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Abstract 

The topic of this thesis is the male nursing experience. It was chosen due to the knowledge that 

the United States has a rapidly changing population that will eventually require the most diverse 

nursing population possible. This means that priority should be given to retaining male nursing 

students, as the majority of males in nursing identify with minority groups rather than as white or 

Caucasian. To do this, nursing programs must address the level of belongingness that their male 

students feel. The research study in this thesis was meant measure the level of belongingness of 

male student nurses in a College of Nursing compared to their female counterparts. This was 

completed through a survey with a questionnaire. It answered: Do male and female nursing 

students feel a sense of belonging within their nursing program?, Do male and female nursing 

students have a difference in experience in reference to their feelings of belonging?, and Do 

nursing students feel that male nursing students in professional entry-level programs at the 

College of Nursing are treated differently? Data was analyzed with IBM SPSS Statistics and 

concluded that although male nursing students scored lower levels of belonging, it was not 

statistically significant. 

 Keywords: male nurses, male student nurses, and experiences in nursing 
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CHAPTER ONE 

 Nursing is both historically and currently a healthcare field dominated by women. This 

disproportionality results in a variety of consequences for male nurses and male nursing students 

– the most important being the difference of experience in the profession and educational 

programs (AACN, 2017). Just like the societal experience of minorities, male nurses and male 

nursing students have a different experience than their female colleagues. The purpose of this 

thesis is to explore male experience in the nursing profession and nursing educational programs, 

while considering past male nursing experience through literature and the current male nursing 

experience through a descriptive study. With this said, chapter one reviews the background of the 

experiences of men in the nursing profession and nursing programs, the significance of this 

background, and the purpose and research questions for the study. 

Background 

 In the 2015 National Nursing Workforce Study, the NCSBN (2017) found that male 

respondents licensed before the year 2000 only compromised 5.8 percent of the nursing 

professional population. In addition, only about 20 percent of these respondents identified as a 

racial or ethnic minority. Today, the majority of the United States’ nursing professionals still 

remain white and female (Villarruel, Washington, Lecher, & Carver, 2015). A workforce survey 

by Budden, Zhong, Moulton, and Cimiotti (2013) found that the Registered Nurse population 

was comprised of 83 percent White/Caucasian, 6 percent African American, 6 percent Asian, 3 

percent Hispanic, 1 percent Native American, 1 percent Pacific Islander, and 1 percent that 

identified as of “other” racial or ethnic background. In terms of gender, men still only 

compromised about 10 percent of all Registered Nurses in the United States (U.S. Census 

Bureau, 2013).  
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 Similarly, nursing students also remain predominately female and white. The American 

Association of Colleges of Nursing (2015) reported that men make up 11.7% of students in 

bachelor degree programs, 10.8% in master degree programs, 9.6% of research doctoral 

programs, and 11.7% of practice doctoral programs. In terms of race or ethnicity, about 12 

percent of students in a basic RN program identify as African American, about 8 percent as 

Hispanic, about 8 percent as “other or unknown,” about 6 percent as Asian or Pacific Islander, 

and about 2 percent as American Indian (NLN, 2014).   

 At the University of Arizona, 21 percent of students in the entry level nursing programs 

(Bachelor of Science in Nursing and Master of Science for Entry to the Profession of Nursing) 

identify as African American, Hispanic, Asian, Pacific Islander, or Native American. In the 

advanced degree programs (Master of Science in Nursing Clinical Systems Leadership, Doctor 

of Nursing Practice, and Doctor of Philosophy in Nursing), 23 percent of students identify as 

African American, Hispanic, Asian, Pacific Islander, or Native American. Similarly, 12 percent 

of nursing student in the entry level programs are male, while 16 percent are male in the 

advanced degree programs (The University of Arizona College of Nursing, 2017). 

Significance 

 By 2043, the U.S. will have a majority-minority population, meaning more than half of 

the population will not be white (Villarruel et al., 2015). This calls for a more diverse nursing 

workforce, as nurses are identified as the key to health promotion and the creation of high-

quality care. Villarruel et al. (2015) describes the Campaign of Action, which has the mission to 

stress the importance of and develop a diverse workforce to close the gap of healthcare 

disparities in the United States, and is supported by the Robert Wood Johnson Foundation and 

AARP. It is also meant to answer the call of the Institute of Medicine to develop “more racial, 
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ethnic, and gender diversity among nurses in order to improve quality of care and reduce health 

disparities” (Villarruel et al., 2015, p. 57).  

 Health disparities are defined as “preventable differences in the burden of disease, injury, 

violence, or opportunities to achieve optimal health,” which are experienced by populations that 

are socially disadvantaged (CDC, 2015). Studies have shown that these differences in care can be 

reduced by an increase in diversity of the nursing population, as it improves minorities’ access to 

healthcare, the quality of minority healthcare, and the delivery systems of minority care (AACN, 

2017). It is thus important to seek out a nursing educational program population that is diverse, 

which includes the male gender. This is true because the majority of male nurses identify as a 

member of a minority population (AACN, 2017). Consequently, an increase in the male nursing 

student population would increase the minority population in nursing students, and ultimately in 

the nursing profession as well. 

Male Student Nursing Experience Research 

 The purpose of this study is to determine whether the experiences of male and female 

nursing students, in professional entry-level programs, are similar or different in regard to their 

feelings of belonging. The researcher sought the answers to the following questions: 

1. Do male and female nursing students feel a sense of belonging within their nursing 

program (both in the classroom and during clinical rotations)? 

2. Do male and female nursing students have a difference in experience in reference to their 

feelings of belonging? 

3. Do nursing students feel that male nursing students in professional entry-level programs 

at the College of Nursing are treated differently? 
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Summary 

 The purpose of this chapter was to address the disproportionality of males to females in 

the nursing profession and nursing education programs. This was done through a discussion of 

the background and significance of this issue to the nursing profession. This purpose of this 

study is to determine whether the male nursing student experience in terms of belonging is 

similar to what has been discovered in past studies, which illustrates a difference in experience in 

terms of feelings of belonging. In addition, the proposed study will explore and describe the 

experience of male nursing students within their professional entry-level program at the 

University of Arizona. 
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CHAPTER TWO 

 To explore literature about the experiences of male nursing students and nurses, research 

articles from multiple peer-reviewed journals that addressed the male nursing experience, both in 

the professional role and in the student role, were reviewed. The articles within this literature 

review range between the years of 2011 to 2015 and were obtained from databases such as 

PubMed and CINAHL. Key terms used to search these databases were “male nurses,” “male 

student nurses,” and “experiences in nursing.” It has a total of eight journal articles, seven of 

which are from nursing journals, and are clustered depending upon whether the article involved 

male nurses or male student nurses. 

Male Student Nurses 

 Meadus and Twomey (2011) conducted a study that explored the experience of being 

male in a female-majority bachelor’s nursing program. The researchers gathered qualitative data 

through the means of focus groups, which allowed twenty-seven male students from Canada to 

detail their experiences as male nursing students. Through this study, the authors developed five 

themes: a) choosing nursing, b) becoming a nurse, c) caring as a nurse, d) gender-based 

stereotypes, and e) visible (Meadus & Twomey, 2011).  

 For the first theme, choosing nursing, the male students acknowledged that nursing meant 

security, demand, and opportunity in their career. They also said that their drive to help others 

and mentorship by a nursing profession drove them towards nursing (Meadus & Twomey, 2011).  

For the second theme, the male students mentioned that their satisfaction with their nursing 

program and family/faculty support helped maintain their motivation for becoming nurses 

(Meadus & Twomey, 2011).  For the third theme, caring with the nursing role, the male students 

acknowledged the negative view individuals had on their care, sometimes misinterpreting it as 
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inappropriate or sexual.  These possible misinterpretations worried male nurses, as it changed the 

way they were seen by patients, coworkers, and society in general (Meadus & Twomey, 2011).  

 For the fourth theme, the men described that their profession was stereotyped in terms of 

gender. The perception that nursing is a feminine role changed the way patients and nurses 

interacted with the male nursing students during their clinical rotations (Meadus & Twomey, 

2011).  Males were more often seen as doctors or as the muscle of the floor, all of which were 

based on their gender and stereotypes. For the fifth theme, the male students talked about how 

being male meant being more visible. Some of the participants regarded this as negative because 

they did not receive the same respect from patients or were called upon more often by faculty 

because their names were easier to remember. One student regarded it as positive, as male 

students came together as a minority (Meadus & Twomey, 2011).  

