is 
how you get six kids to behave… 

Figure 12. Ximena, Lotería Status Update. 1st Summer.  

2013 [Friends] 

Most of her posts in Spanish included a picture with her family. Sometimes they also 

included a translation. Those that did not have a picture did include a translation in 

English. For Lotería (see Figure 12), there is no true English translation or way to say 

“llenas,” although, some would say the equivalent is “bingo.” As time passed more 

Spanish began to appear, mainly in conjunction with English, but sometimes on its own 

(see Figure 13). Overall, Spanish seemed to play a smaller role than that of English, 
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usually in a word or two as seen in Figure 12 and 13.  

 

 

Translation 

Breakfast! 

Figure 13. Ximena, Desayuno Status Update. 3rd Spring. 

2015 [Family] 

 Aside from her study abroad experience, Ximena’s last Spanish class at the 

university was not her best experience. Although, her Facebook Timeline shows that her 

last class was not the first time she found a Spanish course difficult.  
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Figure 14. Ximena, Tough Spanish Status Update. 1st Spring.  

2013 [Friends, Classmates] 

However, that was nothing compared to what she endured in her last Spanish class a few 

semesters later. The class seemed to be structured in a way that did not work in her favor, 

including the fact that everything was in Spanish. The Spanish linguistics class presented 

her with a context for Spanish that she did not feel ready for.   

 She explained in her interview the hardship she endured in her last on campus 

Spanish course was a hit to her Spanish confidence as she thought she was at a point she 

was comfortable with Spanish in the language classroom. However, this course was a 

different context and content from her Spanish as a heritage language classes. The 

content was difficult for her but what she found the most difficult was understanding the 

academic articles presented in Spanish.  
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Figure 15. Ximena, Linguistics Spanish Status Update. 2nd Spring.  

2014 [Friends, Classmates] 

This class broke her as she ended up getting the lowest grade she had ever 

received in her whole educational career. She received a D in the course even though she 

worked really hard to understand the content. She ended up feeling like it was partly 

because the linguistic content was new and difficult for her but also partly because she 

may not have been as proficient as she thought she was. The level of stress it caused was 

beyond what she could manage that she ended up crying a lot over that particular Spanish 

linguistics class. 
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 Luckily, although it was a very negative experience, her motivation and goals 

persisted. I am glad she later ventured out to fulfill her dream of studying abroad. Her 

experience in Latin America luckily over powered the taste her last university Spanish 

course left. 

Ximena is adamant that forgetting her language will be forgetting her people, and 

to not let this happen, she found a space that welcomed her language: Spanish as a 

Heritage Language courses, even if at times she felt she knew less than other in the 

course. Facebook also began to provide a safe haven for her to keep connecting with her 

family and friends both in Mexico and U.S. It is also a place to share her interest in social 

justice, Latin America, and her roots. Her interest in Latin America, including her love 

for Brazil, is what led her to study Portuguese.  

4.2.2 Latin America and a Love for Brazil 

Learning Portuguese seemed like a natural step for Ximena to take as she enjoys 

learning about the culture, politics and identities of Latin America. During her 2nd Fall at 

the university she enrolled in PORT 305 Portuguese for Spanish Speakers. The interest in 

Brazilian Portuguese language was just secondary to her interest in the region. Ximena 

had a big interest in Latin American Studies and she saw Portuguese language as a step 

closer to getting the full understanding of Latin America. 

 After taking her first Portuguese class she described that her interest in Brazil 

only grew, as she explained in the questionnaire, “I am much more interested in Latin 

America and a love for Brazil.” As she participated in her Portuguese and Latin 

American Studies classes, Ximena really saw commonalities between the culture of 

Brazilians and those of Spanish speaking Latin American countries.  
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Um, I think I've learned you know that you know Portuguese, like Brazilian 

culture is a lot like you know Hispanic culture. They're very warm they like party 

'til 6am. Things like that and also that Spanish and Portuguese are so much alike 

that I'll be writing something in Portuguese and without knowing it it'll be in 

Spanish. Or I'll be writing Spanish and then it was like, come a word and I'm just 

like how do I spell that? Is it like the Portuguese word or Spanish version? 

As she speaks, I can relate to what she is saying about the confusion and at times even 

forgetting which Romance language a word comes from. Through her language use, it 

becomes visible how sometimes we just need more time to process a language in the 

bank of languages we have. Like Ximena, I still ask myself if I am confusing French and 

Portuguese words or using Spanish in those languages when I am not supposed to. 

 Her comparison of the culture catches my attention as I sometimes think at how 

diverse Latinos in the U.S. are and how sometimes Latinos include more than those from 

Spanish speaking Latin American countries. Many times, because of the similarities of 

the culture and language and the geographical location of Brazil, Brazilians are addressed 

as if they were another country of Spanish speaking heritage. I share my thoughts with 

Ximena. 

I think definitely they should probably be like in a different category because they 

don't speak Spanish and they speak Portuguese but other than that like sometimes 

it's really hard to distinguish what the lines and their culture are. 

I definitely agree with her that it is difficult to decide when to be inclusive or exclusive. 

The concept of Latinidad is no easy topic to discuss. 
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As Ximena reflects on the two languages, she starts thinking about the difference 

in listening and speaking. She particularly reflects on the noticeable pronunciation 

differences between the two.  

Um speaking it is definitely harder than, than hearing it cause I'll, I'll really 

question myself I'm like umm am I saying this in Portuguese or is there some 

Spanish in there it's also hard to get the, the accent right cause I'm saying this with 

an accent like that's more towards Spanish than it is towards Portuguese. 

Her words resonate with me. I too questioned my pronunciation in both French and 

Portuguese. However, while studying abroad in Brazil I noticed not everyone has that 

awareness or interest in their pronunciation. Some native speakers of Spanish who were 

advanced in Portuguese still spoke it as if they were speaking Spanish. But that is a topic 

for a whole other study. Because of the similarities between the languages speaking 

Spanish and Portuguese was something Ximena felt she had to “physically just calm 

myself down and really think through what I’m saying.”  

She did enjoy her Portuguese class but her interest in the language was not as 

strong as her interest in Brazil and Latin America. In the 3 years since her first 

Portuguese class, Ximena she did not have any traces of her taking Portuguese or her 

looking deeper into Brazil on her Facebook, or any SNS for that matter. What she was 

doing with the Portuguese was very different from what she did with Spanish.  

 When we met up the first time, she had only taken one Portuguese class for 

Spanish Speakers (305A) during the previous fall (Fall 2nd year, 2013). Surprisingly, even 

though months had passed since her Portuguese class she was still practicing Portuguese. 

I did not expect that since she seemed to really have an interest in Brazil and not so much 
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the language of said country. However, she did not initiate the continued efforts with 

Portuguese. Her practicing was encouraged by her roommate, Nancy, who would go back 

on breaks and some weekends to visit her family in Flagstaff. While in Flagstaff, Nancy 

would text message Ximena in Portuguese. They would have brief exchanges until 

Ximena would cave in and switch the language. During the first interview Ximena was 

eager to show me the message exchanges on her phone. 

 I was excited to see efforts being put to learn Portuguese outside of the classroom. 

She was really sharing all her language experiences since I told her I wanted everything 

language and culture related. It was great to see she was using the language even if it was 

not in the classroom or on SNSs. She jokingly warned me, “Don’t laugh at my 

Portuguese, though, ok?” I promised not to, and reminded her I would be the least 

qualified person to do so since I to was still learning. Ximena handed over her phone told 

me her roommate had also taken Portuguese at the university but a different semester 

than herself. Her roommate was dedicated to learning the language and Ximena 

explained why the text messages from her roommate were more polished than hers since 

Nancy “used a dictionary and she has on her keyboard, she has the Portuguese spell 

check.” 

 As we looked at the text messages, she kept reminding me to not laugh at her 

parts of the text. It did not even cross my mind as I could relate to her anxiety of others 

seeing my words in a foreign language, or in any language for that matter. I was also too 

involved in revisiting my own Portuguese to even consider someone’s Portuguese who 

was possibly (if at all) just slightly less developed than mine. Ximena insisted, “Don’t 
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laugh at me ok?” I told her not to worry my Portuguese hadn’t been used in a while. At 

that point, I realized we were both quite self-conscious about our Portuguese. 

 I was very impressed by their text messages. “You guys went all out!” I said. But 

she kept putting her Portuguese down and responded, “She did.” Implying she didn’t put 

as much effort as her roommate. The conversations were everyday interactions and were 

good use of the language considering both had only had one Portuguese course. 

However, Ximena felt differently.  

She makes me self-conscious about my Portuguese. 

Cause hers is all perfect and stuff and mine is like, umm, some Portuguese and 

then English and then some Portuguese. 

Nancy had developed dedicated study habits that she stuck to for every class. Her 

roommate had used her study tricks to learn Spanish. According to Ximena, it had paid 

off as she described her roommate as knowing a lot of Spanish in a short period of time. 

If her roommate continued on that path, both her and Ximena would be practicing their 

Portuguese daily.  

And the thing that will probably end up happening is we’re, we’re gonna put post-

its on like the refrigerator with the Portuguese translation. Like on the washing 

machine, on the TV, on everything! Because that’s what she did when she was 

learning Spanish. So, she’ll probably do that with her Portuguese.  

Ximena didn’t seem to mind. She looked pretty happy with the idea of her roommate 

helping her maintain a language she wanted to continue studying. Another thing they 

would be doing together would be attending the Bate-Papo meetings arranged and 

scheduled by the Portuguese program. Bate-Papo was an informal gathering led by the 
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Portuguese instructors. Usually they took place at a restaurant right off-campus or in one 

of the classrooms on campus. From my experience students loved going to these sessions 

as they were truly informal and were very good about maintain conversations in the target 

language. People were relaxed and had a good time while practicing their Portuguese. 

Since she mentioned she’d be going to Bate-Papo I assumed she would be 

enrolled in a Portuguese course for her 3rd Fall. I wasn’t wrong but things did not go as 

planned. Originally, Ximena had enrolled in the next Portuguese (PORT 325) class since 

her experience in her Latin American Studies courses had motivated her to continue her 

plan to know more about Latin America including Brazilian Portuguese. 

So, I took 305, right? And then I took a semester off. Like my advisor told me not 

to do it. But I’m like, “I’m good, I can do it.” Then I came back in the Fall, again. 

And took, I was going to take 325. I was there like two days and I was like, 

Mmmmmmm? Yeah. So, like I had too much space there. I had the Spring 

semester and the Summer.  

The time lapse had been too long between courses and she felt under prepared for her 

second Portuguese course. She ended up dropping the course and never taking up 

Portuguese in the university classroom, again.  

With language aside, Brazil was still an important component to her knowledge of 

Latin America. She did not explore the country in her Latin American Studies classes as 

she had done so with Spanish speaking countries. But she did find other outlets to learn 

more.  

Um, I only like did some like touched up on Brazil when I was taking an 

anthropology class on development.  
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This course was taken the 3rd Spring at the university after her unsuccessful attempt at 

PORT 325 and right before she went to study abroad in Oaxaca.  

4.2.3 Oaxaca 

During her 3rd Spring semester, Ximena began updating one of her Pinterest 

boards. Her board had been filled with travel sites, plans, and outfits for each location. 

The change was that instead of just travels now it was titled Study Abroad. Ximena 

shared her exciting news on Facebook not just with her friends but also with her family 

by sharing in both English and Spanish (see Figure 16).  
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Translation 

Post: I’m super excited to tell you all that 
I’m going to be studying in Oaxaca over 
the summer. 
I’m super excited to tell you that I’m 
going to be studying in Oaxaca during the 
summer. 
 
Ximena’s comments:  
12:32PM June 10 
12:46PM I am going to be in the city of 
oaxaca from the day 10 of june until 
august 8 
12:48PM I’m going to be in Mexico 
City’s airport for five hours. 
12:49PM from five to ten in the morning 
12:50PM the day 10 
12:51PM yup, I have to meet the two of 
you! 

Figure 16. Ximena, Study Abroad Status Update. 3rd Spring. 

2015 [Family, Friends, Classmates] 
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I share the whole post because it is the post where Ximena used the most Spanish. 

Previously when she did respond in Spanish it was always a one or two-word response 

like “Gracias.” Ximena received an outpour of support from her friends but even more 

support from her family. In this post, she is making plans to meet family she has never 

met 

As we met for a second interview Ximena explained how she chose the beautiful 

state of Oaxaca for her study abroad experience.  

So, I was looking for a program that I could afford. And I really wanted to go to 

Cuba. Like, Cuba was my, like my, I wanted to go there I wanted to learn about 

like socialism-ish, communism and just like how like the government works.  

Cuba offered the political outlet she wanted. After being part of the CGA and looking at 

human rights and social justice, particularly racism violence she wanted to continue 

exploring human rights. Unfortunately, Cuba was not an option for her.  

Well I really wanted to go to Cuba but I couldn’t cause it was 5,000, 6,000 

dollars. And then I looked into Mexico and a teacher emailed me about 

Guatemala. 

The professor from Latin American Studies was an inspiration for Ximena due to her 

accomplishments and recent participation in the courts. 

So, she emailed me and said “You should do this program and it like fits into your 

interests.” And stuff. But it was also like 5,000 dollars.  

Ximena needed something that was in her budget. She also knew she wanted go 

somewhere in Latin America. Luckily, when visiting the university’s study abroad 

options she stumbled into an image that quickly caught her attention. 
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And I was just looking and then there was like Oaxaca popped up. And I was like, 

“Oh Oaxaca.” And I was like oh you can, then in one of the pictures there was 

Subcomandante Marcos, sitting in the panel. Like in a panel having a discussion 

with students. I'm like, “What!?”  

Yeah. And then I like to looked more into it. It's like, oh you get to explore like 

race relations in Oaxaca. And not just race relations but like different like ethnic 

groups. Like, like somehow Oaxaca is different from the other states. 

Oaxaca is a beautiful and diverse state with many recognized indigenous communities in 

southwestern Mexico. Even the name of the state comes from a Nahuatl word. Besides 

the states rich cultures, the program in Oaxaca offered an affordable opportunity to 

Ximena. The price was right and on top of that, Ximena was already sold by the 

description and image representation of the program.  

 This was like 4,000 dollars.  

Then I wanted to do something that focused more political slash social justicy. 

That was within my interest. 

At that time, there certainly could not have been a better suited program for her. Ximena 

received two scholarships for her study abroad experience. Between both scholarships, 

she was able to cover the full tuition of the program.  

 One of her scholarships called for the participation in a community service 

project. Ximena worked with a local non-profit to complete her requirement.  

Oh! And then I did a community service project, where I’m not, like I don’t know 

how I feel about it yet. Teaching English. I feel like it is a form of colonialism. 

Like, “this is the language you should be learning.” 
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I was blown away by her statement. Most people would not even consider that. I myself 

first thought it was great that they were learning a language in power so they can better 

communicate in the foreign politics. But for marginalized communities I could not agree 

more of the existence of a very fine line that many have crossed in the past. Ximena took 

precautions to not make that the case. 

So, I’m always like really really careful when I was doing that. I didn’t want to 

come off as pish poshy. And I was just like very humble and in like “hey this is 

English.”  

The nature of her program was in her favor as it was working with different local activist 

organizations and participating in many community programs. The acknowledgement 

teaching English as a form of colonialism is definitely one reflection worth noting.  

 Her study abroad experiences not only gave her a place to develop as an activist 

but also a place to build confidence in her Spanish. Her experience in Oaxaca would only 

help her further and shape what she had decided the summer before as her calling in 

Latino culture activism for human rights and social justice. 

4.3 Reflection 

Ximena continued to primarily post in English at the time of our 2nd interview. She 

explained that most posts were still targeted to her English-speaking friends so that had 

not changed. She also had more that were mixed with Spanish and English, usually but 

not exclusively related to food. 
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Translation 
 
Post 1: Locking down on my 
spending. Starting to plan for 
the post graduation phase of my 
life. No more chilli dogs. No 
more sonoran dogs. No more 
pizza. No more beer. 
 
Post 2: Urgent: is there a place 
in Tucson where I can buy a 
bag of chips with chill beans 
and nacho cheese in them? 
 
Post 3: My family has 
champurrado and menudo 
tonight, and I am here in 
Tucson experimenting with 
meatballs and butternut squash. 
[Face with Tears of Joy emoji] 

Figure 17. Ximena, Food Status Updates. 4th Fall. 

2015 [Family, Friends]; [Friends]; [Family, Friends] 

She however now recognized posts to her family were probably going to be in Spanish. 

Some of those English posts were sometimes hijacked in Spanish by some of her 

Spanish-speaking relatives in Mexico.  

But then sometimes I notice I post something in English directed towards my 

friends but then a family member will be like “hola, ¿cómo estás?” or “saludos.” 

And I’m like heeey. If you want to talk to me like message me on Facebook. 

Instead of being like “saludos” on one of my posts. Or “how are you? How’s your 

mom?” 

We laughed how this happens with especially older relatives. Like it can happen in any 

language, like maybe they don’t understand how Facebook post fully work and it is not a 
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place for side conversations since everyone on the posts gets notified. We decided it was 

especially confusing to other people when relatives leave sweet comments or have side 

conversations in another language, or in this case Spanish.  

This didn’t seem to be the exact case in her offline interactions, as those were 

usually done in English. But based on our conversation it seemed her off line interactions 

also resembled the way she initiated her conversations online. 

Umm well with my Mexican friends I like say like “hola mujer cómo estás?” I’ll 

like speak in Spanish with them. But if there’s like an English speaker I’ll speak 

in English because I feel bad for the English speaker. 

Her boyfriend might have at first been one of those English speakers. But he had recently 

started learning Spanish and she would tell him things in Spanish in person but not so 

much online. 

Although the majority of the Facebook posts were still in English, when 

Ximena’s study abroad time ended in Oaxaca you could see the influence the program 

had on her social justice voice and using more of her Spanish language. Although she 

was not quite where she wanted to be in her language choices, she describes the 

admiration for a fellow undergraduate activist which voice she admired on Facebook  

She’s like in MEChA. She’s like part of the Guerrero Center. She’s an undergrad. 

And she’s like always posting Chicana power and stuff. 

She posts in Spanglish and I’m always like, “I want to be like you! But I don’t 

want to copy you.” 

However, I thought her Facebook wall reflected and recorded that she was heading in 

that direction.  
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Figure 18. Ximena, Activist Status Updates. 4th Fall. 

2015 [Friends, Classmates] 

Ximena is very aware her language and activism habits on Facebook have changed 

because of the experiences she lived in Oaxaca. 

I actually use Facebook more now.  To see what other like social justice 

advocates there are like sharing on Facebook. Like I click through their stuff and 

then like I read it. And, or like, we’ll share articles through like the Facebook 

messaging thing and like “what do think of this?” and things like that.   

Her eyes light up as she describes the connections she has built thanks to her time in 

Oaxaca. Ximena shared the and promoted the program in which she participated with a 

status update on Facebook. 
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Figure 19. Ximena, Oaxaca Study Abroad Promo Status Update. 4th Fall. 

2015 [Classmates] 

Her excitement is so large that I feel she wishes I could have experienced with her. And 

I’m not going to lie, I wish I could have shared that experience as well.  She continues to 

explain that she engages in these private messages (discussions) with people she met in 

Oaxaca, including her professor.  

I follow my professor on Facebook. Whenever he posts something I’m reading it, 

like reading, I’m like, okay he is still teaching me from Oaxaca.  

