
Conscientious Academic Capitalism: Mexican
Counternarratives to Anglo-American

University Internationalization Practices

Item Type text; Electronic Dissertation

Authors Castiello-Gutiérrez, Santiago

Citation Castiello-Gutiérrez, Santiago. (2020). Conscientious Academic
Capitalism: Mexican Counternarratives to Anglo-American
University Internationalization Practices (Doctoral dissertation,
University of Arizona, Tucson, USA).

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction, presentation (such as public
display or performance) of protected items is prohibited except
with permission of the author.

Download date 26/05/2023 22:17:51

Link to Item http://hdl.handle.net/10150/656736

http://hdl.handle.net/10150/656736


CONSCIENTIOUS ACADEMIC CAPITALISM:  

MEXICAN COUNTERNARRATVES TO ANGLO-AMERICAN UNIVERSITY 

INTERNATIONALIZATION PRACTICES 

by 

Santiago Castiello-Gutiérrez 

____________________ 

Copyright © Santiago Castiello Gutiérrez 2020 

A Dissertation Submitted to the Faculty of the 

DEPARTMENT OF EDUCATIONAL POLICY STUDIES AND PRACTICE 

In Partial Fulfillment of the Requirements 

For the Degree of 

DOCTOR OF PHILOSOPHY 

In the Graduate College 

THE UNIVERSITY OF ARIZONA 

2020 



2 

 

 

 

THE UNIVERSITY OF ARIZONA 

GRADUATE COLLEGE 

 

As members of the Dissertation Committee, we certify that we have read the dissertation 

prepared by:              

titled: 

             

             

and recommend that it be accepted as fulfilling the dissertation requirement for the Degree of 

Doctor of Philosophy. 

 

 

                                _________________________________________________________________ Date: ____________ 

  

  

  

  

                                _________________________________________________________________ Date: ____________ 

  

  

  

  

                                _________________________________________________________________ Date: ____________ 

  

  

  

  

Final approval and acceptance of this dissertation is contingent upon the candidate’s submission 

of the final copies of the dissertation to the Graduate College.   

 

I hereby certify that I have read this dissertation prepared under my direction and recommend 

that it be accepted as fulfilling the dissertation requirement. 

 

 

 

                                _________________________________________________________________ Date: ____________ 

  

  

  

  

  

  

  

  

  

Santiago Castiello Gutiérrez

Gary D Rhoades

Gary D Rhoades

Center for the Study of Higher Education, Educational Policy Studies and Practice

Dissertation Committee Chair

Jan 6, 2021

Jan 6, 2021
Gary D Rhoades

Gary D Rhoades

Jenny J Lee
Jan 6, 2021

Matthew M Mars
Jan 6, 2021

Matthew M Mars

https://na1.documents.adobe.com/verifier?tx=CBJCHBCAABAA36vXN8acg2h4gl9ZFTcAO5Fte8De3Anm
https://na1.documents.adobe.com/verifier?tx=CBJCHBCAABAA36vXN8acg2h4gl9ZFTcAO5Fte8De3Anm
https://na1.documents.adobe.com/verifier?tx=CBJCHBCAABAA36vXN8acg2h4gl9ZFTcAO5Fte8De3Anm
https://na1.documents.adobe.com/verifier?tx=CBJCHBCAABAA36vXN8acg2h4gl9ZFTcAO5Fte8De3Anm


3 

ACKNOWLEDGMENTS 

They say that completing a Ph.D. is very solitary work, whoever said that couldn’t be more 

wrong! I am now convinced that no one can finish a Ph.D. without the support of a full army of 

people. I want to take an opportunity to thank most of them and acknowledge how their support 

has been fundamental in this journey. 

First and foremost, I want to thank the members of my dissertation committee: 

Dr. Gary Rhoades, you were the first to see in me the potential for becoming a scholar. You 

are still my biggest supporter. I literally would not be here if it weren’t for you. I will always 

cherish our deep conversations in your office. You have been the best role model of what a 

mentor should be, I hope one day I can be like that for my own students. 

Dr. Jenny J. Lee, no one has taught me more about the field of international and comparative 

education than you. It has been my great honor to learn from someone who has left such a 

deep mark in the field. Thank you also for all the opportunities you have given me to work 

and learn alongside you, and for pushing me to think from different perspectives.  

Dr. Matthew Mars, reading your work was the first spark of inspiration to think about 

alternative ways in which higher education institutions can keep serving a greater common-

good amidst an environment of deep academic capitalism. Thank you for your scholarship! I 

only wish I had reached out to you sooner to learn with you about these issues.  

I also want to acknowledge that all my scholarship has been highly influenced by my community 

of fellow learners at the Center for the Study of Higher Education. My eternal gratitude for all 

the teachers I had during this journey. Each of you has made me a better scholar. Dr. Regina 

Deil-Amen: Thank you for teaching me the craft of research and of writing as an academic. Dr. 



4 

Nolan Cabrera: Thank you for inspiring me to reflect on my own privilege and for showing me 

the importance of being an activist-scholar. Dr. Francesca López, Dr. Erin Leahey, Dr. Tom 

Murray, and Dr. Ozan Jaquette: Thank you for pushing me out of my comfort zone into realizing 

that I can also use quantitative methods in my scholarship. There were other faculty members 

with whom circumstances didn’t allow for me to participate in your classes, but your scholarship 

has inspired me and has pushed me to think differently: Dr. Karina Salazar, Dr. Z Nicolazzo, Dr. 

Jill Koyama, and Dr. J.D. López. 

Just as much as from instructors, and sometimes even more, I learned from the many classmates 

with whom I had the privilege of learning alongside: Dr. Chris Corces-Zimmerman, Dr. Cynthia 

Carvajal, Jacob Wilson, Dr. Lucas Schalewski, Dr. Lysette Davi, Dr. Nöel Hennessey, Victoria 

Navarro, Whitney Moore, Zazil-Ha Baruch. You are all an inspiration and I am so lucky to have 

crossed paths with you. 

With some of my peers, I was fortunate enough to also work on other projects besides required 

assignments. Dr. Adrián Arroyo, Fiona Grugan, Hillary Vance, John Haupt, Dr. Leslie O’Toole, 

Dr. Mahmoud Marei, Dr. Sowmya Ghosh, Xiaojie Li: Thank you for giving me the opportunity 

of learning with and from you. I hope we can continue to work together for many years! 

But my scholarly community stretches out from the University of Arizona, throughout this 

journey I was fortunate to find colleagues, friends, and mentors from many places who have 

cheered and supported me along the way. First, all the non-UA faculty members who took me as 

your own student, and sometimes, even as your equal colleague. Dr. Alma Maldonado-

Maldonado, Dr. Charles Mathies, Dr. Christina Yao, Dr. Chris Glass, Dr. Gerardo L. Blanco, Dr. 

Hugo García, Dr. Jon McNaughtan, Dr. Kayla Johnson: Thank you for every opportunity you 

have given me, every piece of advice, every encouraging word. Also, thanks to all those who 



5 

shared with me the passage of being through graduate school and with whom I shared so many 

moments working at publications, discussing our work, chatting at conferences, and navigating 

together the job market: Dr. Anita Gopal, Katie Robbins Hoye, Kelber Tozini, Dr. Lisa Unangst, 

Dr. Melissa Whatley, Dr. Roxana Chiappa, Dr. Tiffany Viggiano. Thank you for inspiring me, 

for pushing me, for your patience, friendship, and advice! 

For the past five years, my family and I have had our ‘Tucson Support System’, comprised of 

friends who have become our local family. We will forever be thankful for your kindness and 

unlimited support: Sean Manley-Casimir and Lula Valdés, Gaby Valdez, Luis and Ana Moll. 

Despite the many issues that my country (Mexico) faces, I want to acknowledge that I would 

never have been able to embark on this journey if it weren’t for the support of the Mexican 

government through CONACyT. Regardless of where I am in the future, I will keep working on 

using science as a means to build bridges between my country and the rest of the world. 

Thank you, as well, to the people in Mexico who first convinced, supported, and pushed me to 

study a Ph.D. abroad: Dr. Enrique Ramos, Dr. Juan Carlos Enriquez, and Dr. Martín Velázquez. 

I am now convinced that this was the best decision for me and my family! 

Last but not least, I would like to acknowledge the fact that most of my learning building up to 

this dissertation occurred in the unceded territory of the Tohono O’odham and Pascua Yaqui 

people. Also, the site where I collected most of the information to write this dissertation has a 

past and present of settler colonialism with systemic policies of genocide, relocation, and 

assimilation. I am particularly humbled that I was able to learn alongside so many Indigenous 

students and faculty who have changed completely my view of the world. Chokessia! 

¡MUCHÍSIMAS GRACIAS! / THANK YOU! 



6 

DEDICATION 

Para Flor, este trabajo va dedicado a ti mi amor, por tu paciencia infinita y tu apoyo 

incondicional durante todo este proceso. Gracias por aceptar dejar todo para venir a emprender 

esta aventura conmigo. 

Para Pablo, que este trabajo y esfuerzo sean motivo de inspiración para que en tu vida siempre 

busques el bien común por encima del bien propio. Que encuentres en la educación un motor de 

crecimiento y desarrollo para ti y la comunidad de la que formes parte. 

Para Mago, Álvaro, Diego, Sofi y Juan Álvaro. Muchas gracias familia por todo su apoyo, por 

ser y estar siempre. 

Para Mago, Álvaro, Luis Manuel, Benito Javier, Ignacio y Javier. Su ejemplo de vida y su apoyo 

moral y económico para poder estudiar siempre en los mejores programas/escuelas, ha sido 

fundamental en mi formación académica y personal. Además de mi eterno agradecimiento, 

cuentan con mi promesa de devolver su generosidad a otros a mi alrededor. 

¡Gracias infinitas! 



CONSCIENTIOUS ACADEMIC CAPITALISM 7 

Table of Contents 

LIST OF TABLES ..................................................................................................................................................... 11 

LIST OF FIGURES ................................................................................................................................................... 12 

ABSTRACT ............................................................................................................................................................... 13 

CHAPTER 1. INTRODUCTION ............................................................................................................................. 15 

BACKGROUND ......................................................................................................................................................... 15 

DEFINITION OF KEY TERMS ..................................................................................................................................... 21 

PURPOSE OF THE STUDY .......................................................................................................................................... 24 

PREVIEW OF THE DISSERTATION .............................................................................................................................. 26 

CHAPTER 2. REVIEW OF THE LITERATURE ................................................................................................. 29 

INTERNATIONALIZATION OF HIGHER EDUCATION ................................................................................................... 29 

Motivations for Internationalization .................................................................................................................. 31 

Different Manifestations of Internationalization ................................................................................................ 32 

Transnational Education. ................................................................................................................................................ 33 

Student Mobility Programs. ............................................................................................................................................ 34 

Incoming student mobility ......................................................................................................................................... 35 

Education abroad ....................................................................................................................................................... 36 

Study abroad and intercultural competencies............................................................................................................. 37 

Internationalization at Home (IaH). ................................................................................................................................ 39 

Evolution of Internationalization ....................................................................................................................... 41 

Internationalization as a Western Construct. ..................................................................................................... 47 

Problematizing this approach. ......................................................................................................................................... 50 

INTERNATIONALIZATION OF HIGHER EDUCATION IN MEXICO. ................................................................................ 52 

FILING THE GAPS IN CURRENT LITERATURE ............................................................................................................ 54 

CONCEPTUAL FRAMEWORK ..................................................................................................................................... 55 

Glonacal Agency Heuristic. ............................................................................................................................... 56 



CONSCIENTIOUS ACADEMIC CAPITALISM 8 

The Ethical Space of Engagement. ..................................................................................................................... 58 

RESEARCH QUESTIONS ............................................................................................................................................ 60 

CHAPTER 3. METHODS ........................................................................................................................................ 62 

RESEARCH DESIGN .................................................................................................................................................. 62 

RESEARCH APPROACH ............................................................................................................................................. 63 

SETTING AND SELECTION OF RESEARCH CASES ...................................................................................................... 64 

DATA COLLECTION AND ANALYSIS ......................................................................................................................... 68 

Interviews ........................................................................................................................................................... 69 

Coding ................................................................................................................................................................ 73 

Observation ........................................................................................................................................................ 74 

Documents .......................................................................................................................................................... 75 

Website analysis. ................................................................................................................................................ 76 

Bibliometric Analysis ......................................................................................................................................... 78 

Researcher Positionality .................................................................................................................................... 79 

Data Saturation .................................................................................................................................................. 80 

TRUSTWORTHINESS ................................................................................................................................................. 81 

Researcher Bias. ................................................................................................................................................ 81 

Reactivity. ........................................................................................................................................................... 82 

Credibility and Dependability. ........................................................................................................................... 82 

LIMITATIONS ........................................................................................................................................................... 83 

ETHICAL CONSIDERATIONS ..................................................................................................................................... 87 

CHAPTER 4. RESULTS – SERVING WITHOUT BORDERS: THE CASE OF UNAM ................................. 88 

THE UNIVERSITY OF THE NATION: UNAM LOCALLY AND NATIONALLY ................................................................ 88 

INTERNATIONALIZATION AT UNAM: UNIVERSALIZING THE MEXICAN AND MEXICANIZING THE UNIVERSAL ......... 91 

UNAM Globally ................................................................................................................................................. 95 

Serving ‘Locals’ Globally: UNAM in the United States. ................................................................................................ 96 

Immigration Support. ................................................................................................................................................. 99 



CONSCIENTIOUS ACADEMIC CAPITALISM 9 

Art and Culture. ....................................................................................................................................................... 101 

Education programs. ................................................................................................................................................ 105 

Continuing Education. ............................................................................................................................................. 108 

Internationalizing a National Research Agenda .............................................................................................. 110 

Internationalizing Local Minds and Bodies ..................................................................................................... 116 

Inbound Student Mobility. ............................................................................................................................................ 117 

Outbound Student Mobility........................................................................................................................................... 118 

SUMMARY OF FINDINGS ........................................................................................................................................ 119 

CHAPTER 5. RESULTS – INTERNATIONALIZATION AS A PATH TOWARDS INTERCULTURALITY: 

THE CASE OF UDEM ........................................................................................................................................... 121 

UDEM’S ESSENCE ................................................................................................................................................ 121 

INTERNATIONALIZATION AT UDEM ...................................................................................................................... 125 

UDEM’s Self-Presentation of its Global Engagement. .................................................................................... 126 

The World in UDEM: Bringing the Global to the Locale ................................................................................ 131 

Interculturality at Home. ............................................................................................................................................... 131 

Attracting International Students. ................................................................................................................................. 134 

Degree Seeking Students. ............................................................................................................................................. 142 

UDEM in the World: Moving the National and Local into the Global Landscape .......................................... 145 

Intercultural Competencies Program. ............................................................................................................................ 146 

Study Abroad Programs. ............................................................................................................................................... 148 

SUMMARY OF FINDINGS ........................................................................................................................................ 159 

CHAPTER 6. DISCUSSION .................................................................................................................................. 161 

UNAM: A NATIONALISTIC APPROACH TO PURPOSEFUL INTERNATIONALIZATION ............................................... 162 

The role of Internationalization in Fulfilling UNAM’s Mission ....................................................................... 164 

Tensions ........................................................................................................................................................... 168 

UDEM: A COSMOPOLITAN APPROACH TO PURPOSEFUL INTERNATIONALIZATION ............................................... 171 

The role of Internationalization in Fulfilling UDEM’s Mission ...................................................................... 172 

Tensions ........................................................................................................................................................... 174 



CONSCIENTIOUS ACADEMIC CAPITALISM 10 

A Quest for Prestige and Recognition. .......................................................................................................................... 174 

Approach to Service. ..................................................................................................................................................... 176 

Outbound Student Mobility........................................................................................................................................... 177 

International Students. .................................................................................................................................................. 181 

Organizational Tensions. .............................................................................................................................................. 182 

SUMMARY ............................................................................................................................................................. 183 

CHAPTER 7. CONCLUSIONS AND IMPLICATIONS ..................................................................................... 185 

CONSCIENTIOUS ACADEMIC CAPITALISM: NAVIGATING THE MARKET ........................................................... 187 

FUTURE RESEARCH .............................................................................................................................................. 193 

FINAL REMARKS .................................................................................................................................................... 195 

APPENDICES .......................................................................................................................................................... 197 

APPENDIX A: DESIGN MAP .................................................................................................................................... 197 

APPENDIX B. INTERVIEW PROTOCOLS ................................................................................................................... 198 

B.1 Global Presence Interview Protocol .......................................................................................................... 198 

B.2 International Student Mobility Interview Protocol – Study Abroad .......................................................... 200 

B.3 International Student Mobility Interview Protocol – International Students ............................................. 201 

B.4 International Student Mobility Interview Protocol – Academic Program Directors ................................. 202 

APPENDIX C: DOCUMENT ANALYSIS PROTOCOLS ................................................................................................. 204 

C1. Overall Internationalization Information .................................................................................................. 204 

C2. Data Analysis: Global Presence Abroad ................................................................................................... 205 

C3. Data Analysis: Student Mobility Reports .................................................................................................. 206 

C4. Reviewed Documents UDEM .................................................................................................................... 207 

C5. Reviewed Documents UNAM..................................................................................................................... 208 

REFERENCES ........................................................................................................................................................ 209 



CONSCIENTIOUS ACADEMIC CAPITALISM 11 

 

LIST OF TABLES 

Table 1: UNAM International Sites .............................................................................................. 66 

Table 2: Participants ...................................................................................................................... 71 

Table 3: UNAM Chicago. Supporting Small Businesses Seminar ............................................. 109 

Table 4: UNAM’s Joint Scientific Publications with Partner Institutions. ................................. 112 

Table 5: Publications Between UNAM and Host Institution Before and After Opening a Site 

Abroad................................................................................................................................. 114 

Table 6: Paired Two Sample t-Test for Means of the Increase in Joint Publications Before and 

After Opening a Site Abroad ............................................................................................... 115 

Table 7: Hedges’ g Effect Size on Joint Publications of Opening an International Site ............. 115 

Table 8: UNAM’s Representation of Inbound Mobility Students by Region ............................. 118 

Table 9: UNAM’s Representation of Outbound Mobility Students by Region .......................... 119 

Table 10: Baseline Assessment of General Education Competencies Among UDEM Seniors .. 180 

Table 11: Pre- and Post-test of General Education Competencies .............................................. 180 

 

  



CONSCIENTIOUS ACADEMIC CAPITALISM 12 

 

LIST OF FIGURES 

Figure 1: Glonacal Agency Heuristic Model ................................................................................ 58 

Figure 2: UNAM Coat of Arms .................................................................................................... 94 

Figure 3: Pictures from UNAM Summer School (circa 1940's) ................................................. 103 

Figure 4: Promotional Brochure UNAM Summer School 1945 ................................................ 104 

Figure 5: Images from UDEM’s institutional website under the section “A look at UDEM” .... 129 

Figure 6: UDEM Essence Website .............................................................................................. 130 

Figure 7: Images inside the ‘UDEM Essence’ page ................................................................... 131 

Figure 8: Undergraduate Curricular Model of Universidad de Monterrey ................................. 133 

Figure 9: Pictures Inside UDEM’s Website for International Students ...................................... 136 

Figure 10: Pictures Inside UDEM’s Website for International Students (cont.) ......................... 137 

Figure 11: UDEM’s Offer of Special Programs for International Students ................................ 140 

Figure 12: Social Service Internship for International Students ................................................. 141 

Figure 13: Social Service Internship for International Students (2) ........................................... 142 

Figure 14: Wealth Index in Mexico by Skin Color ..................................................................... 157 

Figure 15: Pictures from UDEM Study Abroad Website (1) ...................................................... 158 

Figure 16: Pictures from UDEM Study Abroad Website (2) ...................................................... 159 

Figure 17: UNAM sites in the United States mapped on top of the distribution of Hispanics in the 

US by county....................................................................................................................... 165 

Figure 18: Location of UNAM International Sites in the Global North/South Divide .............. 169 

Figure 19: Conscientious Academic Capitalism Model.............................................................. 191 

 

  



CONSCIENTIOUS ACADEMIC CAPITALISM 13 

 

ABSTRACT 

Internationalization, as a process that most higher education institutions (HEIs) take part 

in, keeps moving closer to market-like practices that can enable it to also drift farther away from 

the democratic mission of education. Most of the dominant practices of internationalization come 

from the Anglo-American world but their pervasiveness makes institutions in very different 

contexts adopt them under the illusion of being able to compete or emulate the so-called world-

class institutions. However, using a multiple case study of two HEIs in Mexico, this study shows 

the possibility for alternative futures in which HEIs can contest such a pervasive global 

imaginary.  

The most salient characteristic of these counter-narratives is that they represent what I 

call a purposeful internationalization strategy, meaning an alignment between an institution’s 

internationalization strategy with its overall mission towards the common good. Based on a 

thorough review of literature, policies and practices, websites, and complemented with 19 

interviews with administrators and academics, this dissertation show—although to different 

extents—the possibility of multiple approaches to a purposeful internationalization strategy.  

In the first case, the National Autonomous University of Mexico (UNAM) has 

implemented a very nationalistic approach of internationalization that looks to fulfill its mission 

of serving its constituents even outside the institution’s national borders. In the second case 

Universidad de Monterrey (UDEM), has a cosmopolitan and more traditional approach towards 

internationalization. However, their strategy relies on a broader goal of instilling intercultural 

understanding among its students and uses internationalization only as a means towards that end. 

 These counternarratives are not—and probably will never be—completely 

disenfranchised from the market, nor separated from private rationales such as profit-seeking and 
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prestige. Neither case in this study is exempt from tensions between striving for resources, 

power, or prestige through internationalization and using it as a force to fulfill their mission of 

serving the common good. Nonetheless, they represent a refreshing and optimistic perspective 

that there is room for internationalization to be used as a tool to fulfill an institution’s mission. 

In the past years, many scholars and activists have called for a radical transformation of 

higher education systems throughout the world as the only way to genuinely address the 

manifold issues of inequities and inequalities that have been built for centuries. However, a fresh 

start from a blank page is not always feasible. Therefore, while those transformations keep being 

imagined, designed, and implemented, higher education institutions can start by making minor 

and major reforms to the way they are currently operating locally, nationally, but especially 

globally. To do so, I propose that HEIs can start by finding a balance between public-purpose 

driven missions and market-like strategies used to fund and sustain institutions immersed in a 

world of academic capitalism; a need for what I call a conscientious academic capitalism 

approach of internationalization. This approach urges institutions—as a first step—to 

acknowledge a possible drift between their espoused mission and their enacted strategies based 

on market-like behaviors, and then to realign their activities oriented towards the common good. 

It is an approach for HEIs to navigate an academic capitalistic world without jeopardizing their 

essence or abandoning their public-purpose mission. 

While this study showed that there are possibilities for HEIs to engage in different ways 

in international activities, further research es needed to visibilize and legitimize other 

counternarratives, other examples of practices that are challenging our preconceived notions of a 

successful internationalization strategy.  
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CHAPTER 1. INTRODUCTION 

Background 

Within higher education, internationalization is commonly defined as a process that 

integrates “an international, intercultural, or global dimension into the purpose, functions, and 

delivery of post-secondary education, to enhance the quality of education and research for all 

students and staff, and to make a meaningful contribution to society” (de Wit et al., 2015, p. 29). 

Internationalization has also been identified as higher education institutions’ (HEIs) response to 

globalization, a phenomenon understood as an “increased integration of the world economy” 

(Altbach, 2016, p. 5). In this way, internationalization seems to be conceptualized as a response 

to globalization which encompasses a social, geographical, political and cultural dimension (Van 

Ginkel, 2003) of borderless interconnectedness that forms an “international knowledge network” 

(Altbach et al., 2009) where technology, economy, knowledge, people, values, and ideas flow 

across national borders (Knight, 1997, p. 6). 

Globalization has touched many aspects of higher education. Among those values, ideas, 

and knowledge that flow across borders is also a series of paradigms that have served as a 

framework for a common way of understanding and enacting internationalization. But these 

paradigms are not representative of ‘the global’, they stem from a dominant Anglo-American 

perspective. Under this perspective, internationalization represents a pathway for institutions to 

establish themselves (or maintain their status) as world-class universities (WCU) (Altbach & 

Balán, 2007; Altbach & Salmi, 2011; Marginson, 2013; Salmi, 2009). 

This idea of becoming WCU underlies an assumption that there is a one-type only 

success model for HEIs. Under this logic, in order to “succeed”, HEIs would have to become 

more similar to their peers that are already considered leaders (Stensaker et al., 2018). This 
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homogenizing process has been defined by institutional theorists as institutional isomorphism 

(DiMaggio & Powell, 1983). At the same time, neoliberal theories have normalized a 

deregulated free market that has been also adopted by HEIs by emphasizing a focus on pursuing 

and maximizing economic revenues (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004) and 

institutional prestige.  

The homogenizing effect of the isomorphism process was first studied among institutions 

who “face the same set of environmental conditions” (Hawley, 1968 cited in DiMaggio & 

Powell, 1983, p. 149). However, global pressures and disciplinary mechanism such as global 

rankings (Altbach et al., 2016; Hazelkorn, 2016; Morphew & Swanson, 2011; Sauder & 

Espeland, 2009) have shifted this trend and currently institutions in totally different geopolitical 

contexts try to imitate normalized structures of higher education, at least from those institutions 

that they consider their peer/equal (Stensaker et al., 2018). Even the current understanding of a 

successful internationalization strategy has been pushed globally toward prevailing structures 

that follow mostly Anglo-American practices. These Anglo-American practices of HEIs are 

highlighted by an attenuated sense of social mobility, high levels of stratification, and a complicit 

role in perpetuating inequality (Marginson, 2016).  

Nevertheless, these mainstream normalized structures, however, are not universal. They 

are part of a global imaginary that is rooted in Western, colonial, and neo-colonial ideologies 

(Stein, 2016; Stein et al., 2019; Stein & Andreotti, 2016). This has resulted in the establishment 

of a global educational regime (Zapp & Ramirez, 2019) or imaginary (Stein et al., 2016). Under 

this imaginary, internationalization tends to highlight the attraction of international students for 

revenue, prestige, or charity (Stein & Andreotti, 2016), the establishment of a presence abroad to 

deliver education (Johnson, 2017), and an overall self-presentation of universities abroad as 
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“enterprises that will benefit (in revenues and prestige) from internationalization” (Rhoades et 

al., 2019). 

The pressure for higher education in general, and internationalization in particular, of 

getting closer to the market is problematic for at least two reasons: 1) it has the potential to 

perpetuate the hegemonic dominance of HEIs in the Global North, and 2) it could compromise a 

HEIs higher purpose towards the common good. In the first case, we can point out how 

globalization has impacted higher education since it is now being perceived more as a 

commodity (Cantwell & Kauppinen, 2014; Slaughter & Rhoades, 2004). The market for higher 

education dominance has widened the chasm between those who design the rules and lead the 

game and those who try to catch-up. It has also created profound inequalities in access and 

attainment in higher education due to exacerbated social stratification (Astin & Oseguera, 2013; 

Trow, 1984; Walpole, 2003). Besides, internationalization of higher education, especially at 

Anglo-American institutions, is not neutral and has the potential of “expanding American 

economic influence and cultural superiority abroad” (Suspitsyna, 2015, p. 24). Institutions who 

follow these model, are monetizing internationalization by either exoticizing their own culture to 

attract international students (Rhoades et al., 2019) who are looking to travel abroad “for the lure 

of life” (Altbach, 2004, p. 21); or by attracting tuition-paying students (Cantwell, 2015). But 

even though institutions in different regions can monetize student mobility, the flow of students 

is so uneven, that it is the institutions in Global North who are benefitting the most from having 

the extra revenue and from being recognized as places where students can get a ‘world-class’ 

education–therefore securing the talent they need to keep producing knowledge (Castiello-

Gutiérrez & Lee, 2017). 
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For the second case—market-like internationalization compromising a HEI’s 

commitment towards the common good—it can be stated that higher education has an intrinsic 

higher purpose of common good due to its public service of educating democratic citizens 

(Gutmann, 1999), fostering the “growth of the whole person” (Bowen, 1977, p. 24), and its 

overall ability for political and socio-cultural transformation (Pusser, 2006). As Tian (2019, p. 

107) says, “higher education [is] a [emphasis added] common good that serves the [emphasis 

added] common good.” The former (common goods, in plural) are “goods that, irrespective of 

any public or private origin, are characterized by a binding destination and necessary for the 

realization of the fundamental rights of all people” (UNESCO, 2015, p. 77). As for the latter—

the common good (in singular)—refers to a collective action that benefits all members of a 

community; it is comprised of other common goods that people share “such as values, virtues, 

and a sense of justice” (Deneulin & Townsend, 2007, p. 24).    