 A strength of this study was that it utilized group interviews for data collection. This 

allowed the students to share their experiences and be validated by other male students, adding to 

their comfort throughout the study (Meadus & Twomey, 2011). Some limitations to this study, 

however, were that it utilized a small sample size and that the sample was made up of students 

from only one area of Canada. In addition, this country has a different culture than other nations 

and thus they may also have a different experience (Meadus & Twomey, 2011). 

 The purpose of the study by Chan, Chan, Yu, Law, and Woo (2014) was to provide male 

nursing students with the opportunity to share their experiences in nursing education to modify 

the curriculum. This was a qualitative study that utilized an ethnographical approach to 

determine the experience of eighteen male nursing students at the Hong-Kong Polytechnic 

University. The sample was gathered using snowball sampling and the researchers used semi-

structured interviews to gather data (Chan et al., 2014).  
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 After conducting the individual interviews of each recruit, the researchers identified five 

themes that could adequately sum up the responses made by the male nursing students. These 

five themes are as follows: a) reasons for doing/not doing nursing, b) how society sees nursing, 

c) male opinions of nursing, d) need to be gender inclusive in curriculum, e) where nursing is 

hard or easy for male students (Chan et al., 2014).  

 For the first theme, the male nursing students identified the ability to make good money, 

likelihood of success, and the title of being a nursing professional as the reasons for doing 

nursing. However, they also acknowledged that high program costs, more education 

requirements compared to other professions, female majority, and isolation by females as reasons 

they hesitated to pursue nursing (Chan et al., 2014). For the second theme, on how society sees 

nursing, the recruits said that their family and friends were supportive of their aspirations to 

become nurses, but that Chinese culture (the idea that males should have limited contact with 

females) can push shame upon males becoming nurses (Chan et al., 2014). For the third theme, 

which was the male opinion on nursing, the recruits felt that nursing is suitable for males and that 

more males were starting to work within the profession. They felt that males have an important 

part in nursing, just the same as females (Chan et al., 2014).  

 For the fourth theme, the idea that nursing curriculum should be more gender inclusive, 

some male nursing students acknowledged that males should be able to work in obstetrics or 

pediatric nursing. They said that both males and females can do well in these areas, but that 

studying them seems pointless if they will not be allowed to work in those specialties in the 

future (Chan et al., 2014). And for the fifth theme, which identified where the nursing curriculum 

is hard or easy for the male students, most of the recruits felt that the difference between males 

and females in terms of difficulties was irrelevant. Some recruits, however, did say that it seemed 
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males are better with logic, numbers, and technology. In addition, males are less adequate when 

it comes to creating care plans, working with female patients (as they do not have the same sex 

organs), and in working in groups that are made up of females (Chan et al., 2014).  

 When it comes to the strengths of this study, the researchers did well in conducting 

individual interviews to prevent the recruits from influencing the other recruits’ answers. 

However, in terms of weaknesses, the research was limited by a small sample size and the fact 

they all only came from one program (Chan et al., 2014). In addition, some of the researchers 

conducting interviews were female, which could have changed the level of honesty of the male 

nursing students. Also, the difference in culture between China and other nations could make 

applying the researchers’ findings less than ideal (Chan et al., 2014). 

 Ayala, Holmqvist, Messing, and Browne (2014) developed an understanding of the social 

aspect of male nursing and how it relates to masculinity and inequality within their nursing 

program. This study was of qualitative design and used a grounded theory approach. The 

researchers used a purposive sampling technique and asked twenty-two participants from an 

earlier study to participate. The setting was in Chile, at a Chilean university, and focused on the 

individual and group interviews conducted by the researchers (Ayala et al., 2014).  

 Four categories emerged from the data. The first category was that there are stereotypes 

within Chilean society that suggest that nursing is an unfit career for males. Males should be in a 

position of more authority and responsibility, such as a doctor (Ayala et al., 2014). The second 

category was that males are “virtually invisible” within nursing. There was always a reference to 

nurses as “her,” both in textbooks and by patients. This leads to males developing “poor me” 

feelings and females a “poor them” mentality (Ayala et al., 2014). The third category was that 

females see men as unable to be emotional and to do the tasks that require caring. This was 
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associated with their “poor them” mentality and made female nursing students feel the need to 

assist the male students with caring for patients (Ayala et al., 2014). And the forth category was 

that males tend to have a better relationship with their instructors. Instructors would commonly 

give more assistance and better grades to males, even those that do not work at a capacity greater 

than the females (Ayala et al., 2014). 

 A major strength of this research article was that it included females within the sample as 

well as males. This made the negative societal views more believable, as it included more than 

just the males of the population, thus making the research more credible (Ayala et al., 2014).  

However, a major limitation was the fact the study was based out of Chile. Chile has a different 

culture and different ideals on masculinity, which is not necessarily shared by other nations 

(Ayala et al., 2014). 

 Sedgwick and Kellett (2015), explored whether male and female nursing students had 

differing experiences of belonging while taking part in clinical rotations. They had the 

hypothesis that male nursing students would feel like they belonged less in nursing (Sedgwick & 

Kellett, 2015). To study this, the researchers used a quantitative, cross-sectional approach. They 

used convenience sampling to find 462 participants in an undergraduate nursing program in 

Alberta, Canada. To gather their data, the researchers used questionnaires that were given on a 

lecture day (Sedgwick & Kellett, 2015).  

 Due to the nature of quantitative studies, the findings of this research article were 

determined based on the scores from the questionnaire. For the first finding, males and females 

were determined to feel similar levels of belonging in nursing. Males, however, did score lower 

on their sense of belonging, but it was not considered significant (Sedgwick & Kellett, 2015). 

For the second finding, it was determined that not all men feel that clinical rotations necessarily 
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resulted in them feeling a sense of belonging. Men scored less likely to feel a part of their 

nursing program “group” (Sedgwick & Kellett, 2015). For the third finding, male nursing 

students scored lower and thus less likely to ask for help or reach out to their instructors or peers. 

They were also less likely to feel like the other individuals in their program shared similar 

values. In addition, they also scored as less likely to care about being accepted by the other 

students in their nursing program (Sedgwick & Kellett, 2015). 

 A major strength of this study was that it included both males and females, which 

allowed for a better understanding of the differences felt between the sexes, rather than just 

making assumptions that some women do not feel the same as men. This study also included a 

larger sample of 462 students, which was noted as almost the entire population of the program 

(Sedgwick & Kellett, 2015). A major limitation of this study, however, was that it was entirely 

quantitative. The researchers were thus not able to fully understand the feelings of both the male 

and female students in the study. Consequently, the researchers only knew that male nursing 

students felt a bit less belonging, but not why they felt that way (Sedgwick & Kellett, 2015). 

Male Nurses 

 Rajacich, Kane, Williston, and Cameron (2013) explored the issues that men experience 

while working as nurse, how they decided to pursue nursing, and how the nursing profession 

could be better suited to men. This study of sixteen male registered nurses was conducted in 

Southwestern Ontario and utilized snowball sampling to complete its qualitative research. To 

fulfill the purpose, the researchers used four focus groups of acute care nurses from which they 

discovered six major findings (Rajacich et al., 2013).  

 The first three findings answered the first portion of the study’s purpose and were as 

follows: a) men are the visible minority, but some male nurses felt that this could be a positive 
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outcome, as people tended to remember male nurses and it made male nurses work harder to be a 

positive example of the male gender; b) men face issues with patients and team members, either 

in terms of legality (considerations for a male nurse and female patient) or in terms of gender 

stereotypes (men should be doctors, not nurses); and c) men are expected to do the more physical 

aspects of the work and are always called a “male nurse,” never just a “nurse” (Rajacich et al., 

2013).  

