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ABSTRACT 

 

There is a dearth of existing research on the phenomenon of bullying among children in 

Trinidad and Tobago and the Caribbean region.  This study used a cross-sectional design and 

convenience sampling to examine the frequency of various types of bullying (verbal, physical, 

relational, homophobic) among 489 adolescents (11-16 years of age) in seven secondary schools 

in Trinidad and Tobago.  It was hypothesized that Trinidad and Tobago adolescents experienced 

more bullying than the global average (as so defined by the Global Bullying Database), and that 

verbal bullying was more prevalent than physical aggression. It was also hypothesized that 

participants would demonstrate low compassionate empathy for bully victims, that female 

participants would report more relational victimization than males, and that there would be a 

significant relationship between peer victimization, anxiety, and depression. Findings revealed 

that bullying rates in Trinidad and Tobago were lower than the global average, but within the 

expected range for the Caribbean region. Participants reported significantly more verbal bullying 

than physical bullying, with boys experiencing more homophobic teasing than girls. Girls 

reported significantly more relational victimization than boys. Low compassionate empathy 

attitudes towards victims of bullying were more prevalent, with a majority of participants sharing 

the belief that victims needed to learn to stand up for themselves. This study also found a strong 

relationship between bullying, anxiety, and depression, with male and female participants being 

at similar risk for poor mental health outcomes. 
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CHAPTER ONE: INTRODUCTION 

Trinidad and Tobago: A Twin Island Republic 

This study explores the phenomenon of bullying in the twin island republic of Trinidad 

and Tobago. Trinidad and Tobago is the southernmost island state in the Caribbean archipelago, 

and a former colony of Great Britain (Figure 1). The country gained independence in 1962, and 

became a republic fourteen years later. Trinidad and Tobago possesses abundant stores of oil and 

natural gas and boasts the 65th highest gross domestic product per capita (purchasing power 

parity basis) in the world (Central Intelligence Agency [CIA], n.d.). It is one of the wealthiest 

nations in the Caribbean and the Western Hemisphere. 

 

Figure 1. Political map of the Caribbean (One World - Nations Online [OWNO], 2019) 
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The twin island republic is roughly the size of the American state of Delaware. Trinidad 

is by far the larger of the two islands, with an area of 1, 864 square miles. Tobago, which is 

located just 20 miles to the northeast of Trinidad, has an area of 116 square miles. Port of Spain 

is the capital and largest city, with a municipal city population of approximately 49, 000.  

Recent estimates indicate that Trinidad and Tobago’s population is approximately 1.4 

million (The World Bank, 2019). The two largest ethnic groups in Trinidad are Indo-

Trinidadians and Afro-Trinidadians. Indo-Trinidadians are the descendants of immigrants from 

the Indian sub-continent, while Afro-Trinidadians are largely of West African descent. Indo-

Trinidadians comprise 35.4% of the total population, while Africans account for 34.2%. The next 

largest ethnic group is described as ‘mixed’, representing 22.8% of the population. The island of 

Trinidad has a far more racially and ethnically diverse population than that of Tobago. Tobago’s 

population is much smaller, and is predominantly African.  

The official language of Trinidad and Tobago is Standard Trinidad English (STE) which 

is very similar to British English. Most Trinbagonians (a term used to describe natives of 

Trinidad and Tobago) however, use Trinidad English Creole (TEC) for everyday communication 

(Stell, 2018). Trinidad English Creole is an amalgam of English, African, Spanish, French, and 

Indian languages, all with varying degrees of influence (Chin Pang, 1981)  

Trinidad and Tobago: Education System 

The Government of Trinidad and Tobago plays a major role in the education system. It 

provides free education for the nation’s children at the primary and secondary levels. The 

country has close to 900 primary schools, secondary schools, and early childhood care and 

education (ECCE) centers. Just over half of these (51%) are operated by religious denominations 
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which receive financial assistance from the state, while 37% are owned by the government and 

funded through the national budget (Oxford Business Group, 2019, para. 5). 

The education system of Trinidad and Tobago is strongly influenced by the British 

model, and English is the official language of instruction in the country’s public schools 

(Education Encyclopedia - StateUniversity.com, 2019, para. 2). There are six years of 

compulsory education, starting at age 5 (The Commonwealth, 2019). The Secondary Entrance 

Assessment (SEA) is then used to place students in secondary schools.  

Secondary schooling in Trinidad and Tobago is divided into two cycles (Education 

Encyclopedia - StateUniversity.com, 2019, para. 2). The first cycle is mandatory – all students 

work towards acquiring a Caribbean Secondary Education Certificate (CSEC). Acquisition of the 

CSEC denotes the successful completion of a secondary education. The second cycle is optional. 

Successful CSEC graduates may choose to pursue the Caribbean Advanced Proficiency 

Examination (CAPE), which serves as preparation for tertiary level education (Government of 

the Republic of Trinidad & Tobago, 2015). 

The Ministry of Education’s Student Support Services Division facilitates student 

wellness at both the elementary and secondary school levels. This agency provides youth 

guidance in the academic, personal/social, and career domains. In 2013, the Minister of 

Education identified the Student Support Services Division as the key part of a campaign to 

tackle a perceived increase in bullying and peer aggression in schools in Trinidad and Tobago 

(Trinidad Express, 2013).  

 Trinidad and Tobago: A Culture of Violence? 

The lack of bullying research in Trinidad and Tobago may be partially explained by 

traditional attitudes of nonchalance towards certain bullying behaviors. The following excerpt 
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from a major local newspaper editorial is instructive; it refers to a 2013 statement made by a 

Trinidadian celebrity at the launch of the country’s first Anti-Bullying Association. The celebrity 

in question confessed to being the victim of verbal bullying as a child: 

While the Anti-Bullying Association has a laudable goal, they are unlikely to make any 

 real headway if they begin with a flawed understanding of the problem they are tackling. 

 Can (name deleted) really claim to be a victim of bullying because his nickname in 

 school was “Trophy Head”?  

That sounds more like normal childhood teasing, with the clever twist of 

referencing both (name deleted)’s ears and his performance prizes. Some child 

psychologists even argue that, within limits, bullying serves to toughen young persons for 

the harsher world they will face outside school ("Tackling bullying," 2013, para. 5). 

This editorial excerpt illustrates a profound ignorance of the academic consensus 

regarding bullying and bullying outcomes.  It describes verbal aggression as being “normal” and 

“clever.” It also perpetuates the myth that bullying is a harmless rite of passage (Wolke & 

Lereya, 2015). In 2018, the Minister of Education of Trinidad and Tobago stated that fighting in 

schools was a “part of life”, and blamed the media for exaggerating the phenomenon of school 

violence (Hunte, 2017, para. 1). 

Some researchers have argued that Trinidad and Tobago has a culture of violence 

(Brereton, 2010; Bailey, Robinson, & Coore-Desai, 2014). One database identified the twin 

island republic as having the 15th highest homicide rate (per 100,000 inhabitants) in the world 

(Pariona, 2019). From 2000 to 2010, the average annual murder rate in Trinidad and Tobago was 

25.1 murders per 100,000 inhabitants (Seepersad, 2016, p. 14). By comparison, the average 

murder rate in the United States during the same period was 5.4. 
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While there is little evidence currently to suggest that there is a link between Trinidad 

and Tobago’s high crime rates and the apparent escalation of bullying behaviors in the nation’s 

schools, it is impossible to ignore the country’s long history and infatuation with corporal 

punishment and other punitive forms of school discipline. 

Corporal punishment is the most common form of violence experienced by children 

(Bassam, Boulos Marianne, Khabbaz Rabbaa, & Gerbaka, 2018, para. 1). The corporal 

punishment of children in Trinidad and Tobago was a staple of the British colonial system, and 

was only abolished in schools in 2009 after an edict from the country’s Ministry of Education 

(Bailey et al., 2014).  

A United Nations International Children’s Emergency Fund (UNICEF) study published 

the following year indicated that 77% of Trinidad and Tobago children between the ages of 2 and 

14 were administered corporal punishment between 2005 and 2006 (UNICEF, 2010). The same 

study reported that 75.1% of households used psychological or physical punishment to discipline 

children.  

One researcher, who conducted a qualitative study on school violence in a secondary 

school in North Trinidad, personally witnessed an “array” of corporal punishment being 

administered to students over a 7 month period (Williams, 2012): 

In this one class I see a male teacher take off his belt often and is chasing students around 

the classroom to hit them; that I suppose is his way of managing his classroom. The 

students are raucous, some are laughing at his chase and others are sitting very quietly. 

He doesn’t appear to be pretending or playing with them.  

Many of the students who participated in Williams’ study reported via focus groups that 

they had been frequent victims of physical and verbal aggression by teachers and other staff 
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members. These acts of aggression were usually brief and episodic in nature, and were often a 

reaction to alleged student transgressions. Students complained about being slapped, punched, 

and “tapped up” (TEC expression meaning a slap to the back of the head). Students also reported 

being called names such as “ass”, “jackass”, and “stupid.” 

Only a few teachers considered a possible connection between staff aggression and 

student indiscipline (Williams, 2012). This is not surprising when one considers that corporal 

punishment has historically received widespread support throughout the Caribbean region. In one 

recent study, 75% of teachers believed that the use of corporal punishment was justified, while a 

clear majority of students indicated that it was the most effective form of discipline (Bailey et al., 

2014, p. 221). 

It is also important to note that the students in the aforementioned qualitative study did 

not equate adult aggression with violence. Rather, they believed that adults who used corporal 

punishment and verbal abuse were “outta timing” (TEC expression for behaving in an 

inappropriate, excessive, and/or unexpected manner) or “pulling ranks” (TEC expression for 

abusing one’s authority). This suggests that certain varieties and levels of violence are 

normalized in Trinidad and Tobago culture.  

Trinidad and Tobago: Languaculture 

This apparent nonchalance towards certain bullying behaviors may be explained by 

aspects of Trinidad and Tobago’s languaculture. Languaculture is a term used to define the 

connection between language and culture; language users reference not only grammar and 

vocabulary but past knowledge, oral histories, as well as local and cultural information (Norris & 

Tsedendamba, 2014) 
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“Picong”, for example, is a form of lighthearted teasing that has great currency and 

popularity in Trinidadian and Tobago English Creole (Laurence, 1971). Picong is seen and heard 

across Trinidad in many different settings – in the workplace, the family home, in schools, in the 

supermarket, and on the soccer field (Kerrigan, 2012).  

Some have described it as insult humor (Abelson, 1994), while others have called it an 

exchange of teasing and insulting repartee (Laurence, 1971, p. 36). Picong is a “rich point” – a 

unique mode of communication that would confound anyone unfamiliar with Trinidad and 

Tobago culture (Sandel, 2015).  

Mostly, picong is used by many Trinbagonians to heckle and mock each other’s 

 differences and similarities in a friendly manner and poke fun at persons or issues in 

 popular culture or around politics. It is also a style of collective storytelling, where 

 different members tell different parts of the same story or recollection, all the time trying 

 to provoke audience laughter (Kerrigan, 2014, p. 10) 

A 2014 anthropological study explored the use of picong among young (and 

predominantly male) soccer players in a middle class suburb in North Trinidad (Kerrigan, 2014). 

Soccer is the most popular sport in Trinidad, and small, informal games, known locally as “small 

goal” or “sweat” are very popular in communities across the island.  

Racial picong is widespread, and even considered to be a quintessential part of being 

Trinidadian (Franco, Castilo, Jones, & Neil, 2017). Almost all of the young men in the study had 

ethno-racial monikers. Pejorative nicknames such as “Mamoo” (Indian word for uncle; also used 

to describe people of Indian descent), “Chinee” (used to describe individuals of Chinese/Asian 

descent), “Dougla” (person of African and Indian ancestry), “Red Man” (person of mixed race 

with a light complexion), “Alladin”, and “Syrian” (used to describe individuals of Middle 
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Eastern ancestry) were frequently and liberally used before, during, and after soccer games 

(Kerrigan, 2014).  

Picong was omnipresent when these young men communicated. No one was exempt from 

being teased. The ability to both administer and endure “fatigue” (another TEC word for picong) 

was integral to the process of group acceptance. Indeed, some have argued that verbal wit in 

Trinidad and Tobago culture is more highly regarded that physical strength (Ho, 2000).  

Trinidad and Tobago: Languaculture and Heterosexist Policing 

There is ample evidence to suggest that picong is often used to enforce rigid heterosexist 

norms. Heterosexism is an ideology that gives primacy to heterosexual relationships, behaviors, 

and attitudes. This heteronormative tendency subordinates (and often stigmatizes) non-

heterosexual identities and ideologies (Plummer, 2006).  

This heteronormative tendency is illustrated through the use of words such as “sex” and 

“rape” in the context of small goal. “Sex” in small goal occurs when a player passes the ball 

through the legs of an opposing player. “Rape” occurs when one player is utterly bamboozled 

and outfoxed by the skill of his opponent. 

When “sex” or “rape” occurs on the soccer field, players and onlookers alike are likely to 

erupt in howls of laughter and derision (Kerrigan, 2014). The implication is that the recipient of 

“sex” is submissive, opening his legs and allowing himself to be penetrated like a woman. The 

player administering the sex is celebrated, while the recipient is teased and mocked. 