We had previously talked about using Facebook in education and she had not seen how it 

would help her since she didn’t use Facebook like that. Now she has found use for it in a 

subject that she wants to work with in and out of a classroom.  

The use of Facebook may have been rooted in her Oaxaca and the topic social 

justice but it carried over to other parts of her life including connections to those on 

campus and the monitoring of Spanish language use. One way is she uses it now is to 

keep up with what is happening around Tucson and the University.   

Yeah and then there is like students here at the UA that share articles. 
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She also started doing a bit of her own testing of language use on her cousins. She 

wanted to see if they would respond to her in English or Spanish since they mainly or 

only post in English. 

My younger cousins when they write posts and they are emoish or something. I 

respond in Spanish just to see what they do.  

They’ll respond to me in English. Except my other cousins who are more like, 

like, they’re not allowed to speak English in their home they respond in Spanish. 

The awareness of Spanish vs English use was not limited to her Facebook interactions. 

The patrolling was also echoed in her offline interactions with her family, friends and in 

her other communities. She describes a visit to a cousin she was trying to reconnect with 

after some family distancing.  

Recently, I went to go visit her and I was speaking to her in Spanish. And she 

would only respond to me in English. So, then I kept speaking to her in Spanish to 

see if like if she was doing this on purpose. And I’m pretty sure she was.  

I tested her.  

Ximena thinks this change is because of the immersion in Spanish in Oaxaca. She 

certainly wants to go back as it was overall a very positive experience, aside from her 

internal dilemma of teaching English. She says that the experience did affect her Spanish 

use in a positive way and she is not as self-conscious but she says her English was also 

affected. 

There was a lot of very little English speaking in Oaxaca. Yeah and then I realized 

that I also make a lot more mistakes when I'm speaking in English than I used to. 

Yeah, I'll say these like silly little things. I can't think of anything right now 
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She feels it did not just affect her speaking but also in writing. She is definitely more 

aware of the relationships and interferences of her languages, not just Spanish and 

Portuguese but now also English. She was starting to have ideas come to her in Spanish 

rather than in English in a setting that had been dominated by English. Her academic 

writing was now being influenced by Spanish as well. 

My last research paper I had to read through it and make sure it was all in English. 

Cause, cause like did like quotes and stuff in Spanish because I didn’t want to 

bother translating it because I was too lazy.  

Her contact with Spanish was now beyond the classroom, the Guerrero Center 

and the 15 minutes she spoke to her mom each day. She describes, “I do, I do more in 

Spanish outside of class. Like I started readings books ever since Oaxaca.”  In turn, the 

results from her study abroad experience showed, and I am not convinced her language 

skills had changed that much since I felt she was already a fluent native speaker. But 

either they had improved or her confidence had grown and she was talking more Spanish. 

Either way her mom seemed to think the experience had had an impact on her Spanish 

speaking. 

Y luego mi mamá también dijo que regrese de Oaxaca con, con menos acento.  

Que antes hablaba yo como, I don’t want to say it but, hablaba como pocha. And 

then when I was like, we were coming back from the airport they had, she had her 

Godson in the back and she’s like asking about school. And I was like wait! Amá 

has an accent. And she’s like, “yeah, you have one, too!” And I’m like, what the!  

She just couldn’t believe it! She didn’t remember hearing an accent from her mom before 

leaving. She was also embarrassed that her mom had used the word “pocha” as it 
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sometime, usually, has a derogatory meaning of American Latinos who do not speak 

Spanish well. Then she remembered she had a similar experience in Oaxaca with people 

pointing out her Sonora accent. 

And then when I was in Oaxaca they would tell me, “hablas muy al golpe.” 

Northerners speak very differently than in Oaxaca. 

She admitted that her accent wasn’t the only thing that changed. She felt the experience 

also affected how she communicated with Spanish speakers. 

And I also like notice my mannerisms are very different. I use to be like if 

someone was like, “hey, do you want some coffee?” I’d be like “no gracias.” Now 

I’m just like “Sí, por favor. Muchas gracias.”  

She emphasizes how much politer she feels in her interactions in Spanish. That she no 

longer uses her Spanish like she does her English. 

 Ximena is very dedicated to continuing her continuous development of Spanish in 

fully Spanish speaking communities. She shares, “I’m also like wanting to get my 

Mexican citizenship. So, I can apply to university if I want to in México.” I told her I 

think it is wonderful and she should do it with the citizenship or as visiting student. 

Portuguese did not ever connect to Ximena the way she connected to Spanish. 

Because of her high interest in Latin America as a whole she was still determined to 

continue learning even if it was in a less traditional way.  

So now I go on to Duolingo and do some practice stuff to just not forget the 

basics. 

She did not want to completely give up on learning Portuguese, even if it was struggle to 

continue her studies via Duolingo. 
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It’s hard to stick to it, yeah. I only use it like, oh like I'm waiting for something to 

happen and I've already checked Facebook and I've checked Pinterest and I've 

checked my email and I check D2L and all that. Okay, now I'll go on to Duolingo. 

Duolingo had given her a way to practice the language outside of the classroom and at 

her own pace. The personal connection and community really made a difference in her 

engagement in language learning.  

 As we parted ways, Ximena invited me to participate in her new project which 

she was going to be her main priority. 

They started this project called CRiA. They’re collaborating, it’s UA undergrads 

and Pima undergrads and they’re coming together to do community collaborative 

projects with high school students. And we’re going to try and pipeline them into 

the U of A and Pima and stuff. And like get them to reach a new level of 

consciousness of problems in their community and things that they like can be a 

part of and stuff. 

I have no doubt that her project participation would bring a much-needed voice. Ximena 

had found herself through the years and it showed both in her online and offline presence. 

4.4 Discussion  

In this chapter, I describe Ximena’s language learning journey of Spanish and Portuguese 

at the University of Arizona and how that journey has been translated into her social 

participation in social media. As a second-generation Ximena’s familial ties to the 

Mexican Spanish speaking community and her educational goals in Latin American 

Studies provided her opportunities for translanguaging identities in her communities of 

practice. 
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 Ximena’s first semester at the university set a new context in which her heritage 

Spanish language would not have the same strong presence in her everyday life as it had 

in high school and in her family home. At the university, she did search for communities 

of practice to fill the void that had been left. For example, Ximena signed up for her first 

Spanish as a heritage class and also sought comfort in the Mexican-American student 

center on campus. Ximena felt different at the university, as part of a minority, and 

distance from her heritage language and her culture. That longing for her home 

community gave her the push to reach out to her Spanish speaking family in Spanish on 

Facebook in multiple status updates in her first semester in college. Although, she had 

been previously surrounded by more Spanish speakers, Ximena had not yet posted in 

Spanish. 

 Ximena’s experience is in line with the experience in other studies that report the 

difficulty in finding a place as multilingual in a space created for monolinguals 

(Kramsch, 2012; Norton, 2000; Pavlenko, 2001). Norton (2000) found that L2 learners 

resist when over powered by dominant communities and they act on their agency to push 

back. In turn, the language learners also look for those opportunities to connect with their 

language communities as Ximena found opportunities offline and online to connect with 

her HL and culture. Ximena did not want a non-Spanish speaking college experience to 

be her norm. She resisted the dominant discourse offline to position herself as a 

multilingual Latina. Online, for the first time in Spanish, she reached out through 

homesick Facebook posts to her extended Spanish speaking family. With her Mexican 

family both in the U.S. and Mexico, Ximena had the resources for resistance on 
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Facebook but her translanguaging practices were kept to a minimum and she 

communicated primarily in English.  

 For Ximena, family seems to be the most common denominator when using 

Spanish in her Facebook posts. In the four years of her use of Facebook, her posts 

indicate she integrated Spanish when she was mainly talking about Mexican food or 

sharing a post while with family or to family. Ximena acknowledges that most of her 

friends on Facebook are English speaking which leads her to post the majority of her 

posts in English. Bustamante-López’ (2008) study found that the participants’ multiple 

identities did not conflict with one another but rather the participants were conscious of 

different contexts when they employed certain linguistic identities. Like in the study, 

Ximena is aware of her contexts and does not seem to be in a place of struggle but rather 

she seems to be accommodating her dominant/majority English speaking communities of 

practice formed mainly by friends and classmates. 

 There was one key event, that before and after, changed the way Ximena 

performed identities on Facebook. In her third year at the university, Ximena made the 

decision to study abroad in a Spanish speaking country. Although Ximena studied in her 

ancestral country of Mexico, she chose to study in Oaxaca, a city in the southwestern 

region which is a contrast to her heritage region of Sonora in northern Mexico. Prior to 

leaving to Mexico, through sharing the news of her future study abroad experience and 

her updates of the journey she provided Facebook posts in Spanish and in both Spanish-

English combined.  

 While in Oaxaca, Ximena did share images and a couple of Facebook posts about 

cultural elements that differed from what she was use to in Sonora and Arizona. The 
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study abroad program had a social justice component in which she worked for a local 

organization. Like Leti in Anya’s study abroad study (2017), her cultural practices in 

Oaxaca she translanguaging her identities. Although she left Oaxaca, upon her return 

Ximena’s Facebook post continued to include more Spanish. Her posts in English also 

retroverted to the kind of social justice content she posted while in high school. Mainly 

related to social justice for ethnic minorities. She continued to perform her identities 

through translanguaging practices. 

 Spanish for Ximena online was grounded on how she used language with family. 

At first, she reserved Spanish for interactions that would involve Spanish only speaking 

family. After study abroad, she actually would leave comments to her younger cousins in 

Spanish just to see if they would respond in Spanish, something she would have not done 

before her study abroad experience. Similar to Dressler and Dressler (2016), her close 

ties to her ancestral country, Mexico, foster strong connection to her identity as a 

Mexican-American individual, and she stated her desire to obtain a Mexican passport, 

like Teen did, in Dressler and Dressler's study. 

 Ximena studied Portuguese at the university because of her interest in Latin 

America. The Brazilian culture was her main interest as she was drawn to their art and 

media and wanted to know everything about the country including its language. 

Unfortunately, she lost her momentum in studying the language. Ximena thought that 

because of the similarities of between Spanish and Portuguese taking a semester off  

would not affect her progress or make it too difficult to jump back in later. However, that 

was not the case. After taking a semester off between Portuguese courses she did not feel 

prepared to be in the Portuguese class and dropped. Ximena did not technically stop 
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learning the language as she continued to study the language in informal ways to as a 

means to remember the basics.  

 On Facebook, there was absolutely very little of Portuguese through some 

Brazilian friends Ximena had made through her Latin American Studies program. 

Ximena’s Facebook was a reflection of her offline networks. The little Portuguese she did 

use was through texts messages with one of her roommates who was studying the 

language. And her roommate’s encouragement to continue learning and practicing the 

language. In general, Ximena was not really actively participating in the acquisition of 

Portuguese but she also was not being a non-participant. In this case, she had weak links 

for in her social participation that provide a meaning that was just enough for her to 

maintain the minimum; practice that was encouraged by the interest the related culture; 

learning that was encouraged by a L3 Portuguese roommate; an identity that was invested 

in developing her connection to her ancestral country; and a community that was not easy 

to build outside of the formal language classroom (Wenger, 1998).  
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CHAPTER 5: BRENDA 

 “But anyway, they were so nice and seemed very impressed with my Spanish. It made me 
feel really good because at times during this trip I have felt inadequate with my Spanish, so 

it was nice to be so heavily praised.”  

―Brenda in Blog 

5.1 Introduction 

This chapter presents the second of three ethnographic case studies. As in chapter 4, 

Brenda’s portrait will describe her background, language use on social media, and her 

experiences offline that provide context to what we see reflected on her Facebook 

timeline. Brenda’s is a light active user of Facebook. Her search of her language and 

identity representations are examined through her Facebook posts but they also include 

references to her study abroad blog, interviews, questionnaire responses, and 

observations of her social media. Brenda is representative of third generation Spanish 

heritage speakers.  

 In the following section, I share the data of Brenda’s language use on Facebook 

followed by languages and describe her main interlocutors. 

5.1.1 Brenda’s Facebook Presence 

Of the three participants, Brenda uses social media the least. Table 10 represents the 

languages used throughout the 4 years of data collection. Her total number of posts are 83 

which indicates she shares content less than 6% of the time in a given year.  
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Table 10. Brenda Total Facebook Posts 

Brenda Lago 

 

2012 2013 2014 2015 

English 14 25 13 29 

Spanish     

Portuguese     

Two 
Languages 

  1 ENa-SPb 1 EN-SP 

Three 
Languages 

    

Total Posts 14 25 14 30 

Note. aEN is an abbreviation for English language. bSP is an abbreviation for Spanish 
language. 

 Brenda’s communication on Facebook is limited. Although, she does check her 

Facebook on a daily basis she does not initiate conversation in her semi-public timeline. 

Brenda’s interlocutors include her family which are split into English speakers in the U.S. 

and Spanish speakers in Mexico. Although, her dad and her paternal grandparents (all in 

the U.S.) do speak Spanish, they do not communicate with her in Spanish on Facebook. 

Brenda’s friends are mostly English-speaking individuals from her hometown or from the 

university. Per Brenda, she does have a couple of Spanish speaking friends that she made 

in Guatemala but she communicates with them through Facebook’s private messaging 

system not her wall. Brenda’s classmates include those in an actual class setting at the 

university but also those she interacts with through her sports as a team member or 

volunteer coach. The majority of these “classmates” are also individuals in which she 

communicates in person in English. But she does however connect with one that is 
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Brazilian and speaks Spanish and Portuguese. But she does not interact with him on 

Facebook. 

 Brenda is a very active young lady. I was surprised she found time to meet with 

me for this study but at the same time that also showed how much interest she has in her 

languages. In the next section, I introduce Brenda and our first encounter.  

5.1.2 ¡A correr! 

Brenda arrived right on time for her first interview. She was wearing active wear 

and I was curious to know if she was on her way to or from an athletic activity. However, 

I was also too shy to ask. She had a huge smile as she introduced herself and said she was 

excited to share her language experience with me. Every time I thanked her for 

volunteering and she thanked me for inviting her class to participate. I felt comfortable 

with her immediately. As we walked to my office, I apologized that it was such a gloomy 

building and what felt like an eternity to walk to from the center of campus, especially on 

a hot day.  

 She did not mind but reminded me she had to go to class so she couldn’t stay over 

the designated time. Coincidentally her next class was the same Portuguese class where I 

first introduced myself. Brenda and I got ready to start the interview. As soon as she 

started logging into her accounts, I noticed her wall was filled with images of campus 

athletic teams, running teams, local hiking and races/marathons. Brenda was an all-

around athlete and participated in tennis and running. She had been playing tennis for 

almost 10 years and was exceling. She also had completed different local and national 

running events from 5ks to marathons. 
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 Brenda is from Sacramento in Northern California and has both a younger brother 

and a sister. Her sister knew no Spanish and her brother had just started taking it in 

school. She was hoping that they would also pick up the language soon. Her little brother 

had already taking classes at school. I was excited to get to know Brenda and her unique 

language learning experience through her stories and her online presence.  

5.2 Su historia y su voz: Brenda 

We jumped right into talking about her social media use. Brenda mentioned she liked to 

go on to her accounts and see what other people posted but she herself did not post much 

on SNSs. As she logged in to her Facebook account she described her use of SNSs.  

Typically, I use Facebook the most. But then I also go on Instagram and 

Pinterest. Don't really see that so much as social media. Like the people that I 

follow are not even people that I know or that I communicate with. It’s just a 

picture. 

She was right. Pinterest is a different kind of SNS as most of the contacts are actually 

people we do not know. And the interactions are usually more pinning and less 

commenting. We compared how we both had Twitter accounts that we started because of 

a class. I had to start a Twitter for a course I was takin during my master’s so I could 

share conference updates. She had to start it for course use as well and she just never 

grew interested in it. I too had very limited use and interest in my Twitter.  

 Besides being the most comfortable with Facebook, Brenda also liked to go on 

Instagram to like images. But most of her interactions in text occurred on Facebook. 

Before jumping in on the topic of language use on the platform I asked her a few 
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questions about her background. I wanted to get a clearer picture of how her language use 

and interest had evolved as she began taking languages at school.  

In the questionnaire, she had indicated very little Spanish was used before the age 

of 13. The small amount of contact she did have were reserved for her dad and paternal 

grandmother. Speaking to her helped see how her Spanish had become a bigger part of 

her life since she was able to take it at school. 

Well what happened was like growing up I didn’t speak Spanish that much until 

around like 13 cause then I wanted to learn it. Do you know what I mean? So, I 

was making like an effort to go to my grandma’s house speak Spanish. I tell my 

dad like, “speak Spanish with me.” 

But like when I was growing up like as a child I didn’t, so I felt like I had to do it 

a little bit more full-time.  

Because her input of the language started at age 13, I wasn’t sure she was a heritage 

language learner of Spanish or not. But as our conversation flowed the answer became 

clearer and clearer to me.  

He [dad] didn’t really speak to me in Spanish so much just cause it wasn't in the 

household because my mom like does not understand it all. So, then it was like, 

once I probably became like a freshman in high school like I showed up to 

Spanish class. I was like wait a second, I have so much Mexican that I need to 

make an effort. And then that's when I like started going to my grandma's house 

like talking to my dad [in Spanish].  

Brenda’s dad and his side of the family are fluent in Spanish. His parents were born in 

Zacatecas (Mexico), although interestingly, her grandparents met in California not in 
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Mexico. Her mother’s side on the other hand is of a diverse but different background that 

her dad’s side. Her maternal grandmother had roots from Norway and Ireland, and her 

great grandmother spoke Gaelic. Her maternal grandfather is African-American but was 

adopted by a white family and did not identify much with the African-American culture.  

 She felt especially connected to her Mexican roots and wanted to be able to 

connect with her family without language being a barrier. She also expressed in her 

questionnaire, “I think it is very important and useful to know more than one language.” 

In the first interview, she expanded on how this connects back to her wanting to 

communicate with her Spanish speaking family in Mexico.  

I think it's so cool like people who can speak a foreign language comfortably. And 

like when I've started taking Spanish in high school I was like what the heck I 

don't know, I barely know anything this is so sad. And I don’t know I just wanted 

to, cause my family, yeah, it’d be cool. And I have so much family in Mexico that 

don't speak any English and like had I not made the effort to try to learn Spanish 

like I would never have met them. Or you know what I mean? 

Her efforts to learn Spanish began during middle-school. She started taking as just 

another class but once she reached her freshman year in high school and connected the 

dots between her heritage and the language, she began to be proactive in her language 

learning outside of class, too. Even within the school setting she tried “Just like a little 

bit” to stay practice Spanish. 

Just because of like, I would try to like, and like my Spanish classes like become 

not like become friends necessarily but like hang out with kids who spoke 

Spanish and try to like only speak Spanish. You know what I mean? Like 
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especially when I was trying to get ready for the AP test like I'd be like “we're 

only gonna speak Spanish”.  

I had a couple friends who are like native, native speakers.  

She also practiced with her family and they were very supportive in her new-found 

appreciation and dedication to Spanish.  

Umm, I mean my parents thought it was pretty cool. My grandma especially 

reeeally liked it and she definitely would get like so excited cause like I would 

like call her and like initiate the conversation in Spanish. Were like when I was 

little like it’d be like in English and so she would get like so excited.  

When Brenda was little, hanging around her grandma was also one of the few places she 

remembers hearing Spanish.  

Going over to my grandma’s house she loves the telenovelas. They’re 

overdramatic.  

Other than that, all her social activities, schooling, TV programming were all in English. 