 The last three findings addressed the last two portions of the purpose. Finding one 

answered how the males decided to do nursing and the last two findings answered how nursing 

could be re-worked to suit men better (Rajacich et al., 2013). The results were as follows: a) all 

the men entered nursing because of the encouragement they received from their family and 

friends; b) need to “de-gender” caring because it’s truly part of being a good person and has 

nothing to do with being a man or woman; c) need to use the idea that nursing embodies heroism 

to attract males and develop male nurses in the media to act as role models for young men who 

could be the next nurses (Rajacich et al., 2013). 

 In terms of strengths, this article acknowledged the use of a framework to show the 

study’s trustworthiness. This framework addressed “credibility, dependability, transferability, 

and confirmability” (Rajacich et al., 2013, p. 73). The researchers also noted that they reduced 

bias by examining each researchers’ possible bias and discussing data in groups. In terms of 

weaknesses, the researcher noticed that a major limitation is apparent with their small sample 

size of only 16 men, although those men varied greatly in terms of age, time in the nursing 

profession, and level of education (Rajacich et al., 2013). 

 The purpose of a study by Wu, Oliffe, Bungay, and Johnson (2015) was to explore the 

relationship between masculinity and male ICU nurses’ experiences caring for patients who are 
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dying and their families. This study was qualitative and used snowball sampling to recruit fifteen 

male nurses that worked in British Columbian ICUs for semi-structured interviews (Wu et al., 

2015). This study developed the following three themes: a) nurses must help the patient die with 

dignity, b) nurses begin to do more for the family than for the patient, c) becoming emotionally 

connected to dying patients. The researchers acknowledged that each of these themes were 

interconnected, although only the last two truly involved masculinity and a difference between 

males and females.  

 For the first theme, the male ICU nurses did not identify a real gender difference. The 

participants acknowledged that it was important to address the patient’s pain and fear to allow 

them to die with dignity, but that any nurse would do so. It is a nurse’s job to relieve a dying 

patient’s pain and to manage their fear of dying, whether they are male or female (Wu et al., 

2015). For the second theme, the male nurses described the experience of beginning to turn their 

attention to the family of the patient dying, rather than the patient themselves. They described the 

families as having many emotions, of which men are depicted to be less able to deal with; 

however, men are most commonly the nurses that break policy to ensure families get what they 

need out of being there for the death of their loved one. The participants addressed the idea that 

this may stem from the stereotypical belief that males have greater instincts to protect their 

family (Wu et al., 2015). The third theme addressed the male nurses’ experiences of becoming 

emotionally connected to dying patients. The participants talked about how human touch, 

presence, and comfort helps patients when they are passing. And although men are not known 

for comforting or expressing emotion, many of the participants said they broke this norm by 

crying during the last moments of the patients’ lives they became connected to (Wu et al., 2015). 
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 A major strength of this study was that one researcher conducted each interview, which 

was likely to have increased the consistency of how each candidate was interviewed throughout 

the research. In addition, all the researchers reviewed the interview data together to reach 

consensus on the themes, which helped eliminate any bias that the researcher who interviewed 

the candidates may have had. They also had an audit trail and shared the findings of the research 

with the candidates for verification, which both added credibility to the study (Wu et al., 2015). 

 Sayman (2015) sought to reveal the experiences of male nurses and add to what is known 

about why sex-role appropriateness is developed in occupations. This qualitative study included 

a literature review by the author and suggested the idea that men in nursing struggle for support 

and thus higher rates of men leave the profession. The researcher then used snowball sampling to 

recruit ten male nurses from the Midwestern United States to undergo semi-structured interviews 

to determine if their experience supported the literature (Sayman, 2015). 

 This study discovered three main findings, which are as follows: a) stereotypes and 

alienation occur for men in nursing, b) men must push to excel in nursing, and c) men are leaving 

nursing. The first finding of the research acknowledged that men find the nursing profession and 

nursing programs to be uncomfortable for them. Even while taking part in clinical, it became 

obvious that some portions of nursing were divided by gender (Sayman, 2015). The second 

finding found that men have to push themselves to excel in their program and in their profession. 

When taking part in both, men are sidelined as less adequate, which is hard to overcome. The 

participants stated that they had to be good at what they do and be known for it to be seen in a 

more positive light. In addition, they also had to play more important roles or work with the less 

preferred patients to be considered adequate (Sayman, 2015). 
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 The third finding of the research discussed that men are leaving the profession because of 

the difference in experience they have compared to female nurses. This was evidenced by how 

half of the recruits were no longer in nursing, worked in a specialty outside of patient care, or 

were unhappy in their current nurse position (Sayman, 2015). The male nurses discussed how the 

profession was not what they had expected. They were seen as the physical strength of the floors 

they worked on and thus assumed to be who should work with violent patients and those that 

needed to be restrained. The participants also saw their gender as an obstacle to working in some 

specialties within nursing, which influenced their decision to leave nursing (Sayman, 2015).  

 Some strengths of this study were that field logs, peer review, and member checks were 

utilized throughout the research. It also included individuals from a greater area, meaning male 

nurses whose experience came from throughout the Midwest (Sayman, 2015). A limitation to 

this study was that a few of the participants had left the nursing profession. With this said, the 

research might not accurately reflect the current male nursing experience, rather just a past 

nursing experience (Sayman, 2015). 

 Zahourek (2015) conducted a study to supplement the theory of intentionality for healing 

with male thoughts and experience. It was a qualitative study that utilized convenience and 

snowball sampling, as many of the recruits were found by referral by earlier participants. The 

sample size was 12 men, whom varied in education level and experience. To collect data, the 

researchers used interviews with a semi-structured, open-ended questionnaire (Zahourek, 2015). 

This study found six main themes, which were as follows: a) men and women believed there is a 

relationship between intention and intentionality (intention being the process of healing, while 

intentionality being consciousness); b) both males and females agreed intentionality promotes 

healing; c) men pushed more for the idea that action is needed for intentionality (Zahourek, 



EXPERIENCES OF MALE NURSING STUDENTS 17 

2015); d) both sexes felt experiencing care-giving was important for developing their 

intentionality as nurses; e) for nurses in general, being aware directs care; f) intentionality and 

caring was developed in men through the women in their earlier lives (Zahourek, 2015).  

 In addition to the above themes, the author also acknowledged that the men in the study 

were commonly criticized for having a less caring “touch.” It was also said that men had to 

worry about their touch and intentions coming off the wrong way with female patients and 

children (Zahourek, 2015). In addition, men voiced that they experienced doubt in themselves 

and their actions due to the opinions of those around them (whether it be a coworker or a 

patient). This led to an inability or hesitation to “follow their gut.” The participants reported that 

female coworkers typically wanted the males to do the more physically taxing work and lifting 

(Zahourek, 2015).  

 A major strength of this research article was the use of both a literature review and study 

to collect data. Instead of just recreating a previously completed study, the author built upon the 

last, but with the male perspective. In addition, it also utilized the grounded theory approach, 

which is known as credible and trustworthy.  

Summary 

 Overall, the research articles revealed that the male experience in the nursing profession 

is different from that of female experience, both in terms of the profession itself and nursing 

programs. Males tend to have a more negative experience due to masculine stereotypes, such as 

males being considered uncaring, that label nursing as unsuitable for their gender. On the other 

end, however, some of the males reported that their gender difference can set them apart from 

females in a positive light. People tend to remember a male nurse, whether their experience was 
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positive or not. In short, what is known is that males have a different experience than females 

(whether it be positive or negative).  

 In addition, after completing this review, the researcher feels that what is not known is 

whether the male student nursing experience in 2017 is similar to what the above studies 

revealed between 2011 and 2015 within the profession and nursing programs. The researcher 

also feels that studies are not only limited, but especially limited in the United States. With the 

above in mind, further research is needed on male nursing student belongingness at a U.S. 

university with a nursing program. 
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CHAPTER THREE 

 Chapter three addresses the methods used to conduct this study, such as: the setting, the 

sample, the design, the methods, the instruments for data collection, the human subjects 

consideration, and analysis. 

Setting 

 The setting of this study was the University of Arizona College of Nursing. The General 

Nursing and Health Education Director and the Assistant Dean for Learning and Healthcare 

Technology Innovations were consulted for permissions to complete the study. Permissions were 

obtained by each and can be referred to in Appendix C. 