Hegemonic masculinities are culturally sanctioned ways of being male that allude to 

physical strength, heterosexual potency, authoritativeness and self-assurance (Vanderbeck, 2011, 

para. 13). Parents, teachers, influential adults, and even women contribute significantly to setting 

the peculiar standards that boys and men emulate (Plummer, McLean, & Simpson, 2008).  
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Picong is sometimes used as a form of policing, ensuring that a certain ideal of manhood 

is preserved. Failing to live up to that ideal can be costly. It can place a man, for a while at least, 

in a subordinate position in the hierarchies that men construct among themselves (Vanderbeck, 

2011). Various types of bullying behaviors may be employed in order to preserve these 

hierarchies. 

A dissertation by a self-identified “buller” (derogatory term used by Trinbagonians to 

describe homosexual men) describes in great detail the difficulties of navigating this 

heteronormative cultural landscape as a closeted adolescent in Trinidad: 

As a teenager, 1 listened to my school mates and community friends express their hatred 

 toward “bullers”. 1 can recall conversations with friends, both in school and the 

 community, that invoked violence such as stoning, and stoning with the intent to kill, 

 men whom they suspected were bullers. On many occasions, 1 witnessed verbal 

 harassment directed toward bullers or effeminate men, as they walked past gatherings 

 of men standing on the street corner (Crichlow, 1998, p. 44)  

Picong was used to police the aforementioned researcher’s sexuality, and ensure that he 

obeyed specific social norms. He was also taunted for being a high performing student. 

Homophobic language is sometimes used to taunt boys who are academically inclined (Plummer, 

2007). Researchers in the Caribbean have begun to investigate the role of hypermasculinity in 

creating social ‘no-go zones’ – one of which seems to be education (Plummer, 2007). 

Trinidad and Tobago: Overview of Cultural Attitudes towards Aggression and Bullying 

Cultural attitudes towards bullying in Trinidad and Tobago are complex and require 

further study. There is increasing concern about physical violence in schools and the country at 

large; the former Minister of Education, Dr. Tim Gopeesingh, issued a public statement 
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promising action after a rash of graphic videos featuring bullying and youth violence were 

circulated on Facebook in 2013 (Alexander, 2013). 

Many Trinbagonians, however, seem to be ambivalent about verbal bullying. This is not 

surprising when one considers that Trinidad and Tobago is picong country, and picong often 

straddles the divide between teasing and denigration. Picong is an example of Trinidad and 

Tobago ‘languaculture’ (Kerrigan, 2014). It is a form of expression that requires a certain 

amount of insider knowledge to decipher correctly.  

Picong serves to create and maintain bonds between people and communities, yet 

simultaneously supports and perpetuates a patriarchal and heteronormative value system. There 

is ample evidence to suggest that picong perpetuates certain ideologies, values, and norms that 

have the potential to do serious harm. 

It is also apparent that many Trinbagonians believe that mild forms of physical violence 

are necessary for disciplining children. Although corporal punishment has been abolished in the 

nation’s schools, the practice remains legal. Article 4 of the Children’s Act of 2012 declared that 

parents and guardians retain the right to use corporal punishment (Global Initiative to End All 

Corporal punishment of Children, 2018). The implications of this for student to student 

aggression, however, are largely unknown. 

Trinidad and Tobago: A Review of the Existing Literature on Bullying 

There is scant research regarding the phenomenon of bullying in Trinidad and Tobago. 

Until a few years ago, the primary source of data on bullying in Trinidad and Tobago was the 

Global School Health Survey (GSHS). The GSHS is a collaborative surveillance project 

designed to help countries periodically assess behavioral risk factors among young people 

(World Health Organization, 2015). The Trinidad reports were based on questionnaires 
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conducted in 25 schools among 13-15 year-olds. They assessed student behaviors and attitudes 

regarding alcohol and drug use, hygiene, mental health, violence, and sexuality, among others 

(World Health Organization, 2007).  

The GSHS has low construct and content validity with regards to bullying, as it also 

measures student perceptions, behaviors, and attitudes in several domains. The GSHS items on 

bullying, violence, and protective factors nevertheless demand further scrutiny. In 2011, 15% of 

the students surveyed reported being bullied, while 36% reported being in a fight or physically 

attacked in the previous month.  

One GSHS survey indicated that violence, bullying, and belonging to a violent group was 

largely the domain of males. About 49% of male students were physically attacked one or more 

times a year, compared to 30% of females. Trinidad and Tobago’s Ministry of Health considered 

these findings to be a “worrying trend” (Procope-Beckles, 2007, p. 5) 

In the 2007 GSHS, a relatively high percentage of students (close to 42%) reported that 

most of their peers were “never or rarely kind and helpful during the past 30 days.” The findings 

on suicide ideation were the most disturbing of all; 21.5% of females and 14.1% of males 

considered attempting suicide during the past 12 months (Procope-Beckles, 2007, p. 4). The 

GSHS did not investigate whether there was any relationship between suicide ideation, bullying, 

and/or social isolation.  

Table 1 
 

A Percentage Comparison of Student Responses in the 2007 and 2011 Global School Health 

Surveys 

DOMAINS 2007 2011 

 

MENTAL HEALTH 
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Percentage of students who 

seriously considered attempting 

suicide during the past 12 months 

 

18.1 17 

PROTECTIVE FACTORS 

 

  

Percentage of students who reported 

that most of the students were never 

or rarely kind and helpful during the 

past 30 days 

 

41.7 Item not administered 

VIOLENCE 

 

  

Percentage of students who were 

bullied on one or more days during 

the past 30 days 

 

20.4 15.4 

Percentage of students who were 

physically attacked or in a fight one 

or more times during the past 12 

months 

40.7 35.9 

 

Another study investigated the impact of school violence on secondary victims at two 

secondary schools in Trinidad and Tobago. Secondary victims are individuals who have 

witnessed acts of violence (James, Phillip-Williams, Keith, & Glasgow-Charles, 2014, p. 124). 

The term “secondary victims” may also describe individuals who were told about a violent 

occurrence. The purpose of the study was to investigate (a) how school violence was impacting 

students who were secondary victims and (b) the implications of these impacts on student 

academic achievement.  

Approximately 1100 male and female pupils between the ages of 11 and 17 participated 

in the aforementioned study, which unearthed three significant findings: 

1. 75% of the students at one of the secondary schools indicated that they had been 

victims of school violence (timeframe unspecified). Violent behavior encompassed 

one or more the following: bullying, beatings, stabbings, vandalism, profanity, 
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fighting, “taxing” (a TEC expression that describes the extortion of food, money, or 

favors from victims), and threats (James et al., 2014, p. 138). 

2. A significant majority of the secondary victims indicated that they were unconcerned 

about the violence taking place at both the school and classroom levels. 

3. A significant majority of participants from both schools indicated that violence 

negatively impacted the amount of teaching instruction they received (James et al., 

2014). 

The researchers believed that the participants were desensitized to school violence. Many 

participants indicated that teaching time was disrupted by school violence, yet simultaneously 

professed to be unconcerned about it taking place on campus. This strongly suggests that they 

perceived school violence to be a natural part of the school experience (James et al., 2014, p. 

145). These findings have profound implications for the current study.  

In 2014, Trinidad and Tobago’s Ministry of Education, in conjunction with the Citizen 

Security Programme, published a report on bullying in primary schools in North Trinidad 

(Seepersad, 2014). This study targeted 10 schools, and surveyed 1248 students and 45 teachers. 

Student participants ranged from 8 to 14 years of age, and the average age of the student 

participants was 10.3. 

Approximately 98% of the student participants in the study indicated that they had 

experienced one or more forms of bullying in a school term (the length of a school term is 

approximately three months). Interestingly, close to 94% of student participants indicated that 

they had bullied or victimized other students (Seepersad, 2014, p. 9). This suggests that the 

majority of students in the study were bully-victims. Bully-victims are those children who bully 

others but are victims of bullying themselves (Georgiou & Stavrinides, 2007, p. 575). 
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On average, each child had experienced at least 41 separate incidents of bullying in a 

school term. Each child reported being the victim of 10.4 incidents of verbal victimization, 10.8 

incidents of physical victimization, 14.5 incidents of social victimization, and 5.5 incidents of 

property theft or damage. These results strongly suggest that bullying was a serious problem. 

Katz, Choate, Maguire, Webb, & Armstrong, (2010 examined the effect of a violence 

prevention program that was implemented at 25 at-risk Trinidad and Tobago schools. These 

schools were targeted because of significant histories of peer violence, student defiance, 

gambling, and a range of disruptive behaviors. Over 2,000 students were surveyed three times 

over the course of the school year. An average of 41.6% of participants indicated that bullying 

was a “major problem” at their school. 

A review of the existing literature on bullying in Trinidad and Tobago suggests that there 

are significant discrepancies in the research findings. Both GSHS surveys (2007; 2011) indicated 

that Trinidad and Tobago has low bullying rates. The results from a 2014 study and two 

technical reports (2010, 2014), however, paint a completely different picture. These latter 

sources strongly support the view that bullying in Trinidad and Tobago schools is a serious threat 

to students and a major concern for teachers.  

Statement of the Problem 

There is a lack of quantitative research on bullying among children and adolescents in 

Trinidad and Tobago and the wider Caribbean region. As a result, there are insufficient data 

available to guide bullying interventions and policy. Research can be a powerful resource for 

bullying prevention – the research of psychologists such as Dan Olweus was used to develop 

comprehensive, multilevel, and school-wide programs in Norway, England and the United States 

(American Psychological Association [APA], 2019). These programs have had varying levels of 
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success, but continued research is crucial to understanding the problem (Evans, Fraser, & Cotter, 

2014). 

Little is known about the negative effects of bullying on students in Trinidad and Tobago. 

Studies in other countries have found that negative outcomes of bullying may include depression, 

anxiety, substance abuse, and suicide ideation (Gladden, Vivolo-Kantor, Hamburger, & 

Lumpkin, 2014). The 2011 Trinidad and Tobago GSHS indicates that 17 percent of students had 

experienced suicidal thoughts over a 12-month period. The relationship, however, between 

bullying, suicide ideation and other behavioral problems is unknown. 

The government of Trinidad and Tobago has spent millions of dollars over the past six 

years in an attempt to address the issue of school violence. Some of these funds were used to hire 

school psychologists, social workers, guidance counselors, and special education instructors. In 

2018, the Ministry of Education announced that a National Bullying Strategy had been 

developed. Details on this strategy, however, are unavailable.  

The Current Study 

This study addressed the following problems regarding bullying in Trinidad and Tobago: 

1. The paucity of scientific research on bullying; 

2. The existence of outdated and possibly harmful notions regarding certain forms of 

bullying in mainstream society; 

3. The lack of knowledge regarding the negative effects of bullying on students; 

4. The lack of knowledge regarding the influence and impact of certain cultural 

norms and practices on bullying behaviors; 

This study used a cross-sectional design. Cross-sectional studies provide data about a 

population at a certain point in time, and also allow conclusions to be drawn regarding the 
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phenomenon being studied (Levin, 2006). This study investigated the prevalence of bullying in a 

sample drawn from the school population of Trinidad and Tobago, paying special attention to 

gender differences and also unique cultural attitudes towards bullying. 

Research Hypotheses 

This study will test the following hypotheses: 

Hypothesis 1. The reported rates of peer victimization among adolescents in Trinidad and 

Tobago schools as measured by the Revised Adolescent Peer Relations Instrument (Parada, 

2000; Griezel, Craven, Yeung, & Finger, 2008) are significantly higher (p < .05) than the global 

average,  

Hypothesis 2. Adolescents in Trinidad and Tobago schools report significantly higher 

rates (p < .05) of verbal victimization than physical victimization, as measured by the Revised 

Adolescent Peer Relations Instrument (Parada, 2000; Griezel, Craven, Yeung, & Finger, 2008).  

Hypothesis 3. Adolescents in Trinidad and Tobago secondary schools report significantly 

higher rates of verbal victimization (p < .05), than physical victimization, as measured by the 

Revised Adolescent Peer Relations Instrument (Parada, 2000; Griezel, Craven, Yeung, & Finger, 

2008).  

Hypothesis 4. Female respondents in Trinidad and Tobago secondary schools report 

significantly higher relational victimization (p < .05), than male respondents, as measured by the 

Revised Adolescent Peer Relations Instrument (Parada, 2000; Griezel, Craven, Yeung, & Finger, 

2008). 

Hypothesis 5. Male respondents in Trinidad and Tobago secondary schools report 

significantly higher rates of homophobic teasing (p < .05), than female respondents, as measured 
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by the Homophobic Content Agent Target Scale (Parada, 2000; Griezel, Craven, Yeung, & 

Finger, 2008). 

Hypothesis 6. Adolescents in Trinidad and Tobago secondary schools demonstrate low 

compassionate empathy for victims of bullying, as measured by the Compassionate Empathy and 

Bullying Scale (Jones, Boulton, Bucci, Hawker, Rigby, & Slee, 2019). 

Hypothesis 7. Female participants have a stronger positive relationship with anxiety and 

depression than male participants, as measured by the Revised Children Anxiety and Depression 

Scale (Chorpita, Yim, Moffitt, Unemoto, & Francis, 2000). 

Hypothesis 8. Peer Victimization and gender are significant predictors of anxiety and 

depression, as measured by the Revised Children Anxiety and Depression Scale (Chorpita, Yim, 

Moffitt, Unemoto, & Francis, 2000). 