Universities have been traditionally depicted as “communities of the good” (Marginson, 

2007, p. 32) with a social purpose of aspiring to democratic equality conceptualized as the 

production of engaged citizens (Labaree, 1997). This overarching goal competes with other 

functions of the university such as training society’s workforce and preparing individuals to 

compete for and advance their social position (Kerr, 2001; Wolff, 1992). However, given HEIs’ 

“impossible moral neutrality” (Etxeberria & Rodríguez, 2009, p. 19), there is an expectation that 

most of their activities should be aligned with a higher purpose that benefits the larger 

community. While this expectation can be found in most systems of higher education, in 

practice, the Anglo-American countries have been notable for drifting from it, as Marginson 

(2016, p. 76) has said: 
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That is not the present trajectory of the Anglo-American countries. Amid the continuing 

rise of economic and social inequality, presided over by governments that seem to be 

unable or forbidden to act, intensified educational competition, and steeper vertical 

stratification in the value of institutions and degrees, are pushing the common good 

further from sight—both in higher education and in society as a whole.  

The previously explained shift towards the market could represent a misalignment 

between the espoused public mission of universities that tends to be related to its social function 

of society’s development (Marginson, 2016), and the enacted private concept of education that 

institutions tend to portray (Hartley & Morphew, 2008; Kosmützky, 2012, 2016; Labaree, 1997; 

Morphew & Hartley, 2006; Saichaie & Morphew, 2014). This misalignment can also be seen in 

the ways HEIs engage globally through their internationalization strategies. It is not uncommon 

for certain institutions to portray publicly an image of themselves as cosmopolitan places where 

their already privileged students can benefit from an international exposure (Rhoades et al., 

2019), or how other institutions whose mission relates to the local community highlight more 

their engagement with prestigious institutions abroad in tackling global (rather than local) 

problems (Lee, Vance, et al., 2018). 

This move of internationalization practices closer to the market has been observed 

primarily in the Anglo-American world (Buckner, 2019; Buckner & Stein, 2019). Under this 

approach, the dominant international activities of an international strategy are oriented towards 

1) recruiting as many students from abroad as possible who will pay a premium on the regular 

tuition, 2) expanding an institution’s physical or virtual presence abroad to recruit even more 

students who otherwise would not travel to the institution’s country to pursue a degree, and 3) 

towards partnering with other institutions abroad in places where local challenges allow for 
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conducting research that will increase the institution’s dominance on the generation and 

dissemination of knowledge.  

This Anglo-American internationalization approach, pushed primarily by professional 

associations and international organizations, has been described as ‘comprehensive’ or 

‘pervasive’ (APLU, 2017; Gacel-Ávila, 2012; Hudzik, 2011, 2015; Hudzik & Stohl, 2012; Olson 

et al., 2006) given its embeddedness in all the substantive functions of HEIs. This 

comprehensiveness implies breadth, which although important, lacks (or at least it omits to 

highlight) direction. An updated and widely used definition of internationalization now refers to 

it as a process that integrates “an international, intercultural or global dimension into the purpose 

[emphasis added], functions and delivery of post-secondary education, to enhance the quality of 

education and research for all students and staff, and to make a meaningful contribution 

[emphasis added] to society” (de Wit et al., 2015, p. 29). Based on this definition, it seems like 

the process of internationalization has been focusing more on its ‘functions and delivery’ than on 

its ‘purpose and meaningful contribution’. Beyond internationalization’s comprehensiveness, 

literature and practice lack a focus on a common thread that aligns all those diverse international 

activities with the quintessence of each institution’s mission. Despite the multiple rationales that 

institutions might have for taking part in international endeavors, a common thread to align these 

goals should be clearly identified. When such leitmotif is also consciously oriented towards a 

greater common good–beyond the individual gains for the enablers and participants of 

internationalization programs–, then the international strategy becomes more relevant to the 

institutional mission. I use the term purposeful internationalization to refer to the intentional 

alignment of an institution’s internationalization strategy with the public-purpose driven, 

common-good component, of its specific mission.  
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There are, however, alternative cases documented where higher education institutions, 

particularly globally unranked ones outside the Anglo-American world, have taken a leading role 

in community-scale nation-building initiatives (Lee, Vance, et al., 2018; Marginson, 2016; 

Ordorika & Pusser, 2007; Rhoads & Torres, 2006). Other alternatives of publicly oriented 

internationalization strategies have been studied in the realm of religiously affiliated institutions 

(Álvarez Londoño, 2019; Bernasconi et al., 2019; de Wit & James, 2019; Gil & Braga, 2019; 

Richter et al., 2019). Even though some scholars and professional organizations have called for 

an ethical and inclusive approach to the practices of internationalization (Andreotti et al., 2016; 

Aurora Universities, 2018; CCIC, 2006; Forum on Education Abroad, 2015; IEASA, 2014; 

Ledger & Kawalilak, 2020; Pashby & Andreotti, 2016; Shultz, 2013), more research is needed 

focusing on how some of the means to internationalization have been detracting it from its 

ultimate goals and purposes. But besides theorizing deeper on these types of ‘mission 

misalignment’ approaches, research needs to be pushed toward a more pro-active ‘mission 

alignment’ approach. Further research also needs to focus on new questions that problematize the 

current public-good approach of internationalization; such as “whose public good?” (Marginson, 

2012, p. 12), “who is the public in public good?” (Lee, 2016), “whose structure, and whose 

function” (Metcalfe, 2015) are embedded in our notions of cooperation? 

Definition of Key Terms 

Throughout the dissertation, I use some recurring terms that might be ambiguous to the 

reader. Some of these terms have been amply discussed in the literature and therefore, several 

scholars might have different conceptions. As part of this study’s contribution to the literature, I 

introduce some new terms that were not found after a comprehensive review of the current 

literature in English and Spanish in disciplines such as Education and Sociology. Therefore, in 
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this section, I provide brief and general definitions of such previously used and new terms that 

are recurrent in this study. These definitions are not definitive, but rather, they are context-

specific; they serve to provide the reader with the context needed to understand how these terms 

are used and understood in this particular study. 

•  Academic capitalism: The processes by which universities integrate with the new economy 

to secure external moneys through market and market-like behaviors on the part of 

universities and faculty (Slaughter & Leslie, 1997; Slaughter & Rhoades, 2004).  

• Anglo-American countries: A cluster of independent nations that includes the United 

Kingdom other former British colonies such as the United States, Australia, New Zealand, 

and Canada. These countries share, among other characteristics, the use of English as a first 

language and a global power position based on their present and past as colonizers and neo-

colonizers. 

• Anglo-American approach to internationalization: An approach to the process of 

internationalization that is practiced generally by higher education institutions in the Anglo-

American countries (see definition before). This approach highlights  

• Common goods: Goods that, irrespective of any public or private origin, are characterized 

by a binding destination and necessary for the realization of the fundamental rights of all 

people” (UNESCO, 2015, p. 77). 

• Common good, The: A collective action that benefits all members of a community; it is 

comprised of other common goods that people share “such as values, virtues, and a sense of 

justice” (Deneulin & Townsend, 2007, p. 24). 

• Conscientious academic capitalism: It is the convergence of academic capitalism behaviors 

by HEIs with their strategies aimed towards the common good. It urges institutions—as a 
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first step—to acknowledge a possible drift between their espoused mission and their enacted 

strategies of market-like behaviors, and then to realign their activities oriented towards the 

common good. In sum, it is an approach for HEIs to navigate an academic capitalistic world 

without jeopardizing their essence or abandoning their public-purpose mission. 

• Funds of institutional knowledge: The skills and knowledge that have been historically and 

culturally developed and practiced inside an organization (or a unit within the organization) 

and that translates into concrete beneficial outcomes for such organization by presenting an 

alternative to dominant practices. 

• Global North (Also referred to as ‘the dominant minority world’): The countries of the 

world whose economies are among the richest and most industrialized. These countries also 

share a strong military power, and a past as colonizers of other territories, or a present as neo-

colonizers due to their political, cultural, and economic influence towards other nations in 

their region or around the world. Broadly speaking, it includes North America (excluding 

Mexico), Western and Northern Europe, and some Eastern Asian countries such as Japan, the 

Republic of Korea, Hong Kong, and Singapore. 

• Global South (Also referred to as ‘the marginalized majority world’): Refers to areas in 

which most of the world’s population, natural resources, and landmass are located, but are 

often economically poorer (George Mwangi & Yao, 2020, p. 8) 

• Globalization: The “increased integration of the world economy” (Altbach, 2016, p. 5). It 

also encompasses a social, geographical, political, and cultural dimension (Van Ginkel, 2003) 

of borderless interconnectedness that forms an “international knowledge network” (Altbach 

et al., 2009) where technology, economy, knowledge, people, values, and ideas flow across 

national borders (Knight, 1997, p. 6). 
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• Glonacal: It refers to the intersection of the global, national, and local levels and the 

interactions between actors across these three planes (Marginson & Rhoades, 2002). 

• Internationalization (of higher education): This study uses the definition y de Wit et al 

(2015, p. 29) “a process that integrates an international, intercultural, or global dimension 

into the purpose, functions, and delivery of post-secondary education, to enhance the quality 

of education and research for all students and staff, and to make a meaningful contribution to 

society” 

• Public goods: Goods (all production, including benefits that are intangible/ non-corporeal) 

that are both non-rivalrous (they can be consumed by any number of people without being 

depleted), and non-excludable (the benefits cannot be confined to individual buyers) 

(Marginson, 2011a, p. 415). 

• Public good, The: Joint or collective activities and benefits, or a resource accessible to use 

by all (Marginson, 2011a, p. 417). To avoid confusion about the origin of the ‘good’ or 

‘goods’ (public or private), this study uses the concept of the common good (see definition 

above). 

• Purposeful internationalization: An approach to the process of internationalization that 

refers to the intentional alignment of an institution’s internationalization strategy with the 

public-purpose driven, common-good component, of its specific institutional mission. 

Purpose of the Study 

The objective of this study is to understand whether, how, and to what extent, some 

universities in the Global South are using their internationalization strategy as a means to pursue 

the common-good, public-purposes that are part of their own mission statements. It does so by 

analyzing how two HEIs in a country from the Global South (Mexico) are enacting purposeful 
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internationalization strategies that contest, at least partially, the prevailing Anglo-American 

enactment of internationalization. How does the internationalization work of these HEIs 

resemble and/or differ from the prevailing Anglo-American conception? Do these strategies 

share any elements with the Anglo-American practices? Can market-like behaviors of 

internationalization coexist with the idea of seeking the common good? After all, to many, 

academic capitalism is a necessary path that uses the market and market-like behaviors with the 

main purpose of funding the activities and programs that are at the core of an institution’s 

mission. 

To answer these salient questions, and to better understand the patterns by which some 

institutions might be challenging the mainstream internationalization imaginary, an in-depth 

qualitative analysis of internationalization initiatives at two institutions in Mexico was 

conducted. While internationalization activities are vast (e.g. transnational education, student and 

faculty mobility, joint research projects, consortia, institutional linkages, etc.), previous literature 

and practice concur on the importance of two common components for most internationally 

active HEIs: one related to an institution’s strategy to position itself internationally through its 

physical presence abroad; and another related to promoting international student mobility 

(Knight, 2012). This study looks at how these activities are developed at two HEIs in Mexico. 

Using an adaptation of Marginson and Rhoades’ (2002) glonacal agency heuristic model, 

the study also looks at the various agencies at the global, national, and local level that interact in 

each of the aforementioned processes and how these agencies influence each institution’s 

strategy and its ultimate higher purpose. The structure and agency at each site were analyzed 

borrowing elements from an inhabited institutionalism lens, understood as that which 

“emphasizes the agency of local actors to construct multiple and competing meanings through 
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daily interaction in ways that enact the institutional environment” (Everitt & Levinson, 2016, p. 

116). 

 This study is significant since it contributes to the literature by means of showing 

alternative internationalization strategies that defy the prevailing Anglo-American imaginary that 

currently dominates research and practice. Oftentimes institutions in the Global South implement 

their strategies in contexts where internationalization is not necessarily a priority, thus, they face 

an uphill battle for resources and legitimacy. But still, institutions in this context are 

implementing successful strategies that bring benefits to the institutions themselves, their 

students and faculty, and more importantly, the larger communities they serve. It is also 

significant because it shows the possibility for multiple purposes of internationalization to take 

place simultaneously. These cases represent an example of how we can reimagine 

internationalization to be better aligned with the common good. 

Preview of the Dissertation 

 This study is organized into seven chapters. First, in this chapter, I presented the 

background for this study, its purpose, the statement of the problem, and a snippet of the 

methodology used to analyze such problem. In chapter two, I present an extensive review of the 

relevant literature to this topic along with the conceptual and theoretical frameworks that guided 

the analysis. The review of the literature in chapter two was organized from the broad concept of 

internationalization of higher education to a general description of the Anglo-American 

prevailing practices, an assessment on how that approach is problematic, and its alternatives 

globally. Given the context where the study is situated, this chapter also touches on relevant 

literature about the Mexican landscape of higher education in general and the internationalization 
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of higher education in particular. The chapter ends with a description of the theories that 

informed the design of the study’s conceptual framework and it presents the framework itself.  

In chapter three, I present the methodology utilized to conduct this multiple and 

comparative case study. In that chapter, I explain the different sources of data, the research 

design, its limitations, the researcher positionality statement, and the overall strategy followed 

for trustworthiness.  

Chapters four and five present the results of the research study. To facilitate the reading, 

the findings section was broken down into two chapters, one per each case/site. First, UNAM’s 

strategy of establishing sites abroad is presented. Second, UDEM’s strategy of promoting 

interculturality through internationalization will be showcased. For both cases, the findings are 

organized like a funnel from presenting broadly each institution’s essence and mission, to a 

specific analysis of some salient components of their internationalization initiatives. Building 

upon the previously described framework, the findings are also grouped by how both universities 

engage with/at the global, national, and local levels. To understand the results in their historical 

and political context, findings from the document analysis are also presented chronologically.  

Next, in chapter six, I discuss the findings in light of previous literature and explain how 

these results contribute to our common understanding of internationalization. Finally, chapter 

seven presents the study’s general conclusions as well as an outline of possible future research. 

This concluding chapter also states the study’s contribution to the literature by suggesting three 

new concepts: 1) conscientious academic capitalism as a framework to study the convergence of 

HEIS’ academic capitalistic practices with common-good approaches centered by an institution’s 

own mission; 2) the use of global engagement as a deeper and more philosophical stance than 
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mere internationalization that better reflects an institution’s place in the larger global landscape; 

and 3) funds of institutional knowledge as a framework to study the skills and knowledge that 

have been historically and culturally developed and practiced inside an organization (or a unit 

within the organization) and that translates into concrete beneficial outcomes for such 

organization by presenting an alternative to dominant practices. At the end of the document, 

several appendices were included to provide the reader with more information about the research 

design. 
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CHAPTER 2. REVIEW OF THE LITERATURE 

Literature around the process of internationalization of higher education and how it has 

been hegemonically portrayed as an Anglo-American construct will serve as a backdrop of this 

study. This will be followed by a review of the literature about emerging approaches to 

internationalization in other contexts. Then, a more in-depth review of the higher education 

scene in Mexico will be used as a preamble to understand if and how HEIs there have the 

potential to challenge the mainstream Anglo-American approach to internationalization. After 

presenting a review of the current literature, this chapter introduces the theories and concepts 

used to build the theoretical framework. Then, by analyzing the gaps in the literature, and 

informed by the theoretical framework, the chapter ends with the research questions used to 

design this study. 

Internationalization of Higher Education 

Within higher education, globalization is easily confused with internationalization. 

Although similar in reach and scope, there are important differences that need to be addressed. 

Internationalization is considered a national and/or institutional response to globalization 

(Altbach et al., 2009; Knight, 1997; Marginson, 2011b); a “complementary and compensatory” 

(Gacel-Ávila, 2006, p. 30) response that could even counteract the negative effects of 

globalization (Bond & Lemasson, 1999). The concept of internationalization in the higher 

education context has been studied in detail over the years, and therefore, its meaning has 

evolved. Knight (2004) explored how the concept has progressed from being considered a mere 

set of activities to becoming a process, and from taking place just at the institutional level to a 

broader global sense that is not limited to any specific actors and stakeholders. After studying its 

evolution, Knight came up with a “working definition” that is still largely used as a reference in 
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current literature. According to her, internationalization represents “the process of integrating an 

international, intercultural or global dimension into the purpose, functions or delivery of post-

secondary education” (p. 11). In addition to the definition in and of itself, one of Knight´s most 

important contributions to this literature was the idea of adopting a concept that could be applied 

in different contexts due to its generic nature. She calls it a working definition precisely because, 

by not embedding into the definition the specific rationales, activities, outcomes, and players, the 

process of internationalization is kept flexible enough to be adopted in diverse contexts. This 

idea is crucial to understanding how internationalization can be adopted in different contexts; 

there is no (and there should not be) a single and universal process in which institutions can 

integrate the international approach into their purpose and functions. However, despite this 

flexibility, internationalization is still centered on the notion of the nation-state as a unit of 

analysis (Shahjahan & Kezar, 2013). 

After Knight, a group of international scholars updated in 2015 the definition by adding a 

much-needed sense of direction for internationalization. De Wit, Hunter, Howard, and Egron-

Polak (2015) used Knight’s definition as a basis but incorporated what they think should be the 

outcome of internationalization. Their definition, which has since then been largely adopted by 

institutions, international organizations, and scholars is as follows: “the process of integrating an 

international, intercultural, or global dimension into the purpose, functions, and delivery of post-

secondary education, in order to enhance the quality of education and research for all students 

and staff, and to make a meaningful contribution to society [emphasis added]” (de Wit et al., 

2015, p. 29). With this definition, internationalization is understood as a more intentional process 

that has the possibility of resulting in public goods as opposed to the inherent private goods that 

institutions and participating students get as a result. But still, all these definitions underlie an 
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almost neutral stance if not an outright unquestionably beneficial outcome of international 

engagement among higher education institutions (Lee, 2021). And while it is getting more 

common to find scholarship that critiques, questions, and even challenges these preconceived 

opinions on internationalization (see for example Leal et al., 2020; Lee, 2021; Stein, 2019a; Stein 

et al., 2020), there is still room and need for further studies in this area. 

Motivations for Internationalization 

There are several and diverse rationales for HEIs to engage in internationalization. De 

Wit (1995) identified a set of two prime and overlapping rationales for the process of 

internationalization: 1) economic and political, and 2) cultural and educational. Later, Altbach 

and Knight (2011) reviewed the prime motivations for HEIs to engage in internationalization and 

came up with a broader array: profits, access provision and demand absorption, tradition, 

regional integration, quality improvement, cultural composition of the student body, and 

prestige. Knight (2015) then added evolving rationales such as advancing international 

reputation, developing strategic alliances, and increase research and knowledge production. 

Other lines of research have looked at internationalization as a source of national soft power that 

can reinforce hegemonic traditions (Altbach & de Wit, 2015; Collins & Rhoads, 2010; Lee, 

2014; Rui, 2012; Trilokekar, 2010).  

Some institutions also see internationalization as a strategy to position themselves as 

leaders in their national and regional space (Rhoades et al., 2019). Research has also shown how 

HEIs use internationalization to fulfill their intention to add a global perspective (Brown & 

Jones, 2007) to their students’ skillset or to develop a sense of global citizenship among their 

students and within their academic community (Lewin, 2009; Stearns, 2009). Other institutions 

promote themselves as places where new professionals will get the necessary preparation to 
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work in global and multicultural settings (Deardorff et al., 2009). Such diverse rationales 

illustrate how institutions can easily lose focus on a strategic approach, one with a higher 

purpose that guides their internationalization efforts. As expressed by McGill: 

The definitional nature of global engagement is exciting, as well as daunting. If it is 

aligned closely with the mission of an institution, carefully woven into its strategic 

vision, well-planned and executed, the results can be salutary. However, if it is done 

hastily, without careful planning and clear expectations on the part of all parties, the 

results can be disappointing and possibly damaging. (McGill Peterson, 2014, p. 9) 

So, despite the multiple rationales that institutions might have for taking part in international 

endeavors, a common thread to align these goals still needs to be clearly identified. When such 

leitmotif is also consciously oriented towards a greater common good–beyond the individual 

gains for the participants of internationalization programs–, then the international strategy 

becomes more relevant to the institutional mission.  

Different Manifestations of Internationalization 

Internationalization has been broadly divided into two large forms: internationalization at 

home and internationalization abroad (also called crossborder education) (Knight, 2004). The 

former represents “the purposeful integration of international and intercultural dimensions into 

the formal and informal curriculum for all students within domestic learning environments” 

(Beelen & Jones, 2015, p. 69). It is centered on the idea that all students, regardless of their 

country and regardless of whether they are able to live and study abroad, should graduate from a 

university with a global perspective (Almeida et al., 2019; Robson et al., 2018). It also implies 

that institutions need to offer a curriculum that is inclusive of different perspectives and different 
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sources and forms of knowledge (Leask, 2009, 2013). As for the latter, it implies mobility from a 

home country to a foreign one. This mobility can be at the individual level (i.e. students going 

abroad, faculty exchanges, etc.), at the program level (i.e. joint and dual degrees), or at the 

institutional level (i.e. branch campuses, micro campuses). More recently, a third form of 

mobility has been theorized: internationalization at a distance (Mittelmeier et al., 2020). This 

represents a hybrid where the main characteristic is that the lines between home and host country 

are blurred. Particularly in a post-COVID19 world with limited mobility, this form of 

internationalization will allow for students from one country to maybe be pursuing a degree from 

a university in a different one while taking a collaborative online course taught by an institution 

at a third country and/or even participating in a virtual exchange program for a different course. 

In the next sections, I will delve deeper into the literature of some of these manifestations 

that are more prevalent in general and that are related to the two case studies in this dissertation: 

Transnational education through the establishment of an institution’s presence abroad, 

internationalization of the curriculum, and student mobility (both incoming and outgoing). 

Transnational Education. Even though student and faculty mobility is perhaps the most 

visible component of internationalization, there is a tendency in some regions to shift from 

moving people to moving programs and education providers (Knight, 2012) in a strategy called 

transnational education (TNE). Internationalization, as an institutional response to globalization, 

has pushed HEIs to find novel ways to sustain themselves over time by expanding their ventures 

globally (Altbach & Knight, 2007). A series of pushing factors from HEIs in the Global North in 

conjunction with pulling factors from institutions in the Global South have created a basis for the 

establishment and development of international branch campuses (IBCs) and other forms of TNE 

such as micro-campus (Castiello-Gutiérrez & Ghosh, 2018). Host nations, in an effort to improve 
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the quality of education in their region, and become a regional educational hub (Knight, 2013; 

Lane, 2011), have welcomed the establishment of IBCs from the so-called “world-class 

universities” (Altbach & Balán, 2007; Altbach & Salmi, 2011; Marginson, 2013). These world-

class universities, on the other hand, have increasingly been engaging in internationalization 

efforts through the establishment of IBCs abroad, despite the financial risks, complexities of 

managing IBCs, and criticism from locals that investing in overseas ventures would divert time 

and energy away from home students, (Girdzijauskaite & Radzeviciene, 2014; Healey, 2016; 

Shams & Huisman, 2012; Wilkins & Huisman, 2012).  

Some of these branches, like the ones that are presented in this study, are not necessarily 

a traditional brick and mortar campus that enroll many students and grant full degrees (Kinser & 

Lane, 2012). Oftentimes, HEIs establish a minor footprint abroad by opening a smaller outpost 

with the main task of serving as a liaison office between the institution and other actors in that 

country or region or as sites to deliver continuing or executive education. Except for when these 

types of offices are established by governments in an effort to promote said countries’ language 

or culture (e.g. the Confucius Institutes, the British Council, or Campus France) (Liu, 2019; 

Loyola, 2013), these type of international offices established by a HEIs remain widely 

understudied. 

Student Mobility Programs. There are two main approaches to study the phenomenon 

of students crossing national borders to pursue—partially or fully—an educational degree. First, 

these movements can be studied from the perspective of the host institutions and countries where 

the students land, I will refer to this approach throughout this study as incoming student mobility 

or as the attraction of international students. The second one is seen from the perspective of 

where the mobility originates; the students themselves thinking about studying overseas or 
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institutions facilitating programs where their already enrolled students can earn credits by 

participating in what will be referred hereinafter as education abroad programs. 

Incoming student mobility represents perhaps the largest distinction between the 

prevailing Anglo-American internationalization practices and those from the rest of the world. 

Taking advantage of the high demand for their degrees, and considering the expensive sticker 

price of tuition, HEIs in the Anglo world rely heavily on the tuition that international students 

pay so they have aggressive campaigns to attract full-degree international students (Cantwell, 

2015; Tannock, 2018). An analysis of strategic plans of universities in places like Australia, the 

United Kingdom, and the United States, shows how the narrative that accompanies mentions of 

goals to increase the number of international students is related to the financial impact to the 

institution (Castiello-Gutiérrez and Li, forthcoming). On the contrary, other nations (including 

Mexico) will attract higher proportions of international students who enroll just for a semester or 

a year looking primarily for cultural exchange (Cantwell et al., 2009) or for an opportunity to 

partake in an experiential education program with a social orientation to serve (also called 

service-learning programs) (Larson & Allen, 2006; Wessel, 2007). 

As several comprehensive reviews of the literature on incoming student mobility have 

shown, most previous studies are based on either the individual perspective of students and the 

challenges they face (for example: Khanal & Gaulee, 2019; Lee & Castiello-Gutiérrez, 2019; 

Lillyman & Bennett, 2014; Nicolescu & Galalae, 2013; Perry, 2012), or at the institutional level 

and how HEIs engage in recruitment practices (Falcone, 2019; James-MacEachern, 2018; 

Rhoades et al., 2019; Ross et al., 2013; Ross & Grace, 2012; Sá & Sabzalieva, 2018). And while 

there are a few exceptions (see, for example, Gunter & Raghuram, 2018; Jiani, 2017; Jon et al., 
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2014; Lee, 2017; Lee, Paulidor, et al., 2018), a majority of the literature is based on students 

from the Global South and on institutions on the Global North, but not the other way around.  

Education abroad, or institutions offering their students possibilities to participate in a 

short-term (anywhere from a couple of weeks up to a full academic year) program is the other 

most notable manifestation of mobility in international education. Students across the world have 

looked to study abroad for several reasons. Excess demand for higher education in many 

developing countries “pushes” students to pursue their degrees, partially or completely, abroad in 

a more developed economy (Altbach & Knight, 2007). At the same time, those developed 

countries “pull” students with hopes that, by attracting talent, these students will contribute 

scientifically and economically to the country and host university, while also increasing diversity 

(Altbach, 1998). But the motivations to study abroad vary depending on the students’ region of 

origin (Cantwell et al., 2009), which suggests that approaches to internationalization should be 

adapted depending on each country’s context. But there are also inhibiting factors that preclude 

students from participating in education abroad programs, among the most cited inhibitors is the 

cost (Doyle et al., 2010; Presley et al., 2010; Souto-Otero et al., 2013). Literature has 

documented that students from underprivileged backgrounds study abroad at a lesser rate even in 

contexts where there is sufficient financial aid available (Lörz et al., 2016; Whatley, 2017; 

Whatley & Stich, 2020). This phenomenon has resulted in study abroad being a co-curricular 

activity that further exacerbates the already ample stratification within higher education (Lingo, 

2019; Whatley, 2020). 

Current education abroad research has also been vastly focused on the impact that these 

programs have both at the institutional level as well as at the student level. For the former, Haupt 

and Castiello-Gutiérrez (2020) reviewed studies that show possibilities for education abroad to 
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impact an institution’s prestige, quality of the curriculum, revenue (through alumni giving), and 

other key indicators such as degree completion. Among those studies, research has found that 

students who participate in education abroad graduate in their institution’s expected number of 

years (Malmgren & Galvin, 2008; O’Rear et al., 2012). Also, education abroad as a high-impact 

practice (Kuh, 2008) has been found to positively impact institutions’ gifts from alumni (Golz, 

2013; Monks, 2003). Lastly, while still understudied, an institution’s prestige and international 

recognition have also been shown to be enhanced by offering education abroad programs 

(Delgado-Márquez et al., 2011; Jang, 2009). 

As for the latter (individual level), a vast proportion of the literature on education abroad 

is centered on the idea of student outcomes from these experiences, mainly the possibility for 

students to capitalize on study abroad for better chances on getting a job or increasing their 

earnings as well as the acquisition of other ‘soft’ (e.g. intercultural competence, global 

citizenship, and personal growth) and ‘hard’ (e.g. language learning, disciplinary knowledge) 

skills (Meyer-Lee & Evans, 2007). Relevant to this study is the idea of linking study abroad with 

students’ global and intercultural competence. 

Study abroad and intercultural competencies. This idea of students’ developmental 

learning through international exposure has been very influential for research and has been 

constructed mainly over theories like Bennett’s developmental intercultural sensitivity model. 