When she talks about efforts made to learn the language she really had to change the way 

she was interacting with her family members, such as her dad and grandma, so she could 

fully develop the language.  

 Brenda also reconnected with her family in Mexico, which she had not visited 

since she was too young to remember. When she visited again 2nd year Summer, she went 

with her grandma and her aunt.  
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Translation 

Post: Sandoval Family in Mexico: 
We already bought our tickets .. We 
arrive in June!! My mom, my 
brother Chuy’s oldest daughter, 
Brenda Lago and me!! My sister 
Lola is going to see if she can!! 
 
Brenda’s Comment: 
7:06PM I’m very excited to see and 
meet the family! 

Figure 20. Brenda Tagged, Viaje a México Wall Post. 2nd Spring. 

2014 [Family] 

She is hoping she can go again soon but this time with her dad. During her trip, she had a 

very positive experience as people were impressed she knew Spanish. Her immediate 

family in the U.S. were not the only ones happy that she was learning Spanish. Brenda’s 

family in Mexico that she had had little contact with because of the language barrier (and 

the distance) were also appreciative and happy to be able to communicate with her.  

Oh, man they loved it! After going to Mexico, they all friended me on Facebook. 

Like I stay, they send me Facebook messages like just randomly like “how are 

you doing?” 

I asked if any of her family members try to speak English with her while she was visiting. 

But it seemed everyone enthusiastically just stuck to Spanish. 
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Mhhm, basically. I mean like I’m not gonna lie I like I speak a little English with 

my aunt. But with like my grandma, my family that was just in Spanish.  

I mean my, one of my aunt's oh she loved it so much. She was like “oh that's so 

great that you speak Spanish!” 

They thought it was cool I made an effort to learn it. 

Even though she doesn’t post much and she doesn’t post at all in Spanish, Brenda kept 

showing me Spanish had a presence of her News Feed and activity.  

It’s mostly English. Every once in a while, I might have some Spanish like from 

my family if they pop up. But it's mostly English. Just because most of my friends 

speak English and they're from the US so. I don't know, it’s a lot of like TV 

shows.  

In reference to TV shows, most of the things she liked on Facebook, and her friends 

shared, were around pop culture. But what was seen on screen was not the full picture of 

what her language use and Facebook use extended to. She used private messages often to 

have conversations with family and friends. 

I mean like with messages, I have a couple people like Spanish but so it's like a 

mix of Spanish in English.  

These conversations even included a conversation she had in Portuguese with a 

classmate. The conversation quickly turned to English but the initiative was there.  

5.2.1 It’s a part of my culture 

It was clear that Brenda had made a huge effort to learn Spanish throughout the 

years. It was nice to see her explore their heritage above and beyond. She was determined 

to make new connections and build on existing ones because her culture was a part of 
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her. As we discussed the language we also discussed how Latinos were represented in the 

U.S.  

I think we’re represented slightly negatively. I think kind of like, like they're not, I 

don't want to sound like, like maybe they're not like super intelligent or just like, 

like they don't have like the same skills. Which is like obviously not true. But or 

that like in, Mexico is like represented like this like scary, like super dangerous 

place. As like, like a whole. Where like not every part of Mexico is a scary, 

dangerous. Yeah, like obviously I just went there and like spent like a week and a 

half and like nothing happened it was totally safe. And like no issues. 

As she explained this I noticed she did not include herself in the description of Latinos in 

the U.S. But then we began to talk about language again and how knowing or not 

knowing a language connected to a culture could include you or exclude you from a 

group. 

I think that if you're proud like even if you don't speak Spanish but like, like me, 

but you make an effort to try to learn it. I mean that should be good enough. Like 

not everyone has the benefit. 

Brenda further dove in that many times she was not recognized as a Latina. She had 

many times been identified as white throughout high school and college. 

I think it's funny I don't mind but I actually, um, so I'm here on scholarship with 

the National Merit Scholarship but like the Hispanic version of that. And so, like I 

remember in high school when I got that, I was talking about it, and then my 

friend was like “wait a second, what?” she was like “I thought you were white!” 
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and I'm like no! I'm only like a quarter white, like I'm half Hispanic and then a 

quarter African-American which really people probably wouldn’t think. 

Brenda explained that even her family in Mexico was fair skinned and didn’t fit the 

brown Mexican stereotype.  

 Although, it was very clear she felt connected to her Mexican heritage she chose 

not to take the Spanish Heritage language classes at the university.  

I actually took regular. I just didn’t feel great to be in heritage. 

No especially because this was before I went to Guatemala. So, I was especially 

even more [so-so].  

After all she had done to connect with her culture I found it surprising she did not enroll 

in heritage. But it was understandable she thought she would not be at the same level of 

some of the students that had been in touch with the language since early age. Brenda 

was very expressive with her face and gestures and was letting me know she just was not 

ready to be in an upper-division heritage class. 

Yeah, I still was like [not ready]. I felt, no, I felt [not ready]. And I passed the AP 

test! Like that's why I jumped right into like 325 or whatever. But I still like, still 

was I don’t know, I didn’t feel confident. I don’t know I’m like just such a 

perfectionist. Like, even with my grandma, like it took me a while. Like my 

grandma, like she's not gonna judge me at all but it took me a while to get over 

the hump and like feel confident speaking.  

If Brenda would have gone through the heritage program she would have started at a 323 

level where many of the native speakers form Spanish speaking countries begin. She did 
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not think she was ready to participate in that setting, but I felt because of her dedication 

she would have exceled in either track.  

 Brenda seemed to have come a long way, even if she did not participate in the 

heritage courses on campus. She had made changes and created her own cultural 

connections off campus. This had also affected how she used Spanish differently from 

high school to college in her everyday interactions. 

Like in high school I mean I spoke Spanish mostly in the class or like when I was 

trying to like study and practice and stuff. But now it's like you can like look at 

text messages my dad and like half of them are in English half of them are in 

Spanish. Like you know what I mean? Where like before like it would be only in 

English. And like conversations with my grandma in high school like basically all 

English like maybe Spanish here and there but now it's like all Spanish maybe a 

little bit English, so it's definitely changed. 

The languages for Brenda had become compartmentalized as she did not have many 

friends at the university or in Tucson that spoke Spanish. 

I mean, now all my language classes are like purely in Spanish where before like 

in high school like it's like part of it’s in Spanish most of it is in English. But like 

conversations when I'm in Tucson they're not as much in Spanish.  

When I go back home or I am visiting family [I speak Spanish]. Aside from my 

study abroad in Guatemala, obviously. 

Her use of Spanish was still reliant mostly on the interactions she had with her family.  

As we scrolled through her wall, a video in Spanish caught my attention. This 

video was not posted by her family or by her, it was posted by Tom a classmate of 
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Brenda in one of her Spanish classes. The video had a short encouraging message with an 

emoji and a raw link to YouTube.  

 

Translation 

Post: [video link]… don’t forget to 
practice it! [Face with tongue out 
emoji] 
 
BL: I cannot believe you! Haha 
TMJ: I sang this song today when I 
showered [Face with tongue 
emoticon] 
BL: That’s great haha 
TMJ: But I forgot some words 
[Face with tongue emoticon] 
BL: Yes me too. She sings fast! 
TMJ: Yes but “Donde Estas 
Yolanda” [song name] has parts 
much faster than those of “no, no, 
no” [song name” 
 

 

Figure 21. Brenda Tagged, Video de Tom Wall Post. 1st Spring. 

2013 [Classmates] 

I was curious to know if Tom and her practiced Spanish more outside of the class and 

especially on social media. Who was Tom? 

He was in the Spanish class with me. And we had to like… it’s a really cheesy 

corny song, but.  

One our teacher’s put it for us in class.  
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And like my friend and I thought that it was really catchy so like later afterwards 

he posted it on my wall, and was like “that song you like!”  We had like Spanish 

325 or 330 or something together. 

But it looks like it was a one-time event of a moment in class that made an impact on 

both of them. As cheesy as the song may have been, it was something that extended the 

language outside of the classroom. I think as a language educator we try to extend the 

language and culture outside of the academic setting and it sadly does not always happen. 

As minimal as this may seem, is nice to see one educator’s classroom share become a 

share between two students outside of class.  

 This Spanish video was an odd find because even in college the appearance of a 

language other than English on her wall was rare. For example, there was only one status 

update that included Spanish in the span of 3 ½ years. 

 

Figure 19. Brenda, Adios Tucson Status Update. 2nd Year Spring. 
The change was not visible by just looking at the content her friends can see. The change 

existed behind the scenes partly as she shared many times, her friends were primarily 

English speakers but partly also because she would sometimes doubt her skills. 

I get nervous. I do get a little nervous even though like I'm definitely more 

confident than I was like in high school. I still feel like you know like I could be 

better and I should be better but I'm not so I'm like hmm.  

I thought this was crazy because she was having full blown Spanish conversations in her 

Messenger. But she was not ready to share too much of her Spanish with more than those 

it was intended for. If you focus on just her wall and status updates, you would think her 

language use and Spanish use had not changed over time. 



 

172 

I mean, not so much, I mean granted before college you, you're not gonna find 

nothing [in Spanish]. So, like the fact that family is commenting in Spanish and 

like every once in a while, I’ll have a little conversation in Spanish. Like my 

messages way more of them are in Spanish. That's like a huge turn from what it 

was.  

Brenda was putting private (direct) messages to use with her family and friends. This is 

where her Spanish and a little bit of Portuguese made an appearance. She thinks that 

Facebook is a great place to practice languages but through direct messages, not so much 

on her wall. And her offline life was beginning to mimic the set-up she had online.  

And also, I think the reason why I wouldn't post like stuff in Spanish on my 

Facebook is because like mmm 75% of my friends are like English speakers that 

wouldn't really understand or they would just like overlook if I wrote it in Spanish 

or as if I wrote it in English, so. Whereas like with like direct message like you 

know I'm communicating directly.  

Her Facebook wall was a place for her university friends outside of the any classroom 

and her private messages was reserved more for family and friends outside of Tucson, or 

those in her language classroom that wanted to keep talking in the target language.  

 She also thought Facebook was a good place for exposure to Spanish through her 

activity feed. Her feed had been populated with more Spanish ever since she had added 

her family in Mexico and friends in Guatemala to her friends. But as we searched for 

those other than English moments of her Facebook activity and news feed, we did not 

come in contact with many or any. I knew she had her family on there and they were 

active but in that moment of our meeting things were just not buzzing in Spanish.  
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Facebook, yeah, I mean like I said I do think that Facebook cause I can see like, I 

mean I know like when you're looking everything like nothing popped up. But 

like stuff will pop up sometimes and I'll see like on Facebook. So, I mean that is 

me like seeing like what they're up to.  

Brenda made sure that I remembered that was not her norm. She reiterated more than 

once that she would see Spanish often from her Spanish speaking family and friends. 

 She also reinforced that being bilingual was something she was proud of. The lack 

of Spanish was not a representation of her not feeling connected with either her culture or 

language. Being bilingual was something she just did not showcase on her wall because 

she reserved that for the majority of her friends which happened to be English speakers. 

Um I'm kind of, I'm proud of it. I think it's really neat. Like, even though like I did 

say like I don't really necessarily post about it so much on Facebook that's just 

cause it doesn't like feed the majority.  

Although she did not show off her Spanish online, she liked to use Spanish offline 

sporadically, even with friends who did not speak the language. 

But like I mean when I'm talking to friends and stuff like sometimes I will just 

like randomly say stuff in Spanish even if I know they're not gonna understand 

me. Cause like I think it's cool, yeah, like it's neat. I don't know so I don't, I guess 

it kind of makes it, makes me different because not everyone is bilingual or is 

comfortable enough in another language.  Or attempting to become trilingual. 

In person, it seems to not lose the essence of what she means if she says something in 

Spanish as it would get lost online in a post. 

But even with my friends that are like don't know any Spanish. I’ll like jokingly 
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start saying things in Spanish just to like I don't know. 

Or even just like, um, my boyfriend is like white. He doesn't know any Spanish 

like he's German like nothing. But like sometimes I’ll speak Spanish to him or I'll 

try to help him with Spanish. 

Sharing her knowledge of Spanish extends past sharing a few words here and there. Just 

like she tries to help her boyfriend as he tries to learn Spanish she also does it with 

family.  

I have a sister and a brother um my brother is taking Spanish right now in high 

school. So, he's called me up a couple times like asked, asked me for help on 

homework and stuff. But my sister doesn't know any Spanish.  

I don't know she says she wants to learn so maybe she’ll take it in high school. 

She is hopeful her little sister will also join her brother and herself in learning Spanish 

once in high school or before the end of her middle school years. 

5.2.2 Guatemala 

With not much notice or even a hint, Brenda first announced on Facebook, she 

was going to study abroad just days before she left on her journey. All her university 

friends had begun their Fall semester at the university, but she was preparing for to go 

stay with a Spanish speaking family in Antigua, Guatemala. What better way to share her 

next adventure than by introducing the blog where she would keep track of most of her 

trip.  



 

175 

 

Figure 22. Brenda, Abroad in Guatemala Status Update. 2nd Fall. 

2013 [Family, Friends, Classmates] 

This was an experience she was looking forward to but that at the same time it brought 

out many emotions because as she later explained in a status update “I was so scared to 

experience the unknown.” 2013 [Family, Friends, Classmates]  

Guatemala is not her ancestral country as her family, on both sides, is from 

Zacatecas, Mexico. Antigua, Guatemala did offer her a neutral place to develop her 

heritage language. Guatemala is a Central American country with a strong Mayan 

heritage and culture that survived close three centuries of Spanish colonization (CIA, 

2017).  This beautiful country was her first venture out into a true non-speaking English 

area. In her first blog post, Brenda explained the emotions she was feeling. 

I leave for Guatemala in just a few days. It is so crazy to think I will be traveling 

to a foreign country on my own, living with a Guatemalan family. I have only 
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been out of the country once before and that was to Cabo San Lucas. It hardly 

counts. I am kind of nervous to be leaving, but I know it won't be nearly as crazy 

as when I first left for my freshman year of college. But still, going to another 

country where English is not the first language will be quite a shock. I don't think 

it has quite settled in to be honest. 

As she prepared to leave her family and friends shared heartfelt best wishes for her in her 

new experience. Her dad even shared with others how he hoped with all that practice 

she’d come back fluent.  

 In her second announcement on Facebook about her trip, her Guatemalan host 

family who had already friended her also express their excitement to have her come stay 

with them. Her host dad Juan ends up having a short exchange with Brenda’s dad Chuy. 
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Figure 23. Brenda, Here I Come Status Update. 2nd Fall. 

2013 [Family, Friends] 
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The exchanges between her dad and her host family really was such an endearing 

interaction and reassuring for any family whose loved one is going abroad, alone, for the 

first time. Her Guatemala study abroad experience preceded her first visit to her family in 

Mexico. That visit came almost a year later. 

 Even though at this point, it was the start of her 2nd year at the university and 7th 

year taking Spanish, Brenda was not completely prepared mentally and emotionally for 

her experience abroad. 

I didn’t really know what to expect. What I thought honestly like coming there, I 

thought that I would have, oh, I think I was a little too confident like I thought, 

“oh it's gonna be easy like I know Spanish. Like no big deal this is gonna be 

cake.” And like, when I got there I was really a little bit of a culture shock. Like 

even like the first time like meeting the host family cause like they don't speak 

English and I don't know it was just like shocking to me that like I know like 

obviously I didn't expect anyone to speak English but it was just really interesting 

like being around like no one spoke English, no one understood English, so it was 

like but it was good I don't know it was good. 

Overall, Brenda’s experience was quite positive. She selected to study abroad in 

Guatemala even though up to the point she left she was not sure where she would be 

doing her internship or what credits she would receive for her studies while in 

Guatemala. But she was sure it was the right move for her to do. And her host family as 

they welcomed her and other into their home, reinforced through actions that this was the 

right place for her. 
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My homestay parents were so excited and so charismatic and so kind, but I am a 

very shy person, so I was a little thrown off. Plus, factor in the fact that we are 

only speaking Spanish and you are in for a very unique experience. Don't get me 

wrong, my homestay family was so encouraging and amazing, I'm just awkward. 

I'm too much of a perfectionist, so I had to adjust and feel comfortable before I 

was able to speak.  

In her first face-to-face encounter with her host family, Brenda says she stumbled over 

her words and felt awkward but the next day she felt more comfortable and “was able to 

have a solid conversation with them.” She was not having this problem in the classroom. 

As she was excelling in her language skills even reading, summarizing and presenting on 

Spanish material of 50 pages long. 

 But looking back, the awkward feeling and stumbling over her words made her 

reflect on her Spanish as a second language. Brenda is quite the perfectionist so she was 

very aware of her language use while she was in Guatemala. 

So, like when I went to Guatemala, I noticed that sometimes like I would get 

nervous and Spanish is definitely my second language. And so sometimes I would 

say things that I didn't mean or I'd stumble over my words and I'd be like you 

know I probably sounded really stupid there. And like I started thinking about like 

how sometimes like people with second language like not that they sound stupid 

but like they just kinda stumble over their words and so sometimes people are like 

“ugh” but like that doesn't mean anything.  

She is very clear that it is not that she or other people do not know a second language. 

Her and others just get nervous. 
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Cause I'm like I know I'm an intelligent person I’m just like struggling because 

this is my second language and it's making me nervous. But like I don't know. 

This was never reflected in her Facebook, but she did share some of her struggles on her 

blog from her first moment of contact to other instances where she felt she did not have 

anything to share or what she really wanted to come out just didn’t. Her blog is raw and 

she really puts her experiences out there. 

  As the program got established in Antigua, Brenda decided to take one less class 

than her peers and, in its place, doubled the number of hours she would spend in her 

internship. She thought this was amazing because she would spend more time speaking to 

Guatemalans in Spanish and not so much time sitting in a class room for over 2 hours 

listening to someone speak in Spanglish.” She was motivated to make the most out of her 

studies and have as much contact as possible with locals practicing her Spanish.  

  Her internship was working with kids from age group 8-10 at different schools in 

the area. This was not her original preference as she had previously hoped she would 

work outside in a coffee field or in a macadamia nut center. But this ended up being just 

right for her.  

It was like an after-school program for like at-risk youth in the community. Yeah, 

so it was really neat. I volunteered there, three days a week after my classes. So 

that was a cool way to kind of get immersed in the culture.  

The environment and innocence of the children provided the right dose for her to feel 

more relaxed with her language use. 
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And I feel like kids are like I don't know. Especially because I jumped into that 

like right at the beginning. I was still kind of nervous and like not super confident 

but I felt super comfortable with the kids. Like they're not you know. 

The kids were not mean or judgmental they were just happy to have her and welcome 

her. Brenda expressed how happy she was in her internship on Facebook, too. 

 

Figure 24. Brenda, Teaching Kids Wall Post. 2nd Fall. 

2013 [Family, Friends] 

 At her home, some days were not as encouraging. She struggled with the amount 

of corrections her host dad would provide during their meals at the table. As much as she 

wanted to improve her Spanish she did not feel like it was working for her to be corrected 

so much as it made her feel stupid.  

It usually results in me losing my thought and not being able to finish what I was 

talking about. Plus, I feel stupid and embarrassed in front of my housemates. I do 

want to improve, but I don't really like the way he corrects me. He kind of turns it 

into a bit of a grammar lesson. I understand that I need to improve and I realize I 

am waaaay too sensitive, but I can't help it. I don't think I will say anything about 

it because I don't want to say I don't want correction...but at the same time...I don't 

know. It's tough and it kind of made me clam up a little bit.  
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This struggle was exclusive to the host dad as she felt more comfortable with the host 

mom. 

