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ABSTRACT 

	 This	study	identified	first	generation	college	student’s	parents’	needs	and	support	

systems	during	their	child’s	college	admissions	process.	Literature	supports	the	benefits	of	

improving	college	knowledge	among	high	school	parents	of	first	generation	college	

students.	Parent	college	knowledge	includes	information	about	the	college	admissions	

requirements,	college	admissions	processes,	parental	involvement,	and	access	to	social	

support.		Research	on	these	populations	is	more	commonly	done	through	quantitative	

studies	that	do	not	always	include	parents’	voice	or	qualitative	research	that	tends	to	

highlight	students’	experiences.	Regardless	of	the	type	of	research,	parents’	ability	to	

provide	guidance	has	significant	impact	on	first	generation	college	students’	enrollment	

and	retention	rates	(Auerbach,	2007;	Duggan,	2001).		

Social	capital	informed	the	design	of	this	study	to	examine	the	access	of	college	

knowledge	resources	used	by	first	generation	college	students’	parents.	The	qualitative	

study	utilized	a	critical	inquiry	approach	and	was	supported	in	a	constructivist	

epistemology.	Data	were	collected	through	semi-structured	focus	groups	and	individual	

interviews,	which	included	28	high	school	parents	and/or	guardians.	

Results	categorized	into	three	factors:	college	admissions	requirements,	the	

navigation	of	the	college	admissions	process,	and	access	to	social	support	for	guidance.	The	

study	concludes	with	findings	that	allow	educators	to	better	understand	the	needs	of	first	

generation	college	students’	parents	as	well	as	steps	that	can	be	taken	to	provide	parents	

with	the	tools	needed	to	better	guide	their	children	through	the	college	admissions	process. 

Keywords: parent college knowledge, educational equity, college admission, high 

school 
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CHAPTER 1 

INTRODUCTION 

 Why is it that when students first enroll in school at the early age of four or five, 

it is assumed that parents and/or guardians (from here on referred to only as “parents” 

but includes all legal and figurehead parental roles) must be included and engaged, yet 

the same assumptions are not practiced when high school students are making some of 

the most important decisions of their young adult lives? Transitioning from high school 

to college is just as critical as when students enter Kindergarten. Parent involvement 

increases the likelihood that students will apply, enroll, and complete their college 

degree (Savitz-Romer & Bouffard, 2012, Hill & Tyson, 2009; Cunningham, Erisman, 

and Looney, 2007; Perna, 2005; McDonough, 2004; Hossler et al., 1999; Paulsen, 1990). 

It is critical that schools, educators, government initiatives related to college 

enrollment and programs designed to engage students and parents in the college 

planning process, are all aware that first generation college students’ parents are 

concerned about their student’s future plans (Howard et al., 2009).  

The fact that some parents do not participate in all of their child’s school 

activities, especially those of first generation college students, does not imply that they 

do not care about their child’s education goals. It is equally as important to involve 

every parent and/or guardian in the college admission process and provide ongoing 

communication on the importance of his or her engagement in the process. There is 

also a great need to include parents in the conversations about students’ future plans 
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regarding college pathways as research indicates that their support is vital (Tierney & 

Auerbach, 2005).  

 King and Goodwin (2002) showed strong evidence that supports that parents 

play a significant role for students transitioning from high school to college. The role of 

this support is even stronger for first generation college students as their parents may 

not be prepared to tell them about the transition, as they have not experienced it 

themselves. According to King and Goodwin (2002), this is exactly the reasoning behind 

the importance of helping all parents be aware of what their child will experience and 

the type of support that their child will need as they transition to college. Educators 

need to ensure that both students and parents are made aware of the requirements and 

demands that will be expected of their child by their college professors. As described by 

King and Goodwin (2002), this includes explaining the steps that their child will have to 

take upon attendance, and how to cope with the stress that may be experienced by the 

student or parent. This again reiterates the importance of including parents in the 

college admission and college orientation process to ensure that parents understand 

the expectations and the dynamic of attending and completing a college or university 

degree. 

 Additionally, it is highly important to recognize and counter the common 

tendency for individuals to consider families of first generation college students as 

deficient (Yosso, 2005). The fact that some parents did not attend or complete college 

does not mean that educators have the right to treat them differently. It is our 
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responsibility as educators to make sure that all parents are equally prepared to guide 

their child during the complex journey of the college admission process. This includes 

allowing parents to feel welcomed and confident to give their child the skills they will 

need to overcome any struggles and challenges during their college experience 

(Auerbach, 2007).  

Definitions of First-Generation College Students 

According to the literature reviewed, the term first-generation college student 

has several meanings and is defined differently depending on the researcher or policy 

maker.  There are three general definitions when referring to first-generation college 

students.  The simplest definition and also the one that is least used refers to the 

students for whom neither parent have obtained a college degree, including an 

associates degree (Chaney & Associates, 1998; U.S. Department of Education, 1996; 

Willett, 1989).  Choy (2001) and Pike and Kuh (2005) also define first generation college 

students as students of families where neither parent and/or guardian have completed 

a baccalaureate degree. The definition that is most used by researchers is the student 

that has parents with no prior college experience (Billson & Terry, 1982; Brooks-Terry, 

1988; McGregor & Associates, 1991; NCES, 1998; Pratt & Skaggs, 1989; Riehl, 1994; 

Terenzini & Associates, 1996; Williams, 1998).  This definition is followed by the most 

specific definition of first-generation college students, which states that a student must 

be the first member of their immediate family to attend college (Heliman & Harbeck, 

1997; Inman & Mayes, 1999; Terenzini & Associates, 1994; Ting, 1998; York-Anderson 
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& Bowman, 1991).  As noted, the form which first-generation college identifies 

students can vary depending on the researcher, which can also create limitations in 

terms of how data are reported. For the purposes of this study, first generation college 

students will be defined as being the first in their immediate household to graduate 

from college with a bachelor’s degree. Non-first generation college students will be 

defined as students with at least one parent in their immediate household who 

obtained a Bachelor’s degree (Engle et al., 2006).   

Parent College Knowledge 

Parent college knowledge refers to the information that parents have regarding 

the college application and enrollment process, including navigating through online 

college applications, applying for financial aid and scholarships, and knowing what 

high school courses are required to be admitted into college (Conley, 2005).  First 

generation college students and their parents do not always have the essential college 

knowledge that	non-first	generation	college	students	may	have	naturally	acquired.		First	

generation	college	students	have	families	with	limited	or	no	college	experience,	meaning	

that	they	are	not	always	aware	of	the	information	that	they	do	not	possess	and	should	

have,	to	guide	them	with	the	college	admissions	process	(Vargas, 2004). One question 

that tends to be common in the research is whether it is beneficial for both parents and 

students to be well informed and updated on college knowledge information.  Studies 

have shown that it is more likely that students of lower income backgrounds will 

complete the college admissions process and attend a four-year college if they and/or 
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their parents have received the information and support needed to enroll into college, 

including information regarding financial aid (Cabrera et al., 1992; Swail et al., 2005, 

Engle et al., 2006; Vargas, 2004).   

Many students and parents have incorrect or no information about college and a 

tendency to overestimate the cost of a college education. Unfortunately, a great 

percentage of high school students and parents are also not aware of the financial 

assistance options that are available (Immerwahr, 2003; Tomás Rivera Policy Institute, 

2004), without knowing that there are many sources that allow students to obtain a 

college education at a lower fee or even free of cost (Engle et al., 2006). Latino students 

often were misinformed in terms of information related to careers and the number of 

years they needed to attend college for a degree in a specific career (Immerwahr, 2003).   

Even though many students turn to their own family members for assistance 

with college advice including which college to attend, not all parents are equipped with 

the information needed to provide accurate information (Perna, 2006).  In fact, 

Tornatzy et al., (2002) collected a short survey of information related to college 

knowledge of 9th and 11th grade students, which included questions about the benefits 

of AP courses, the cost differences of two and four-year colleges, and academic 

preparation. Over 65% of all Latino parents in the study were unable to answer at least 

half of the questions.  The number of incorrect answers increases as the socioeconomic 

status decreases. Immerwahr (2003) reported that in a survey of 8 questions, parents of 

a low socioeconomic status averaged 2.56 correct answers, parents of the middle 



SUPPORTING PARENTS AS COLLEGE ADVISORS: A QUALITATIVE STUDY OF FIRST  
GENERATION COLLEGE STUDENTS’ PARENTS 

	

16	

socioeconomic status averaged 3.32 correct answers, and parents of a high socio-

economic status averaged 4.78 correct answers. Unfortunately, it is uncommon for low 

socio-economic status parents and students to be informed of the steps and complexity 

of the college application or financial aid process which includes having copies of their 

tax forms, obtaining pin numbers, and consistent and constant follow-up with mentors, 

advisors, or school staff (Engle et al., 2006).   

The	less	college	knowledge	students	have,	the	less	likely	they	will	attend	college	

(Vargas,	2004),	submit	college	applications	(Cabrera	&	LaNasa,	2000),	or	register	for	

college	classes	(Engle	et	al.,	2006).	The likelihood of attending college decreases even 

more when students are not familiar with information related to financing their college 

education (Tierney & Auerbach, 2005). The lack of information about the cost and 

financial aid options available results in students being less willing to use loans to pay 

for college and more likely that they have parents who did not save any money for their 

child’s college education (Ekstrom, 1991; Flint, 1997, Engle et al., 2006).  

Both students and parents expect and believe that the schools provide all of the 

necessary college knowledge to students (Cabrera & LaNasa, 2001; Horn et al., 2003; 

Tomás Rivera Policy Institute, 2004; Tornatzy et al., 2002).  Ideally, school personnel 

including counselors, mentors, advisors, and teachers would have the time needed to 

provide each student with the necessary information regarding college, but 

unfortunately that is not the case.  Having students rely solely on their high school 

personnel to provide them with the necessary college knowledge in a timely manner 
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can be very detrimental, especially if the students attend a high school that is not 

providing them with the required guidance to navigate the college admissions process 

from applying to enrolling (McDonough, 1997; Perna et al., 2007; Roderick et al., 2009).  

The type of college counseling that is offered to students sometimes depends on 

students’ status and ability, where students with higher GPA’s are given more college 

knowledge and personal advice (Venezia et al., 2003). 

 Some schools provide updated college information through a designated web 

page, but research shows that this is not as helpful as school personnel may think 

(NPEC, 2007; Swail, 2003). Some families have access to a computer with Internet, but 

many students and their parents do not have the essential skills needed to navigate 

websites to learn about online financial aid applications. Swail (2003) reported that 

there are instances where school personnel could also utilize some additional training 

to provide more effective guidance in terms of assisting students with navigating all of 

the online college, scholarship, and financial aid applications. 

 The involvement of the entire family is critical to increasing the likelihood that 

first generation college students will attend college. Horn and Nunez (2000) found that 

regardless of parents’ level of education, when parents are part of the admissions 

process and are involved and exposed to college knowledge alongside their child, 

students will more likely complete the required high school coursework to attend 

college and enroll in college.  School personnel should not have to do it alone, 

especially when strong parent support and encouragement play a greater role in 
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whether a student will desire and enroll in college (Hossler et al., 1999; Conley, 2005). 

Transitioning	from	high	school	to	college	should	be	a	family	affair,	especially	for	first	

generation	college	students	when	obstacles	are	more	unpredictable and attending college 

is not an exception.  Thus, including families during college visits, application 

processes, and orientations allow for a smoother transition for both students and 

parents (Engle et al., 2006).   

Parental Influence on Student Enrollment and Perseverance 

 Although	the	majority	of	studies	focusing	on	the	college	enrollment	and	completion	

rates	of	first	generation	college	students	rely	on	student	perspectives,	few	studies	have	

highlighted	the	need	to	include	parents’	perspectives.		Parent	involvement	during	the	

college	admissions	process	is	becoming	a	more	common	topic	as	researchers	have	noticed	

the	causal	relationship	between	parental	support	and	students’	college	completion	rates	

(Duggan,	2001;	Fallon,	1997;	Hsiao,	1992;	London,	1989).	Roberts	and	Rosenwald	(2001)	

included	15	student	interviews	where	students	shared	the	challenges	of	applying	and	

attending	college	and	their	parents’	lack	of	college	knowledge.	Students	shared	the	

downfalls	that	exist	when	their	parents	do	not	know	what	students	are	experiencing	as	

college	students.		

Concepts of Social Capital 

Pascarella et al. (2004) defined social capital as the information known and the 

resources that individuals have gained access to through relationships they have 

established with other people. They also mentioned the importance of the social capital 

available to students and parents as it influences decisions related to college choice and 
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enrollment, steps taken that benefit or hinder students’ progress while attending 

college, and decisions made after the completion of their college degrees. This goes 

hand in hand with what Bourdieu (1986) and Coleman (1999) noted, stating that social 

capital is a product of what parents provide to their children. Students with parents 

that have completed a college degree would then be at a greater advantage over first-

generation college students, since parents who have experienced the college-going 

culture are able to provide their child with advice to help successfully complete their 

college degrees (Pascarella et al., 2004). Again, first generation college students’ 

parents can benefit from additional support as they provide advice about a process that 

is also new to them.  

Purpose of Study 

Although	research	supports	the	importance	of	the	inclusion	of	first	generation	

college	students’	parents	throughout	the	college	admission	process,	missing	from	the	

literature	is	what	information	and	supports	parents	need	to	best	assist	their	child.	The	

purpose	of	this	study	was	to	assess	the	college	knowledge	of	first	generation	college	

students’	parents.	Most	previous	college	knowledge	studies	have	focused	on	first-

generation	college	students’	interviews/data	sets	without	including	parents’	perspectives.	

The	goal	for	this	study	was	to	identify	parents’	greatest	needs,	challenges,	and	worries	in	

terms	of	college	knowledge.	

 Social capital will be fundamental to this study as a theoretical framework as it is 

the fundamental resource that parents already have and use to help their child plan and 

make decisions during the college admissions process (Bourdieu,	1986).  This study will 
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also utilize a constructivist epistemology applying critical inquiry. The design of this 

study was intended to learn more about the needs of first generation college students’ 

parents in terms of providing effective college knowledge guidance to their child during 

the college admissions process. The inclusion of a constructivist approach and critical 

inquiry linked with a conceptual framework focused on social capital, has allowed for a 

more specific identification of how educators can better equip all parents with the tools 

needed for effective provision of parent college knowledge. 

The	main	strategy	used	for	data	collection	included	semi-structured	focus	groups	and	

individual	interviews	with	the	first-generation	college	students’	parents	as	the	primary	

source	of	analysis.	Three	research	questions	guided	this	study:	

1. What	do	first-generation	college	students’	parents	feel	they	need	to	provide	ongoing	

support	to	their	child	with	the	college	admission	process?	

2. Who	do	first-generation	college	students’	parents	go	to	when	they	have	questions	

regarding	the	college	admission	process?	

3. What	do	first-generation	college	students’	parents	report	as	the	most	difficult	task	

in	helping	their	child	with	the	college	admission	process?	

Significance of Study 

 Few studies have highlighted the exact needs of parents utilizing parent 

interviews in terms of providing essential encouragement and guidance with the 

college admissions process. The necessary tools include: knowledge and awareness of 

the importance of planning ahead and being prepared both academically and socially 

for successful college enrollment and completion. Fortunately, there have been many 
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quantitative studies providing us with information about first generation college 

students (e.g. Perna & Titus, 2005; Choy, 2001; Terenzini et al., 2001, Hossler et. al., 

1999), and few qualitative studies targeting parent perspectives and aspirations (e.g. 

Auerbach, 2007; Ochberg & Comeau, 2001; Roberts and Rosenwald, 2001), but there 

was no study found that identified the strategies and/or tools needed for parents to 

provide their child with the college knowledge needed to support and guide their child 

during the college admissions process. 

 Social capital is also a critical component of this study. Researchers have 

emphasized the advantages of increased social capital when it comes to easier access to 

knowledge and a smoother navigation of the college admissions process. Studies have 

also highlighted the positive consequences in terms of increasing the amounts of social 

capital when students complete a college degree, however, this study includes the 

importance of having access to and utilizing parents’ current social networks to assist 

their child during such a meaningful transition.  
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CHAPTER 2 

REVIEW OF THE LITERATURE 

Introduction 

Unfortunately, it is not uncommon to read reports stating that parents of first-

generation Latina/o, African American, or Native American college students are not as 

involved or do not have the necessary information needed to assist their child with the 

college enrollment process, ranging from financial aid applications and SAT and ACT 

test preparation to writing college and scholarship essays.  Tierney and Hagedorn 

(2002) pointed out that it is necessary to be careful not to present first generation 

college students’ parents as completely deficient, but to emphasize the cultural and 

social capital strategies that schools and other groups can share with parents and 

students.  They stated that implications based on a deficit model could limit the 

possibilities for first generation college students, as it makes it seem that students and 

families do not have the capacity to navigate the college enrollment process.  

Characteristics of First-Generation College Students 

 First generation college students embody a distinctively resilient group with 

unique goals, motivations, and challenges (Ayala & Striplen, 2002). Research shows 

that first-generation college students are motivated to complete college in effort to 

develop and expand socially, economically, and professionally (Ayala & Striplen, 2002), 

in spite of the many complications often faced by first-generation college students 

(Orbe, 2004). Some of the obstacles that first generation college students must 
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overcome include having to maintain part or full-time employment while enrolled in 

postsecondary education, lack of family understanding about college completion 

expectations and requirements, less academically prepared in terms of high school 

course exposure, and minimal access to college admissions test preparation (Ishitani, 

2003). First-generation	college	students	tend	to	be	older	and	of	a	lower	socioeconomic	

status,	with	57%	female	compared	to	51%	female	for	non-first	generation	college	students.		

First-generation	college	students	are	also	more	likely	to	be	independent,	married,	and	have	

dependents	when	compared	to	non-first	generation	college	students	(Nunez	&	Cuccaro-

Alamin,	1998;	Engle	&	Tinto,	2008).		 

According	to	the	National	Survey	of	Student	Engagement	(NSSE;	2005),	1	in	every	3-

college	student	comes	from	a	family	where	neither	parent	has	attended	college.		Over two-

fifths (42%) of Latino students had parents with less than a high school education, 

compared to only 18 percent of White first generation college students’ parents (Swail 

et al., 2005).  This merits attention when it comes to ensuring effective distribution of 

college knowledge to parents of high school students, as not all parents may have 

experienced the same education settings.   

Enrollment Characteristics   

In terms of college enrollment, 30% of first-generation college students are 

more likely to enroll part-time in comparison to 13% non-first-generation college 

students, with 84 percent of first-generation college students and 60 percent non-first-

generation college students living off campus.  A total of 33 percent first-generation 
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college students and 24 percent non-first-generation college students also reported to 

be employed full-time while attending college, with 46 percent of first-generation 

college students and 19 percent non-first-generation college students not entering 

college directly after graduating high school (Nunez & Cuccaro-Alamin, 1998).  Thirty-

six percent first generation college students as opposed to non-first-generation college 

students are more likely to state that their decision as to where to attend college is 

highly dependent on the amount of financial aid that they receive (Nunez & Cuccaro-

Alamin, 1998; Pike & Kuh, 2005). The fact that 56 percent of first-generation college 

students compared to 35 percent non-first generation college students stated that their 

college choice was dependent upon the ability to live with their parents or family, (53 

percent vs. 36 percent) on the ability to go to school and work at the same time, and (21 

percent vs. 13 percent) on the ability to find a job at the college that they attend (Nuñez 

& Cuccaro-Alamin, 1998).  These reports highlight the justification that there is a 

greater need to increase college knowledge related to the different ways to finance a 

college education.  

More than 70 percent of low-income first-generation college students tend to 

enroll in institutions that offer less than two-year programs, making up 18 percent of 

the undergraduate population at public 4-year institutions and 27 percent at public 2-

year institutions.  This is in comparison to 44 percent of students whose parents have 

obtained a bachelor’s degree enrolling in public 4-year institutions and 23 percent at 

public 2-year institutions (Choy, 2001; Engle & Tinto, 2008).  First-generation college 
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students tend to be more likely to enroll in two-year colleges (Thayer, 2000; Garcia, 

2010) and not enroll as full-time students with 44 percent enrolled full-time during the 

year compared to 52 percent of non-first-generation college students (Choy, 2001).  

First-generation college students in comparison to non-first-generation college 

students are more likely to attend part-time (30 percent vs. 13 percent), live off campus 

either alone or with family (84 percent vs. 60 percent), not be enrolled in a bachelor’s 

degree program (88 percent vs. 43 percent), not enter college immediately after 

graduating high school (46 percent vs. 19 percent), receive financial aid (51 percent vs. 

42 percent), or work full-time while attending college (33 percent vs. 24 percent) 

(Nunez & Cuccaro-Alamin, 1998; Engle & Tinto, 2008).  

Data shows that there is a strong relation between parents’ highest level of 

education and the likelihood that a student will enroll in college immediately after 

graduating high school. Approximately forty-seven percent of students graduating 

from high school whose parents had a high school diploma or less enrolled in any 

postsecondary institution, compared with 85 percent of students whose parents had a 

bachelor’s degree (A Shared Agenda, 2004; Engle & Tinto, 2008).  Likewise, college 

knowledge also pertains to the understanding of what it takes to transition to a college 

environment, including the behaviors that are expected of students once they enroll in 

college.  Based on the characteristics that are common to first-generation college 

students, it is critical for students to be aware of the campus resources for additional 

academic support and the opportunities available to support students during the 
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transition to a postsecondary institution.  There are also many benefits to participating 

in college activities and establishing relationships with college faculty and peers, even 

if students are living or are employed off campus (Collier & Morgan, 2008).  