This model suggests an ideal path in which students can transition in a continuum from an 

ethnocentric stage (where students assume their vision of the world as the center of reality) to an 

ethnorelative one (where students understand cultures are relative to one another within a 

cultural context, thus their ethical decisions are not taken under any absolute principles) 

(Hammer et al., 2003).  
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But how exactly to assess such development in students after an education abroad 

experience has been debated widely in the last decades. Some researchers argue that the greatest 

challenge in assessment is the large number of different terms used to refer to this development 

(i.e. intercultural competence, intercultural sensitivity, global competence, global vision, global 

citizenship, among others). Also, their definitions’ ambiguity and the uncertainty of the elements 

that comprise these terms, continues to be an obstacle to establish clear assessment mechanisms 

(Fantini, 2009; Roy et al., 2014; Van de Vijver & Leung, 2009). In addition to the debates about 

the definition, there have also been debates about the appropriate measurement of such 

competence. There are several instruments available to measure different components of 

intercultural competence. Fantini (2006, 2009) identified over 40 of them ranging from tests, 

quizzes, portfolios, capstone projects, etc. These kinds of instruments have been equally used to 

test students before and after study abroad as well as professionals working in an international 

context.  

Studies that have used such instruments have reported mixed findings. Some studies have 

found that studying abroad develops a higher sense of intercultural sensitivity in the participants 

and makes them more prone to engage in the future on social work or service abroad (Horn & 

Fry, 2013). Similarly, Chickering and Braskamp (2009) found that students who participate in an 

academic program abroad are more likely to improve their knowledge and understanding of 

cultural differences. Using their same instrument but on a different sample of students, another 

study also found a positive relationship between studying abroad and improving a student´s 

intercultural competence (Braskamp et al., 2009). Some critiques to programs abroad are based 

on findings that suggest that students are not engaging in significant intercultural interactions 

(Citron, 2002; Vande Berg, 2007). However, most of the published research on studies that have 
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measured student development, after exposure to study abroad programs, are centered on a 

‘global north’ perspective (students from developed countries, particularly U.S. and European 

students). The context in which these students learn in their own country and in their chosen 

programs abroad is different from those students growing up in developing countries in places 

like Latin America. Caution is needed when adapting internationalization and its outcomes to a 

specific national or regional context (de Wit, 2009; Kritz, 2016).  

Internationalization at Home (IaH). The idea of internationalization as a process 

proposed by Knight (2004) has been expanded by Hudzik (2011) whose widely adopted term 

‘comprehensive internationalization’ urges institutions to “infuse international and comparative 

perspectives throughout the teaching, research, and service missions of higher education. It 

shapes institutional ethos and values and touches the entire higher education enterprise” (p. 6). 

Under this approach, internationalization can no longer be understood as something where either 

an institution, its programs, or students need to move across borders; as intended by Hudzik, 

internationalization can and should happen everywhere. Accordingly, institutions can do many 

things to incorporate these learning opportunities ‘at home’ or in domestic learning 

environments. Beelen and Jones (2015, p. 69) propose the following definition for IaH: “the 

purposeful integration of international and intercultural dimensions into the formal and informal 

curriculum for all students within domestic learning environments.” It is important to note how 

the definition implies an institutional intent by mention of a purposeful integration. Oftentimes 

the literature on internationalization seems to be based on huge assumptions of global learning or 

intercultural understanding happening automatically by creating a ‘diverse’ environment (i.e. a 

global campus). Multiculturality, or the presence of multiple cultures and diverse perspectives, 
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will not work by osmosis to (Castiello-Gutiérrez, 2019b) generate intercultural spaces and 

experiences. 

A focal component of any IaH strategy is what Betty Leask (2009, 2013, 2015) has called 

‘internationalization of the curriculum’ or the inclusion of the intercultural dimension in both the 

formal (including teaching and assessment) and informal (e.g. co-curricular activities) 

curriculum. Especially in the post-COVID19 times, internationalization of the curriculum has 

been called to become the cornerstone of a new internationalization strategy that needs to be less 

dependent on mobility (Altbach & de Wit, 2020; De Wit, 2020; de Wit & Altbach, 2020; Hudzik, 

2020; Marinoni et al., 2020; Marinoni & Van’t Land, n.d.; Rizvi, 2020). But even when the 

technology might be at a stage where it is more accessible, the sudden shift to remote learning 

forced by the COVID19 pandemic revealed that a lot of students and institutions in the majority 

world are still being underserved due to a lack of access to technology (OECD, 2020). Therefore, 

IaH can serve as a more equitable tool to expand intercultural and global competencies to 

students who cannot participate in international mobility, but also, these strategies will remain to 

be effective only at those institutions with larger resources, those that are—despite their greatest 

efforts and improvements—still keeping outside their gates a lot of students. 

Finally, one of the disconnections between the general literature in internationalization, 

and the IaH literature is related to their ultimate goal. At least based on the most recent and 

widely accepted definitions, the former term implies outcomes for the broader public, it aims to 

create common goods. On the other hand, the latter concept implies individual outcomes for 

those who are able to participate, it aims to create private goods. A side-by-side comparison of 

the two definitions can help illustrate this point. Internationalization is defined as: 
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The process of integrating an international, intercultural, or global dimension into the 

purpose, functions, and delivery of post-secondary education, in order to enhance the 

quality of education and research for all students and staff, and to make a meaningful 

contribution to society [emphasis added] (de Wit et al., 2015, p. 29).  

On the other hand, an overarching definition of IaH based on the one previously  

The international/intercultural dimensions, processes, and actions implemented across 

higher education (teaching/learning, research, societal engagement and the management 

of higher education missions) contributing to the development of international / 

intercultural competencies for all students and personnel [emphasis added] (Weimer et 

al., 2019). 

Therefore, who and in what ways gets to benefit from any manifestation of internationalization 

remains the most pressing issue for future research. 

Evolution of Internationalization 

Knowledge has been shared across borders for millenniums, people have gathered around 

places of wisdom, and scholars have been physically moving in pursuit of that knowledge since 

ancient times. But even though the international perspective of HEIs has been an important part 

of their educational models since their origins, a more strategic approach towards our modern 

conception of internationalization has only been more recent (de Wit, 2014). But still, the 

internationalization movement, as part of the subsystem of higher education, has also adapted to 

the social, political, and economical context of any given era. Whether by expanding during 

colonialism, or contracting during state-building nationalism movements, shifting its 

geographical reach depending on a country’s allies or enemies at a specific time, etc. (Altbach & 

de Wit, 2015).  
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In a foundational comparative and international higher education article, Ulrich Teichler 

(1999) describes three ‘quantum leaps’ in HEIs development of their internationalization 

strategies in the post-colonial world. First, institutions had to move away from a ‘vertical pattern’ 

in which even though some countries were independent, they remained ‘academic colonies’. This 

first leap started to shift towards relationships perceived as being on ‘equal terms’ (p. 10). 

During this time, mentions of mutuality (Galtung, 1980) in international cooperation started to 

arise as well. The second leap came when HEIs started to move from internationalization being a 

set of organic, serendipitous, and casuistic actions promoted by scholars with international ties, 

towards establishing a set of systematic policies and strategies. This phase was also highlighted 

by the appearance of a number of key indicators to measure both the impact and the degree of 

internationalization that HEIs had. Lastly, the third leap he identified right at the verge of the last 

century, was a realization within HEIs of an ample disconnection between all the international 

activities they were engaged with. As a response, institutions began to establish centralized areas 

to manage internationalization, these areas pushed towards more integrated strategies that 

spanned across the institutions (e.g. comprehensive internationalization strategies). This leap 

meant also moving from just systematic to also a systemic approach of internationalization. 

Building upon Teichler’s work, Hermans (2005) suggested that at the beginning of the twenty-

first century, institutions embarked on a fourth quantum leap that moved them from being mono-

cultural or “geared to the needs and concerns of the home community” (p. 2), to being 

multicultural or “capable of accommodating cultural difference” (p. 3). Building upon Teichler 

and Hermans, and related to the second case in this study, I have argued elsewhere that literature 

and practice now need to move towards a fifth quantum leap, one where institutions: 
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[E]volve from being multicultural places where diversity coexists, to intercultural places 

where diversity is embraced and woven into daily interactions… where different 

communities have meaningful interactions; places where there is a commitment to 

understand people whose prior experiences differ (Castiello-Gutiérrez, 2019b, para. 7). 

Similar to Teichler’s exercise, de Wit (2002) refers to at least three phases of 

internationalization in modern times: The first one began after World War II and was designed to 

extend diplomacy but also U.S. influence and soft-power (Nye, 1990). A second phase came 

with increased student and scholar mobility after the world-wide decolonizing movements. These 

two initial phases were seen as more benign forms of expanding access and best practices. Back 

then, the conception of internationalization as a process that institutions intentionally establish 

was not very clear or common. Actually, as de Wit (2014) mentions, even the terms were 

different; scholarship was about either international education or comparative education, the 

former being about ‘applied research’ and the latter a ‘scholarly exercise (p.90). 

On the current (according then to de Wit) phase, that took off during the 1990’s de Wit 

(2002) highlights the market-like behavior that drives today’s internationalization activities. This 

phase has stood out for the growth (both in number and influence) of international associations 

devoted to the study and practice of internationalization (de Wit, 2014; De Wit, 2012); these 

organizations have also been crucial in establishing the agenda and the dominant discourse on 

‘what counts as internationalization’ (Buckner & Stein, 2019) and how it should get 

implemented. It has also stood out for internationalization’s approach as a revenue-generating 

endeavor. At least in the Anglo-American world, internationalization has evolved and become a 

prime representative of the academic capitalism movement by ways of providing HEIs with their 

largest possible playground: a world-wide market at their reach. Institutions are now turning to 
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internationalization to attract students from abroad who tend to bring talent but mostly revenue; 

they are establishing units abroad to extend their reach; they are selling different forms of 

knowledge and benefiting from a larger exposure.  

The problem with both Teichler’s and de Wit’s recount of the historical phases of 

internationalization is that both tell a story from the colonizers’ perspective. The way Europe and 

European HEIs have engaged historically with countries and universities can be perceived quite 

differently by those on the other end of the historically unequal international relationships. And 

given how fragile and volatile the current social and political climate is now throughout the 

world, we might very well be entering into a new phase or wave in the history of 

internationalization. This new phase has certainly been the most disruptive one so far and is 

jeopardizing internationalization as we know it. But this jeopardizing is an opportunity to 

rebuild—from a more humane and de-colonial foundation—the ways in which HEIs are 

engaging internationally. 

 Recent social and political movements worldwide, like the rise of a nationalistic and 

anti-immigrant rhetoric, are thought to be pushing internationalization to “either be finished or, 

at least, be on life support” (Altbach & de Wit, 2018). Others have argued that the 

internationalization of higher education as we know it is not about to get extinct but that it is 

merely evolving. Usher (2018) makes a case for how countries in the Global South are 

increasingly becoming more prominent actors in the internationalization scene while countries in 

the “anglosphere” are the ones who are being threatened but that really “the only obstacle is 

sitting in the Oval Office” [in reference to the election of Donald Trump as President of the U.S. 

in 2016]. Aside from the naïveté of the idea that the current turbulent times will end with a 
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change in the U.S. Presidency, these types of statements are problematic since they keep placing 

the West (in this case the U.S.) in the center of ‘the problem’ and in control of the solution. 

But this current phase is also known for the upfront aggressions against globalization and 

internationalization at the higher education level. While not alone, but perhaps the most 

prominent case is the United States under the 2016-2020 administration of Donald Trump. 

During these years, the federal government has pushed a political agenda, but most importantly it 

has established policies based on the neo-nativistic idea of ‘America First’ that has 

“subjugate[d], disenfranchise[d], and exclude[d] Muslims, Hispanics, DACA recipients, foreign 

workers, international students, refugees, and asylum seekers” (Gopal & Castiello-Gutiérrez, 

2020, para. 2). Using policies and the power of presidential rhetoric, the United States attempted 

to alienate itself from cooperating with its ‘adversaries’ in areas such as research and 

collaboration (Lee & Haupt, 2019). There is still a gap in the literature on if and how other 

countries are addressing or responding to these movements. 

But on top of the political climate, the world is experiencing currently an even higher 

disruption that has affected almost every activity, including higher education in general and 

internationalization in particular in harsh ways. With the worldwide spread of the severe acute 

respiratory syndrome coronavirus 2 (SARS-CoV-2) that causes the COVID-19 disease, almost 

every HEIs in the world had to close their campus in March 2020 forcing students to finish the 

school-year remotely (Marinoni et al., 2020). These generalized closures impacted 

internationalization since many institutions also closed their residence halls asking students to 

return home, which in the case of international students was not that simple (Martel, 2020). 

Regardless of whether internationally mobile students decided/were able to return home during 

the peak of the pandemic, students who are considered international (currently enrolled at an 
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institution outside their ‘home’ country), are facing enormous challenges related to their 

financial, mental, social, and emotional wellbeing (Tozini & Castiello-Gutiérrez, 2020).  

At the institutional level, HEIs are also struggling to overcome the challenges that the 

pandemic has presented them. Among the most pressing issues is a projection of a deep and 

long-lasting financial crisis. This health crisis certainly brought unexpected expenses to 

universities worldwide, but the main cause for the financial crisis they are and will continue to 

face is based on issues that have been documented for a while now and that COVID19 only 

exacerbated (Jayasuriya, 2020; Pan, 2020). What the pandemic has done is pushed further up in 

the agenda the dependency that many institutions had on cross-border education and their little 

ability to react to things like a government shutting borders (Pan, 2020). Also, it has shown even 

more clearly how many institutions are still tuition-dependent (Taylor & Cantwell, 2019) at the 

same time when public funding towards higher education has decreased in past years (Li, 2017). 

But it is not just historic moments and sociopolitical events what has altered 

internationalization in the past decades. Internationalization activities within HEIs have also 

evolved in terms of the audience they reach now. In an analogy to Trow’s (2000) view about 

access to higher education, we can state that internationalization too has grown from elite to 

mass (Brandenburg & de Wit, 2011), and to a certain extent to universal if we consider how it is 

almost impossible now for a HEI to not have either an internationalized curricula, international 

faculty and students, teaching of several languages, collaborations and partnerships with foreign 

institutions, etc. But in their attempt for the massification of internationalization or even in trying 

to make it universal, higher education institutions have not been able to fully address the 

inequities that are inherent to this process. Internationalization—regardless of whether it means 

physical or virtual mobility, or internationalization at home and of the curriculum—keeps being 
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a stratifying force. Both within an institution and across institutions, it seems that 

internationalization keeps widening the chasm for opportunities in ascending in the 

opportunities’ ladder (Deppe et al., 2018; Glass et al., 2019; Kim, 2017). 

Internationalization as a Western Construct.  

A first step towards reclaiming or rebuilding internationalization is to acknowledge what 

it means and what lies beneath it. In the global scene, internationalization seems to have a 

specific meaning in different regions of the world (Rhoades et al., 2019). For example, in the 

Middle East, internationalization could mean the attraction of prestigious institutions willing to 

establish a branch campus to offer their programs. In English-speaking countries of the Global 

North (mainly the United States, Australia, and the United Kingdom), internationalization seems 

more about attracting international students in degree-seeking programs. As opposed to that 

Anglo-American approach, institutions in Latin America tend to have internationalization 

strategies oriented towards signing international agreements that allow them to send students 

abroad in short-term programs (Berry & Taylor, 2014; Gacel-Ávila, 2012). 

Other regional differences are related to the unequal flow of students and faculty. Global 

trends of mobility show how students usually move from east to west, from south to north, from 

developing to developed countries (Altbach & Knight, 2011). Only four countries (United States, 

United Kingdom, Australia, and France) host over 40% of all the internationally mobile students; 

at the same time, over 50% of all the students come from one region: Asia (OECD, 2015). And 

even though new countries appear every year among the top destinations, the overall trend in the 

direction of mobility hasn’t shifted drastically.  



CONSCIENTIOUS ACADEMIC CAPITALISM 48 

 

Most of these rationales speak to the individualistic and self-benefiting nature of 

internationalization strategies enacted by many countries (mainly those who are overrepresented 

in the literature such as those in the so-called Global North). However, Van der Wende (2001) 

contested that by distinguishing from two large paradigms: 1) internationalization for 

cooperation and 2) internationalization for competition. He identifies the former as a political 

approach taken by most continental Europe countries and the latter as the explicit and aggressive 

economic-centered approach enacted by the Anglo-Saxon countries. 

Maringe (2010), collected data from universities in different regions about how HEIs 

interpret and define globalization and internationalization. He found that “there is a North–South 

or East–West divide in the way the concepts are understood and in the specific strategic 

internationalization choices made” (p. 29). These differences, along with the unequal flows of 

students and knowledge, have created a mainstream view of what an internationalization strategy 

should look like to be considered successful. Particularly in the Anglo-American countries, this 

approach has been described as “comprehensive” (Gacel-Ávila, 2012; Hudzik, 2011, 2015; 

Hudzik & Stohl, 2012; Olson et al., 2006). or “pervasive” (APLU, 2017). Comprehensive 

models of internationalization are defined as those that “infuse international and comparative 

perspectives throughout the teaching, research and service missions of higher education” 

(Hudzik, 2011, p. 6). Hudzik continues to elaborate on his definition by stating that it “shapes 

institutional ethos and values” and that it should be “an institutional imperative [emphasis added] 

not just a desirable possibility” (Hudzik, 2011, p. 6). Some of these aspects are problematic since 

they imply an obligation for institutions to behave in a specific way. Olson et al. (2005) envision 

comprehensive internationalization as a “central or guiding feature of the ethos or identity of an 

institution” (Olson et al., 2005, p. iii), but since HEIs are multifaceted organizations, the question 
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here becomes whether that “ethos or identity” that is guiding the comprehensive 

internationalization strategy is more related to the public or private goods of education.  

Even though the importance of embedding the international perspective in the substantive 

functions of the institution, there is a lack of a common thread that aligns these diverse activities 

with the institutional mission in an idiosyncratic way, respectful of the different social and 

geopolitical contexts.  

Comprehensive internationalization, as envisioned by Hudzik, also impacts the 

“institution’s external frames of reference, partnerships, and relations” (Hudzik, 2011, p. 6). But, 

as previously explained, given the differences between institutions in different contexts, the 

relations that emerge from partnerships between institutions in different regions, especially 

across the global north and global south, tend to be unequal and based on a deficit perspective. 

Partnerships in which one institution sees the counterpart as “the exotic Other, the deficient 

Other, or the Other as commodity and revenue source” (Shultz, 2013, p. 84) only serve to 

perpetuate the inequalities and imbalances. Because of this, some scholars and professional 

organizations have called for an ethical and inclusive approach to the practices of 

internationalization (Aurora Universities, 2018; CCIC, 2006; Forum on Education Abroad, 2015; 

IEASA, 2014; Shultz, 2013). 

Currently, the world is situated in a global imaginary that has placed the West as the 

center and aspiration of development (Stein & Andreotti, 2017). By imaginary I mean not only a 

set of ideas but a “set of commonly shared understandings and practices” (Kamola, 2014, pp. 

515–516); “what enables, through making sense of, the practices of a society” (C. Taylor, 2002, 

p. 91). Gaonkar (2002, p. 10) has conceptualized an imaginary as a “generative matrix…that can 
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confer legitimacy on our common practices and pursuits and embed them in a normative 

scheme”. However, such a matrix or representation is also, “produced and reproduced within 

contradictory and contested political and economic relations” (Kamola, 2014, p. 516) which 

makes problematic the idea of having a true dialogue and cooperation between the Global North 

and the Global South. Under this imaginary, internationalization of higher education, specially at 

Anglo-American colleges, is “far less innocent… and can be viewed as a technique of 

governmentality that enforces the naturalness and inevitability of expanding American economic 

influence and cultural superiority abroad” (Suspitsyna, 2015, p. 24). 

It is crucial then, that further research about higher education, especially when it is 

studied in a global landscape, moves to a post-structural and post-critical approach (Metcalfe, 

2015); one that deconstructs the assumptions that have grounded previous research (Patel, 2017). 

While moving forward with research, we need to focus on new questions such as “whose public 

good?” (Marginson, 2012, p. 12), “who is the public in public good?” (Lee, 2016), “whose 

structure, and whose function” (Metcalfe, 2015) are embedded in our notions of cooperation? 

The present study is aimed at understanding those questions as well as whether or not, how, and 

to what extent, universities are pursuing a higher purpose through their internationalization 

strategy. It will do so by analyzing how they are engaging in their international endeavors and 

how they link them to their local and translocal environment.  

Problematizing this approach. The way in which the internationalization of higher 

education has been developed more recently should not imply de-facto disqualifications. For 

example, strategies that are oriented towards attracting larger numbers of international students 

could also represent a public good through fostering intercultural communities and bringing 

diversity to higher education institutions (Poloma, 2017). Also, students who are exposed to 
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intercultural experiences and who benefit from studying abroad could become social 

entrepreneurs who bring benefit to their communities (Mars & Rhoades, 2012). But still, while 

public good and market-like behaviors of HEIs can intersect and coexist (Marginson, 2016; Mars 

& Rhoades, 2012; Poloma, 2017), it is important to acknowledge that internationalization of 

higher education—mainly in the Anglo-American World—represents “a continuation of former 

imperial and political connections that have evolved into financially beneficial markets and 

sources of income for Western universities particularly in the US and the UK” (Bolsmann & 

Miller, 2008, p. 80). As such, research in this area needs to be deconstructed, it needs to be de-

westernized (Castiello-Gutiérrez & Lee, 2017; Dzulkifli, 2005). To do so, internationalization 

needs to aspire to equal and ethical partnerships and specially, it needs to be handed back to the 

global community (IEASA, 2014); otherwise, we risk falling into a paradox of addressing 

inequities through and with the same constructs that reproduced the inequalities in the first place 

(Stein, 2016). 

Despite the isomorphic tendencies, it is now more common for institutions in the Global 

South to embark and lead in research projects abroad either with institutions from the North or in 

the increasingly South-to South cooperation. However, the rationales for doing so don’t 

necessarily fit an agenda that involves “a quest for scholarly autonomy within an academic world 

dominated by Anglo-American agendas” (Ribeiro, 2016, p. 477), but rather they might be 

looking for prestige and an increase in the geopolitical influence of their countries and region 

(Ribeiro, 2014). The influence of the West seems so pervasive that HEIs in the South feel 

pressured to comply with the mainstream notions of success. Can institutions defy this approach? 

The following section will explore in more depth the state of higher education in general, and of 
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internationalization in particular, in Mexico to better understand the current context in which 

institutions should navigate if they were to counteract these pressures. 

Internationalization of Higher Education in Mexico.  

Students going abroad to pursue a full degree or part of it has become for the past 30 

years a growing phenomenon around the world. In Latin America in general, and México in 

particular, this is not an exception, but still most of the countries that comprise the region are 

considered small players in terms of international student mobility. According to data from the 

Global Education Digest, Latin America contributes with 5.5% of the students who travel 

abroad, this is the second smallest contribution of any world region just behind Central Asia 

(with a share of 3.4% but a population seven times smaller) (UNESCO, 2012, p. 137).  

Even though it is one of the most populated countries in Latin America and the world, 

and that its national educational system ranks among the top 5 in the region (Williams et al., 

2017), México is not considered to be a huge participant in the internationalization of higher 

education movement. Less than 1% of Mexican students are enrolled each year in a different 

country and less than 0.5% of the students enrolled in higher education in México are 

international students (Maldonado-Maldonado, 2018). 

Buntru (2009) identified ten factors that have influenced the relatively small 

internationalization of Mexican students and HEIs: a) students and institutions lack of financial 

resources; b) poor second language skills from students and faculty members; c) lack of support 

and motivation by HEIs to students; d) lack of self-motivation from the students to go abroad; e) 

low reputation of the Latin American countries in terms of infrastructure, safety, corruption, and 

political instability; f) health concerns; g) bad academic reputation of the HEIs in Mexico; h) 
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only a few universities positioned in international rankings; i) insufficient offering of courses 

taught in English; and j) a general lack of coordinated and focused efforts within and between 

HEIs to attract international students. 

Besides these reasons, Gacel-Ávila (2007) analyzed how organizational structure plays a 

large role in internationalizing an institution. She identified that in México and Latin América 

higher education institutions “lack internationalization policies and organizational strategies” (p. 

405); and in general, that they are reacting to other international institutions approaching them. 

However, in a region like Latin America and a country like México, one of the most 

constant characteristics is the tremendous inequality gaps that exist in several areas including 

higher education. Even though the region and its countries may not be seen in general as big 

players, differences are present in a handful of institutions that have overcome the 

abovementioned inhibiting factors making them outliers within their context. It is in this context 

that the present study will look into some of those institutions that might be considered outliers 

given their successful internationalization strategies. Analyzing those institutions could 

contribute to the literature by showing alternative internationalization initiatives that contrast 

with the mainstream Anglo-American imaginary. These initiatives work in a context where 

internationalization is not necessarily a priority, thus, it faces an uphill battle for resources and 

legitimacy, but still, they manage to get implemented to the benefit of the institutions, the 

students and faculty inside them, and hopefully their larger communities. First, this study will 

present a suggested approach for how to analyze, using an inhabited institutionalism framework, 

the structure and agency of internationalization strategies in institutions within this context. 
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Filing the Gaps in Current Literature 

After analyzing the existing literature, this study aims at addressing several of the major 

gaps. First, there is a need to identify new frameworks that help scholars analyze practices of 

global cooperation. These new frameworks, if they are to serve as counternarratives to dominant 

practices, must come from outside those dominant contexts.  

As will be further discussed in the next section of this chapter, a theoretical framework 

for this study was constructed based on a review and adaptation of several concepts. This 

framework then serves as the basis to ground and organize a study that addresses a second gap 

identified in the review of the literature: evidence of the possibility for internationalization 

strategies at HEIs to serve public purpose-driven goals. As it has been argued here and 

elsewhere, internationalization is often referred to as a process that can enhance public and 

common goods. But how exactly and to what extent, remains understudied. More importantly, 

given the ample evidence of the constant (mis)use of internationalization by HEIs to attract 

resources and prestige, there is a need to further understand if the common-good approaches of 

internationalization can coexist or converge with—or even if they need to replace—some of the 

current Anglo-American internationalization practices that have benefitted the most from an 

academic capitalistic approach. 

 Another gap in the literature that is addressed with this study is the model of TNE where 

institutions establish a small-footprint physical presence abroad that is not just a recruiting or 

representation agency, nor a micro or branch campus aimed at delivering and granting degrees. 

Institutions with staff living abroad to promote international engagements are somewhat 

common but highly understudied.  
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 Lastly, given how a vast majority of the literature in internationalization seems to revolve 

around the same forms of international interactions in higher education, there is a need to 

research other new forms in which HEIs are engaging globally. The marketization of 

internationalization has brought along very homogeneous forms of enacting international 

strategies based on mobility programs, joint research endeavors, and the incorporation of a 

‘global’ curriculum. Overall, the participants and the activities they engage in, are very standard. 

In a time where the value of traditional higher education comes into question, and when other 

constituents (e.g. the broader community) are getting more invested in the societal cost and 

benefit of supporting HEIs, these need to do a better job in showcasing how they adapt to new 

realities; to more equitable and just forms of being in the global landscape of higher education. 

Conceptual Framework 

The conceptual framework for this study was constructed based on the interrelation of 

two main concepts: 1) Marginson and Rhoades’ (2002) glonacal agency heuristic, and 2) 

Ermine’s (2007) ethical space of engagement. The first concept, the glonacal agency heuristic, 

serves as the basis to establish that internationalization as a process can happen in three different 

planes: the global, the national, and the local. These three planes intersect and constantly interact 

through a “constellation of agencies and agency in a global system” (Marginson & Rhoades, 

2002, p. 290). The second concept (Ermine’s ethical space of engagement) complements the 

heuristic by establishing that those interactions that happen between actors who exercise their 

agency, can—on the one hand—exacerbate the existing power imbalances on international 

cooperation; but on the other hand, that same agency can be exercised in ways that balance such 

relationship by acknowledging the Other as a respected equal. Each of the theories is described 

up next in more detail. 
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Glonacal Agency Heuristic. This study will use Marginson and Rhoades’ (2002) 

glonacal agency heuristic as the base for a framework to better understand the interactions of 

different actors in the internationalization process of Mexican HEIs. This heuristic helps reveal 

the influence that actors have at the local, national, and global levels and the amount and type of 

agency they exercise on —or are subject to by— their partners. It was developed to explain how 

the global, national, and local dimensions intersect and interact (e.g., the exercised agency of a 

global organization like a ranking agency has on institutional or national policies) for both the 

organizational agencies in the internationalization process and the agency exercised by 

individuals or collectivities (p. 289). All these elements are visually represented with three 

hexagons at three intersecting planes (resembling the three dimensions: global, national, and 

local), where the vertices represent both the exercised human agency and the organizational 

agencies themselves that exist at each of the three levels (see Figure 1). All the vertices are 

connected by what could be represented as a vector since both its magnitude (referred by the 

authors as strength; p. 292) and direction (in this case a two-way direction referred to as 

reciprocity; p.291) affect the way they interact. Each of the three planes has layers and 

conditions within them that represent the “historically embedded structures on which current 

activity and influence are based, and the current circumstances that make it possible for lines of 

force and effect to move from one level to another” (p. 292). In this case, the layers represent the 

cultural, social, political, and even colonial ties and power disparities between institutions in a 

country like Mexico and their partners abroad in different regions of the world. 