Sample 

 The sample of participants for this study was obtained through the means of convenience 

sampling at the University of Arizona College of Nursing. The College of Nursing has 340 

students enrolled in either a Bachelor level or Master level entry program. There are 220 students 

in the Bachelor of Science in Nursing (BSN) program. In addition, there are 110 students in the 

Master of Science for Entry to the Profession of Nursing (MEPN) program (The University of 

Arizona College of Nursing, 2017).  The participants will be recruited by the researcher through 

an announcement via the professional entry-level student list-serv. The inclusion criteria for a 

male or female participant in this study was as follows: 1) 18 years of age or older; 2) English 

reading and speaking; 3) Enrolled in either the BSN program or the MEPN program; and 4) Has 

had at least two clinical days at a long-term care facility or at an in-patient facility, dependent 

upon their program. 

Design 

 The study was a cross-sectional, descriptive design. Descriptive research is the most  
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appropriate method for this study because it allows the researcher to simply describe the aspects 

of a phenomenon. In this type of research, the researcher has no control over any variable and 

thus only establishes the description of the experience. The process involved recruiting 

participants through two emails, an initial email and then a follow-up email a week later 

(Appendix D). These emails included a link to the survey (Appendix E), which closed 2 weeks 

after the initial email was sent to participants.  

Instruments for Data Collection 

 The researcher used an anonymous Qualtrics Survey to collect the data for the study. 

There were initial questions that addressed demographics, such as age, ethnicity, and level in 

their professional entry-level program. In addition, three questions were asked regarding the 

student’s: 1) experience during clinical rotations, 2) satisfaction as a CON student, and 3) 

feelings of how males are treated in the program. To conclude the survey, the participate 

completed a 34-item questionnaire. This questionnaire was adapted from a doctoral project and 

used in a previous study by Levett-Jones, Lathlean, Higgins, and McMillan (2009). It measured 

feelings of belonging related to the participants’ self-esteem, self-efficacy, and connectedness, 

(Levett-Jones et al., 2009). The previous study established reliability and validity of the 

questionnaire, and thus further adaptations were minimal. Examples of these adaptions were 

replacing “colleagues” with “classmates” and “placements” with “clinical rotations.” This altered 

vocabulary made the questionnaire more relevant to the study population. Levett-Jones provided 

the researcher with permission to use and further adapt the questionnaire (Appendix B). 

Human Subjects Consideration 

 This study proposal was submitted to the Institutional Review Board (IRB) at the 

University of Arizona, known as the Human Subjects Protection Program, and was approved. At 
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the beginning of the survey, the participants read a disclosure statement outlining the approval by 

the IRB, the minimal risk, and the confidentiality of the survey responses. This statement 

acknowledged that continuing with the survey would serve as an agreement with the disclaimer 

(Appendix A). The survey respondents were anonymous, and the data was stored in a Box 

Account on a password-protected computer. 

Analysis 

 Quantitative analysis was obtained through the Qualtrics Survey Software and included 

analysis through frequencies and percentages. In addition, the researcher used IBM SPSS 

Statistics, Version 24, to determine means, standard deviations, and ranges. This tool was also 

used to run Chi-Square tests, Independent Samples t-tests, and Cronbach’s alphas. These 

analyses were then used to answer the proposed questions the researcher developed in previous 

chapters. 

Summary 

 Chapter three addressed the study methods to be used in this cross-sectional descriptive 

study. The setting, sample, design, data collection, and analysis methods for the study were 

outlined in this chapter. Approval from the University of Arizona Human Subjects Protection 

Program was also addressed. 

  



EXPERIENCES OF MALE NURSING STUDENTS 22 

CHAPTER FOUR 

 Chapter four discusses the results and the analysis of the data from the study in reference 

to the researcher questions. It also includes the demographics of the study participants, how they 

answered the general questions, and how they answered the questions within the questionnaire.  

Responses 

 The researcher received 92 responses through the Qualtrics software used to create and 

distribute the research survey. These 92 responses were determined to be complete responses, 

meaning the study participants completed the entire survey. The responses had no questions left 

blank, including the demographic information, the general questions, and the questionnaire.  

Demographics 

 Table 1 below displays the gender, race/ethnicity, age, and program of the participants. 

Table 1  

Demographics of the Research Study Participants 

 Total 
N (%) 

 Total 
N (%) 

Gender 
    
   Male 
   Female 

 
 

10 (10.9%) 
82 (89.1%) 

Age 
 
   18-22 
   23-27 
   28-32 
   33-37 
   38-42 
   42+ 
 

 
 

63 (68.5%) 
18 (19.6%) 
4 (4.3%) 
2 (2.2%) 
3 (3.3%) 
2 (2.2%) 

Race/Ethnicity 
 
   White 
   Hispanic Or Latino 
   Asian 
   Mixed Race 
   Other Race 

 
 

61 (66.3%) 
15 (16.3%) 
11 (12.0%) 
4 (4.3%) 
1 (1.1%) 

Semester/Program 
 
   First Semester BSN 
   Second Semester BSN 
   Third Semester BSN 
   Fourth Semester BSN 
   Level III MEPN 

 
 

24 (26.1%) 
14 (15.2%) 
9 (9.8%) 

26 (28.3%) 
19 (20.7%) 
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Males and Females 

 Table 2 below displays the race/ethnicity, age, and program of the participants divided by 

males and females.  

Table 2  

Demographics of the Research Study Participants Divided by Gender 

 Males 
N (%) 

Females 
N (%) 

Gender 
    
   Male 
   Female 
 

 
 

10 (100%) 

 
 
 

82 (100%) 
 

Race/Ethnicity 
 
   White 
   Hispanic Or Latino 
   Asian 
   Mixed Race 
   Other Race 
 

 
 

3 (30.0%) 
5 (50.0%) 
1 (10.0%) 
1 (10.0%) 
0 (0.0%) 

 
 

58 (70.7%) 
10 (12.2%) 
10 (12.2%) 
3 (3.7%) 
1 (1.2%) 

 
Age 
 
   18-22 
   23-27 
   28-32 
   33-37 
   38-42 
   42+ 
 

 
 
 

6 (60.0%) 
1 (10.0%) 
2 (20.0%) 
0 (0.0%) 
0 (0.0%) 

1 (10.0%) 

 
 
 

57 (69.5%) 
17 (20.7%) 
2 (2.4%) 
2 (2.4%) 
3 (3.7%) 
1 (1.2%) 

 
Semester/Program 
 
   First Semester BSN 
   Second Semester BSN 
   Third Semester BSN 
   Fourth Semester BSN 
   Level III MEPN 
 

 
 
 

3 (30.0%) 
0 (0.0%) 

2 (20.0%) 
2 (20.0%) 
3 (30.0%) 

 
 
 

21 (25.6%) 
14 (17.1%) 
7 (8.5%) 

24 (29.3%) 
16 (19.5%) 
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Demographic Profile  

 This demographic profile shows that the participants were mostly white females. 89.1% 

of the study participants were female, and 70.7% of these females were White. This profile also 

showed that the majority of males were from a minority group, as 50% of the males identified as 

Hispanic or Latino and another 20% as either Asian or Mixed Race.  

Analysis 

 A variety of statistics were completed in order to analyze the data obtained from the 

Qualtrics survey distributed by the researcher. These statistics included Chi-Square tests, 

Independent Samples t-tests, and Cronbach’s alpha. In addition, the researcher utilized the 

means, standard deviations, and ranges of select data. The results of these tests, as well as the 

means, standard deviations, and ranges can be found in Appendices G through K.  

Demographic Significance 

 Chi-Square tests were completed for the responses to "What is your race/ethnicity?", 

"What is your age?", and "What part of your program are you in?" in order to determine whether 

there were significant differences between male and female demographic variables.  

 What is your race/ethnicity? The Pearson Chi-Square value was 11.025, the degrees of 

freedom (df) was 4, and the 2-sided asymptotic significance (p-value) was .026. This determined 

that the difference between males and females in terms of race and ethnicity was significant, as a 

p-value < 0.05 is significant. This acknowledges that the males and females within this study 

varied significantly in terms of their race and ethnicity. Males tended to be from a race and 

ethnicity that did not identify as White, while the majority of females identified as White. 