When I talk to just my house mom I feel comfortable - she doesn't really correct 

me too much and when she does it's very light and I can continue with what I was 

saying. It's kind of tough, because I know I am being overly sensitive. Anyway, 

those are the things I am struggling with. But I understand where he is coming 

from and I really do appreciate it, it’s just.... I don't know. But this is really a 

small thing and I am enjoying myself here. 

Her host mom had also previously made a small but significant gesture. Brenda had 

mentioned she liked cooking casseroles with her mom. The host mom was unaware what 

casseroles were. But after a quick explanation from Brenda, to her surprise, her host mom 

prepared a casserole for dinner. Benda was very appreciative of the gesture.  

 Brenda was also very excited when her parents went to visit. I thought it was 

interesting she had never traveled with her dad to Zacatecas but he and her mom did go 

visit her in Guatemala. 

Oh, it was really funny going to Guatemala though because my mom doesn't 

speak any Spanish. Like my dad and I were like fine. And at that point too they 

had visited me like kind of like, oh I don’t know, like middle of my trip so I was 

like really comfortable and like confident in Antigua. And like, comfortable and 

confident with my Spanish. Like, I was showing them around speaking to people 

and going to the markets but it was just really interesting cause my mom was just 

like like she couldn’t say anything. 
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It seemed to me like Brenda really enjoyed taking the lead and being able to show how 

much Spanish she had learned. And more importantly how she had learned to interact and 

maneuver her way through a Spanish speaking country. 

 Brenda took trips around Guatemala and worked at various sites.  She also found 

time to play tennis and continue her running. It is not surprising she made many friends 

along the way. One relationship that was still going strong and extended into her social 

media was with a teacher from the school where she interned. In her private messages on 

Facebook, she had full conversations in Spanish with her colleague. Other exposure 

besides contact with people, was through music. 

I have some [music in Spanish] like because when I went to Guatemala but 

they're like pop culture like Marc Anthony, like what is it called like something 

about like “Vivir la vida” or something like that. I think it’s what it’s called. Or 

like another song by like Romeo Santos? Yeah, yeah, yeah, yeah. Like a couple 

things like that. 

So that was just like things that I heard on the radio when I was in Guatemala. I 

was like “I like this song I’m going to buy it!” 

All these experiences added up and when it got time to return home, she had truly 

enjoyed her experiences.  
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Figure 25. Brenda, End of Study Abroad Status Updates. 2nd Fall. 

2013 [Family, Friends] 

Her study abroad experience in all, reinforced her pride and love for her language and 

heritage. 

Oh, it's made me so I love it so much. Like it's made me really excited to like 

want to travel more and like visit other Latin American countries aside from just 

Guatemala and Mexico. 

This love extends past the Spanish speaking countries and puts Brazil as a contender for 

her future adventures. 

5.2.3 The more the merrier 

Talking to Brenda was so easy going, she had quick but heartfelt responses and 

we ended up laughing at many points during the first interview. Some of those moments 

of laughter was us exchanging experiences but also of me “correcting” her every time she 

said she was bilingual, and me telling her she was actually trilingual. In all fairness, she 
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kept saying she was attempting to be trilingual. In our first interview, it was not 

surprising that she did not have much of an interest or connection with Portuguese 

language or Brazilian culture as she was prioritizing defining her relationship with the 

Spanish language and her Mexican heritage.  

 Brenda knew from the moment she took Spanish in high school that she identified 

very much with her Mexican heritage. She definitely was taking steps to reconnect with 

her Hispanic heritage by keeping in touch with family in Mexico, studying abroad, 

majoring in Spanish and keeping the conversations with her grandmother and father 

primarily in Spanish.  

Brenda was very aware of the pros of learning a second language. She knew that 

when she started learning Spanish and became bilingual it offered her a reach to people 

she may not otherwise have. So why not keep learning to reach even more people? 

Yeah, I think it's really cool. Oh gosh, I think it's really neat to be able to, cause I 

don't know like it opens up a whole another world like that you can communicate 

with like so many more people if you learn another language. It’s really cool.  

In her questionnaire, Brenda first explains why she decided to study Portuguese besides it 

being encouraged and introduced in her major. 

It is very closely related to Spanish and I am comfortable with Spanish so I 

figured it would be a language I could pick up quickly. I want to learn as multiple 

languages. I want to continue learning Portuguese so that I can have control of 

another language. 
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The mix of her experience of missing out on family moments because of the lack of the 

language and studying in Guatemala (a place which was not English speaking) may have 

had an impact on her wanting making this to learn more languages. 

After her return from study abroad, Brenda took her first Portuguese class (PORT 

305, 2nd Year Spring). As she enjoyed her first Portuguese class she also had the 

realization that the experience was not quite what she thought it would be.   

Oh, I liked it, yeah it was cool, it was neat. It was definitely, I thought it would be 

a lot more, I mean it is similar to Spanish but I thought it would be really similar 

but it definitely is different.  

In the span of three years after her first Portuguese class, there is no trace in her shared 

online world that she ever studied the language. The blog she had kept while studying 

Spanish abroad served its purpose and did not transfer over to this new cultural and 

linguistic experience. Because of her reserved nature and her primarily using her 

Facebook status updates to reach her English-speaking friends and family, the 

opportunities to practice became even more limited than those of Spanish. With Spanish, 

she could respond to comments or posts from Spanish speaking family, but with 

Portuguese there was no sign of the language on her Facebook News Feed, activity or 

wall because there were also no connections outside of the classroom to the language and 

culture. 

 Brenda knew and shared that her Portuguese learning experience was not 

extending outside of the classroom. With the exception of one brief moment she could 

remember she had online.  
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I think if you look at my messages I did have one conversation with a classmate 

like a while back, in Portuguese. 

As we viewed her account, she shared one short private message with a classmate on 

Facebook that began in Portuguese and quickly ended in English. Later after the 

interview, I found a short interaction in one of her wall posts where her Portuguese 305 

classmate and her interacted in Spanish and Portuguese. 

 

Figure 26. Brenda Tagged, Suerte en tu carrera Wall Post. 2nd Spring. 

2014 [Classmates] 

In this short interaction on Facebook, she simply liked the response in Portuguese and did 

not take up the chance to reply in Portuguese herself. 

Brenda was aware she was mainly engaging in English with some Spanish here 

and there. The reasoning for the lack of Portuguese was simple for her. 

I honestly don't feel that much connection at all to the Portuguese culture. Like at 

all!  

The lack of connection was noticeable as she was mostly excited about the 

Portuguese in a futuristic sense, in other words, the experiences it could provide in the 
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future such as traveling or access to media. Traveling and meeting new people help 

maintain her interest in Portuguese language and its many cultures.  

I think it'd be really cool like I would love to go to Brazil or Portugal or like even 

an African country that speaks Portuguese. I think it would be really cool but as of 

right now I don't really feel like I'd like to get more selectable with it. 

I just want to know another language. 

But in the present time she was just starting to take baby steps into a slightly familiar but 

overall different language and culture. 

I feel the same way with Portuguese that I did when I was first learning Spanish. 

And even like after a while where I feel like really not confident all to speak 

Portuguese. Or I feel like I'm gonna just say stuff in Spanish that's not Portuguese 

and so then I felt kind of ugh. 

That interference of language made her more self-conscience when having to be more 

public such as speaking or writing something in her third language on her wall. So, she 

just did not do those things when she did not need to. 

Although there were moments knowing Spanish made it more difficult to produce 

Portuguese, she also saw the value of knowing one to learn the other. 

I mean it does help [Spanish] on tests… Cause I'm like, “cool like I know what 

that says that's easy.” Or like grammar structure, ah pretty similar but like 

speaking [not so much]. 

Brenda was not discouraged by not being able to produce or understand the additional 

phonetic sounds Portuguese offers.  
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Yeah, like now I feel more comfortable understanding, hearing it. But like in 

[Portuguese] 305, when she, when I heard her speak I was like what the heck. 

Like some of the “sh” and “sh” and I’d say what the heck. So that was just like 

whoa.  

But it does help with reading and writing for sure.  

The language learning experience balanced itself out between her ease with writing and 

reading vs her challenges of speaking and listening. As the perfectionist she is, I had no 

doubt she would continue on her path to master Portuguese how she had done so with 

Spanish.  

5.3 Reflection 

By the time our 2nd interview came around, Brenda had time to reminisce about past 

experiences, and build and plan new ones. Not much multilingual action had happened on 

her Facebook wall so I was really looking forward to catching up with her about her 

language learning.  

I don't really use Portuguese online at all. And then Spanish is just like when my 

family messages me or friends in Guatemala message me. Or like if they comment 

on my profile picture or something.  

But I also wanted to know how she was doing. She had now had time to really process 

her time in study abroad and her first visit to Mexico to visit family.  

 When we last met, Brenda wanted to plan another trip to Zacatecas. This time she 

wanted her dad to go with her. Sadly, the visit to Mexico had not been replicated as she 

had hoped. The timing (and money) just did not allow another big trip to happen quite 
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yet. Her family did take a smaller trip south of the border and she had an interesting 

observation to share. 

Although, I was thinking like when we went, so like we went to Rosarito [Mexico] 

but then we drove all the way to Ensenada [Mexico]. And like we passed through 

like a military checkpoint and like the guy was like asking us a bunch of questions 

and I was thinking like if you didn't know Spanish like I don't know what you 

would’ve done. My dad speaks Spanish so it was like totally fine. But I was thinking 

like some of the questions like it was like a little bit more complicated than just like 

“who are you?” You know? I'm like I don’t know what’d you’d do if you didn’t 

speak Spanish. Cause the guy didn’t look like he spoke English. 

When Brenda was sharing this story, I realized she was very observant of others language 

use. The story was important because at one point she would have not been able to 

understand the officer in the give situation. 

The trip to Zacatecas had been post her Guatemala journey. The warmth and 

bilingual appreciation from her family had added confidence to her Spanish use.   

After I visited them, I feel comfortable. You know what I mean? Like if I do make 

mistakes. It was a really positive experience. 

Both Mexico trips had solidified her feelings that her Spanish was truly reaching (or had 

reached) higher levels of mastery. Although at moments she still had her doubts. 

Yeah, I mean, oh for sure! Sometimes I say things I’m like God that sounded bad. 

Like I can tell that like it's hard for me to get it to do it because especially like 

when I first went to Guatemala like, oh.  But I do think like my pronunciation has 

[improved] since. 
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I didn’t have any substantial interactions with her in Spanish. So, I will have to take her 

word for it. And from the Spanish words and phrases she used here and there, I could not 

see it being any different. 

Her time immersed in Spanish in Guatemala had had an impact on more than just 

her Spanish.  

Like when I came back from Guatemala like three months I was saying, 

occasionally, I would get my English mixed up and I'm like this is my native 

language, like, what is happening?! Like, no. 

Lucky for her it was just a temporary side effect of living a few months in a non-English 

speaking country. 

 Although her small English mix ups were short lived, it may have caused some 

awkward situations or feelings as most of her activity on and off line was and continues 

to be in English. I asked her if she thought her online language use mirrored that of her 

offline communication. 

I think so. In that like, like the stuff that I put on my wall and stuff is generally in 

English and that's cause generally like when I'm with my friends out like on campus 

and stuff it's generally English. Um and then like private messages you'll see like 

Spanish because like when I'm talking like just like to my family or like my 

grandma or like dad or something, then it's in Spanish. So, I think, I think it's pretty 

accurate.  

Her offline communities did include people who spoke Spanish too. Other than her family 

she had a group of friends who did mix it up with Spanish every now and then. 

I have friends that speak Spanish but it's not like just a group of Spanish speakers. 
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It’s like a group of like Spanish speakers. Yeah, so it'll be like Spanish but then 

English like English, like Spanglish.  

It’ll be like a phrase in Spanish and then like back to English. Cause like other 

people don’t understand.  

Not much change had occurred in the way she compartmentalized her language use. 

English maintained a bigger presence in her social circles and as a result so did the time 

she spent using it.  

 On the other hand, her Spanish and Portuguese contact had drastically changed in 

the last year. As mentioned previously, in our first encounter she was not invested in 

learning Portuguese, as she was more excited to dive deeper into her heritage language 

and culture instead. however, as she neared the end of her undergraduate career she also 

maxed out on the Spanish courses she could take. As she completed all her Spanish 

courses, the opportunity to take Portuguese reemerged. So how did she feel about 

Portuguese?  

Good, um, this semester, so I like finished all my Spanish classes last year. So, this 

semester I'm taking two Portuguese courses. 

I could not hold my expression of surprise that she was taking not one but two Portuguese 

courses. And it did not go unnoticed by her, “Yeah, yeah, I know!” First, there was still no 

sign whatsoever of Portuguese anywhere on her Facebook. Second, I did not get the 

impression she would stay motivated long enough to take two upper level Portuguese 

[PORT 463 and 425] courses at the same time. We laughed at how unbelievable it seemed. 

I reminded her (although she remembered) that she was not very interested before, that she 

was just going through the motions. 
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Yeah, I was. I was on the fence but I think like I’m taking more classes now. So 

being exposed to it more I'm definitely liking a lot. Like I actually really like it. 

I’m also a coach for the wheelchair tennis team. And there's a guy on it who's from 

Brazil so I would like try to speak a little bit of Portuguese with him. But he like 

had the easiest time with Spanish, like understanding it. Just so easy for him. But 

then like when I've talked to other Spanish speakers who like have never taken any 

Portuguese. It's like harder for them to understand Portuguese. 

Brenda kept making language learning and use observations throughout our conversation. 

She had shifted her language learning efforts to Portuguese since she completed her final 

Spanish class, a social justice through film course, earlier in the year (3rd year Spring).  

Brenda continued to plead her case and even shared how her languages were 

interfering differently now that she had classes in Portuguese but not in Spanish.  

I like it! No, it's actually really funny because I'm like really starting to like, cause 

I'm taking these Portuguese classes, I'm like honestly starting to, like sometimes I 

mix up like put Portuguese when I'm trying to speak Spanish which is crazy because 

usually I do that with Portuguese. Like I’d put Spanish in but I was like trying to 

send a message to my friend in Spanish and I like kept writing it in Portuguese. 

And I was like that’s not what it is. So many languages.  

It was exciting to see her have a breakthrough with another language other than Spanish as 

she really wants to be able to speak multiple languages.   

As she became more proficient in Portuguese, Brenda’s observations of language 

learning and use continued in Spanish and carried over into Portuguese.  

Spanish speakers who’ve never taken Portuguese before like it’s more difficult than 
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Portuguese speakers who have never taken Spanish. If that makes sense. 

I understood what she meant. From my perspective, I also agree that Spanish may have a 

lower learning curve than Portuguese if you are an English speaker.  

Even writing it there are like all these weird accents in Portuguese. And I’m like I 

don’t know.  

Maybe this also discouraged her from writing in Portuguese in shared spaces such as 

Facebook. She is a perfectionist so forgetting an accent would not be ok.  

 However, the lack of posting in Portuguese was not so much related to the details 

of writing. She just did not really have anyone to communicate with in that language online. 

And then like Portuguese because I don’t have anybody. I don't really know that 

many people, except for the guy on the tennis team. Like but other than that I don't 

really know that many people that speak Portuguese that are native speakers.  

The guy on the tennis team was someone she saw every morning but did not extend the 

relationship outside of that setting. She did find a new environment where Portuguese was 

more often than not, being spoken.  

Although, I just started working at the Arizona Room and a ton of international 

students go there. And I've like noticed that like a lot of Portuguese speakers go... 

And I’m like walking by a table and I’m like they’re speaking Portuguese. And I 

can understand them. 

The rise of Brazilian presence was due to the Brazil Scientific Mobility Program that 

sponsored study abroad at foreign universities. A limited number of students who did not 

know the language of the country they visited also received a scholarship to study the target 

of their host university. In this case, many Brazilian students were studying in English at 
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the university’s Center for English as a Second Language (CESL). The center was not too 

far from Brenda’s work site on campus. 

She was not one to post often but when she did, she continued to post her status 

updates in English. Most of those Facebook updates were around running, her tennis 

activities or pictures with her family. But another set of her posts were geared towards 

her experience in Guatemala. 

 

Figure 27. Brenda, Guatemala Experience Status Updates. 3rd Summer/4th Fall. 

2015 [Friends, Family]; [Friends, Family, Classmates] 

It was nice to see her host family comment on one of her posts even if it had been almost 

4 years since they opened her doors to them. 
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As she got closer to her final year at the university, Guatemala was seemed to be 

very present in her mind.  

 

Figure 28. Brenda, Guatemala Study Abroad Promo Status Update. 3rd Spring. 

2015 [Friends, Classmates] 

Brenda wanted others to also have the opportunity to branch out as she did. One of the 

key aspects of her time abroad was her time spent volunteering with the children at the 

different schools. That time working with kids inspired her to continue what she started 

there: teaching youth. 

 In the last year, she had time to continue working with youth as she did in 

Guatemala. At the end of our first meeting she had shared that she would be volunteering 

for the local Big Brothers Big Sisters of America, an organization that connects youth to 
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adults who can help guide and mentor them. 

I'm gonna start volunteering with Big Brothers Big Sisters and I know the girl, like 

this Friday actually, and the girl that I'm like gonna be the big sister to, like her 

native language is Spanish. So that, that’ll be interesting but we'll see how that goes. 

Besides having the opportunity to volunteer, she also got a chance to speak Spanish with 

her little sister. But this was one of many inspired outcomes from her study-work abroad 

experience.  

 Brenda was going to graduate the following year so she was already thinking 

ahead of how she could continue her journey working with Spanish speaking youth. She 

was out there seeking opportunities and asking advisors. I had recently seen one of her 

posts linking an article about Teach for America.  

 

Figure 29. Brenda, Teach for America Status Update. 3rd Summer. 

2015 [Friends, Classmates] 
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Teach for America is an American nonprofit organization that recruits college graduates 

to serve as teachers, for two years, in low economic communities. The organization 

promotes diversity, equity and inclusiveness (TFA, 2018).  I had a feeling but did not 

want to make assumptions that she was going to be teaching after graduation. One of the 

first things I asked her in our second meeting was if she was planning to teach for the 

program and what she thought about it. 

I, I love it. I’m like doing an internship with them right now and then I'm gonna 

start like the job when I graduate. So, in May. 

She was so happy with the opportunity she had taken and I had recently been looking at 

the program so it was nice to have an understanding of it as she further explained. She 

shared the connection of working with Teach for America and her experience in 

Guatemala. 

Because when I studied abroad in Guatemala I volunteered at like this program for 

at risk youth. And I loved it so much. So, I was like I really want to like keep doing 

that. Umm, so I was talking to my advisor and they’re like “if you like something 

like that, like Teach for America is kinda like that, you know.” So, then I took the 

bilingual test because I wanted to do like for ESL students. I passed so I’ll be 

teaching bilingual kids in San Francisco. 

Although, Brenda had been accepted and assigned to a Teach for America site, she did 

not limit herself to that one option of teaching ESL in the U.S. Over the summer she 

shared news on Facebook about potentially going abroad again. 
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Figure 30. Brenda, Fulbright Ecuador Status Update. 3rd Summer. 

2015 [Family, Friends] 

Going back to a Spanish speaking country was her ideal situation. In our meeting, she 

explained what her Plan A and Plan B for after graduation.  

And then, I’m applying for a Fulbright. So, I’m hoping that I get to go to Ecuador 

with that. So, like if I get that I’ll do that instead of Teach for America. But we’ll 

see.  