This heuristic will be further expanded to address some of its shortcomings. Marginson 

and Rhoades’ model is based on neo-institutionalism theory, particularly, in Clark’s (1983) 

triangle heuristic. This work, like many others in new institutional theory, acknowledges the 
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individual agency of the people within the institution but it focuses much more on the 

environment and its forces (DiMaggio & Powell, 1991), and on a much broader macro-level of 

analysis (Hirsch & Lounsbury, 1997); that is to say, it focuses more on structure. In contrast, 

“old institutionalism” centers itself more on “values, norms, socialization, and commitment” 

(Hirsch & Lounsbury, 1997, p. 409); it tends to take the institution as the unit of analysis and is 

much more interested in individual interactions, power, and conflicts: i.e. it focuses more in 

agency (DiMaggio & Powell, 1991). In their study, Hallet and Ventresca (2006) exemplified 

how it is possible and rewarding to combine both approaches; to give “empirical flesh…to the 

relationship between structure and agency” (2006, p. 231). They identified an inhabited 

institutions approach as one that embeds institutions and interactions, where people assign 

meaning to their actions at both a local and immediate and an extra-local level, and one that has 

“a skeptical, inquiring attitude towards the assumed operation of organizations…to reveal a 

world that is complexly-textured” (Hallett & Ventresca, 2006, p. 228). Simialrly, this study will 

use an approach that borrows elements from inhabited institutionalism approach to understand, 

through two in-depth case studies, how the glonacal environment, the organizations themselves, 

and the people within them, can create an internationalization approach that might challenge the 

current global imaginary and its Anglo-American construct of internationalization. 
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Figure 1: Glonacal Agency Heuristic Model 

 

Source: Reprinted from Marginson, S., & Rhoades, G. (2002). Beyond national states, markets, 

and systems of higher education: A glonacal agency heuristic. Higher Education, 43(3), 281–309. 

The Ethical Space of Engagement. Given this approach, the heuristic needs to be 

readapted so that it is applied to institutions individually, considering each case study with its 

own set of local and extra-local context, acknowledging the interactions within them, and 

focusing on agency. The power imbalance that characterizes international partnerships could 

represent, among other types, a moral conflict. Therefore, building upon the heuristic, special 

attention will also be placed on the space that exists between the vertices. The line that connects 

each vertex represents the strength and reciprocity of the interaction, each of which is affected by 

layers of historically embedded inequalities and power disparities that have affected 

internationalization across actors from different world regions. However, since in this case, each 

vertex represents an actor in the internationalization process, we can state that they all have 

intentions for establishing an international partnership and that those intentions are non-neutral 

(Castiello-Gutiérrez & Lee, 2017; Maldonado-Maldonado, 2006). These intentions might be 
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openly stated or not (embedded in the policies, practices, procedures, mission statements, 

strategic plans, etc.). They might also be present but unseen; for example unstated self-

presentation visible only through underlying messages (Poole, 1972) in day-to-day interactions, 

websites, marketing materials, etc. When those intentions are confronted, they engage in the 

actual space that is created between them, a space that indigenization scholar Willie Ermine 

(2007) has defined as the ethical space of engagement. He frames this space by applying ethics 

because of the natural morality embedded in the interaction with the Other. Just as described by 

the glonacal heuristic, this ‘Other’, could be either an individual or a collectivity. He defines 

ethics as “the capacity to know what harms or enhances the well-being of sentient creatures” (p. 

195). Thus, by using this framework to observe the dynamics that occur when institutions enact 

their internationalization strategies, we would be able to gain a better understanding of the extent 

to which institutions are aligning those specific strategies with their higher purpose in an “ethical 

manner”, conscious about the possibility of harming or enhancing the well-being of the Other. 

Being mindful of this space of engagement, practitioners of international education could be able 

to establish mutually beneficial partnerships that move international cooperation from a state of 

‘transnational greed’ to one of ‘transnational solidarity’ (de Sousa Santos, 2012). 

 These different concepts put together represent the basis of this study´s analysis. By 

looking into how they complement each other and highlighting the underlined values in each of 

them, I propose a theoretical framework that can be used to analyze if, how, and to what extent 

are HEIs enacting internationalization strategies at the global, national, and local level from an 

ethical perspective toward the Other based on principles that transform universities into 

hospitable global villages (Lee & Castiello-Gutiérrez, 2019). Thus, by using this framework to 

observe the dynamics that occur when institutions establish partnerships abroad to enact their 
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internationalization strategies, this study seeks to gain a better understanding of the extent to 

which institutions in a country from the Global South like Mexico can reframe their 

internationalization strategies in ways that contrast with and challenge some of the prevailing 

Anglo-American internationalization practices. To that end, I posit the following research 

questions: 

Research Questions 

1. How are some elite HEIs in Mexico aligning their internationalization strategy with their 

broader institutional mission towards the common good? 

2. How do they enact their internationalization strategies at the global, national, and local 

levels in ways that resemble or differ from prevailing Anglo-American practices?  

a) What patterns, if any, are similar? Which ones are different and in what sense? 

b) Are any of those differences and similarities related to either/both market-like 

behaviors and/or to common-good approaches? 

Given the broad dimensions and manifestations of international activities embedded in the 

internationalization process, two sub-questions will seek to further explore the guiding research 

question in the following specific ways: 

1. How does an elite HEI in Mexico develop its physical presence abroad in ways that 

involve prioritizing prestige or financial interests of the institution similarly and 

differently from mainstream Anglo-American practices of transnational education? 

a) How are these sites being used to fulfill an internationalization strategy that aligns 

with their overall institutional mission towards the common good? 

b) In what ways are these sites abroad serving other institutional purposes such as 

increasing research collaborations and overall institutional academic prestige? 
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2. How does an elite HEI in Mexico describes its approach to internationalization and 

intercultural competencies development in ways that are similar and different from 

prevailing Anglo-American practices of international student mobility? 

a) How is internationalization defined and lived at the institution?  

i. Are references to public and private goods being balanced through the 

internationalization strategy? 

b) Who is being targeted to participate in both inbound and outbound mobility 

programs?  

i. What aspects of education abroad are being highlighted by the institution 

through its discourses and imagery? 

ii. Is the attraction of international students linked to possibilities of 

monetizing them? What alternatives, if any, are there for attracting 

international students in a way that serves the institution’s common good 

mission? 

To answer these questions, an in-depth qualitative study was designed based on the 

previously described theoretical framework. A research design map based on Maxwell’s 

interactive approach (J. A. Maxwell, 2013, p. 8) was created to help develop the overall design 

of the study. By filling the elements of this conceptual map and reflecting on the best 

methodology to apply this theoretical framework to the research questions, a detailed 

methodology and action course were established, and it is explained in the next chapter. A copy 

of the initial research design map can be found in appendix A. 
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CHAPTER 3. METHODS 

Research Design 

This study is framed as a multiple case study (Stake, 2006) understood as a type of case 

study that richly documents patterns across two or more instances where a specific phenomenon 

might be present (Campbell, 2012). Its main objective is to “develop an adequate description, 

interpretation, and explanation” (Maxwell, 2013, p. 79) of, in this particular research, the 

different images of internationalization that two HEIs in Mexico have, and how these compare 

and contrast with the mainstream Anglo-American idea of internationalization.  

Each institution (or case study) was analyzed following Bartlett and Vavrus’ (2014) 

vertical case study methodology since its scope expands “to the non-local level by tracing a 

transversal process or set of relations that span local, national, and global scales” (p. 131). This 

transversal approach also means an exploration “across and through” units within the same 

organization. Through what they describe as a ‘horizontal axis’, this method allows comparing 

“how similar policies unfold in distinct locations that are socially produced and simultaneously 

and complexly connected” (p. 131). Bartlett and Vavrus have expanded this method so that it 

situates the analysis also in terms of the historical and contemporary context. They also theorized 

about the possibility of comparing and contrasting two or more case studies where a specific 

phenomenon could develop, calling this approach a comparative case study (Bartlett & Vavrus, 

2017; Campbell, 2017). 

Therefore, this study compares internationalization strategies at two different sites in a 

transversal way. At each site, a different aspect of internationalization is analyzed. Among the 

many different manifestations of internationalization, two were selected given their prominence 

and the possibility for contrasting different rationales for the same activities. These 
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manifestations are: 1) Expanding an institution’s physical presence abroad through forms of 

transnational education, and 2) student mobility.  

Research approach 

When analyzing the internationalization strategies at these institutions, particular interest 

will be placed on understanding the underlying assumptions, power relations with their 

international partners, and disconnections between the messages and actions of such strategies. 

Also of interest are the relations and disconnections within the institution. The analytical focus is 

not only on the general institutional policies/discourses, nor is it just on the specific actors; 

rather, it is on how the former are (differentially) enacted in everyday life by different 

individuals and collectivities at the institution. Hence, a deeper and comprehensive approach to 

the case study was selected.  

The study design was constructed using a comprehensive approach that qualitatively 

analyzes different kinds of data. Borrowing from Canadian sociologist Dorothy Smith, some 

tools were used from the approach she developed called institutional ethnography. This approach 

was designed as a way to understand not just an institution and the social relations that happen 

inside it, but also the everyday activities within the institution (Smith, 2001). Smith aims at 

“identify[ing] and explain[ing] social processes that have generalizing effects” (Holstein, 2006, 

p. 293). Using a similar approach, this study looks not just for theorizing, but for understanding 

the local, translocal and extralocal ruling relations that allow for “public discourse [to] enter into 

and organize people’s everyday lives” (Smith, 2012).  

In the current research, the discourse refers to the institutions’ internationalization 

strategies. Again, the focus is neither only on the policies/discourses, nor on the individual 
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subjects in isolation, Rather, the focus is on how the former are enacted in the everyday life by 

individuals and collectivities at the institution.  

Setting and Selection of Research Cases 

 Mexico’s higher education ecosystem consists of roughly 5,000 institutions (SEP, 2019) 

but both enrollment and overall global engagement are highly concentrated in a few institutions. 

For example, the 196 HEIs members of the National Association of Universities and Higher 

Education Institutions (ANUIES) enroll over 60% of the students in the country. Moreover, and 

related to this study’s topic, roughly 1% of all the institutions in the country, account for 85% of 

the outgoing and incoming international student mobility (Maldonado-Maldonado, 2018).  

The current study is based on the assumption (and limitation) that highly 

internationalized institutions will also be the ones that have a strong international student 

mobility component in their internationalization strategy. Therefore, the cases were purposefully 

sampled out of those highly internationalized institutions. As suggested by Patton (1990), in 

contrast to some studies that seek to develop a more generalized understanding of a particular 

situation, the power of purposeful sampling “lies in selecting information-rich cases [original 

emphasis] for study in depth” (p. 169). By selecting successful cases of institutions that are 

innovating in their approach to internationalization with a higher public-purpose orientation, we 

can learn more about the possibilities of challenging globally prevalent paradigms of 

internationalization strategies (Emmel, 2013). Also, the selected cases must belong to this 

category of nationally recognized institutions to avoid studying cases that might be classified as 

mere outliers. Therefore, the sample for this study is not representative of the Mexican higher 

education ecosystem generally, let alone of a more generalized ‘Global South’ approach. 

Nevertheless, there is value in sampling critical cases (Yin, 2014). 
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 Since a traditional ethnographic study calls for a very in-depth approach, this multiple 

case study will sacrifice some depth over breadth. Therefore, two cases were selected based on 

the following characteristics: 1) institutions that are recognized as national leaders in 

internationalization; 2) each of the institutions has a program that clearly contrasts with the 

mainstream Anglo-America approach for internationalization; and 3) the selected programs must 

be related to core functions of internationalization (in this case student mobility and physical 

presence abroad). The two selected institutions for this study were Universidad Nacional 

Autónoma de México [National Autonomous University of Mexico] (UNAM) and Universidad 

de Monterrey [University of Monterrey] (UDEM).  

The former is a public institution with 248,386 students enrolled at the tertiary level plus 

another 114,116 students in their affiliated secondary level institutions. That makes UNAM the 

largest institution in Mexico and one of the largest institutions in the world. In its modern era, 

UNAM was founded in 1910. However, it traces back its origins to 1551 and claims to be the 

first established higher learning institution in North America and the second in the entire 

continent. It has a reputation of being the top institution in the country and among the top in the 

Latin American region (Ordorika & Pusser, 2007; ShanghaiRanking Consultancy, 2018).  

UNAM was also selected because it represents a prime example of an institution that has 

established an important physical presence abroad, but whose international sites serve very 

different purposes than the traditional international liaison offices established by most 

institutions. UNAM has a network of 14 sites abroad located in 9 different countries in North and 

Central America, Europe, Asia, and Africa (see Table 1 for a list of UNAM’s international sites). 

These sites are divided into two types: 1) Liaison Offices, and 2) Mexican Studies Centers. The 

former are mostly independent from any local higher education institution. They tend to be 



CONSCIENTIOUS ACADEMIC CAPITALISM 66 

 

located in buildings owned by or entrusted to UNAM. These sites’ functions have a larger 

orientation to provide the local community programs and services that promote language and 

culture, they also serve as study abroad sites to attract UNAM students and faculty to short-term 

programs. Four of these sites are located in the United States and one is located in Canada. On 

the other hand, the Mexican Studies Centers represent a partnership between UNAM and a local 

institution that provides space to host a few representatives. These Centers serve as a link 

between UNAM and its host to expand research capacities, promote mobility within both 

institutions, as well as disseminate Mexican culture. These centers have been the preferred model 

in the last years, all international sites opening after 2012 are of this type. Also worth noting, 

these centers are, for the most part, located in the United States, or Western Europe (Spain, 

France, the United Kingdom, and Germany); only two are located in a different region: Central 

America (Costa Rica), and Asia (China). 

Table 1: UNAM International Sites 

City Country Type of Office HEI of affiliation Established 

San Antonio United States Liaison Office   1972 

Gatineau Canada Liaison Office   1995 

Chicago United States Liaison Office   2005 

Los Angeles United States Liaison Office   2005 

Seattle United States Liaison Office   2012 

Beijing China Mexican Studies Center Beijing Foreign Studies University 2012 

Madrid Spain Mexican Studies Center The Cervantes Institute 2013 

San José Costa Rica Mexican Studies Center Universidad de Costa Rica 2014 

Paris France Mexican Studies Center Sorbonne Université 2014 

Tucson United States Mexican Studies Center University of Arizona 2015 

London United Kingdom Mexican Studies Center King’s College London 2015 

Boston United States Mexican Studies Center University of Massachusetts 2018 

Berlin Germany Mexican Studies Center Freie Universität Berlin 2018 

Johannesburg South Africa Mexican Studies Center University of the Witwatersrand 2018 

Source: Created by author with data from https://www.unaminternacional.unam.mx/es/organizacion/sedes 

https://www.unaminternacional.unam.mx/es/organizacion/sedes
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On the other hand, Universidad de Monterrey or UDEM is a private higher education 

institution located in the metropolitan area of the city of Monterrey, the capital of the State of 

Nuevo León in northeastern Mexico. Monterrey is known in Mexico for being the country’s 

third-largest city (after Mexico City and Guadalajara), a cosmopolitan and modern city, that is 

also an economic hub and an industrial referent. As opposed to UNAM, UDEM is a much 

younger institution that recently celebrated its 50th anniversary. While it is not officially a 

religious institution, UDEM prides itself on being ‘of Catholic inspiration’ (UDEM, 2020d). It 

was founded by five religious congregations that joined forces to establish a university but that 

then handed its management to a civil association led by a board of trustees comprised mainly of 

local influential businesspeople. The university welcomes and respects faculty, staff, and 

students from all or none religious affiliations, however, “only public manifestations of the 

Catholic faith are promoted, professed and permitted” inside their campus (UDEM Code of 

Ethics, n.d., p. 11).  

The university has grown rapidly, to date, it enrolls over 15,000 students throughout its 

preparatory school (high school), and six colleges that offer over 60 undergraduate and graduate 

degrees as well as several professional degrees and medical specialties. The institution is 

nationally recognized as elite among the group of private universities in the country. 

Internationally, while it is normally not ranked among the best institutions in the world, it does 

appear in several rankings among the top 100 institutions in Latin America, and among the top 

20 in Mexico. It is one of the few Mexican institutions accredited in the United States (by 

SACSCOC). Its business school is one of only five in Mexico accredited internationally by 

AACSB (The Association to Advance Collegiate Schools of Business) and AMBA (The 

Association of MBAs). 
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UDEM institution was selected because its internationalization strategy is embedded 

throughout its educational model and they use it as a core value in the formation of its students. 

The institution explicitly states internationalization is a means to the intercultural understanding 

and sensitivity it wishes to instill in all students. Besides, it is the institution in Mexico with the 

highest proportion of students going abroad for at least a summer or semester during their 

program and is among the top three in terms of the percentage of its student population that is 

comprised of international students. 

Data Collection and Analysis 

To gain a more wide-ranging understanding of the distinctiveness of the selected 

internationalization programs and how they differ from the mainstream knowledge and approach 

that exists in the Anglo-American dominated literature and practice, this case study relied on 

three traditional qualitative techniques of inquiry: interviews, observations, and document 

analysis (S. J. Taylor et al., 2016). Overall, the sequence for data collection was as follows. First, 

a thorough analysis of each institution’s website was conducted. During that initial analysis, 

official documents were retrieved and analyzed as well. Among these, the general institutional 

strategic plans were reviewed as well as the specific internationalization strategic plans. 

Documents regarding the institutions’ reaccreditation and dossiers for/from rankings were also 

analyzed. Since both institutions have been recognized for their internationalization efforts, 

documents where they have presented on such efforts were also retrieved and analyzed; these 

included conference presentations, research articles, or book chapters that detail their best 

practices and strategies. In the case of UNAM, given the institution’s size, orientation, and 

importance, they have a vast online archive of historic documents. This repository was very 

useful to retrieve documents such as presidential discourses and reports from the early years of 
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UNAM’s foundation and the opening of its first international programs. Other online sources 

were reviewed including the universities’ social media sites (Facebook, Twitter, Instagram, and 

YouTube), news reports, and press releases from August 2018 until December of 2019. After the 

initial document analysis, interviews were requested and scheduled with potential participants 

identified from the website. Besides requesting time for an interview, permission was also asked 

to conduct on-site observations while doing the interviews.  

Finally, after conducting the interviews, a second analysis of websites, documents, and 

other resources was conducted to complement the analysis after listening to the participants. This 

stage also included the addition of a different type of analysis specifically for UNAM. Given the 

many mentions about international presence of UNAM being also about enhancing its research 

capacity, I conducted a bibliometric analysis first to quantify the volume of joint research 

between UNAM and its host institutions abroad, and secondly, to measure the effect that opening 

a site abroad has on increasing UNAMs research productivity. A more detailed description of the 

collection and analysis of each type of data is presented next. 

Interviews  

Interviews were used since they can provide “access to the observations of others.” 

(Weiss, 1994 cited in Maxwell, 2013, p. 103) They are a tool to study the institution through the 

individuals’ eyes (Smith, 2006). Interviewing key personnel at different levels of the 

internationalization offices can provide a more holistic sense of the institutional approach 

towards internationalization. Among the different ways of conducting interviews, this study uses 

a semi-structured approach of topical interviewing (Glesne, 2014) to gain a better understanding 

of how people in the process make connections and create meaning of their job. This kind of 

interview is more “conversational” (p.94) which could help create rapport with the interviewers. 
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Besides, semi-structured interviews allow for “serendipitous learning” (Glesne, 2014, p. 97) that 

might arise from asking broader questions. 

Interviews were designed to last around 45 minutes so that participants can block one 

hour of their time and leave a few minutes before and after the actual interview to start building 

the ambiance and have some closure/last remarks. The interviews were based on questionnaire 

protocols crafted depending on the participant’s area of expertise, role, and the type of 

internationalization strategy at each institution (global presence or overall internationalization). 

The guide was drafted and revised using Glesne’s (2014, pp. 104–105) checklist to revise 

interview questions and informed by Seidman’s (2019) phenomenological approach. While a 

phenomenological approach is perhaps more suited for a small case study where depth is more 

valued than breadth, I do consider it to be very valuable to get into the “subjective 

understanding” (p. 17) of the people who work in these offices. Overall, six different protocols 

were designed. All of them shared some questions regarding the institutions’ general 

internationalization strategy, however special subsections were created to learn more about the 

participants’ specific role in such strategy. All the interviews were conducted in Spanish, but the 

protocols were translated into English to be included in this document and to be reviewed by an 

institutional review board (IRB) responsible for protecting human subjects at the University of 

Arizona (UA). All the interview protocols can be found in Appendix B.  

Within the sampled institutions, a purposeful selection (Maxwell, 2013, p. 97) of 

individuals at different hierarchical levels was used as a sample for in-depth interviewing. At 

each institution, the sample is comprised of people both at top leadership positions (president, 

chancellor, provost, vice-president), as well as from the internationalization office or the 

academy. Overall, fourteen individuals were interviewed at UDEM and five at UNAM. In the 
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first case, the leadership team interviewed consisted of the President, one of the Vice-Presidents, 

and the Director of the International Programs Office (IPO). Also included in the sample are 

academics from different colleges and practitioners from the IPO. Table 2 shows a list of the 

interviewed participants. 

Table 2: Participants 

Participant Institution Pseudonym Level Area of Responsibility 

1 UDEM Hernández Senior Leadership Leadership Team 

2 UDEM García Faculty Academic Department 

3 UDEM López Faculty Academic Department 

4 UDEM Martínez Mid-Manager International Programs 

5 UDEM González Coordinator International Programs 

6 UDEM Pérez Coordinator International Programs 

7 UDEM Rodríguez Mid-Manager International Programs 

8 UDEM Sánchez Senior Manager International Programs 

9 UDEM Ramírez Mid-Manager International Programs 

10 UDEM Cruz Coordinator International Programs 

11 UDEM Flores Mid-Manager International Programs 

12 UDEM Gómez Senior Leadership Leadership Team 

13 UDEM Jiménez Coordinator Scholarships 

14 UDEM Chávez Senior Leadership Leadership Team 

15 UNAM Carrillo Senior Leadership International Site 

16 UNAM Andrade Mid-Manager International Site 

17 UNAM Vargas Senior Leadership International Site 

18 UNAM Ruíz Senior Leadership International Site 

19 UNAM Álvarez Diplomat Government Official 

In the second case, the sample consisted of on-site staff for three of UNAM’s sites. Given 

the size of each site and the fact that most of them operate in a very similar way, a larger sample 

would have been repetitive. Also, one of the interviewees was the first director for one of the 

sites in Europe, and after 4 years, that person was moved to a different site in North America, 

therefore, in the interview, I inquired both about the experience of designing and establishing a 

new site as well as their current experience at leading a different one. Even though this 

participant was just one person, if we consider the information from both sites, the sample 
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includes two sites that are considered an ‘International Liaison Office’, and two that are 

considered a ‘Mexican Studies Center.’ In the former case, since these sites are located outside a 

university in places that serve the larger community (mainly the Mexican expatriate community), 

representatives from the local Mexican Consulates were also interviewed to understand if and 

how UNAM was addressing some of the needs that consulates have.  

 In both cases, individuals who participated in this study were invited to participate by 

purposeful identification and as a result of a snowballing sampling (Emmel, 2013; Palys, 2018). 

First, by reviewing the institutions’ website, key potential participants were identified given their 

role at their institution as it relates to the aforementioned internationalization programs under 

study (international student mobility or engagement/presence abroad). For example, in the case 

of UNAM, a directory was compiled including the names of all employees at every international 

site as well as at the central international office. In the case of the UDEM, the names of every 

director or coordinator from the international office, the president, the relevant Vice-Presidents 

(like student life, external relations), as well as a random sample of two academic program 

directors for each of the six colleges. These individuals were invited via email to participate in an 

hour-long interview. In the case of UDEM, the participants were allowed to participate in in-

person interviews during two weeks of on-site research. If participants were not able to meet 

during those dates, an alternative to talking remotely using the web videoconferencing software 

Zoom Meetings was offered. Overall, 22 individuals were invited to participate and ultimately 12 

accepted to be interviewed. For those who were eventually interviewed, participants were asked 

during the interviews whether they thought someone else should be interviewed to provide a 

different opinion. Therefore, using this snowball effect, other participants were invited to 

participate. As for UNAM, I acknowledge that, ideally, interviews should be conducted face-to-
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face (S. J. Taylor et al., 2016, p. 114), however, given that their international sites are located in 

many countries, in-person interviews were complicated to arrange. Only one of the sites was 

visited twice but the rest of the interviews were also conducted remotely using the same video 

conferencing software.  

Previous studies have suggested that if the circumstances do not allow for an in-person 

interview, technology can be helpful. As expressed by Seidman (2013, p. 113), “It is better to 

conduct a long-distance interview, than not to interview at all”. Other authors, like James and 

Buscher (2009, p. 32) on their monograph on online interviewing, acknowledge that although the 

“physical presence and interaction of the researcher provides a ‘bodily element’ to the research 

context”, the new technologies have shifted the online environment from an “experimental 

approach” to an “online context as an ethnographic field site” (Hine, 2005, p. 8). New software 

for telecommunicating is always evolving, more recent literature on qualitative research methods 

has found that using Zoom Meetings represents a better option for data collection than other 

previous software (Archibald et al., 2019). Therefore, Zoom was used to interview participants 

who were not reachable. 

Coding 

The interviews were conducted in Spanish, therefore, they were also transcribed, coded, 

and analyzed in Spanish. However, the codes were translated into English to be presented in the 

findings section of this study. Those concepts and categories that began to emerge from the 

analysis of the first interviews, were used to inform the following interviews and additional 

codes. During the coding sessions, special attention was placed on identifying the institutional 

priorities of the internationalization strategy as well as how such strategy is enacted in order to 

understand the uniqueness of the institutions’ approach to the what, how, and why of 
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internationalization. Several approaches to coding were emphasized based on Saldaña’s (2016) 

coding manual. On a first cycle, descriptive and in-vivo coding was used to identify things such 

as institutional programs, specific strategies, participants' view of internationalization’s purpose, 

tensions/issues, areas of opportunity, among others. Then, a second cycle of coding was 

conducted to develop a categorical and conceptual organization of the findings through an axial 

coding scheme (Saldaña, 2016, p. 234). 

Observation 

Besides the more formal scheduled interviews, the study also relies on the more 

unstructured and informal “talking with people” (Smith, 2006, p. 22) kind of interaction that is 

also part of the observation process. Observations are considered the “yardstick against which to 

measure data collected through any other method” (Taylor et al., 2016, p. 104). They also allow 

the researcher to see how the institution is seen at the local level (Smith, 2006). In this case, 

observations were used to gain a more informed and informal understanding of how and why 

people in the organization get involved in the internationalization process.  

As previously explained, on-site observations at UDEM happened during a period of two 

weeks during the busy start of the Fall semester. I was granted permission to visit the institution 

and was allowed to interview people, walk around the university, sit at the international office 

and observe the students (domestic and international) who constantly were coming looking for 

opportunities to study abroad or to get help getting settled in their new university (in the case of 

international students). Overall, eleven hours of formal interviews were recorded; I participated 

in a two-hour welcome event with students, and had un-recorded and un-scheduled impromptu 

meetings with another Vice-president, a staff member from the development office, and a foreign 

member of UDEM’s international council. I was also allowed to browse through materials from 
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the international programs office such as brochures, reports from past events, and was given 

print-outs of former presentations. 

Given UNAM’s international sites’ structure and functions, observations are both more 

complicated to partake in and less relevant. Many of the sites have only a few people working 

there and there is little movement during a regular day. Most of the movement happens whenever 

they are hosting an event such as a lecture, a class, or other cultural activities. Besides, as 

mentioned before, the fact that these sites are located in 14 different countries makes it 

complicated and costly to visit each of them, therefore, only one of the sites was visited and 

events organized by that site were the only ones where observation could take place. 

As with the interviews, extensive notes were taken after every interaction, and memos 

were written to help inform future interviews and observations as well as to inform the analysis 

of this study’s findings (Birks et al., 2008). Memos were also transcribed, coded, and analyzed in 

NVivo 12. 

Documents 

By analyzing different type of texts and visuals it’s possible to understand the underlying 

messages that inform the day-to-day activities that enact the mission and purpose of a specific 

strategy (Smith & Turner, 2014). To conduct this kind of analysis, institutional documents were 

retrieved from the institutional websites of both universities. Overall, 52 documents were 

retrieved and coded. The kind of documents that were collected included: mission and vision 

statements, strategic plans at the institutional and/or unit level, presidential addresses, news 

reports about visits to/from international partners, specific websites about the institutions’ 

international programs, annual reports, statistics of international engagement, policies, protocols, 

and procedures. Since all the documents were publicly available, they represent the ‘public face’ 
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of the institution and convey the official message the institution wants to send its constituents. 