 What is your age? The Pearson Chi-Square value was 10.735, the degrees of freedom 

(df) was 5, and the 2-sided asymptotic significance (p-value) was .057. This determined that the 
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difference between males and females in terms of age was not significant, as a p-value > 0.05 is 

not significant. Thus, males and females within this study did not vary significantly in age. 

 What part of your program are you in? The Pearson Chi-Square value was 3.716, the 

degrees of freedom (df) was 4, and the 2-sided asymptotic significance (p-value) was .446. This 

determined that the difference between males and females in terms of what part of the program 

they were enrolled in was not significant, as a p-value > 0.05 is not significant. This points to the 

fact that males and females within this study did not vary significantly in what part of their 

program they were in. 

Research Questions 

 The researcher developed three research questions, listed below, that were meant to be 

answered by the study. They were as follows: 

1. Do male and female nursing students feel a sense of belonging within their nursing 

program (both in the classroom and during clinical rotations)? 

2. Do male and female nursing students have a difference in experience in reference to their 

feelings of belonging? 

3. Do nursing students feel that male nursing students in professional entry-level programs 

at the College of Nursing are treated differently? 

 The questionnaire and general questions of the survey were answered these research 

questions. The results, divided by which research questions were answered, are below. 

 Research questions one and two. The questionnaire consisted of 34-questions that made 

up the belongingness scale. This scale could then be further broken down into three subscales: 

esteem, connectedness, and efficacy. Significance was determined through the use of Chi-Square 

tests and an Independent Sample t-test. In addition, reliability was addressed through Cronbach’s 
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alpha. For the overall belongingness scale, reliability was high with a Cronbach alpha of 0.929. 

The three subscales were high as well, with esteem being 0.897, connectedness being 0.840, and 

efficacy being 0.805. These values can also be found in Appendix J. 

 Belongingness. Overall, female participants in the study were determined to have a 

higher sense of belonging when compared to their male counterparts. Females received an 

overall mean score of 130.32 with a standard deviation of 14.804. This was compared to the 

male overall mean score of 125.90 with a standard deviation of 22.786. These values can be 

found in Appendix K. An independent samples t-test showed that that equal variances could not 

be assumed, as the critical value was 0.598. These values can also be found in Appendix K. 

 Esteem. Within the belongingness questionnaire, specific questions reflected the subscale 

of esteem. Questions eleven and twelve, for example, applied to this subscale and asked: "My 

classmates see me as a competent person" and "My classmates offer to help me when they sense 

I need it." Males were found to have lower esteem than females for both questions, with a 4.10 

mean score compared to 4.13 for question eleven, and a 4.00 score compared to 4.24 for question 

twelve. Question eleven was not statistically significant. Question twelve, however, was found to 

be statistically significant, with a p-value of 0.019. This means that males within the study feel 

that classmates offer to help them less compared to the females in the study. These scores can be 

found in Appendix I. Overall, females scored higher in terms of esteem compared to the males in 

the study. Females scored a mean of 51.38, while males scored a mean of 48.50. These means, 

however, showed no significant difference between males and females. An independent samples 

t-test showed that equal variances could not be assumed, as the critical value was 0.771. These 

values can be found in Appendix K. 
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 Connectedness. Within the belongingness questionnaire, specific questions reflected the 

subscale of connectedness. Questions twenty-one and twenty-three for example, applied to this 

subscale and asked: "I invite my classmates to eat meals with me" and "There are people that I 

work with during clinical who share my values." Per question twenty-one, males had a higher 

desire to connect with classmates while eating, with a mean score of 4.20, compared to the mean 

score of 3.96 for females, but was not statistically significant. Despite this desire, males scored 

lower in terms of having classmates that shared their beliefs. Males had a mean score of 3.80, 

while females had a mean score of 3.95. These values for question twenty-three were significant, 

showing that there is a difference between males and females in terms of feeling that others share 

their values. These values can be found in Appendix I. Overall, females scored higher in terms of 

connectedness compared to the males in the study. Females scored a mean of 37.00, while males 

scored a mean of 35.90. These means, however, showed no significant difference between males 

and females. An independent samples t-test showed that equal variances could not be assumed, 

as the critical value was 0.441. These values can be found in Appendix K.  

 Efficacy. Within the belongingness questionnaire, specific questions reflected the 

subscale of efficacy. Questions twenty-seven and twenty-eight, for example, applied to this 

subscale and asked: "I am supportive of my classmates" and "I ask for my classmates’ advice."  

These two questions showed that males had higher levels of efficacy compared to the females 

within the study. Question twenty-seven showed that males scored a mean of 4.80 and females 

scored 4.50. In addition, question twenty-eight showed that males scored a mean of 4.30 and 

females scored 3.96. Neither of the scores for these questions were statistically significant. 

Overall, males scored higher in terms of efficacy compared to the females in the study. Females 

scored a mean of 32.39, while males scored a mean of 33.60. These means, however, showed no 
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significant difference between males and females. An independent samples t-test showed that 

equal variances could be assumed, as the critical value was 0.916. These values can be found in 

Appendix K. 

 Research question two. Chi-Square tests were completed for the general question 

responses to "I feel that my gender affects the experience I receive in my CON program" and "I 

feel satisfied with my experience as a CON student." These were meant to determine whether 

there were significant differences between male and female demographic variables. 

 I feel that my gender affects the experience I receive in my CON program. The Pearson 

Chi-Square value was 12.168, the degrees of freedom (df) was 4, and the 2-sided asymptotic 

significance (p-value) was .016. This determined that the difference between males and females 

in terms of whether they feel their gender affects their experience was significant, as a p-value < 

0.05 is significant. The majority of males (90%) strongly or somewhat agreed that their gender 

affected their experience, while only half (50%) of the females strongly or somewhat agreed with 

the same statement. 

 I feel satisfied with my experience as a CON student. The Pearson Chi-Square value was 

7.780, the degrees of freedom (df) was 3, and the 2-sided asymptotic significance (p-value) was 

.051. This determined that the difference between males and females in terms of their satisfaction 

as nursing students was not significant, as a p-value > 0.05 is not significant. 

 Research question three. A Chi-Square test was also completed for the general question 

responses to "I feel that male nursing students are treated differently than female nursing 

students." This was also meant to determine whether there were significant differences between 

male and female demographic variables. 
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 I feel that male nursing students are treated differently than female nursing students. 

The Pearson Chi-Square value was 7.309, the degrees of freedom (df) was 4, and the 2-sided 

asymptotic significance (p-value) was .120. This determined that the difference between males 

and females in terms of their feelings on whether or not male nursing students are treated 

differently was not significant, as a p-value > 0.05 is not significant. 

Summary 

 Chapter four discussed the results and the analysis of the data from the study completed 

by the researcher. It also included the demographics of the study participants, how they answered 

the general questions, and how they answered the questions within the questionnaire. The 

significance of the general questions and questionnaire was used to answer the research 

questions created by the researcher.  
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CHAPTER FIVE 

 Chapter five discusses the findings drawn from both the literature review and research 

study completed by the researcher. In addition, the research questions, strengths of the study, 

limitations of the study, and the recommendations for future research will be addressed. 

Discussion 

 The concept that male nursing students are treated differently during nursing school, both 

in the classroom and during clinical rotations, was evident in both the literature reviewed and the 

research study conducted. Sedgwick and Kellett (2015) found that male student nurses 

experienced a lower sense of belonging than their female colleagues, which held true in the 

researcher's study. This finding was also found to not be statistically significant (Sedgwick & 

Kellett, 2015). Meadus and Twomey (2011) also mentioned that the male student nurses in the 

programs they studied found satisfaction in their programs and helped them maintain motivation 

for becoming nurses. This satisfaction appeared to be shared by the male student nurses in the 

research study, as their levels of overall belongingness were high and very similar to the 

females'. 

 Despite some similarities between current literature and the research study, a few 

differences were noted between the two. Chan et al. (2014) acknowledged that male student 

nurses were less likely to think differences between male and females were relevant. This was 

different than the research study, which suggested that males felt they had a difference in 

experience. Ayala et al. (2014) found that females felt that males were less capable of emotional 

attachment to their patients and completing the tasks that required caring. Males, too, felt that 

they were less capable of preforming their nursing tasks. This differed from the research study, 
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which suggested that the male participants had higher feelings of efficacy, meaning they felt they 

were more capable then their female counterparts.  