Little did either of us know that she would become a semifinalist for the Fulbright. I was 

sad to read that she did not end up receiving it. But after all things did end up falling into 

place. Plan B was still in motion but with a bit of a curveball. Instead of going on to teach 

ESL for Teach for America she went on to teach Spanish. 

5.4 Discussion 

This chapter presents Brenda’s background and information that inform her language and 

identity construction. Brenda is a light user but daily visitor of the online site Facebook.  

As a heritage language learner of Spanish, Brenda reconnected with her language and 

Spanish speaking family in Mexico. Social media has given her a place to communicate 

in Spanish in a semi-public or private setting. 
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 Brenda had little input of Spanish growing up, the Spanish she does remember 

hearing was from novelas playing in the background. As a third-generation, she is with 

the majority of those whose parents did not speak Spanish at home (Alba et al., 2002) 

Although her Spanish language was not developed from an early age, her Mexican 

culture in her family lives on and strong. In an effort to further connect with her family 

and culture, once she graduated high school she took her first trip to visit her extended 

family in Zacatecas, Mexico. Her experience was a positive one and it created 

opportunities for her to use her Spanish in digital spaces. Her family in Mexico added her 

to Facebook some to Instagram.  

 Brenda enacts her agency by choosing not only when to use her language but also 

what identities she wants to perform on Facebook (Belz, 2002). For Brenda, the best form 

of social media communication is private. Any conversations she had with her family in 

Spanish were usually in the private Facebook Messenger. Even while she was in Mexico 

she did not post any updates in Spanish. She makes an active choice of the social contexts 

she wants to engage in translanguaging practices. It also lets her select her main target 

audience carefully. Most posts Brenda shares are geared towards her family and friends. 

Not having general messages for a broader audience may be a reason she chooses to post 

less frequently.  

 When Brenda started university, she had the option to join the Spanish heritage 

language track or the basic track. Brenda selected to complete the basic track as she did 

not feel she would perform as well in the heritage track. She resists (Norton, 2000) the 

HL classroom as she felt the majority of the students in that were not language learners 



 

201 

she could identify with as they may have been studying Spanish from an earlier age than 

herself. Not being in the HL track did not mean she was not invested in the language. She 

was invested and continued to different contexts in which to learn Spanish. 

Brenda decided to study abroad her second year at the university. Brenda chose to 

study abroad in a non-ancestral HL country, Guatemala. While in Guatemala she shared 

her experience on Facebook through sharing her blog site. In her blog, it is expressed that 

she was appreciating the culture and environment offered in Antigua. However, she did 

feel frustrated to being corrected often during dinners with her host family, particularly 

her host dad, which she expressed through her blog. But it is not clear that the correction 

was done because she came from a Latina family as well as in the Riegelhaupt & 

Carrasco (2000). But the corrections were not to the degree that Lidia lived and suffered 

in her study abroad to Guanajuato. Also, when she looks back at her experience she looks 

at it in a very positive and welcoming manner. From what she relates to and experiences 

from her Mexican culture she did not feel the culture, varieties and ideologies were 

different. 

 In her study abroad, Brenda also made local connections to practice in different 

cultural practices, as seen in the studies of McGregor (2016), Anya (2017) and Moreno 

(2009). She had a local running group she participated in and she also build a close 

connection to one of her teaching peers. Teaching at a local elementary school provided 

her an additional immersion context in Spanish. But her passion for running gave her a 

way to connect and use her language in discussions she would like to participate in in 

Spanish. She stays in touch her peers from the school and as with her family she will 

message them via Facebook Messenger. 
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 The relationship and investment with learning Portuguese has changed throughout 

time. In her first Portuguese class, Brenda did not feel a connection to the language or 

culture and just thought it would be an easy language to learn since she did not know 

Spanish. However, a shift came when she completed all her Spanish courses and she 

continued taking Portuguese. She became interested in the language and culture and her 

last upper division class was one her favorite classes. However, as private as Brenda is on 

Facebook that was not the main reason she was not having Portuguese conversation in the 

semi-public or private spaces. Brenda did not have any connections to native speakers of 

Portuguese, besides one. There was a member of a team she coached that was Brazilian 

and every now and then they interacted in Portuguese or Spanish. But that relationship 

did not extend to her online social world. 

  



 

203 

CHAPTER 6: JOE 

 “It was just like the fact that I was able to read a sentence and it was in another language 
and I could understand it. I just thought it was really cool.” 

―Joe @ our First Meet 

6.1 Introduction 

This chapter presents the language learning journey of Joe. In this third portrait, a 

dynamic and eager language learner is viewed through his social media use and self-

reported data. Of the three focal participants Joe is the only L2 learner of Spanish.  

 In the following section, I share the data of Brenda’s language use on Facebook 

followed by languages and describe her main interlocutors. 

6.1.1 Joe’s Facebook Presence 

Joe is an active user of Facebook.  Of the three participants, Joe uses social media the 

most. In the four years of data collection, Joe used the three languages of the study as 

seen in Table 11.  His total number of posts were 1,461 this averages out to an average 

posting of 26.6 % in a year.  

Table 11. Joe Total Facebook Posts 

 

Joe Pisano 2012 2013 2014 2015 

English 73 101 103 75 

Spanish 4 16 1  

Portuguese  5   

Two 
Languages 

1 ENa-SPb 

1 EN-ITc 
8 EN-SP   

Three 
Languages 

 1 EN-SP-PTd   

Total Posts 79 131 104 75 
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Note. aEN is an abbreviation for English language. bSP is an abbreviation for Spanish 
language. cIT is an abbreviation for Italian language. dPT is an abbreviation for 
Portuguese language. 

 The language of Joe’s primary audience is English and his family is English 

speaking as well. Joe’s friends from high school and college are mostly English native 

speakers. However, his closest high school friends and himself studied Spanish together 

in high school. In college he has taken many language courses that have led to friendships 

with more L2 speakers of Spanish and L3 Portuguese. The relationships with his 

classmates from language classes transfer into his online network of Facebook. 

 Joe’s network of friends on Facebook extends beyond family, friends and 

classmates. He has taken up the role of English language teacher and exchange partner in 

multiple online language learning sites given him access to native speakers of other 

languages. Through these encounters, Joe has a community of practice that began in a 

different learning context but progressed into Facebook. I will refer to this group as 

Partners. 

6.1.2 ¡A enseñar! 

On our first meeting Joe and I did not miss a beat. His enthusiasm for and 

involvement in languages could not be contained. I set up the laptop with an incognito 

browser so we wouldn’t have to worry about him forgetting to log out of his social media 

accounts. But there was no rush. Our conversation just continued flowing.  

One of the first things we discussed were the different yet similar types of 

participants that were going to make up this study. He was concerned he did not grow up 

speaking Spanish. But I assured him all English-Spanish-Portuguese learners were 

welcomed to this study. As we kept discussing languages and cultures, we decided that 
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the students who volunteer for language studies with no incentive must really like (or 

love) languages. Joe did fit that mold. 

 Well, he actually probably broke the mold because he was also an experienced 

language teacher-tutor online. Impressive! Especially considering he was just beginning 

his junior year at the university. Before we were able to make it on his social media 

accounts, we checked out a bit of his online teaching tasks. I wasn’t sure yet how he had 

time to keep up with all his interests. But he certainly seemed to be succeeding. 

 Within the first 10 minutes of meeting Joe I could tell he was a go getter. As we 

got to know each other better I learned of many times where he did not just think about 

doing something but he actually did it. Later, I would come to find that his positive 

attitude and follow thru action got him in places and situations with languages and 

cultures that I only wish I would have also done. As we got settled, and circled back to 

learning languages, I prepared to listen to the experiences and accomplishments that Joe 

would share as he worked his way through learning multiple romance languages 

6.2 Su historia y su voz: Joe 

Joe was born and raised in the Phoenix, Arizona area. His maternal family came to 

Arizona from the state of Washington and his paternal side migrated from New Jersey. 

Both families were of Italian roots and it is possible that both his grandfathers spoke 

Italian, although, he doesn’t remember too well as he did not grow up with them around.  

I was curious to know what got Joe started on the path of learning languages. I 

mean did he just wake up one day and decide to take over the world one language at a 

time? Probably not. But in all seriousness, it was interesting to me he had not taken up 
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Italian first. Maybe it was just not an option when he first took up a second language. But 

I came to find out, the main reason Joe began taking Spanish was because of his mom. 

Well my mom wanted me to take it in 8th grade. And I took it.  

She just said like there would be more job opportunities if you speak two 

languages.  

His mom was right as learning a second language had brought him to the opportunity to 

teach English online. 

But I also, senior year, I got a job because I spoke Spanish. And I started working 

for this company called Verbling. It's a, it's like a they focus on language learning 

education. And so, the whole idea behind it was to connect native Spanish 

speakers with native English speakers and have like a language exchange.  

Like video chat.  

In his Spanish class senior year in high school, his teacher had mentioned Verbling as a 

site for language learners to get extra language practice outside of the classroom. Joe took 

her up on the offer. 

I found it, went on there, and talked to some people from Peru and Colombia and 

thought it was really cool and I sent them an email saying like “I’m a high school 

student looking for a job.” And then three months later one of the co-founders 

emailed me back asking if, if he could interview me. And then he interviewed me 

and then I started working for them so.  

Joe worked for Verbling ever since. He would log on and have his language exchanges 

just as he normally would but would also keep track of technical components and any 

glitches that may happen. He was getting paid while he was practicing his Spanish. He 
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became very involved on the site and even recruited some of his classmates from Spanish 

to also moderate the site. 

 Joe and his colleagues also participated in short conversational exchanges of 5 

minutes in Spanish and 5 minutes in English. Soon after the structure of offerings 

changed and Joe became part of their group of English teachers. The company only hired 

native speakers to teach the languages being offered. The change happened during Joe’s 

university freshman year in which Verbling went from exchanges to live group video 

classes on Google Hangouts and one-on-one tutoring.  

Joe walked me through the Verbling website and even shared his profile. It was so 

organized with schedules and options. He thought I would enjoy looking at the site and 

its offerings since I was part of the Second Language Acquisition and Teaching program. 

It was great to be able to see how he had branched into the world of languages based on 

one small recommendation from his Spanish teacher. 
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Figure 31. Joe, Verbling Recruitment Status Updates. 1st Spring 

2013 [Friends, Classmates] 

He used his Facebook to invite others to join him both as language learners and teachers. 

For Joe, it wasn’t enough to post updates on his Facebook, he wanted to reach others 

outside of his family and friends. He wanted more people to know about Verbling so they 

could have the same benefits as him. 

When I started working for Verbling, since I wanted to get more people 

on board like I felt like they hadn't heard about it. Um, and so, I sent an email to 
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like all the Spanish teachers in Arizona at high schools telling them about 

Verbling and one of them from Bryans [pseudonym], which is a private school in 

Phoenix, contacted me and wanted to know more about Verbling. So, I think for 

like one or two years I use to help make a plan. 

Joe showed me the plan that was posted on the teacher’s blog that he helped build to 

connect other high school students like him to native speakers abroad. 

It was clear, Joe had found a place where he could grow as a teacher and also a 

place to share with others the experience of language learning. Joe was just beginning to 

explore these other doors that opened thanks to a second language. Learning only Spanish 

would not be enough. 
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Figure 32. Joe, Verbling More Languages Status Updates. 1st Fall 

2012 [Friends, Classmates] 

Joe established early on that he wanted to keep learning languages and exploring their 

cultures. Verbling was not the only site he would visit for his language practice. He found 

other places to practice language online such as the site The Mixxer. His online options 
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had no limits. He used many online sites to keep his language and culture connections 

and learning growing. 

We made our way to his social media accounts, it was fascinating to see how he 

maneuvered in and out of different social media sites to find the right platform for his 

content. Joe’s online presence was more than I expected from any student. He mainly 

used Facebook and Instagram but he also had a blog he used while learning languages 

and later when he taught them. He did not post year-round on his blog but that did not 

stop people from wanting to know more from him, he had close to 2000 followers. On 

top of his own blog, he also participated in a blog forum reserved for university students 

abroad. Although, he had a Twitter account, it was not being put to use. Oh yeah, he had 

his own YouTube channel, too, which helped him read even more people out of his 

everyday circles. 

As we first entered Facebook I noticed that although he said he did initiate many 

posts on Facebook in the last year, his wall was pretty active. His wall posts were tags 

and shares in both Spanish and English. There were also a lot of tagged posts from his 

girlfriend, who was at Arizona State University (ASU) studying to be a secondary school 

Spanish teacher.  
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Translation 

Post: you make me smile [smiling face 

emoji] 

Figure 33. Joe, Una Sonrisa Status Update. 2nd Fall. 

2013 [Friends] 

But surprisingly she never posted to him in Spanish and there were very few times she 

had left a comment in Spanish, as well. It was rare in general to see posts and comments 

directed at each other in Spanish (see Figure 33).  

 When Joe talked about the learning of a language and culture he lit up. I was so 

amazed by how much time he spent learning and practicing languages when he had so 

much else going on, on campus. He was very involved socially and academically. But 

somehow the more time we spent online the more I could see he was very active both on 

and offline. He just never missed a beat.  



 

213 

 As we scrolled through his Facebook wall I noticed Joe had been nominated for a 

huge honor his first year at the university. He had been nominated by a Spanish 

department professor for an Outstanding Freshman award.  

 I want to share this with everyone because I want to share the importance of 

taking the initiative and pursuing your passions no matter what may stand in the 

way. I am pursuing my passions for global and cultural understanding by studying 

languages, teaching English to people from around the world and traveling to 

learn about how other cultures function differently than my own. All I hope for is 

to inspire others to follow their own passions and to question why things are the 

way they are instead of remaining another cog in the wheel of life. 

Joe received the University of Arizona's Honors College Outstanding Freshman of the 

Year award at the end of his first year. The professor had nominated Joe for this award 

but she had also impact on his educational and personal decisions. He was inspired to 

travel and explore more than the superficial aspects of cultures. And he did. Later Joe and 

some peers would go on to nominate this professor for a scholar award that focused on 

leadership in the field and commitment to student engagement. She became a recipient.  

 I cannot imagine Joe as monolingual since languages had become such a big part 

of his life. His road with languages would end up going full circle back to his heritage. 

6.2.1 I love Spanish! 

Joe’s language learning journey began in middle school and continued to this day. 

Before coming to the University of Arizona, Joe had taken 5 years of Spanish already. In 

his first year taking Spanish in middle school, the language was just another class. His 
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defining moment came his second year. He realized he wanted to continue pursuing 

Spanish for more than just job opportunities during his freshman year in high school.  

It was just like the fact that I was able to read a sentence and it was written in 

another language and I could understand it. And I just thought it was really cool. 

Like talking to other people was cool too.  

And then like after freshman year or like freshman year was when I really started 

to love the language, wanted to continue learning. 

That feeling only grew richer as time passed by. During high school, he did not have 

anyone to practice his Spanish with outside of school. But in school, there were 

opportunities to speak to other Spanish learners. 

I mean like towards high school like some of my friends also took Spanish all 

throughout high school, so.  

I mean it was mostly like kids in my Spanish classes that were just like that I met 

in that class but they weren't native speakers. 

Joe’s circle of friend in high school all studied Spanish. But it never became a thing to 

speak in Spanish more than a few sayings they liked.  

And I mean like, like sometimes we’ll just use the word “güey.” Me and some of 

my guy friends, we did it in Spanish class in high school. “What’s up güey?” But 

that’s about it.  

Calling each other “güey” carried over into college.  
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Translation 

Joe’s comment: 
2:24 AM dudes* [winking face 
emoji] 

Figure 34. Joe, Güeyes Status Update. 1st Fall. 

2012 [Friends] 

And the use of this expression only changed later when Joe began using “che” in its 

place, but “güey” remained exclusive for this group of Spanish speaking friends. When 

they graduated high school, they would begin to take trips to Spanish speaking countries 

together and use their Spanish with the locals but they still did not use it to interact with 

each other. 

According to Joe, Latinos were the 2nd largest student population at his high 

school. And of course, because Joe likes make things happen, he also took a chance to 

speak with native speakers of Spanish on his campus.  
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And so, like on the soccer team, umm junior year and senior year of high school, I 

used to speak Spanish with some of the guys. They spoke English really well but 

they thought it was fun to talk to me in Spanish. 

The positive interactions with speakers of the target language encouraged Joe to continue 

improving his Spanish.  

 His senior year was when he first had contact via Verbling with Spanish native 

speakers in Latin America. These became more than language exchanges and he began to 

make friends in other countries through his language learning experience. Those 

friendships would later go from online to offline.  

 As Joe finished high school, his Facebook revealed he took a short trip to 

volunteer in Panamá the summer before starting university. This trip was organized by 

his high school and along with him were his high school Spanish teacher (Ray Klaus 

Royal) and some friends. The trip included a stay with a host family, which he was really 

excited about. 
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Translation 

Post 1: we are relaxing [smiling face 
emoji] 
 
Post 2: tomorrow will be the first day of 
living with the family in the village in 
an environment totally immersed in 
Spanish [smiling face emoji] 

Figure 35. Joe, En Panamá Status Update. Summer before university. 

2012 [Friends]; [Friends] 

Just fresh out of high school people were already praising his Spanish and acknowledging 

that the culture was a culture he was very comfortable in. But Joe sees every experience 

as unique as the Latino population is diverse.  

 Joe’s summer of Spanish was not over when he returned from Panamá. Joe and 

one of his best friends (James) had a plan to backpack through Europe. His destinations 

included France, Italy, Switzerland, England and Spain. In Spain, the pair would jet off to 

Barcelona where young Joe made some observations of the lifestyle. 
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Translation 

Post: the people in Barcelona 
don’t go to sleep 

 

Figure 36. Joe, Barcelona no duerme Status Update. Summer before university. 

2012 [Friends] 

Joe also was not originally fan of the paella but was willing to give it another try but 

maybe not just quite yet.  

This summer also marked the shift in the appearances of languages on Joe’s 

Facebook wall. He made more and more friends online through his language exchanges 

and also on his trips to Spanish speaking countries. Sometimes he even checked in his 

conversations with Spanish language partners from Verbling. Spanish and Verbling 

became a big part of who he was and helped pave the way of where he would go. 

Summer ended but Joe was ready to get started at the University of Arizona. 

Because of his years of studying Spanish, he was placed in Spanish 325 his first semester. 

When it was time to declare a major at the university to no surprise Joe would choose to 

major in Spanish (along with a major in math).  
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I was a Spanish major because I just wanted to keep taking Spanish. And I knew I 

wanted to study abroad and I knew I wanted to go somewhere in South America. 

He would soon have options of where to go in his preferred region and he would also 

have friends waiting for him. One of those friends first appeared on his Facebook wall 

during this 1st year Fall semester (Noel Biroldi - Argentinian). Noel would end up being a 

big support and help for Joe’s Argentine Spanish language experience.  

To improve his communication with his friends abroad, and most likely by 

recommendation of Noel, Joe made one addition to his communication apps.  

 

Figure 37. Joe, WhatsApp Status Update. 1st Fall. 

2012 [Friends, Partners] 

Joe was already having conversations with his friends through private messages on 

Facebook and Verbling. But this app made him more accessible to those who already 

used it abroad. He would use WhatsApp to record spoken messages to those on the other 

end. 
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  In his 1st year Spring at the university, Joe was completing Spanish 330. The class 

required Joe to complete interviews in Spanish. He reached out to an American YouTube 

artist which he admired. Noel had previously shared a video of this artist on his wall. 