One technique used to analyze more thoroughly these documents was to also design 

questionnaires that would guide the researcher’s in-depth and ‘between the lines’ reading of the 

institutional texts. Examples of these document analysis protocols can be found in appendix C. 

Website analysis.  

 HEIs rely on the internet to operate most of their tasks. Institutional websites have 

replaced viewbooks as the mean for institutions to be known and to attract potential students 

(Saichaie & Morphew, 2014). Websites also represent one of the most public faces institutions 

have since they control all the information that is displayed (Saichaie, 2011). Through them, 

HEIs present their desired self-identity to current and potential stakeholders (Rhoades et. al., 

2019). Since websites are nowadays so complex and dynamic, analyses can be done at many 

different levels, but in any case, these analyses rely on some sort of content analysis. For 

example, using discourse analysis (Fairclough, 2003) it is possible to examine the positions 

universities take regarding the issues included in their mission. Also, using visual methodologies, 

it is possible to study the images, videos, and other emblems that universities use on their 

website to draw attention to certain topics (Metcalfe & Blanco, 2019). Under the disguise of nice 

or attractive visuals, institutions sometimes miss the point that what they choose to publish, and 

what they choose not to, is a stance about their essence.  

Doing content analysis on websites is a useful methodology for conducting comparative 

education research, including internationally (Lažetić, 2020; Rhoades et. al., 2019; Tang, 2011). 

For this particular study, the website analysis was made following Pauwels (2012) multimodal 

framework for analyzing websites as cultural expressions. With this guide, a ‘first impressions’ 

and ‘salient topics’ study of the landing pages for both universities was conducted to get an idea 
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of the extent to which they portrayed internationalization as a relevant topic, the languages they 

have available on the website, the type of structure they use in the menus (to understand what is 

being portrayed at a first, second, or third level), etc. After this initial step, a more in-depth 

content analysis was performed. Here, I focused on written messages and visual aspects. For the 

former, the written text in each sub-page was analyzed as a source of data of what these 

universities are doing as well as a source to critically analyze their standing on 

internationalization in general. For the latter, images, videos, banners, and other visual elements 

of the website were coded using descriptive and affective methods (Saldaña, 2016). 

Specifically for the photographs and pictures, the analysis was based on Rose’s (2001, p. 

67) “three sites” approach for analyzing images: production, audience, and the image itself. For 

the first site, production, the analysis centers on the context and environment of the photo 

(academic or social context, exotic sighting, a portrayal of a landmark, a place of cult or high 

cultural or religious tradition, etc.). The second site, the audience, focuses on the subjects 

(students; alone or with other students, international or compatriots; with local people; activities 

they are doing; their expressions, etc.) and places; equal attention was placed at who is present as 

well as who is absent from the picture. Lastly, the site of the image itself analyzes the overall 

discourse of the image (what message it communicates, which emotions are transmitted, etc.)  

Similar to pictures, videos from the institutions’ YouTube pages were also analyzed both 

in terms of the images they used as well as for the content. The former was analyzed using the 

same methodology as the pictures, and for the latter, transcriptions of the videos’ scripts were 

downloaded from YouTube using the ‘open transcript’ function and later coded in Nvivo12. 
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Bibliometric Analysis 

For one of the research cases (UNAM), it was relevant to understand the impact in 

international research collaborations of establishing a site abroad. One common output of 

research collaborations is producing a joint scholarly publication, therefore, a bibliometric 

analysis using the scientific database Scopus was conducted. Scopus is a database from the 

company Elsevier that indexes abstracts and citations of 24,600 journals from 5,000 publishers 

(Elsevier, 2020). While there are other similar databases such as Clarivate’s Web of Science or 

Alphabet Inc.’s Google Scholar, Scopus was selected since it indexes more content from non-

English language publications, it encompasses a wider range of disciplines, and it has better 

control over listing only peer-reviewed content (Elsevier, 2017). 

While scientific publications can take many forms, this analysis was delimited to those 

that are perceived as being more rigorous and relevant for knowledge dissemination: journal 

articles, conference proceedings, books, and book chapters. Other document types such as 

editorials, letters, book reviews, etc., were excluded from the analysis. To be included in the 

sample for the analysis, the documents had to explicitly state the affiliation of at least one of the 

authors to be from each of the two universities analyzed. Overall the analysis consisted of 

descriptive statistics that showed the proportion of research being conducted by the institution in 

its respective country, the proportion of research published between the two institutions in 

comparison to other institutions in their country, and the tendencies of joint publications between 

partner institutions.  

Also, both a paired two-sample t-Test and a Hedges’ g effect size tests were conducted to 

analyze whether establishing a site abroad resulted in a statistically significant increase in joint 

publications between UNAM and its host. Conducting these tests certainly has several statistical 
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limitations that are almost impossible to address such as controlling for the number of 

researchers at any given time in both institutions, the resources invested by the universities, any 

external circumstances like participating in a joint grant, to what extent did the researchers had 

already established professional networks, etc. However, the analysis is still relevant since it 

sheds light on the overall effect on scientific collaboration between two institutions before and 

after entering a tighter form of institutional collaboration such as establishing a physical presence 

on each other’s campus. 

Researcher Positionality 

 The last, and the most valuable instrument used to collect and analyze data was myself as 

principal investigator. Just like the above-mentioned interviews, observations and documents 

represented valuable analytical instruments for this study, my role as a researcher including my 

own agency and lived experiences served as an important instrument to enhance the study. My 

positionality, although it will also be discussed later as a potential limitation and liability, 

represents an asset that informs my work. As a scholar-practitioner, I understand the 

complexities of running administrative units aimed toward supporting the institutional mission 

while at the same time these units are pressured by an ever more marketlike environment to 

increase an institution’s prestige and revenues. I also understand from the research perspective 

how sometimes the scholarship on internationalization can be either very critical and too far from 

daily practice, or simply convenient and uncritical of the many structural issues that make 

internationalization an engine to maintain or perpetuate inequities and inequalities. I try to bring 

balance to both worlds by bridging those conversations and using my judgment on how to make 

meaning out of an interviewee’s statement or out of institutional programs and policies. My 
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positionality, background, and personal/professional networks were also key to open doors to 

institutions and participants for this study that otherwise would not have been possible. 

 As a way of disclosure, I am a Mexican citizen who spent almost ten years working in an 

internationalization office at a higher education institution in Mexico (Neither UNAM nor 

UDEM). As such, I am quite familiar with the context of higher education in general, and 

internationalization in particular in Mexico. My former institution is perhaps the most 

internationalized one in the country with more international sites that UNAM and a much higher 

volume of student mobility than any other Mexican institution. However, its internationalization 

strategy is not too far apart from what I have been describing as an Anglo-American approach. 

After studying higher education in and from the United States, I have been able to understand the 

power HEIs have on addressing but also on perpetuating inequities. I have also observed 

firsthand and studied the ways in which internationalization is more often than not a catalyst for 

such inequities at different levels. Therefore, my personal stance on internationalization is that it 

should be intentionally used as a tool that institutions can use to fulfill their common-good 

missions; missions that speak to the betterment of their communities. Looking into 

internationalization literature and practices in different contexts, made me realize the potential 

and need to showcase examples that served as counter-narratives for the overly dominant Anglo-

American practices in international education. I believe it is important to identify these cases but 

also to study them deeper with two main objectives: 1) better understand them, 2) analyze them 

in their right measure, without over idolizing one approach while demonizing the other.  

Data Saturation 

Given the large scope of the study, the analysis had to be stopped at a certain point where 

no new meaning from the information was being uncovered. Given the dynamic nature of higher 
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education institutions, new and relevant information is always produced and disseminated. 

Websites get updated, new materials get printed, unique events are being highlighted, and 

institutions launch new programs. However, research saturation (Guba et al., 2017) needs to be 

established in order to present relevant findings after “regular patterns have emerged resulting in 

a sense of integration” (p. 350). The data collection and analysis for this study lasted for approx. 

18 months between August of 2018 and January of 2020; therefore, extensive findings will be 

reported in the next two chapters. 

Trustworthiness 

Since this study is qualitative in nature, ensuring its trustworthiness and authenticity is 

crucial. Several factors enhance a study’s trustworthy such as data credibility, dependability, and 

confirmability (Durdella, 2018; Hesse-Biber, 2011). At the same time, some factors can hinder 

trustworthy such as the researcher’s own biases and their reactivity (the researcher’s influence on 

the participants) (J. A. Maxwell, 2013, p. 124) The next section describes all the steps taken 

during the research design and analysis to address these factors. 

Researcher Bias. 

In this study, my positionality about and towards this topic certainly shapes my approach 

to the research questions and the study’s design, as well as the interpretation of the findings. 

Since the researcher bias consists mainly of preconceived opinions, existing theories, and 

personal goals inherent to the researcher (J. A. Maxwell, 2013), these cannot be eliminated. 

Instead, the researcher can become aware of how those opinions, theories, and goals could be 

influencing the study. An effective method of becoming aware of such biases, which was 

extensively utilized in this study, is memoing through different parts of the process. As suggested 

by Birks, Chapman and Francis (2008, p. 69), the researcher needs to reflect on their own 
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position in relation to research to be aware of a possible influence on data collection and 

analysis. Glesne (2014, p. 70) also warns about the risk of “bringing preconceived opinions” 

when doing an observation, especially when the researcher is somewhat familiar with the setting. 

For those reasons, extensive memoing was done prior to, during, and after the study’s design, 

data collection and analysis phases. The memos and field notes from the observations were kept 

on a journal and transcribed deidentified to NVivo12 for sorting and storing. 

Reactivity.  

Given my current and past professional positions, the likelihood of me influencing the 

participants is considerable. I have closely worked in the past with some people who are part of 

my targeted pool for participants. One way of counteracting this is to be very open with them 

about my academic motives for the study as was suggested by Taylor, Bogdan, and DeVault 

(2016, p. 111). The questions in the interview protocols were also carefully reviewed (Glesne, 

2014) to ensure they were not biased or they weren’t placing the participant in an awkward 

position. 

Credibility and Dependability.  

Credibility refers to the extent to which the researcher’s interpretation aligns with the 

original source data (Munn et al., 2014). The strategy to enhance this study’s credibility is 

manifold given the different types of data that were collected. First, the interviews were recorded 

and transcribed verbatim to allow for the analysis to be made from the transcripts and not from 

my recollections of the interviews. Also, to minimize the risk of the interpretations being far off 

from the original source, I used different quotes throughout the study. I tried to keep the quotes 
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long enough to provide the reader with the necessary context instead of simply taking a few 

words from what the participants said. 

Then, for the document and website analysis, rather than simply describing them, I 

included quotes taken directly from the documents, websites, or video and referenced those so 

that the reader can check them as well. In many parts of the findings, I rely on screenshots of the 

websites to provide a visual representation of the messages conveyed by the websites. Finally, 

for the bibliometric analysis, I established the source of data and the period of collection, the 

universities or countries whose publications were exported, and the exact types of documents 

that I considered for the analysis. With this information, anyone who replicates the analysis using 

the SCOPUS database should be able to get the same dataset and therefore, the same results. 

On the other hand, dependability resembles what reliability means for quantitative 

research, or the ability to trace variability (Guba et al., 2017). It is a characteristic of consistency 

and systematic attention to the process of doing qualitative research (Guest et al., 2012). In this 

case, the dependability of this study is based on a thorough and consistent design. As previously 

explained in this chapter, for each source of data, I carefully planned how to collect it, and I 

designed a consistent plan to analyze it through the use of a pre-established coding strategy 

Limitations 

 The limitations of this study are various. The first one is a bit of a paradox: This study is 

about contesting a prevailing ‘Anglo-American’, ‘Westernized’, ‘capitalistic’ approach towards 

the internationalization of higher education. However, it is analyzed from the perspective of a 

single country–Mexico–whose neoliberal policies and closeness to the United States puts it in a 

not-so-deWesternized nor an ‘anti-capitalistic’ position. However, I believe this study could fit 

into what Portuguese sociologist Boaventura de Sousa Santos (2009) calls ‘a non-occidental 
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West’, meaning that while the country might be geographically located in the West, some of the 

policies and practices described in this study don’t seem to fit with “the political objectives of 

capitalism and colonialism at the roots of Western modernity” (p. 103). There is another 

paradoxical limitation related to this one: It is a study about deWesternization and decolonization 

of prevailing Anglo-American practices written from a non-Western perspective, however, it is 

still somewhat framed as a comparison between values and practices of a non-Western setting 

against the normalized and mainstream Anglo-American philosophy of internationalization of 

higher education. In the words of Turner cited by Breit et al. (2013, p. 125), this study continues 

to “talk back to the West rather than being fully located or understood in the place of origin”. So, 

rather than exploring an internationalization approach that is fully ‘à la Mexicana’, it only 

identifies some aspects or practices that address the shortcomings of a more utilitarian approach 

such as the Anglo-American internationalization practices. The problem is that it keeps 

validating the aforementioned approach as the dominant one. However, there is still a lot of 

value in a study of this nature since it can help broaden our common understanding of different 

methods and strategies that HEIs can use to approach their role under the current dominant 

global imaginary (Stein et al., 2016). 

Another limitation is related to the sample size. While it is true that the main objective 

behind a small purposeful sample is to understand how and why do particular individuals or 

organizations behave, as opposed to understanding central tendencies (Palys, 2018), it is also true 

that we would be naïve to believe that the case studies presented here represent a model for all 

non-Western countries to follow. These case studies were selected to showcase organizational 

attempts to define and uphold an institution’s common-good mission through its 

internationalization strategy and global engagement. The extent to which some or other 
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neoliberal and utilitarian attributes of Anglo-American approaches to higher education permeates 

these institutions is not covered in this study. The aforementioned breadth and 

comprehensiveness of internationalization make it impossible to disentangle from an institution’s 

overall strategy and the many pressures it faces.  

Also related to the study’s design and scope, the use of websites, institutional documents, 

and interviews with only employees limit the study in the sense that it only tells one side of the 

story. As it was discussed earlier in this chapter, this work intends to understand how these two 

universities are developing certain components of their internationalization strategies in ways 

that may differ or resemble the pervasive Anglo-American practices. I am looking to understand 

if there is a possibility for a counter-narrative to marketlike only behaviors in international 

education in ways that serve a larger public good. However, I acknowledge that this study misses 

‘the public’s’ voice. These strategies might seem ‘purposeful’ because they are serving a greater 

common good but the impact of that is only assessed based on data collected from the 

universities, without inputs from the communities these institutions are serving. To overcome 

this limitation, further research is needed, one that includes other voices. But for the time being, 

these two cases might at least show the possibility for these purposeful internationalization 

strategies to exist and to be further studied. 

Another important limitation of this study is related to the impossibility of decoupling 

internationalization from so many external forces. I acknowledge that internationalization does 

not take place in an apolitical vacuum (Lee, 2021). Institutions themselves, and the 

countries/regions where they are established carry the heavyweight of centuries of geopolitics 

and power imbalances. International collaborations within higher education, just as overall 

international relations, vary widely depending on the actors who are involved (in this case 
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countries and HEIs). To mitigate this limitation, the scope of this study was limited to only two 

dominant expressions of internationalization such as mobility and global presence abroad. Also, 

as part of the document analysis, I consulted various resources that spoke to the history of the 

institutions in this study in general, and the history of their internationalization strategies in 

particular. By providing as much social, historical, and political context as possible, hope to 

provide the reader with a more nuanced understanding of the complexities. For example, in the 

case of UNAM, since the focus is on establishing a presence and conducting business in a 

different country (primarily in the United States), I provide a context of how and why the 

university started expanding, the circumstances in the countries, the dynamics of migration, and 

the current social and political climate. On the other hand, since the UDEM case has a larger 

focus on student mobility, I provide a larger context about the demographics of the students, the 

socio-economic context of UDEM and its student body, and the specific countries where 

mobility is happening.  

Lastly, the COVID19 pandemic has certainly altered the way internationalization took 

place in 2020 and it will change many aspects of internationalization. A great limitation of this 

study is that, for the most part, COVID19 is not widely discussed here. This study was 

conceptualized and designed in 2018; data were collected mostly in late 2018 and early 2019, 

most of the analysis was conducted in the second semester of 2019, and almost all the 

dissertation was written in the early months of 2020. While I had a chance to revise and edit 

aspects of this document in the summer, the amount of uncertainty about how and when would 

higher education institutions would reopen made it impossible to go back to UDEM’s 

participants to ask how could this sudden halt in student mobility would change their 

internationalization strategy. In the case of UNAM, I was able to conduct two more interviews 
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during April of 2020, but again, the uncertainty was such that people were mostly thinking about 

‘riding the pandemic out’ using technology but longed for a back to normal; a back to normal 

that now (Fall 2020) seems improbable. 

Ethical Considerations 

This study was subjected to the University of Arizona’s institutional review board (IRB) 

policies and procedures for human subjects protection. All the participants’ names are kept 

confidential; pseudonyms were used to protect the participants from being identified. No 

financial support for the research or authorship was received from any of the institutions 

involved in the research. 
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CHAPTER 4. RESULTS – SERVING WITHOUT BORDERS: THE CASE OF UNAM 

In this section, I will present findings on how UNAM enacts an internationalization 

strategy transversally through the local, national, and global levels following Marginson and 

Rhoades’ (2002) framework. In line with the vertical case study methodology previously 

described, the findings are also presented chronologically to understand how history, policy, and 

politics have shaped UNAM’s global engagement.  

The University of the Nation: UNAM Locally and Nationally 

 In Mexico, UNAM is considered “the university of the nation” (UNAM, 2017, 4:36), 

“the highest institution of knowledge”, or a “state-building university” (Ordorika & Pusser, 

2007). Its prestige comes tied to its history which traces back to the early years of the Spanish 

conquest of Mexico in the 16th century. In 1551, the Spanish crown authorized the creation of 

the ‘Royal and Pontifical University of Mexico’ following the image of European Universities, 

particularly, the Salamanca University (Marsiske, 2006; Silva Herzog, 1974). At that time, this 

Mexican institution of higher learning was only the third to be operating in the American 

continent along with Santo Domingo and Lima (Méndez Arceo, 1990). As with most colonial 

institutions, the university was highly controlled by the colonizers; the King of Spain, as well as 

the Catholic church, held an enormous influence on the university’s operation and teachings. But 

towards the end of the XVIII century, discontent arose pushing that innovative thinking from 

Creoles started happening outside the University and against the university as a colonial 

institution (Marsiske, 2001). Since then, and following Mexico’s independence from Spain, 

higher education became a force by the Creole population to start building not only an institution 

of higher learning, but the country itself. Eventually, the Royal and Pontifical University of 

Mexico claimed its autonomy and became a national university formally established as 
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Universidad Nacional Autónoma de México [National Autonomous University of Mexico] in 

September of 1910 just a few months before the outbreak of the Mexican Revolution. 

 Since its modern conception, UNAM’s mission has been “to be at the service of the 

country and humanity, to train professionals useful to society, to organize and carry out 

research—mainly on national conditions and problems—and to extend as broadly as possible, 

the benefits of culture” (UNAM, 2019a). The National University is undoubtedly a pillar of 

cultural and scientific life in Mexico. Culturally, UNAM organized in 2019 over 14,000 artistic 

and cultural activities that were enjoyed by almost three million people (UNAM, 2020). It also 

safeguards the history and present of the country by maintaining 26 museums and 18 historical 

sites. Regarding science, UNAM stewards some of the most important National institutes and 

reserves such as: The National Seismological Service, National Astronomical Observatory, 

National Botanical Garden, National Library, National Newspaper Archive, National 

Mareographic Network, National Herbarium, three ecological reserves, the monitoring of the 

Popocatépetl volcano and 30 national laboratories recognized by the CONACyT (the National 

Council of Science and Technology). UNAM's budget for research and development represents 

an outstanding 26.3% (~0.5B USD) of its overall budget (~2B USD) (UNAM, 2019b); 

comparably, this budget is half the size of the entire national budget for science and technology 

(SHCP, 2020). In terms of disseminating the knowledge produced at UNAM, for the past 20 

years, its editorial house has published an average of 2,200 books per year (UNAM, 2020) 

With all of these striking figures, it is no surprise that given its national impact and reach, 

UNAM has been defined as “the most important center of research, reflection and place of 

encounter between the country and the world” (La Jornada, 2010). But nationally, besides 

UNAM's role in the country’s development, it is also largely affected by other circumstances 
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from the social and political environment in the country. Going back to the glonacal framework, 

as Marginson and Rhoades (2002, p. 289) explain, the effects of globalization are not 

deterministic only at the global level as there is a “continued significance of the national 

dimension.” The current Mexican federal government has since 2018 pushed legislation towards 

what they call ‘Mexico’s fourth transformation’. This phase, led by the highly popular and 

populist president Andrés Manuel López Obrador and his majority in Congress, has been 

characterized—higher education-wise—by significant reductions in public spending in higher 

education (Guglielmi, 2019; Lazcano, 2019; Maldonado-Maldonado & Rodríguez-Gómez, 2019; 

Rodríguez Gómez & Maldonado-Maldonado, 2019), and by continuous threats to Universities’ 

autonomy due in part to the recent addition of higher education as mandatory on the country’s 

constitution (Castiello-Gutiérrez, 2020; Maldonado-Maldonado & Rodríguez-Gómez, 2019; 

Moreno, 2019; Tuirán, 2019).  

Another characteristic of the new federal administration is its inward-looking strategy. 

Based on the principle of non-intervention, the Mexican government has silently isolated from 

most international forums (Espinoza Pedraza, 2019) while getting international criticism for 

using the same principle as an excuse to avoid denouncing irregular elections in Venezuela and 

Nicaragua, or delaying over one-month his acknowledgment of Joe Biden as the president-elect 

of the U.S., making Mexico, Brazil, and Russia the only large economies to wait that long. But 

Mexico’s new foreign policy approach has also generated an impact in those millions of 

Mexicans who have emigrated to the United States since the Mexican government is now more 

restrained on the defense of immigrants’ rights. It also has had an impact on those who were 

looking to emigrate given Mexico’s acceptance of the U.S.’ ‘Remain in Mexico’ policy that now 
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impedes asylum seekers to wait outside the U.S. for the duration of their immigration 

proceedings (Migrant Protection Protocols, 2019). 

Hence, while nationally UNAM is one of the most important and respected institutions, 

one that has been crucial in building Mexico’s current scientific, economic, cultural, and political 

development; it is the same national context that might be limiting its reach. By being forced by 

policy to look-inward, UNAM might have to reassess its internationalization priorities. But at the 

same time, being the institution it is, UNAM is being called to fill internationally the void that 

the Government’s inaction is creating for Mexico in the international scene, even if it is only 

aimed at addressing the needs of other Mexican citizens abroad. So, how exactly is UNAM 

bridging Mexico to the rest of the world? The next section shows the global nature of UNAM 

and its impact beyond the national borders. 

Internationalization at UNAM: Universalizing the Mexican and Mexicanizing the universal 

A thorough document analysis revealed the essence of UNAM’s approach towards its 

place in the world and exposed how UNAM has been an international institution since its 

foundation. As previously described, the origins of the University can be traced back to the 

Spanish conquest of Mexico which eventually meant that the first institution of higher learning in 

the country was set-up in the image and likeness of the European model of university, 

particularly, that at the Universidad de Salamanca. Documents detailing the 1910 opening 

ceremony of UNAM in its current version, detail how representatives from three international 

universities were invited as honorary witnesses (Sierra, 1910). The invited institutions were 

referred to then as ‘universidades madrinas’ which literally translates to ‘godmother 

universities’. The symbolism here is important since it points out that despite being a national 

and nationalistic institution, UNAM acknowledged since its inception the influence of foreign 
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universities. The godmother universities were the Universidad de Salamanca (as the oldest 

Spanish-speaking HEI), the Université de Paris-Sorbonne (considered the second oldest 

university established in Europe, and among the most prestigious institutions of higher learning 

in the ‘old world’), and the University of California-Berkeley (seen at the time as a highly 

prestigious institution in the United States from which UNAM could learn a lot in its new era).  

During the official ceremony, Justo Sierra—then Mexican Secretary of Public Instruction 

and Fine Arts—made a call to “universalize the Mexican and Mexicanize the universal” (Sierra, 

1910, p. 14). This phrase represents very well how UNAM has positioned itself in the global 

landscape since its beginnings: It is a university that strides toward contributing to the worlds’ 

culture by sharing its own culture, but also a university that is open to learning from—and 

with—the rest of the world as means for progress in Mexico. 

Another relevant fact that happened at that same opening ceremony and that points to 

UNAM’s engagement internationally was how the new National University granted its first 

degrees that same day. Eight honorary doctorates were awarded to, among others, internationally 

renowned scientists in the medical field (Emil Adolph von Behring, Joseph Lister, and Charles 

Laveran); foreign rulers (Victor Emmanuel III, King of Italy and Theodore Roosevelt, president 

of the United States); and Mexican liberal thinkers and supporters of the newly created 

institution (Gabriel Mancera, Agustín Rivera, and José Yves Limantour) (Valadés, 2014, p. 432). 

This gesture signals UNAM’s approach toward international engagement as a political stance. 

This early inclusion of UNAM in foreign diplomacy and foreign politics is a trait that was 

relevant throughout this study as will be shown in the next sections. 
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Since those early days of its new and current era, UNAM has established a well-defined 

internationalization strategy. Among the first programs on record is the establishment in 1921, 

just at the end of the Mexican Revolution War, of a ‘summer school’ with a goal of attracting 

international students (mainly from the United States) who were interested in learning Spanish 

and in knowing more about Mexican life and traditions (Delgadillo, 2011). Then rector José 

Vasconcelos referred to this summer school as an opportunity to “universalize knowledge about 

the Spanish language and Mexican culture, as well as to provide academic support to Mexican 

communities abroad" (Mayer-González, 2017). The newly created program had also a larger 

goal toward the region given how through these summer programs, UNAM was aiming at 

improving knowledge about—and understanding between—"the two Americas: the Hispanic one 

and the Anglo-Saxon one” (UNAM, 1953, p. 15). Also in the 1920s, during the Post-Revolution 

years, UNAM agreed to establish what would become its first opportunity to serve Mexican 

students in Europe. In 1924, then Rector Alfonso Pruneda, accepted an invitation from the 

French Government to build the ‘Maison du Mexique’ (the Mexico House) in Paris (González A. 

Alpuche, 1960) in what is today the International University Campus in Paris (CiuP). However, 

given UNAM’s crisis after the Revolution, and the subsequent student strike of 1929, the project 

was not finished until 1953 and only thanks to the financial intervention of Mexico’s Federal 

Government (Fabela, 1959, p. 266; Fondation de la Maison du Mexique, 2020). 

Interestingly, it was during that same period (the early 1920s) when UNAM started to 

signal a bifurcated message in terms of international engagement. On the one hand, it was the 

previously discussed look at Europe and the United States; but on the other hand, they started 

signaling to their leadership position in Latin America as the or one of the first universities in the 

continent. The clearest representation of this is the adoption in 1921 of what is still their current 
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seal, a coat of arms where traditional birds from the northern and southern regions of the 

continent protect the Latin American region (see Figure 2). As it is shown on the figure’s 

caption, the seal also represents then rector Vasconcelos’ theorizing of the ‘cosmic race’ (the 

Mestizo), “a fifth universal race…, stemming from the preceding races and improving on all the 

past” (Vasconcelos, 1925, p. 103). Vasconcelos was rector of UNAM until he was appointed 

Minister of Education, although he is still highly known as one of Mexico’s greatest thinkers, his 

views on ‘mestizaje’ and on the role of Latin America in catching up with the West (Manrique, 

2016) have been critiqued as contradictory and highly controversial. These same contradictions 

extend to UNAM’s mixed signals about its global engagement during the early years when, as a 

rising national university, it had trouble balancing the influence and aspiration of European 

universities with their desire to reform the new Latin American model of University. 

Figure 2: UNAM Coat of Arms 

 

However, up until this point, the international engagement of UNAM had a more cultural 

flavor as opposed to an academic or scientific vocation except for the teaching of languages. 

Eventually, the summer school evolved into what is known today as the Foreign Students 
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Learning Center (CEPE). However, it was during the late 1950s and early 1960s when UNAM 

began to engage in international programs directed at improving the quality of their education 

offering and at conducting joint research. 

Currently, UNAM defines internationalization as “a series of actions aimed at 

strengthening the national character of UNAM and further developing its three substantive 

activities: research, teaching and dissemination of culture” (UNAM, 2017a). They see this 

concept as an opportunity for “transforming our national reality and bringing ‘the Mexican’ into 

the world, bringing to Mexico the best experiences of other countries when these are applicable 

and adaptable to our reality” (UNAM, 2017a, p. 4). Based on this definition, UNAM established 

its most recent internationalization in the year 2017. This international strategic plan consists of 

6 main strategies and 35 strategic projects related to the “international policies on research, 

education and academic and cultural collaboration to promote the development of society, this 

being one of the main commitments of this university [emphasis added]” (UNAM, 2017a, p. 2). 