College Retention   

First-generation	college	students	who	are	also	of	lower-income	backgrounds	are	

among	the	least	likely	to	continue	their	college	career	and	complete	a	degree.		Thus,	

considerable	retention	efforts	must	take	the	needs	of	these	students	into	account	to	

improve	attainment	rates	that	are	also	equitable	(Thayer,	2000).		In	2015,	almost	30%	of	

first	semester	college	students	identified	as	first-generation	students	and	left	college	before	

starting	their	second	year	(NSC,	2015a).		College	students,	regardless	of	their	race	or	

ethnicity,	are	more	likely	to	drop	out	when	enrolled	part-time	as	opposed	to	full-time	

(Schmidt,	2003).		Additionally,	only	26%	of	first-generation	students	who	enrolled	in	

college	after	graduating	from	high	school	completed	a	bachelor’s	degree	within	eight	years	

in	comparison	to	68%	of	non-first-generation	college	students	(Chen,	2005).		Engle	and	

Tinto	(2008)	emphasized	that	promoting	retention	is	especially	important	during	the	first	

two	years	of	enrollment,	as	most	first-generation	college	students	tend	to	drop-out	during	

the	first	four	semesters	(Thayer,	2000).		First	generation	college	students’	experience	with	

the	transition	to	postsecondary	institutions	depends	greatly	on	students’	income	and	

ethnicity,	making	the	adjustment	less	challenging	on	first-generation	college	students	of	

middle	income	levels	and	much	more	difficult	for	those	first-generation	college	students	

from	an	ethnic	minority	or	a	low-income	level	(Thayer,	2000).		

Research	identified	some	strategies	that	have	shown	great	success	among	retention	

efforts	of	both	first-generation	college	students	and	the	general	population,	which	include	a	
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sense	of	collective	and	safe	community	along	with	academic	proficiency	as	those	two	

factors	coincide	with	students’	greatest	needs	when	it	comes	to	feeling	welcomed	in	a	

college	environment	(Thayer,	2000).		Studies	found	that	the	availability	of	support	services	

such	as	tutoring	programs,	instructional	resources	or	labs	for	reading,	writing,	and	

mathematics,	and	walk-in	student	counseling	services	are	also	paramount	to	first-

generation	college	student	retention	efforts	(Schmidt,	2003).		According	to	a	“best	

practices”	study,	this	is	a	common	practice	of	high-performing	Student	Support	Services	

programs.	These	support	services	foster	inclusive	learning	communities	and	structured	

freshman	year	programs	where	students	work	together	in	organized	cohorts.	The	federal	

(TRiO)	programs,	for	example,	provide	outreach	and	student	services	through	a	

“structured	freshman	year”	program,	which	have	shown	great	success	with	retention	

among	first-generation	college	students	(Thayer,	2000).	Programs	like	(TRiO)	elaborate	

the	significance	of	encouraging	positive	academic	experiences	for	students	during	their	

first	year	in	college	(Thayer,	2000).			

Promoting	learning	communities	also	allows	students	to	have	the	ongoing	support	

of	their	peers	outside	of	the	classroom	environment,	as	the	college	going-culture	includes	

students’	experience	inside	and	outside	of	the	classroom	(Thayer,	2000).		Learning	

communities	include	integrated	courses	that	link	to	studying	skills	and	tutorials,	which	are	

all	combined	and	taught	by	the	same	team	for	course	credit.		Summer	programs	can	also	be	

formed	into	learning	communities	that	allow	students	to	interact	with	their	instructors	

alongside	a	peer	mentor	and	an	advisor.	The	summer	programs	assist	students	with	

building	self-confidence	and	learning	more	about	college	expectations	and	procedures	

(Thayer,	2000).		
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Integration Into College Experience  

First-generation	college	students	are	less	likely	(19%	compared	to	30%	for	non-first	

generation	students)	to	report	high	levels	of	academic	integration,	as	determined	by	

students’	responses	to	questions	regarding	how	often	they	attend	campus	career-related	

activities,	meet	with	academic	advisors,	or	attend	regular	study	groups	(Nunez	&	Cuccaro-

Alamin,	1998).	A	greater	difference	exists	at	public	2-year	schools	(29%	for	first	versus	

40%	for	non-first)	while	being	nearly	absent	when	looking	at	the	data	of	public	4-year	

schools	(15%	versus	16%)	(Nunez	&	Cuccaro-Alamin,	1998).		Levels	of	social	integration	

also	tend	to	be	lower	for	first-generation	students	compared	to	that	of	non-first-generation	

students	(19%	versus	38%).		Social	integration	is	defined	as	the	likelihood	to	go	places	

outside	of	school	with	friends	from	school	or	to	be	part	of	school-organized	clubs.	

Differences	exist	at	both	public	2-year	institutions	(29%	versus	48%)	and	at	public	4-year	

(12%	versus	22%)	(Nunez	&	Cuccaro-Alamin,	1998).	Six	out	of	ten	first-generation	

students	are	also	more	likely	to	feel	that	they	receive	less	support	from	their	families	for	

attending	college	(Thayer,	2000).		

		 Researchers	found	that	lower	levels	of	academic	and	social	integration	among	first-

generation	students	were	largely	due	to	having	substantial	work	and	family	

responsibilities	that	conflicted	with	school	activity	schedules	(Hsiao,	1992).	First-

generation	minority	college	students	claimed	that	they	needed	to	find	places	to	study,	meet	

friends,	and	receive	support	on	campus	that	also	allowed	them	to	feel	comfortable.		This	is	

a	complex	issue	as	first-generation	college	students	are	more	likely	to	be	enrolled	part-

time,	so	generally	are	not	on	campus	as	long	as	full-time	students,	preventing	them	from	

getting	more	familiar	and	comfortable	with	the	various	college	spaces	and	available	
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resources	(Hsiao,	1992).		First-generation	college	students	also	reported	that	it	is	difficult	

to	balance	their	varied	family,	employer,	and	student	responsibilities	(Hsiao,	1992;	

Richardson	&	Skinner,	1992;	Schmidt,	2003;	Engle	&	Tinto,	2008).		

College Preparation  

What	does	it	mean	for	students	to	be	prepared	and	ready	for	college	attendance?		

More	importantly,	how	do	we	ensure	that	students	and	parents	know	what	is	needed	

academically	to	be	college	ready?		According	to	researchers,	the	level	of	academic	

preparation	for	college	varies	depending	on	the	parents’	highest	level	of	education.		For	

example,	49%	of	students	who	graduated	high	school	in	1992	whose	parents	had	never	

attended	college,	only	slightly	qualified	or	did	not	qualify	to	attend	college	after	completing	

high	school,	compared	to	33%	of	students	whose	both	parents	had	some	college	education,	

and	15%	of	those	who	had	at	least	one	parent	that	completed	a	bachelor’s	degree	(Choy,	

2001).		Adelman	(2004)	reported	that	high	school	seniors	needed	more	academic	

preparation	than	they	receive	based	on	scores	from	the	National	Assessment	of	

Educational	Progress	where	48%	scored	at	a	basic	level	and	35%	below	basic	level.		The	

only	states	that	have	ensured	an	alignment	between	high	school	academic	standards	and	

the	requirements	of	both	colleges	and	employers	are:	California,	Indiana,	Nebraska,	New	

York,	and	Wyoming	(Achieve,	2006).		According	to	the	American	College	Testing	Program	

(ACT;	2006)	about	51%	of	students	who	graduate	from	high	school	have	the	necessary	

reading	skills	to	be	successful	in	college.		More	disheartening	is	that	70%	of	the	students	

who	were	required	to	enroll	in	at	least	one	college	remedial	course	in	reading	did	not	

complete	a	degree	or	certificate	within	8	years	of	enrolling	in	college	(Adelman	2004).	
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This	gap	in	reading	levels	decreases	if	first-generation	college	students	completed	

an	advanced	high	school	curriculum,	measured	by	the	number	of	courses	students	

completed	in	academic	subjects,	the	level	and	difficulty	of	courses	taken	in	math	and	

science,	and	whether	students	had	taken	any	Advanced	Placement	courses	in	high	school	

(Choy,	2001).		Taking	advanced	math	during	middle	school	and	high	school	increased	the	

likelihood	of	college	enrollment	in	a	4-year	institution.		In	a	study	of	1992	high	school	

graduates,	76	percent	of	students	who	had	taken	advanced	math	in	high	school	had	

enrolled	in	a	4-year	institution	by	1994,	compared	to	44	percent	of	those	who	only	

completed	Algebra	II,	dropping	to	only	16	percent	among	those	students	who	had	

completed	only	Algebra	I	and	Geometry	(Choy,	2001;	Engle	&	Tinto,	2008).		

The	probability	that	students	will	take	an	advanced	math	course	in	high	school	is	

also	related	to	parents’	highest	level	of	education	(Choy,	2001).	Students	whose	parents	

had	not	attended	college	were	less	likely	to	enroll	in	Algebra	I	in	8th	grade,	even	if	students	

were	eligible	to	take	it	then	with	34%	of	first-generation	college	students	who	had	enrolled	

in	Algebra	I	in	8th	grade	compared	to	55%	non-first-generation	college	students.	The	same	

likelihood	applied	to	high	school	students	who	were	eligible	for	advanced	math	with	(63%	

versus	83%).		The	good	news	is	that,	if	first-generation	college	students	were	enrolled	in	

Algebra	I	during	8th	grade,	the	percentage	of	students	taking	advanced	math	in	high	school	

increased	to	83%,	decreasing	the	aforementioned	difference	compared	to	students	whose	

parent	had	completed	a	bachelor’s	degree	(Choy,	2001).	Adelman	(1999)	reported	that	the	

best	indicators	of	whether	or	not	a	student	will	complete	a	bachelor’s	degree	include	the	

completion	of	an	academically	intense	high	school	curriculum.	This	is	defined	by	the	

number	of	non-remedial	courses	taken	in	the	core	subjects	of	English,	math,	science,	and	
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social	studies	during	college,	and	high	quality	determined	by	the	number	of	Advanced	

Placement	courses	completed	and	the	highest	level	of	math	achieved.			

For	the	1992	high	school	graduates	who	did	complete	all	of	the	required	college	

admissions	processes	leading	to	being	enrolled	in	a	4-year	institution,	including	being	

academically	prepared,	taking	the	SAT	or	ACT,	applying	to	a	4-year	college/university,	and	

receiving	letters	of	acceptance,	there	was	no	evident	difference	related	to	the	parents’	

highest	level	of	education	in	terms	of	whether	they	actually	attended	(Choy,	2001).		Sadly,	

first-generation	college	students	are	likely	to	enter	college	with	less	academic	preparation,	

and	to	have	limited	access	to	information	about	the	college	experience	(Thayer,	2000;	

Engle	&	Tinto,	2008).		

College and Financial Aid Application Process  

Students	and	parents	who	are	more	knowledgeable	about	the	ways	to	finance	a	

college	education	are	more	likely	to	complete	the	college	application	process,	enroll,	and	

attend	college	(Thayer,	2000).	First	generation	college	students	tend	to	receive	less	help	

from	their	parents	with	the	college	admissions	process	and	are	also	less	likely	to	ask	

anyone	at	school	for	help	(Choy,	2001).		This	comes	as	no	surprise	because	first-generation	

college	students’	parents	have	limited	or	no	experience	with	enrolling	in	college.		Thus,	

first-generation	college	students	are	more	likely	to	attend	college	with	minimal	access	to	

college	knowledge	from	their	family	members	or	from	their	personal	experience	(Thayer,	

2000).		Lower	income	students	also	report	to	have	limited	or	no	access	to	Internet	services,	

which	also	places	a	huge	barrier	on	the	exposure	to	college	knowledge	as	it	is	a	useful	tool	

for	researching	additional	college	options	and	resources	(A	Shared	Agenda,	2004).		Based	

on	a	survey	of	12th	grade	high	school	students	(Art	&	Science	Group	Inc.,	2000)	the	Internet	
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comes	second	in	preference	for	information	after	guidance	counselors	when	it	comes	to	

deciding	where	to	attend	college	(Vargas,	2004).		

Low-income	minorities,	specifically	African-American	and	Latinx	families,	are	more	

likely	to	lack	necessary	information	regarding	financial	aid	and	also	tend	to	have	inaccurate	

information	regarding	the	cost	of	college	tuition.		The	lack	of	college	knowledge	often	leads	

first-generation	college	students	and	their	parents	to	be	mis-	and	underinformed	of	the	

financial	assistance	resources	available,	including	the	steps	to	take	to	apply	for	grant	and	

scholarship	opportunities	(Vargas,	2004;	Rockler-Gladen,	2009).	

Test	preparation	is	an	area	that	is	sometimes	compromised	as	students	and	families	

are	not	always	aware	that	rigorous	high	school	curriculums	impact	both	the	likelihood	that	

students	will	take	the	college	entrance	exams	as	well	as	student	exam	scores	(Chen,	2005).	

Only	25%	first-generation	college	students	took	either	the	SAT	or	ACT	during	high	school	

compared	to	42%	for	students	of	parents	who	had	attended	college,	and	73%	for	students	

whose	parents	had	obtained	a	bachelor’s	degree.	Evidence	also	shows	that	receiving	grants,	

scholarships,	and	work-study	opportunities	(allocations	to	work	on	campus)	all	increase	

the	likelihood	that	first-generation	college	students	of	a	lower	income	level	will	complete	a	

college	degree	(Swail	et	al.,	2003).	It	is	of	utmost	importance	that	both	students	and	

parents	understand	the	relationship	between	being	able	to	apply	to	college,	becoming	

familiar	with	the	various	aspects	of	college	knowledge,	being	academically	prepared,	

having	the	required	GPA,	taking	SAT	or	ACT,	and	applying	for	different	financial	

opportunities	(Vargas,	2004).	This	strongly	indicates	the	need	to	increase	the	amount	of	

college	knowledge	that	first-generation	college	students	and	their	families	have	regarding	

college	financing.	
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Managing	the	College-Going	Culture	

First-generation	college	students	are	more	likely	to	lack	knowledge	related	to	the	

habits	of	a	successful	college	student,	including	managing	a	healthy	schedule	with	effective	

time	and	budget	management	skills	and	understanding	the	ways	that	administrative	

processes	function	in	a	higher	education	environment	(Thayer,	2000).	First-generation	

college	students	of	a	lower-income	background	are	also	less	likely	to	be	familiar	with	their	

campus	environment,	know	what	is	expected	in	a	college	education	setting,	and	understand	

how	to	navigate	administrative	needs	at	a	college	level.	This	barrier	causes	cultural	shock	

between	their	home	environment	and	their	college	priorities.	First-generation	college	

students	of	a	lower	income	level	are	more	likely	to	lack	family	support	due	to	the	absence	

of	knowledge	as	to	what	it	takes	to	be	successful	in	college	(Thayer,	2000).	First-generation	

college	students	tend	to	be	more	intimidated	by	the	college	system’s	operations	

procedures,	sometimes	lacking	awareness	of	the	circumstances	altogether.	These	nuances	

are	what	deem	it	necessary	for	colleges	to	be	flexible	as	first	generation	college	students	

and	their	families	may	be	new	to	the	systems	in	place.	Thus,	navigating	family	and	college	

priorities	can	be	highly	stressful	for	first-generation	college	students,	as	family	members	

have	limited	experience	regarding	the	requirements	and	deadlines	that	students	must	

meet.	Skipping	a	deadline	due	to	a	large	family	reunion,	for	example,	may	not	be	a	reason	

that	would	require	flexibility	on	behalf	of	college	faculty	(Vargas,	2004).	

Educational	Expectations	

First-generation	college	students’	educational	expectations	also	tend	to	vary	by	

parents’	highest	level	of	education.		Choy	(2001)	reported	that	only	55%	of	1992	high	

school	graduates	whose	parents	had	not	attended	college	stated	that	they	desired	to	
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complete	a	bachelor’s	degree	while	in	8th	grade,	compared	to	71%	of	students	whose	

parents	had	attended	college,	and	91%	of	students	whose	parents	had	obtained	a	

bachelor’s	degree.	Although	college	may	be	considered	a	pathway	to	a	successful	future,	for	

first-generation	college	students	it	also	can	create	alienation	between	students	and	their	

families,	as	there	is	a	lack	of	understanding	when	students	cannot	commit	to	family	

responsibilities	as	may	be	expected.		First-generation	college	students	tend	to	lack	the	

availability	of	a	quiet	space	at	home	to	complete	homework	or	study	may	as	family	

members	and	friends	may	have	little	or	no	experience	of	college,	creating	a	less	supportive	

environment	(Hsiao,	1992).			

Regardless	of	parent	experience,	the	expectation	that	their	children	attend	college	is	

present.		The	Education	Department	conducted	family	surveys	that	showed	that	more	than	

9	out	of	10	parents	who	identify	as	Hispanic,	African-American,	and	White	all	expect	their	

children	to	attend	college.		The	most	evident	difference	is	that	students	whose	families	

identify	as	Hispanic	are	more	likely	to	be	the	first	to	attend	college	compared	to	children	

whose	families	identify	as	White.	About	two	out	of	five	Hispanic	freshmen	at	four-year	

colleges	report	to	be	the	first	in	their	family	to	attend	college,	compared	with	about	one	out	

of	five	freshmen	that	identify	as	White	(Schmidt,	2003).	Even	though,	the	parental	support	

and	motivation	is	present	for	first-generation	college	students,	Davis	(2010),	claims	that	

many	first	generation	college	students’	parents	do	not	have	access	to	resources	to	provide	

their	child	with	necessary	guidance	during	the	college	admissions	process	(p.73-74).	The	

parents	have	limited	college	knowledge	despite	their	desire	for	their	child	to	complete	

college,	which	include	limited	resources,	time,	as	some	parents	have	up	to	three	jobs	to	be	
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able	to	support	their	families,	confidence	and	familiarity	to	navigate	the	online	college	

application	process,	and	language	skills	(A	Shared	Agenda,	2004).				

Pre-College	Intervention	Efforts		

Fortunately,	policy-makers	and	researchers	have	dedicated	many	years,	dating	back	

to	the	1990’s,	to	create	easier	access	to	resources	that	help	increase	the	amount	of	college	

knowledge	accessible	to	first-generation	college	students	and	their	families	(Hossler,	et	al.,	

1999;	Tierney	et	al.,	2005;	Tierney	and	Hagedorn,	2002;	Conley,	2005).		Initiatives	and	

programs	designed	to	help	improve	parental	involvement	and	college	outreach	can	be	

highly	effective	in	increasing	the	amount	of	college	knowledge	among	first-generation	

college	students	and	their	families.		The	Parent	Institute	for	Quality	Education,	the	Puente	

Project,	and	College	Academy	for	Parents,	for	example,	have	had	great	success	in	bringing	

low-income,	first-generation	college	students	and	families,	school	staff,	mentors,	and	

counselors	together	to	educate	each	other	on	the	different	pathways	to	successful	

postsecondary	options	and	financial	aid	opportunities	(Chrispeels	&	Rivero	2001;	

Pathways	to	College	Network	2004,	Conley,	2008;	Fann	et	al.,	2009;	Plunkett	&	Bamaca-

Gomez,	2003;	Roderick	et	al.,	2009;	and	Durand,	2011).			

Programs	that	have	shown	successful	results	in	improving	college	knowledge	

among	first-generation	college	students	as	demonstrated	by	the	number	of	students	that	

are	able	to	apply	and	complete	college	and	the	completion	of	financial	aid	and	scholarship	

applications	allow	both	students	and	their	families	to	recognize	that	educational	success	is	

acquired	through	a	network	of	support,	and	not	as	an	individual	unit	(Conley,	2008).		

Allowing	students	to	participate	in	college-level	activities	on	actual	college	campuses	gives	

first-generation	college	students	of	a	low-income	background	to	experience	what	it	would	
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be	like	to	complete	postsecondary	education	(Gullatt	&	Jan,	2003).		Pre-college	intervention	

programs	allow	students	to	receive	additional	college	outreach	and	enrichment.		As	studied	

by	Gullatt	and	Jan	(2003),	these	programs	focus	on	providing	more	one-on-one	support,	

including	supplemental	extracurricular	experiences	during	an	extended	school	day	to	help	

them	learn	more	about	their	postsecondary	education	goals.		The	purpose	of	pre-college	

intervention	programs	is	to	foster	a	positive	college	environment	where	discussions	about	

postsecondary	education	includes	rigorous	curriculum	topics,	identifying	positive	role	

models	and	mentors,	improving	college	knowledge	among	students,	families,	educators,	

and	mentors,	setting	college	goals	with	constant	guidance,	and	ultimately	leading	to	college	

enrollment.		These	programs	also	educate	students	on	the	benefits	and	resources	available	

to	increase	the	social	capital	that	is	necessary	to	attain	college	enrollment	and	offer	

interventions	that	provide	information	regarding	academic	preparation	and	educating	

students	on	the	attitudes	and	beliefs	about	college	that	will	result	in	college	completion	

(Gullatt	&	Jan,	2003).		

There	are	three	common	types	of	pre-college	intervention	programs	that	focus	on	

increasing	retention	efforts	of	first-generation	college	students	of	a	lower-income	

background,	which	include	Informational	Outreach,	Career-Based	Outreach,	and	Academic	

Support	(Davis,	2010).	Informational	Outreach	focuses	mostly	on	disseminating	

information	and	providing	college	advice	as	questions	arise,	usually	as	a	one-time	basis,	

with	minimal	instruction	or	guidance.		Career-Based	Outreach	provides	individual	or	a	

series	of	academic,	motivational,	and	informational	workshops	aimed	to	help	students	

identify	career	aspirations	and	goals	with	the	intention	of	helping	students	link	those	

career	interests	to	college	majors.		Academic	Support	provides	students	with	specific	
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instructional	services	created	to	educate	students	on	strategies	to	improve	student	

performance	through	college	preparation	courses	or	to	inform	students	of	ways	to	increase	

their	opportunities	to	secure	enrollment	in	college	preparation	courses	(Gullatt	&	Jan,	

2003).		

Upward	Bound,	Talent	Search,	and	Student	Support	Services	are	three	federally-

funded	programs	known	as	TRIO	developed	from	the	Economic	Opportunity	Act	of	1964	in	

response	to	the	President	Johnson's	War	on	Poverty.	TRIO	were	designed	to	help	prepare	

students,	mostly	in	high	school	grades	9-12,	for	college	attendance	and	retention.		Upward	

Bound	is	usually	administered	on	college	campuses	and	provides	instruction	in	literature,	

composition,	math,	sciences,	and	study	and	problem-solving	skills	aiming	to	foster	a	college	

experience	for	low-income	students	whose	parents	have	never	attended	college.		Talent	

Search	focuses	primarily	on	providing	students	in	grades	6-12	with	general	college	

information	and	resource	awareness.	Student	Support	Services	provides	direct	college	

retention	services	in	individual	and	group	settings	as	data	show	that	it	is	counseling	and	

ongoing	faculty	and	mentor	advice	that	prevents	students	from	dropping	out	of	college	

(Gullatt	&	Jan,	2003).		Upward	Bound	works	mostly	with	small	groups	of	first-generation	

college	students	who	have	completed	8th	grade	and	whose	family	incomes	are	below	150	

percent	of	the	poverty	line.			