 To conclude, current literature acknowledged that the United States is becoming 

increasingly diverse and will require a diverse health care team to treat its population. It was also 

mentioned that males can help create this diverse health care team, as most male nurses identify 

with a minority population (AACN, 2017). This held true in the research study. Male students 

were much more likely to identify with a minority population, while females identified more 

often with the majority, white population. 

The researcher developed three research questions, listed below, that were meant to be answered 

by the study. They were as follows: 

Research Questions and Answers  

 As mentioned in previous chapters, the research questions were as follows: 

1. Do male and female nursing students feel a sense of belonging within their nursing 

program (both in the classroom and during clinical rotations)? 

2. Do male and female nursing students have a difference in experience in reference to their 

feelings of belonging? 

3. Do nursing students feel that male nursing students in professional entry-level programs 

at the College of Nursing are treated differently? 

 The overall conclusion of each question is below. 

 Do male and female nursing students feel a sense of belonging within their nursing 

program (both in the classroom and during clinical rotations)? The research study 

determined that the majority of nursing students, both male and female, feel a sense of belonging 
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within their nursing program. This sense of belonging holds true within both the classroom and 

during clinical rotations.  

 Do male and female nursing students have a difference in experience in reference to 

their feelings of belonging? The research study determined that the majority of nursing 

students, both male and female, have a similar experience in reference to their feelings of 

belonging. Males tend to have a lower sense of belonging, but this is minimal and not 

statistically significant. In addition, it is important to note that in some cases males did have a 

higher sense of belonging than their female counterparts. 

 Do nursing students feel that male nursing students in professional entry-level 

programs at the College of Nursing are treated differently? Lastly, the research study also 

revealed that nursing students, both male and female, feel that male nursing students in 

professional entry-level programs at the College of Nursing are treated differently. The study 

participants felt this difference in treatment both in the classroom and during clinical rotations. 

Strengths of the Study 

 A major strength of this study was the use of a previous self-report instrument, called the 

Belongingness Scale-Clinical Placement Experience (BES-CPE) that was proven reliable and 

valid from a previous study by Levett-Jones et al. (2009). This provided reliability to the current 

research study. In addition, the data was analyzed using Cronbach’s alpha. Cronbach's alpha was 

high, which revealed a high reliability of the instrument. It was also a strength that this study 

included both males and females, unlike the other literature reviewed, which only included both 

genders in one journal article.  
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Limitations of the Study 

 There was a variety of limitations of the study. The study's sample was limited, with only 

92 responses. In addition, of the 92 responses, only 10 were reported by males. Although this is 

representative of the limited number of males within the population at the College of Nursing, it 

still can be considered a limitation. Another limitation of the study was that it took part at a 

University in the United States, which limits how applicable it can be to other nations, which 

have a difference in culture. Finally, another limitation could be that the BES-CPE instrument is 

self-reported. The participants could have responded in a random manner or could have not 

answered truthfully. 

Recommendations for Future Research 

 A recommendation for further research is the implementation of the BES-CPE instrument 

at other Colleges of Nursing throughout the United States. Data is limited at American schools, 

which is evident through minimal current literature with a U.S. setting. It would also be 

recommended that a sample is obtained with a study participant population that includes more 

males. Lastly, it could be beneficial to obtain qualitative data in addition to quantitative data. A 

qualitative study would potentially reveal not only the level of belonging, but perhaps why males 

report a lower sense of belonging, and what leads to the perception that male students attending 

professional entry nursing programs perceive they are treated differently that female students. 

Summary 

 Chapter five discussed the consistencies and inconsistencies between the literature review 

and research study completed by the researcher. In addition, it addressed the research questions, 

strengths of the study, limitations of the study, and the recommendations for future research. 
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Appendix A 
 

Disclosure for Participation in Study 
 
 

Male Nursing Experience 
Brandon M. Harvison 

 
You are being asked to participate in a research study. Your participation in this research study is 
voluntary and you do not have to participate. This document contains important information 
about this study and what to expect if you decide to participate.  Please consider the information 
carefully. Feel free to ask questions before making your decision whether or not to participate. 
 
The purpose of this study is to determine whether the experiences of male and female nursing 
students, in professional entry-level programs, are similar or different in regard to their feelings 
of belonging. If you choose to take part in this study, you will be asked to answer demographic 
questions, general questions about your experience in a College of Nursing Program, and a 
questionnaire. It will take approximately 10 minutes to complete this survey. There are no 
foreseeable risks associated with participating in this research and you will receive no immediate 
benefit from your participation.  Survey responses are anonymous. Your name will not be 
collected or linked to your answers. I hope to have approximately 330 participants participate in 
the study.      
 
If you choose to participate in the study, participation is voluntary, refusal to participate will 
involve no penalty or loss of benefits to which you are otherwise entitled. You may withdraw at 
any time from the study. In addition, you may skip any question that you choose not to answer. 
By participating, you do not give up any personal legal rights you may have as a participant in 
this study. An Institutional Review Board responsible for human subjects’ research at The 
University of Arizona reviewed this research project and found it to be acceptable, according to 
applicable state and federal regulations and University policies designed to protect the rights and 
welfare of participants in research. 
 
For questions about your rights as a participant in this study or to discuss other study-related 
concerns or complaints with someone who is not part of the research team, you may contact the 
Human Subjects Protection Program online at http://rgw.arizona.edu/compliance/human-
subjects-protection-program.     
 
For questions, concerns, or complaints about the study, you may email Brandon M. Harvison, 
SNUA at brandonharvison@email.arizona.edu. By taking this survey, you agree to have your 
responses used for research purposes. 
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Appendix B 

Permission to Use Questionnaire as a Data Collection Instrument 
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Appendix C 

Permissions to Use College of Nursing Listserv for Profession Entry-Level Programs 
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Appendix D 
 

Email Recruiting Study Participants – Initial 
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Appendix E 

 
Email Recruiting Study Participants – Follow-Up 
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Appendix F 

Instrument for Data Collection – Qualtrics Survey 

Male Nursing Experience 
 

Start of Block: Introduction 

 
Q0 Thank you for choosing to participate in this survey.  
 
In order to continue, you must meet the following criteria:  
 
1) 18 years of age or older;  
2) English reading and speaking;  
3) Enrolled in either the BSN program or the MEPN program;  
4) Have had at least two clinical days at a long-term care facility or at an in-patient facility. 
 
Please continue to the next page to read the disclosure. 
 

End of Block: Introduction  
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Start of Block: Disclosure 

 
Q1     Male Nursing Experience Disclosure Form 

Brandon M. Harvison 
 
You are being asked to participate in a research study. Your participation in this research study is voluntary 
and you do not have to participate. This document contains important information about this study and what to 
expect if you decide to participate.  Please consider the information carefully. Feel free to ask questions before 
making your decision whether or not to participate. 
 
The purpose of this study is to determine whether the experiences of male and female nursing students, in 
professional entry-level programs, are similar or different in regard to their feelings of belonging. If you 
choose to take part in this study, you will be asked to answer demographic questions, general questions about 
your experience in a College of Nursing Program, and a questionnaire. It will take approximately 10 minutes to 
complete this survey. There are no foreseeable risks associated with participating in this research and you will 
receive no immediate benefit from your participation.  Survey responses are anonymous. Your name will not 
be collected or linked to your answers. I hope to have approximately 330 participants participate in the study.      
 
If you choose to participate in the study, participation is voluntary, refusal to participate will involve no 
penalty or loss of benefits to which you are otherwise entitled. You may withdraw at any time from the study. 
In addition, you may skip any question that you choose not to answer. By participating, you do not give up any 
personal legal rights you may have as a participant in this study. An Institutional Review Board responsible for 
human subjects’ research at The University of Arizona reviewed this research project and found it to be 
acceptable, according to applicable state and federal regulations and University policies designed to protect the 
rights and welfare of participants in research. 
 
For questions about your rights as a participant in this study or to discuss other study-related concerns or 
complaints with someone who is not part of the research team, you may contact the Human Subjects Protection 
Program online at http://rgw.arizona.edu/compliance/human-subjects-protection-program.     
 