Assumptions 

1. Participants will give honest and truthful responses to survey questions. 

2. There will be low levels of participant attrition in the study. 

3. The instruments utilized to gather data are valid, reliable, and culturally sensitive. 

Limitations 

Possible limitations include the following: 

1. Procuring an adequate sample size given the aims of the study may be difficult; 

2. This study investigates the attitudes and behaviors of only a segment of the school 

population in Trinidad and Tobago. This may limit the generalizability of the 

study. 
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Significance of Study 

This study will be one of the few quantitative studies on bullying in Trinidad and Tobago 

and the Caribbean. The knowledge that is acquired from such research has heuristic power, and 

can help design effective anti-bullying interventions, strategies, and policies (Smith, 2013). This 

is especially relevant given the lack of a national or systemic policy on bullying.   

A study of this nature can challenge popular misconceptions about bullying and 

aggression in Trinidad and Tobago. Anecdotal evidence suggests that verbal and relational forms 

of aggression are widely perceived to be harmless, and are thus not being reported as bullying. 

Research may provide a more nuanced and accurate description of what bullying behaviors 

transpires between students. 

The impact of aspects of Trinidad and Tobago languaculture on children and adolescents 

is unknown. The influence of homophobia and hypermasculinity on bullying behaviors is also 

unknown. This study can initiate discussion about the use of these cultural norms in the school 

setting, and the possible negative effects on students and school climates. 

Operational Definitions 

Bullying is defined as an aggressive act by physical, verbal, indirect, or cybernetic means 

which occurs repeatedly and there is an imbalance of power whereby one individual or group can 

dominate the other (Rivers, 2011). 

Peer Aggression is defined as a purposeful act that is intended to cause harm to another 

individual or individuals in the same age cohort (Smith, 2013; Kleespies, 2016). 

Peer Victimization is defined as the physical, verbal, or psychological abuse of victims by 

perpetrators who intend to cause them harm (Olweus, 1993). Hitting, name calling, intimidating 
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gestures, racial slurs, spreading of rumors, and social exclusion by powerful others are all 

examples of behaviors that constitute peer victimization (Graham & Bellmore, 2007, p. 138) 

Cyberbullying is defined as the use of information and communication technologies such 

as e-mail and text messaging by individuals or groups to support repeated and hostile behaviors 

against others (Bauman, 2007, p. 2). 

Homophobia is defined as the dread of being in close quarters with homosexuals 

(Weinberg, 2016); it also describes the feelings of anxiety, disgust, aversion, anger, and fear that 

some heterosexuals feel towards lesbians and homosexuals (Hudson & Ricketts, 1980). 

Anxiety is an emotion characterized by feelings of tension, worried thoughts and physical 

changes like increased blood pressure (American Psychological Association [APA], 2019, para. 

1). 

Depression is a common and serious medical illness that causes feelings of sadness 

and/or a loss of interest in activities once enjoyed. It can lead to a variety of emotional and 

physical problems and can decrease a person’s ability to function at work and at home 

(American Psychiatric Association, 2019, para. 1).
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CHAPTER TWO: LITERATURE REVIEW 

Defining Bullying Behavior 

Bullying behavior represents a clear and present danger to schools and communities 

across the globe, but there is still confusion regarding how the concept of bullying itself is 

defined. Just as the word ‘bully’ has had various and often contradictory meanings over the 

years, many individuals seem to have difficulty differentiating between bullying and other 

aggressive behaviors. (Crawford, 1999; Cornell & Limber, 2015). This can have profound 

implications for researchers, educators, administrators, and policy makers alike. 

The most comprehensive definition of bullying to date was provided by Dr. Daniel 

Olweus (Gladden et al., 2014). He indicated that bullying has three major characteristics: It is (1) 

the intentional and (2) repetitive use of aggression against an individual or individuals who feel 

unable to defend themselves because of (3) a real or perceived imbalance of power (Olweus, 

2013; Solberg & Olweus, 2003). The ‘repetitive’ and ‘imbalance of power’ criterion serve to 

differentiate bullying from other forms of peer aggression. Bullying, for example, should not be 

equated with sibling violence, teen dating violence, or even repeated acts of violence between 

similarly matched individuals or groups. 

Intentional aggression is a broadly inclusive domain; bullying aggression can be physical, 

verbal, or relational in nature. A recent source has cited property damage as another type of 

bullying (Gladden et al., 2014). Others have identified direct and indirect modes of bullying 

behavior (Gladden et al.; 2014). Direct bullying is described as that which occurs in the presence 

of the targeted youth, while indirect bullying involves those behaviors that do not directly engage 

the targeted youth (e.g. rumor mongering). Specific types of bullying can have direct and indirect 

modes of engagement. 
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Physical bullying assumes many forms. It is the use of physical force by the perpetrator. 

This can include hitting, kicking, pushing, tripping, and spitting on victims. Physical aggression 

is a precursor of physical and mental health problems in victims (Tremblay et al; 2004). Most 

children initiate some form of physical aggression during infancy, but learn to regulate these 

behaviors as they age.  

Children who persist with physical aggression as they age are at high risk for severe 

violent behavior during adolescence and adulthood (Tremblay et al; 2004). Research also 

suggests that such children develop other problematic behaviors – they tend to be oppositional, 

hyperactive, and generally troublesome (Hinshaw, Lahey, & Hart, 1993; Hinshaw, Zupan, 

Simmel, Nigg, & Melnick, 1997).  

Substantial research also suggests that boys are more likely to use physical aggression, 

and are also more likely to be victims of physical aggression (Lagerspetz, Bjorkvist, & Peltonen, 

1988). It is important to note, however, that as boys grow older, they use increasingly less 

physical aggression. Nagin and Tremblay (1999) found that only 1 in 8 of the boys who 

displayed elevated levels of aggression in kindergarten demonstrated similar levels of the 

problem behavior in adolescence when assessing the developmental trajectory of 1037 Canadian 

boys ages 6 to 15  

Gender differences in bullying behavior are now believed to be more complex than 

previously reported. Boys may be more likely to use physical aggression, but both boys and girls 

use direct and indirect verbal aggression to hurt others, and with greater frequency as they age 

(Lagerspetz et al, 1988). This is probably because of the increased social intelligence that most 

children accrue as they mature (Bjorkqvist, 1994).  
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One study of high school aged students reported that 45.2% of bullies used verbal 

aggression, while 41.7% used relational aggression. Comparatively fewer (34.5%) used physical 

aggression (Raskauskas & Stoltz, 2007). Another study of fifth, eighth, and eleventh graders 

reported that 70.7% of self-identified bullies used verbal aggression, while only 40.3% used 

physical aggression. These findings support the view that physical aggression is less prevalent 

among older children. 

Verbal aggression can be direct or indirect. Direct verbal aggression involves face-to-face 

taunting, name calling, and threats (Poling, Smith, Taylor, & Worth, 2019). Both sexes use direct 

verbal aggression, but girls are more likely to use indirect verbal aggression. Indirect verbal 

aggression consists of spreading rumors, falsehoods, or confidential information to others so as 

to malign the victim (Poling et al., 2019).  

Verbal aggression is also the most frequently reported type of bullying by victims 

themselves (Sizemore, 2015). In a study of bullying among middle school students, 61.6% of 

victims reported being the target of verbal aggression (Esbensen & Carson, 2009). These 

findings were consistent with those reported by another well-cited national study of bullying 

behaviors among US youth; 61.6% of bullying victims indicated that they were targets of verbal 

aggression (Nansel et al., 2008). 

Relational aggression is the second most common type of bullying reported by both 

bullies and victims (Sizemore, 2015). Some researchers define relational aggression as a variant 

of indirect verbal aggression, and thus measures for relational aggression are sometimes 

embedded in measures of verbal aggression (Sizemore, 2015; Esbensen & Carson, 2009; Nansel 

et al., 2001). Some have argued, however, that relational aggression has enough unique 

characteristics that make it a separate and distinct type of bullying behavior. 
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Children use relational aggression to (a) undermine the personal relationships of others 

and/or (b) upset, ostracize or intimidate individuals by subtle and often nonverbal means (Crick 

& Gropeter, 1995; Radliff & Joseph, 2011). These subtle and nonverbal means include group 

exclusion, “silent treatment” (repeatedly ignoring an individual and/or rejecting their attempts to 

communicate), spreading gossip, rumor mongering, and the targeted use of a negative social 

affect e.g. eye rolling, avoiding eye contact) (Young, Nelson, Hottle, Warburton, & Young, 

2010). 

Relational aggression can be either reactive or instrumental. Reactive relational 

aggression is retaliatory, while instrumental relational aggression is purposive (Young et al., 

2010). Children use instrumental relational aggression for self-aggrandizement and/or to assert 

control over others.  

Girls, especially those in early adolescence, are more likely to use relational aggression 

than boys. They are also more likely to be victims of some form of relational aggression. There 

was once a perception that relational aggression was merely a case of “girls being girls”, but this 

perception no longer holds sway in academic circles (Radliff & Joseph, 2011). Both genders 

engage in relational aggression, and relational aggression can have a range of negative 

psychological, social, and educational outcomes (Radliff & Joseph, 2011).  

Some researchers believe that most of the existing literature on bullying fails to 

emphasize the phenomenon of gendered harassment. Gendered harassment includes any 

behavior that serves to reinforce heterosexual gender norms (Rineheart & Espelage, 2015). 

Homophobic name-calling is but one aspect of gendered harassment. It is a form of hate 

language, and involves the pejorative use of slurs associated with a student’s presumed or 

assumed sexual orientation (Rineheart & Espelage, 2015).  
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A 2012 document on crime and safety in US schools indicated that 1.3 percent of 

students aged 12-18 reported being the target of hate-related words because of their presumed or 

assumed sexual orientation (Robers, Kemp, Truman, & Snyder, 2013). This type of name calling 

is not directed only at adolescents who are suspected of being lesbian, gay, or bisexual (Collier, 

Bos, & Sandfort, 2013). Adolescent boys, for example, are more likely to use homophobic 

discourse, which is the use of homophobic slurs to stigmatize and subordinate their peers 

(McCormack & Anderson, 2010). 

Bullying Roles 

Children often assume various roles during instances of peer victimization. Olweus 

distinguished two major roles that are recognizable to most; the bully and the victim (Olweus & 

Solberg, 2003). A victim is defined as a child who is bullied at least once a week over a period of 

at least 3 months (Schafer, Korn, Brodbeck, Wolke, & Schulz, 2005). A bully, is a child who 

victimizes one or more of his peers on a repeated or systematic basis for at least three months 

(Schafer et al., 2005). These roles tend to be more stable in adolescence; by the age of 13 to 16, 

bully and victim roles are well established (Perry, Kusel, & Perry, 1988)  

Recent literature, however, has shifted from this dyadic (bully and victim) perspective to 

include other roles. Some children, for example, are bullied by dominant individuals and also 

perpetrate bullying themselves (Dewar, 2017, para. 1). These “bully-victims” are at even greater 

risk for psychological problems than children who perpetrate bullying only (“pure bullies”) and 

those who are exclusively victims (“pure victims”).   

Bully-victims experience worse outcomes as adults (Dewar, 2017). Studies have shown 

that bully-victims are less likely to graduate high school than pure bullies (Wolke, Copeland, 

Angold, & Costello, 2013). They are also at greater risk for emotional problems, school 



BULLYING AMONG ADOLESCENTS IN SECONDARY SCHOOLS IN 32 

difficulties, and social alienation (Dewar, 2017). A study of Australian adolescents reported that 

bully-victims had the highest rates of self-harm, suicide ideation, and attempted suicide (Ford, 

King, Priest, & Kavanagh, 2017). 

Bullying was once believed to be an individual problem of either the bully or the victim 

(Salmivalli et al., 2011). The literature illustrates that the dynamics of bullying perpetration are 

far more complex than originally surmised. Bullying is now largely considered to be a group 

phenomenon, with children often assuming different roles in different settings as they age 

(Swearer & Hymel, 2015). 

Another bullying role is that of the so-called “bystander.” Bystanders in the school 

environment are those who witness bullying but are not acting as victims or bullies themselves 

(Twemlow, Sacco, & Williams, 1996). Some have argued that teachers and administrators can 

assume bystander roles (Twemlow, Fonagy, & Sacco, 2004). The common interpretation of the 

word “bystander” implies neutrality and non-involvement, but current research strongly suggests 

that these individuals assume a crucial role in the cycle of peer victimization (Twemlow, Fonagy, 

& Sacco, 2004).  

The bystander role is important, as it can either discourage or reinforce bullying 

behaviors (Salmivalli, Voeten, & Poskiparta, 2011). Several studies have shown that even silent 

bystanders enable bullying by sending the implicit message that aggression is acceptable, 

normal, or harmless (O’Connell, Pepler, & Craig, 1999). Bullies may be further emboldened 

when bystanders smile, laugh, or offer verbal encouragement (Salmivalli & Voeten, 2004). 

Research has shown that when bystanders assume the role of “upstanders” or 

“defenders”, bullies are less inclined to hurt others. The results of one Finnish study with over 
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6,000 participants indicated that defending the victim was negatively associated with the 

frequency of bullying in the classroom (Salmivalli et al., 2011). 

Neuroscience of Bullying 

Adolescence is not only a time of new experiences, stresses and physiological changes, 

but also a period of extensive brain development (Burke Qunilan et al., 2018). It is characterized 

by major changes in the neural systems that support reasoning, impulse control, emotion 

regulation, risk versus reward appraisal, and motivation (Paus, Keshavan, & Giedd, 2008; Burke 

Qunilan et al., 2018). 