Upward	Bound	utilizes	measurable	objectives	and	assesses	student	progress	of	the	

designated	objectives	to	evaluate	program	effectiveness.		Upward	Bound	targets	the	topics	

that	most	researchers	identified	as	discouraging	students	from	enrolling	and	attending	

college,	which	include	academic	support	to	ensure	that	students	meet	the	college	academic	

requirements	prior	to	enrollment.		Upward	Bound	also	addresses	the	perception	that	some	
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students	and	families	may	have	regarding	the	lack	of	financial	resources	to	pay	for	a	college	

education,	exposing	them	to	college	knowledge	related	to	grant	and	scholarship	options	

(Gullatt	&	Jan,	2003).		Although	longitudinal	survey	data	report	that	Upward	Bound	

participants	were	more	likely	to	remain	in	college	than	non-participants,	the	percentages	

were	only	at	35%	for	first-generation	college	students	who	had	participated	in	Upward	

Bound	versus	28%	of	first-generation	college	students	who	had	not	participated	(Gullatt	&	

Jan,	2003).		

In	1999,	GEAR	UP	(Gaining	Early	Awareness	and	Readiness	for	Undergraduate	

Programs)	was	another	federally	funded	program	that	emerged	to	provide	funding	for	

first-generation	college	students	of	a	low-income	background	to	schools	and	colleges.		

GEAR	UP	is	an	initiative	that	includes	a	partnership	between	students,	families,	schools,	

universities,	businesses,	and	community-based	organizations,	exposing	students	to	a	

college	preparation	curriculum.		GEAR	UP	provides	student	participants	with	scholarships	

to	attend	college,	while	aiming	to	improve	student	(Gullatt	and	Jan,	2003).		GEAR	UP	

programs	attempt	to	improve	student	success	within	their	current	school	environment.		

GEAR	UP	covers	topics	including:		elements	of	successful	academic	programs,	

implementing	high	standards	for	program	staff	and	students,	offering	individualized	advice	

to	each	student,	providing	students	with	exemplary	adult	role	models,	demonstrating	the	

benefits	of	peer	support,	focused	efforts	on	integrating	the	program’s	key	components	

within	K-12	schools	for	additional	exposure,	providing	intentional	timed	interventions,	

establishing	long	term	relationships	with	students,	providing	students	with	a	bridge	

between	school	and	society	in	efforts	to	increase	social	capital,	offer	intensive	scholarship	

assistance,	and	designing	evaluation	systems	that	attribute	measurement	results	to	
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program	interventions	(Gullatt	&	Jan,	2003).		Upward	Bound	and	GEAR	UP	were	

highlighted	in	this	literature	review	as	they	focus	on	reaching	large	numbers	of	first-

generation	college	students	of	low-income	backgrounds	nationwide.		Both	have	also	aimed	

at	addressing	the	identified	needs	that	have	been	recognized	by	several	researchers	as	the	

most	pertinent	when	it	comes	to	improving	first-generation	college	student	enrollment	and	

retention	in	postsecondary	education	(Gullatt	&	Jan,	2003).		

	 Pennington	(2004)	stated	that	all	students	and	families	must	be	familiar	with	

financial	consequences	of	not	completing	a	postsecondary	degree.		Thus,	large-scale	

partnerships	are	highly	recommended	to	directly	address	the	fact	that	first-generation	

college	students	of	a	lower-income	background	are	most	at	risk	since	they	tend	to	have	

limited	and	inaccurate	college	knowledge	and	receive	less	encouragement	and	support	

regarding	college	enrollment	and	completion	from	their	family	and	peers	(McDonough,	

2004).	Partnerships	that	include	students,	family	members,	school	personnel,	members	of	

educational	agencies	and	institutions,	neighborhood	or	community	members	can	all	help	

ensure	that	parents	and	other	family	members	obtain	the	information	needed	to	assist	

their	child	to	prepare	for	college.			

These	partnerships	emphasize	the	benefits	and	the	importance	that	family	and	

other	mentors’	support	plays	on	students’	educational	decisions.	Parents	that	are	well	

informed	and	have	access	to	additional	resources	that	can	be	utilized	on	an	as	needed	

basis,	increase	college	degree	completion	rates	among	first	generation	college	students	

(Davis,	2010).		Reports	also	showed	that	students	and	family	members	who	participate	in	

early	intervention	programs	that	include	several	community	entities,	increasing	the	

amount	of	social	capital	available	to	students	and	families,	report	the	greatest	amount	of	
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college	knowledge	needed	to	prepare	and	enroll	in	college	(McDonough,	2004).	The	

National	College	Access	Network	(NCAN)	is	one	example	of	a	national	initiative	that	

supports	a	system	of	state	and	local	programs	to	improve	college	access	(McDonough,	

2004).	This	network	of	programs	offers	advice	and	financial	counseling	to	help	students	

and	families	understand	how	to	navigate	the	world	of	postsecondary	education	through	

ongoing	support	and	providing	information	on	the	availability	of	college	resources,	from	

filling	out	college	applications,	to	managing	the	college-culture	and	financing	a	college	

education	(McDonough,	2004).			

Research	Design	and	Measurement	Issues	

Studies	report	common	limitations	including	that	findings	cannot	be	generalized	to	

all	schools,	first	generation	college	students,	or	students’	parents	due	to	the	smaller	

number	of	participants	in	most	studies	(Lee	&	Burkum,	2003,	Bell	et	al.,	2009,	Lin,	2001b).			

One	other	challenge	is	that	students	and	families’	needs	vary	depending	on	students’	grade	

level	and	academic	status.		Some	students	may	be	more	interested	in	learning	about	the	

college	admissions	requirements	such	as	college	application	essays	and	ways	to	increase	

their	SAT/ACT	scores,	whereas	other	students	may	need	assistance	deciding	which	colleges	

have	offered	them	the	best	opportunities	academically	and	financially	(Lee	&	Burkum,	

2003,	Bell	et	al.,	2009,	Lin,	2001b).	The	statistical	power	of	completed	studies	is	affected	by	

the	small	number	of	students,	making	it	difficult	to	identify	specific	differences	or	effects	of	

completed	interventions	among	schools.	

Theoretical	Perspectives		

	 There	are	many	aspects	to	consider	when	speaking	of	improving	parent	college	

knowledge	of	first-generation	college	students’	parents.		In	attempt	to	provide	a	detailed	
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summary	that	best	includes	all	of	the	complexities	in	relation	to	the	critical	information	

needed	for	college	admission	and	enrollment,	several	theoretical	lenses	including	

sociological,	organizational,	psychological,	cultural,	and	economic	have	been	referenced	

(Crosnoe,	2009;	Perna	&	Titus,	2005,	Fann	et	al.,	2009,	Tierney	&	Hagedorn,	2002,	

Bourdieu,	1986,	Lin,	2001b,	Oakes	et	al.,	2002).		These	frameworks	include	variations	of	

Tinto’s	(1986)	and	Braxton’s	(2003)	viewpoints,	which	emphasize	the	larger	impacts	of	

college	enrollment	and	completion.				

	 Tinto	(1986)	and	Braxton	(2003)	supported	the	claim	that	it	is	extremely	important	

for	students	to	feel	comfortable	in	their	social	environment	in	order	for	them	to	feel	more	

motivated	and	invested	in	their	educational	institution.	The	argument	is	that,	if	students	

feel	accepted	and	not	as	foreigners,	they	are	more	likely	to	focus	on	completing	their	

college	education	and	obtain	a	degree.		The	likelihood	that	students	will	determine	and	

have	the	tools	needed	to	be	resilient	during	challenging	circumstances	increases	when	

there	are	strong	relationships	with	college	faculty,	staff,	peers,	family	members,	mentors,	

and	friends.		This	is	precisely	the	argument	supported	by	the	social	capital	theory	(Astin	

1977,	1993b;	Kuh	et	al.	2005b;	Kuh	et	al.	1991;	Pascarella	and	Terenzini	1991,	2005;	Tinto	

1975,	1987,	1993).			

	 Kenny	and	Stryker	(1996)	also	mentioned	that	the	amount	of	support	received	from	

students’	family	network	is	of	greater	importance	for	minoritized	students	of	diverse	

backgrounds	both	racially	and	ethnically.		In	order	to	adjust	to	the	college	environment,	

first	generation	college	students	must	be	able	to	rely	on	their	familiar	family	unit.	Social	

capital	applies	to	college	as	it	is	the	method	by	which	both	parents	and	students	are	able	to	
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access	the	information	related	to	college	admissions	requirements	and	the	procedures	by	

which	to	navigate	the	college	admissions	process	(Crosnoe,	2009;	Perna	&	Titus,	2005).		

Social	capital	indicates	availability	of	the	key	individuals	and	social	networks	that	can	offer	

the	information	about	the	existing	college	enrollment	resources	needed	by	both	parents	

and	students.		Access	to	social	capital	includes	accessing	people	who	offer	a	mutually	

beneficial	exchange	of	support.		It	is	much	easier	and	less	stressful	when	both	students	and	

parents	have	access	to	the	college	knowledge	needed	through	social	networks	when	

applying	to	college,	prioritizing	application	deadlines,	or	understanding	ways	to	finance	a	

college	education	(Kuh	et.	al.,	2011).	Similar	to	any	other	process,	it	is	much	more	

comforting	when	there	is	a	more	experienced	social	network	that	understands	the	college	

application	process	available	to	share	ideas	or	ask	questions	(Kuh	et.	al.,	2011).			

	 Parental	or	family	involvement	is	defined	as	the	one	key	factor	that	is	necessary	for	

successful	college	enrollment	and	completion	(Davis,	2010).	Most	administrators,	teachers,	

and	staff	involved	in	college	preparation	programs,	as	well	as	researchers	and	scholars	

agree.	Parental	support,	motivation,	and	encouragement	are	the	most	significant	predictors	

in	whether	or	not	students	will	enroll	in	postsecondary	education	(Cotton,	2000;	Desforges,	

2003;	Epstein,	1995;	Hossler,	Braxton,	&	Coopersmith,	1989;	Hossler,	Schmit,	&	Vesper,	

1999;	Jun	&	Colyar,	2002;	Tinkler,	2002).		Crosnoe	(2009)	also	adds	that	the	involvement	of	

parents	or	family	in	education	is	a	means	that	has	shown	to	help	decrease	the	academic	

disparities	in	the	U.S.	as	well	as	boost	educational	advancement	and	readiness	among	

students.		Parent	involvement	is	defined	as	the	individuals	that	are	involved	in	students’	

lives,	are	invested	in	students’	successes,	and	are	part	of	the	students’	college	planning	

process.		Social	capital	begins	to	form	in	working	with	involved	parents/family	members.			
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The	collaborative	form	of	communication	among	student,	parents/family	members,	

and	other	individuals,	usually	adults	who	provide	access	to	college	knowledge	resources	

generates	social	capital.		The	mutual	and	consistent	process	of	communication	between	the	

schools	and	students’	homes	benefits	first-generation	college	students	and	their	families.	

This	practice	allows	parents	and	students	to	acquire	and	cultivate	involvement	in	college	

knowledge	topics.	The	social	capital	theoretical	perspective	is	intended	to	foster	the	

preparation	and	4-year	college	enrollment	of	first	generation	college	students	and	their	

parents,	particularly	those	of	lower	income	backgrounds.		It	is	no	longer	a	luxury	to	attend	

college	to	obtain	a	degree,	which	is	why	having	access	to	social	capital	is	so	critical	(Chen,	

2005;	Tierney	&	Hagedorn,	2002).	It	is	now	more	necessary	than	ever	to	have	a	college	

degree,	as	it	is	the	method	to	gain	access	to	equitable	employment	opportunities.	

Schools	and	mentors	must	both	be	aware	and	responsible	to	the	vast	cultural	needs	

of	first	generation	college	students	and	their	parents,	including	the	availability	of	college	

resources	in	different	languages	(Blustein,	2006;	Brown,	2000;	Jackson	et	al.,	2006).	The	

goal	is	to	increase	the	number	of	ongoing	conversations	that	schools	have	with	first	

generation	college	students	and	their	parents	in	regards	to	college	information.	This	in	turn	

reduces	the	educational	disparities	that	exist	among	schools,	especially	those	of	lower	

socioeconomic	neighborhoods.		First	generation	college	students	and	their	families	deserve	

the	same	level	of	exposure	to	college	access	and	college	knowledge	as	non-first	generation	

college	students’	parents.	A	workable	solution	needs	a	multilevel	approach	that	involves	all	

of	the	key	members,	including	the	student,	the	parent,	the	families,	the	schools,	and	the	

community	(Ward,	Crusto,	&	Gordon,	2002).			
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First-generation	college	students	and	their	parents	are	of	diverse	races,	classes,	

gender	and	cultural	identities,	histories,	experiences,	and	resources,	which	signifies	that	

there	are	many	intricacies	that	schools	must	learn	how	to	navigate	to	provide	effective	

support.		It	is	valuable	for	schools	to	be	aware	of	the	benefits	of	working	on	a	consistent	

and	individual	level	with	families	to	discuss	their	child’s	educational	options,	while	also	

providing	them	with	the	necessary	resources	and	access	to	the	college	enrollment	

information	(Auerbach,	2004,	Jordan	et	al.,	2002,	Tierney	&	Auerbach,	2005).	Society	as	a	

whole	benefits	from	youth	college	enrollment	and	completion	rates,	as	an	increase	in	

educated	residents	creates	a	more	competitive	job	market.		Students	who	obtain	a	

bachelor’s	degree	will	earn	twice	the	salary	that	high	school	graduates	earn	throughout	

their	lifetime,	which	also	means	an	added	boost	in	the	economy	(Cabrera	&	La	Nasa,	2000).	

Research	Elements	

Epistemology.	Constructivism	was	used	in	this	study	to	address	information	

missing	in	existing	literature.	The	constructivist	view	argues	that	significance	does	not	

exist	but	is	constructed.	Crotty	(2003)	embraced	the	idea	that	constructivists’	aspirations	

are	to	truly	live	the	experience	through	the	participants’	perspectives.	This	is	imperative	to	

the	current	study,	as	researchers	have	noted	that	understanding	the	experiences	of	first	

generation	college	students’	parents	allows	educators	to	create	alternative	methods	to	

define,	measure,	and	promote	parent	involvement	(Auerbach,	2007).	Delgado-Gaitan	

(1994b)	described	how	power	is	shared	and	influence	is	reciprocal	in	the	empowerment	

model	of	relationships	between	the	family	and	the	school.	They	have	pointed	out	that	the	

influence	is	bidirectional	between	the	students’	homes	and	the	schools,	and	that	successful	
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relationships	are	created	when	both	the	home	and	school	are	mutually	benefiting	from	the	

established	relationships.		

Delgado-Gaitan	(1994b)	highlighted	the	unintended	consequences	when	

assumptions	or	generalizations	are	made	when	following	the	conventional	one-way	model	

dominated	by	the	school’s	needs	and	expectations.	López,	Scribner,	and	Mahitivanichcha	

(2001)	suggested	that	educators	turn	the	tables	to	acknowledge	that	first	generation	

college	students	and	their	families	need	schools	to	provide	more	home	involvement,	

targeting	basic	family	needs,	such	as	resources	needed	to	provide	better	guidance	or	

assistance	to	their	child,	access	to	self-help	services	or	personal	development	training,	and	

wellness	referrals.	This	in	turn	allows	educators	to	build	trusting	relationships,	thus	

increasing	the	likelihood	that	parents	will	feel	more	welcomed	and	schools	more	inviting	as	

their	experiences	will	be	understood	and	addressed	(Auerbach,	2007).	In	fact,	Deslandes	

and	Bertrand	(2005)	reported	that	the	best	predictor	of	whether	or	not	parents	would	be	

more	involved	in	the	academic	career	of	their	child	also	depended	on	whether	or	not	

parents	felt	that	their	child	wanted	them	to	be	involved.	The	constructivist	approach	also	

allows	researchers	and	educators	to	accept	that	parent	involvement	not	only	refers	to	

improving	academic	performance,	but	also	allows	for	the	growth	of	additional	

opportunities	and	educational	equity	for	all	students	(Auerbach,	2007).		

Theoretical	Framework	

Social	capital	was	used	to	examine	parents’	individual	interviews	and	focus	group	

responses	when	addressing	their	needs	related	to	college	prerequisites,	navigating	the	

different	systems	to	complete	the	college	admissions	process	depending	on	the	paths	

chosen	by	their	child,	and	accessing	resources	throughout	their	child’s	college	admissions	
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process.		Coleman	(1988),	Bourdieu	(1986),	and	Lin	(2001a,	2001b)	define	social	capital	as	

the	network	of	resources	that	allow	students	and	parents	to	improve	their	efficiency	in	

reaching	their	educational	goals,	fostering	upward	mobility,	and	in	turn	reaching	positive	

economic	gains.	Researchers	have	also	argued	that,	like	aside	from	institutional	resources	

and	assistance,	social	capital	increases	access	to	other	forms	of	capital,	including	cultural	

and	economic	capital	(Coleman,	1988;	Hofferth,	Boisjoly,	&	Duncan,	1998;	Lin,	2001b;	

Morrow,	1999;	Portes,	1998;	Stanton-Salazar	&	Dornbusch,	1995).				

After	an	extensive	analysis	of	previous	research,	Perna	(2006)	incorporated	various	

perspectives	stating	that	student’s	college	choices	are	influenced	by	several	circumstances.		

This	model	emphasizes	that	academic	preparation	and	achievement,	having	access	to	

financial	resources	and	information	about	college,	and	family	support	are	the	most	

important	factors	that	predict	whether	or	not	a	student	will	enroll	in	college.		Perna’s	

(2006)	model	includes	four	layers	by	which	college	enrollment	decisions	can	be	evaluated:	

students	and	their	families;	K-12	schools;	colleges	and	universities;	and	the	larger	

environmental	issues	related	to	community,	economy,	and	policy	(see	figure	1).		Layer	1	of	

the	model	is	the	most	significant	to	parent	college	knowledge	as	it	focuses	on	the	

correlation	between	the	encouragement	and	amount	of	involvement	provided	by	student’s	

parents	and	whether	students	enroll	and/or	complete	college.	The	four	layers	presented	by	

Perna’s	(2006)	model	of	student	college	choice	include	all	three	factors	in	the	present	

study,	with	the	emphasis	being	placed	on	layer	1	(students	and	families)	and	layer	2	(K-12	

schools)	as	shown	in	figure	1.	
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Figure	1:		

	

SOURCE:	Adapted	from	Perna	(2006).	

Layer	1	and	Layer	2	factors	mentioned	by	Perna	(2006)	were	also	confirmed	in	a	
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prior	confirmatory	factor	analysis	that	was	used	to	test	four	3-factor	models,	which	included	

factors	measuring	college	admissions	requirements,	the	navigation	of	the	college	admissions	

process,	and	access	to	social	support	for	guidance	(Valencia,	2017).	Confirmatory	factor	analysis	

(CFA)	was	used	to	evaluate	and	determine	how	well	the	variables	in	the	Parent	College	

Knowledge	Assessment	(PCKA)	measure	the	factors	that	best	define	college	knowledge.	The	

study	aimed	at	being	able	to	identify	the	factors	that	would	measure	the	amount	of	college	

information	that	parents	that	have	not	attended	college	need	to	offer	support	and	advice	to	

their	child	during	the	college	application	process.	The	sample	included	28	different	high	school	

parents	or	guardians,	3	identifying	as	male	and	25	identifying	as	female.		Four	models	were	

tested	and	the	fourth	model,	consisting	of	5	items	was	confirmed	an	acceptable	fit.		All	internal	

consistencies	for	the	3	factors	were	above	0.70.		The	three	factor	model	is	highly	related	to	the	

independent	measure	of	parent’s	completion	of	the	7	sessions	of	the	Padres	Promotores	

Program,	as	was	previously	predicted.		As	a	result,	this	evidence	supports	the	validity	of	this	

instrument,	identifying	the	minor	changes	needed	to	eliminate	unnecessary	items	from	the	

current	instrument.	

Cabrera	and	La	Nasa	(2000)	determined	from	numerous	research	studies	that	

discussing	high	expectations	of	degree	attainment	with	students,	offering	students	

motivational	encouragement,	being	involved	in	school	activities,	creating	a	savings	account	

for	student’s	college	career,	and	talking	about	student’s	college	goals	are	all	types	of	

effective	parental	encouragement.	Grodsky	and	Jones	(2004)	reported	that	the	parental	

encouragement	offered	to	students	is	also	associated	with	the	level	of	education	that	

parents	would	like	their	child	to	obtain.		
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	 Parental	involvement	is	a	form	of	social	or	cultural	capital	that	increases	the	

likelihood	that	students	will	enroll	in	college	(Gándara,	2002;	Lareau,	1987,	2000;	

McDonough,	1997;	Perna	&	Titus,	2005).		Coleman	(1988)	introduced	the	idea	that	

parental	involvement	increases	social	capital	as	it	allows	for	individuals	to	share	the	

standards,	confidence,	discipline,	and	social	factors	required	to	obtain	a	college	degree.		

McDonough	(1997)	reported	that	high	SES	families	use	social	and	cultural	capital	to	ensure	

that	they	maintain	their	current	class	status.		Additionally,	parents	who	have	attended	

college	use	their	personal	experiences	to	assist	their	children	with	the	college	enrollment	

process	(McDonough,	1997).		Plank	and	Jordan	(2001)	determined	that	receiving	college	

knowledge	and	guidance	from	both	families	and	school	personnel	are	equally	effective	

based	on	an	extensive	analysis	of	the	data	from	the	National	Education	Longitudinal	Study:	

92/94.		Working-class	families	usually	obtain	college	knowledge	from	nearby	extended	

family	members,	as	opposed	to	middle	class	families	who	generally	obtain	college	

knowledge	from	parents	of	other	students	that	attend	the	same	school	as	their	child	

(Lareau,	1987).		

There	are	also	psychological	barriers	that	must	be	taken	into	consideration,	

especially	since	researchers	have	reported	that	they	limit	the	level	of	parental	involvement	

of	low-income	and	minoritized	parents	(Perna,	2004;	Hoover-Dempsey	&	Sandler,	1997).		