 Using these precedents and continuities as a context, the findings are now grouped—

following the conceptual framework of this study—by the different planes where UNAM’s 

international strategy develops: The global, the national, and the local. 

UNAM Globally 

Through its Coordination for International Relations and International Affairs (CRAI), 

UNAM—just like many other prestigious institutions around the world—has established 

throughout the years a large network of liaison offices in several countries. Most universities use 

these satellites or sites abroad to attract international students, facilitate mobility, and increase 

their overall prestige. Contrary to this tendency, and in line with its broader mission, UNAM 
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uses its presence abroad also (and perhaps even primarily) to promote Mexican culture, 

disseminate the Spanish language, and serve the Mexican communities abroad. Indeed, UNAM 

is also taking advantage of its presence abroad to advance its network and prestige, but it is also 

investing resources in broadening the scope of its activities following the common good 

component of UNAM’s institutional mission. 

 UNAM’s mission and stated purpose is “to be at the service of the country and of 

humanity, to train useful professionals to society, to organize and conduct research mainly on 

national conditions and problems, and to extend, as broadly as possible, the benefits of culture” 

(UNAM, 2019a). This mission statement is clearly public-purpose-driven, oriented towards a 

greater common good. As the national university of Mexico, UNAM understands its role as what 

Ordorika and Pusser (2007) call a State building institution, as well as its responsibility towards 

the larger community. Interestingly, such a community is not confined geographically only to its 

local place (Mexico City) or its national container (The United Mexican States). This mission 

speaks to humanity and society in general. In line with the glonacal agency heuristic, UNAM 

situates itself simultaneously on the local, national, and global planes. However, more than that, 

it looks to serve the local, national and global interests regardless of where it is located.  

Serving ‘Locals’ Globally: UNAM in the United States.  

Half of UNAM sites outside Mexico are located in the Americas, however, it is important 

to note that despite all the references to Latin America and UNAM’s role and position in the 

region, only one of their sites abroad is located there (in Costa Rica). And even when UNAM´s 

presence is spread through different countries, the presence of UNAM in the United States is 

greater than anyplace else. Besides the logical reason of the two countries being neighbors who 

share a 3,000 KM border, and that 15% of the current U.S. territory used to be part of Mexico 
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less than two centuries ago, there are deeper reasons for UNAM to establish six offices in the 

U.S. Both countries are bonded by a shared history and by many cultural affinities. The U.S. is 

perhaps the most diverse country and considered to be ‘a nation of immigrants’ (Kennedy, 1964). 

Among those immigrants, the 60 million Hispanic and Latin* represent the largest ethnic 

minority in the U.S. and account for around 18% of the entire population (U.S. Census Bureau, 

2017). The Hispanic population in the U.S. alone would be the fifth largest country in Latin 

America. Out of those 60 million, 63% are of Mexican origin. Toward that population, UNAM 

feels a special obligation to serve them just as if they were in Mexico. “There is no other country 

that has a larger number of its citizens living currently in another country than Mexico through 

its citizens living in the United States”—said one of the participants who later elaborated, “It is 

something of which I do not know if we would necessarily have to be very proud, but it is a 

reality. One that has historical, social, economic, and family origins.”  

UNAM was the first HEI in Mexico to open a site abroad and it was precisely in the 

United States, in the largest ‘Hispanic-majority city’ (meaning a city where over 50% of the total 

population is Hispanic): San Antonio, Texas. This site started functioning in 1944 but only 

seasonally as a location to bring Mexican students interested in learning English or a summer 

school for Spanish learners. One of the participants expressed the rationale for then rector José 

Vasconcelos, to open this site: “Instead of them [US students] coming to Mexico to learn 

Spanish, we, the national university, are going to make an effort to establish a site in the United 

States so that they can learn Spanish in their own country”. The site eventually became a 

permanent school in 1972, and after it, UNAM has opened five more sites in other locations that 

concentrate large proportions of Mexican or Hispanic populations. Chronologically, the offices 

that have been established in the US after San Antonio are: Chicago, Los Angeles, Seattle, 
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Tucson, and Boston. The first four sites are considered liaison offices (with no affiliation to a 

specific local HEI). As for the last two sites, they were established with support from a local 

partner higher education institution. Even though these sites also offer most of the same 

programs towards the larger community, they tend to be smaller in space and staff and focus 

more of their time on building academic and scientific connections between UNAM, the host 

institution, and other universities or organisms in the region. And while the origins of the six 

sites might be different, currently they all share certain activities and mission. One of such main 

programs is the PAME (Programa de Atención a Mexicanos en el Extranjero or program to 

attend the needs of Mexicans abroad). 

As it will be further discussed in more detail, through the PAME. these sites have 

expanded their scope and programs to the point where they function almost as consular branches 

through their role in organizing community events, art exhibitions, continuing education 

programs targeted toward the needs of the community, and even preparing Mexicans who are 

eligible for US citizenship. This highly contrasts to the majority of institutions (public or private) 

worldwide that set foot in a foreign country with intentions that are more closely related to 

serving their own academic community and not necessarily the larger national interests or those 

of the local community.  

Interestingly, most of the activities from the PAME program only happen at UNAM sites 

in the United States and not in the other ones they have established in other regions. As one 

participant mentioned: “this program designed to support Mexicans abroad has become a 

program to support Mexicans in the United States, if I am being completely honest.” Besides the 

mere number of Mexicans living in the U.S., one explanation for UNAM to focus these—

relatively recent—programs here, has to do with what they call their ‘institutional vocation’. 
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Contrary to what was happening in the 1920s when UNAM first established a site in the U.S., the 

social, cultural, and political context that has enhanced Mexican migration is completely 

different now. “UNAM has a formal vocation, a constitutional mandate, and a legal mandate 

stemming from its own internal legislation, to link its work with the solution of the national 

problems”, said a Senior officer from UNAM—"Besides working in solving our problems here, 

we needed to do something to help our people who were pushed out to the U.S… they represent 

human capital that we let go…UNAM is committed with the Mexicans from here [in the US], 

and the Mexicans from there [in Mexico].”  

As I expand further along, this stance by UNAM goes way beyond their educational 

mission and is more aligned with a political stance of truly being the University for all Mexicans 

regardless of where they are settled. In this section, I will present the main programs that UNAM 

has in the U.S. (including PAME) as well as their impact. The programs were grouped by the 

purpose they serve: 1) Immigration support, 2) dissemination of Mexican culture, 3) formal 

education programs, and 4) continuing education and professional development courses. 

Immigration Support. The US has the largest foreign-born population in the world with 

44.4 million (Pew Research Center, 2019a) including 11.1 million people who were born in 

Mexico (Pew Research Center, 2019b). While the US has stigmatized throughout the years most 

Mexicans in the US as ‘illegal aliens’, ‘undocumented immigrants’ or ‘unauthorized workers’, 

the reality is that many of those individuals born in Mexico have been legal residents for a long-

time and can become citizens. Understanding how US citizenship will give these individuals 

protection from deportation and access to “better social benefits” (UNAM-San Antonio, 2019), 

UNAM launched—through its Seattle site—the US Citizenship Path program with funding from 

a Mexican not-for-profit foundation and in conjunction with the Mexican National Human 
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Rights Commission (CNDH). Through this program, these sites encourage Mexicans who could 

qualify for US citizenship to apply for it, since it will give them protection from deportation and 

access to “better social [work] benefits” (UNAM-San Antonio, 2019). The program includes a 

course on the history of the US political system, its economy, and amendments. The instructors 

also help them to prepare to respond to the interview, “with a phonetic method, we teach them 

how to respond—in an English that even Shakespeare would envy—the 10 out of the 100 

questions in the exam”. The course also includes having an immigration specialist on-site to 

respond to specific questions and concerns about the process.  

UNAM sees this program as a way to empower Mexicans in the US so they can later 

advocate for themselves in an organized way. This empowerment through voting is quite 

political and certainly a brave stance from a Mexican institution in a foreign country. The 

following excerpt from one of the interviews exemplifies how political this issue is: 

If we really get them to become citizens, register, and vote. If to these 3.5 million 

potential citizens you add the former 2.4 million Mexicans who are already registered 

citizens and did not vote [in the 2016 US Presidential election], and you see in which 

states they are, you would realize that the electoral college board could look very 

different…Now, I am not going to tell you that we are going to win Michigan and 

Pennsylvania, maybe not. But do you know what [state] we can win? Arizona!.. And I'm 

not only speaking about national politics at the Executive and Legislative level but about 

local elections: school districts, state elections, city councils, sheriffs. In short, there are a 

lot of possibilities, but our people do not decide to do it in the numbers that we need them 

to do it…We are never going to have an immigration reform like the one we need if we 

don't teach them the electoral muscle… We can achieve an electoral reform if those 
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Mexicans who are already citizens vote and if those who can become citizens, do become 

citizens and vote. 

So far, this program has had—according to one of the participants—"moderate results”; 

approximately 500 people have finished this certificate. The fact that not the Mexican or US 

government, but an individual initiative from a university has helped 500 families to acquire the 

protections of dual citizenship, could be seen by many outsiders as great (not moderate) results. 

However, the people working at these UNAM sites feel like there is potential to increase that 

number exponentially if they could have more resources to expand their reach. Currently, each 

site works closely with their local Mexican Consulate, local churches or other religious groups, 

and the local Hispanic radio and TV stations to promote this program but not many people are 

enrolling. As explained by the head of one of the sites “we are trying to debunk all the myths 

about becoming a US citizen [like the fact that they won’t lose their Mexican citizenship], as 

well as helping hem overcome other barriers such as how to pay for the process.” Regarding this 

last comment, besides UNAM not charging anything for the in-person or virtual preparation 

course, one of the sites made an agreement with a local credit union where they will issue a 

check to USCIS (Customs and Immigration Services) and people can pay back monthly without 

any interest rate. 

Art and Culture. Another example is how the UNAM sites also serve a mission of being 

places that promote Mexican culture and the Spanish language. It is not uncommon for 

universities to host international centers devoted to the dissemination of language and culture 

from a specific country. China’s Confucius Institutes represent perhaps the largest network of 

sites established abroad for this purpose. Other examples include Campus France or even 

Education USA. However, all of these are funded by their respective governments to advance 
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national interests. Surprisingly, in the case of UNAM, it is a higher education institution that 

following its mission, takes the lead in sharing Mexico’s rich culture and language. The analysis 

of all the activities hosted by UNAM sites abroad showed that in the past two years, over 700 

cultural events were organized by the various sites. These events were mostly open lectures to 

discuss Mexican traditions, artistic representations from Mexican artists (primarily music 

recitals, painting and photography exhibitions, and theater), as well as cultural workshops. Also, 

UNAM has established at some of its sites abroad multimedia kiosks where people can access 

‘CulturaUNAM’, an interactive website that provides virtual access to UNAM’s huge repository 

of podcasts, books, digital magazines, films, radio, and TV shows, as well as virtual tours of 

UNAM’s central campus that is considered a World Heritage Site by UNESCO thanks to the 

beauty of its architecture and famous murals. 

 These events and kiosks are a way for UNAM to bring a piece of Mexico to the countries 

where they have established a site. However, since its origins, these sites have also promoted a 

more commercial approach of exoticizing the Mexican culture among members of the 

communities where they are present abroad. Currently (at least pre-pandemic), UNAM sites 

organize cultural trips to Mexico. These trips are advertised mostly towards senior citizens in the 

US and Canada who participate in the cultural and language classes at their local UNAM site, 

and eventually, they sign up for a trip to Mexico. As further explained by the director of one of 

the North American sites: 

We have other programs, less important, but we still do them every year. We have one 

where participants go to Taxco to take a culinary course in Spanish, on Mexican cuisine. 

It is a program where they practice Spanish and get to know Mexico ... In these programs, 

we serve elderly people, retired people who no longer have to go to work but have the 
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financial means and like to learn Spanish. So, they come to the center for the offer that 

we have and also for the option of traveling to Mexico. 

These types of cultural trips have been documented since the early years of the first site in San 

Antonio. Archival data in UNAM’s historic archive show pictures from the San Antonio summer 

school, however, in these pictures it can be observed that participants (clearly Americans) are in 

Mexico, on UNAM’s campus, engaging in art classes and cultural trips to historic sites around 

Mexico City (see Figure 3.) 

Figure 3: Pictures from UNAM Summer School (circa 1940s) 

 

Source: IISUE. AHUNAM. Colección Universidad. Escuela de Verano. 
http://www.ahunam.unam.mx/images/albums/2.11/album/37%20Escuela%20de%20Verano/index.html  
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A few years later, given the success of the first trips, UNAM started expanding its offer 

to other Mexican places (see Figure 4) including colonial cities rich in history and culture such as 

Querétaro and San Miguel de Allende, but also Acapulco—a tourist town in the pacific ocean 

that was at that time promoted by UNAM as a “fashionable Pacific Coast resort…[with] silvery, 

sandy beaches…palms, and coconut trees… where you can spend a glorious vacation swimming, 

surf bathing, sailing, deep-sea fishing or simply enjoying a delightful rest” (Carreño Alvarado, 

2018, p. 25).  

Figure 4: Promotional Brochure UNAM Summer School 1945 

 

Eventually, UNAM stopped organizing these trips and the summer school evolved into a 

more formal education program in arts and culture. By partnering with schools in Texas such as 

the Incarnate Word College and Trinity University, UNAM delivered courses both in San 

Antonio and in Mexico and students would earn credits recognized by a US institution so they 

could advance towards their degree. The cultural component also included art exhibits by 

Mexican artists in San Antonio’s local museum (Carreño Alvarado, 2018). 
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Education programs. UNAM’s mission is first and foremost an educational one, therefore, 

its main activities revolve around formal teaching and granting educational degrees, primarily to 

the Mexican population. These international sites represent an opportunity to engage 

academically with the large population of Mexicans in places like the United States. As related 

by one of the participants, UNAM sites abroad expanded their vision after 2010 to start 

promoting the distance education offer had created: 

We now have an important change to our vision that has been asked by the 

headquarters... that we should not only offer Spanish and Mexican culture courses, which 

are very important…But the national university is much more than just teaching Spanish 

and culture, history, etc. courses… Our new mandate is precisely to promote access to all 

the educational offer through our open education system. 

Through these offices, anyone can enroll in a completely online program offered by 

UNAM’s Open University System and Distance Education (SUAyED). The degrees offered 

include high school, nineteen different bachelors, four master’s programs, and even three 

doctorates. All these programs are completely tuition-free for Mexican nationals and very 

accessible for students from other countries. For the high school program, enrolled students can 

even get all the required textbooks for free (in electronic format). The only cost for students at 

any level is the admission test which costs approx. USD 20 and includes access to an online 

study guide (CUAED, 2020).  

Virtually, anyone in the world could enroll in these programs by themselves, however, 

there is a caveat where the UNAM international sites make a difference: to prevent any possible 

fraud, the admission test has to be taken in person, but all the sites offer the test regularly. As 



CONSCIENTIOUS ACADEMIC CAPITALISM 106 

 

evidenced by the testimonies located on their websites, students appreciate the opportunity of 

taking UNAM’s admission test: The “Goya” [traditional chant] before I started the exam shook 

me…being here outside my homeland…my eyes got teary. Thank you for this opportunity to 

access UNAM…I love knowing that UNAM is everywhere”. Other students echo these 

sentiments by acknowledging that traveling to Mexico to continue with their education might not 

be an option for everyone: “This is an excellent opportunity for people like me who are in the 

middle of an immigration process and who cannot temporarily leave the country. This allows us 

to continue our preparation with a university degree, and for me, this is great!”. So, students 

travel from other parts of the United States (such as Indiana, Minnesota, New Jersey, Ohio) to 

their closest UNAM site (e.g. Chicago). 

Even though UNAM has the ability and infrastructure to deliver many classes/degrees in 

other languages, all of these online programs are taught exclusively in Spanish. When asked 

about the rationale for this, the Director of one of the sites mentioned that “[the programs] are 

targeted toward our compatriots who are here [in the US] and who would like to continue their 

studies”. This is also a stark difference with the type of transnational education endeavors that 

other prestigious universities promote outside their country. So, rather than teaching in English 

with the goal of reaching a larger audience, UNAM also uses its sites abroad to disseminate the 

Spanish language. There is an interesting paradox here: English as a lingua franca has been 

highly criticized in the literature as a neocolonial tool and one of the most prominent factors in 

reproducing inequities (Díaz, 2018), yet Spanish is also a colonizers language.  

These sites offer a wide arrange of options for those members of their surrounding 

community who wish to either learn Spanish for the first time, or to those heritage speakers who 

wish to develop the deeper level of Spanish needed in some specific professional environments. 
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For the first type of courses, UNAM certainly has an ample offer that might differ depending on 

the city where they are located, but overall they offer courses such as ‘Spanish as a Foreign 

Language’ (with 16 different classes divided among six proficiency levels); ‘Conversational 

Spanish’ (at three different levels); or ‘Mexican Language and Culture’.  

While there are certainly various institutions in the U.S. teaching these kinds of programs 

(from Spanish-speaking countries as well as US institutions), it is the courses for heritage 

speakers (or other non-native but advanced speakers) that distinguish UNAM’s approach. In line 

with its mission of serving the Mexican population in the United States, UNAM realized that one 

way in which they can contribute is by ensuring that the Mexican population gets access to 

services in Spanish. Many cities in the U.S., especially big metropolitan areas with large 

concentrations of Hispanics/Latin* already offer support for many social services in Spanish, 

however, there is certainly room for improvement both in terms of the scope and the depth of 

such services. Because of that, UNAM has developed specific Spanish courses for public and 

private organizations in the US interested in offering more options for the Spanish speaking 

audience. Among those courses is ‘Spanish for Social Work’ designed for participants who need 

to “develop communicative and socio-cultural competencies to better understand and serve the 

Hispanic community at work settings such as, schools, agencies, hospitals, and offices of the 

Department of Social Services” (UNAM-Chicago, 2020b). Another similar course is ‘Spanish 

for Health Care’ also designed for those professionals who need further develop language skills 

in a very specific professional setting such as healthcare (UNAM-Chicago, 2020a). 

 Besides these more formal examples of Spanish language classes, UNAM sites also 

engage in more informal and social ways with the community who is interested in learning or 

practicing Spanish. Some of the sites, particularly the ones inside a US University, will offer 
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activities like ‘movies in Spanish’ where they will showcase Latin American films in Spanish but 

with subtitles in English followed by a discussion of the film in Spanish/English. Other similar 

activities are informal conversation groups in Spanish where members of the academic 

community are invited typically during lunchtime to chat informally in Spanish while enjoying 

their lunch; someone from the UNAM office moderates these conversations and help participants 

with any words or phrases they don’t know.  

 Other forms of education that UNAM provides to the Mexican community is a school for 

parents. While many school districts in the US will have some resources to help parents advocate 

for their children's academic success and social and emotional development, not many offer these 

in Spanish. Therefore, UNAM has partnered with the School Districts’ parent advisory councils 

to deliver these workshops at their center or on the schools. 

Continuing Education. UNAM is also aware that most Mexicans in the US are not 

necessarily living affluently. To help them prosper, they have designed a series of short courses 

aimed at helping the Mexican community to start or grow a small business in the US. The offer, 

for example, a seminar called “supporting small businesses” where participants learn in four 

modules the basics of starting and sustaining a business. The specific topics of this seminar are 

shown in Table 3. Another popular course is one where they prepare people to get food handling 

certificate so they can comply with State laws for food establishments. 

These courses are taught in Spanish, and although they are not free, they price them so 

that they are affordable but also self-sustained. The main idea behind creating these courses is 

nicely expressed by one of the interviewees: “There are many agencies that provide support 

services to Latinos [in the United States], many! But few that are really empowering them. We 

want to empower them so that they can stand up for themselves.”  
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Table 3: UNAM Chicago. Supporting Small Businesses Seminar 

Module I Module II Module III Module IV 

• How to start and 

maintain your 

business 

• Development of a 

business plan 

• Legal requirements 

• Licenses and permits 

• Advertising: A 

Strategy in Action 

• Know your customer 

• How to be competitive 

• Social networks: 

Using the internet to 

promote your business 

• Financial 

resources 

• How to get money 

for your business 

• Introduction to 

accounting 

• Leadership and 

personal 

management 

• Communication 

techniques 

• Problem solving 

Source: Translated by the author from UNAM’s website 

These courses are taught both in-person and online. The latter was first seen as a more 

affordable and self-paced option that UNAM started exploring in 2018, but of course, since the 

pandemic, these have become almost the only option. The shift to online courses was partly 

made thanks to a partnership with an NGO that developed a portal called “Acceso Latino”. 

Through this portal, UNAM is expecting to develop more online courses that will help workers 

in specific industries to get ahead in their job. They are currently working on developing courses 

for people in the restaurant sector as well as in accounting and real estate. Following the 

empowerment mission, the head of one of the sites explained the plans they have for developing 

these new courses: 

There are so many Mexicans here dedicated to agriculture whose backs are broken [sic] 

because of the enormous physical work. So, what can we do? We can help them get a 

different job where the physical effort is not so big, for example in the hospitality 

industry… You can find a Mexican in virtually every restaurant in [State]. People can 

either enter or climb up the ladder relatively easily. Maybe those who are dishwashers 

can become bussers, bussers can become waiters, servers could want to become cashiers 
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or host, a cook can become a chef…Right there, in the same restaurant industry, they can 

grow a lot” 

Internationalizing a National Research Agenda 

 UNAM is by far the largest and most prominent research institution in the country and 

among the top 3 in Latin America. Its researchers produce 30% of the scientific articles 

published by Mexican academics (UNAM, 2019a), and therefore, they are also highly linked 

with other scientists from outside Mexico. Working alongside international partners to develop 

new knowledge is at the core of UNAM’s international strategy. Out of the six general strategies 

in UNAM’s internationalization plan, four include activities linked to international cooperation 

in research areas. As it has been mentioned, all of the sites that UNAM has established outside 

Mexico serve a dual role, to serve the Mexican community and to help link the university with 

global partners. The latter was described by the Director of one of the sites in the following way:  

One of the areas that we do a lot [at the international sites] is finding research linkages 

both in the social sciences and in the natural sciences. This is something that [UNAM] is 

very interested in: establishing or strengthening cooperation agreements between the 

academic communities of our national university and other institutions abroad, 

particularly with the universities that host the centers. 

To better fulfill this task, UNAM has made important changes in the last years; 

specifically, the profile and background of the people who are leading these sites have evolved. 

While most of the liaison offices or extension schools are led by people with a background in 

culture or languages, all the new centers that have been opened in the past decade have been 

staffed with former faculty members with an ample, respected, but mostly productive record as 

scientific researchers. The same participant continued explaining this during the interview: 
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Before, the directors of these sites had fundamentally a humanistic profile; people who 

came from areas such as literature, history, sociology, etc. since they are linked to the 

arts, popular culture, or languages. But I was one of the first to be named with this new 

profile of people from the field of scientific research... So, I came here [as a scientist] 

with the task of strengthening scientific ties. 

To understand if and how these sites abroad have been beneficial to UNAM in fulfilling 

this goal, an analysis was conducted using public data from the abstract and citation database 

SCOPUS. I looked at records of joint publications between scholars from UNAM and scholars 

affiliated with an institution where either UNAM has established a Mexican Studies Center (see 

Table 4), or any scholar located in a country where UNAM has a physical presence abroad. 

UNAM is considered a powerhouse in terms of its contribution to science in Mexico. Out 

of the 353,943 documents recorded in SCOPUS (up until 2019) where at least one of the authors’ 

institution of affiliation was from Mexico, 97,857 were authored by someone affiliated with 

UNAM. The fact that one-third of the country’s publications come from only one of over 5,000 

HEIs is definitely remarkable. Similar proportions emerged after an analysis of joint publications 

between researchers from UNAM or other Mexican institutions and the universities where 

UNAM has an international site. Table 4 shows a breakdown of the number of joints publications 

between UNAM and its international partners where the Mexican Studies Centers are located, as 

well as comparisons with the overall publications between those institutions and their respective 

countries.  
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Table 4: UNAM’s Joint Scientific Publications with Partner Institutions. 

Site and HEI of 

Affiliation 

Mexico 

and Host 

Country 

UNAM 

and Host 

Country 

UNAM's 

share w/host 

country 

Mexico 

and Host 

HEI 

UNAM 

and Host 

HEI 

UNAM's 

share 

w/host HEI 

Tucson - Univ. of 

Arizona 55621 15378 28% 2159 509 24% 

Boston - Univ. of 

Massachusetts-Boston 55621 15378 28% 78 29 37% 

Beijing - Beijing 

Foreign Studies 

University 5701 1228 22% 0 0   

San José - Univ. de 

Costa Rica 1052 331 31% 454 193 43% 

Paris - Sorbonne 

Université 15229 4382 29% 1601 429 27% 

London - King’s 

College London 14022 4169 30% 404 100 24.8% 

Berlin - Freie 

Universität Berlin 12185 3882 32% 158 45 28% 

Johannesburg - 

University of the 

Witwatersrand 1915 680 36% 499 247 49.5% 

Source: Author with data from SCOPUS 

Notes: Data includes all publications recorded on SCOPUS until 12/31/2019. 

I will use the first row as an example of how to interpret this table. Up until 2019, 55,621 

scientific publications (including research articles, book chapters, conference proceedings, and 

books) were recorded in SCOPUS as having at least one author affiliated with a Mexican 

institution and one author from an institution in the United States. In 15,378 of those 

publications, the institutional affiliation of at least one of the Mexican authors was UNAM. This 

means that 28% of the joint publications between researchers from Mexico and the United States 

involve a scholar from UNAM. Now, out of those 15,378 publications, 2,159 include an 

academic in the United States affiliated with the University of Arizona (where UNAM has one of 

its sites); and among those, 509 include also a researcher from UNAM. This means that in 24% 
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of the publications produced jointly by academics from the University of Arizona that include a 

colleague from a Mexican institution, it includes someone from UNAM. 

By analyzing this table, some interesting findings emerge. While the proportion of 

approximately one-third of the publications between Mexican and foreign scholars include 

academics from UNAM still stands considering only the countries where UNAM is located, the 

proportion between scholars of UNAM and those from its sites’ host institution varies widely. 

For example, while 36% of the joint publications between Mexico and South Africa include a 

researcher affiliated with UNAM, almost half (49.5%) of the publications that researchers from 

the University of the Witwatersrand (where the UNAM site is housed) have with Mexican 

scholars include someone from UNAM. A similar example is that of the Universidad de Costa 

Rica. In contrast, while 30% of the joint publications between Mexico and the United Kingdom 

include a researcher affiliated with UNAM, only one-fourth (24.8%) of the publications that 

researchers from King’s College London have with Mexican scholars include someone from 

UNAM. Similar results are shown with Sorbonne University and The University of Arizona. 

These findings suggest that in some cases, UNAM’s presence on the campus of a partner 

institution represents for that partner a doorway into collaborations with Mexico, which 

translates into UNAM having a part in a large proportion of those joint projects. This particularly 

seems to be the case when the partner institution is either 1) a smaller or lesser ranked institution 

(such as UMass-Boston), or 2)located in a country that is not as central in the knowledge 

economy (such as Costa Rica or South Africa).  

Another relevant bibliometric study was conducted using descriptive statistics of the 

average number of publications per year that UNAM and each of its partner institutions had 

published before and after opening the UNAM site abroad. Table 5 shows the increase at each 
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site was between three to almost tenfold. To analyze whether this increase was statistically 

significant, a paired two-sample t-Test was conducted. Results from this test show that the 

increase in publications after establishing a site at the host university is statistically significant at 

an alpha level of 0.1 with a P-value of 0.01 (see table 6). An effects size test was also conducted 

to understand how large of an impact does opening a site has on increasing the number of joint 

publications. Since the sample sizes for the number of years before and after opening the 

international sites vary widely, the Hedges’ g (Hedges, 1981; Rosenthal et al., 1994) test was 

selected. As shown in table 7, all the effects were higher than 2 which highly exceeds the 

suggested 0.8 cutoff used to interpret a large effect between means of two different size samples. 

This means that the effect of opening a site inside a university is highly significant to increase 

the yearly average of publications that UNAM would’ve had otherwise. 