Neuroscience research has shown that social pain is experienced in a similar way to 

physical pain (Vaillancourt, Hymel, & McDougall, 2013). Indeed, there is substantial evidence 

to suggest that social pain can be re-lived and re-experienced more intensely than the physical 

variety (Vaillancourt, Hymel, & McDougall, 2013). Social pain is a term used to describe the 

emotional hurt associated with negative social experiences, such as personal betrayals, romantic 

rejection, peer ostracism, or bullying victimization (Meyer, Williams, & Eisenberger, 2015). 

Both varieties of pain rely on similar neurobiological and neural substrates within the 

brain (Vaillancourt, Hymel, & McDougall, 2010). These include the dorsal anterior cingulate 

cortex (dACC) and the anterior insula (AI). Both the dACC and the AI are considered to be part 

of the affective pain system, which regulates the unpleasant component of physical and 

emotional pain (Meyer et al., 2015). The reliving of social pain also recruits the dorsomedial 

prefrontal cortex (DMPFC) – a region commonly associated with higher order cognitive 

functions and processing (Meyer et al., 2015). 

 



BULLYING AMONG ADOLESCENTS IN SECONDARY SCHOOLS IN 34 

In a study of 18 young adults, participants reported discomfort when reliving social pain 

memories. Reliving social pain strongly activated brain regions associated with the affective 

component of pain (dACC). These results support the view that social pain experiences can have 

lasting effects. Individuals can re-experience a social pain that occurred up to five years prior, 

and re-experience that pain with significantly more discomfort than physical pain (Chen, 

Williams, Fitness, & Newton, 2008). 

Recent physiological research also supports the view that the experience of peer 

victimization and bullying is inordinately stressful. Peer victimization is linked to the 

dysregulation of the hypothalamic-pituitary-adrenal (HPA) axis, the body’s stress response 

system (Vaillancourt et al., 2013).  

Cortisol is secreted by the HPA axis, and is used to help the human body deal with 

stressful events. Bullied children tend to produce less cortisol than their non-victimized peers. 

These findings are consistent with research that indicates that cortisol production tends to 

decrease in situations of prolonged or extreme stress (Vaillancourt et al., 2013). 

This hypoproduction of cortisol has also been witnessed among holocaust victims, rape 

survivors, and individuals with Post-Traumatic Stress Disorder (PTSD) (Yehuda et al., 1995; 

Bremner & Vermetten, 2001); Vaillancourt et al., 2013). In a study of Norwegian schoolchildren, 

28% of bullied boys and 40% of bullied girls in grades 8 and 9 scored in the clinical range for 

PTSD on the Children’s Impact of Events Scale (CRIES-8). The CRIES-8 is an instrument used 

to assess PTSD symptoms (Idsoe, Dyregrov, & Idsoe, 2012). 

These findings were corroborated by a discordant monozygotic (MZ) twin study. Pairs of 

identical twins were assessed at ages 5 and 10. The bullied twin at age 10 displayed a blunted 

cortisol response to a psychosocial stress test (Ouellet-Morin et al., 2011). Because this 
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hypocortisolism could not be explained by genetic variations, family environment, or other 

factors, it seems likely that peer victimization was culpable (Oullet-Marin et al., 2011). 

Exposure to peer victimization seems to influence DNA methylation, which is a 

mechanism that maintains gene activity or changes gene expression by activating or silencing 

genes (Vaillancourt et al., 2013). DNA methylation is an important component in numerous 

cellular processes including embryonic development and carcinogenesis. It thus facilitates 

healthy growth and development (Robertson, 2018). 

Researchers have linked errors in DNA methylation to neuropsychiatric disorders and 

other diseases (Phillips, 2008; Oullet-Morin et al., 2013). Children with higher serotonin DNA 

methylation, for example, exhibit a blunted cortisol response to stress (Ouellet-Morin et al., 

2013). These findings have been corroborated by research on children who experienced early 

adversity (Bick et al., 2014). 

Telomere length is another biomarker of stress (Vaillancourt et al., 2013). Telomeres are 

DNA-protein structures found at both end of each chromosome (Shammas, 2011). Telomere 

length shortens with age, and can serve as a biological clock that helps to determine the lifespan 

of a cell or even an organism. The rate of telomere shortening can either be increased by specific 

lifestyle factors or the status of one’s health (Shammas, 2011). 

Studies have shown that social and physical victimization are both associated with 

significant telomere erosion as well as frequent and severe health complaints (Shalev et al., 2013; 

Guarneri-White, Arana, Boyd, & Jensen-Campbell, 2018). Indeed, one recent study found that 

social victimization was a more robust predictor of telomere length, as well as the frequency and 

severity of health outcomes, than was physical victimization (Guarneri-White et al., 2018, p. 

342). 
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Understanding the neurobiology of peer victimization is important because so many 

youth are negatively affected by bullying (Vaillancourt, Sanderson, Arnold, & McDougal, 2017, 

p. 42). Chronic peer victimization can negatively impact both brain function and structure, which 

can lead to significant health problems in adolescence and beyond.  

Negative Outcomes of Bullying  

Bullying is associated with a host of serious mental health disturbances, including 

anxiety, depression, and suicidal ideation (Silberg et al., 2016). The phenomenon of bullying is 

thus a public health concern. Indeed, the research suggests that the mental health problems 

associated with bullying can continue into adulthood long after the cessation of bullying 

victimization (Silberg et al., 2016). Copeland and colleagues reported elevated rates of anxiety, 

suicidality and depression in young adults who were bullied in childhood, even after controlling 

for previous psychopathology and family hardship (Copeland, Wolke, & Costello, 2013). 

A longitudinal study of 145 MZ juvenile twin pairs was instructive. Significantly higher 

rates of social anxiety, separation anxiety, ADHD, and young adult suicidality were found in 

bullied MZ twins compared to their non-bullied siblings (Silberg et al., 2016). MZ twins share an 

identical genotype and familial environment, so that a higher rate of psychiatric disturbance in a 

bullied MZ twin compared to their non-bullied sibling strongly supports the environmental 

impact of bullying. 

Other research supports the view that bullying can have a negative and long lasting effect 

on children. Peer victimization in Grades 3 and 4 has been tied to lower academic achievement a 

year later (Schwartz, Hopmeyer, Nakamoto, & Toblin, 2005). Students who are repeated targets 

of bullying are more likely to report poor academic performance, social maladjustment, or have 

negative views about school climate (McDougall & Vaillancourt, 2015).  
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Increased victimization is also linked to small to moderate increases in peer rejection in 

children, (Hodges & Perry, 1999) while sustained victimization predicted relationship problems 

and decreased popularity in adolescence (Kumpulainen & Rasanen, 2000). 

The literature also suggests that bullies themselves are at greater risk for externalizing 

disorders (Coolidge, Denboer, & Segal, 2004). Externalizing disorders refer to problem 

behaviors that are manifested outwardly – they may include aggression, delinquency, 

hyperactivity, and substance abuse (Liu, 2004; Van der Ende, Verhulst, & Tiemeier, 2016). 

Externalizing disorders are a major risk factor for later juvenile delinquency, adult crime, 

violence, and poor academic performance (Betz, 1995; Farrington, 1995; Van Der Ende et al., 

2016).  

In a study of 41 middle school students (and group matched controls), bullying behavior 

was more likely to be associated with conduct disorder, oppositional defiant disorder, ADHD, 

and depression. Interestingly, bullying behavior was not significantly associated with anxiety, 

when compared to controls (Coolidge et al., 2004).  

These findings were supported by a 2010 study that evaluated 508 Finnish hospital in-

patient adolescents, aged 12-17. Both boys and girls with an externalizing disorder were ten 

times more likely to be a bully or a victim of bullying (Luukkonen, Rasanen, Hakko, & Riala, 

2010). Conversely, having an internalizing disorder (e.g. anxiety, depression) increased the 

likelihood of being a victim more than threefold among boys, but not among girls (Luukkonen et 

al., 2010). 
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CHAPTER THREE: METHODOLOGY 

Participants 

The study included 489 participants. Of that number, 181 (37%) were male, and 306 

(62.6%) were female.  The participants were ethnically diverse; five distinct racial groups were 

reported.  The largest ethnic group was of mixed race (39.9%).  This is notable, as the last 

Trinidad and Tobago census identified the ‘Mixed’ population as the third largest ethnic group 

(Government of Trinidad and Tobago Central Statistical Office, 2012).  The next largest ethnic 

group was Indo-Trinidadian (29.9%) followed by Afro-Trinidadian (26.9%). White (8%), Asian 

(2%) and Other (2%) made up the rest of the population sample. Participants ranged from 11-16 

years of age.  The vast majority of those who enrolled in the study were either 13 (40.7% of 

participants) or 14 (33.9 % of participants) years old.  

A total of seven schools participated in the study. General information regarding these 

schools is illustrated in Table 2.   

Table 2 

Characteristics of Participating Schools 

 School District Setting Status Gender of 

School 

Population 

School A Victoria Urban Public Assisted Male Only 

School B Victoria Rural Public Male/Female 

School C Victoria Rural Public Male/Female 

School D Caroni Rural Public Male/Female 

School E St. Patrick Rural Public Assisted Female Only 

School F St. Patrick Rural Public Assisted Female Only 

School G St. Patrick Rural Public Assisted Male/Female 
Note. 7 of the 8 participating schools are located in school districts in south (Victoria) and south-west (St. Patrick) 

Trinidad. The Caroni school district is located in Central Trinidad, but close to the west coast of the island.  

 

Close to 64 % of the participants were in Form 2, which is equivalent to 7th grade in the 

United States educational system.  Another 34.6 percent were Form 1 students (Grade 6).  Most 
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of the participants were either Catholic (27%) or of another unspecified Christian faith (9.7%). 

Hindus comprised close to 12 percent of the sample, while Muslims were around 3 percent. 

Procedure 

 The principal investigator received approval to conduct the study from the Institutional 

Review Board (IRB) of the University of Arizona in 2016 (see Appendix A for approval 

document). The principal investigator also sought and obtained formal approval from the 

Permanent Secretary of the Ministry of Education of Trinidad and Tobago before conducting this 

research in schools (see Appendix B for approval documents). 

The principal investigator coordinated with the principals and counselors of participating 

schools to recruit participants. The principal investigator also recruited participants and sought 

consent from their parents and guardians. He also was solely responsible for administering the 

surveys and analyzing the data.  

Consent forms were distributed to the principals of participating schools at least two 

weeks before data were collected. These consent forms were disseminated to the homeroom 

teachers of the targeted grades/forms, who in turn shared them with parents.  

These consent forms informed parents about the purpose, importance, and implications of 

the study. The forms explained that parent permission was required in order for their child to 

participate in the study. Parents were advised that their child‘s participation was voluntary. 

Completed consent forms were collected by the principal investigator immediately prior 

to survey administration. The response rate was close to 100%, and over 90% of parents granted 

their children permission to participate. Students who received parent permission were then 

asked to indicate their assent to participate in the research. Students were reminded by the 

principal investigator that they could withdraw from the study without penalty at any time.  
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No identifying information was collected (name, date of birth, student identification 

number) from any of the participants. This was done to protect the privacy and confidentiality of 

the students. Consent forms and surveys were collected by the primary investigator and 

transported to Arizona (United States of America) via commercial aircraft in secure luggage. The 

data are stored in a locked file cabinet in the home office of the principal investigator. Only the 

principal investigator and his academic advisors have access to the data.  

A form of convenience sampling was used to recruit participants for this study. 

Convenience sampling, also known as availability sampling, relies on data collection from 

population members who are conveniently available to engage in the study (Dudovskiy, 2018). 

The disadvantages of convenience sampling (selection bias, sampling error, limited 

researcher control) were reduced by using specific criterion in order to recruit participants: 

subjects were required to be between 11 and 16 years of age and also registered students of a 

secondary school in Trinidad and Tobago. Participants were also required to be enrolled in 

Forms 1, 2, or 3. 

Measures 

Compassionate Empathy and Bullying Scale (Jones, Boulton, Bucci, Hawker, Rigby, 

& Slee, 2019) 

The Compassionate Empathy and Bullying Scale was developed for the current study.  

Compassionate empathy is a state of involvement in another’s suffering; there is empirical 

evidence from social psychology indicating that there is a strong link between compassionate 

empathy and a motivation to help others (Maxwell, 2008, p. 11).   

The Compassionate Empathy and Bullying Scale combines items from two pre-existing 

scales with those created by the principal investigator. Some items were modified from a survey 
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used in a study that investigated the attitudes of Swedish and English adolescents towards 

bullying (Boulton, Bucci, & Hawker 1999).  The new scale also used and modified items from a 

peer relations questionnaire that targeted Australian secondary school students (Rigby & Slee, 

1991). The principal investigator created and included several items that used Trinidad & 

Tobago vernacular (e.g. references to ‘lime’, and ‘picong’).  

The Compassionate Empathy and Bullying Scale required participants to indicate their 

feelings regarding 27 statements about bullying behaviors across two distinct subscales.  One 

subscale featured 14 statements that expressed empathy for victims of bullying and/or concern 

about bullying behaviors (e.g. ‘Gay children do not deserve to be bullied’).  The other subscale 

featured 13 statements that were negatively worded (e.g. Picking on others is not harmful, just 

fun). These statements were rated via a 5-point Likert scale ranging from ‘Strongly Agree’ to 

‘Strongly Disagree’.  The Likert scale was reverse coded for both of the subscales, so that an 

overall high score indicated an anti-bullying attitude.  