Hoover	Dempsey	and	Sandler	(1997)	stated	that	at	the	elementary	and	secondary	levels,	

parental	involvement	is	determined	by	the	parents’	role	in	their	child’s	life,	their	sense	of	

ability	to	help	their	child	and	their	child’s	school,	and	the	parents’	belief	of	whether	they	

are	welcomed	at	their	child’s	school.		Parents	who	have	not	attended	college,	parents	who	

do	not	believe	their	child’s	school	wants	them	to	be	involved,	or	parents	who	feel	that	they	
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cannot	help	their	child	with	college	enrollment	activities	are	less	likely	to	be	involved	in	

their	child’s	college	planning	activities	(Hoover-Dempsey	&	Sandler,	1997).	Perna	and	Titus	

(2005)	showed	that	the	likelihood	that	a	student	will	enroll	in	a	two-year	or	four-year	

college	increases	as	the	amount	of	parental	involvement	with	their	child	and	their	child’s	

school	increases.		Enrollment	in	a	four-year	college	increases	with	the	number	of	times	that	

a	parent	visits	a	school	regarding	their	child’s	academic	progress,	to	discuss	college	

knowledge,	or	to	discuss	their	expectations	related	to	their	child’s	college	education	(Perna	

&	Titus,	2005).			

	 Other	researchers	found	the	critical	need	for	schools	to	support	students	from	low-

income	and	minoritized	families	with	the	college	enrollment	process.		Gándara	(1995)	

reported	that	few	Chicano	parents	who	did	not	attend	school	in	the	U.S.	are	always	

comfortable	with	speaking	to	their	child’s	school	personnel.	Low-income	parents	depended	

on	school	personnel	to	help	their	child	with	the	college	enrollment	process	as	they	felt	they	

could	not	offer	the	correct	information	(Lareau,	2000).			Middle	class	parents	are	more	

likely	than	lower-income	to	request	information	regarding	educational	and	college	

resources	(Lareau,	1987).		Schools	should	engage	low-income	parents	to	feel	more	

confident	with	being	part	of	their	child’s	education,	including	the	college	enrollment	

process	(Perna,	2004;	Furstenberg	et.	al.,	1999).		Stanton-Salazar	(1997)	noted	the	

importance	of	constant	positive	interactions	with	parents	of	low-income	minoritized	

students.		Much	emphasis	was	placed	on	the	need	to	develop	trust	in	order	to	assist	parents	

with	increasing	their	level	of	self-efficacy	in	terms	of	feeling	comfortable	to	speak	to	school	

personnel	and	obtain	continuous	educational	and	college	resources.		
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	 As	prior	research	demonstrates,	consistent	parental	involvement	is	highly	related	to	

successful	college-related	outcomes.	It	is	vital	that	school	personnel	is	aware	that	parents	

must	feel	that	they	are	welcomed	to	ask	questions	at	any	time	(Rowan-Kenyon,	2008).		It	is	

also	important	that	educational	and	college	resources	are	made	easily	accessible	to	all	

families,	especially	for	low-income	parents.		There	is	not	a	lot	of	research	to	address	the	

effects	of	parental	involvement	from	a	higher	education	setting	on	college-related	

outcomes	or	the	larger	environmental	issues	related	to	community,	economy,	and	policy	

(Rowan-Kenyon,	2008).		Little	is	also	known	about	how	parental	involvement	affects	

college-related	activities	in	primary	or	secondary	schools	or	how	college-related	activities	

at	primary	or	secondary	schools	affect	parental	involvement	(Rowan-Kenyon,	2008).		
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CHAPTER 3 

RESEARCH METHODS AND DESIGN 

Purpose of Study and Research Questions 

The	purpose	of	this	study	is	to	identify	what	parents	who	have	not	attended	college	

need	to	offer	support	and	advice	to	their	child	during	the	college	application	process.	These	

factors	will	assist	in	the	development	of	more	effective	strategies	for	high	school	advisors	

in	supporting	first-generation	college	student’s	parents.	This	study	is	guided	by	three	main	

research	questions	including:	

1. What	do	first	generation	college	students’	parents	feel	they	need	to	provide	ongoing	

support	to	their	child	through	the	college	admission	process?	

2. Who	do	first	generation	college	students’	parents	go	to	when	they	have	questions	

regarding	the	college	admission	process?	

3. What	do	first	generation	college	students’	parents	report	as	the	most	difficult	task	in	

helping	their	child	with	the	college	admission	process?	

This	study	followed	a	confirmatory	factor	analysis	(CFA)	on	the	same	parents	for	

items	from	the	Parent	College	Knowledge	Assessment	(PCKA)	(Valencia,	2018).	The	PCKA	

measures	the	amount	of	knowledge	that	parents	have	related	to	college	knowledge.		In	that	

study,	the	CFA	confirmed	the	hypothesis	that	the	current	measurement	items	match	the	

intended	constructs,	including	college	admission	requirements,	navigating	the	college	

admissions	process,	and	having	access	to	social	support	for	guidance.				

Sample	

A	public	charter	high	school	located	in	urban	Southern	Arizona	participated	in	the	



SUPPORTING PARENTS AS COLLEGE ADVISORS: A QUALITATIVE STUDY OF FIRST  
GENERATION COLLEGE STUDENTS’ PARENTS 

	

53	

study.	The	school	serves	over	82	percent	low-income	students,	based	on	the	number	of	

students	that	qualify	for	free	or	reduced	lunch,	and	73	percent	of	the	students	identify	as	

Hispanic	or	Latinx.		Within	a	1-mile	radius	of	the	school,	48%	of	families	earn	less	than	

30,000/year;	24.5	percent	are	below	the	poverty	level	(U.S.	Census	Records,	2015).		The	

participating	school	was	chosen	based	on	their	request	to	begin	the	use	of	the	Padres	

Promotores	Program,	a	program	of	the	University	of	Arizona	that	provides	college	

knowledge	workshops	for	parents.			

Participants	included	28	parents	(N=28),	(see	Table	1).	Three	(11%)	parents	

identified	as	male	and	25	(89%)	identified	as	female.		Most	reported	being	a	parent	or	

guardian	(n=26,	93%)	and	with	the	others	reported	being	brother	or	sister	(7%)	of	

students	at	the	high	school.		The	racial	and	ethnic	makeup	of	the	sample	included	1	Asian-

American/Pacific	Islander	(4%),	1	Black/African	American	(4%),	22	Hispanic/Latino/a	

(79%),	and	3	White/Caucasian	(11%).		Out	of	the	sample,	5	participants	reported	obtaining	

an	Associates	degree	(18%),	2	participants	reported	obtaining	a	Bachelor’s	degree	(7%),	

and	1	participant	reported	completing	a	graduate	or	professional	degree	(4%).		Two	

participants	reported	that	their	annual	income	earnings	total	less	than	$10,000.00	(7%)	A	

total	of	50%	of	the	sample	reported	English	as	their	primary	first	language	(n=14).		
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Table 1. Padres Promotores Program Descriptive Statistics of the Sample  
        
Item Parents  Students 
    
Grade level    
    9th   4 (14%) 
    10th   8 (29 %) 
    11th   7 (25 %) 
    12th   9 (32 %) 
    
Gender    
    Male  3 (11%)  9 (32%) 
    Female 25 (89%)  19 (68%) 
    
Relation to student    
    Parent/Guardian 26 (93%)   
    Sibling 2 (7%)   
    
Race/Ethnicity    
    Asian-American/Pacific Islander 1 (4%)  2 (7%) 
    Black/African-American 1 (4%)  1 (4%) 
    Hispanic/Latino/a 22 (79%)  23 (82%) 
    Middle Eastern 0   
    Native American/American/Indian/Alaskan 
Native 0   
    White/Caucasian 3 (11%)  2 (7%) 
    Other 1 (4%)   
    
Average Yearly Income    
    $0-$10,000 2 (7%)   
    $11,000-$20,000 11 (39%)   
    $21,000-$30,000 3 (11%)   
    $31,000-$40,000 3 (11%)   
    $41,000-$50,000 1 (3.5%)   
    $51,000-$60,000 4 (14%)   
    $61,000-$70,000 1 (3.5%)   
    $71,000 or over 3 (11%)   
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Table 1. Cont’d Padres Promotores Program Descriptive Statistics of the Sample 
 

Item Parents  Students 
    
Highest level of education     
    Elementary School 1 (3.5%)   
    Middle School 1 (3.5%)   
    Some High School 3 (11%)   
    High School 7 (25%)   
    Technical School 3 (11%)   
    Certificate 1 (3.5%)   
    Associates Degree 5 (18%)   
    Some University 6 (21%)   
    Bachelor's Degree 1 (3.5%)   
    Graduate or Professional Degree 0    
    
Family primary language    
    English 14 (50%)   
    Spanish 10 (36%)   
    Both English and Spanish equally 3 (11%)   
    Other 1 (4%)     
    
Participant	Recruitment	

Upon	approval	of	the	school	and	the	university’s	Institutional	Review	Board	to	conduct	

the	study,	a	meeting	was	scheduled	with	the	school’s	Chief	Administrative	Staff	to	inform	

them	of	the	study.		Site	authorization	was	granted	to	recruit	parents	of	the	total	students	

enrolled	in	grades	9	to	12	(N=	88)	who	were	informed	of	the	study	once	the	university	

Institutional	Review	Board	approved	the	study.		The	school	mailed	the	researcher-

provided	Padres	Promotores	Program	information	all	88	parents,	completed	follow-up	

phone	calls	using	the	phone	script	provided	by	researcher,	and	sent	out	parent	text	

reminders	before	each	of	the	parent	college	knowledge	sessions.		The	researcher	provided	

the	school	with	a	schedule	of	classes	and	a	list	of	designated	dates	for	upcoming	college	

knowledge	workshops.	The	researcher	found	that	the	success	of	participant	recruitment	

depended	on	whether	parents	had	been	reached	through	the	individual	phone	call	to	
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explain	the	purpose	and	benefits	of	their	participation	in	the	Padres	Promotores	Program.	

Thirty-two	percent	of	the	parents	who	were	informed	of	the	study	returned	the	voluntary	

informed	consents	(see	Appendix	D).	The	researcher	collected	the	consent	forms	from	

parents	and	assent	forms	from	students	who	agreed	to	participate	in	the	Padres	

Promotores	Program.  

Table 2. Participant Overview 

Part. 
Number 

Part. or 
Control 

Parent 
Alias 

Relation 
to Child Gender 

Race/ 
Ethnicity 

Student 
Alias 

Student 
Grade 

111 P Patricia PARENT FEMALE HISP./LAT. Ana Lucia 10 

112 P Camila PARENT FEMALE HISP./LAT. Mavi 12 

113 P Lisa PARENT FEMALE HISP./LAT. Stephanie 10 

114 P Isabel PARENT FEMALE HISP./LAT. Edward 12 

115 P Elaine PARENT FEMALE HISP./LAT. Aracely 12 

116 P Lea PARENT FEMALE 
ASIAN 
AM/PAC. IS. Beth 12 

117 P Jesus PARENT MALE HISP./LAT. Mayra 11 

118 C Luz PARENT FEMALE OTHER Armando 11 

119 P Frances PARENT FEMALE HISP./LAT. Samantha 10 

120 P Lily PARENT FEMALE HISP./LAT. Mia 10 

121 P Sandra PARENT FEMALE WHITE Eleazar 11 

122 P Leyla PARENT FEMALE WHITE David 11 

123 P Josie PARENT FEMALE HISP./LAT. Pamela 10 

124 P Maritza OTHER FEMALE BLACK/AF AM. Estevan 12 

125 P Mayte PARENT FEMALE HISP./LAT. Sonia 10 

126 C Marina PARENT FEMALE HISP./LAT. Vanesa 12 

127 P Riah PARENT FEMALE HISP./LAT. Ali 11 

128 P Elizabeth PARENT FEMALE WHITE Zach 9 

129 C Valentina PARENT FEMALE HISP./LAT. Mireya 11 

130 P Danisela PARENT FEMALE HISP./LAT. Alonso 11 
 

Table 2. Participant Overview 
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Part. 
Number 

Part. or 
Control 

Parent 
Alias 

Relation 
to Child Gender 

Race/ 
Ethnicity 

Student 
Alias 

Student 
Grade 

      131 C Andres OTHER MALE HISP./LAT. Eleazar 10 

132 P Angelica OTHER FEMALE HISP./LAT. Nereida 12 

133 C Andrea PARENT FEMALE HISP./LAT. Katelyn 9 

134 C Yanet PARENT FEMALE HISP./LAT. Ariel 12 

     135 
 

C 
 
Sebastian PARENT MALE 

 
HISP./LAT. 

 
Talia 9 

136 C Leticia PARENT FEMALE HISP./LAT. Joann 9 

137 C Anna PARENT FEMALE HISP./LAT. Gabriela 12 

138 C Karina PARENT FEMALE HISP./LAT. Ariana 10 
 

Qualitative	Interviews			

The	focus	groups	and	individual	interviews	were	administered	after	the	designated	

sign-up	meetings	scheduled	after	school	hours.		The	researcher	read	directions	to	parents	

and	students	in	English	and/or	Spanish	and	was	available	to	answer	questions	for	both	

parents	and	students	before,	during,	and	after	the	administration	of	the	open-ended	focus	

groups	and	the	individual	interviews.	The	researcher	and	an	assistant	staff	member	were	

only	able	to	take	notes	during	the	interviews.	The	interviews	were	not	audio-recorded	as	

two	parent	participants	did	not	agree	to	be	audio	recorded	during	the	focus	group	or	the	

individual	interviews.	Focus	groups	and	individual	interviews	were	all	completed	face	to	

face	with	participants.	Of	the	88	parents	that	were	recruited,	28	parents	agreed	to	

participate	and	18	of	the	28	parents	completed	all	7	college	knowledge	workshops	and	

parent	focus	groups.	All	28	parents	completed	individual	interviews	with	the	researcher.	

As	the	purpose	of	the	study	was	to	identify	first	generation	college	students’	parent’s	

needs,	the	focus	group	and	interview	questions	were	shaped	to	include	topics	related	to	

their	current	support	system,	worries	and	challenges,	and	social	capital	(see	Appendix	A	

for	participant	focus	group	and	interview	questions).	
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Data Collection 

Interviews. Parent focus groups and individual interviews were conducted at 

the public charter high school where their children attend. As mentioned previously, 

parent descriptive statistics were obtained from the previous CFA study and parent 

overview information was obtained through district level records. Parent participation 

involved: 

1. Answering pre and post surveys during the first session and during the last 
session of the Padres Promotores Program. Surveys lasted approximately 20 
minutes to complete. This component was part of the prior study. 

2. Attending a parent focus group during the first session and during the last 
session of the Padres Promotores Program. The focus group lasted between 30-
40 minutes. 

3. Attending an individual interview scheduled at a time that was convenient for 
parent. Individual interviews lasted approximately 15-20 minutes.  

 
Participant correspondence. Direct mail outs to all parents and text invites 

and reminders were a critical method of data collection especially when it came to 

scheduling the English and Spanish focus groups as well as the parent sessions of the 

Padres Promotores Program. 

Padres Promotores Program. The program was administered throughout 7 

weekly sessions, 2 hours each in the evenings or weekends, depending on parents’ 

schedules. All sessions were provided separately, in English on Wednesdays and in 

Spanish on Thursdays by researcher, other school staff, and community members. 

Parent knowledge was assessed using a pre/post assessment through level of 

agreement on a 5 point Likert scale (strongly agree-strongly disagree) before and after 

program completion. All parent and student participants were informed that they 
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could withdraw from the program and/or study at any time and that their responses 

would be kept confidential. 

The seven parent workshops were split into three themes: college planning, 

course requirements for University admission, and the transition from high school to 

college. The topics covered in the seven-parent workshops included information about 

the benefits of attending college, career exploration methods, college admissions, the 

importance of communicating academic expectations, goal setting, financial 

aid/scholarships, parent involvement, and additional workshops hosted by community 

expert facilitators. During the additional workshops, community facilitators shared 

what helped them complete their education and what professors expect of students. 

Data Analysis 

This	study	applied	qualitative	interviews	to	allow	the	opportunity	to	combine	

different	participants’	perspectives,	ideas,	and	experiences.		Information	collected	allowed	

me	to	identify	and	suggest	possible	implementation	strategies	for	improved	parent	college	

knowledge	of	first	generation	college	students’	parents.	Parent focus groups and 

individual parent interviews were recorded through the use of notes, documented on a 

journal log, while I conducted all focus groups and individual interviews. Notes taken 

were verified at the end of each interview for clarification and approval. Eleven parents 

and four students participated in the first focus group interview and four parents and 

one student’s sister was present during the second focus group. All 28 parents 

completed the individual interviews. The journal entries were then transcribed and 
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verified with individual participants. The web-based qualitative and mixed methods 

data analysis software Dedoose, version 8.0.35 was utilized for coding of interview data 

collected.	

Coding Summary 

 The data collected was first coded using an initial coding phase allowing the 

researcher to identify common themes and patterns (Merriam, 2009). Once all data was 

coded with specific responses, specific categories were organized based on parent 

responses of focus group and individual interviews. Once the initial coding phase was 

completed, codes were then reorganized based on the designated category that best fit 

the specific code. The categories derived from the data were as follow: “college 

admission requirements”, “navigating the college admissions process”, “having access 

to social support for guidance”, and proposed solutions to meet parents’ needs.”      

Validation of Analysis 

 In order to ensure credibility and control for biases, the researcher utilized 

verification procedures including: offering summaries of interviews to participants for 

their review and approval. Memos and notes were also used to remind researcher of 

additional questions or clarifications that needed to be addressed with participants 

during the data collection and analysis of the study. All participants except for one 

were provided with the opportunity to review their transcripts to ensure that the parent 

responses were validated. The one participant that declined stated that they did not 

have time and had to leave to an appointment. The participant also refused to take a 
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copy of the document for later review. The researcher read one transcription aloud to a 

parent that preferred that the document be read to them. The researcher also compared 

and crosschecked the focus group and individual interview transcriptions to include 

triangulation and make sure that all data in the analysis matched.  

Ethical Considerations 

The University of Arizona’s Institutional Review Board (IRB) granted 

institutional approval in order to proceed with this study. All participants were 

informed during the consent process that their participation in the Padres Promotores 

Program and this research were separate and completely voluntary. Participants were 

informed of the details of the study, Padres Promotores participation, benefits, risks 

and discomforts, confidentiality and the right to withdraw through the use of an 

Informed Consent (see appendix D). Participants who request a copy of the final report 

will obtain it. 

 The larger focus of this study was to contribute to the needs of educators, 

specifically middle and high school counselors and/or college advisors as this study 

aims to identify the exact needs for parents to provide their child with the necessary 

information and guidance during the college admissions process. I included the 

constructivist approach to address the epistemology of this study as it highlights 

parents’ experiences and perspectives in assisting their child during such an important 

decision making process. Social capital was the guiding theoretical framework as the 

literature supported the idea that parents are not always aware of what they don’t know 
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and it also addresses parents’ access to social networks and structures, including the 

relationships that parents have with their child’s educational institution.  
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CHAPTER 4 

FINDINGS 

The influence that parents have on students’ college goals and on how they 

pursue the college admissions process is well documented (Auerbach, 2007).  In fact, 

the role that parents play in high school students’ college admissions process also 

affects how students address the many hurdles involved in the process. Oftentimes it is 

assumed that all students’ parents are equipped with the tools needed to offer the 

required support to their child as they negotiate one of the most difficult steps that 

guide their future. As Bourdieu (1997) articulates, social capital falls among the 

necessary tools as the greater social capital one has, the greater connection one has to 

other people of power. It is then that collectively, people are more likely able to reach 

their goals at an easier and faster pace.  

The purpose of this chapter is to present the different perspectives and 

suggestions provided by the 28 different parents regarding their reported needs to 

provide ongoing support to their child through the college admissions process, who 

they go to when they have questions regarding the college admissions process, and 

what they report as the most difficult task in helping their child during the process. The 

analysis of the qualitative narratives includes parent responses from the focus group 

and individual interviews. Not all of the responses shared with the researcher were 

included to avoid redundancy. The findings did incorporate an organized summary of 
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parents’ statements that reflect their understanding and previous experience of college 

knowledge information.  

 Parents who attended the focus groups initially felt that they needed to share 

their personal situations with other parents and myself, related to their economic 

status, employment, family’s health, and even their mental and emotional well-being. 

Before starting the two parent focus groups, it was important that I as the researcher 

acknowledge that parents felt comfortable sharing their current statuses. Being part of 

the staff of the campus where this study took place also allowed parents to feel more 

comfortable with disclosing personal information, such as loss of loved ones, struggling 

with making ends meet, or the planning of special family celebrations. 

López and colleagues (2001) found that it is highly beneficial to address parents’ 

most pertinent needs including: their financial, social, and physical concerns before 

they can actively engage in their child’s future educational goals. This does not mean 

that parents do not value their child’s education, but does imply that parents will be 

more likely to actively participate in their child’s college admissions process if they feel 

acknowledged by the staff of their child’s educational institution. Staff includes: 

teachers, advisors, and administrative personnel. Trust and comfort levels must be 

established for greater success with parental involvement during this meaningful 

transition (Perna & Titus, 2005). 

 The parent responses fall into three main themes including: college admissions 

requirements, navigating the college admissions process, and having access to social 
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support for guidance. These three themes were also identified in the prior study, which 

identified the factors that best measured college knowledge of first-generation college 

students’ parents. In this chapter, I will describe my findings of the participants’ stories 

through a social capital lens in relation to these three themes as identified in the 

literature review and the data analysis. Table 3 presents the three themes with the 

descriptions of the subthemes. 