So, I interviewed this guy. Ok, so he’s kind of a YouTube famous guy who does 

videos in Spanish. He studied, he was in Argentina for four years. And now he’s 

like a ton of videos 

The YouTube artist agreed to be interviewed and it was 100% in Spanish. The guy had an 

Argentine accent when he spoke Spanish. 

But he doesn’t sound like he has an accent [second language]. 

Joe admired how the artist had left no traces of English when he spoke Spanish. 

This would later inspire joe to keep track of his own pronunciation development. 

Joe not only submitted this interview video for a grade in his Spanish class but he 

also uploaded the interview to YouTube and then shared it on Facebook. This interview 

received more than 80,000 views on YouTube. This earned Joe many Spanish speaking 

followers. Some which he became friends with and maintained private messaged 

conversations in Spanish on Facebook.  

 This class required a second interview. He chose to interview his friend in 

Argentina, Noel. Noel was very active on Joe’s wall. He was always posting pictures and 

words and phrases. It would seem random if you did not know Joe’s plan.  

This guy I met on Verbling. I told him I was going to be in Argentina. And so, he, 

[1st Year Spring], we would talk once a week and he would help me with my 

accent and help me prepare for vocabulary in Argentina.  
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Joe was preparing for his study abroad trip that would be in the Fall of that year. He had 

finally selected Argentina as his destination.  

And originally, I wanted to go to Chile but the program in Argentina was cheaper. 

And I wanted to go to one of those two because I know the accent is so different 

than what I learned in school, Mexican Spanish. And so, I kinda wanted to 

challenge myself. And so, I decided I want to go to Argentina.  

His decision to go to Argentina influenced the choice of the people selected for the two 

interviews he conducted. He chose the YouTube artist not only because he liked his 

videos but also because he admired his language skills. The artist videos were all in 

Spanish creating exaggerated Argentine scenarios. And the for the second interview, 

Noel was the perfect person to interview since they had already established a rapport and 

Noel had been helping Joe with his Spanish. That interview was also a success.  

However, his choice to go to Argentina rather than the Spanish Department led 

Chile program came with bit of a hiccup. 

And um, but I found out if I went there [Argentina] and took Spanish, took classes 

I wouldn’t get Spanish credit. Which I thought was kind of wrong.  

Instead of changing his plans to suit his Spanish major, Joe decided to make a different 

change. 

Yeah, it wasn’t faculty led. So, I was like ok so I won’t be a Spanish major 

anymore. So, I switched to General Studies. And now I got credit for all of them. 

Joe made this change after his return from Argentina. No longer being a Spanish major 

did not mean he stopped taking Spanish. It just meant he had more flexibility to create a 

“build your own” major.  
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Joe might have started learning languages thanks to the encouragement of his 

mom but he had definitely found a comfort in speaking more than one language. Spanish 

opened the door to the exploration of languages and cultures. 

I love Spanish! I love languages and have fallen in love with it. I continue to be 

bilingual because I don't want to lose my language skills. I appreciate and treasure 

them and don't know what life would be like without them.  

Joe would continue making way to practice his Spanish in and out of school by exploring 

Spanish speaking countries and cultures. He would also expand his language repertoire of 

romance languages circling back to his heritage language. 

6.2.2 Argentina 

Study abroad and travel in general had been on Joe’s top things to do. Verbling 

had offered him an opportunity he was happy to take and to be honest that he quite 

deserved. He would participate in a one-month internship for them in sunny California. 

But at the same time, he had confirmed that soon after his internship he would be 

studying abroad in Argentina.  
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Figure 38. Joe, Argentina Study Abroad Status Updates. 1st Spring/ 1st Summer. 

2013 [Family; Friends]; [Family, Friends, Classmates, Partners] 

Joe could not wait to go. In this trip, he would not be with complete strangers as his then 

girlfriend and a friend from ASU would participate in the same study abroad program. 

But their presence would not deter Joe from giving Spanish language and Buenos Aires 

culture his all while he was there. 
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 Joe was ready for his much-anticipated study abroad experience that had been 

months and months in preparation. Once the day came, Joe announced his departure and 

the pour of support from friends in the States and friends in Argentina poured in. 

 

Translation 
 
Joe’s Comments: 
12:24PM thank you! 
12:36PM Sounds good man! Safe 
travels! 
12:41PM I will dude! 
12:42PM Thank you!  
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Figure 39. Joe, Headed to Argentina Status Update. 1st Summer. 

2013 [Family, Friends, Partners] 

He would go on to meet up with friends he had only met and maintained relationships 

virtually. It was time to meet people like Noel, and a YouTube fan turned close friend 

(Macaulay McGregor). They would help shape his experience abroad. 

Considering Joe’s and Argentina’s Italian roots, I think Argentina was the right 

place and mix for Joe to explore Spanish language and a Spanish speaking country’s 

culture. To no surprise, his study abroad experience was something he would later share 

in a Facebook life event. 

 

Figure 40. Joe, Best Experience Life Event. Posted end of 2nd Fall. 

[Family, Friends, Classmates, Partners] 

Joe had some expectations of his study abroad experience that he shared in one of his 

YouTube videos.  

Lo que esperaba es venir a Argentina para mejorar mi castellano, para conocer la 

cultura, para conocer la gente, para aprender cómo es la cultura argentina. Cómo 
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son, cómo es la gente. Y me siento que estoy haciendo eso, estoy conociendo la 

cultura y haciendo amistades con argentinos y aprendiendo mucho de la cultura. 

Joe enjoyed learning the language in Buenos Aires and also felt very comfortable with 

the city’s culture. He fit right in in Buenos Aires. Of course, he would recommend others 

to follow suit. 

 In order to prepare for Argentina, Noel from Tandil (a city south of Buenos 

Aires), had helped Joe work on his pronunciation and vocabulary. But he had also made 

him aware of some of those cultural customs Porteños had that may be different from 

those in Arizona. Joe then got to experience these differences while abroad. 

Alguna cosita que a mí me gusta mucho, que me llama la atención de la cultura 

argentina, es que me siento que la gente está muy conectada. Bueno más 

conectada en comparación a lo que yo conozco en mi cultura en Arizona. Como 

por ejemplo, ustedes se saludan con eh el beso en la mejilla y nosotros no 

hacemos eso. Así que el beso y el abrazo, eso, esa combinación me siento que me 

conecto con la gente más. 

Translation 

Something that I like a lot, that catches my attention of the Argentine culture, is 

that I feel that people are very connected. Well more connected compared to what 

I know in my culture in Arizona. Like for example, you greet each other with the 

kiss on the cheek and we do not do that. So the kiss and the hug, that, that 

combination I feel that I connect with people more. 
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Joe seemed to welcome the local culture with open arms. Keep in mind that by this point 

Joe had also adopted sheismo [ʃ] of Buenos Aires and left behind any sign of the yeísmo 

he had previously used.  

 Achieving the local pronunciation of his study abroad environment had become 

one of his goals and a challenge he would tackle. He was inspired by the YouTube artist 

he had interviewed but also Macaulay. Macaulay was someone he had met via YouTube. 

He was also from Arizona and studying on ASU online while living in Argentina. He 

would be another person whose accent Joe admired.  

When I was, when I was in Argentina, I wanted to see how I progressed with my 

Spanish. And so like, I did an interview with that guy [YouTube artist name] and 

I met. And so, I did an interview with that guy and that’s how I met this guy 

[Macaulay McGregor] cause he’s like “hey I’m from Argentina, no, I’m from 

Arizona I go to ASU online and I saw your video.” So, I met with him in 

Argentina and he’s got a really good accent. 

He ended up also meeting with Noel and his friends as well. 

So, I met up with him when I was there and he like brought me to his hometown 

and like introduced me all his friends. And so like I got a lot of practice with him 

too. 

For Joe, a couple meetings with his friends was not enough practice and it also did not let 

him hear his language improvement and adoption of the Argentine accent. But he found a 

way to keep track.  

But then what I wanted to do was to, because obviously like when you're in a 

foreign country it's hard to tell if you're, or at least for me, it was, umm I guess as 
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somebody who acquired Spanish as a second language. I wanted to be able to tell 

if I was progressing in language. So, I recorded a video, I recorded four videos 

that was after a week, another one was after like a month, two months and then 

four months. And like you're able to tell that I've been practicing and starting to 

think more in Spanish and so I don't know I thought that was really cool. 

Joe decided to continue his using YouTube channel to track his progress. He wanted to 

see the change in his language from the start to end of his time in Buenos Aires. His 

fourth video of month 4 received over 90,000 views and mostly encouraging and 

supportive comments from Argentinians. He did not make a video at the end but he did 

write reflections of his time in Argentina in his personal blog.  

On top of writing a personal blog, Joe participated in a study abroad blog forum 

where many students abroad shared their experiences. He did that 2-3 times. At first, he 

wrote in Spanish but later switched to English because in English he would be able to 

reach more people. But for his first week in Buenos Aires, he shared his experiences both 

through his personal blog and his YouTube video channel. 
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Figure 41. Joe, Primera Semana Blog Status Update. 2nd Fall. 

2013 [Family, Friends, Partners] 

By this time, he had met up with his friend Noel and made friends with his friends as 

well. They were all now Facebook friends and they jumped in on Facebook to joke 

around with Joe. For Joe, this made him feel welcomed. 
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Translation 

Post: A strong friendship is one of 
the greatest things you could ever 
have [smiling face emoji] Thank 
you Verbling for creating the best 
environment to learn a language 
and make friends from all over the 
world. Noel, you are a genius my 
friend! 

Figure 42. Joe, Thankful Blog Status Update. 2nd Fall. 

2013 [Friends, Partners]  

Noel first went to Buenos Aires to meet up with Joe. He even brought him some 

welcoming treats, alfajores. From that point on Joe went to stay in Tandil not once but 

twice with Noel during the first few weeks of his stay. The two became very close 

friends.  
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Translation 

Post: This nation’s flag is strong 
and marvelous. I am very grateful 
for being over here. [smiling face 
emoji] 

 

Figure 43. Joe, Bandera Argentina Cover Photo. 2nd Fall. 

2013 [Friends, Partners] 

Throughout his stay Argentina Joe was thankful for the opportunity to have to experience 

a different culture. He wasn’t shy to share his experience on Facebook while he was in 

Argentina. 

 During his time studying Spanish, Joe wanted a chance to meet and talk to more 

locals. He did not feel he was getting the most contact with Spanish native speakers and 

porteños. The way his university set up exchanges was not enough contact with locals 

from the area.  

When I was in Argentina the program for international students was like putting 

them with other international students. But the point is to go to practice my 

Spanish and that doesn't help meet locals. And so, um, I took two classes with 
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locals and then two regular ones but the like the kids in the classes kind of kept to 

themselves. And I wanted to find more native speakers to practice with like local 

people. And so, I went on meetup.com. 

Meetup.com is a social network site that revolves around common interests and activities. 

Joe used his Facebook account to log on to Meetup so it was all linked. 

And I found there was like one, um, there was one in Buenos Aires it was like 

for hackers or something. And basically, I saw this.  

Joe had some experience with programming and graphic design. Naturally, he attended 

some Meetups for hackers which was within his area of interest. But that was still not 

enough and he continued his search for other ways to interact with locals and at the same 

time searched for job opportunities where he could make some extra cash while living in 

Buenos Aires. 

Okay so, like when I was in Argentina I needed money and so on Craigslist I 

found a job working as like, like writing blogs and stuff for this website in 

English. I was just, I needed money so I did this. So, like I worked for this 

company it was like a new startup. One guy was from Australia and one guy was 

from Canada. And it was just them two and so I was writing a blog.  

He became friends with his bosses on Facebook. A friend of his boss popped up on 

Facebook and it turned out he owned a graphic design firm in Buenos Aires. As Joe does, 

he wrote an email in Spanish to this new contact.   

I said “hey, I’m a student in college interested in graphic design. Um, I'm looking 

and I like would be interested in learning about more, learning more about what 

you guys do.” And he says, “ok come by the office.” So, I went there.  
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Joe went to their office and fit right in. He met all the different people in the firm and was 

welcomed on their team.  

So, I met him, and like met all the people there and then like started hanging out 

with them. And then did some translation work for them. Um, but like that’s 

where I got a lot of Spanish practice.  

When Joe was in the office he was either working or playing FIFA with his new 

colleagues. This job gave Joe the means to practice Spanish and learn more about the 

local culture.  

 Not much of his work experience was mentioned in his social media content. But 

he did make time to share how he had improved in his language and even cultural 

aspects.  
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Translation 

Post: The empanada that I made before 
and after coming to Argentina- I can’t 
believe I thought the first ones were 
good hahahaha 
 
 

Figure 44. Joe, Empanadas Status Update. 2nd Fall. 

2013 [Friends, Partners] 

Ivy was Joe’s roommate in Argentina. They became good friends during his stay with his 

host family. She definitely did not mind telling him what she thought through some 

humor. 
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 By the time he was ready to go, Joe had done a lot more than your average study 

abroad student. And he had welcomed the differences between his culture and that of 

Buenos Aires into his life.  

 

Translation 

Post: It still hasn’t hit me yet but 
tonight I be on my flight back home 
to Arizona from this almost 6-
month-long adventure in Buenos 
Aires. It’s really been such a 
wonderful Experience living on my 
own, meeting new people, and 
figuring out how to adapt to the 
culture and language. I’m thankful 
for having had the support from my 
family and friends for making this 
trip and I couldn’t be happier with 
the way it unfolded! I will be back 
soon, Argentina [crying with joy 
emoticon] 

Figure 45. Joe, Volveré Pronto Status Update. 2nd Year Fall. 

2013 [Family, Friends, Partners] 

With great memory and lessons, he wrote a few more topics about Argentina on his blog 

and proceeded to continue his multilingual journey with Spanish and other languages and 

cultures. 

6.2.3 Bring on the portugués 

Argentina had offered Joe a whole different view of what languages and cultures could 

bring. He made lifetime friends and reflected on the speed in which he was moving 

through life. One thing that he wanted to do was slow down and take everything in. He 

wanted to take the time to learn more languages and get to experience more cultures. The 
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love for languages and cultures wasn’t new. He had expressed interest his second 

semester at the university. The reasons may have shifted a little as time passed.  

The semester before Argentina Joe began his first formal instruction with a third 

language. 

 

Translation 

Post: bring on the Portuguese [evil grin 
emoticon] 

Figure 46. Joe, Ponto de Encontro Status Update. 1st Spring. 

2013 [Friends, Classmates] 

Before changing his major, Joe had decided his next language would be Portuguese. This 

was mainly by default. 

At first, it was because I heard it was required for Spanish majors. I also heard it 
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was similar to Spanish and I knew I wanted to learn another language so I took, 

and continue to take it even though I'm now a General Studies major and it is no 

longer required. I love languages and wanted to learn it since it's similar to 

Spanish.  

His new major offered him flexibilities of the courses he wanted to take. Within the 

languages he could focus on course topics he would enjoy. He really liked linguistics, 

culture and second language acquisition and he would aim his focus on those types of 

courses. 

And I can take whichever ones I want. Like I skipped Portuguese 350 and Spanish 

350 because I didn’t want to do literature. 

I could relate to Joe’s topic interests in language as I felt the same way when I was an 

undergraduate student. 

 Once Joe started learning Portuguese he added the Portuguese keyboard (on IOS) 

to his phone. He had already been using the Spanish keyboard on his phone. This became 

really useful to him when he was actively staying in touch via WhatsApp with his friends 

in Argentina and his Brazilian friend from The Mixxer (Leo Colombo). Although he 

credited most of the successful use to muscle memory. 

After 3 months of Portuguese at the university, Joe shared his first blog post 

written all in Portuguese. 
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Translation 

Post: The first blog post 

Figure 47. Joe, Primeiro Comentário do Blog Status Update. 1st Spring. 

2013 [Friends, Classmates, Partners] 

He even received support on Facebook from his former Spanish teacher. His blog was 

originally a way for him to practice the language and at the same time share his 

experiences.  

Quero usar esse blog para praticar meu português e escrever de minha vida. Oxalá 

que você goste de ler sobre a vida dos estudantes na universidade como eu. Vou 

tentar escrever uma nova comentária cada quarta-feira. 

Translation 

I want to use this blog to practice my Portuguese and write about my life. I hope 

you like to read about the lives of college students like me. I will try to write a new 

comment every Wednesday. 

Joe was dedicated and stuck with his goal of writing a blog entry as promised for the 

whole month of April.  
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Besides taking Portuguese on campus, Joe had sought out extra practice 

opportunities through language exchanges on Verbling and The Mixxer. Those language 

partners were now his Facebook friends along with those of Spanish and English 

exchanges. When Joe posted his second Portuguese blog, those language partners came 

out in support of Joe’s language learning.  

 

Translation 

Post: reasons to learn Portuguese 

Figure 48. Joe, Razões Blog Status Update. 1st Spring. 

2013 [Friends, Classmates, Partners] 



 

240 

The second post was dedicated to why people should learn Brazilian Portuguese. He 

listed five reasons with explanations; in brief:  

1. É um idioma fácil 

2. É uma das lenguas mais populares no mundo 

3. Há trabalhos em os Estados Unidos e outros países 

4. Aprender outro idioma fará o cérebo mais forte 

5. Abrirá nova porta na vida tua 

Translation 

1. It's an easy language 

2. It is one of the most popular languages in the world 

3. There are jobs in the United States and other countries 

4. Learning another language will make the brain stronger 

5. It will open a new door in your life 

Ultimately, he wanted to encourage people to know another language because it would 

open the doors to so many experiences they may otherwise not have. 

 Joe’s first semester of Portuguese came to an end and he wrapped it up with a 

blog entry.  

 

Translation 

Post: End of one chapter and the 
beginning of a new one 
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Figure 49. Joe, Fim dum Capítulo Blog Status Update. 1st Year Spring. 

2013 [Friends, Classmates, Partners] 

Although, Joe was enjoying Portuguese a lot, he was also getting ready to go to 

Argentina. The blog post was a bit bitter sweet since he would end up putting Portuguese 

on hold for a few months. 

Hoje, vai ser o último blog que vou escrever em português. É muito triste, mas a 

razão por isso é que eu vou estudar na Argentina no próximo semestre e meu 

objetivo é falar espanhol fluentemente. Assim que, tenho que deixar praticar 

português: temporariamente para focar nesse objetivo. 

Contudo, cuando regressa da Argentina em deciembre, vou volver a praticar o 

português! " 

Translation 

Today, will be the last blog I will write in Portuguese. It is very sad, but the 

reason for this is that I will study in Argentina next semester and my goal is to 

speak Spanish fluently. So, I have stop practicing Portuguese: temporarily to 

focus on this goal. 

However, when I return from Argentina in December, I will return to practice 

Portuguese! [grinning face emoji] 

Joe is a man of his word. When he returned from Argentina he continued as interested as 

ever with both Portuguese and Spanish. Argentina did not pull him away from other 

languages it just reinforced what he already knew, that he loved languages and cultures. 
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 In 2nd year Spring semester, Joe was back again in his Portuguese university class. 

This semester he took PORT 325 and had a group in the class that he practiced with in 

and out of the class. 

 

Figure 50. Joe, Study Sesh Wall Post to Nick. 2nd Spring. 

2014 [Classmates] 

Joe and his friend Nick would message each other in Portuguese every now and then both 

on their walls and in private. At some point they even began sharing articles in 

Portuguese to each other’s walls. 

 Joe may have begun Portuguese because of a requirement in his former major. 