The 27 items of the Compassionate Empathy Scale were subjected to principal 

components analysis (PCA) using SPSS version 25.  PCA is one of the oldest and most widely 

used techniques for interpreting large datasets (Jolliffe & Cadima, 2016). PCA was used because 

it is useful for a wide variety of situations and data types in numerous disciplines, including 

social sciences.  

Inspection of the correlation matrix revealed the presence of many coefficients of .3 and 

above.  The Kaiser-Meyer-Olkin value was .89, exceeding the recommended value of .6 (Kaiser, 

1970, 1974).  Bartlett’s Test of Sphericity (Bartlett, 1954) reached statistical significance, 

supporting the factorability of the correlation matrix. 
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Principal components analysis revealed the presence of five components with eigenvalues 

exceeding 1, explaining 25.4%, 10.6%, 5.2%, 4.6%, and 4.3% of the variance respectively.  An 

inspection of the scree plot revealed a break after the third component.  Despite Catell’s (1966) 

scree test, it was decided to retain two components for further investigation.  These two 

components (high compassionate empathy for victims of bullying, low compassionate empathy 

for victims of bullying) greatly improved the interpretability of results. Table 3 displays the 

pattern matrix and structure matrix of loadings derived from the principal components analysis. 

Table 3 

Pattern and Structure Matrix for PCA with Oblimin Rotation of Two Factor Structure of 

Cultural Attitudes Scale Items 

Items Pattern Coefficients Structure Coefficients Communalities 

 Component 1 Component 2 Component 1 Component 2  

Q 15_13 .74 .08 .72 -.13 .52 

Q 15_11 .69 .01 .68 -.19 .47 

Q 15_12 .73 .05 .71 -.16 .51 

Q 15_10 .63 -.12 .66 -.29 .45 

Q 15_7 .63 .02 .62 -.16 .39 

Q 15_8 .62 .03 .61 -.15 .37 

Q 15_14 .52 -.04 .63 -.21 .40 

Q 15_3 .60 .00 .60 -1.7 .36 

Q 15_4 .58 -.00 .58 -.17 .34 

Q 15_6 .58 -.04 .59 -.20 .35 

Q 15_9 .37 -.23 .43 -.33 .28 

Q 15_1 .27 -.16 .31 -.23 .12 

Q 15_2 .37 -.09 .40 -.20 .14 

Q 15_5 .54 -0.10 .55 -.16 .30 

Q 18_4 -.02 .65 -.20 .65 .43 

Q 18_6 .01 .63 -.17 .63 .39 

Q 18_9 -.23 .60 -.40 .66 .49 

Q 18_2 -.13 .59 -.29 .63 .48 

Q 18_13 -.26 .58 -.43 .65 .49 

Q 18_10 -.15 .58 -.32 .62 .41 

Q 18_11 -.08 .56 -.24 .59 .35 

Q 18_5 -.15 .55 -.31 .59 .37 

Q 18_1 -.18 .54 -.33 .59 .38 

Q 18_7 -.09 .53 -.24 .56 .32 
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Q 18_12 .04 .53 -.11 .52 .27 

Q 18_3 .29 .45 .16 .37 .21 
Note. Major loadings for each item are bolded 

Both of the subscales of the Cultural Attitudes Scale were subjected to reliability 

analyses. The Crohnbach’s alpha for the high empathy and low empathy subscales were .84 and 

.83 respectively. 

Revised Child Anxiety and Depression Scale (RCADS) (Chorpita, Yim, Moffitt, 

Unemoto, & Francis, 2000) 

The Revised Child Anxiety and Depression Scale (RCADS) is a 47-item self-report 

instrument that is typically administered to children and adolescents (Chorpita, Ebesutani, & 

Spence, 2015).  The RCADS has several subscales that measure social phobia (SP), generalized 

anxiety disorder (GAD), panic disorder (PD), obsessive compulsive disorder (OCD), and major 

depressive disorder (MDD) symptoms.  

The RCADS has demonstrated adequate reliability and validity in studies conducted in 

Australia, the Netherlands, Denmark, and the United States. Cronbach’s alphas of the RCADS 

subscales have been within the reported range of .75 to .95 (Kosters, Chinapaw, Zwaanswijk, 

Van der Waal, & Koot, 2015).  In this study, the Chronbach’s alpha for the depression and 

anxiety subscales were .88 and .89 respectively.  

In the current study, modifications were made to the RCADS to make it more culturally 

and linguistically appropriate for the included sample.  Care was taken to not to change the 

meaning of the original test items.  A principal components analysis was nevertheless considered 

necessary because of the aforementioned modifications and because the RCADS had never been 

administered with the included population.  

The 47 items of the RCADS were subjected to PCA.  Table 4 displays the pattern matrix 

and structure matrix of loadings derived from the principal components analysis. 
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Table 4 

Pattern and Structure Matrix for PCA with Oblimin Rotation of Two Factor Solution for RCADS 

items 

Item Pattern Coefficients Structure Coefficients Communalities 

 Factor 1 Factor 2 Factor 1 Factor 2  

1 .09 .58 .41 .63 .40 
2 .48 .31 .65 .58 .49 

3 .18 .42 .41 .52 .29 

4 -.08 .64 .28 .60 .36 

5 .15 .30 .32 .39 .17 

6 .48 .10 .53 .36 .29 

7 -.14 .67 .28 .59 .36 

8 .03 .58 .35 .60 .36 

9 -.10 .40 .12 .34 .12 

10 .31 .38 .52 .55 .37 

11 .65 .02 .66 .38 .44 

12 -.05 .70 .34 .67 .45 

13 .16 .45 .41 .54 .30 

14 .72 -.03 .70 .37 .49 

15 .61 .02 .62 .35 .38 

16 .24 .37 .44 .50 .29 

17 .33 .16 .42 .34 .19 

18 .43 .17 .52 .41 .29 

19 .52 .02 .54 .31 .29 

20 .30 .47 .56 .63 .46 

21 .47 .13 .54 .38 .30 

22 .35 .51 .63 .70 .58 

23 .44 .27 .59 .51 .40 

24 .42 .30 .58 .53 .40 

25 .62 .14 .70 .48 .50 

26 .69 -.02 .68 .36 .46 

27 .34 .44 .58 .63 .47 

28 .53 .25 .66 .54 .48 

29 .53 .23 .66 .52 .47 

30 .11 .63 .46 .69 .49 

31 .41 .19 .51 .41 .28 

32 .17 .59 .50 .69 .49 

33 .34 .23 .46 .42 .25 

34 .72 -.04 .70 .36 .49 

35 .34 .41 .57 .60 .44 

36 .83 -.28 .67 .18 .51 

37 .42 .33 .60 .56 .43 

38 .29 .31 .47 .47 .28 
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39 .83 -.14 .75 .32 .58 

40 .78 -.15 .69 .28 .49 

41 .75 -.06 .72 .36 .52 

42 .44 .16 .53 .40 .29 

43 .28 .56 .59 .72 .57 

44 .48 .17 .57 .43 .34 

45 .67 .02 .68 .39 .46 

46 .50 -.06 .47 .22 .22 

47 .64 .02 .65 .37 .42 
Note. Major loadings for each item are bolded 

Prior to performing PCA, the suitability of data for analysis was assessed.  Inspection of 

the correlation matrix revealed the presence of many coefficients of .3 and above.  The Kaiser-

Meyer-Olkin value was .95, exceeding the recommended value of .6 (Kaiser 1970, 1974).  

Bartlett’s Test of Sphericity (Bartlett, 1954) reached statistical significance, supporting the 

factorability of the correlation matrix.  Principal components analysis revealed the presence of 

four components with eigenvalues exceeding 1 (9.5, 1.72, 1.13, 1.06). These four components 

explained 53.62 percent of the variance.  

Of these nine components, two were extracted that were consistent and conceptually 

aligned to the RCADS subscales. These two components explained 44.86 percent of the 

variance. An inspection of the scree plot revealed a break after the second component.  Using 

Catell’s (1966) scree test, it was decided to retain two components for further investigation.  

Major depression disorder items loaded strongest on Component 1, while anxiety disorder items 

loaded strongly on Component 2. The results of the analysis support the use of the major 

depressive disorder and anxiety disorder items as separate scales. 

Homophobic Content Agent Target Scale (HCAT) (Poteat & Espelage, 2005) 

This scale was developed and validated among middle school students to assess the 

extent to which they both used and were subjected to homophobic epithets (Poteat & Espelage, 

2005). The HCAT includes two subscales with five items each. The first subscale measures how 
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often students express homophobic content towards their peers (Agent). Conversely, the second 

subscale assesses how frequently students are the subject of homophobic slurs (Target).  The 

HCAT demonstrated adequate reliability and validity in a study conducted in an American 

middle school. Cronbach’s alphas of the HCAT subscales were .80 (Espelage & Holt, 2005).  In 

the present study, the Chronbach’s alpha for the depression and anxiety subscales were .80 and 

.81 respectively.  

The ten items of the HCAT were subjected to PCA. Table 4 displays the pattern matrix 

and structure matrix of loadings derived from the principal components analysis.  

Table 5 

Pattern and Structure Matrix for PCA with Oblimin Rotation of Two Factor Solution of HCAT 

Items 

Item Pattern Coefficients Structure Coefficients Communalities 

 Factor 1 Factor 2 Factor 1 Factor 2  

Agent_1 .19 .56 .45 .65 .45 

Agent_2 -.25 .88 .16 .76 .63 

Agent_3 .09 .77 .44 .81 .66 

Agent_4 .19 .70 .51 .78 .64 

Agent_5 .12 .66 .43 .72 .53 

Target_1 .54 .23 .65 .48 .46 

Target_2 .76 -.04 .74 .31 .54 

Target_3 .86 .06 .93 .34 .70 

Target_4 .76 .07 .79 .42 .62 

Target_5 .83 .04 .85 .42 .72 
Note. Major loadings for each item are bolded 

Prior to performing PCA, the suitability of data for factor analysis was assessed. 

Inspection of the correlation matrix revealed the presence of many coefficients of .3 and above. 

The Kaiser-Meyer-Olkin value was .81, exceeding the recommended value of .6 (Kaiser, 1970, 

1974) and Bartlett’s Test of Sphericity (Bartlett, 1954) reached statistical significance, 

supporting the factorability of the correlation matrix. 
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Principal components analysis revealed the presence of three components with 

eigenvalues exceeding 1, explaining 45.9%, 13.7% and 11.1% of the variance respectively. An 

inspection of the screeplot revealed a clear break after the second component. Using Catell’s 

(1966) scree test, it was decided to retain two components for further investigation. Table 3 

shows the pattern and structure matrices generated by the principal components analysis.  The 

two-component solution explained a total of 59.6% of the variance, with Component 1 

contributing 45.9% and Component 2 contributing 13.7%.  

To aid in the interpretation of these two components, oblimin rotation was performed. 

The rotated solution revealed the presence of simple structure (Thurstone, 1947). The 

interpretation of the two components was consistent with previous research on the HCAT scale, 

with Target items loading strongly on Component 1 and Agent items loading strongly on 

Component 2. There was a strong positive correlation between the two factors (r = .46). The 

results of this analysis supports the use of the Agent items and Target items as separate scales, as 

suggested by the scale authors (Poteat & Espelage, 2005).  

Revised Adolescent Peer Relations Instrument – Bully and Target (RAPRI-BT) 

(Parada, 2000; Griezel, Craven, Yeung, & Finger, 2008)  

This instrument was originally created to measure constructs of physical, behavioral, and 

relational bullying (Parada, 2000). It was subsequently revised to measure cyberbullying via text 

and visual media (Griezel et al., 2008). Reliability and confirmatory factor analyses indicate that 

the RAPRI-BT is a psychometrically sound instrument (Ockerman, Kramer & Bruno, 2014).  

Cronbach’s alpha estimates for all the all subscales (Physical Bullying, Verbal Bullying, 

Relational Bullying, Text Cyberbullying, Visual Cyberbullying) were good to excellent, with 
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scores ranging from .80 to .91, These values were replicated in subsequent studies (Griezel, 

Yeung, & Finger, 2008).  

The RAPRI-BT consists of two broad scales (Bully and Target) that measure how 

frequently adolescents engage in (Bully) and/or are the recipients of (Target) a range of 

aggressive behaviors. The Bully and Target scales are further subdivided into subscales that 

measure rates of physical, verbal, and relational aggression or victimization. The RAPRI-BT also 

measures the incidence of cyberbullying and aggression via both text and visual means. The 

principal investigator was primarily interested in the data gathered by the RAPRI-BT Target 

scale.   

The 17 items of the RAPRI Target Scale underwent a maximum likelihood analysis 

(MLA) using SPSS 25. Maximum likelihood was used because the principal investigator was 

unsure about the relationship among the factors. Table 5 displays the pattern matrix and structure 

matrix of loadings derived from the maximum likelihood analysis.  

Inspection of the correlation matrix revealed the existence of many coefficients of .3 and 

above. The Kaiser-Meyer-Olkin value was .91, exceeding the recommended value of .6 (Kaiser, 

1970, 1974). Bartlett’s Test of Sphericity (Bartlett, 1954) was statistically significant, supporting 

the factorability of the correlation matrix. 