For questions, concerns, or complaints about the study, you may email Brandon M. Harvison, SNUA at 
brandonharvison@email.arizona.edu. By taking this survey, you agree to have your responses used for 
research purposes. 
 

End of Block: Disclosure 
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Start of Block: Demographics 

 
Q2 What is your gender? 

o Male  (1)  

o Female  (2)  
 
 
 
Q3 What is your race/ethnicity? 

o White  (1)  

o Hispanic or Latino  (2)  

o Black or African American  (3)  

o American Indian or Alaska Native  (4)  

o Asian  (5)  

o Native Hawaiian or Pacific Islander  (6)  

o Mixed Race  (7)  

o Other Race  (8)  
 
 
 
Q4 What is your age? 

o 18-22  (1)  

o 23-27  (2)  

o 28-32  (3)  

o 33-37  (4)  

o 38-42  (5)  

o 42+  (6)  
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Q5 What part of your program are you in? 

o First Semester BSN  (1)  

o Second Semester BSN  (2)  

o Third Semester BSN  (3)  

o Fourth Semester BSN  (4)  

o Level I MEPN  (5)  

o Level II MEPN  (6)  

o Level III MEPN  (7)  

o Level IV MEPN  (8)  
 

End of Block: Demographics 
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Start of Block: General Questions 

 
Q6 I feel that my gender affects the experience I receive in my CON program. 

o Strongly agree  (1)  

o Somewhat agree  (2)  

o Neither agree nor disagree  (3)  

o Somewhat disagree  (4)  

o Strongly disagree  (5)  
 
 
 
Q7 I feel satisfied with my experience as a CON student.  

o Strongly agree  (1)  

o Somewhat agree  (2)  

o Neither agree nor disagree  (3)  

o Somewhat disagree  (4)  

o Strongly disagree  (5)  
 
 
 
Q8 I feel that male nursing students are treated differently than female nursing students. 

o Strongly agree  (1)  

o Somewhat agree  (2)  

o Neither agree nor disagree  (3)  

o Somewhat disagree  (4)  

o Strongly disagree  (5)  
 

End of Block: General Questions  
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Start of Block: Questionnaire 

 
Q9 I feel like I fit in with others during my clinical rotations. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q10 It is important to feel accepted by my classmates. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q11 My classmates see me as a competent person. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q12 My classmates offer to help me when they sense I need it. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q13 I make an effort to help new students or staff feel welcome. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
Q14 I view my clinical rotations as a place to experience a sense of belonging. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q15 I get support from classmates when I need it. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q16 I am invited to social events outside of my clinical rotations by classmates. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q17 I like the people I work with during clinical rotations. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q18 I feel discriminated against during clinical rotations. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
Q19 I offer to help my classmates, even if they don’t ask for it. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q20 It is important to me that someone at my clinical rotation acknowledges my birthday in some way. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q21 I invite my classmates to eat meals with me. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q22 During clinical rotations, I feel like an outsider. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q23 There are people that I work with during clinical who share my values. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q24 My classmates ask for my ideas or opinions about different matters. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q25 I feel understood by my classmates. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q26 I make an effort during clinical rotations to be involved with my classmates in some way. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q27 I am supportive of my classmates. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q28 I ask for my classmates’ advice. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
Q29 People I work with during clinical accept me when I’m just being myself. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q30 I am uncomfortable attending social functions during clinical rotations because I feel like I don’t belong. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q31 When I walk up to a group during clinical, I feel welcomed. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q32 Feeling “a part of things” is one of the things I like about going to clinical rotations. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q33 There are people during clinical with whom I have a strong bond. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
Q34 I keep my personal life to myself during clinical rotations. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q35 It seems that people I work with during clinical like me. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q36 I let my classmates know I care about them by asking how things are going for them and their family. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q37 My classmates notice when I am absent during clinical rotation or social gatherings because they ask 
about me. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q38 One or more of my classmates confides in me. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q39 I let my classmates know that I appreciate them. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q40 I ask my classmates for help when I need it. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
 
Q41 I like where I work during clinical rotations. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
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Q42 I feel free to share my disappointments with at least one of my classmates. 

o Never true  (1)  

o Rarely true  (2)  

o Sometimes true  (3)  

o Often true  (4)  

o Always true  (5)  
 
 
End of Block: Questionnaire  

 

Start of Block: Thank You 

 
Q43 Thank you for your participation and best of luck in the completion of your professional entry-level 
program. Please continue to the next page to submit your survey responses. 
 

End of Block: Thank You  
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Appendix G 
 

Table 1 Demographics 
 

  
Total 
N (%) 

 

 
Males 
N (%) 

 
Females 
N (%) 

 
χ2 (df) 
p value 

Gender 
    
   Male 
   Female 

 
 

10 (10.9%) 
82 (89.1%) 

 
 

10 (100%) 

 
 
 

82 (100%) 
 

 

 
Race/Ethnicity 
 
   White 
   Hispanic Or Latino 
   Asian 
   Mixed Race 
   Other Race 
 

 
 
 

61 (66.3%) 
15 (16.3%) 
11 (12.0%) 
4 (4.3%) 
1 (1.1%) 

 
 
 

3 (30.0%) 
5 (50.0%) 
1 (10.0%) 
1 (10.0%) 
0 (0.0%) 

 
 
 

58 (70.7%) 
10 (12.2%) 
10 (12.2%) 
3 (3.7%) 
1 (1.2%) 

 
11.025 (4) 

.026* 

 
Age 
 
   18-22 
   23-27 
   28-32 
   33-37 
   38-42 
   42+ 
 

 
 
 

63 (68.5%) 
18 (19.6%) 
4 (4.3%) 
2 (2.2%) 
3 (3.3%) 
2 (2.2%) 

 
 
 

6 (60.0%) 
1 (10.0%) 
2 (20.0%) 
0 (0.0%) 
0 (0.0%) 

1 (10.0%) 

 
 
 

57 (69.5%) 
17 (20.7%) 
2 (2.4%) 
2 (2.4%) 
3 (3.7%) 
1 (1.2%) 

 
10.735 (5) 

.057 

 
Semester/Program 
 
   First Semester BSN 
   Second Semester BSN 
   Third Semester BSN 
   Fourth Semester BSN 
   Level III MEPN 
 

 
 
 

24 (26.1%) 
14 (15.2%) 
9 (9.8%) 

26 (28.3%) 
19 (20.7%) 

 
 
 

3 (30.0%) 
0 (0.0%) 

2 (20.0%) 
2 (20.0%) 
3 (30.0%) 

 
 
 

21 (25.6%) 
14 (17.1%) 
7 (8.5%) 

24 (29.3%) 
16 (19.5%) 

 
3.716 (4) 

.446 

 
χ2 = Chi Square; df = Degrees of Freedom; * = Significant at p < .05 
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Appendix H 
 

Table 2 General Questions 
 
  

Total 
N (%) 

 
Males 
N (%) 

 
Females 
N (%) 

 
χ2 (df) 

p value 
 

 
I feel that my gender 
affects the experience I 
receive in my CON 
program. 
 
   Strongly agree 
   Somewhat agree 
   Neither agree or disagree 
   Somewhat disagree 
   Strongly disagree 
 

 
 
 
 
 
 

7 (7.6%) 
43 (46.7%) 
27 (29.3%) 
8 (8.7%) 
7 (7.6%) 

 
 
 
 
 
 

3 (30.0%) 
6 (60.0%) 
0 (0.0%) 
0 (0.0%) 
1 (10.0%) 

 
 
 
 
 
 

4 (4.9%) 
37 (45.1%) 
27 (32.9%) 
8 (9.8%) 
6 (7.3%) 

 
 
 
 
 

12.168 (4)  
.016* 

 
I feel satisfied with my 
experience as a CON 
student. 
 