But that was certainly not the reason he kept the going. 
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Now I take it because I love it and think it's awesome. I think it will help me 

increase my job opportunities in the future and open up my eyes to other parts of 

the world.  

I have no doubt in my mind that if joe would have taken another language in place of 

Portuguese he would have eventually ended up taking it and appreciating just as much.  

6.3 Reflection 

Meeting up with Joe always took some extra time, in a good way. It was just like talking 

to a colleague or friend who had so much experience with languages, cultures and 

traveling. Talking to him was very inviting. I probably shared as much about me as he did 

about himself. In our first meeting, the beginning of his 3rd year, we went off on a side 

conversation about the lack of “vos” when learning Spanish in the U.S. "Vos" is a 

singular second person pronoun used in different degrees in the majority of Spanish 

speaking countries of Latin American. I had the experience of “vos” with my Salvadoran 

side of the family and he had experienced it while learning the Argentine dialect. We 

concluded that, the use of “você” in Portuguese would make sense even faster if “vos” 

had already been taught in Spanish. I love when people, but particularly L2 learners of 

Spanish know of “vos” because 1) they have either experienced it or 2) a teacher is 

sharing a use that is quite common in many Spanish speaking countries. 

 To really tell Joe’s language journey would take up more than one chapter in a 

dissertation. His last year had been very active in school. He was the president of a 

National Honor Society on campus and was also part of Arizona Cheerleaders and 

mascots. When visiting his Facebook wall, you would find post after post related to 

school spirit and academic achievement. Even though Joe posted less about languages 
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and cultures his last year at the university, he still had many stories to share via social 

media and offline.   

 One day I received a Spanish and Portuguese invitation to their annual Spanish 

and Portuguese symposium. I remember seeing Joe’s name in the program and being 

excited to see him present. But unfortunately, I was presenting somewhere else that same 

date. While in a Spanish 457 sociolinguistics class (3rd year Fall), Joe used data collected 

by a Portuguese professor to complete his course final project research. He researched 

codeswitching between Spanish and Portuguese in Rivera, Uruguay, with a focus on the 

role of gestures. He did a great job on his paper and was encouraged by the course TA to 

present the research.  

It was good. My mouth got really dry. I threw the clicker remote. It just 

accidentally flew out of my hand but it was good. 

He might have been just a little nervous because that Spring he presented completely in 

Spanish at the symposium. Joe was proud of his in-depth work and even shared with me 

the initial poster he had created for the SPAN 457 final project. 

 The same Fall he took 457, Joe began a new journey by enrolling in Spanish 480. 

The class was geared to have students complete community service learning in Spanish. 

He thought it would be cool to work with kids for his service.  

Right now, I’m interning at the International School of Tucson. So, I’m helping 

out with Spanish class for 3rd, 4th and 5th grades.  

His instructor had a connection and was able to help him get on board at his school of 

choice. Joe was volunteered at the school once a week. He had planned to volunteer the 

whole academic year not just the semester he was doing it for class. He did and he had 
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his first opportunity for many things including 1) teaching a class rather than just on-on-

one, 2) teach face-to-face since his language teaching experience had been mainly online, 

and 3) teaching in Spanish.  

 After his experience teaching Spanish to kids in Arizona, that summer, Joe went 

on to teach English abroad. He shared an album of his adventures in Asia on Facebook. 
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Figure 51. Joe, Album Share Status Update. 3rd Summer. 

2015 [Family, Friends] 
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This album represented an important chapter in Joe’s language teaching and learning. He 

took on a was not a romance language but at the same time he still seeked spaces that 

reflected the Latin American culture in this new context. 

A lot happened while Joe was out teaching English in China. He even studied 

Mandarin three times a week while he was there.  

I took some Mandarin this summer. That was tough that was really tough. Just 

because the tones. I couldn’t hear them really well and I didn’t practice them 

every day. Um, so, I just got down the basics like taxi driver go this way go that 

way. Or this is what I want to buy.  

What he knew was enough for him to in promotional activities to study abroad. Him and 

his colleague were always looking for opportunities to teach and prepare learners beyond 

the classroom. 

In China, we had to give some presentations at educational fairs. And so like, 

Kaylie and I made a presentation on 10 tips for incoming students into the U.S. 

Somehow, through his blog, Verbling or another means, Joe always found a way to give 

back to the communities that took him in.  

 Previously Joe had taken a break from Portuguese when he studied abroad in 

Argentina. But while in China it seemed like it was time for Portuguese language and 

Brazilian culture to take a turn for some extra attention. Even though China is not a 

Portuguese speaking country, he managed to do a lot with Brazilian culture and 

Portuguese language by planning his senior thesis in advance of and in relation to his trip.  

So like, one, one example from my research from my research so far. When I was 

in Shanghai there's a café. And it was called Você, like you, right? And so, I’m 
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thinking “oh, it’s a Brazilian café.” And I go in and the only thing in Portuguese 

was the name of restaurant. And I go in, and it's like this a hip place like there's a 

tree in the middle. There's like on the menu they have like French, Italian, 

Mexican. They had like burritos and like, like Corona all this. And then they have 

pictures on the walls and I thinking okay like they're probably from Brazil and it's 

of Paris. And like, like half of them are of the Eiffel Tower. And so I think the 

name Você just made it sound exotic. 

With the help of his former professor, and now thesis advisor (same professor who 

nominated him for freshman of the year) he was able to narrow down his topic to 

identity. His topic would be Brazilian culture and identity and how the Chinese view it. 

His way to integrate Spanish into this research? He would write his thesis in Spanish. 

 While in Shanhai, Joe did not stop at collecting data from locations he 

encountered. He also when as far as to reach out to Brazilian diplomats in China. 

One thing that I did was I emailed the Brazilian consulate told them about my 

research asked if I can interview a diplomat. And I, one of them emailed me back 

and was like “yeah, I'd love to have you in.” So, I went there. 

On his process to find the consulate which was located in a building that was not 

exclusive to the consulate Joe stopped to be pointed in the right direction. He stopped to 

ask two guys, one which was wearing a shirt that had Portuguese on it. He asked them 

where the Brazilian consulate was but it turns out they were also looking for it. One guy 

asked, “Are you Brazilian?” and Joe let them know he was American.  

 As he continued his way to his meeting, he finally made it to the 7th floor 

consulate office.  
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And then I went up and talked to the lady and she's like “are you Brazilian?” I 

was like no and so like I told her I was American. She's like “oh, your Portuguese 

sounds like you're from Portugal.” And I didn't realize that and I wasn't trying to 

do that either. 

Joe seemed proud to be confused as a native speaker of any country even if he was not 

intentionally going for that. Once he passed all the security check points with the lady he 

finally was able to meet with the diplomat.  

And I just talked to him and interviewed him for 30 minutes. And it was all in 

Portuguese. It was so cool. It was unbelievable. 

The opportunities joe had created as a second and third language learner had certainly 

been unbelievable. 

 Another thing Joe had done in in Portuguese was applied to volunteer for an 

international event that was to take place in Brazil. 

It went well. Um, it was one women from the committee from Brazil, a guy from 

Holland, a girl from New York or she was born in China but lives in New York, 

and then a girl from Colombia. And it well, like.  

It was a group interview, online, um, video chat. It went well it was in English, I 

think I was the one native speaker.  

And like I used a little bit of Portuguese in it and the lady was like “Whoa you 

speak Portuguese!” And I said a few basic things. 

Joe’s interview went well but he also had other plans he wanted to fulfill that same 

Summer. We had talked about volunteering at these types of events before and how it is 
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such a cool opportunity to be surround by such diversity surrounded by a language you 

are learning. 

 Within Joe’s photo album of China on Facebook (Figure 49), we can see that Joe 

maintains ties to his roommate from Argentina, Ivy. The two continued to interact in 

Spanish and she even leaves a post for him every now and then. 

 

 

Figure 52. Joe Tagged, Desde Argentina. 3rd Summer 

2015 

Joe also continues to use Facebook messenger as a way to communicate to those who 

contact him about his YouTube videos. He has maintained some friendships with fans 
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this way. A couple of those friendships have remained strong. One will contact him in 

both Spanish and English. While the other exclusively in Spanish. His friend Noel’s 

friend’s also stay in touch, one went to study abroad at the University of Arizona. 

 His Verbling exchanges also added to the international group of friends he had 

made. Since adding Mandarin to the list of languages he had studied he had received 

more Chinese exchange partners looking to learn English. He was also maintained private 

conversations with some of these friends. 

 One thing I noticed was that he was much more confident about his languages. I 

mean how could he not be, he had accomplished so much in such a short span of time. He 

definitely was aware that he was much more comfortable in Spanish and Portuguese. 

I feel like both Spanish and Portuguese I developed them to a higher capacity than 

I thought I was going to especially a Portuguese, um. Like last semester I took 

Portuguese 430 and we were writing and read these texts that were more 

advanced and I wasn't expecting it. And like for one presentation, I had to talk 

about the queer theory and identity and like transgender by like the LGBTQ 

community all that, in a film. 

Joe had never been shy about using his L2 and L3, but the now it seemed like it was 

second nature for him. 

Joe had done some great work and had done so much that involved languages. As 

we discussed all his great stories, I asked him if wanted to go to grad school after 

graduation. His response was “eh, right now probably not.” What he wanted to do was 

much more charitable and kind. Joe did not post much his last year at the university that 
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was not related to school but when he did it was related to equality, destressing, and a 

healthy planet. 

  

Figure 53. Joe, Shared Links. 3rd Summer/4th Fall. 

2015 [Family, Friends] 

His goal after graduating was to finally see more of the U.S. while doing a good deed.  

Thinking about maybe like trying to get sponsors to help me bike across the 

country and spread kindness. 

Joe ended up doing his biking trip with one of his best friends. But he ended up doing 

much more than he thought he would once he graduated. 

Joe and his friend James did more than spread kindness. They did get a sponsor 

who works on providing underprivileged youth an opportunity to experience the 

outdoors. They also did spread awareness and use of kindness as they asked strangers to 

camp in their backyards. The initial goal was 7,700 miles but that changed when Joe got 

into grad school. Who said he couldn’t do both? Instead, the trip would be a 2,700-mile 
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journey. And Joe would make it back in time to California to start graduate studies in 

Italian. Yes, Italian.  

His senior year Joe had finally made full circle to his heritage language. He took 

Italian and was beginning to use words here and there. He made an observation of the 

influence that Italian may have on his Spanish and vice versa.  

Now it’s going to get worse cause the Argentine dialect and Italian you know are 

so similar. 

He was talking about pronunciation and how at one point they may start interfering one 

another. He was just beginning with the language the last I saw him but it looks like he 

had a good experience and even connected with some family in Italy.  

There are many more stories about Joe and his language use. He is very active in 

his use of his romance languages. I am looking forward to the work he will be doing in 

Italian linguistics. I have no doubt he will find a way to also include Spanish and 

Portuguese in his new graduate studies research. 

6.4 Discussion 

Joe’s language experience is a dynamic representation of translanguaging spaces and 

translanguaging instinct (Li, 2017). Joe is an L2 learner of Spanish and an L3 learner of 

Portuguese that thrives on connecting to the cultures of the languages he speaks. Social 

media platforms have provided him contexts from where he may continue to develop his 

languages through purposeful social interactions. 

 The first year at the university Joe continued his Spanish language learning 

trajectory. He had several experiences with the language in Spanish speaking countries 

like Panama and Spain. Joe got very involved in his first university classes that he began 
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a YouTube channel in Spanish. He interviewed an L2 learner of Argentine Spanish who 

is a YouTube star. They did their interviews in Spanish and he shared these with his 

friends on Facebook. English speakers were curious who that was and friends he had 

made from Argentina were surprised he knew who that start was. The celebrity had 

native like pronunciation that Joe aspired to have in any dialect of Spanish. Joe became 

invested (Norton, 2000) in the language and began pursuing opportunities for study 

abroad in South America.  

 When Joe began targeting study abroad host countries he had his eye on Chile and 

as a second option Argentina. Based on the program, he ultimately chose Argentina as his 

study abroad destination. Argentina also made sense for Joe because although he is not a 

HL learner of Spanish but he is of Italian ancestry and he was always looking to 

reconnect. While in Argentina he did notice the presence of Italian heritage in Buenos 

Aires. This drew him further into Spanish language and culture.  

Using his savvy online skills, Joe searched for opportunities in multiple offline 

(Anya; 2017; McGregor; 2016; Moreno, 2009) and online sites to get the most out of his 

language immersion program. He did not want to just network with other American L2 

learners of Spanish. He went on Craigslist to look for jobs and went to Meetup.com to 

find social groups of his interest so he may work and socialize with locals. Both sites led 

to opportunities where he would interact hours each day with native speakers of Spanish 

in contexts of his interest, particularly gaming, hacking, and website design.  

While abroad, Joe’s social media use was still mostly in English but he did on 

occasion post in Spanish. He also made friends in the local community that would leave 

him messages or comments in Spanish. Although Joe, began learning Spanish in middle 
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school because of the economic advantages it could bring him in his future, he had 

become invested in the culture and the language itself.  

Portuguese language was a different initial motivation than learning Spanish. 

Although, taking the first class started as a requirement for his major, he later just wanted 

to know more of the language. In his first semester taking Portuguese, Joe kept and 

shared on Facebook a blog written in Portuguese. His commitment to Portuguese was at 

par to that he had in Spanish. He actively posted on his blog. At that time, his 

communities of practice did not include native speakers of Portuguese so the promotion 

of interacting in Portuguese did not exist. I think he would have had more Portuguese 

engagement online (and offline) during that time he may have continued some of his 

online Portuguese practices.  

His online Portuguese practices concluded when he made the decision to study 

abroad in Argentina. The shift of investment was dedicating more energy to one language 

than dividing it up among both.   
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CHAPTER 7: CONCLUSION 

 “The limits of my language mean the limits of my world.”  

―Ludwig Wittgenstein 

7.1 Introduction 

The significance of our online posts many times extend the visual and the 

superficial and add meaning to how we connect with people and our communities. They 

tend to highlight our interests and connections to topics and CoP. Language is how we act 

and how we perform identities through social practice (Belz, 2002; Van Compernolle, 

2012). For multilinguals, this includes navigation through different languages, different 

cultural contexts and linguistically diverse communities of practice. This study focuses 

on multilinguals as agents of their language practices on the social space Facebook. In 

order to get to know these language learners, it is important to research what each of 

them represent online and who each one of them is off the screen. Following online 

discourse ethnography (Androutsopoulos, 2008), this study uses what students report they 

do offline to support their experiences online. 

Writing the stories of Ximena, Brenda and Joe required time and space to look at 

each one of their experiences across languages and cultures with care. Each one has a 

unique story to share and it was important to get a cohesive picture by meeting in person 

to hear each one of their stories in addition to visiting his/her voice online. The face to 

face meeting provided information and perspectives that was less restrictive than the 

content lives on Facebook. Meeting with them added knowledge and context to those 

otherwise isolated moments. Although not all variables and factors that build their 

dynamic language and cultural aspects can be accounted for in this study, it was 
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important to keep in mind each one’s sociocultural context as I listened to their stories 

and explored their social participation online.  

Ximena, Brenda and Joe have each made a unique connection to each of their 

languages and cultures. Through online discourse ethnography (Androutsopoulos, 2008), 

there is more to each story than what meets the eye on their Facebook timeline. The 

construction and representation of their Facebook identities are supported by what they 

experience in other places and within their CoP. In this chapter, I answer the research 

questions by examining each student’s online social participation with support of their 

own stories. I conclude the chapter by sharing limitations and implications that have 

stemmed from this research. I will keep the research questions in mind in the process of 

synthesis and concluding the study— 

1. How is the language learning trajectory (HL, L2, or L3) of each student 

shaped by the sociolinguistic agency in translanguaging with their communities of 

practice on social media (e.g. Facebook)? 

2. How do the three multilinguals perform their identities through 

translanguaging practices? What are their motivators (e.g. interlocutors, topic)? 

 Before proceeding, it is important to remember that a case study or portrait is 

unique for each individual and it is not meant to represent a general population. As I 

bring together findings among the participants the intent is not to generalize these student 

commonalities and prescribe them to a larger population of language learners. The idea is 

to highlight commonalities and particularities that might have meaning that resonate with 

others in a similar position. 
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 Learning a language is a lifetime process in which agency is the knowledge and 

power to act based on existing historical, sociocultural and linguistic resources. As 

multilingual agents, there is an understanding that context is co-created by the use of our 

language variety or varieties (Van Compernolle, 20). Identities are negotiated within 

social participation, interlocutors and context influence different actions creating and 

placing multilinguals in a translanguaging space (Li, 2017). Agency informs our 

language practices, and our language practices are what produce our identities. 

 Translanguaging is a sociolinguistic phenomenon that has been explored mainly 

as a pedagogical frame. Translanguaging as a practice is focused on effective 

communication and not form. It accepts language as coming from integrative system that 

establishes multilingual language use as complete when using more than one language 

and not as a sign of lack of language proficiency (Carnagarajah, 2011). This does not 

mean that visible multilingual practices have to always be present. At times multilinguals, 

may use just one language and appear monolingual like but the other languages are still 

part of the process that informs the practice. Part of this study is to review if a site like 

Facebook can provide a context for emergent multilinguals to participate in language 

practices that promote the language development of their HL, L2 and L3. 

 These three cases of English-Spanish-Portuguese speakers show that each one of 

them enacted their sociolinguistic agency to perform translanguaging practices on their 

social network sites, such as Facebook. These acts defined unique linguistic, cultural and 

social identities for each individual. As they participated in these online spaces, they also 

asserted their membership status in different linguistic communities of practice as they 

selected a language or languages for each one. 
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7.2. Facebook as Context 

In this study, the role of place is important as each place is different from another because 

it is shaped by space, experience, choices and networks of each student. Each day, the 

students in this study navigate through multiple spaces creating experiences, adding 

meaning and (re)constructing their identity. Facebook is the primary site of research and 

it is observed as an environment of and for social transformation (McBride, 2009). 

Offline contexts are important to informing our online activities (Androutsopoulos, 

2008), in this study, place that add to the context of Facebook include but are not limited 

to the university, study abroad destinations and students’ home. Space is equally 

important to the people (interlocutors) that came in contact with and/or made up the 

network of Joe, Brenda, and Ximena’s social networks. The combination of place and 

community gives us the platform in which we view these students’ identities. 

7.2.1 Agency, Translanguaging, & CoP 

 As agents of their language practices, each student shaped their learning trajectory 

in using their power to, for example, resist or invest in language learning opportunities.   

The majority of the studies found in language learning, and presented earlier in this 

dissertation, research students language learning on SNSs based on target language 

activity tasks required as assessments in their university language courses. In this study, 

the emergent multilinguals participated in their social media in their everyday lives in 

their everyday way. Their language use was for their own motivations without the 

connection or requirement from an educational context.  

 Since there is disconnect from the educational context, the social network site 

Facebook is observed as place that could afford resources and space for language 
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learning. The social aspect of Facebook should provide the networks necessary to the 

languages of each student if the languages are represented in their networks. Similar to 

previous studies of SNSs friend networks, the students’ networks were a representation of 

their offline networks. The connections and communities they participated offline 

because an extension for what formed their networks on Facebook. In addition, Joe’s 

network also included other relationships made on other online sites. In general, this 

shows that Facebook is a place where people come together in one space across the 

domains and countries. 

 The representation of the three students’ networks provided all three students with 

a primary network of English language, a secondary Spanish and a light but existing 

language network of Portuguese. They all had “friends” they could communicate with in 

each of their languages, but they had the agency to select what languages to use in their 

online profiles.  