Maximum likelihood analysis revealed four factors with eigenvalues exceeding 1, 

accounting for 39.2 %, 9.5%, 7.1% and 5.96% of the variance respectively. An investigation of 

the scree plot revealed a clear break after the second component, but it was decided to retain four 

components for further investigation. Table 4 shows the pattern and structure matrices generated 

by the primary components analysis.  These four components explain a total of 61.8% of the 

variance, with component 1 contributing 39.2% of the variance. Component 2 comprised 9.5% 
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of the variance, while component 3 and component 4 constituted 7.1% and 5.96% of the variance 

respectively. An oblimin rotation was performed, and the rotated solution indicated simple 

structure (Thurstone, 1947).  

Verbal victimization items loaded strongest on Component 1, while physical 

victimization items loaded strongest on Component 2. Relational victimization items loaded 

strongest on Component 4. Component 3 was discarded because it displayed strong loadings 

across all of the constructs measured, displaying little internal coherence. It was decided 

therefore, to use components 1, 3, and 4 as subscales of the RAPRI Target Scale.  In this study, 

the RAPRI Target Scale had a Cronbach’s alpha of .90. The subscales of the Target Scale had 

Cronbach’s alphas of .87 (Verbal Victimization), .80 (Relational Victimization) and .73 

(Physical Victimization).  

Table 6 

Pattern and Structure Matrix for Maximum Likelihood Analysis with Oblimin Rotation for Three 

Factor Solution of RAPRI Target Items 

Item Pattern Coefficients Structure Coefficients Communalities 

 Factor 1 Factor 2 Factor 3 Factor 1 Factor 2 Factor 3  

1 .72 .03 .06 .74 -.33 .45 .55 

2 .08 .02 .62 .42 -.25 .66 .43 

3 .26 -.59 -.03 .52 -.70 .34 .54 

4 .67 -.13 .10 .78 -.48 .52 .64 

5 .01 .10 .67 .34 -.15 .64 .41 

6 .30 -.47 -.01 .51 -.61 .33 .43 

7 .56 -.21 .14 .74 -.53 .54 .60 

8 -.14 -.21 .68 .34 -.40 .68 .50 

9 -.05 -.84 .12 .41 -.86 .41 .75 

10 -.06 -.12 .37 .20 -.23 .38 .15 

11 .30 -.44 .07 .54 -.60 .40 .45 

12 .70 -.14 .01 .77 -.47 .45 .60 

13 .15 .14 .55 .40 -.13 .58 .36 

14 .17 -.06 .50 .48 -.32 .62 .41 

15 .31 -.16 .11 .45 -.35 .35 .23 

16 .80 .05 .01 .79 -.33 .44 .62 
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17 .24 .04 .40 .45 -.22 .52 .31 
Note. Major loadings for each item are bolded 

Data Analysis 

SPSS version 25 was used for all analyses. Below is a list of analyses used to test the 

following research hypotheses: 

1. One sample, independent sample, and paired samples t-tests (Hypotheses I-VI) 

2. Correlation (Hypothesis VII) 

3. Multiple Regression (Hypothesis VIII-VIX). Data were checked to ensure they met 

regression assumptions prior to conducting the regression, Tests to see if the data met 

the assumption of collinearity indicated that multicollinearity was not a concern. 

On the demographic variables (age, gender, religion, form level, gender of school 

population) 0.4% of data were missing. It was concluded that there was no need to impute 

missing values. The sample size was sufficiently large, and thus missing data was deleted 

listwise as needed.  
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CHAPTER FOUR: RESULTS 

This chapter presents study results related to research questions and hypotheses.  Tables 

have been inserted to illustrate the relevant data. This study primarily examined the following: 

1. The frequency of various types of bullying and victimization (verbal, physical, 

relational) among adolescent Trinbagonians. 

2. The cultural attitudes of these youth towards bullying behaviors. 

3. The relationship between peer victimization and the social-emotional outcomes of 

anxiety and depression. 

The aforementioned criteria were evaluated in relation to the following dependent 

measures: (a) total score (i.e., sum of the items recommended as an index) and T score of the 

Peer Victimization scale, (b) total score (i.e., sum of the items recommended as an index) and T 

score of the Homophobic Content Target Scale, (c) the total score (i.e., sum of the items 

recommended as an index) and T score of the Compassionate Empathy and Bullying scales, (d) a 

Peer Victimization cut off score based on average global bullying rates (1 to 2 times a month).  

Subsequent results are provided in relation to specific hypotheses. 

Hypothesis I 

A one sample t-test was run to determine whether the mean victimization score was 

different from global average rates of victimization, which occur 1-2 times a month (Richardson 

& Hiu, 2018).  The global average rate is best represented on the Revised Adolescent Peer 

Relations Instrument by a total score of at least 54. Table 6 illustrates the prevalence of bullying 

in several major regions in the world compared to that in Trinidad & Tobago. The mean 

victimization score (26.69 ± 12.31) was lower than the global average (54), and the difference 
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was statistically significant Z (26.69-38.3) = - 67.2, p < .01. The Cohen’s d statistic (.88) 

indicated a large effect size.  

Table 7 

Average Bullying Prevalence Comparison 

Location Mean 

Central/Eastern Europe 26.9 

East Asia/Pacific Region 41.1 

East Africa/Southern Africa 50.2 

Latin America/Caribbean 34.2 

Middle East/North Africa 44.6 

European Union 34.1 

West Africa/Central Africa 53.1 

Trinidad & Tobago 26.7 
Note. Source: Richardson & Hiu's (2018) analysis of the Global Bullying Database (GBD). No standard deviation 

data was available. 

Hypothesis II 

A paired samples t-test was conducted to compare the means of verbal and physical 

victimization scores.  Verbal victimization scores (M = 13.54, SD = 7.03) were greater than 

physical victimization scores (M = 6.32, SD = 3.24), and the difference was statistically 

significant t (454) = 26.7, p < .01 (two tailed).  The difference in mean scores was 7.22, with a 

95% confidence interval ranging from 6.68 to 7.75.  The eta squared statistic (.60) indicated a 

large effect size.  

Hypothesis III 

An independent samples t-test was conducted to compare the relational victimization 

scores for boys and girls. There was a significant difference in scores for males (M = 6.17, SD = 

3.44) and females (M = 7.46, SD = 4.48; t (453) = -3.25, p = < .01, two-tailed), with females 

reporting higher rates of relational victimization.  The magnitude of the differences in the means 

was small (mean differences = -1.29, CI = -2.06 to -.05; eta squared = .002). 
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Hypothesis IV 

An independent samples t-test was conducted to compare the homophobic target scores 

for boys and girls. Boys (M = 7.71, SD = 3.57) reported being the victim of homophobic teasing 

more often than girls did (M = 6.11, SD = 2.74), and the difference was statistically significant, t 

(465) = 5.42, p = < .01, two-tailed).  The magnitude of the mean differences was moderate (mean 

differences = 1.6, CI = 1.02 to 2.18; eta squared = .06). 

Hypothesis V 

A paired samples t-test was conducted to evaluate the hypothesis that participants display 

low compassionate empathy towards victims of bullying.  Results indicate that low 

compassionate empathy attitudes were more prevalent (M = 23.60, SD = 7.86) than high 

compassionate empathy attitudes (M = 18, SD = 6.56), and that the difference was significant. t 

(358) = -13.01, p < .01 (two-tailed).  The mean difference in empathy scores was -5.60, with a 

95% confidence interval ranging from –6.44 to -4.75.  The eta squared statistic (0.32) indicated a 

large mean difference.  

Hypothesis VI 

The relationship between anxiety and depression for males and females was investigated 

using the Pearson’s product-moment correlation coefficient.  There was a strong positive 

relationship for both males (r = .69, n = 162, p < .005) and females (r = .70, n = 273, p > .005). 

After converting the r values into z scores, the two correlations were found to be not significantly 

different (zobs = -.02).  
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Hypothesis VII 

Standard multiple linear regression was used to assess the ability of two control measures 

(Total Peer Victimization, Gender) to predict levels of anxiety. The data met the assumption of 

independent errors (Durbin-Watson value = 1.93).  

The results of the regression indicated that the model explained 34.4% of the variance F 

(2, 288) = 75.54, p < .001.  Both variables contributed significantly to the model, with peer 

victimization (b = .69, p <.05) explaining more of the variance in anxiety than gender (b = .37, p 

< .05).  

Hypothesis VIII 

Standard multiple linear regression was used to assess the ability of two control measures 

(Total Peer Victimization, Gender) to predict levels of depression. Data were checked to ensure 

they met regression assumptions prior to conducting the regression, The data met the assumption 

of independent errors (Durbin-Watson value = 1.97).  

The results of the regression indicated that the model explained 20.6% of the variance 

and that the model was a significant predictor of anxiety F (2, 400) = 51.96, p < .001.  Both 

variables contributed significantly to the model, with peer victimization (b = .36, p <.05) 

explaining more of the variance in anxiety than gender (b = .29, p < .05).  
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CHAPTER FIVE: DISCUSSION 

 

This chapter summarizes and discusses the results of the present study in relation to the 

literature on bullying of children in other countries and cultures. In addition, limitations and 

implications of the study are addressed, with suggestions for future research. 

The purpose of the present study was to investigate the prevalence of peer victimization 

in Trinidad and Tobago. The study also investigated the cultural attitudes of adolescents in 

Trinidad and Tobago secondary schools towards bullying and victims of bullying, and examined 

whether peer victimization predicted anxiety and depression. 

Prevalence of Peer Victimization in Trinidad and Tobago 

The results revealed that bullying rates among adolescents in Trinidad and Tobago 

secondary schools are significantly lower than the global average. Trinidad and Tobago’s mean 

score (26.7) is also lower than the regional average; the mean score for the Latin America and 

the Caribbean is 34.2 (Richardson & Hiu, 2018). Trinidad’s bullying rates are similar to those 

reported in Central/Eastern Europe (26.9), which are among the lowest in the world. 

It is important to note, however, that the Latin American and Caribbean region (as 

defined by the Global Bullying database) is extremely large. It includes Central America (not 

including Mexico), South America, and the Caribbean archipelago. This region is also very 

diverse in racial, ethnic, linguistic, and cultural terms. The recent Global Bullying Database 

study (Richardson & Hiu, 2018) revealed significant variability in bullying rates among 

countries within the Latin American/Caribbean region. 

Indeed, as reported in Tables 7 and 8, the bullying rates in Central and South America are 

higher than in the Caribbean. Countries such as Argentina, Brazil, Bolivia, Colombia, Peru, and 
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Panama were rated as being high to medium risk for bullying, while most of the Caribbean 

countries surveyed were considered low risk (Richardson & Hiu, 2018).  

Table 8 

Comparison of Bullying Rates of Trinidad and Tobago v countries in the Latin American region 

Country Bullying Rate Survey Year Global Bullying Risk 

Belize 30.7 2011 Medium 

Bolivia 30.2 2012 Medium 

Brazil 42.8 2013 Medium 

Colombia 54.6 2013 High 

Honduras 42.9 2013 Medium 

Panama 43.7 2013 Medium 

Peru 47.4 2013 High 

Argentina 47.8 2013 High 

Trinidad and Tobago 26.7 2019 Low 
Note. Source: Richardson & Hiu's (2018) analysis of the Global Bullying Database (GBD). Standard deviation data 

was unavailable 
 

The results of the current study indicate that peer victimization rates among adolescents 

in Trinidad and Tobago secondary schools are normative for the Caribbean region. Existing 

literature indicates that Jamaica and St. Vincent are the only islands in the archipelago where 

adolescents are at increased risk for bullying. 

Table 9 

Comparison of Bullying Rates in Trinidad and Tobago v Caribbean countries 

Country Bullying Rate Survey Year Global Bullying Risk 

Antigua 24.4 2009 Low 

Barbados 13.3 2011 Low 

Cuba 13.2 2006 Low 

Dominica 27.4 2009 Low 

Grenada 27.2 2008 Low 

Jamaica 40.2 2010 Medium 

St. Kitts and Nevis 22.7 2011 Low 

St. Lucia 25.1 2007 Low 

St. Vincent 29.9 2013 Medium 

British Virgin Islands 17.2 2009 Low 

Cayman Islands 26.1 2007 Low 

Trinidad and Tobago 26.7 2019 Low 
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Note. Source: Richardson & Hiu's (2018) analysis of the Global Bullying Database. Standard deviation data was 

unavailable 

The principal investigator did not anticipate the low bullying rates found in the present 

study. These low bullying rates may have been a function of the limitations of the current study 

(see “Limitations of the Present Study” section below) or because certain forms of mild 

aggression and violence have been normalized in Trinidad and Tobago society.  

It is also possible that the principal investigator was swayed by popular opinion regarding 

the phenomenon of bullying and school violence in Trinidad and Tobago. Media reports, often 

based on isolated and severe events of violence and bullying, may have created the impression 

that youth crime was spiraling out of control (Seepersad, 2016). 

It may be some time before any sort of academic consensus is reached regarding the 

phenomenon of bullying in Trinidad and Tobago schools. There is considerable variability in the 

existing data regarding bullying prevalence, with Seepersad’s elementary school study (2014) 

reporting much higher bullying rates than the current study. 

Verbal Victimization 

The results of the current study also indicate that verbal victimization is more prevalent 

than physical victimization, and that the difference is statistically significant.  This finding is 

supported by the literature; 21 of 30 American peer reviewed studies revealed that verbal 

aggression was the most common type of bullying reported by elementary, middle school, and 

high school participants (Poling, Smith, Taylor, & Worth, 2019).  