   Strongly agree 
   Somewhat agree 
   Neither agree or disagree 
   Somewhat disagree 
   Strongly disagree 
 

 
 
 
 
 

39 (42.4%) 
42 (45.7%) 
4 (4.3%) 
7 (7.6%) 
0 (0.0%) 

 
 
 
 
 

2 (20.0%) 
5 (50.0%) 
2 (20.0%) 
1 (10.0%) 
0 (0.0%) 

 
 
 
 
 

37 (45.1%) 
37 (45.1%) 
2 (2.4%) 
6 (7.3%) 
0 (0.0%) 

 
 
 
 

7.780 (3)  
.051 

 
I feel that male nursing 
students are treated 
differently than female 
nursing students. 
 
   Strongly agree 
   Somewhat agree 
   Neither agree or disagree 
   Somewhat disagree 
   Strongly disagree 
 

 
 
 
 
 
 

14 (15.2%) 
52 (56.5%) 
16 (17.4%) 
6 (6.5%) 
4 (4.3%) 

 
 
 
 
 
 

4 (40.0%) 
3 (30.0%) 
1 (10.0%) 
1 (10.0%) 
1 (10.0%) 

 
 
 
 
 
 

10 (12.2%) 
49 (59.8%) 
15 (18.3%) 
5 (6.1%) 
3 (3.7%) 

 
 
 
 
 

7.309 (4)  
.120 

 
χ2 = Chi Square; df = Degrees of Freedom; * = Significant at p < .05  
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Appendix I 
 

Table 3 Belongingness Scale 
 

 
 
 

 
Total 

Mean (SD) 
Range 

 

 
Males 

Mean (SD) 
Range 

 
Females 

Mean (SD) 
Range 

 
χ2 (df) 
p value 

 

Q9 4.05 (0.803) 
2-5 

3.80 (1.229) 
2-5 

4.09 (0.740) 
2-5 

7.456 (3) 
.059 

Q10 4.13 (0.759) 
1-5 

4.10 (1.370) 
1-5 

4.13 (0.662) 
3-5 

14.466 (3) 
.002* 

Q11 4.22 (0.626) 
2-5 

4.00 (0.667) 
3-5) 

4.24 (0.620) 
2-5 

2.859 (3) 
.414 

Q12 3.91 (1.013) 
1-5 

3.50 (1.509) 
1-5 

3.96 (0.936) 
2-5 

11.776 (4) 
.019* 

Q13 4.14 (0.833) 
1-5 

4.00 (1.247) 
1-5 

4.16 (0.777) 
2-5 

8.799 (4) 
.066 

Q14 3.29 (0.871) 
1-5 

3.30 (1.059) 
2-5 

3.29 (0.853) 
1-5 

5.723 (4) 
.221 

Q15 4.13 (0.801) 
2-5 

3.90 (0.876) 
3-5 

4.16 (0.793) 
2-5 

7.557 (3) 
.056 

Q16 3.45 (1.113) 
1-5 

3.50 (1.650) 
1-5 

3.44 (1.043) 
1-5 

10.683 (4) 
.030* 

Q17 4.01 (0.620) 
2-5 

4.10 (0.994) 
2-5 

4.00 (0.567) 
2-5 

7.823 (3) 
.050* 

Q18r 4.25 (0.807) 
2-5 

3.80 (1.135) 
2-5 

4.30 (0.748) 
2-5 

5.073 (3) 
.167 

Q19 3.66 (0.651) 
2-5 

3.70 (0.823) 
3-5 

3.66 (0.633) 
2-5 

5.772 (3) 
.123 

Q20 2.23 (1.310) 
1-5 

1.30 (0.675) 
1-3 

2.34 (1.326) 
1-5 

8.560 (4) 
.073 

Q21 3.99 (0.858) 
2-5 

4.20 (0.919) 
2-5 

3.96 (0.853) 
2-5 

2.619 (3) 
.454 

Q22r 3.72 (0.881) 
1-5 

3.40 (1.265) 
1-5 

3.76 (0.825) 
2-5 

9.034 (4) 
.060 

Q23 3.93 (0.692) 
1-5 

3.80 (1.229) 
1-5 

3.95 (0.607) 
2-5 

10.675 (4) 
.030* 

Q24 3.58 (0.788) 
1-5 

3.50 (1.179) 
2-5 

3.59 (0.736) 
1-5 

12.664 (4) 
.013* 

Q25 3.75 (0.872) 
1-5 

3.40 (1.430) 
1-5 

3.79 (0.782) 
2-5 

17.494 (4) 
.002* 

Q26 4.03 (0.637) 
2-5 

4.10 (0.876) 
3-5 

4.02 (0.608) 
2-5 

7.924 (3) 
.048* 
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Q27 4.53 (0.583) 
2-5 

4.80 (0.422) 
4-5 

4.50 (0.593) 
2-5 

2.571 (3) 
.463 

Q28 4.00 (0.839) 
1-5 

4.30 (0.675) 
3-5 

3.96 (0.853) 
1-5 

1.474 (4) 
.831 

Q29 4.05 (0.761) 
2-5 

3.90 (1.101) 
2-5 

4.07 (0.716) 
2-5 

6.137 (3) 
.105 

Q30r 3.85 (1.037) 
1-5 

3.30 (1.252) 
1-5 

3.91 (0.996) 
1-5 

6.918 (4) 
.140 

Q31 3.83 (0.833) 
1-5 

3.80 (1.135) 
2-5 

3.83 (0.798) 
1-5 

8.302 (4) 
.081 

Q32 3.52 (0.931) 
1-5 

3.30 (1.337) 
1-5 

3.55 (0.877) 
2-5 

9.630 (4) 
.047* 

Q33 3.96 (0.901) 
2-5 

4.00 (1.247) 
2-5 

3.95 (0.859) 
2-5 

6.198 (3)  
.102 

Q34r 2.54 (0.882) 
1-5 

2.20 (0.919) 
1-4 

2.59 (0.874) 
1-5 

2.309 (4) 
.679 

Q35 3.97 (0.619) 
2-5 

3.80 (0.919) 
2-5 

3.99 (0.577) 
3-5 

8.736 (3) 
.033* 

Q36 3.79 (0.819) 
1-5 

3.50 (0.707) 
2-4 

3.83 (0.829) 
1-5 

2.673 (4) 
.614 

Q37 3.50 (0.896)  
1-5 

3.40 (0.966) 
2-5  

3.51 (0.892) 
1-5 

1.192 (4) 
.879 

Q38 3.98 (0.902) 
1-5 

3.80 (0.919) 
3-5 

4.00 (0.903) 
1-5 

8.361 (4) 
.079 

Q39 3.96 (0.811) 
1-5 

4.40 (0.516) 
4-5 

3.90 (0.826) 
1-5 

3.871 (4) 
.424 

Q40 4.07 (0.887) 
1-5 

4.20 (0.919) 
3-5 

4.05 (0.888) 
1-5 

4.070 (4) 
.397 

Q41 3.65 (0.857) 
1-5 

3.80 (1.033) 
2-5 

3.63 (0.839) 
1-5 

8.736 (4)  
.068 

Q42 4.16 (0.952) 
1-5 

4.00 (1.054) 
2-5 

4.18 (0.944) 
1-5 

.823 (4)  
.935 

 
SD = Standard Deviation; χ2 = Chi Square; df = Degrees of Freedom; * = Significant at p < .05 
r = reverse scored 
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Appendix J 

 
Table 4 Belongingness Scale and Subscales Reliabilities 

 
  

Cronbach’s alpha 
 

 
Belongingness Scale 
 

.929 

  
     Esteem Subscale 
 

.897 

    
     Connectedness Subscale 
 

.840 

   
     Efficacy Subscale 
 

.805 
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Appendix K 

 
Table 5 Belongingness Scale and Subscales Differences by Gender 

 
Independent Samples T-Test 

 
 
 

 
Males 

Mean (SD) 
 

 
Females 

Mean (SD) 

 
t (df) p 

 
Belongingness Scale 

 

125.90 (22.786) 130.32 (14.804) .598* (9.9) .563 

 
    Esteem Subscale 
 

48.50 (11.597) 51.38 (6.316) .771* (9.6) .459 

 
    Connectedness Subscale 
 

35.90 (7.651) 37.00 (5.430) .441* (10.1) .668 

 
    Efficacy Subscale 
 

33.60 (4.600) 32.39 (3.861) .916 (90.0) .362 

 
*Equal variances not assumed 
 
 