Table 5: Publications Between UNAM and Host Institution Before and After Opening a Site Abroad 

 

Site and HEI of 

Affiliation 
Joint 

Publications 

Yearly avg 

BEFORE site 

Yearly avg 

AFTER site 
Increase 

Tucson - Univ. of Arizona 509 10.4 34 327% 

Boston - Univ. of 

Massachusetts-Boston 29 0.7 5.5 786% 

San José - Universidad de 

Costa Rica 193 3.6 15.3 425% 

Paris - Sorbonne Université 429 6.7 34.5 515% 

London - King’s College 

London 100 2.3 10.4 452% 

Berlin - Freie Universität 

Berlin 45 1.45 7.5 517% 

Johannesburg - University 

of the Witwatersrand 247 4.41 41.5 941% 

Source: Author with data from SCOPUS 

Notes: Data includes all publications recorded on SCOPUS until 12/31/2019. 
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Table 6: Paired Two Sample t-Test for Means of the Increase in Joint Publications Before and 

After Opening a Site Abroad 

  Yearly avg BEFORE site Yearly avg AFTER site 

Mean 4.2229 21.2429 

Variance 11.4188 223.0729 

Observations 7.0000 7.0000 

Pearson Correlation 0.7713   

Hypothesized Mean Difference 0.0000   

df 6.0000   

t Stat -3.5980   

P(T<=t) one-tail 0.0057  

t Critical one-tail 1.9432  

P(T<=t) two-tail 0.0114   

t Critical two-tail 1.9432   

α=0.1 

Source: Author with data from SCOPUS 

Notes: Data includes all publications recorded on SCOPUS until 12/31/2019. 

 

Table 7: Hedges’ g Effect Size on Joint Publications of Opening an International Site 

  
Joint 

Publ. 

Before Opening Site After Opening Site 
Effect Size 

Hedges’ g Site (University of Affiliation) Mean SD 
n 

(years) 
Mean SD 

n 

(years) 

Tucson (University of Arizona) 509 10.4 11.56 32 34 7.87 5 2.06 

Boston (UMass-Boston) 29 0.7 0.86 23 5.5 3.50 6 2.76 

San José (Univ. de Costa Rica) 193 3.6 3.55 27 15.3 8.38 6 2.44 

Paris (Sorbonne Université) 429 6.7 7.64 33 34.5 12.83 6 3.19 

London (King’s College London) 100 2.3 2.25 19 10.4 3.72 5 3.03 

Berlin (Freie Universität Berlin) 45 1.45 1.63 20 7.5 1.50 2 3.59 

Johannesburg (Witwatersrand) 247 4.41 10.45 36 41.5 6.50 2 3.50 

Source: Author with data from SCOPUS 

 These results show how the strategy of opening a site abroad in partnership with another 

higher education institution, translates into a significant increase in terms of collaborative 

research projects with those institutions. It is for this reason that UNAM decides in some cases 

with which university they will partner abroad in a region where multiple research institutions 

are located. For example, for one of the sites in the United States, before opening its site, UNAM 

had good and long-standing relationships with two large R1 institutions located in one State, 

when deciding which one would they approach first to propose the possibility of establishing a 
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site, the possibility for enhancing research was very important. One of the participants explained 

it in the following way: 

The main purpose was to strengthen the ties of scientific research… [UNAM] is a 

knowledge-oriented university, so although in size and other characteristics [name of 

other university] was more important, we decided to establish an office here. We have an 

important relationship with this university, and we have generated a series of academic 

agreements. 

Internationalizing Local Minds and Bodies 

Finally, Regarding the impact of UNAM’s sites abroad in terms of student mobility, 

another analysis was conducted contrasting the representation of students per region that UNAM 

has, focusing on the particular regions where UNAM has a physical presence outside Mexico. 

Activities related to promoting the international mobility and exchange of students, faculty, and 

staff are among the most prominent inside UNAM’s internationalization strategic plan (UNAM, 

2017a). Close to its original endeavor for ‘universalizing the Mexican, and Mexicanizing the 

universal’, UNAM sees in international mobility a possibility to internationalize its campus and 

its community. 

To conduct this analysis, I use publicly available data from the last edition of the 

PATLANI National Survey of International Student Mobility (Maldonado-Maldonado, 2018). 

The aggregated data that is available makes it impossible to dissect the numbers by home or host 

institution, therefore, it is not possible to establish any direct connection of having a site abroad 

in terms of the number of internationally mobile students. However, there is still value in 

understanding these dynamics of student mobility. The numbers are not normally distributed, and 
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some of the outlying proportions coincide where places were UNAM is among the only Mexican 

institutions known, which can be partially assumed to be thanks to having a physical site. With 

those limitations in mind, the following two sections show a general landscape of the distribution 

of international student mobility to and from Mexico with an emphasis on the proportion of those 

students sent or hosted by UNAM. 

Inbound Student Mobility. Bringing the global to UNAM is another strategy that the 

institution has. To fulfill this, UNAM works in attracting the best talent among faculty and 

students so they can learn from Mexico, and Mexico can learn from them. When it comes to 

hosting international students, UNAM is the Mexican university that receives every year the 

largest number of short-term exchange students. For the academic year 2016, the last year on 

record of the National Survey of Student Mobility (called PATLANI), UNAM reported 4,140 

students coming from 85 different countries. Given UNAM’s overall enrollment that year 

(234,100), the number of international students as a percentage of the student population (1.8%) 

is not among the highest in the country. But UNAM still hosts the largest and most diverse 

cohort (in terms of countries of origin) of all HEIs in Mexico. 

The international sites play a role in constantly placing UNAM on the map for many 

higher education institutions outside Mexico who might not be familiar with the prestige, rigor, 

and academic quality of UNAM but who might be interested in offering their students the 

possibility of spending a summer or semester in Mexico or engaging in a research project as 

temporary graduate research assistants. Even though UNAM sites abroad are not extremely 

active in recruiting, all their activities try to position UNAM as a center of excellence in Mexico. 

Other than the occasional participation at a study abroad fair from the partner institution that 

houses UNAM sites, none of the interviewees related being actively attending fairs or doing 
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presentations to potential students. However, the presence of UNAM in a country or in a 

particular campus, can certainly help raise awareness about UNAM as a destination for students 

interested in traveling to Mexico. Table 8 shows the number of international students per region 

that UNAM hosts as well as the number of students hosted by all other institutions in Mexico 

combined. By looking into the proportion of international students from a certain region that 

UNAM hosts, two regions stand out: Asia and Africa. These two regions, which traditionally do 

not send a lot of international students to Mexico, have an extremely overrepresentation of 

students at UNAM, about 50% of the students from those regions study at UNAM. Not 

coincidentally, UNAM is the only Mexican HEI with a site in an African country (South Africa), 

and one among three that have a representation office in Asia (in China). 

Table 8: UNAM’s Representation of Inbound Mobility Students by Region 

  International Students at Mexican HEIs 

Region 
UNAM All Mexican HEIs 

UNAM's  

representation 

Africa 64 121 53% 

Asia 932 2,045 46% 

Central America and the Caribbean 193 1,458 13% 

Europe 1,062 6,268 17% 

North America 843 4,510 19% 

Oceania 42 303 14% 

South America 1,004 5,605 18% 

TOTAL 4,140 20,310 20% 

Source: Made by the author with data from the Patlani Survey of International Student Mobility 

(Maldonado-Maldonado, 2018) 

Outbound Student Mobility.  

In those countries or regions where UNAM has a stronger presence (such as the US and 

Canada) the proportion of students from UNAM going abroad is twice as large as the overall 

proportion of students they send. An interesting case is Central America and The Caribbean. In 
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this region, UNAM has one site, in Costa Rica. It is one of two Mexican HEIs with a presence in 

a Central American country (Tecnológico de Monterrey has a site in Panamá). Historically, 

Mexican students have not sought this region as a destination. Contrasting table 8 and table 9, it 

can be observed how, for every Mexican student going abroad to Central America or the 

Caribbean, three students from that region study in Mexico. And while UNAM hosts 13% of 

those, they are sending close to a third of all students. 

Table 9: UNAM’s Representation of Outbound Mobility Students by Region 

  Students from Mexican HEIs Abroad 

Region 
UNAM 

All Mexican 

HEIs 

UNAM's  

representation 

Africa 5 61 8% 

Asia 154 1,494 10% 

Central America and The Caribbean 145 494 29% 

Europe 1,332 14,763 9% 

North America 1,043 6,701 16% 

Oceania 32 467 7% 

South America 1,075 5,376 20% 

TOTAL 3,786 29,356 13% 

    

Source: Made by the author with data from the Patlani Survey of International Student Mobility 

(Maldonado-Maldonado, 2018) 

Summary of Findings 

 UNAM, as the National University of Mexico, has a very strong presence in its local and 

national environment, but also in the global landscape. Through a nationalistic approach, it 

engages abroad in several ways that help it fulfill its mission of improving, through education, 

the life of Mexicans. It does so regardless of where Mexicans are located. At the same time, 

UNAM, as a top university in Mexico and Latin America, uses its global presence to extend its 

research ties with universities throughout the world—although mainly in the developed minority 

of the world that is oftentimes called the Global North. In doing this, UNAM sends mixed 
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signals about its commitment to Mexico and Latin America. Findings also suggest that engaging 

with others abroad in a way that is aligned with a more purposeful and ethical way has a political 

undertone. UNAM is certainly doing a lot for the Mexican community, primarily in the US, but 

it does so as a political stance that challenges history and politics between the US and Mexico.  
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CHAPTER 5. RESULTS – INTERNATIONALIZATION AS A PATH TOWARDS 

INTERCULTURALITY: THE CASE OF UDEM 

 

In this chapter, findings from the second case study are presented. Following the second 

research question of this study, this chapter focuses on describing Universidad de Monterey’s 

approach to internationalization and intercultural competencies. Specifically, it presents data 

from the 14 interviews and the document and website analysis to show how are public and 

private goods being balanced both in the espoused internationalization strategy and through day-

to-day practices. In line with the glonacal heuristic framework, the findings are presented in a 

way that shows how UDEM situates itself globally, nationally, and locally as well as how they 

engage with other actors (e.g. partner institutions, current and prospective students) across these 

three levels. To facilitate the reading and the interpretation of the findings, I first discuss how 

UDEM espouses its mission, its internationalization strategy, and the alignment between the two. 

Then, I move to show how UDEM is ringing the global to the national and local, as well as how 

they are moving locals and the locale to the global landscape. 

UDEM’s Essence 

 The Universidad de Monterrey or UDEM is a private higher education institution located 

in the metropolitan area of the city of Monterrey, a modern city and an economic hub located in 

the Northeast of the country. Its origins as a highly industrialized city that sits close to the border 

with the US (it is located about 150 miles southeast and southwest of two important US ports of 

entry: Laredo, TX and McAllen, TX) made it arguably the most developed city in the country. 

Therefore, Monterrey is also home to some of the wealthiest families in Mexico, who have 
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established their home in the municipality of San Pedro Garza García (San Pedro) within the 

city’s outskirts. San Pedro is also where the main campus of UDEM is located. 

For the past decades, Monterrey has also been known as a city that attracts students from 

all over the country thanks to the reputation of some of its universities. Although there are 

several HEIs in the city, three of them are nationally renowned: 1) Universidad Autónoma de 

Nuevo León [The National Autonomous University of Nuevo Leon] (which is the State 

University, publicly funded), 2) The Monterrey Institute of Technology or ITESM (privately 

funded and one of the most prestigious institutions in Latin America), and 3) The Universidad de 

Monterrey or UDEM. Even though none of these institutions are over a hundred years old (they 

were founded in 1933, 1943, and 1969 respectively) they have established themselves as regional 

and national leaders. 

UDEM shares a similar story to those of UANL and ITESM since it was founded as a 

response to the city’s expansion and its need for talented people. However, it also differs from 

the two other institutions since UDEM was also born as Monterrey’s catholic community 

response to the Second Vatican Council which included a call for education “to develop 

harmoniously their [children and young people] physical, moral and intellectual endowments” 

(Vatican Council II, 1965). Therefore, five religious congregations (the Daughters of Immaculate 

Mary of Guadalupe, the Sisters of the Sacred Heart of Jesus, the Sisters of Charity of the 

Incarnate Word, the Marist Brothers, and the Brothers of La Salle) decided to establish a 

university that would prepare highly skilled professionals who would also receive an education 

based on the Christian values of service to the Other. With a motto of Hommo hominis in servitio 

perficitur [man finds fulfillment through the service of man], UDEM started operations in 1969 

through a board of laypersons. 
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Currently, and just after celebrating its 50th anniversary, UDEM keeps the ‘Catholic 

inspiration’ of its origin and continues with a mission of educating students “by applying a 

personalized educational model of academic excellence within an intercultural environment for 

them to perform in the various fields of life and find transcendence in the service to others” 

(UDEM, 2020g). Their educational model, as described by a senior administrator in one of the 

interviews, consists of four fundamental elements: 1) the harmonious development of five 

personal dimensions in all students (intellectual, emotional, social, physical, and spiritual); 2) 

instill in all members of the academic community a sense of social responsibility toward the self, 

the community and humankind; 3) promote UDEM’s 14 universal and Christian values (respect, 

justice, freedom, social responsibility, hard work, dignity, truth, peace, plurality, sensitivity, 

transcendence, service, fraternity, and integrity) so they guide the actions and thinking of their 

academic community; and 4) make out of their students the best version of themselves. As 

expressed by one of UDEM’s Vice-Presidents: “These elements have always been part of 

UDEM’s essence and will not change.” However, they do adapt their model regularly with other 

specific components according to the current era. In that sense, the current iteration of its 

educational model also includes approaches to the five grand challenges that its community 

identified through a participatory exercise: integrity, interculturality, active citizenship 

participation, sustainability, and leadership put at service of the Others. To operationalize a 

model that tackles each of those five topics, UDEM redesigned its curricula and place a specific 

emphasis on interculturality.  

Interculturality, as described by one of UDEM’s Vice Presidents, means “the ability to 

relate to people who are different from us”. The university sees internationalization as a means 

toward interculturality and not an end in and of itself. A staff member from the international 
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programs office agrees on how internationalization can be an effective means toward 

intercultural understanding since “it is through relationships with other people who are different 

from you where you can develop tolerance, empathy, and respect.” So, while UDEM actively 

promotes international student mobility as a key component of their internationalization strategy, 

and therefore, as a means to instill intercultural understanding in their students, they realize its 

limitations. Mostly, they understand that appreciating and embracing different cultures, is not 

something that occurs only when students travel abroad, especially not in a culturally diverse 

country like Mexico. In the words of a senior administrator: 

It is of no use to me [as a student] to go into the Belgian Congo, Russia, or any other 

destination, if at the end I return to my country being more ethnocentrist than when I left; 

if I come back thinking that my way of life and way of thinking is the one and the best… 

It also does not help me to go to the other side of the world and get along very well with 

the people who live there, if I am not able to deal with my neighbor here [in Mexico], 

with my youngest brother, with someone with different political affiliation or who voted 

for a different candidate, or with someone who has different religious ideas than mine. 

Therefore, the university has implemented strategies and programs to instill these values in their 

students before, during, and after study abroad as well as during the course of their studies 

regardless of whether they engage in any kind of education abroad program or not. In the next 

sections, I will present findings from both the documentary analysis and interviews related to 

how UDEM’s intercultural essence and intercultural development occurs ‘at home’ and ‘abroad’. 

 Even though the message from the top of the institution is that the essence and most 

important component of the educational model is interculturality—and that internationalization is 
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a means to that—the strategy to achieve this is nonetheless tasked mainly to the International 

Programs Office (IPO). As will be further discussed, this has created some tensions and 

contradictions since this office had been historically focused on international student mobility 

(both inbound and outbound student mobility). However, in line with what other institutions, 

primarily in the United States and Western Europe have done, UDEM redesigned its 

internationalization strategy to make it more inclusive by focusing as well on non-mobility 

components of internationalization. The following section describes in more detail how the 

institution portrays and lives this strategy, defined by their senior internationalization officer, as 

a comprehensive internationalization strategy. 

Internationalization at UDEM 

While UDEM has been engaged with internationalization initiatives since its beginnings, 

it wasn’t until 2006 when the institution really took a large step toward making 

internationalization a core component of its educational model. UDEM is one of only three HEIs 

in Mexico that is accredited by the Southern Association of Colleges and Schools Commission 

on Colleges (SACSCOC), the regional body for the accreditation of degree-granting higher 

education institutions in the Southern states of the US. As part of its accreditation policies, 

SACSCOC asks institutions to develop a 10-year quality enhancement plan (QEP). This 

document serves as a basis for the institutional assessment at the time of reaccreditation. For its 

2006-2016 reaccreditation process, UDEM chose to develop the strategy ‘internationalizing the 

teaching-learning process’. This topic was selected through a campus-wide initiative that sought 

to gather a consensus of where the community wanted to take the university for the next 10 

years. During the interviews with senior officials, they relate how other topics were also 

considered such as “introducing workplace experience into the student teaching-learning 
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processes” or the “incorporation of technology” into the teaching-learning processes. However, 

in alignment with their mission toward instilling intercultural values in their students, UDEM 

chose internationalization as their main strategy. 

In late 2005, UDEM defined the internationalization strategy that would be used during 

the next decade at least to assess their QEP. Overall, this extensive and comprehensive strategy is 

still the basis for all the university’s activities related to global engagement and intercultural 

training. As expressed by the President of the institution:  

We have embraced internationalization not only as a response to the effects of 

globalization or in response to our students’ demands for more exchange and study 

abroad programs, but also as a vehicle to drive the development of the whole institution, 

This plan is based on three axes: 1) UDEM in the world: Promote international 

educational experiences abroad; 2) The world in UDEM: Turn UDEM into an international 

educational experience; and 3) Strategic international relations: Build strategic international 

relations with key partners around the world. The three components of the plan will be further 

described and analyzed next based on institutional documents, the website, and interviews with 

key personnel. I begin with a critical analysis of how internationalization is appreciated and lived 

at UDEM by analyzing how the institution portrays itself online. 

UDEM’s Self-Presentation of its Global Engagement.  

Similar to many universities in non-English speaking countries, UDEM’s institutional 

portal is bilingual. All the contents are available in Spanish and English. A general overview of 

the website in both languages shows that the content is the same regardless of the selected 

language. The translation seems to have been done by a person and not automated by specialized 

software. However, since the scope of this study is not about the accuracy of the translations or 
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the different ways (if any) in which the institution presents information depending on the 

selected language, the analysis was conducted based on the English version of the website.  

At first glance on the main page, visitors can easily click on the “A look at UDEM” 

section where information about UDEM is showcased in six subheadings. The first two highlight 

the university’s international prestige and recognition. First, a statement on how UDEM is “one 

of the best universities, according to the QS Top 50 Under 50 international ranking” (UDEM, 

2020a). The second one, called “Prestige”, highlights the awards and distinctions that the 

university has both at a national and international level as well as highlights of outstanding 

faculty and projects/initiatives. In the “distinction” section, UDEM highlights three things: 1) 

awards, 2) accredited programs, and 3) affiliations. The mere mention of UDEM’s prestige on 

the website, and specifically showcasing international awards, accreditations, and partners, 

signals how disciplined the institution is by international standards. These standards, as has been 

previously explained, are among the core elements of the academic capitalism approach, 

Included in the ‘awards’ are both of the institutional accreditations that UDEM has: 1) a 

national one by the Mexican Federation of Private Higher Education Institutions (FIMPES), and 

2) an international one conferred by the US Southern Association of Colleges and Schools 

Commission on Colleges (SACSCOC). There are also mentions about awards bestowed upon 

them by the Association for the Advancement of Sustainability in Higher Education (AASHE) 

and the U.S. based Student Affairs Administrators in Higher Education (NASPA) as well as five 

stars designations by Quacquarelli Symonds (QS) in the Teaching, Employability, Social 

Responsibility, and Internationalization categories of QS’s World University Ranking. They also 

showcase their designation as the first Changemaker Campus in all northern Mexico by the 

international organization Ashoka. Then, on the ‘accredited programs’ section, the university lists 
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every academic program offered along with the accrediting agencies that have accredited such 

programs. All are national accreditations except for all the programs in the Business College 

which are also accredited by the U.S.-based organization Association to Advance Collegiate 

Schools of Business (AACSB). Finally, in the ‘affiliations’ section, there is an extensive list with 

173 affiliations their different Colleges and Departments have. The list includes 94 Mexican 

associations and 79 international associations. Affiliation to these national and international 

academic associations is described as relevant in order “to set strategic goals that renew our 

projects and keep our University up to date” (UDEM, 2020b). Figure 5 shows examples of how 

the university highlights its prestige through its institutional website. 

As part of its prestige, the institution acknowledges the value of its faculty. Interestingly, 

this section of the website only lists the Professors at different stages who have been awarded an 

internal prize called the “Roberto Garza Sada Pro Magistro Award”. This prize “honors faculty 

members who have distinguished themselves for their excellence and the promotion of values, as 

well as for the impact their work has had on the university community and on society” (UDEM, 

2020c). While there is no mention about professors who have received a particular international 

distinction, the fact that UDEM highlights faculty who have been recognized for their 

contributions to community and society and who embody UDEM’s values, aligns very closely to 

the institution’s essence toward the common good. 
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Figure 5: Images from UDEM’s institutional website under the section “A look at UDEM” 

 

 Regarding such essence, right after the ‘Prestige’ section of the ‘a look at UDEM’ 

website, there is a description of the institutional ethos in a section called ‘UDEM Essence’ 

(Figure 6). This essence is described in the website in terms of the institution’s 1) history, 2) its 

principles, aims, and objectives, and 3) its values (UDEM, 2020g). Being an institution founded 

by five catholic congregations, the university still holds values and principles based on a 

humanistic perspective. Three principles are highlighted throughout the website: 1) a culture 

centered on the humanization of each and every person; 2) an openness to every creed and 

background that rejects all forms of privilege and discrimination, and 3) the conviction that 

transcendence is achieved in the service of others. These three principles are engrained in the 

educational model which are will be further discussed. 
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Figure 6: UDEM Essence Website 

 

Along with these principles, UDEM´s aim is summarized as “academic excellence, the 

promotion of research, the preservation of culture, and the extensions of these benefits to the rest 

of the community” (UDEM, 2020d). From looking only at the website, it is unclear who ‘the rest 

of the community’ is in terms of its geographic location; is it the local community where the 

university sits (the municipality of San Pedro, or the larger metropolitan area of Monterrey)? The 

national community in Mexico? or even the larger international community? The ‘UDEM 

Essence’ website has three pictures (see Figure 7): one shows the university’s campus, another 

one shows students in what seems to be a medical lab, and the third one shows three students 

abroad (in what resembles a village in Africa) sitting with a native elder. After the ‘aim’ the 

website summarizes the university’s mission as “to educate human beings holistically, striving to 

provide them with specific training in addition to social sensitivity and a sense of transcendence 

for their life” (UDEM, 2020d). In the following section, I will describe how the website portrays 

internationalization initiatives in alignment (or misalignment) with the institutional mission. 
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Figure 7: Images inside the ‘UDEM Essence’ page 

 

Besides how the institution uses its website to present itself to the global community, 

other documents and the interviews with administrators, faculty, and staff help provide a larger 

picture of how UDEM engages globally. In the following sections, I will focus on two 

components of the previously discussed internationalization plan: 1) UDEM in the world: 

Promote international educational experiences abroad, and 2) The world in UDEM: Turn UDEM 

into an international educational experience.  

The World in UDEM: Bringing the Global to the Locale  

Through this strategy, UDEM aims to become a place where international educational 

experiences are available locally to all the members of its community. It includes programs and 

activities like redesigning its curriculum to be international and intercultural, attract students and 

faculty from abroad or faculty with international experience, create an international campus 

environment, and design internationalization at home practices. 

Interculturality at Home. Interculturality is transversally experienced throughout 

UDEM’s educational and curricular model. Generally speaking, universities in Mexico design 

very structured curricular plans for each major. Since students must pick their major at the time 

they apply to university, except for 3-5 elective courses, most of the students know exactly 
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which classes they are going to be taking during their bachelor's. UDEM is no exception and its 

curricular model is not as flexible as most universities in the world. However, they take 

advantage of this and incorporate aspects of their educational model in such a way that all of the 

students can graduate with that distinctive ‘UDEM’s Essence.’ 

As part of their current educational model, every student—regardless of their major—

needs to enroll at some point in four classes that are part of the co-curricular offer. Students can 

choose three of them from topics like leadership, university ministry, arts and culture, sports-

health-recreation, sustainability, and intercultural competencies. Besides those three electives, all 

students must enroll in the fourth one which is called META (materia para el estudio de temas 

actuales for its acronym in Spanish or course for the study of current topics). In that course, 

students have three to four sessions devoted entirely to interculturality. Instructors use those 

sessions to engage students through academic content, activities, and individual/group 

reflections, on topics such as discrimination in Mexico and the world, segregation, inequities, 

and inequalities among others. 

On top of the co-curricular courses, students must also enroll in nine general education 

classes. Six of those classes are considered core courses, and therefore, mandatory to all students 

regardless of their discipline. Among those six mandatory courses is one in “compared 

international contexts” and another one in “global competencies”. The rest are related to 

leadership, writing, statistics, and social thought. The last three general education courses are 

electives and many students use them to take a foreign language. A summarized version of 

UDEM’s curricular model is shown in Figure 8. 
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Figure 8: Undergraduate Curricular Model of Universidad de Monterrey 

 

Source: Author, adapted from interviews and institutional presentations 

Therefore, UDEM’s approach to permeate its intercultural sensitivity essence among all 

students regardless of their program of study or on their participation in any kind of international, 

programs consists of forcing students to take two at least two full courses and a module within a 

third course in which students will learn, discuss, and reflect on these values. A lot of institutions 

throughout the world will claim their commitment towards educating so-called ‘global citizens’, 

individuals knowledgeable about global issues, who understand, respect, and even embrace 

different traditions, cultures, perspectives, knowledge, and ways of knowing. However, only a 

few institutions can show as many components within the formal curriculum that speak to this 

goal as UDEM does. And while this study’s design does not include a way to assess the students 

directly, there are indirect ways to report the program’s effectiveness. Both the document 

analysis, a review of the literature, and the interviews with key administrators and faculty within 

the institution, can signal at least one side of the story in terms of the perceived impact of these 

courses in the actual development of intercultural competencies among the students. 
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In terms of documented results, a recent book on innovative internationalization models 

highlights the UDEM case and shows results on the students’ advancement in the intercultural 

development inventory (IDI) test taken before and after enrolling in the ‘global competencies’ 

core course. For each one of the last three cohorts in the report, the increase in the IDI scale was 

at least 10 points (García Portillo, 2019). This growth is significant in advancing students across 

the scale from a monocultural mindset to an intercultural one (Hammer et al., 2003). UDEM also 

showcases frequently how this comprehensive strategy of internationalizing its curriculum has 

been recognized internationally by organizations such as the Institute of International Education 

and the Student Affairs Administrators in Higher Education (NASPA). 

Attracting International Students. Another way in which UDEM attempts to bring an 

international and intercultural experience to every student on their campus is by bringing foreign 

students and faculty to create this international environment at home. Overall, Mexican HEIs do 

not host large numbers of international students. Around 0.2% of students enrolled at a Mexican 

HEI come from abroad, at UDEM, the percentage is close to 5%. So how does UDEM promotes 

itself to attract international students? An in-depth analysis of its website suggests that the 

university looks to highlight to students the possibility of attending UDEM for a short-term 

program in which they can get an excellent education that complements their program of study 

while at the same time having a life-changing experience in Mexico.  

This approach can be perceived as widely different from what other countries, 

particularly in North America, Western Europe, and Oceania do to attract international students. 

The top destinations for international students in the world tend to cater towards attracting 

mostly full tuition-paying degree-seeking students, not exchange students (Rhoades et al., 2019). 

To do that, and taking advantage of the current flows of international students, institutions in 
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these countries highlight the importance of getting credentials from a world-class university and 

the subsequent prestige that students would gain after earning a degree (Ford & Cate, 2020; Stein 

& Andreotti, 2016). In the case of UDEM (as most institutions in Mexico), their approach seems 

to be more about echoing the type of marketing that students in the global north are receiving 

from their own institutions to convince them to study abroad. For example, in the United States 

students are sold the idea of study abroad being an ‘adventure’, an opportunity to visit exotic 

locations and have a good time (Miller-Idriss et al., 2019; O’Toole, 2018). In both cases, the 

home and host institutions are capitalizing on this approach; the former can monetize study 

abroad by charging students expensive fees for participating in a study abroad program, while 

the latter is also benefitting from the prestige that comes with being selected as a study 

destination by students from the Global North who will somehow transform the institution into a 

cosmopolitan and international campus. 

For its short-term international students, UDEM’s offer consists of different types of 

programs depending on the term: summer or semester. Broadly speaking, students can take 

regular courses (in English or in Spanish) or participate in an internship during the semester. On 

the other hand, students can enroll in even shorter special programs during the summer in areas 

such as Spanish and Mexican culture, law, graphic design, or medicine.  

Traditional semester-long exchange programs are highlighted primarily for the quality of 

courses and faculty as well as for the possibility they provide students to experience life in 

Mexico. Analyzing UDEM’s website, it’s easy to conclude that the university is targeting 

primarily students from the Global North as possible sojourners in Mexico. As shown in figures 

9 and 10, UDEM uses pictures of international students on their campus to promote these 

programs on its main website. Out of eight pictures, four allude directly to the students’ country 
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of origin by either displaying a flag, or the country’s name (see Figure 9). The countries which 

are explicitly shown are: Austria, Taiwan, Hong Kong (SAR), China, Denmark, Canada, Brazil, 

and Colombia. The other four pictures portray students on-campus, and it could be inferred by 

the students’ physical characteristics that they come from these same countries.  