Table 3. Parent College Knowledge Subtheme Descriptions 

Theme Subtheme Description 
College Admissions 
Requirements 

Cheaper alternatives for SAT/ACT 
prep 

Cheaper options for 
SAT/ACT preparation 

 
College/scholarship essays Tips, steps, and examples 

 
Grade Point Average Important information 

 

College Enrollment Requirements Current Knowledge of 
Requirements 

 

Managing time to study for the 
SAT/ACT 

Tips and strategies 

 
Motivating students to apply Challenges and strategies  

 
Volunteering/Internships Steps and requirements 

Navigating the College 
Admissions Process 

Additional advising on evenings 
and weekends 

Knowing how to apply for 
college 

 

Assistance with career 
exploration/career decisions/goals 

Identifying career choice 

 

College costs Comparison of college 
costs 

 

Constant Reminders Maintaining parents 
informed 

 

Parents Reported Needs Assisting parents with 
navigating the college 
admissions process 

 
List of steps to follow Step-by-step guide 

 

Need for resources for 
undocumented and DACAmented 
students 

Reported need for 
existing resources for 
undocumented or non-
US citizens 
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Table 3 (continued). Parent College Knowledge Subtheme Descriptions 

Theme Subtheme Description 
Navigating the College 
Admissions Process 

Online Apps 
 
Resources needed 
Scholarships 
Stress/Time management 
Techniques 
Using class time wisely 

Learning and assisting  
with online apps 
Parents’ reported needs 
Resources and examples 
Coping strategies 
 
Taking advantage of class 
time to apply 

 Visitors from colleges Meeting recruiters 
personally 

Access to Social 
Support for Guidance 

Contacting colleges Likelihood to contact 
colleges 

 
Gaining knowledge of resources Knowledge of resources 

 
Importance of networks Current social networks 

  
Parents' go to Sources of college 

knowledge 

   College Admissions Requirements 

This theme included parent responses related to cheaper alternatives for 

students to prepare for SAT/ACT (standardized college entrance exams), college and/or 

scholarship essays, Grade Point Averages, college enrollment requirements, managing 

time to study for the SAT, motivating students to apply, and volunteering and 

internship opportunities.  

Knowledge about requirements. The parent narratives showed that parents 

acquire more information than they are given credit for. Many first generation college 

students’ parents devote a lot of time researching about the steps that their children 

need to take to be prepared to attend college (Durand, 2011). Twenty-one parents 

(75%) listed the different requirements that their child would need to submit college 



SUPPORTING PARENTS AS COLLEGE ADVISORS: A QUALITATIVE STUDY OF FIRST  
GENERATION COLLEGE STUDENTS’ PARENTS 

	

67	

applications and mentioned that they felt comfortable describing these components 

with great detail to their child. Frances, a mother of a 10th grader, added that she is 

aware that “…colleges are now looking for students that can get the work done with 

great character both inside and outside of the classroom”.  Leticia, a mother of a 9th 

grade student added that colleges “…want to recruit students that can be leaders and 

have spent time being highly involved in high school.”  

Grade Point Average. Parents confirmed the importance of the college-going 

culture and their familiarity with college expectations throughout the focus group and 

the individual responses. Parents were confident when speaking of the significance of 

students’ grade point averages, character, volunteerism, and school involvement. Lily, 

a head of household raising two daughters including a 10th grader, stated that: 

I can guide her in regards to making sure she keeps her grades up and stays 
involved, but I am barely becoming familiar with the online college applications. 
I know that it is important that she stands out in her applications as schools 
have told her. If she keeps a high GPA and has a good resume showing how she 
spent her time participating in high school activities, she has a better chance 
and can apply for more scholarships. 
 
Parents disclosed their fear of not knowing exactly what they should be 

encouraging their child to do as well as emphasized the fact that grades are more 

important in high school than in middle school since their Grade Point Average (GPA) 

is of top priority for most colleges. Riah, the sister and guardian of her two high school 

brothers, stated that:   

[Her] biggest frustration is getting [her] brothers to take their high school classes 
more seriously and realize that their GPA will now follow them until they finish 
college. I don’t think they see how they need high GPAs to apply for 
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scholarships. I tell them that if they get low grades, it will lower their GPA. I 
know they want to go to college, but they seem like they have the money in the 
back to payor their college education already. 
 
Managing time to study for the SAT. In regards to preparing for SAT/ACT 

college entrance exams, 6 parents (14%) revealed that SAT/ACT and college entrance 

exam preparation was among their greatest needs. These same six parents (14%) 

suggested that a way to motivate students to study after school as a group would be to 

encourage teachers to make it part of extra credit or a grading requirement. Parents 

stated that requiring exam preparation would help students regardless. Danisela, the 

mother of a daughter who will be attending community college and an 11th grade son 

who will be taking dual high school and community college enrollment classes 

disclosed that: 

My son is having trouble finding motivation to study for his college entrance 
exams. I wonder if it can be promoted more or if there can be additional 
incentives that will help him recruit a group of students that can study with him. 
It is easier and more fun to study with others and I know the school told us about 
the benefits of studying in a group. My son has let a lot of time pass already and 
has not made it a point to study. 

 
Karina, a mother of a 10th grade female student revealed that: 

My daughter is having trouble managing her time and setting time to study for 
the SAT. Maybe they [students] can study together after school. I think they have 
the same schedule.  I think this is something that we can also identify as a need. 
It would be great to find a person that can help students study for the exam at no 
cost or for a very small fee. I know that the SAT test prep classes can be very 
expensive, but maybe we can find a cheaper route. 
 
Cheaper alternatives for SAT/ACT preparation. In discussing college 

eligibility requirements, 10 parents (36%) confirmed their concern regarding SAT 
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preparation options available to lower income families. Ariana, a single mother of a 10th 

grade student asked if “…there [were] any alternative resources to help students 

improve their SAT test skills and scores that do not cost more than $200.00?” During 

the parent focus groups, 4 parents (14%) disclosed their distress that they could not 

provide the necessary tools for their child as all of the SAT/ACT prep courses that they 

had learned about required a minimum fee of $250.00. Mia, a single-mother of a 10th 

grader specified that “[t]here is a tremendous need for SAT prep classes that are 

affordable to any parent especially single parents that cannot rely on two incomes.”  

College and/or scholarship essays. Aside from encouraging students to keep a 

high grade point average and aim for a high SAT/ACT score, college and scholarship 

application essays were a common theme cited as a high need. Fifteen parents (54%) 

disclosed the tendency for their child to be discouraged with applying for scholarships 

due to the essay requirement. “My child hates having to write the essays. Getting my 

daughter to complete a scholarship essay is like asking her to clean my entire 

backyard”, stated Camila, a mother of a 12th grader. The lack of student confidence, 

follow-through, and motivation to complete college and scholarship essays was listed 

as a common worry among the parents. Parents shared that they feel they need to learn 

how to help their child write effective college and/or scholarship essays to make the 

process smoother for their child. Five parents (18%) also suggested that the college 

essays become part of the English curriculum and be counted as a grade to ensure that 
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they get done ahead of time, adding that it is the most intimidating and challenging 

task of the college application process for students to complete.  

Motivating students to apply. All parents discussed feeling that their child is 

not taking advantage of the opportunities. Parents mentioned that it is very difficult to 

see that their children are not even willing to apply for certain scholarships if they 

think they do not have a chance at getting the scholarship. Elizabeth, a parent of a 9th 

grader, asked: 

Are schools allowed to make scholarship applications part of students’ grades so 
that they apply anyway? It won’t hurt them to apply even if they don’t get it and 
they can use the same information for other scholarships, right? I have known 
some teachers in other states that do this in their classes. 

 
Parents brought up the challenge of motivating their child to apply to several 

colleges and as many scholarships as possible. Parents asked if there was a rule of 

thumb for application numbers and if students are also being encouraged to apply 

during class time, especially during their senior seminar course 

 Luz, a bilingual mother of an 11th grader, shared that her greatest need was: 

Learning how to encourage my child to apply to as many places as possible as he 
never knows who is going to give him a better opportunity. I tell him that the 
only way to know is to apply and he says that that is not efficient. My son has a 
lot of time and I wish he would complete more college and scholarship 
applications. I wish I had applied for scholarships. No one ever told me to, so I 
never did.  
 
Eight parents (38%) commented on the fact that there are so many college and 

funding opportunities and it frustrates them that their child is not taking advantage of 

what is available. Jesus, a father of four with two daughters in high school, stated: 
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My goal is to make sure that my kids don’t make the same mistakes that I made 
and go to college. Sometimes I feel that my daughters forget about the deadlines 
which is why I also think it is just as important to remind parents of deadlines so 
we can help push our kids to apply and not miss any opportunities because they 
forget or because they feel too tired. We don’t have the luxury of not applying 
[for scholarships]. It is free money. 

 
Volunteering and internship opportunities. The fact that some parents did 

not attend college does not signify that they are completely unaware of college 

admissions processes. Parents were familiar with the notion of being a well-rounded 

student who could describe their strengths both in person and on paper. Seventeen of 

the 28 parents (61%) mentioned that their child’s high school involved and exposed 

students to many service learning options. Parents declared that they felt comfortable 

helping their child find a place to volunteer or intern. Leticia, a mother of two, 

including a 9th grader, confirmed that she is very comfortable with helping her child 

approach businesses and organizations, said:  

My daughter and I now know exactly how to approach community organizations 
to offer our volunteer services. We also know that we can ask an organization 
about potential internships based on the skills my daughter wants to learn. 
There are so many resources. We just have to be very nosey. I appreciate that her 
teachers always offer support and encourage her to accomplish her goals. 

 

Navigating the College Admissions Process 

This theme included: responses related to online applications (e.g. scholarship 

applications and college applications), career exploration assistance, analyzing college 

costs, the availability of constant text reminders, choosing a college that best fits the 

student, the need for additional resources for undocumented students, a guide that 

includes the recommended college navigation steps, additional advising on evenings 
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and weekends, a list of common resources, stress management techniques, college 

entrance exams, time management techniques, and scheduling college visitors at the 

high schools.  

Assistance with career exploration/career decisions/goals. Indecisiveness 

regarding career selection was a difficulty shared by four parents (14%). Leyla, a mother 

of an 11th grade male student mentioned how:  

Offering advice to a child that cannot decide what he would like to do when he 
graduates high school can be scary. He has taken several career interest surveys 
at home and at school and I have sat with him to try to narrow down his 
interests. It is very difficult when it comes to helping him decide on a college 
major and helping to motivate him to look for scholarships. He knows he loves 
swimming and likes to be outdoors. Every time we start looking it is just too 
much and he is not very excited about having to write the essays. I feel like he 
thinks he has more time than he does. I am afraid that he is going to run out of 
time. 
 
Three parents (11%) also talked about how difficult it is to help their rising 11th 

graders who still don’t know exactly what they want to do when they graduate from 

high school. During individual interviews, parents discussed that their completion of 

the Padres Promotores Program allowed them to learn about different assessments that 

their child could take to find out more information related to their child’s interests and 

strengths. As Perna (2006) discussed, the amount of social capital accessible to 

students impacts students’ future goals, as there are fewer examples, connections and 

conversations with people of different careers with less social capital. Thus, it is 

fundamental for all educators to increase the amount of exposure students have during 
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their high school years to professionals in different career sectors. Leyla, a parent of 

two high school students, reminded parents that: 

ECAP1 is a good tool, even though it has a lot and you can get very overwhelmed 
in looking for a college, a major, or scholarships. There is just a lot. It is nice to 
see all of the options, but it can be challenging when you have a son like mine 
that likes a variety of things and does not want to be in college for too many 
years. My son also is not motivated to write the scholarships essays to apply for 
scholarships. My son is already going into the 11th grade and is not clear on what 
he wants to do yet. Here I am trying to motivate him to write his scholarship 
essays ahead of time, and he does not even know what he wants to major in. 
 

Only half of the 28 parents (50%) were aware of the Education and Career Action 

Tool that is free for students and parents to use before and during the college 

admissions process, up to two years after graduating high school. Two parents who 

have used ECAP stated that the ECAP tool is more helpful for students who want to 

apply to out of state colleges versus in state. The same two parents confirmed that it is 

easier to use the university websites instead of the ECAP tool if they are staying in 

Arizona, explaining that the ECAP tool is not as easy to use as the Arizona college 

websites. Parents described that the ECAP tool is designed to compare the college 

information and is beneficial when comparing out of state colleges to each other. 

Parents claimed that there were parent workshops dedicated to training parents on the 

features of ECAP. 

																																																								
1	ECAP-	Education	and	Career	Action	Plan	is	an	online	career	planning	tool	available	free	of	
cost	to	all	students	in	the	state	of	Arizona.	This	tool	includes	requirements	that	each	
student	must	complete	by	the	month	of	March	of	each	academic	year.	The	tool	provides	
students	with	personal	career	exploration	assessments,	information	about	different	
colleges	and	universities	and	over	thousands	of	scholarships	that	are	available.	
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One important detail is that 25 of the 28 parents (89%) in the study knew their 

child’s exact future educational goals. All three parents (11%) without an exact 

response stated that their child was currently trying to narrow down their choice and 

decide on one or two careers to pursue. Future career goals included: teaching, medical 

school, nursing, a military career, art therapy, psychology, counseling, finance, 

business, volunteer supervision, and engineering. Parents also shared their child’s 

strengths related to possible careers that best fit their interests. Patricia, mother of a 

10th grade student, mentioned that her daughter would do well “…somewhere where 

she is in charge of volunteers or able to perform service and help others.” She also 

enjoys elementary school teaching. Parents were both proud to be able to respond to 

this question and also fully aware that their child had changed their preferred career a 

couple of times and may still change it. Parents also mentioned that there are just too 

many career choices nowadays. 

Online Applications. Resources and assistance for students who do not have 

access to Internet or for students with parents who do not know how to use a computer 

was also mentioned as a needed resource. Six of the 28 parents (21%) mentioned that 

they do not have Internet at home.  These six parents stated that they were grateful 

that students were allowed to use the computers at school during career exploration 

lessons, during lunch, and after school to complete any tasks related to college 

planning including the creation of their resumes, completing career exploration 

assessments, and keeping logs of their community service projects. Maritza, mother of 
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a 12th grader, and Yanet and Valentina, both mothers of 11th graders, shared that they 

did not know how to use a computer and were not able to help their child with 

navigating the college and scholarship applications. All three mothers, however, 

expected their children to attend college and knew that they can contact the school if 

their child needs help with filling out any applications. Maritza, a mother of three, 

including two children who were not attending high school yet, said: 

I may not be able to help him with completing his applications, but I know who 
to tell him to go to when he needs help since I don't know how to use the 
computer. I really appreciate everything that the school does for my son. I feel 
that he has a lot of aunts and uncles at school that also take care of him. 
(Response was translated from Spanish to English). 
 
Helping their child fill out college application materials including: admission, 

scholarship, and internship forms online can be quite overwhelming based on parents’ 

responses. The 3 parents (11%) who had stated that they do not know how to use a 

computer shared that they feel like they can’t help a lot as everything is online. These 

same parents stated that they wish they had gone to a computer class before their child 

started high school so that they could be more helpful to their child with the online 

college applications. Maritza, mother of an 11th grader: 

I worry that everything is online and I don’t even know how to send an email. I 
feel like I am not a lot of help when it comes to helping my child when they can’t 
do something. I hate to see my son frustrated. 
 
Leticia, a mother of a 9th grade female student, acknowledged the stressors for 

some that come from having to complete everything online adding that she hopes to be 

able to help her daughter with the online applications: 
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I am at least comfortable and familiar with using the Internet. I do feel bad for 
parents that don’t know how to use a computer or the Internet since nothing is 
by paper anymore.  
 
Scholarships were also part of this conversation as parents stated that 

scholarship applications are what they know they need the most help with. Parents 

mentioned that they feel that it would be very helpful to fill out a couple of scholarship 

applications alongside staff so that they can ask direct questions. Parents expressed 

that this would help as staff could walk parents and students through the process as 

they are filling out applications. Frances stated that: 

It is better when we are able to do what they are talking about at the same time. 
Every time I take notes and then go try to do it at home, we end up getting stuck 
and more frustrated than ever. The worst part is that when we are doing it at 
home, there is no one to call. By the time the next day comes, we forget what we 
even wanted to ask. It is almost like a black hole. 

 
College costs. Financial status and stability were brought up in 20 of the 28 

individual interviews (71%) as being one of the most difficult conversations to have 

with their child. As a researcher, it is useful to mention how emotions experienced from 

both the participants and myself allowed for further understanding as most parents 

disclosed their concerns and desire to have been more prepared to provide additional 

financial support for their child during their college years. The topics discussed were all 

topics that motivated me to conduct this research but were also topics that I could 

relate to as a first-generation college student myself. Parents in this study identified 

chronic and terminal illnesses, trauma, unemployment, lack of daycare, low-wage jobs, 

loss of loved ones, adoption of grandchildren, immigration statuses, lacking the ability 
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to speak English, homelessness due to conflicts and/or violence at home, loss of heads 

of household due to divorce/separation/deportation, substance use, mental illness, or 

incarceration as reasons for lack of financial preparedness. 

It was both difficult and an honor when twenty parents (71%) of the parents 

shared the situations that prevented them from having funds readily available to fund 

their child’s college education. Parents still did not see lack of funds as a major 

deterrent and were willing to support their child in any way possible to help them 

complete a college degree. This is a very different from students whose parents are 

aware of resources available to help parents save for their child’s college education 

(Auerbach, 2007).  

Scholarship resource needs. During the Day 1 focus group, most participants 

expressed that information related to scholarships was one of their greatest needs. 

Twenty parents (71%) shared that it is overwhelming for them to even begin to research 

scholarship websites, and mentioned that they can understand how students are easily 

discouraged to even research about their school of choice if they know that money is an 

issue.  

Patricia, a Spanish speaking mother in her early 50’s shared that she felt that she 

had a good amount of time to help her daughter conduct research, and it was still very 

challenging:  

There is a lot to learn about all of the steps to apply for scholarships. There are 
things that I noticed are very important to know way before beginning to look at 
the types of scholarships. I feel all 8th grade parents and students should be 
aware of the requirements to apply for scholarships so parents and students 
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know what they have to be doing and why their grades and volunteerism are so 
important. For example, all of the staff here at the school tell the students about 
the importance of being involved in the activities that they like, but I don’t think 
that they really understand how important that is when it comes to applying for 
scholarships. I feel like we have to make a map for students and parents to see 
how everything is connected. It is like one big puzzle, if you are missing one 
piece, it is not going to be complete. The response was translated from Spanish 
to English. 
 
Patricia also stated that she now feels that she needs to help other parents and is 

currently passing on all of the information that she learns as she has found out that 

scholarships are a big topic and there are too many details. A total of 23 parents out of 

the 28 parent participants (82%) mentioned that they felt that any and all components 

related to scholarships was their greatest priority. Most parents are in need of 

assistance with identifying scholarships that match their child’s profile.    

Camila, a bilingual mother of 3 who is currently helping her oldest daughter 

through the college admissions process, confirmed that it is useful to provide clear 

information for parents that are new to this process: 

I need to learn about how to know when to do what and all of the information 
about scholarships. I feel that in order to make sure that my daughter is taking 
advantage of the scholarships that can help her pay for her college degree, I need 
to know a little bit more. I feel like it is the blind leading the blind. We are not 
going to get anywhere at this rate. Camila started laughing. 
 
Parents who attended the focus groups and parents who were asked the focus 

group questions by phone agreed that there is a need for a condensed and easy-to-

follow scholarship guide. Parents stated that a how-to manual with a list of the best 

scholarship websites that including simple steps to follow would help them help their 

child apply for scholarships. There was also consensus among the 16 parents (57%) that 
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participated during both days of the parent focus group discussions that that it would 

be useful for parents to help school staff create the proposed scholarship application 

guide. This idea was proposed as parents discussed that they wanted to verify that it 

was easy for parents to follow as they helped their child fill out scholarship 

applications.  

Lisa, a mother who was helping her youngest, 11th grade child, with this process 

asked to:  

Please keep in mind that some parents have never done this or may have done 
this many years ago where applications were not online. This is why these guides 
have to be easy to follow or else they do not do students or us any good. If I have 
a guide, I can at least help my child start to look at how scholarships work and 
help her gather what she needs.  
 
Eleven parents (39%) shared that one of the challenges with applying for 

scholarships is that it sometimes takes a lot of time to navigate through the scholarship 

websites to find out how to get to the part of the website where the online application 

is found. Parents described how frustrating and challenging it is to dig through all of 

the information in order to find the actual application that must be completed. Parents 

agreed that navigating through the sites and filling out applications was a very time-

consuming, difficult task, especially for someone who had never done it before. After 

talking amongst each other during the focus groups about how each scholarship 

website is different with some easier to navigate than others, parents discussed 

possible solutions to being able to navigate the many different scholarship sites. This is 

why parents brought up the idea of a scholarship guide that would give examples 
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common steps or wording to know how to look for the actual scholarship application in 

a website, as it is not always found on the first page of the website. Isabel, a mother of 

two, commented that: 

Finding applications and filling them out is not always simple. Sometimes you 
even have to create a login and password to be able to apply for a scholarship. 
The few times I have tried to help my child look online at the sites he has been 
given at school or at college fairs seem like you have to do a lot of digging to get 
to the actual application. Maybe if we know what to expect and do, it will be 
easier to help my son apply for scholarships. I feel that a lot of the information 
tells us everything about scholarships [eligibility requirements and documents 
needed] except for all of the places to look and how to find the application or 
write a good essay.  
 
Elaine, a full-time employed English-speaking mother of 3, claimed comfort 

with using online applications and is highly knowledgeable about college/university 

requirements. Elaine has begun to help her second daughter, her first child to attend 

college. During the process Elaine has found that: 

It would be very helpful to have a handy timeline to know each step that 
students should address depending on their grade level. I have seen many 
timelines, but they are either too general or they are not easy to understand. I 
sometimes feel like I need an extra guide just to be able to understand the 
timeline. This timeline could also include the due dates to the common 
scholarships that the school gives to students so we can know what to do when 
we help our child. We can also add the web addresses to the best user-friendly 
scholarship sites. 
 
Twenty-seven of the 28 parents (96%) described the same frustrations that Lea, a 

mother of two, reiterated. Lea revealed that in the process of helping her younger 

daughter who is currently in 11th grade, she noticed that: 

There are many details that we have questions about when we fill out the college 
and scholarship applications. For example, there are different codes and course 
requirements that they ask about and when my daughter asks me, I have no idea 
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how to help her. If we had a cheat sheet that we could use to fill these out with 
the general questions that you know we will have to answer, we could get things 
done faster. We have had to wait to submit applications since we are sometimes 
filling these out after hours when the school is closed. It doesn’t help to call.    
 