White American students were more likely to report (and less likely to perpetrate) verbal 

aggression than African-American and Latino students (Poling et al., 2019). In a survey of over 

23,000 students between the ages of 12 and 18, white students were up to 1.89 times more likely 

to report verbal victimization (Gerlinger & Wo, 2015). This suggests that there might be a 
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cultural, ethnic, and racial component to the reporting and perpetration of verbal bullying 

behaviors.  

The current study also discovered that boys were subjected to significantly more 

homophobic taunting than girls. The magnitude of the difference was notable. Bullying has often 

been used to enforce societal masculine and feminine norms among young males and females 

(Eder, Evans, & Parker, 2003). A recent study found that adult Trinidad and Tobago males were 

less likely to accept or tolerate homosexuals than adult Trinidad and Tobago females (Beck et 

al., 2017). It is nevertheless important to note that a majority (68%) of young (between the ages 

of 18 and 30) Trinidad and Tobago adults were accepting of homosexuals (Beck et al., 2017).  

Gender Differences and Relational Victimization 

Female participants in this study reported higher rates of relational victimization than 

males. These findings are not unusual given some of the pre-existing data in the literature; some 

studies have demonstrated that relational aggression is significantly higher in girls than in boys 

(Crick & Gropeter, 1995; Crick & Rose, 2000; Ostrov & Crick, 2007). The data in the current 

study, however, requires closer inspection. Although females reported significantly higher levels 

of relational victimization than males, the reported difference was small in practical terms.  

These results were consistent with the existing literature on relational aggression. A 

meta-analysis of over 100 studies found only trivial gender differences in the use of relational 

aggression (Delveaux & Daniels, 1992). Another study that examined gender differences and 

relational aggression among 7-10 year-olds across nine different countries also found no 

significant differences in relational aggression (Lansford et al., 2012). The findings of the current 

study thus strongly support the need for continued cross-national comparative research.  

Cultural Attitudes towards Bullying and Victims of Bullying 
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Student perceptions of bullying varied widely.  Low compassionate empathy attitudes 

were more prevalent, and the difference between high and low compassionate empathy attitudes 

was statistically significant.  Close to 70% of participants, for example, believed that victims of 

bullying needed to ‘learn to stand up for themselves’, while almost 56% of students indicated 

that ‘physical bullying was worse than getting teased’. About 66% percent of respondents 

believed that all students needed to be able to tolerate picong. 

Many participants, however, demonstrated high compassionate empathy attitudes on 

several survey items.  For example, 67% of respondents agreed or strongly agreed that gay 

students did not deserve to be bullied or teased.  Close to 70% of students were concerned about 

the phenomenon of bullying at their schools.   

These findings partially explain the low rates of bullying in Trinidad and Tobago schools. 

The current study found a small negative relationship between low compassionate empathy and 

peer aggression. Most studies have shown that empathy has a significant negative relationship 

with aggression and/or aggressive behavior (Stavrinides, Georgiou, & Theofanous, 2011; Lovett 

& Sheffield, 2006). The higher the level of empathy, the lower the inclination towards 

aggression and violence (Dodaj, Sesar, Barisic, & Pandza, 2013). The current study found that 

even though low compassionate empathy attitudes were more prevalent, the relationship between 

low compassionate empathy and peer aggression was weak.  

Anxiety, Depression, and Bullying 

The current study found that peer victimization was significantly related to both anxiety 

and depression. These results were not surprising; there is ample evidence in the literature to 

suggest that the victims of bullying experience negative social outcomes such as depression, 

anxiety, suicidal ideation, loneliness, and even poor general health (Owusu, Hart, & Kang, 2011; 
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Moore et al., 2017). A review and meta-analysis of 165 peer reviewed longitudinal and cross-

sectional articles found strong evidence for a causal relationship between bullying victimization, 

mental health problems, and substance use (Moore et al., 2017). 

The current study also found that both male and female participants were at similar risk 

for anxiety and depression. These findings are noteworthy because most of the literature suggests 

otherwise; girls are at significantly greater risk for anxiety and depressive disorders in early 

childhood and adolescence (Altemus, Sarvaiya, & Epperson, 2014). Over the course of the 

lifespan, women have twice the lifetime rates of depression and most anxiety disorders (Gater et 

al., 1998). 

In the current study, peer victimization was a stronger predictor of anxiety and depression 

than gender. Peer victimization is indeed associated with emotional distress, loneliness, anxiety, 

and depression (Kochenderfer-Ladd & Skinner, 2002; Mynard & Joseph, 2000; Rigby, 2000). A 

meta-analysis of 32 articles nevertheless indicated that girls reported more anxiety and 

depression when victimized than boys (Eimerbrink, Scielzo, & Jensen-Campbell, 2015). The 

results of the current study are thus atypical, and demand further scrutiny. 

Male participants in the current study may have unwittingly rejected the “toxic 

masculinity” tropes that are now pervasive in popular culture in the United States and elsewhere 

in the developed world. Researchers have defined toxic masculinity (among other things) as a 

gender norm that compels men and boys to suppress emotions and emotional distress over the 

course of the lifespan (Salam, 2019). Rigid adherence to such norms can be detrimental to the 

health and wellness of males (Turner, 2019). 

Viewed through this prism, the academic consensus regarding anxiety and depression 

rates among men and women should be revisited and/or reconsidered. Men and boys in the 
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United States report much lower rates of anxiety and depression, yet they commit suicide three 

times more often than women over the course of the lifespan ("Suicide Statistics," 2019). The 

findings of the current study, therefore, are perhaps less anamalous than they appear to be.  

Limitations of the present study 

The present study had three major limitations: 

1. The use of convenience sampling 

2. The length and cultural/linguistic appropriateness of the survey battery 

3. The administration of the survey battery. 

Convenience Sampling 

Convenience sampling was used out of necessity. The principal investigator had little 

time to gather data because of logistical and legal reasons. Trinidad and Tobago’s Ministry of 

Education sanctioned a specific window of time (1 year) in which the research could be 

conducted. The principal investigator was/is domiciled and employed in the United States. As a 

result, the study was initiated at appropriate school sites where permission to conduct research 

was quickly and easily obtained.  

This was not ideal for several reasons. Convenience sampling is neither purposeful or 

strategic (Etikan, Musa, & Alkassim, 2015). Even though attempts were made to reduce the 

possible negative effects of convenience sampling (selection bias, sampling error, limited 

researcher control), it is nevertheless debatable whether the sample is truly representative of the 

target population (adolescents in Trinidad and Tobago).  

A 2014 Ministry of Education report on bullying indicated that children were at much 

greater risk for being bullied in elementary schools in North Trinidad, with 98.4% of students 

surveyed indicating that they had experienced one or more forms of bullying within the last term 
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(Seepersad, 2014, p. 30). To test the whole population, a sample of participants from all the 

school districts in Trinidad and Tobago would have been the most appropriate option.  

Most of the participants in the present study were female because it was difficult to 

obtain permission from male-only schools. It is also important to note that all of the participating 

schools were located in two school districts in southwest Trinidad (Victoria, St. Patrick) because 

it was logistically difficult for the principal investigator to gather data elsewhere. As a result, it is 

difficult to make generalizations from the sample population.   

Length and Linguistic Appropriateness of Survey Battery  

The survey battery consisted of four instruments with a total of 142 questions. All of the 

questions required measured responses from the participants; they were required to choose from 

a range of answer options. Most of the participants completed the survey in 20 minutes or less, 

but it is possible that survey fatigue negatively impacted the data gathering process. 

Survey fatigue, also known as respondent fatigue, is a common problem in the collection 

of survey data. Survey length, survey topic, and question complexity are all factors that influence 

respondent fatigue (O’Reilly-Shah, 2017). Survey fatigue may be problematic when assessing 

demographic groups such as the severely ill, older individuals, and children (Stone, Shiffman, 

Atienza, & Nebeling, 2007). 

Survey fatigue can cause measurement error and misclassification problems – particularly 

questions asked later in a long survey (Egleston, Miller, & Meropol, 2011). Participants may 

choose not to respond to survey questions or they may provide false or inconsistent responses. 

Such a response pattern is also likely if participants are only partially invested in the survey 

process. 
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Language differences are another possible limitation, even though attempts were made to 

make the survey battery more linguistically and culturally appropriate. The phenomenon of 

diglossia must be considered. Diglossia is a biadialectal or bilingual language situation whereby 

one language or dialect assumes primacy over the other (James, 2013). In Trinidad and Tobago, 

Standard Trinidad English (STE) is the language of instruction and is used in formal speech and 

writing, while Trinidad English Creole (TEC) is used by most of the population for everyday 

communication. STE is closer to British English than American English (Chin Pang, 1981). 

Trinidad English Creole has long been associated with low social status and continues to 

be heavily stigmatized (Ferreira, 1997). In 1975, the country’s Ministry of Education officially 

recognized that the majority of children in the school system had greater competence in Trinidad 

English Creole (James, 2013). Despite this acknowledgement, there is still no standard 

curriculum for teaching Trinidad English Creole in the country’s elementary and/or secondary 

schools. 

It is thus reasonable to infer that many participants in the current study possess greater 

proficiency in Trinidad English Creole, as STE is not typically used outside the classroom or 

beyond specific settings and applications. Limited English fluency, therefore, may have 

contributed to survey fatigue. The impact of students' variations in language proficiency, literacy 

development, achievement abilities, learning styles, and special needs grows exponentially when 

teaching and learning occurs in two languages (Walker & Tedick, 2000). 

Administration of the Survey Battery 

The survey battery was intended to be administered online to all respondents. This proved 

to be impossible, as only one of the participating school sites had a reliable internet service. 

Consequently, paper and pencil surveys were administered at 6 of the 7 participating sites.  
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There were several disadvantages to this administration method. Firstly, participants had 

less privacy than those who attempted the online surveys. Paper and pencil participants 

completed the surveys in close proximity to each other because space was limited and logistical 

challenges (limited time, scheduling conflicts, and room availability) made small group surveys 

impractical. The amount of privacy and anonymity afforded to respondents affects not only the 

process of responding to questions but the quality of the data collected (Bowling, 2005).  

Participants may have been vulnerable to social desirability bias when able to view the 

responses of their peers. Social desirability bias is the tendency for study participants to engage 

in self-protective behavior when answering sensitive, controversial and/or revealing questions 

(Jann, Krumpal, & Wolter, 2019). Participants who engage in such a behavior provide false or 

misleading information or they may choose not to answer at all. Some fear negative 

consequences for violating social desirability norms or for disclosing private information to third 

parties (Jann et al., 2019). Research has also shown that the mere presence of acquaintances 

during survey completion can cause survey misreporting (Cerri, Testa, Rizzi, & Frey, 2019). 

The present study did not use a social desirability measure. Self-report questionnaires that 

measure attitudes and private feelings about sensitive issues are likely to be distorted by the 

social desirability factor (Haghighat, 2007). The administration of a social desirability scale 

along with attitudinal questionnaires may have helped to improve the validity of the scales used 

in the present study (Haghighat, 2007; King & Bruner, 2000). 

A review of the data in the present study indicated that participants who completed online 

surveys reported significantly more victimization than those who completed paper and pencil 

surveys. The magnitude of the difference was small, but it is important to note that the mean 
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victimization score for online participants in the present study was closer in value to the Latin 

American and Caribbean regional average.  

Implications and Future Directions for Research 

There continues to be a dearth of quantitative research on bullying in Trinidad and 

Tobago and the wider Caribbean region. The present study adds to the current fount of existing 

data, but more research is needed. The present study also raised further questions about the 

phenomenon of bullying among children in Trinidad.  

The findings of this study indicate that Trinidad and Tobago adolescents are at low risk 

for bullying. A cursory look of the data, however, suggests that they are at much greater risk for 

bullying now (Bullying Rate Mean Score: 26.7) than in 2011, when the last Global School-based 

Student Health Survey was administered (Bullying Rate Mean Score: 15.4). Online participants 

in the current study reported even higher rates of victimization. The reasons for the increased risk 

are unknown, and require further investigation. 

Future research should also adopt sociocultural approaches, which may help to integrate 

and explain empirical research findings (Maunder & Crafter, 2018). Sociocultural theory broadly 

asserts that cognitive and social-emotional development is partly the result of socialization and 

interaction with others in shared cultural spaces, e.g., schools.  

Children who have been bullied or bullied others have been exposed to and learnt 

particular forms of interacting with others, and this internalization of knowledge and meanings 

from past experiences are often used to mediate new encounters (Maunder & Crafter, 2018, 

Chapter 2.3).The behavior and attitudes of other members of the community thus contribute to 

the nature, existence, and continuation of bullying (Wenger, 1998). .  
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In 2015, for example, two Government Ministers were criticized for using homophobic 

slurs and inferences to mock the appearance, clothing, and mannerisms of a new Opposition 

Member of Parliament (Julien, 2015). During a national budget presentation a mere week later 

however, the victim of the taunting retaliated by using risqué picong against members of the 

Government (Bharath, 2015).  

The executive director of a local lesbian, gay, bi-sexual and transgender (LGBT) 

advocacy group condemned the behavior of both the Government Ministers and the victim 

(Robinson as cited in Mendes-Franco, 2015). He remarked that the entire episode was indicative 

of how bullying escalated in Trinidad and Tobago schools.  