 Ximena, Brenda and Joe had a strong background in Spanish by the time I met 

them. Although they came from different upbringings they all had Mexican culture and 

Spanish language present from an early age due to their communities. Their investment in 

the language was linked to the lived experiences they had had with the language and the 

people in their life who spoke it. For Ximena, it was different because Spanish never felt 

as an option, it was something she felt was part of her in all aspects of her life. Brenda 

and Joe on the other hand, had a moment in time where they chose to take on the task to 

invite Spanish and other languages into their lives at a larger scale.  

An example of the students’ agency is the language use connected with the three 

participants study abroad experiences. Many study abroad research has shown that 
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students studying abroad often socialize mainly with their classmates and compatriots 

and have little interaction with their host community members (Kinginger, 2017, p. 9). In 

this study, the participants searched for opportunities to interact and join groups outside 

of their classes, and in Joe’s case, skip the “organized American networks” led by his 

study abroad program. As seen in their respective chapters, Joe and Brenda both looked 

for communities in which they could participate with the local community and at the 

same time practice their target languages similar to the studies of Anya (2017), McGregor 

(2016) and Moreno (2009).  In both their cases, this led to becoming “friends” on 

Facebook and continuing their communication in Spanish in the digital context.  

During their study abroad period, both these two students created these 

connections with Spanish speakers from their hosts countries. The translanguaging 

practices of the students in the offline environment sought and created opportunities to 

speak Spanish during their period of study abroad. Yet while they were abroad, the 

reflection of those Spanish practices in their online semi-public or public spaces were at a 

minimum or non-existent. Brenda discussed her study abroad experience a few times 

during her trip through a blog written in English and shared posts as updates on 

Facebook. Joe sometimes also had a blog which he also kept in English. Joe did post a 

couple messages in Spanish on Facebook while abroad. But overall, their language use 

online while abroad was in English and different on Facebook than what they were living 

in their everyday lives offline. 

All three students had few friends online (and offline) that spoke Portuguese. The 

friends they did have online that knew Portuguese were also students of Portuguese at the 

university. Their offline ties to the language were also weak and could be why there was 
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little Portuguese used. Joe did have a blog that he cross listed with his Facebook. In this 

blog he chose to post only in Portuguese while taking his first Portuguese course at the 

university. However, when study abroad in a Spanish speaking country became a reality 

he renegotiated his investment to Spanish.  

Ximena and Brenda, unlike Joe, did not have any public interactions in their L3, 

Portuguese. Brenda did not have any known Portuguese use within social media. Ximena 

had some texting and Facebook Messenger exchanges with another foreign  language 

learner of Portuguese. Pavlenko, & Lantolf, explain that L2learners know to what extent 

they wat to know a language and they want to reach a proficiency level that does not 

interfere their existing and current knowledge. This may explain why Brenda became 

more invested in Portuguese once she had completed all her Spanish courses. For all 

three learners the investment in a language that influenced their agency was divided 

between English, Spanish, and Portuguese in the first being the most important.   

 7.2.2 Identity Motivators 

 Translanguaging allowed the students to play with their languages and the 

audiences that received the messages. At times, the language was used as a means to 

reach a specific audience, other times language choice was more about the context and 

place. Their identities were shaped by the linguistic choices they made and how they 

chose to overall connect to their Facebook friends. The actions could at times be implicit, 

for example, sharing an image with no words to guide its message. Other times they were 

more explicit and clear of how they wanted to communicate and be viewed.  

One of focus of this study was the language choices of status updates on 

Facebook. Ximena and Joe expressed their multilingual identities more explicitly and 
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with confidence by initiating status updates in more than one language as the participants 

in the Oliver & Nguyen (2017). They voiced cultural and place-based posts that at the 

same time defined their audiences. Translanguaging gave them the power to reach out to 

those they had in mind. They moved across from one language to another sometimes 

mixing and sometimes communicating solely in one language, mainly English.  

The use of language over time did change online for all students. Although some 

changes were more visible changes than others. Spanish for Ximena online was grounded 

on the how she used language with family. At first, she reserved Spanish for interactions 

that would involve Spanish only speaking family. After study abroad, she actually would 

leave comments to her younger cousins in Spanish just to see if they would respond in 

Spanish, something she would have not done before her study abroad experience. 

Ximena and Brenda had two different experiences of being Latinas in the U.S. 

When Ximena reached the university, she resisted the primarily English language context 

of the university. She connected with her Spanish language and Mexican culture by 

finding spaces on campus, such as the HL classroom and the Mexican student center. She 

also posted for the first time in Spanish on Facebook.  She did not post often in Spanish, 

but she did take the steps to include the language. She saw her primary use of English as 

a way to accommodate her primary English-speaking audience.  However, it could also 

be seen as a preconditioned form of accepting English as the primary online language. 

 Brenda elected not to participate in the Spanish HL program and instead took the 

basic track. Online her status updates reflected no Spanish use and one might consider 

her not having many Spanish speaking communities to address. However, in looking 

further there was evidence of her classmates and family addressing her in Spanish. She 
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did respond in Spanish but she chose not to initiate conversations in the language also 

citing her primary group of friends being English speakers.  

For all three students in this study, group identity was very important. The ties to 

their group identity played a role in their sociolinguistic agency and in turn on their 

language use on Facebook. As previously mentioned, during interviews, all three 

multilinguals repeatedly stated that they posted in English because their friends spoke 

English. Ximena and Brenda had family and friends that spoke Spanish but that was not 

the group they were trying to reach most of the time. Joe had friends who were native 

speakers of Spanish but he preferred to stay in English on Facebook. Plus, most of those 

friends were learning or practicing their English.  

Their Facebook posts were not just posted at random they had thought about 

which members of their networks it would reach. All three participants reiterated in their 

interviews that they kept their friends in mind when posting and that the majority of them 

did not speak Spanish or Portuguese. Joe expressed the following: 

I think that a lot of it has to do with, with I mean, I feel like my gener-, our 

generation is focused on getting likes and comments or feedback from people and 

you're more likely, I mean at least, um because of the friend group that I have I'm 

more likely to get more likes and comments if it's in English because more people 

understand. 

The nature of getting more likes and comments also supported the primary or mainly use 

of English on Facebook. The validation and peer response would be higher if a post 

reached the majority of those in their networks. The make-up of the users for each of the 

participants was made of a majority of English speakers. Having a disproportionate 
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number of speakers of the L2s the majority of the time limited their use of their shuttling 

between linguistic codes (translanguaging) although at time it did enhance it. 

 In conclusion, Applying the Social Learning Theory presented by Wenger (1998), 

social participation is defined as intentional, active and meaningful and situated. The five 

components that form the theory are learning, identity, community, meaning, and 

practice. These components can be moved around with one being the central point (goal) 

and the other four connect to reinforce or build the central point. Viewing learning as 

central, in this case language learning, the students had some gaps in using Facebook as a 

way to learn their languages. In summary:   

 Community. The students’ communities were present for each language but the 

ties to the community or language were not strong enough for students to actively 

participate in the target languages, HL, L2 or L3. 

 Meaning: Ximena and Joe had meaningful interactions in Spanish that allowed 

them to continue seeking these interactions. Ximena’s interactions became more 

frequent after her study abroad experience in Oaxaca. Brenda and Ximena also 

had the importance of family. These created opportunities to engage in 

negotiation meaning. Joe interacted in Portuguese but there was no negotiation of 

meaning or build up from the experience.  

 Practice: All three students practiced in Spanish on Facebook but Brenda was 

limited primarily to the private space. In Portuguese, Joe initiated Portuguese 

conversations but there was no dialogue occurring aside from a couple 

conversations he had with his classmates. 
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 Identity: The translanguaging identities of these learners were negotiated and 

reconstructed through the language practices they chose to engage in. Many times 

they primarily displayed identities of a monolingual, in particular Brenda who 

initiated updates in English with the exception of a few where she included a 

Spanish word or two.  

Facebook can be a place for language learning outside of the classroom. However, strong 

identities in the target linguistic community should be present not be over showed by the 

dominance of the majority language, such as English in the case of American university 

students. 

7.3 Pedagogical Implications 

When I first began this study, part of my motivation was that social media in the 

language classroom was not used to its full potential for language learning. By observing 

the use of multilinguals language practices, I wanted to explore what these students were 

doing of their own free will with their native and target languages online. The idea in turn 

was to then get inspiration from their use to create activities on social network sites that 

engaged the student beyond a grade. That may have been naïve. But some pedagogical 

implications did come out of it. 

This study has highlighted the connections between language learning, place, and 

identity and has highlighted the language practices of students online. Adapting the ever-

growing use of social media in favor of our language learning is still being developed. 

Based on the findings of this study, social network sites such as Facebook could be used 

as a place for language practice and language learning but would require careful 

consideration of how our design and implementation affect students’ sociolinguistic 
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agency. A big part of language practice in the semi-public environments is the agency 

users have to select what they would like to share and with whom. When trying to 

recreate or use these environments we should consider how we affect and limit student 

identity.  

 Group identity is demonstrated to be a large factor in the online language choices 

of the students in this study. Social media as a platform for situated learning should take 

into account the importance of group identity in helping the online learning process. 

Acknowledging and using the learning process characteristics proposed by Wenger 1998 

may help lead students into a more effective learning process. Using sites such as 

Facebook and including the four components of the Social Theory Learning Process 

(meaning, practice, community and identity). 

 Based on the present study findings, I have two recommendations for language 

teaching and Facebook. My first recommendation in using Facebook, or similar 

platforms, as site for learning is to create strong community ties to the target language. 

When creating a place for learning the social practice is important but prefilling the links 

with other speakers of the target language, be HL, L2 or native speakers, is helpful to 

provide responsive interactions. These rich communities could be from within academia 

or, for example, with local organizations. This provides access to students during the 

classroom and opportunities to build ties to continue the conversation after they move to 

the next levels. This gives students a place to exercise their agency and translanguaging 

practices. 

 My second recommendation is to consider the diversity of the tasks given. 

Different students want use their social media differently. The contrast between Joe’s use 
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and Brenda’s use is huge. joe was very confident about using his languages and learning 

through his mistakes. Brenda was more reserved and preferred to use her HL in a private 

space. Diverse activities that can engage students in the semi-public and a private space 

should be considered. For example, Blattner & Fiori's (2011) used Facebook groups for 

students to observe. Taking to the next level and using those existing conversation as 

practice in the classroom for how to respond and engage in conversation with native 

speakers of the HL, L2 or L3 would encourage students to use their language. 

 Learning a language has many layers to it. This study observes that students want 

their languages to be met with interaction. If their language use receives no response on 

social media, how social are they being? They would be misreading cues. Finding ways 

to build their communities and their social participation requires them feeling accepted on 

the other end of the screen by more than just a couple people. On social sites like 

Facebook, their agency is used to reach more people in their audiences. Creating 

classroom related activities needs to consider the authenticity of activities for language 

practice, build community in the language, provide a space for meaning making, and be a 

place where they can have a translanguaging identity. 

7.4 Limitations and Future Research 

This is a qualitative study that provides a descriptive account of language learners 

experiences online and offline comes with limitations in line with interpretative research 

of case studies. The accounts presented are co-constructed between the learners and the 

researcher. This etic and emic construction aim to lessen the subjective nature of an 

ethnographic analysis. These findings are limited to the experiences of these 3 

multilinguals. As stated previously, these findings are not meant to be used for 
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generalizations but to highlight commonalities and particularities that might have 

meaning that resonate with others in a similar position. 

My background and position influence the voice that is presented in these pages 

but are also influenced by the content in the initial questionnaire, interviews, Facebook 

and other social media data using discourse-centered online ethnography 

(Androutsopoulos, 2008). By triangulating the data and providing descriptive accounts 

the hope is that the reader takes from this collection a similar vision to what I see. 

However no two interpretations will be the same as our backgrounds shape our views. 

My background as a person and educator of Spanish instructor, Portuguese language 

student, and Latina in the U.S. may add filter to my lens. 

The lack of analysis is the proficiency of each language can be seen as a 

limitation. There is no content to report if the how the languages improved during this 4-

year period other than they all successfully progressed through the university’s Spanish 

courses reaching and completing upper division classes. Brenda and Joe also continued 

progress through the Portuguese courses, completing upper division courses in 

Portuguese, as well.  

In future research, more studies that explore emergent multilinguals in learning 

language through experience rather than in the classroom should be addressed. In the 

classroom these students are preparing to interact in multiple social contexts, social 

media being a possibility.  

 In online spaces, more research is needed that follows students through their 

language learning journeys. In SNSs, the inclusion of multimodal, multisensory research 

in these studies look into the practices that could inform the pedagogy for these 21st 
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century affordances. Online classrooms are also on the rise. The use of online spaces for 

learning languages need to be explored to create an inviting and accessible language 

classroom. Structuring online spaces like we do our classrooms may be a thing of the 

past. But we need research that informs what the best online practices may be in both 

education and non-education contexts. It is important to consider the communities, 

meaning, practice and identity when thinking of learning trajectories.  

 Study abroad is an important experience in a language learner’s language 

acquisition. Future research should address how the online environments can support 

these study abroad experiences. Social media is a reality that students live every day. 

Promoting the use of their online environments with purpose can be a way to reach 

students without pushing them away from using these environments to learn languages. 

In this study, students had the opportunity to use their blogs and or Facebook while 

abroad in their target language, but they chose to use it minimally or share content with 

no language such as images. By finding a connection we can create an online practice in 

the target language that extends past the study abroad time. 
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APPENDICES 

Appendix 1 Summary of Multilingual Questionnaire 

Section 1: Multilingual's Questionnaire 
Thank you for your participation. The questionnaire will take 30-45 minutes to complete. 
Participation is completely voluntary and you may withdraw at any time. Before you 
begin, please read and sign the consent form below. Your honest responses and opinions 
are important. Once your responses are received, any identifying markers such as your 
name will be changed. 
 
Thank you, 
 
Linda R. Lemus 
Doctoral Student 
University of Arizona 
 
Section 2: Multilingual's Questionnaire 
Gender 
Age 
City, State, Country of Birth 
If you were not born in the U.S., how long have you lived in the U.S.? 
Where did you study? 
 
Section 3: Family and Friends 
Where were your family members born? 
What language(s) did THEY speak to you between the ages of 0-6? What language(s) did 
YOU speak to them between the ages of 0-6? 
What language(s) did THEY speak to you between the ages of 7-12? What language(s) 
did YOU speak to them between the ages of 7-12? 
What language(s) did THEY speak to you between the ages of 13-18? What language(s) 
did YOU speak to them between the ages of 13-18? 
 
Section 4: Culture 
Please list any ethnic group(s) with who you identify. 
If someone asked you, "What's your ethnicity?" How would you respond? 
Do you identify with any of the following groups? 
In the U.S., Hispanic and Latina/o are used to describe any person of Hispanic and/or 
Latin backgrounds. Which term do you prefer? 
 
Section 5: Language 
Which language(s) do you speak, read, write, and/or understand? 
List any other languages not listed that you speak, read, and/or write. 
What language(s) do you speak at family home (ex. parents home)? 
If you no longer live in your family home, what language(s) do you speak at your current 
home? 
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What language(s) do you speak the most at work? 
What language(s) do you speak the most at school? 
What language(s) do you speak the most with friends outside of school? 
What is Spanglish? What do you think of its use?  
 
Section 6: English and Spanish 
How would you categorize your English and Spanish? 
With the exception of your language classrooms, were your classes at school primarily in 
English, Spanish, Bilingual (Spanish-English), or Other (another language)? 
Have you ever been placed in an English instructional class to improve your proficiency?  
Have you ever been placed in a more complex English class?  
When did you take Spanish language courses? 
Which types of Spanish courses have you taken? 
Which courses have you taken at the University of Arizona? 
Why do you think you have chosen to be or remain bilingual? 
 
Section 7: Brazilian Portuguese 
Why did you choose to study Brazilian Portuguese?  
How have your reasons for taking Brazilian Portuguese changed since you started taking 
courses? 
Do you think there are similarities between your culture and Brazilian culture? 
Can you relate to Brazilian culture as presented in class? 
What role do you think Spanish plays in learning Brazilian Portuguese? 
What role do you think English plays in learning Brazilian Portuguese? 
 
Section 8: Social Network Sites 
Do you use social network sites such as Facebook, Instagram, and/or Twitter? 
 
Section 9: Social Network Sites 
In general, what language(s) do you use when you write on Facebook, Instagram, and/or 
Twitter? 
Which language is your primary language on these social network sites? 
How often do you visit pages, groups, or accounts on Facebook, Instagram, and/or 
Twitter in the languages listed below? 
Who is on your social network site Facebook? 
In general, are the choices of what you write, share, or like on your social network site, 
Facebook, affected by this group? 
In general, do you use English on your social network site Facebook with this group? 
In general, do you use Spanish on your social network site Facebook with this group? 
In general, do you use Portuguese on your social network site Facebook with this group? 
Who is on your social network site Instagram? 
In general, are the choices of what you write, share, or like on your social network site, 
Instagram, affected by this group? 
In general, do you use English on your social network site Instagram with this group? 
In general, do you use Spanish on your social network site Instagram with this group? 
In general, do you use Portuguese on your social network site Instagram with this group? 
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Who is on your social network site Twitter? 
In general, are the choices of what you write, share, or like on your social network site, 
Twitter, affected by this group? 
In general, do you use English on your social network site Twitter with this group? 
In general, do you use Spanish on your social network site Twitter with this group? 
In general, do you use Portuguese on your social network site Twitter with this group? 
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Appendix 2 Potential Ethnographic Interview Questions 1 

The ethnographic interview is one in which broad questions are outlined in advance, but 

the investigator pays close attention to what the participant is saying during the interview 

process. So, while these initial questions may be used to start the process, other questions 

may be prompted and addressed during the interview. However, it will all pertain to the 

general topic of language use and ethnicity. 

Student Interview: 

-Which language do you prefer to speak? Why? 

-Which language do you prefer to use online? 

-Which language do you read most often? 

-How does your language reflect on your online language use? 

-When do you speak English/Spanish? 

-What is one of your favorite things that you do while speaking English? 

-What is one of your favorite things that you do while speaking Spanish? 

-What language do you speak at home? Do you ever use Spanish outside of 

school? 

When? For what? 

-What language do you speak in class? 

-Do you speak to your brother/sister in Spanish? 

-Why do you think your parents want you to learn Spanish? 

-Why do you think your parents have you in this school? 
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Appendix 3 Potential Ethnographic Interview Questions 2 

The ethnographic interview is one in which broad questions are outlined in advance, but 

the investigator pays close attention to what the participant is saying during the interview 

process. So, while these initial questions may be used to start the process, other questions 

may be prompted and addressed during the interview. However, it will all pertain to the 

general topic of language use and ethnicity. 

Student Interview: 

-Have you thought about any details about your language use on social networks? 

-Have you thought about the different relationships and how language affects 

them? 

-How are words used to build up or lessen significance (importance, relevance) 

for certain things and not others? 

-What activity or activities is your communication seeking to get others to 

recognize as being accomplished? What social groups, institutions, or cultures 

support and set norms in your language use? 

-What socially recognizable identity or identities are you trying to enact or to get 

others to recognize? 

-How do you decide what language to use with certain people? 

-Did you notice if your language use/delivery change with different groups? 

How? 

-How do you represent yourself differently in each language? Do you? 

-How do emoticons play a role in your communication? 
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