Need for resources for undocumented and DACAmented students. The 

inability to apply for financial aid for DACAmented2 (documented as a member of 

Deferred Action for Childhood Arrivals) or undocumented students is another topic 

that parents discussed during the topics related to scholarships. The challenge was the 

limited access to scholarships for students who are not U.S. citizens. Two parents (7%), 

the parent of an 11th grader and parent of a 12th grader, expressed their need for 

learning about how their undocumented daughters could apply for any type of financial 

assistance to attend college. Valentina, a mother of three, disclosed her greatest 

challenges and needs with one DACAmented daughter and one undocumented 

daughter. Valentina helped put things into perspective as she described that:  

Neither my husband nor I have stable employment. It is very frustrating and 
depressing to know that my second oldest will soon graduate and not be able to 
apply for any assistance. There are also very few scholarships available for 
undocumented students, which I understand. There are many students that want 
to go to school and not a lot of resources. My oldest daughter is trying to help 
her, but I am not getting my hopes up (Response was translated from Spanish to 
English).  
 
Parents shared the different types of resources for undocumented and 

DACAmented students, including Scholarships AZ, which is listed on the scholarship 

																																																								
2 DACAmented refers to undocumented immigrants that are granted the right to stay in 
the U.S. for 2 years at a time while living in the U.S after entering the country before 
the age of 16 (Walters, 2017). 
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list provided by their child’s school. Parents discussed that there is a need for 

information that provides specific steps for undocumented students who want to go to 

college, including current policies in place that require undocumented students to pay 

out-of-state tuition at some colleges and universities (Nuñez & Holthaus, 2017). One 

parent said that they would mention the idea to the school so that the available 

information could be improved. Currently parents and students receive a scholarship 

list with the common scholarships that students can apply for and it includes a list of 

scholarships for undocumented students. However, it is important to note that the 

amount of scholarships is limited and highly competitive.  

Anna, a mother of an undocumented 12th grade student affirmed that: 

It is very difficult to encourage my daughter to not feel bad when other students 
are talking about their future goals. My daughter cannot apply for any financial 
aid like other students and it is very difficult to find scholarships for 
undocumented students because they are very limited. I like how this school is 
encouraging her to find creative ways to save money to pay for college, but it is 
still very hard for us. I feel like I did not do my part and wish I could ask for a 
loan for her. I know she would be able to pay it back because she likes school and 
she really wants to study law. My daughter cries every day because she gets so 
angry that she cannot take advantage of a lot of things because she is not a U.S. 
citizen or a resident. 
 

Valentina, a mother of an undocumented 11th grader, also revealed that: 
 

I feel like I have my hands tied since I see my daughter slowly getting more 
discouraged and depressed because she feels that she cannot do a lot. My 
daughter tells me that she feels like she is crippled. I stress every day trying to 
think of ways that I can help my daughter pay for school. I work a minimum 
wage job and barely have enough money for bills, so I feel very helpless. It makes 
me feel like a bad parent. I pray that things will get better and that she will also 
be able to find a job where she can pay for at least one or two classes at a time, 
but then I worry that she will be deported. I just want to close my eyes and think 
that everything is going to work out even though I am very afraid. 
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The lack of proper documentation to apply for financial assistance in the U.S. 

was is one major worry mentioned by two parents, one of an 11th grader and another of 

a 12th grader. Parents reported that their worry was that their children would give up 

trying to find ways to go to college in the U.S. because they felt like they were never 

going to accomplish their goal.  

Anna, a mother of a 12th grade female student, stated that: 

The last thing I want is for her to just get married and forget about her college 
dreams. I tell her to go to Mexico, but she says that then she is going to be stuck 
not being able to come back and not being able to use her degree here. She also 
tells me that she would feel very lost since she has been here since she was in 
elementary. 
 
Both parents mentioned that they worry that their family or daughter will be 

deported. Valentina, a mother of an undocumented 11th grade female student, revealed 

that: 

I want her to finish college. I feel like I can’t even think because I am always 
thinking of what could happen. I don’t wish this feeling on anyone. My kids 
would never want to go back now, but I do worry that I am doing the wrong thing 
in staying here and risking a lot. 
 
Additional advising on evenings and weekends. Nineteen of the 28 parent 

participants (68%) reminded the researcher of how indispensable it is to make sure high 

school staff are readily accessible when it comes to answering families and students’ 

questions about the college admissions process. The 19 parents confirmed that their 

child was able to contact a staff member by text or email during evenings and/or 

weekends. Six parents (21%) also stated their gratitude for the evening and weekend 
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hours that staff have dedicated to assist students with their applications, including the 

scholarship essays. 

Although parents did mention that students are able to contact some staff after 

hours, 7 parents (25%) suggested the possibility of having a designated point of contact 

who would be available during evenings and weekends in case parents and/or students 

did not understand something on the guide. This is another example that underlines 

the need to assist parents and students with expanding their points of contacts aside 

from their child’s high school staff.  

Constant reminders. Twenty-six parents (93%) confirmed that they were 

grateful for the text reminders sent from their child’s school related to college 

information. Among the common worries expressed included: missing out on 

important information and not knowing about resources and limited opportunities to 

assist their child with financial assistance, internships or programs that their child or 

sibling could participate in. Patricia a mother of a 10th grade female student replied 

that: 

I worry that my daughter is not in a hurry to graduate because that will mean 
having to be in an unknown place with professors and pears that she cannot 
trust. It takes her a long time to trust people. How do I help her? I feel that she is 
barely learning how to be comfortable and happy again and that may change as 
soon as she leaves high school. 
 
Camila, a mother of a 12th grade female student, stated:  
 
I get anxiety just thinking that there is a lot to do and my daughter is not always 
paying attention. I wish I knew exactly what she should be doing in the time 
prior to starting her senior year so she can be prepared.  
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Once again as in prior responses, 8 parents (29%) in the study mentioned the 

request that all parents receive the same information that students receive at school 

related to the college admissions process. Parents point out that they find the 

occasional text reminders about college information useful. The same parents added 

that constant text reminders of the same college information that is shared with the 

students would also be useful in making sure that parents “know about all of the 

resources so we can help encourage him to take advantage of it”, adds Karina, a mother 

of a 10th grader. 

Riah, a sister of an 11th grade male student added that she worries that her 

brother: 

will miss out on perfect opportunities because they don’t always stay on top of 
things. Sometimes I feel that they prioritize on the wrong things. I like that they 
like to play basketball, but they have to be prepared for plan A and B. Sports may 
or may not be their future career. They just don’t know. 
 
The bilingual text reminders with college information and scholarship deadlines 

were mentioned as very helpful by 22 parents (79%). Although they did not receive 

them as often and one parent also asked the possibility of adding two more languages, 

including: Swahili and Kirundi to the translations of the text reminders to inform 

parents of the resources available as they come up. One parent proposed these two 

languages as the parent’s family, including 4 other students enrolled at this high 

school, prefers to communicate in those two languages.  

In terms of parents’ request regarding the ability to receive the college 

information at the same time that their child receives the information an advisor from 
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the high school where this study took place was asked this question and confirmed that 

students usually receive the reminders on the same days that parents receive the text 

reminders about scholarship due dates or college application deadlines, in about 8 out 

of 10 times. The advisor added that there is room for improvement and consistency in 

making sure that both students and parents receive the updates and reminders at the 

same time. 

Parents reported needs and solutions. Twenty-six of the 28 parents (93%) 

stated that having a general “cheat sheet” with how to answer the most common 

application questions would help relieve school staff, as they have to help a lot of 

students, and parents could use this “cheat sheet” to help their child after hours. 

Twenty-two of the 28 parents (79%) disclosed that they are working full-time jobs and 

don’t have the time nor the energy to help their child with their online applications. 

Parents stated that they worry that they cannot dedicate as much time to helping their 

child make such difficult decisions and complete all of the steps required. Twenty-six of 

the 28 parents (93%) advised that a guide would at least help them know what they 

need to be pushing their child to do, even if they cannot sit with their child through 

each step. 

Isabel, mother of an 11th grader also on disability, said: 

I worry that I do not have the health and energy to help him when he is stuck. I 
worry that I will not know how to answer his questions. I know I could be more 
useful if I had all of the information on paper that I could read. This would help 
me be able to give him more advice. I do appreciate that the school is willing to 
give him the documents for me to read and sign as I cannot always get up and 
walk. There are some days when I am in a lot of pain and cannot even move. 
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Andrea, mother of a 9th grader also stated that: 

 
I am always thinking that there is something else that we should or could be 
doing. I almost wish there was an online support group that I could just share my 
thoughts at night when I get home from work. I sometimes feel that I need to 
know more parents that already have kids in college so that I can make sure I am 
not missing anything or that my daughter is not missing on any opportunities 
without us knowing. I want her to participate in anything that will help her in 
the future. 
 
Parents brainstormed possible solutions to their needs and discussed the 

benefits in asking parents to be present during class time when staff is reviewing the 

application process with the students. This was mentioned both by parents who took 

part in the focus group discussion and parents who answered the same questions via 

phone interviews. Nine parents (32%) described that it is highly critical that both 

parents and students receive the same information to ensure that parents can be more 

helpful to their child when completing these applications at home.  

 During the focus group and individual responses, Frances, mom of an only child 

in the 10th grade, replied that:  

Staff would be able to utilize parents’ help to offer assistance to students while 
they are also learning the process themselves and in turn avoid the one hundred 
phone calls from parents as they are lost when they are trying to help their child 
that did not take notes when the teacher was talking. 
 
All 28 parents mentioned this point as a common frustration that pertains to all 

topics related to college information, including scholarships, internships, and 

volunteering opportunities.  
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Sandra, a Spanish-speaking mother of an 11th grader, disclosed that she had not 

finished high school. Sandra felt comfortable sharing that it is helpful to her to be 

reminded of opportunities and assistance available as she encourages and assists her 

child with making sense of the college admissions process now that everything is 

online, and commented that: 

[Her] favorite forms of reminders are the texts and the mail-outs. I wish I 
received more handouts in Spanish. Even though I cannot speak or read a lot of 
English, I can still push my son to complete his applications, meet with advisors, 
and show me that he applied. This is why a manual in other languages other 
than English would help me. I know that there are also parents that don’t speak 
English or Spanish and could also help their child more if they had handouts 
with deadlines in their language. Just because we don’t know the language does 
not mean we cannot push and encourage them to complete the requirements. I 
have always told him that he has to go to college and not end up like me having 
to work in hard labor jobs for very little money. A guide would make it easier for 
me to motivating him to apply for college and to find scholarships. I have no 
idea how to do it, but I can follow a guide if it is easy to follow or then I could 
call the school if there is something that we don’t understand. I also want to 
know if I need to be making sure he is completing something that needs to be 
done by a certain date. 
 
A comprehensive guide and/or weekly list with the most pertinent information 

regarding the college admissions process was a common resource that parents 

consistently shared as a current need. Riah, both a sister and guardian of two high 

school students, also pursuing a bachelor’s degree herself shared how:  

A how to plan for college including reminders, scholarship information with 
websites and due dates, college application essays, scholarship essays, and a 
breakdown of in-state versus out-of-state college costs would be helpful to have 
as I guide my brothers through the college admissions process. 
 
Parents mentioned that the guide would serve as a constant reminder with 

important dates so that parents can help students stay on track. This guide would help 
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make sure that parents don’t miss important information without knowing it. A total of 

23 parents (82%) stated that they would benefit greatly from a college admissions 

guide. Mayte, a bilingual mother of a 9th grader, shared that: 

A guide that we can read and ongoing monthly meetings set up as a drop-in hour 
would be helpful so that if parents and/or students have specific college 
admissions questions both parents and students always know that that is a time 
when we can drop in for help. Constant reminders with monthly newsletters and 
college information are also helpful. I am the type of person that needs to have 
things on my fridge so that I don’t forget. 

 
Even though parents reported that it was useful to attend parent college 

knowledge workshops, they also discussed that having something to refer to that lists 

the steps for them in a simple format is very helpful. Parents stated that an actual guide 

helps the parents that get out of work late.  

Four parents (14%) contacted by phone to complete the focus group questions 

also mentioned that it is difficult to attend college knowledge workshops even though 

they wish they could due to having two different jobs or working evening and weekend 

shifts.   

Leyla, a parent of two high school students, added that: 
 
Monthly updates and lists of scholarships/resources with due dates would also 
be beneficial. It would also help if the school would send us a lot of reminders 
through texts, handouts, workshops, telling us about all of the resources you tell 
the students, step-by step guides. Parents could also use a list of resources, like a 
guide on how to use the ECAP site that student’s use. 

 
Camila, a mother of a 12th grader, mentioned that: 

It would be much easier for me to have kind of like a “helping your kids go to 
college for dummies version”. After a long day at work I feel like I have very little 
energy left to help my daughter learn what is a good website from one that only 
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confuses both of us more. This guide can include: the different types of colleges, 
the types of loans, scholarships, grants, what to say on the applications, the best 
websites to go to, and even a checklist so we stay on track and don’t miss 
anything important. 

 
Parents were very receptive to the idea of a guide or a manual that they could 

also share with anyone that was not able to attend the college knowledge workshops. 

Parents decided that the guide could be the job of the parent advisory to make sure that 

the guide is updated every year. Patricia, a mother of a 10th grader also added that: 

Meetings like these 1 time per month helps a lot, but I know that my work 
schedule changes every two weeks so a guide is very helpful. The other good 
thing about a guide is that we can either have it available in other languages or 
we can just use a translator on our phones or even ask our sons or daughters. 
With a guide, it is easier to guide our own kids and make sure they are doing 
what is recommended. The guides also make it easier for relatives, neighbors, 
friends, and co-workers to be able to help when we have a question.  

 
Parents stated that the guides would help make sure both parents and students 

stay on track and don’t miss any important tasks. Parents discussed how the guide 

would serve as a good reminder that they can work on college application tasks a few 

minutes each day stating that if they had questions, they could ask at the monthly 

meetings or call the school.  

Health and wellness resources needed. The main objective was to capture a 

complete representation of the many nuances and patterns common across families of 

first-generation college students. While there were many similarities in needs, each 

parent experiences different obstacles as they are also helping their child manage the 

college admissions process. Patricia, a mother of a 10th grader, shared that her biggest 

challenge was helping her daughter work through dealing with a previous traumatic 
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incident that was preventing her child from planning her future. Patricia (crying and 

gasping to catch her breath) shared that she felt uncomfortable with the thought of her 

daughter being on another campus. Patricia feared that the new campus was not going 

to understand the type of trauma that her daughter was living with, responding: 

How am I supposed to help my daughter think of how to go to college and have 
to explain that she needs more time or cannot focus on any given day because 
she is battling with something bigger than a homework assignment? My 
daughter has always wanted to go to college to be a nurse and help others, but 
right now she can barely find ways to help herself on some days. I feel that I first 
have to find the college that has the patience and can let my daughter know that 
they will support her on her great and bad days. I know that right now it is 
difficult for her to have conversations about her future because it means being 
somewhere else and she feels safe here.  
 
Stress and time management techniques. Six parents (14%) mentioned stress 

management techniques among their list of greatest needs. Lisa, also a parent of a 10th 

grader added that she finds it challenging as she realizes that her daughter will have to:  

Organiz[e] her time and learn how to prioritize. I don't think she realizes how 
fast time flies. This is something she will need the most assistance with, as she 
never knows what tomorrow will bring. Colleges will not be as flexible as high 
school is. She can feel great one hour and then get a horrible migraine that won't 
even allow her to walk. It is difficult to plan ahead. 
 
Three parents (11%) worried about whether or not their child will be able to cope 

with the stress that comes with being in college. Parents felt that they could use more 

tools to help their child cope with stress. Karina, a mother of a 10th grader, shared that: 

Stress was one thing that stopped me from completing some of my education 
goals in the past and I feel that I need to find ways to help her now so that the 
same does not happen to her. My Daughter has big dreams and she is fully 
capable, but the stress can stop her and I want to do everything I can to prevent 
that. I feel that it is important for her to have a lot of conversations with other 
college students so they can tell her how they cope with stress and that some 
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stress is normal. I just don’t want her to feel that she cannot get where she 
wants. 
 
Stress management and coping skills were mentioned again as Leticia, a mother 

of a 9th grade female, worried that her daughter: 

is too hard on herself and is going to make herself sick because of how much she 
wants to succeed. I am very proud of who she has become but I want her to be 
healthy too. I want her to be able to be a normal teen at the same time. I worry 
that she is not taking good care of herself missing out on a lot of sleep because 
she wants to be the best at everything and never wants to do a half fast job. 
 
Establishing relationships with college advisors. Students are not the only 

ones stressed during the college admissions process. Seven parents (25%) also 

expressed a lot of concerns, mixed emotions, and frustrations as they are sometimes 

the main advisors for their child (Auerbach, 2006). Their child’s safety, trust, and 

comfort while at their college campus were among the main worries that parents 

expressed during their individual interviews. Parents shared that high school staff can 

help with providing a smoother transition by scheduling constant visits to the local 

college campuses so that both parents and students could become familiar with the 

college-going culture and could plan ahead in terms of meeting their needs. Parents 

revealed that visits to the campuses and having more college staff visit the high schools 

could help students get rid of the feeling that they don’t belong when they are on a 

college campus. Parents mentioned that they feel that fear and intimidation cause 

some students to not want to talk about their future college plans. Camila, parent of a 

12th grader, shared that: 
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Getting to know more people from the campus can also help motivate students 
that feel so intimidated by the entire scholarship process. Perhaps the college 
staff and even other college students can help them organize their time. Other 
college students and staff can also talk to them about things they wish they had 
done back when they were in high school and help them prioritize. I don't think 
she realizes how fast time flies. I can’t get her to understand that it is important 
to explore the different options and to apply for all scholarships even if she 
thinks she won't get them. 
 

Access to Social Support for Guidance 

Social capital responses related to the importance of social networks, gaining 

knowledge of available resources, contacting colleges, and parents’ go-to for college 

admissions questions and advice. As described in Table 1, a total of 27 of the 28 parent 

participants have not obtained a bachelor’s degree, signifying that 27 of the 28 (96%) 

parent participants are first generation college students’ parents. The parent who did 

complete a college degree did not complete her degree in the U.S., which also impacts 

the parent’s level of social capital, as their knowledge is not all relevant to the 

expectations and requirements of college students in the U.S. 

Contacting colleges. When the researcher asked parents if they had contacted 

anyone at a college or university, parents specified that they would if they needed to, 

but preferred to contact the people they knew. Riah, a sister of an 11th grade male 

student, commented: 

I would probably first look online to see if I can find the answer if my brother’s 
school did not have the answer. I feel that every time I try to contact the 
university, I get transferred too many times by the time I get my answer. 
 
The researcher also wanted to learn more about the level of comfort, the 

willingness to contact college campuses, and their experiences in contacting college 
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admissions offices. When asked how comfortable parents were with calling the college 

admissions offices when they had a question regarding the college admissions process 

most parents stated that they felt comfortable doing so, but felt that they had an easier 

time contacting their child’s high school. Parents also shared that they preferred to 

contact the high school since they already knew the staff and felt more comfortable. 

Angelica, mother of an 11th grader, added feeling that: 

would be calling a person we have never met. I hate calling people and feeling 
like I am bothering them. I also feel like they are not used to receiving calls from 
high school students’ parents and staff at this school already know who we are. I 
find it easier to talk to them in person when they have college fairs or when they 
come to visit here. 

 
Andres, brother and guardian of a 10th grader, commented that if they had a directory of 
people that the school recommended they call: 
  

I would feel more comfortable since I would know who to ask for and tell them 
that the school recommended them. It does help to have those same people 
come to visit the high school so that they get to know us too. This would also 
help the students know who to look for when they enrolled at the college so they 
don’t feel so lost. 

 
Luz mentioned that: 
 

We can call but sometimes we get transferred from one person to another or to 
voicemail. A good number to call would help. I have called to ask about an event 
before and I ended up asking 4 different persons and then got transferred to 
voicemail. I ended up asking my daughter to look it up online. I never called 
them back. 
 
Even though parents disclosed that they would rather continue to contact the 

high school even after the student left the high school and went off to college because 

of familiarity, two parents (7%) also revealed that they had not thought about using 

college admissions advisors as another resource. Parents did share that inviting the 
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same contact person to campus at least once per month would help parents and 

students get to know the staff better so they would not feel so awkward calling a college 

campus. 

Gaining knowledge of resources. There were discussions about the availability 

of resources for students, including the opportunities that are made available and the 

benefits that they pose for students’ future success.  

Elizabeth, a mother of two students at different high schools, shared that she 

feels more confident with the resources that she learned about during the Padres 

Promotores Program and also stated that she has access to other college students’ 

parents, a useful social capital. Karina, a mother of a 10th grader, revealed that: 

[She] grew up in Tucson and know so many people from being here for so long, 
but I feel that every day I meet more people. The amounts of resources that we 
have and continue learning about are excellent. All of the resources are 
preparing them for all of the successes and obstacles that they will see later in 
life. Each resource provides something different for both parents and students 
and offer great learning opportunities. I used to fee like I knew about several 
programs, but now I feel that every day I learn about another resource that my 
daughter needs to learn about.   
 
All 18 parents that completed the 7-session Padres Promotores Program 

mentioned that they now understand the importance of knowing about the different 

resources that can help students with their future goals. Parents discussed the value of 

how it does “take a village” to raise a child. Twelve parents (43%) discussed how college 

applications involve resources within and outside of schools. Parents included other 

friends who have had a child go through the college admissions process, people from 
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their church, or websites they learned about at local college fairs as additional 

resources that also provide them with support with the college admissions process. 

Importance of networks. This study highlights the need for parents to further 

develop their social networks. To put this into larger perspective, social capital differs 

between parents who have never attended college versus a parent who has completed a 

bachelor’s degree or higher. Twenty-five parents (89%) mentioned that their child’s 

high school provided constant lists of resources and opportunities to increase their 

social networks. Twenty parents (71%) shared that their child’s high school constantly 

tells them that improving their relationships with other businesses and organizations 

will also help them expand their access to other opportunities. A common worry 

reported by 15 of the 28 parents (54%) interviewed was creating strong relationships 

with people outside of their own families, including college recruiters and business 

owners, and having access to the social networks that would offer them additional 

resources.  

 Parents' go-to. As educators continue to improve school and parent 

relationships, it is beneficial for school staff to be more accessible and resourceful to 

parents during the challenging college admissions process. Parents discussed the 

availability and approachability of staff even when parents have questions not related 

to the high school. Sixteen of the 28 parents (57%) mentioned that their primary 

resource for college knowledge was their child’s high school staff. Parents added that 

they feel comfortable asking staff at their child’s high school for help or advice 
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regarding the college admissions process. Leyla, a mother of an 11th grader, replied 

that: 

[She] knows how to ask questions, I feel very comfortable asking any of the 
staff/teachers here at school and I also know other parents that have gone 
through this process with their children. I am also good at researching topics 
online. I also go to the library and ask. I also know that volunteering and having 
high grades matters a lot. Colleges like students that are responsible and are 
involved. 
 