It would also be counterproductive to pursue further research in this domain without 

considering Trinidad and Tobago’s culture of permissiveness regarding violence. The issue of 

corporal punishment continues to divide opinion because authoritarian parenting is common 

among Caribbean parents (Clarke, 2011). It is likely that many Trinbagonians espouse a 

Durkheimian approach to both parenting and early education, whereby pain is a rite of passage 

and a crucial component in learning and socialization.  

This approach perceives corporal punishment as a “moral process” that actually 

facilitates the preservation of shared values (Garland, 1991). Another researcher opined that 

corporal punishment in Kenya was a symbol of identity and a barrier against the encroachment 

of “Western” parenting norms (Archambault, 2009)  More research is thus necessary to identify 

corporal punishment’s relationship with bullying and also to explore its function in Trinidad and 

Tobago culture and society (Clarke, 2011). 

Trinidad’s rich languaculture is yet another sociocultural ingredient that demands further 

exploration and analysis. Is picong in Trinidad and Tobago as harmless as it is almost universally 
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believed to be? Is picong problematic for women, sexual minorities, and racial minorities? What 

are the social-emotional implications for those Trinbagonians who lack the verbal skills 

necessary to engage in this form of repartee? What are the outcomes for Trinbagonians who have 

no affinity for picong? How do children in schools navigate the grey area that exists between 

teasing and taunting when adults struggle to do the same? 

Sociocultural approaches would best be supported by a mixed methods approach which 

uses both quantitative and qualitative data. Psychological research typically relies heavily on 

quantitative based data analysis, but could benefit from integrating qualitative methodologies 

into one cohesive framework (Hughes, 2016). A purely quantitative approach tends to detach the 

data gathered from its original “real world” context (Gonzalez Castro, Kellison, Boyd, & Kopak, 

2010, para. 2).  

Qualitative information gathered from focus groups, interviews, and observations can 

help researchers contextualize bullying in a culture where certain forms of mild aggression 

appear to be normalized. Qualitative approaches thus allow researchers to examine human, 

familial, and cultural experiences that cannot be fully captured with measurement scales (Plano 

Clark, Huddleston-Casas, Churchill, Green, & Garrett, 2008) 

It would also be prudent for researchers to consider creating and administering survey 

instruments that use native variants of English. English is the official language of Trinidad & 

Tobago, but Trinidad English Creole is used by most Trinidadians for everyday communication 

(Muhleisen, 2013). The last Programme for International Student Assessment (PISA) report 

indicated that the average reading performance among 15 year olds in Trinidad and Tobago was 

427 points, compared to 493 points in OECD countries ("Education GPS, OECD," n.d., para. 3). 

Only 57.5% of Trinidad and Tobago 15 year-olds achieved Level 2 proficiency or higher, 
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compared to 80% of students in OECD countries. At Level 2, students demonstrate the reading 

skills that enable them to participate effectively and productively in life ("Education GPS, 

OECD," n.d.). These results have profound implications for future research with Trinbagonian 

adolescents.  

The current study should be replicated with a mixed methods design that uses purposive 

sampling to target children in other parts of the island. A shorter, more focused survey battery is 

recommended to reduce survey fatigue among participants, and the creation and use of 

instruments utilizing Trinidad English Creole may provide additional benefits in that regard. The 

replicated study should ensure greater participant privacy given the sensitive nature of the 

research and thus reduce social desirability bias. A sociocultural approach can help explain the 

context of bullying behaviors and facilitate the development of effective bullying intervention 

programs.  
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APPENDIX A: HUMAN SUBJECTS PROTECTION PROGRAM’S APPROVAL 
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APPENDIX B: TRINIDAD AND TOBAGO’S MINISTRY OF EDUCATION’S PERMISSION 

TO CONDUCT RESEARCH 

  



BULLYING AMONG ADOLESCENTS IN SECONDARY SCHOOLS IN 72 

 
 



BULLYING AMONG ADOLESCENTS IN SECONDARY SCHOOLS IN 73 

APPENDIX C: SUBJECT’S CONSENT FORM 



BULLYING AMONG ADOLESCENTS IN SECONDARY SCHOOLS IN 74 

Parental Consent to Participate in a Research Study 

Researcher: Marlon Jones 

University: The University of Arizona, Tucson, Arizona, USA 

 

 

 

Dear Parent: 

 

Your child is being asked to participate in a national research study on bullying in Trinidad & Tobago 

schools. The purpose of this study is to gather data on the nature and severity of bullying in local 

secondary schools.  

Your child will be asked to complete a survey that will take about 25 minutes to complete. The survey is 

anonymous and the results are private and confidential. There will be no identifying information on the 

survey. We will not include any information in any report we may publish that would make it possible to 

identify your child. The risks to your child, therefore, are minimal.  

Administrators, teachers, parents, and students stand to benefit from this research. The data gathered will 

represent the first comprehensive research on bullying in schools in Trinidad & Tobago. The results may 

be used to create anti-bullying policies, and also to guide targeted interventions that will increase school 

and student safety. 

The decision to participate in this study is entirely up to you and your child. Your child may refuse to take 

part in the study at any time. Your child has the right not to answer any single question, as well as to 

withdraw completely from the survey at any point during the process. Please indicate whether you give or 

do not give consent for your child to participate in this study below: If you have any questions, please 

contact your school for further information. 

 

� I give consent for my child to participate in this study  

� I do not give consent for my child to participate in this study 

 

____________________________ 

Student’s Name (please print) 

 

 ____________________________ 

Date: 

 

_____________________________________ 

Parent signature 
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APPENDIX D: REVISED ADOLESCENT PEER RELATIONS INSTRUMENT (RAPRI-BT) 
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REVISED ADOLESCENT PEER RELATIONS INSTRUMENT (RAPRI-BT) 

 

SECTION A 

 
Since you have been at this school THIS YEAR how often have YOU done any of the following things to a student (or students)? 

CIRCLE THE NUMBER THAT IS CLOSEST TO YOUR ANSWER. 

 

In the past year at this school I… Never Sometimes Once or 

twice a 

month 

Once a 

week 

Several 

times a 

week 

Everyday 

1. Teased them by saying bad things 

to them 

1 2 3 4 5 6 

2. Pushed or shoved a student 1 2 3 4 5 6 

3. Made nasty remarks at a student 1 2 3 4 5 6 

4. Got my friends to stop being 

friendly with a student 

1 2 3 4 5 6 

5. Made jokes about a student that 

they didn’t like 

1 2 3 4 5 6 

6. Crashed into a student on 

purpose as they walked by 

1 2 3 4 5 6 

7. Picked on a student by cursing at 

them 

1 2 3 4 5 6 

8. Told my friends things about a 

student to get him/her in trouble. 

1 2 3 4 5 6 

9. Got into a physical fight with a 

student because I didn’t like 

them. 

1 2 3 4 5 6 

10. Said things about their looks or 

appearance that they didn’t like 

1 2 3 4 5 6 

11. Got other students to start a 

rumor about a student. 

1 2 3 4 5 6 

12. Slapped or punched a student 1 2 3 4 5 6 

13. Got other students to ignore or 

‘leave out’ another student. 

1 2 3 4 5 6 

In the past year at this school I… Never Sometimes Once or 

twice a 

month 

Once a 

week 

Several 

times a 

week 

Everyday 

14. Made fun of a student by calling 

them names 

1 2 3 4 5 6 

15. Threw something at a student to 

hit them. 

1 2 3 4 5 6 

16. Threatened to physically hurt or 

harm a student 

1 2 3 4 5 6 

17. Left a student out of activities or 

games on purpose. 

1 2 3 4 5 6 

18. Made a student feel unwelcome 

or go away by giving them ‘cut 

eye’ or mean looks. 

1 2 3 4 5 6 

19. I damaged someone’s property 

(books, electronics, etc.) on 

purpose 

1 2 3 4 5 6 
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SECTION B 

Please indicate how often a student (or students) at this school has done the following TO YOU since you have been at this 

school this year. CIRCLE THE NUMBER THAT IS CLOSEST TO YOUR ANSWER. 

 

In the past year at this school… Never Sometimes Once or 

twice a 

month 

Once a 

week 

Several 

times a 

week 

Everyday 

1. Students teased me in a way that 

I didn’t like 

1 2 3 4 5 6 

2. I was pushed or shoved. 1 2 3 4 5 6 

3. A student wouldn’t be friends 

with me because other people 

didn’t like me. 

1 2 3 4 5 6 

4. A student made hurtful remarks 

to me. 

1 2 3 4 5 6 

5. I was hit or kicked hard. 1 2 3 4 5 6 

6. A student ignored me when they 

were with their friends. 

1 2 3 4 5 6 

7. Jokes were made up about me. 1 2 3 4 5 6 

8. Students crashed into me on 

purpose as they walked by. 

1 2 3 4 5 6 

9. A student got their friends to turn 

against me. 

1 2 3 4 5 6 

10. My property (books, electronics, 

etc.) was damaged on purpose. 

1 2 3 4 5 6 

11. Got other students to start a 

rumor about a student. 

1 2 3 4 5 6 

12. Things were said about my looks 

that I didn’t like. 

1 2 3 4 5 6 

13. I was teased by students saying 

things to me.* 

1 2 3 4 5 6 

14. A student got other students to 

start a rumor about me 

1 2 3 4 5 6 

15. Something was thrown at me to 

hit me. 

1 2 3 4 5 6 

16. I was threatened to be physically 

hurt or harmed. 

1 2 3 4 5 6 

17. I was left out of activities or 

games on purpose. 

1 2 3 4 5 6 

18. I was called names I didn’t like. 1 2 3 4 5 6 
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APPENDIX E: HOMOPHOBIC CONTENT AGENT TARGET SCALE (HCAT) 
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HOMOPHOBIC CONTENT AGENT TARGET SCALE (HCAT) 

 

AGENT SCALE 

 

Some kids call each other names such as gay, faggot, 

buller, homo, etc. How many times DURING THE LAST 

WEEK did you say these things to: 

Never 1 or 2 

times 

3 or 4 

times 

5 or 6 

times 

7 or 

more 

times 

1. A friend      

2. Someone I did not know      

3. Someone I did not like      

4. Someone I thought was gay      

5. Someone I did not think was gay      

 

TARGET SCALE 

 

Some kids call each other names such as gay, faggot, 

buller, homo, lesbian, etc. How many times DURING 

THE LAST WEEK did the following people call you 

these things: 

Never 1 or 2 

times 

3 or 4 

times 

5 or 6 

times 

7 or 

more 

times 

1. A friend      

2. Someone I did not know      

3. Someone I did not like      

4. Someone I thought was gay      

5. Someone I did not think was gay      
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APPENDIX F: COMPASSIONATE EMPATHY AND BULLYING SCALE 
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COMPASSIONATE EMPATHY AND BULLYING SCALE 

 

SECTION A 

 

Indicate your feelings about the statements below. Remember, your answers are private and confidential. 

 

 Strongly 

Agree 

Agree Don’t 

Know 

Disagree Strongly 

Disagree 

It is ok to lime with ‘soft’ children who often get 

bullied 
1 2 3 4 5 

I dislike those students who make other children 

suffer 
1 2 3 4 5 

I think students should stand up for other students 

who are being bullied or taken advantage of 
1 2 3 4 5 

Students who bully others should be punished 1 2 3 4 5 

I am concerned about bullying in my school 1 2 3 4 5 

Teachers should do more to stop bullying 1 2 3 4 5 

Students should stop giving ‘picong’ or ‘old talk’ to 

a student if he/she is getting upset because of it 
1 2 3 4 5 

Sharing embarrassing videos or photos of someone 

online for fun or kicks is wrong 
1 2 3 4 5 

Gay or soft children do not deserve to be bullied or 

teased 
1 2 3 4 5 

You should not leave someone out of a lime or 

activity on purpose to hurt their feelings 
1 2 3 4 5 

Laughing at someone getting beat up or taken 

advantage of is a form of bullying 
1 2 3 4 5 

Calling people names they don’t like is a form of 

bullying 
1 2 3 4 5 

Spreading gossip about someone is a form of 

bullying 
1 2 3 4 5 
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SECTION B 

 

Indicate your feelings about the statements below. Remember, your answers are private and confidential. 

 

 
Strongly 

Agree 
Agree 

Don’t 

Know 
Disagree 

Strongly 

Disagree 

Picking on others is not harmful, just fun 5 4 3 2 1 

Some children deserve to be bullied 5 4 3 2 1 

Children who get bullied need to learn to stand up 

for themselves 
5 4 3 2 1 

Children who are ‘soft’, annoying, or gay only have 

themselves to blame when they get bullied 
5 4 3 2 1 

I would not be friends with a child who gets bullied 5 4 3 2 1 

Bullying can toughen students up 5 4 3 2 1 

All students need to be able to handle ‘picong’ or 

‘old talk’. 
5 4 3 2 1 

Physical bullying is worse than getting teased 5 4 3 2 1 

Watching another child being taken advantage of 

can be fun 
5 4 3 2 1 

If I see another child being bullied, it is none of my 

business 
5 4 3 2 1 

Bullying is only when physical force is used 5 4 3 2 1 

Sharing embarrassing photos or videos of someone 

without their permission is not a form of bullying 
5 4 3 2 1 
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APPENDIX G: REVISED CHILD ANXIETY AND DEPRESSION SCALE (RCADS) 
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