Parents also mentioned telling their child to keep asking a lot of questions. Luz, 

mother of an 11th grade male student, added that: 

I need a lot of help from the school because he does not always want to listen to 
my advice and he gets mad when I tell him that he is running out of time. I also 
work a lot. I can help and we also ask you guys when we have other questions. 
Constant information from you guys always helps too. 
 
Maritza, mother of a 12th grade male student shared that she is “grateful that [I] 

can ask anyone at [the high school] since [I don’t] know the language and [don’t] 

know how to use a computer. I just keep encouraging him to ask questions.” Sixteen 

of the 28 parents (57%) discussed the gratitude that they had for the staff at their 

child’s high school, as they knew that staff dedicated a lot of time to assist students 

with filling out college and scholarship applications.  

It is in everyone’s best interest to know who parents’ points of contacts are when 

they have a question regarding the college admissions process. Even though all 28 

parents listed their child’s school staff (teachers and advisors) as a point of contact 

when it came to questions regarding the college admissions process, it is also necessary 

to identify parents’ other points of contact. Parents’ responses to the resources utilized 
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by parents to learn more or inquire about college information included: churches, other 

parents, tribal benefits, siblings, friends, and college websites.    

For support in the college process, seven parents (25%) stated that they asked 

friends with children who have attended or are attending college, 17 parents (61%) 

utilized the Internet sites provided by their child’s school, 6 parents (21%) relied on 

older siblings or other relatives, 3 parents (11%) relied on local librarians, 3 parents 

(11%) received information from co-workers, and 4 parents (14%) asked people that 

attend their church. Most of the parents reported utilizing the Internet sites provided 

to them by their child’s school. 

Twenty-six parents (93%) responded that, aside from them, counselors and 

teachers, were the main providers of college information as everyone at their child’s 

high school has experienced the college-going process. Seven parents (25%) felt less 

comfortable with being their child’s first go-to in the college admissions process. Most 

parents claimed that they were willing and able to learn the process with the exception 

of one parent who said that her health combined with her husband’s demanding work 

schedule and his discomfort with using the computer made it very difficult to help her 

child.  Friends, other family members, and mentors were also a common response for 

16 parents (57%) in terms of the people who could offer assistance to their child with 

the college admissions process. 

In summary, results demonstrate that parents are eager to learn about how to 

navigate online college applications and scholarship essays. For parents who are not 
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comfortable using the online systems, their main goal is to make sure they know who to 

refer their child to for proper guidance. Parents recognize the social capital of many 

individuals from within and outside of their child’s school to help students with the 

college admissions process. They proposed several ideas to improve college knowledge 

among first generation college students’ parents in order to equip parents with the 

needed tools. Parents emphasized the need for a complete guide that includes a 

timeline with necessary deadlines and tips. Monthly walk-in support groups were 

identified as an additional need to assist them in the college admissions process. 

Parents described how it is beneficial to include parents during student trainings 

pertaining to college information so that parents can best assist their child. Parents 

also stated that if parents are present during the campus talks about college, they could 

also serve as additional advisors to students. 
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CHAPTER 5 

DISCUSSION 

Discussion of Findings in Relation to Research Questions 

The purpose of this study was to identify the factors that parents who have not 

attended college need to offer support and advice to their child during the college 

admissions process. These factors will assist in the development of the most effective 

strategies for high school advisors to best support first-generation college student’s 

parents. This study is guided by three main research questions including: 

1. What do first generation college students’ parents feel they need to provide 

ongoing support to their child through the college admission process? 

2. Who do first generation college students’ parents go to when they have 

questions regarding the college admission process? 

3. What do first generation college students’ parents report as the most difficult 

task in helping their child with the college admission process? 

A previous study using confirmatory factor analysis determined that the Padres 

Promotores Program increases parent college knowledge (Valencia, 2018).  The current 

qualitative study details the needs for parent information and resources in the college 

application process. 
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From these interviews3 we learned that it is essential that parents/guardians, 

school advisors, school staff, and community members are aware of parents’ 

perspectives and needs as they help educators best equip parents, students, and schools 

for applying to college. This makes the college admissions process much easier and 

successful for all involved.  

Individual interviews and focus group discussions also show that parents who 

complete the Padres Promotores Program can identify the required factors beyond 

obtaining high grades that make their child more competitive for college.  The findings 

provide evidence that students are still relying on their parents, teachers, and 

counselors for college application information.  This emphasizes how important it is to 

improve parents’ involvement with students’ college planning processes and college 

decisions. The participant responses shed light on the influence that the Padres 

Promotores Program has on parents, including increasing parents’ comfort in 

contacting staff and asking questions about college at their child’s school and college 

institutions.  

Social Capital. Social capital was identified several ways throughout 

participants’ responses. Five parents (18%) mentioned that it would be beneficial for 

their child to stay in their hometown to make use of present relationships and prevent 

																																																								
3	The	individual	interviews	and	focus	group	discussions	include	quotations	from	the	
participants’	interview	transcripts.	The	researcher	did	not	include	placeholder	words	
including	“like,”	and	“um”.	The	researcher	also	included	the	responses	as	if	they	had	been	
completed	in	one	continuous	segment,	although	the	interview	may	have	had	some	pauses	
such	as	phone	calls	or	quick	restroom,	food,	or	water	breaks.	
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additional debt. Two parents stated that they preferred that their children leave their 

hometown so that they could meet more people and explore further opportunities. 

Throughout this study, social capital was emphasized in terms of recognizing that 

creating strong sustainable relationships with people outside of their own families, 

including college recruiters and business owners and having access to the social 

networks that would offer them additional resources was a common worry reported by 

15 of the 28 parents (54%) interviewed. Two parents (7%) focused on making sure that 

their children establish relationships with individuals and entities that will help 

provide social and economic resources in the future, adding that they listened to high 

school staff advice that “relationships matter”.  

Parents shared that staff at their child’s school including advisors, 

administrative staff, and teachers are their first go-to for questions related to the 

college admissions process, with 15 of the 28 (54%) parents identifying the high school 

staff as their main resource. This detail is critical as educators must be aware that they 

are the primary source for college information among first generation college students’ 

parents. Educators must be readily equipped to offer parents the information needed 

throughout the college admissions process. Although most parent and sibling 

participants stated that they felt comfortable contacting college admissions offices 

regarding college information, parents did express their preference for contacting high 

school staff, as they already knew who to contact. Parents stated that they would feel 

more comfortable contacting college admissions offices if they knew the name of whom 
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to contact or would have the opportunity to meet them at the high school campus 

before contacting them by phone. Parents also stated that it is sometimes challenging 

to get their questions answered as they are usually transferred to someone’s voicemail 

at college admissions offices.  

Implications for Educators and Counselors 

What exactly is causing this huge disparity between aspiring to attend a four-

year college and actually completing the college enrollment process? Current findings 

have emphasized that the interventions that spend more time meeting individually 

with students to discuss their career and educational goals as most successful. 

Additionally, those interventions that include student’s culture and family have a 

stronger and more positive impact (Hernández, 2001; Lockwood & Secada, 1999; 

Quiroz, 1997). The National Center for Education Statistics, (2001b) has provided 

research that recommends a five-step checklist in order to assist high school students 

with college enrollment: “These steps include (a) encouraging students to decide 

enrolling in college (b) ensuring that students are aware of how to prepare academically 

for college enrollment (c) orienting, assisting with preparation, and encouraging 

students to take the SAT or ACT entrance exams, (d) offering support as students 

choose and apply to the colleges of their choice and (e) are accepted and successfully 

enroll in college and apply for financial aid” (NCES, 2001b, xxii). In relation to this 

study, these are all important details to highlight when preparing parents to assist their 

child with the tools necessary to successfully enroll and complete college. 
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Interventions have greater success when they are able to offer a complete system 

of support throughout the entire college exploration, application and enrollment 

process.  The gap between the number of students that aspire with attending and those 

that complete the enrollment process to attend a four-year college is minimized when 

students receive assistance for coping with their own beliefs that college is too difficult 

and that they will not be able to succeed (NCES, 2001b). Importantly, these 

interventions only require that those offering guidance and support spend at least 15-

20 minutes with each individual (NCES, 2001b). Educators and researchers should not 

treat parents as a barrier in their child’s educational goals. It is counterproductive to 

see parents of first-generation college students as deficient. Being a first-generation 

college student’s parent does not signify that these parents do not know about the 

benefits of a college education. First-generation college students’ parents are highly 

capable of learning to successfully guide their child during the college admissions 

process (Durand, 2011; Terenzini et al., 1995). As educators these critical topics deserve 

to be the focus of colleges as they assist high school students with a smooth transition 

from their high school to a college campus with professors and peers from all around 

the world. This supports the idea of expanding families’ social networks by linking 

them to college recruiters and encouraging students to establish relationships with 

future college campus advisors. 

Findings indicate that higher education personnel need to make good points of 

contact visible at local colleges or universities so that parents don’t have to call several 
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people to get an answer. If parents find it too challenging to obtain answers from 

college advisors, they will be discouraged from calling them. This topic is one of the 

goals of the Padres Promotores 7 session program. The objective is to help parents feel 

comfortable contacting any college institution during the college admissions process.  

Limitations of the Study 

As expected, self-reported data from high school students and/or adults, does 

present limitations, as they are not always the most reliable. The parents’ and students’ 

attitudes, moods, experiences, and feelings towards their school or teachers may affect 

their responses on any survey or interview.  The 40-minute parent focus group and the 

15-20 minute individual interviews only provide a snapshot of parents’ thoughts, 

needs, and current experiences. Although parent’s time was respected, this time frame 

does not allow time to talk about their own educational experience in terms support 

networks or more detailed responses regarding information that they would have liked 

to have received from their child’s middle school campus. 

Another limitation included the time frame and duration in which the study was 

implemented. The study would have benefitted parents and students greater if the 

duration of the study had been an entire academic year. Only a few students are 

completing college applications as early as the months of August through October, 

which is when the college knowledge sessions were facilitated and when the focus 

groups and individual interviews were completed. Parents may be able to have more 

input during the second part of the semester, especially the parents of 11th and 10th 
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graders that are applying for college and/or scholarships, making college choice 

decisions, applying for internships, or registering for the SAT/ACT.  

It is also difficult to provide college knowledge information to all grade levels at 

the same time as different grade levels have different tasks that they are needing to 

complete depending on their grade level.  For example, students in 9th thru 11th grade 

will not apply for financial aid until their 12th grade academic school year. Information 

shared by parents could also benefit educators and/or school staff as parents are 

sharing what they need the most to provide their child with the support needed during 

the college admissions process. 

This study included a small, fairly homogenous sample from a unique population 

from one school during one academic semester of attendance. All parent participants 

volunteered to be part of the 7-session program and qualitative study, which is not 

representative of the school nor can be generalized to all first-generation college 

students’ parents. These limitations did not allow for a comparative analysis to be 

conducted. 

Implications for Future Research 

To increase the number of low-income youth who complete high school, enroll 

in a post-secondary institution, and/or obtain a bachelor’s degree, there is a vast need 

for improving parents’ college knowledge of students’ college application process 

(Perna & Titus, 2005). This study did not analyze first generation college students’ 

parents of students who chose not to attend college or have stated that they are not 
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going to attend college. Future studies should focus on the reasons and perceptions of 

parents whose children have chosen not to attend college. Longitudinal studies 

focusing on the challenges and successes experienced by undocumented parents and 

students would also benefit other families, educators, and researchers as other families 

could replicate or utilize the resources or services available. It is not enough to inform 

others of immediate challenges and successes based on a study that had limited 

interactions with parent participants. It is also beneficial to be informed of the process 

that parents and students complete from the time students complete high school and 

apply to college to the time students complete college. This would allow parents of 

future college students to learn what helped previous parents or what parents would 

have done differently. Greater contributions would include data from first-generation 

college students’ parents across the U.S. with diverse adversities and attainments. 

Educators must be aware of the factors and indicator variables that should be 

prioritized for increasing the amount of parent college knowledge of first generation 

college students’ parents.  The good news is factors such as understanding the college 

requirements, navigating the college admissions process, and having access to social 

capital for additional guidance related to college information can be effectively 

addressed in short individual settings with parents and students (Auerbach, 2004, 

Conley, 2005, Jordan et al., 2002, Tierney & Auerbach, 2005).  Interventions do not 

have to be long and there are long-lasting benefits in asking students about their future 

education goals. 



SUPPORTING PARENTS AS COLLEGE ADVISORS: A QUALITATIVE STUDY OF FIRST  
GENERATION COLLEGE STUDENTS’ PARENTS 

	

108	

Strengths of the Study 

Based on parent responses from the semi-structured focus group and individual 

interviews, we know more about the importance of evaluating parents’ needs from the 

perspectives and experiences of first generation college students’ parents. Deslandes 

and Bertrand’s (2005) were able to identify the best methods to improve parent 

involvement, which included the parents’ awareness that their children welcomed their 

presence in the student’s academic decisions. This model has helped this study 

recognize that educators too, can make valuable changes when it comes to the 

inclusion of parents throughout their child’s educational career and decisions 

(Auerbach, 2007).  

López, Scribner, and Mahitivanichcha (2001) shared comments from parents 

related to the level of trust for and comfort provided by school staff in terms of being 

understanding of their entire family’s situations and needs. Educators cannot only 

focus on improving parent college knowledge without being aware of the many other 

priority topics that families are dealing with. López, Scribner, and Mahitivanichcha 

(2001) explained why families were so comfortable with the educators at their child’s 

school. We as educators cannot continue to focus on figuring out why parents do not 

always approach the educational institutions, but rather ask ourselves what stops us 

from approaching the parents and establishing relationships with families outside of 

the educational institution. Educators must recognize the power of being aware and 

sensitive of parents’ personal conditions and needs.  
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The inclusion of parents as respondents was perhaps the greatest strength of 

this study. This qualitative study allows us to learn more about first generation college 

students’ parents’ needs, benefitting parents, educators, and researchers. There are 

very few studies that have included parents as their primary respondents and there has 

not been a study that has focused on recognizing the exact tools identified by first 

generation college students’ parents to improve the needs, challenges, and support 

systems during their child’s college admissions process. 

Summary 

As “research indicates that low-income minoritized students often encounter 

aesthetically unpleasant and ill-equipped learning environments, inadequate 

instructional materials, ineffective teachers, and defiant peer subcultures” (Anyon, 

1997; Orfield, 1998; Sanchez-Jankowski, 1991; Trueba, 1998; Vigil 1988, 1997), 

literature shows that the components needed to help a first-generation college student 

succeed in setting and completing their career and educational goals do not take 

extensive interventions of several encounter hours. This study has allowed for parents 

to share the aspirations that they have for their children as first-generation college 

students, and shows the dedication they put forward to ensure that their children have 

access to the proper resources needed for accurate college information.   

Parents of this study which also included 12 parents (43%) whose highest level of 

education is high school, showed that it is important to them that their children have 

access to the necessary information for successfully applying to college and obtaining 
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funding to finance college, including grants and scholarships. The parents also showed 

the importance of knowing what resources exist to better support their child.  Parents 

disclosed their topics of greater priority including helping their children through the 

complicated process of choosing a college education that best fits their interests, 

applying, and completing a college education with the least amount of debt possible. 

Parents and educators alike can share social capital to make students’ college 

application process effective and smooth. As shared in the findings, parents’ identified 

needs are simple adjustments that educators can make to equip parents with the tools 

needed to support their child during the college application process. The good news is 

that the recommendations provided are effective steps that lead to more equitable 

access of parent college knowledge to support parents as college advisors. 
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APPENDICES 

Appendix A 

Electronic Mail to Faculty and Staff to Solicit Participants 

Protocols 
 
Recruitment 
 
1. Explain study to students during student community meetings. 
2. Send parent invite flyer and study description with students. 
3. Email to parents through regular school constant contact list serve. 
4. Follow up with parent phone calls/reminders.  
5. Include parent invite flyer and study description in monthly school calendar and     
     website. 
 
Parent Pre and Post Surveys 
 
1. Distribute pre survey during the first session of the Padres Promotores Program. 
2. Make sure to remind parents to ask questions at any time regarding the survey. 
3. Allow parents at least 20 minutes to complete the survey. 
4. Make sure that parents have put their names on the surveys and have listed the 

name of their son or daughter at Changemaker High School. 
5. Make sure parents fill out all questions. 
 
Focus Groups 
 
1. Welcome participants, explain purpose and context, explain what a focus group is, 

and make introductions.  Explain that information is confidential and no names will 
be used.  You will either have a note-taker or record the proceedings. 

2. Ask your questions; remember to use probes and follow up questions to explore the 
key concepts more deeply. 

3. Close the focus group – thank participants, give them contact information for 
further follow up if requested, explain how you will analyze and share the data. 
 

Facilitator Role 
 
1. The facilitator should be able to keep the discussion going, deal tactfully with 

difficult or outspoken group members, and make sure all participants are heard 
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2. The facilitator will ask the questions and promote discussion, but will not 
participate in the dialogue or correct participants. 
 

Choose the location 
 
1.   Choose a location which is comfortable, easily accessible, and where participants   
       can see one another. 
2.   Choose a setting, which does not bias the information gathered. 
3. Consider food or snacks. 
4. Recruit a volunteer to assist with facilitating children’s activities to entertain small 

children if they are present. 
 
CONDUCTING THE FOCUS GROUP  
 

1. Bring materials: 
a. Notebook/computer or tape recorder to record proceedings 
b. Flip chart paper if no board is available 
c. Sign-in sheets 
d. Focus group script 
e. Name tags 
f. Watch or clock 
g. Camera 

 
 

2. Arrive before the participants to set up room with tables that are in camera view 
for study participants and some tables that are not in camera view for those 
participants that do not wish to be recorded or be part of the study. 
 

3. Introduce yourself and the note-taker (if applicable) and carry on the focus 
group according to the script. Remind participants where they may get water and 
where the restrooms are located. 
 

4. Conduct the session, being mindful of the following: 
a. Set a positive tone. 
b. Make sure everyone is heard; draw out quieter group members. 
c. Probe for more complete answers. 
d. Monitor your questions and the time closely – it is your job to make sure 

you are on track. 
e. Don’t argue a point with a participant, even if they are wrong.  Address it 

later if you must. 
f. Thank participants and tell them what your next steps are with the 

information. 
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5. Focus Group Questions 

a. What are some of your greatest needs in helping your son or daughter 
with the college admission process? 

b. What do you feel you know very well in regards to the college admission 
process? 

c. Who do you ask or go to when you have a question regarding the college 
admission process? 

d. How can high schools and colleges be more helpful to parents with the 
college admission process of their son or daughter? 

e. How comfortable are you with calling the admissions offices when you or 
your son or daughter has a question regarding the college admission 
process? 

 
 
a. ¿Cuáles son las necesidades más grandes relacionadas con ayudarle a su 

hijo(a) con el proceso de admisión al colegio? 
b. ¿Qué siente Ud. que sabe muy bien tocante el proceso de admisión al colegio? 
c. ¿A quién le pregunta o con quién cuenta cuando tiene alguna pregunta 

tocante la admisión al colegio? 
d. ¿Cómo pueden ayudar más las preparatorias y las universidades a los padres 

con la admisión del colegio de su hijo(a)? 
e. ¿Qué tan agusto se siente con llamar a las oficinas de admisión de los 

colegios cuando Ud. o su hijo(a) tienen una pregunta sobre el proceso de la 
admisión al colegio de su hijo(a)? 

 
Individual Questions for Parents: 
 

4. What has been the most difficult task in helping your son or daughter with the 
college admission process? Why?   ¿Qué ha sido lo más difícil al ayudar a su 
hijo(a) con el proceso de admisión al colegio? ¿Por qué? 
 

5. What is your biggest worry when talking about helping your son or daughter 
with the college admission process? Why?  ¿Cuál es la preocupación más grande 
al ayudar a su hijo(a) con el proceso de admisión al colegio? ¿Por qué? 
 

6. What resources have you or your son or daughter used to help with the college 
admission process?  ¿Cuáles recursos han usado ud. y su hijo(a) para ayudarles 
con el proceso de admisión al colegio? 
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7. Who is responsible for helping your son or daughter with the college admission 
process? Why?  ¿De quién es la responsiva de ayudarle``` a su hijo(a) con el 
proceso de admisión al colegio? ¿Por qué? 
 

8. Are there any other resources you feel would help you and your son or daughter 
with the college admission process? Why? Hay algunos otros recursos que crea 
ud. que le hubieran ayudado con el proceso de admisión al colegio? ¿Por qué? 

 
9. What are your son’s or daughter’s goals after graduating high school? ¿Cuáles 

son las metas de su hijo(a) al graduar de la preparatoria? 
 
Individual Questions for Students: 
 

1. What has been the most difficult task of the college admission process? Why? 
 

2. What is your biggest worry when talking about the college admission process? 
Why? 

 
3. What resources have you used to help you with the college admission process? 

 
4. Who is responsible for helping you with the college admission process? Why? 

 
5. Are there any other resources you feel would help you with the college 

admission process? 
 

6. What do you wish you had known earlier that you know now about the college 
admission process? 

 
 

INTERPRETING AND REPORTING THE RESULTS 
 

1. Summarize each meeting 
a. Immediately after the meeting, the facilitator should write up a quick 

summary of his/her impressions to ensure important details or 
observations are recorded. 

b. Transcribe the notes or audio recording of the focus group.  This should 
be done as soon as possible after the focus group has been conducted to 
ensure that researchers catch any details that should be included in the 
upcoming sessions before the end of the study. 

c. Remember to store and lock up all data collected in Education 602, 
including video/audio recordings. 

2. Analyze the summaries 
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a. Read the notes and look for themes/trends.  Write down any themes, 
which occur more than once. 

b. Context and tone are just as important as words.  If comments are 
phrased negatively or triggered an emotional response, this should be 
noted in the analysis. 

c. Interpret the results 
i. What are the major findings? 

ii. What recommendations can be made from the findings? 
iii. Are there any additional questions? 

 
3. Write the analysis 

a. The analysis should include the purpose, outcomes, process, findings, and 
recommendations. 

b. Submit the analysis to advisor for edits. 
 

4. Make adjustments/take action on findings and learned  
a. Schedule a meeting with school community to discuss and share the 

implications. 
b. Highlight the main themes, issues, or problems that arose in the focus 

groups.  Discuss how you will address these. 
c. Prioritize the results and make action plans for the most important 

priorities. 
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Appendix B 

United States Mail Letter of Invitation to Participants 
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 Please contact Marylyn Valencia, M.S., University of Arizona, Department of 
Educational Psychology, Doctoral Student, at 520-248-2460, to register for the Knowledge 
for Parents Workshops.  Lláme ahora para registrarse para los talleres!

All	workshops	will	be	held	in	the	commons	building	at	Changemaker	
High	School	from	5:30	P.M.	-	7:30	P.M.	on	the	dates	listed	below.	
	
	Todos	los	talleres	tomaran	acabo	en	Changemaker	High	School	de	5:30	
P.M.	a	7:30	P.M..	

English				 	 Spanish	
																																		 July	6												 	 7	de	julio	

July	13							 	 14	de	julio	
																																			July	20			 	 21	de	julio	
	 	 	 July	27	 	 28	de	julio	

		 											August	3	 												4	de	agosto	
	 											August	10	 	 11	de	agosto	
	 											August	17																18	de	agosto	

Learn	and	share	information	needed	to	support	your	child	as	
he/she	is	applying	to	college,	filling	out	college	and	scholarship	
applications,	and	planning	how	to	fund	their	college	education.	
Aprenda	y	comparta	información	para	ayudar	a	su	hijo/a	a	aplicar	
para	el	colegio,	becas,	y	asistencia	financiera.	
	
Attend	all	or	as	many	of	the	workshops	to	help	your	child	succeed!	
Asista	a	todos	los	talleres	que	pueda	para	que	ayude	a	su	hijo/a	a	
tener	éxito.	
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Your participation in this study will help your family help other families learn more 
about the college application process.  The purpose of the research is to assess the 
college knowledge of Changemaker High School parents to help determine which 
sessions of the Padres Promotores Program are needed in order to improve college 
knowledge of high school parents of first generation college students. 
 
 
Help us help others! Your input will help make this program more effective. 
 
Although all parent participation is greatly appreciated, parents do not have to be part 
of the study to attend the sessions of the Padres Promotores Program. 
 
Parent participation involves: 
 

10. Answering pre and post surveys during the first session and during the last 
session of the Padres Promotores Program. Surveys will take approximately 20 
minutes to complete. 

11. Attending a parent focus group during the first session and during the last 
session of the Padres Promotores Program. The focus group will take between 
30-40 minutes. 

12. Attending an individual interview scheduled at a time that is convenient for 
parent. Individual interviews will take approximately 15-20 minutes.  

 
Students’ participation involves: 

13. The completion of a student pre and post survey before parents begin the 
Padres Promotores Program and after parents complete the program. 

14. Attending a focus group before the first session and after the last session of the 
Padres Promotores Program. The focus group will take between 30-40 minutes. 

15. Attending an individual interview scheduled at a time that is convenient for the 
student outside of the regular school schedule. Individual interviews will take 
approximately 15-20 minutes.  

 
An Institutional Review Board responsible for human subjects research at The 
University of Arizona reviewed this research project and found it to be acceptable, 
according to applicable state and federal regulations and University policies designed 
to protect the rights and welfare of participants in research. 

	

Contribute	to	Parent	College	Knowledge	Research	
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 Su participación en ésta investigación ayudará a su familia a ayudar a otras familias a 
aprender más sobre  el proceso de la admisión al colegio. El propósito de ésta 
investigación es evaluar el conocimiento de los padres de Changemaker High School 
para determinar cuales sesiones del programa Padres Promotores se necesitan para 
mejorar el conocimiento del proceso de la admisión al colegio ante los padres de 
primera generación de estudiantes universitarios. 
 
Ayúdenos a ayudar a otros padres! Sus sugerencias ayudarán a hacer éste programa 
más efectivo! 
 
Aunque la participación de los padres es muy agradecida, los padres no tienen que ser 
parte del estudio para participar en las sesiones del programa Padres Promotores. 
 
La participación de los padres incluye: 
 

1. Contestar cuestionarios durante la primer y la última sesión del programa 
Padres Promotores. Los cuestionarios duran aproximadamente 20 minutos para 
completar. 

2. Asistir a una plática de grupo durante la primer y la última sesión del programa 
Padres Promotores. Las pláticas duran aproximadamente 30 a 40 minutos. 

3. Asistir a una entrevista individual durante un horario conveniente para el 
padre. Las entrevistas duran aproximadamente 15 a 20 minutos.  
 

La participación de los estudiantes incluye: 
 

4.  Contestar cuestionarios antes de la primer sesión y después de la última sesión 
del programa Padres Promotores. Los cuestionarios duran aproximadamente 20 
minutos para completar. 

5. Asistir a una plática de grupo antes de la primer sesión y después de la última 
sesión del programa Padres Promotores. Las pláticas duran aproximadamente 
30 a 40 minutos. 

6. Asistir a una entrevista individual durante un horario conveniente para el 
estudiante fuera del horario escolar. Las entrevistas duran aproximadamente 
15 a 20 minutos.  
 

	

Contribuya	a	la	Investigación	del	Conocimiento		
de	la	Admisión	al	Colegio	
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 La Mesa Directiva de Revisión Institucional, cuya es responsable por la investigación 
de sujetos humanos en la Universidad de Arizona, ha revisado éste proyecto de 
investigación, y lo ha designado aceptable basado en las regulaciones estatales y 
federales y de las pólizas de la Universidad designadas para proteger los derechos y el 
bienestar de los participantes de la investigación. 
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Appendix C 

List of Interview Questions 
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Individual Interviews 
 
 

My name is Marylyn Valencia.  I am a doctoral student of the Educational 

Psychology Department from the University of Arizona and am wondering if you 

would be willing to answer a few questions regarding parent college knowledge. 

Anything you tell me is confidential.  Nothing you say will be personally attributed 

to you in any reports or analyses that result from this interview. All of our reports will 

be written in a manner that no individual comment can be attributed to a particular 

person. Are you willing to answer my questions?  Do you have any questions before 

we begin? 

 

Hola mi nombre es Marylyn Valencia, estudiante del programa de doctorado de la 

Universidad de Arizona y quisiera saber si está Ud. dispuesto(a) a contestar unas 

cuantas preguntas sobre la información de los padres sobre la admission al colegio.    

Toda la información que usted comparta se mantendrá confidencial. Nada de la 

información sera atribuida a ud. en los reportes o análisis que resulten de ésta 

entrevista. Todos los reportes serán escritos de tal manera donde ningún comentario 

de los participantes sea atribuido a algún participante individual.  

 

Individual Questions for Parents: 
 

1. What has been the most difficult task in helping your son or daughter with the 
college admission process? Why? 

2. What is your biggest worry when talking about helping your son or daughter 
with the college admission process? Why? 

3. What resources have you or your son or daughter used to help with the college 
admission process? 

4. Who is responsible for helping your son or daughter with the college admission 
process? Why? 

5. Are there any other resources you feel would help you and your son or daughter 
with the college admission process? Why? 
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6. What are your son’s or daughter’s goals after graduating high school? 
 
 
16. ¿Qué ha sido lo más difícil al ayudar a su hijo(a) con el proceso de admisión al 

colegio? ¿Por qué? 
17. ¿Cuál es la preocupación más grande al ayudar a su hijo(a) con el proceso de 

admisión al colegio? ¿Por qué? 
18. ¿Cuáles recursos han usado ud. y su hijo(a) para ayudarles con el proceso de 

admisión al colegio? 
19. ¿De quién es la responsiva de ayudarle a su hijo(a) con el proceso de admisión 

al colegio? ¿Por qué? 
20. Hay algunos otros recursos que crea ud. que le hubieran ayudado con el proceso 

de admisión al colegio? ¿Por qué? 
21. ¿Cuáles son las metas de su hijo(a) al graduar de la preparatoria? 

 
Individual Questions for Students: 

7. What has been the most difficult task of the college admission process? Why? 
8. What is your biggest worry when talking about the college admission process? 

Why? 
9. What resources have you used to help you with the college admission process? 
10. Who is responsible for helping you with the college admission process? Why? 
11. Are there any other resources you feel would help you with the college 

admission process? 
12. What do you wish you had known earlier that you know now about the college 

admission process? 
 
 
Thank you for your time! 
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Statement of Informed Consent 
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Statement of Informed Consent 

UNIVERSITY OF ARIZONA 
AGREEMENT OF CONSENT FOR RESEARCH PARTICIPANTS 

Improving Parent College Knowledge of High School Parents of  
First Generation College Students  

Marylyn Valencia, M.S., Doctoral Student 
Educational Psychology 

 
Consent Form 

 
You and your child are invited to participate in this research study. Before you agree 
to participate, it is important that you first read and understand the following 
information.  Participation is completely voluntary.   Whether or not you choose to 
participate will have no impact on your or your child’s standing at this school.  Please 
feel free to ask questions about any part of this study or form that you do not 
understand before deciding whether or not to participate. 
 
PURPOSE:  You and your child are being invited to be part of a research study to 
improve college knowledge of high school parents of first generation college students. 
You will be part of at least 50 parent participants in this research study. 
 
PARTICIPANTS:  Parents and students will be recruited for individual and group 
participation in the Padres Promotores Program.  Parent consents and student assent 
forms will be distributed and explained.  I will be conducting 7 parent sessions, 
individual pre and post surveys, group interviews, and individual interviews.  I, 
Marylyn Valencia, will schedule all interviews with you.  All parents may participate in 
the Padres Promotores Program even if you choose not to participate in the research 
study. Students may not participate in the Padres Promotores Program if the parents 
choose not to participate. 
 
PROCEDURES:  You will be asked to complete pre/post questionnaires before and 
after the completion of the program. The questionnaire will ask you questions about 
the college admissions process, ways to fund a college degree, and your child’s 
aspirations.  Your name will be replaced with a numeric identifier on any survey to 
ensure that your information is not linked to you or your child.  Upon your granted 
permission, Changemaker High School will provide the principal investigator with 
your child’s demographic information, test scores, GPA, Education and Career Action 
Plan completion report, the number of colleges that he/she applied to, and your 
child’s college acceptance status.  Changemaker High School Chief Administrative 
Officer, will provide principal investigator with a copy of the school’s monthly parent 



SUPPORTING PARENTS AS COLLEGE ADVISORS: A QUALITATIVE STUDY OF FIRST  
GENERATION COLLEGE STUDENTS’ PARENTS 

	

126	

meeting sign-ins for principal investigator to use as documentation of parent 
involvement.   The principal investigator will be the only person to access your child’s 
information. Your child’s name will also be replaced with a numeric identifier to keep 
all records confidential. Parents and students will also be asked if they consent to 
being video-recorded during the focus groups and sessions solely to be used by the 
principal investigator for transcription purposes and not to be publicized.  
 
 Your participation will include: 

1. Pre/Post questionnaires at the beginning and at the end of the program,  
2. Group Interviews scheduled at the beginning of the program, 
3. 7 information sharing sessions, each session lasting two hours, to which all 

parents and students are invited to attend,  
4. Individual interviews, which will be scheduled during a time determined by 

parents and students separately.   
The total time for the questionnaire is approximately 20 minutes and the interviews 
are approximately 20 minutes.  You can decide to participate in the surveys, but not 
the interviews; or the surveys and the interviews.  
 
DURATION: Parents and students will complete questionnaires at the beginning and 
end of the Padres Promotores Program sessions.  Individual interviews will be 
scheduled during a time determined by parents and students separately.  The total 
time for the questionnaire is approximately 20 minutes and the group and individual 
interviews are approximately 20 minutes.  You can decide to participate in the 
surveys, but not the interviews; or the surveys and the interviews. The program 
includes a total of 7 information sharing sessions, depending on the amount of 
information that parents request. Each session is two hours long, to which all parents 
and students are invited to attend.  
 
RISKS:  The risks associated with participation in this study are not expected to have 
any more risk than regularly scheduled parent activities.  However, if you experience 
any distress please contact the principal investigator, Marylyn Valencia, as soon as 
you are able.  If you decide to participate in this study, and change your mind, you 
may leave this study immediately. 

BENEFITS:  The benefits associated with participating in this study include gaining 
college knowledge about your child’s college application process, process and the 
resources available when assisting your child through the college application process.  

 
CONFIDENTIALITY:  All information that you disclose in this study will be kept 
confidential.  All data will also be assigned a random code number without using your 
name or other information that could identify you or your child as an individual.  
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When the results of the study are published, you, your child, or your child’s school will 
not be identified by name.  All study documents will be stored in a locked cabinet 
accessible only to the principal investigator located at the University of Arizona.  Your 
research records may be inspected by the University of Arizona Institutional Review 
Board or its designee’s, funding agencies, and (as allowable by law) state and federal 
agencies; however, all of your records will not be able to be identified by name. 
 
VOLUNTARY PARTICIPATION:  Participation in this study is completely voluntary 
and you may withdraw from the study and stop participating at any time without 
penalty or loss of benefits to which you are otherwise entitled.  If you would like to 
withdraw from the study, you can call the Principal Investigator, Marylyn Valencia, 
M.S., who can be reached at (520) 248-2460.  If you decide to withdraw from the study, 
all data collected up to the point of your withdrawal will be destroyed.  
   
CONTACT INFORMATION:  If you have any questions about this research project, you 
can contact Marylyn Valencia, M.S., at (520) 248-2460.  You can also contact the 
University of Arizona’s Ethnics and Compliance hotline at (866) 364-1908 about your 
rights as a research participant. 
 
I HAVE HAD THE OPPORTUNITY TO READ THIS CONSENT FORM, ASK QUESTIONS 
ABOUT THE RESEARCH PROJECT AND AM PREPARED TO PARTICIPATE IN THIS 
RESEARCH STUDY.  I UNDERSTAND THAT I WILL COMPLETE A PRE AND POST 
SURVEY AT THE BEGINNING AND END OF THE PADRES PROMOTORES PROGRAM 
AND OPTIONAL INDIVIDUAL AND GROUP INTERVIEWS. I UNDERSTAND I WILL 
NOT BE COMPENSATED FOR THE TIME IT TAKES TO FILL OUT THE SURVEY OR 
COMPLETE THE 7 COLLEGE KNOWLEDGE SESSIONS.  

    
Yes, I would like to participate in the study and consent to being videotaped for 
transcription purposes only. 
    
Yes, I would like to participate in the study, but do not consent to being 
videotaped for transcription purposes only. 
   
No, I would not like to participate in the study. 
 

_______________________________________________________     ______________________ 
Participant’s Signature       Date 
 
_______________________________________________________ 
Participant’s Name 
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_______________________________________________________ 
Student’s Name 
 
_______________________________________________________                          _______________________          
Researcher’s Signature        Date 
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UNIVERSIDAD DE ARIZONA 
AUTORIZACIÓN DE CONSENTIMIENTO PARA PARTICIPAR EN UNA 

INVESTIGACIÓN 
Mejorando el Conocimiento de la Admisión al Colegio ante los Padres de 

Primera Generación de Estudiantes Universitarios 
Marylyn Valencia, M.S., Doctorando 

Departamento de Psicología Educativa 
 

Forma de Consentimiento 
 

Usted y su hijo/a han sido invitados/as a participar en esta investigación.  Antes de 
que usted u su hijo/a participe, es importante que usted lea y entienda la información 
siguiente.  La participación es completamente voluntaria.  Si Ud. no desea participar, 
no afectará las calificaciones de su hijo/a. Por favor haga preguntas acerca cualquier 
cosa que usted no entienda antes que decida si da el permiso para que usted y su 
hijo/a participen. 
 
PROPÓSITO: Ud. y su hijo/a están invitados a participar en una investigación para 
mejorar el conocimiento de la admisión al colegio ante los padres de primera 
generación de estudiantes universitarios. Ud. será parte de aproximadamente 50 
participantes en esta investigación. 
 
PARTICIPANTES:  Los padres y estudiantes de Changemaker High School serán 
invitados a participar individualmente y en grupos en el programa Padres Promotores.  
Las formas de consentimiento de padres y estudiantes serán distribuidas y explicadas. 
Yo estaré facilitando los 7 talleres para padres, colectando las encuestas antes y 
después del programa, facilitando las entrevistas de grupo e individuales.  Todas las 
entrevistas serán programadas con Ud. y su hijo/a por Marylyn Valencia. Todos los 
padres pueden participar en el programa Padres Promotores aunque no quieran 
participar en la investigación. Los estudiantes solo podrán participar si participan los 
padres en el programa Padres Promotores. 
 
PROCEDIMIENTOS: Ud. y su hijo/a contestarán cuestionarios antes y después del 
programa Padres Promotores acerca de la admisión al colegio, como financiar una 
carrera de colegio, y las aspiraciones de su hijo/a.  Su nombre y el de su hijo/a serán 
sustituidos por un identificador numérico para asegurar que la información de Ud. y la 
de su hijo/a no sea relacionada con Uds.  Con su permiso, la escuela de su hijo/a 
también proporcionará información demográfica, las calificaciones de su hijo/a en las 
pruebas de puntos de referencia, promedio escolar, reporte del Plan de Acción de 
Educación y Carrera, reporte de la cantidad de solicitudes entregadas a colegios, y el 
reporte de la cantidad de colegios a los cuales han sido aceptados los estudiantes.  El 
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Director Académico de Changemaker High School también proveerá copias de las 
listas de asistencia a las reuniones mensuales de los padres a la investigadora 
principal para documentar la participación de los padres.  La investigadora principal 
será la única persona que tendrá acceso a la información de Ud. y de su hijo/a.  
 
 Su participación incluye: 

1. Cuestionarios antes y después del programa,  
2. Entrevistas en grupo durante el comienzo del programa, 
3. 7 sesiones de información, cada sesión durará 2 horas, las cuales todos los 

padres y estudiantes estarán invitados a asistir, 
4. Entrevistas individuales, cuyas tomarán acabo durante una hora determinada 

por padres y estudiantes en citas diferentes. 
Los cuestionarios durarán aproximadamente 20 minutos y las entrevistas 
aproximadamente 20 minutos.  Puede elegir participar en los cuestionarios y no en las 
entrevistas, o en los cuestionarios y las entrevistas.  
 
 
DURACIÓN:  Ud. y su hijo/a completarán los cuestionarios al principio y al final de las 
sesiones del Programa Padres Promotores. La cita de las entrevistas individuales de 
Ud. y de su hijo/a serán determinadas por usted.  Les tomará aproximadamente 20 
minutos para completar los cuestionarios y aproximadamente 20 minutos para 
completar las entrevistas individuales.  El programa incluirá 7 sesiones donde se 
compartirá información, dependiendo de la información que los padres quieran 
repasar.  Cada sesión durará 2 horas, a las cuales los padres y estudiantes serán 
invitados a asistir. 
 
RIESGOS:  Los riesgos asociados con la participación en esta investigación no se 
anticipan tener más riesgos que actividades regularmente programadas de la escuela. 
Sin embargo, si usted nota alguna dificultad en Ud. o en su hijo/a, por favor póngase 
en contacto con la investigadora principal, tan pronto como le sea posible. Si usted y 
su hijo/a deciden participar en la investigación y después decide que no quiere 
participar, usted y su hijo/a pueden salirse de la investigación inmediatamente. 
 
VENTAJAS:  Los beneficios asociados con la participación en esta investigación 
incluyen el aumento del conocimiento de información para la admisión al colegio , 
incluyendo el proceso y recursos disponibles para asistir a su hijo/a para aplicar al 
colegio. 
 
PROTECCIÓN DE PRIVACIDAD:  Toda la información que Ud. y su hijo/a revelen en 
esta investigación será mantenida confidencial. Todos sus datos serán asignados un 
número de código arbitrario más bien que usar nombres u otra información que pueda 
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identificar a los participantes como individuos. Cuando los resultados de la 
investigación se publiquen, los participantes y la escuela no serán identificados por 
nombre. Todos los documentos de la investigación serán almacenados en un gabinete 
situado en la Universidad de Arizona accesible solamente a los investigadores 
principales. Los expedientes de la investigación podrán ser examinados por el comité 
examinador institucional de la Universidad de Arizona o sus designados, agencias de 
financiamiento, y (como permisible por ley) el estado y agencias federales.    
 
PARTICIPACIÓN VOLUNTARIA:  La participación en este estudio es totalmente 
voluntaria y usted y su hijo/a pueden retirarse de la investigación en cualquier 
momento sin la pérdida de ventajas a las cuales le den derecho de otra manera. Si 
usted y su hijo/a quisieran retirarse de la investigación, usted puede llamar a la 
investigadora, Marylyn Valencia, M.S. al (520) 248-2460.  Si usted y su hijo/a deciden 
retirarse de la investigación, todos los datos obtenidos hasta ese punto serán 
destruidos. 
 
INFORMACIÓN DEL CONTACTO:  Si usted y su hijo/a tienen cualquier pregunta sobre 
este proyecto de investigación, usted puede hablar con Marylyn Valencia, M.S. al (520) 
248-2460.  Usted y su hijo/a también pueden hablar sobre sus derechos como 
participantes de la investigación con alguien en la oficina de la conformidad de la 
investigación de la Universidad de Arizona al (866) 364-1908. 
 
HE TENIDO LA OPORTUNIDAD DE LEER ESTA FORMA DE CONSENTIMIENTO, 
HACER PREGUNTAS ACERCA DE LA INVESTIGACIÓN, Y ESTOY DE ACUERDO A SER 
PARTE DE ESTA INVESTIGACIÓN. 

    
Si, estoy de acuerdo en participar en el estudio y de ser video grabado solo para el 
propósito de transcripción de parte de la investigadora principal.  
    
Si, estoy de acuerdo en participar en el estudio pero no estoy de acuerdo a ser 
video grabado solo para el propósito de transcripción de parte de la investigadora 

principal.  
 
No, no estoy de acuerdo en participar en el estudio. 
 

____________________________________________________________     ____________________ 
Firma de Participante (Padre o tutor)     Fecha 
 
_____________________________________________________________ 
Nombre del Participante (Padre o tutor) 
 



SUPPORTING PARENTS AS COLLEGE ADVISORS: A QUALITATIVE STUDY OF FIRST  
GENERATION COLLEGE STUDENTS’ PARENTS 

	

132	

_____________________________________________________________ 
Nombre del Estudiante 
 
_____________________________________________________________                   _____________________           
Firma del Investigador                   Fecha 
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