Figure 9: Pictures Inside UDEM’s Website for International Students 
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Figure 10: Pictures Inside UDEM’s Website for International Students (cont.) 

 

Even though UDEM hosts students from over 25 different countries, throughout the 

interviews there were mentions of two broad groups: “the [Western] Europeans and the Latin 

Americans”. Roughly speaking, 70% of the UDEM international students come from these 

regions in equal proportions; the rest is comprised mainly of students from U.S., Canada, and 

Asia. So, even when a good proportion of the students are Latin American, the website seems 

designed for attracting more European students, or at least, to be selling that type of 

cosmopolitanism to other Latin American students. 

Although it will be further analyzed in the next section, one of the reasons for attracting 

many short-term international students from Europe is the fact these are the countries that 

Mexican students look for studying abroad. Therefore, the majority of the international student 
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exchange agreements have been established with institutions from the Global North and other 

emerging destinations in Asia. One of the inconsistencies of this strategy arises by taking a closer 

look at the institutional course catalog shows that UDEM offers very few classes in English or 

French. It does have a larger offer of classes taught in a language other than Spanish than most of 

the universities in Mexico, but nonetheless, the overall percentage is relatively low. This has 

resulted in making the population of international students a historically segregated community 

within the campus. So, based on the academic side UDEM seems to be targeting Spanish-

speaking students given the number of courses available in English is quite low. Though, as 

previously shown in figures 9 and 10, UDEM’s website does not seem to be speaking to these 

students.  

This strategy is also completely aligned with an academic capitalistic perspective of 

marketing towards what institutions feel would appeal to the interest of international students 

(Rhoades et al., 2019). When questioned about this phenomenon, a participant involved in the 

management of UDEM‘s international agreements highlighted their strategy as being different 

from what other universities (presumably in Mexico) are doing: 

I think we are very open in terms of our international agreements’ strategy. I think that at 

UDEM we are very open to exploring new options, to collaborate with other universities 

from a very wide range. Just as we have agreements with top universities, we have with 

universities similar to us, and the truth is that we also have several universities that we 

know have a lower quality than us, but we see them as [an opportunity] to attract 

students, just as those other top universities see us. Other universities focus on a certain 

niche and want to work only with a certain niche. We seek a lot of horizontal 

cooperation, and I think that is something that distinguishes us as well. 
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So, ironically, while UDEM might pride in establishing agreements with a wide range of 

universities, it seems like the rationales for that are not too far apart from the reasons institutions 

in the Global North expand their market to the Global South. UDEM might not be monetizing 

international students from what they perceive as ‘lower quality’ institutions, but they are 

definitely using them to advance their position as an aspirational institution. While academic 

capitalism is normally seen as institutions looking for financial benefits, there are other 

intangible assets that institutions look for when adopting marketlike behaviors. These 

intangibles, such as national and international prestige, will eventually become monetized in the 

form of tuition from new students—both domestic and international. 

Another form in which UDEM’s strategy of attracting international students resembles 

Anglo-American practices is the tailor-made programs. Besides the traditional semester-long 

exchanges, UDEM offers international students the possibility to enroll in special programs that 

have been designed specifically for international students. These range in length and scope. 

Some are professionalizing in nature depending on certain areas (e.g. graphic design, law, or 

medicine); others are designed to offer students the possibility of doing an internship. Figure 11 

shows the type of programs that are being promoted through the website. 

 

 

 



CONSCIENTIOUS ACADEMIC CAPITALISM 140 

 

Figure 11: UDEM’s Offer of Special Programs for International Students 

Regarding the internships, the university offers two different kinds: 1) professional 

internships, and 2) social service internships (see Figure 12 and Figure 13). The former represent 

opportunities for students to “discover how business is done in Mexico“ by using their skills and 

gain professional experience (UDEM, 2020e). These types of programs are no different from 

what many universities offer their domestic or international students, however the latter kind of 

programs is a bit unique. In Mexico, all students enrolled at any higher education institution are 

mandated by law to spend at least 480 hours of social/community service before graduation 

(Cantón & Ramos, 2013; Monroy & Trines, 2019). A non-degree seeking international student 

wouldn’t be required to do this service, however, in line with its broader mission, UDEM 

promotes this option among international students. According to the website, UDEM can “help 

[students] achieve [the students’] goal” of “help[ing] those most in need” (UDEM, 2020f). The 

program is also discussed in terms of its educational goals such as 1) allowing international 
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students “to know Mexico’s social, cultural, and historical reality”, 2) learn how to develop 

social research programs, or 3) use it as a means to learn or practice Spanish. 

As an institution of catholic inspiration, these programs certainly underlie a sense of 

apostolate, of service out of the moral duty to help the ‘less fortunate’ Other. Despite UDEM’s 

best intentions of improving the way of living of the local marginalized communities and of 

exposing international students to a different reality of Mexico to the one they typically 

experience on Campus, there are many problematic issues around these programs. First, the way 

the program is advertised is clearly from a deficit perspective thanks to mentions like “give 

support to people who need it” (Figure 13). Second, it reinforces both in the communities, but 

especially in the students, the notion of the white savior syndrome so engrained in the wide-

reaching Western popular media. This syndrome or complex refers to “people of color escap[ing] 

their predicament of marginalization through the guidance and agency of a lone white actor” 

(Cammarota, 2011, p. 243). From the student perspective, this is made evident in the caption on 

Figure 13 where UDEM is inviting students to “visit Mexico…to help those most in need.” This 

perspective also tokenizes the communities that are being used for the benefit of students by 

getting “added value to [their] résumé” (Figure 13). 

Figure 12: Social Service Internship for International Students 
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Figure 13: Social Service Internship for International Students (2) 

 

Degree Seeking Students. All the programs for international students up to this point are 

designed for temporary students, those who won’t receive a degree from UDEM. And while 

these are definitely the majority, they are not the only type of students that UDEM is trying to 

recruit. Degree-seeking students at UDEM born outside Mexico represent only 1.4%, 126 

students according to the last National education census. However, that number is a bit 

misleading since 60% of those are reported as being born in the U.S. It is safe to assume that a 

large, but unknown, number of those 76 students were indeed born in the U.S. but raised in 

Mexico. This phenomenon is very common among affluent families in Northern Mexico who 

establish a temporary residence in the U.S. before their children’s birth so that they can have dual 

citizenship.  

But still, UDEM is trying to attract more degree-seeking students from abroad, however, 

contrary to the countries of origin that are being highlighted to attract short-term students, for 

this strategy they are looking at the Latin American region. As expressed by the head of the 
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international student services office: “Recently, we have been given also the responsibility to 

bring students from Latin America to complete their bachelor’s here.” Besides the distinction in 

the region(s) of focus, there is also a difference in the motivation for attracting these students. 

While the attraction of students for short-term programs from the Global North seems to stem 

from the need to 1) position the university in the global landscape, and 2) provide domestic 

students with exchange opportunities in those countries, the motivation to attract degree-seeking 

students from Central and South America seems more closely related to market-like behaviors. 

As it has been discussed, tuition at UDEM is high, and degree-seeking international students tend 

to pay full tuition. UDEM also acknowledges that they are behind other Mexican institutions in 

this realm, as a participant commented: “Our strategy to attract degree-seeking students is still 

incipient. We first have to make UDEM known in [places such as] Colombia, Perú, Ecuador... 

the truth is other universities have a larger market share than us.” 

Also tightly related to its broader social-oriented mission, UDEM has another very 

interesting program called ‘ReconoceR‘ that is aimed at attracting students from abroad. This 

program is not discussed on the website in any of the sections related to internationalization, it 

was also barely mentioned during the interviews with personnel from the international programs’ 

office but it came out in conversations with the President and one of the Vice Presidents, 

therefore, other interviews were scheduled specifically to learn more about this program. From 

the interviews, it was evident that the reason behind this under-promotion is that while the 

program ‘recruits’ students abroad, it’s not targeted toward the traditional ‘international student’. 

Through this program, UDEM offers a full-ride scholarship for young migrants in the US who 

cannot or will not pursue college education in the US after completing high-school, given their 

legal status or due to political or economic problems. It also helps students who began their 



CONSCIENTIOUS ACADEMIC CAPITALISM 144 

 

higher education studies in the US but who were deported or decided to voluntarily return to 

Mexico. This program is aimed at attracting to Mexico the so-called dreamers, students who 

were brought illegally to the US by their parents and who many times have the DACA 

protection. The word reconocer means to recognize, to rediscover the country where these 

students were born but which they might not remember. It is also a palindrome intended to be 

read the same way backward or forward (alluding to the perspectives and (a)directionality of the 

US-Mexico border). The scholarship is open not only to Mexican citizens, but also for students 

from Central America: Guatemala, Belize, Honduras, El Salvador, Nicaragua, Costa Rica, and 

Panamá. Attracting these international students and giving them a full-ride scholarship (tuition, 

fees, room and board), contrasts with other practices of international student recruitment. Thanks 

to ReconoceR, UDEM has been able to grant about 8-10 scholarships per academic year.  

During the visit to the institution, I was granted permission to attend a welcoming 

reception for the new cohort of fellows. During the session, each student introduced themselves 

and shared their personal story on how they ended up at UDEM. During the gathering, students 

spoke about their dreams of graduating from college and secure jobs as doctors, lawyers, 

businesspersons, or even to start their own business. They also shared the hardship of fulfilling 

their dreams given their ‘legal status’ at what they felt was ‘their country’. Under such 

circumstances, and after hearing about UDEM’s program, seven (out of eight) students who were 

present then, talked about how they immediately realized that they could still fulfill their dreams 

of getting an elite education if they decided to come back to their country of birth (all the 

students there were born in Mexico). As one student said, “we are not dreamers, we are doers”, 

so they applied–while still in the U.S.–for this scholarship. After being notified about them 

earning a scholarship, the seven of them courageously took the difficult decision of leaving 
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behind family, friends, ‘their country’, to travel to ‘their other country’ and fulfill their own 

dream. Contrary to most young people who ‘leave’ for college, these students understood that, 

after crossing the border, they might not be able to see their family and friends. 

UDEM in the World: Moving the National and Local into the Global Landscape 

Through this strategy, UDEM looks to generate meaningful education abroad experiences 

where students can further develop their intercultural competencies. As previously stated, living 

abroad is understood at UDEM as an effective mechanism to push students out of their comfort 

zone, and by accompanying them through the process, the institution hopes to help students 

make better sense of their place in the world. A senior officer explained this as follows: “we have 

seen that developing intercultural competencies is easier and faster if the student has an 

international experience, because the cultural shock is much stronger than if they stay here and 

only enroll in a [interculturality] class.” 

Currently, UDEM students are studying abroad at higher rates than students at any other 

university in Mexico. Close to 60% of each undergraduate cohort is graduating having had an 

education abroad experience during their bachelors. However, as opposed to many institutions 

where the goal is simply to maximize the number of students abroad, this institution sees 

internationalization not as an end in and of itself, but rather as a means towards interculturality. 

The university has a broader mission of contributing to the construction of a sustainable society 

through knowledge and the spirit of service. Through the types of programs abroad they offer, 

and the before, during, and after follow-up of the development of intercultural competencies, this 

institution has, in the words of another senior administrator, “a larger objective of help[ing] 

students discover, understand and appreciate differences, and the richness that exists in these 

differences; to respect them and build together unity and peace, by recognizing that our 
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commonalities are more important than our differences.” They enact this goal by preparing 

students to internalize the importance of their time abroad. They do so by enrolling students in an 

intercultural competencies program which consists of three courses: one in-person course during 

the semester prior to study abroad, one online course during the semester they are abroad, and 

another in-person course the semester they return to Mexico.  

Intercultural Competencies Program. This program was developed as part of UDEMs 

quality enhancement plan to comply with their set goal of ensuring that students have meaningful 

experiences abroad. By the time a student from UDEM enrolls in a study abroad program, they 

have already taken the META course, so they have already discussed—in an academic 

environment—topics such as interpersonal relations, conciliation, and collaboration, as well as 

an introduction to intercultural competencies. Now, after they are accepted to participate in a 

study abroad program, they have to enroll in the ‘Intercultural Competencies I’ course. This 

course uses models from the literature in intercultural sensitivity, intercultural adaptation, and 

intercultural communication from scholars such as Kolb (1984), Bennett (Bennett, 2009), and 

Deardorff (2006), among others. 

 Once the students are abroad, they have the option of enrolling in the second course of 

the program–Intercultural Competencies II– where they are guided to reflect on their experience 

as it happens. Students in this course apply the concepts learned in the previous course and are 

given a space to process and make meaning of their time abroad. Currently, this course is 

mandatory for all students who use their UDEM scholarship to travel abroad (those who have a 

scholarship from UDEM and enroll in a bilateral exchange program where they get to pay tuition 

locally to UDEM and use their financial aid). All other students (~50%) can opt-in or out of 

taking this course. 
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 After students return from their semester or year abroad, and if they took the previous 

two courses, they can enroll in the final course of the program. In this last course, students are 

guided through three main developmental processes: readapting to life in Mexico and UDEM, 

making sense of their development abroad, and the ongoing process of further developing 

intercultural competencies. Since for most UDEM students who participate in study abroad 

programs their time away was probably their first time living outside their home, it is not 

uncommon for them to experience a certain degree of ‘reverse culture shock’ (Gaw, 2000; 

Presbitero, 2016). Adapting again to life with their parents, coming back to a model of university 

that is more paternalistic than what they experienced abroad (with mandatory attendance, a lot of 

homework, etc.) can be confusing. For some students who went abroad to places that are 

culturally and economically very distant from Mexico, coming back represents a shock as well. 

UDEM uses this third course to help students process cross-cultural reentry. For example, one of 

the study abroad advisors described how some students who travel on a mission-like service 

program to Africa, have a hard time coming back inside their cosmopolitan bubble: “they return 

with a totally different view of life…they no longer fit the group of friends that are only 

concerned about buying a certain brand of clothes or owning the latest fashion trends.” On the 

other hand, some students come back feeling like their country is inferior and who only dream 

about graduating and going back to the cosmopolitan and liberal place where they were living for 

a short time. As will be further explained in the discussion section, the intercultural competencies 

program represents UDEM’s response to try to balance the expectations that students and the 

university have for education abroad programs. While the programs (enabled and designed by 

the institution) can perpetuate an academic capitalistic perspective—or exacerbate a savior 
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complex, the institution relies on the students’ self-reflection throughout the intercultural 

competencies courses to find their right place in an unequal world.  

 This program is certainly unique in Mexico both for its depth and comprehensiveness as 

well as for its reach to a large number of students. The next step for UDEM is working to 

develop better ways to assess the impact that this program is having on the students. Currently, 

most of the impact of study abroad on the students’ development is anecdotal. While certainly 

some of the students take the three intercultural competencies courses (pre, post, and during 

study abroad), the majority only takes the pre-departure one (on top of the previously discussed 

mandatory classes they take as part of their degree). During an interview with a senior 

coordinator from the study abroad office, remarks about the great impact that education abroad 

has on the lives of student were constant, when asked directly about how they know that, the 

response was vague: “with evaluations from course 3 [referring to the last course in the 

intercultural competencies seminar], and the truth is I also see it. I follow up with my former 

students, for example, where they have work, where they are, etc. I don't have the evidence, but I 

just know.” In order to gather hard evidence, another senior leader mentioned how they are 

experimenting with psychometric tests such as the intercultural developments inventory (IDI) to 

measure the development of intercultural competencies before and after study abroad. Given the 

high cost of doing this among all students who participate in education abroad, they are 

beginning to do it with smaller samples of students.  

Study Abroad Programs. In other parts of the world, mainly in the US, study abroad is 

seen as a service that universities must offer to their students. Because of this, HEIs in the US are 

relying more and more on the use of third-party providers to manage their education abroad 

programs. In terms of the type and duration of programs abroad, in the US the tendency is to 
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send more students through short-term programs. In the past 10 years, the proportion of US 

students abroad for an academic year has reduced from 4.3% to 2.2%; one-semester programs 

have also fallen from 36.3% to 30.7%; and the less than 2-week programs have increased from 

3.3% to 5.1% (Institute of International Education, 2018a). Even with short-term programs, most 

HEIs in the US (with a few exceptions) are sending abroad only a small percentage of their 

cohorts.  

By contrast, UDEM encourages its students to participate in an education abroad program 

for a full academic term (summer, semester, or year). Most of its study abroad programs are full 

immersion programs where students enroll at a foreign institution for an academic term and take 

their courses along with other international and domestic students. Only a small (but growing) 

percentage of their students will travel with a group of UDEM students in a faculty-led program 

where interactions with other international students and full language and cultural immersions 

are less likely to happen; those programs tend to be short-term (1-2 weeks) as part of a course. 

However, it seems that UDEM is reaching a ceiling in terms of the number of students 

who are able and willing to study abroad, as expressed by UDEM’s Senior International Officer: 

The national average in Mexico for students going abroad is around one percent 

according to Patlani's data. At UDEM we have already managed to raise it to more than 

fifty percent. In fact, we have seven continuous years of what we call the ‘graduation 

index’ being over fifty percent, which is the percentage of each graduating class who had 

an international experience. 

In trying to increase that number, UDEM has been designing new types of programs. 

Contrary to traditional exchange or study abroad programs they have been offering for the past 

years, these new programs resemble more the ones previously described as being prominent in 
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US institutions. UDEM understands that there is only a certain number of students who can 

participate in traditional programs given how restricted they are. To participate, first, students 

need to be able to afford them. While most programs are considered exchanges where UDEM 

student would pay their regular tuition and fees in Mexico (and are able to use all their financial 

aid), some others require that students pay the host institution’s tuition which could be more than 

the one at UDEM. Regardless of this, all students need to be able to afford the travel and living 

expenses, and while Monterrey might be among the most expensive cities in Mexico, the cost of 

living in Mexico is overall less onerous than most other countries where UDEM students are 

going (mainly in Western Europe, North America, and Oceania). Also, students need to comply 

with academic participation requirements. Last but not least, to study abroad, students must also 

be able to spend a full summer or semester away from any work or familial obligations they 

might have. Given all these reasons, it is almost impossible to achieve 100% participation in 

study abroad programs, and as explained before, the ceiling seems to have plateaued at close to 

60%. 

Therefore, these programs were designed to try to address most of the aforementioned 

barriers. For example, to make some international experiences less expensive UDEM has been 

offering short programs during the summer and winter break, the latter being a term where 

usually all HEIs in Mexico are closed. The SIO described an interesting paradox with these 

programs, first, when contrasting internationalization in the United States and Canada against 

Mexico, he identified these programs as the main differentiator:  

They [the US and Canada] have very internationalized institutions for the simple fact that 

they have very, very significant international populations on their campuses, of both 

international students and faculty. It is a great strength and I think they take advantage of 
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it quite well. Where they limp is in outgoing mobility, because they have small numbers 

[of participating students] and very short programs. I do not question the validity of short 

programs as they can be the trigger for other international experiences; but the typical 

study abroad scheme during your junior year, where a teacher takes you [a student] 

abroad for a two or three-week stay, I consider it to be a poor experience. 

At the same time, when asked about how come UDEM also offers short-term faculty-led 

programs abroad, he went on to explain the following: 

Yes, we do offer them too [faculty-led short-term programs abroad]. As a matter of fact, 

at first, I was very opposed to these programs until a colleague made me realize 

something... Someone told me "your first international experience was a two-week 

program... (I was at that time, in high school) from Germany to France and it changed 

your life, didn't it?” And I said, “yes, yes it did”. So, I realized that a well-designed, well-

implemented short-term program can and does make a difference. 

One twist on these short-term programs where UDEM is trying to better align them with 

their overall mission of service to Others is the recent creation of summer programs where 

students are able to do some community service abroad. In Mexico, it is mandatory for every 

student enrolled at a public or private HEI to partake in at least 480 hours of community service 

in order to get a technical or undergraduate degree. Normally, this service was confined to the 

Mexican territory, but over the past years, there has been more flexibility to provide the social 

service abroad as long as it is through a Mexican Embassy or Consulate. UDEM has taken 

advantage of this and is now offering students the possibility of doing their mandatory service 

while abroad. To do so, and to make it more attractive to students, they have designed complex 

summer programs that combine working with catholic charities who support Mexican and Latin 
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communities in the United States, with an academic component at an elite US institution. One of 

the coordinators for the summer programs recalls how they were asked to “look for the best 

academic partner in Chicago because a group of students is going there to do social service.” 

When asked more about the program, this participant mentioned very similar characteristics to 

some of the programs by UNAM previously discussed: “and [the program] it is in Chicago 

because there are a lot of Mexicans there. [This program] is organized by the [Mexican] 

consulate with ‘Catholic charities’ [a local NGO]”. So, with that component of the program 

already designed, UDEM wanted to offer students also an academic component to the summer 

experience, therefore, they partnered with DePaul University to offer students a four-week 

credit-granting course they could take while doing their social work in the Chicago area.  

Since the first program was successful, UDEM was (at the time of this study’s data 

collection) designing two other programs following the same structure, as explained by UDEM’s 

Senior International Officer: 

It is a scheme that is working very well for us, we are looking to do the same next 

summer in other cities. In New York, we already have a partner for social service, the 

Tepeyac foundation. And we want to add the academic component, so we are negotiating 

with Fordham University. And we want to do something similar in Washington DC, with 

Georgetown. 

It is no coincidence that the three partner institutions in the US mentioned here are Catholic 

(Loyola, Fordham, and Georgetown), signaling once again, UDEM’s position of using the ideas 

and values of Catholic service and charity as a foundation for many of their programs even when 

they are not officially a religious-affiliated or run institution. 
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But regardless of whether UDEM’s education abroad programs are a full academic year, 

a semester, a summer, or a couple of weeks during Christmas break, one common characteristic 

of most of the students who participate is their demographics. In terms of the students’ 

demographics, at least in the US, national statistics have shown that universities are sending their 

whitest and more affluent students abroad (Institute of International Education, 2018b). While at 

UDEM this is certainly the case as well, the reality is a bit more complex. UDEM is one of the 

most expensive universities in the country, the tuition for a semester is approx. $115,000MXN 

(5,500 USD approx., or $11,000 USD for the academic year) (UDEM, 2020h). While there a lot 

of elite HEIs in Mexico who charge a similar (or even higher) tuition, the reality is that they are 

accessible only to a very small percentage of the population. To put this cost of tuition in 

perspective: in Mexico, the average household net adjusted disposable income is approx. 

$13,965USD per year which would mean that an average family would have to invest almost 

their entire income to cover the cost of attending college.  

But averages are tricky, especially in countries with high levels of inequality such as 

Mexico. A closer look at the population’s income shows that a little over 80% of the 55 million 

formal workers in Mexico earn between one and five times the minimum wage which currently 

represents approx. $2,500USD per year or $3,500USD for those who live in cities along the 

border with the US (INEGI, 2020). Therefore, private higher education, especially at elite 

institutions such as UDEM, is really out of reach for most of the population in Mexico. So, even 

though the university offers financial aid in the form of grants and credits to over half of its 

students, the reality is that the majority of the students at UDEM are upper to upper-middle class.  

When asked about who is participating in the study abroad programs, several advisors 

concurred that it was mostly their most affluent and resourceful students; one person said “on the 



CONSCIENTIOUS ACADEMIC CAPITALISM 154 

 

one hand [the students going abroad] are those who understand the topic of the market, of 

competition, preparation, and skills training. And on the other hand, well, there are also the 

students who can afford it.” Similarly, another advisor referred to the overall composition of the 

student body at UDEM “our demographics are quite specific of a certain zone [the municipality 

of San Pedro Garza García] with a high socioeconomic status…this is an expensive university.”  

As previously discussed, over half of the students are already participating in an 

education program abroad; however, the institution is also concerned for the other students who 

are not traveling. In an interview with the senior international officer, he recalls his conversations 

with the university president regarding the increase in the number of students going abroad each 

year in the following way: 

The rector always tells me when I show off about those figures, fifty-three, fifty-four, 

fifty-five percent [of students going abroad] "And what are you doing for the other forty-

six percent? For the other forty-five percent?" Last year it was the highest number, at 

fifty-seven, but he asked me the same question "Okay, congratulations! That is great 

news! But what are you doing for the other forty-three percent?" 

When asked directly about why are those students not participating, the outgoing 

mobility coordinator stated “80% is financial, and 20% is academic”, meaning that most don’t 

have the money to pay for study abroad and a few simply can’t because the institution would not 

allow for students with a low GPA to participate. For the former case, the institution does 

provide some financial aid, but not enough and not for a lot of students. The same participant 

continued explaining:  
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I'm doing a financial campaign, or better said, I am campaigning so that in the next 

institutional financial campaign they can include more benefactors who can support 

students participating in education abroad. We currently support a few… about 10% of 

the students who participate… We give them a significant amount of money for the 

airfare, or perhaps to cover the first month of their housing abroad. 

When I interviewed a staff member, an advisor, someone who reports to the mobility 

coordinator, and one of the people who actually meets with students, this person even went 

further to talk about those students who are not even thinking about studying abroad, and 

therefore, are not asking for any type of financial aid because they simply believe they won´t be 

able to afford spending a semester abroad: 

So, the kids [students] who really can’t go [abroad] is because they don’t have the 

resources. They are the least, but they are kids who obviously do not even set foot here 

[at the international programs office] to ask questions or request more information. We 

don’t even see them, and the few we do see in here is because they got a scholarship to go 

abroad. 

This lack of support contrasts with the university’s resource allocation in other areas 

related to internationalization. In order to get to the position they currently have as one of the 

most internationalized institutions in Mexico, they had to steadily invest in getting the university 

recognized internationally. To do that, they constantly have a strong representation in 

international fairs such as NAFSA in the United States, the European Association of 

International Education (EAIE), the Conference of the Americas on International Education 

(CAIE), and the Asia Pacific Association of International Education (APAIE). They have also 
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looked for the previously discussed international accreditations and recognitions. These 

investments, at least partially, could be put towards supporting more students, especially now 

when, given its position and recognition, the university can afford not being present everywhere 

and every year promoting itself.  

Not pushing harder to support more students who can’t afford to study abroad is 

problematic because it keeps exacerbating the stratification among the student population. This 

divide is also showing in the demographics of participating students. And it is interesting to 

analyze how UDEM reflects and even highlights on its marketing the phenomenon of having 

mostly affluent students participate in study abroad programs. Findings from the visual analysis 

of UDEM’s internationalization website reflect that the university is portraying study abroad as 

a: 1) racialized and elitist, and 2) a cosmopolitan adventure. 

Regarding the first point, representations of studying abroad overemphasize the type of 

student who participates as being white and affluent; a category that has been studied in Mexico 

under the term “whitexican.” This word—a juxtaposition of white and Mexican—represents a 

growing number of young people in Mexico who use social media to portray an image of 

themselves that is superior to the rest of the country by highlighting their self-perceived 

sophistication. The term has indeed a racialized conception of white and lighter colored skin 

individuals, but it goes beyond that (Forssell Méndez, 2020). Its meaning is closely related to the 

way of life of Mexican elites, a way of being according to the neoliberal, cosmopolitan, and 

capitalist modernity (Echeverría, 2010). A way of being that in Mexico is highly correlated to 

one’s skin color. The Mexican racial paradox is that on the one hand, Mexico is the home of 

‘mestizaje, but on the other hand, it has historically ignored its problem with racial 
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discrimination. But as figure 14 shows, in Mexico (as in many other countries), the whiter a 

person is, the higher their wealth will be. 

Figure 14: Wealth Index in Mexico by Skin Color 

 

Source: El Colegio de México. www.colordepiel.colmex.mx. Translated by author. 

Figure 15 and Figure 16, a collage of photographs obtained from the international 

programs’ website, exemplifies how UDEM is promoting its programs abroad by highlighting a 

specific type of student. As the pictures show, most of the students that appear in the pictures are 

white. With a few exceptions, they seem to be studying at world capitals, cosmopolitan and 

expensive cities in Western Europe such as London or Paris, or in the United States like 

Cambridge, MA. For the other places, the pictures represent the second way in which UDEM 

promotes its education abroad programs: as a cosmopolitan adventure that will take students to 

exotic locations. As seen in both figures, most of the pictures selected by UDEM portray a single 

student either gazing at a beautiful landscape or showing a landmark. Except for one of the 
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photographs, none portray an academic environment; and the one that does, only shows a 

university building but it is mostly highlighting a sign with the university´s name: Harvard. 

Finally, for a university that is looking at using internationalization as a means towards 

interculturality and intercultural understanding, these pictures do not represent that. There is no 

interaction between the Mexican students and other international students or locals. Besides 

some buildings, there are no symbols of an embrace or appreciation for a different culture, a 

different religion. 

Figure 15: Pictures from UDEM Study Abroad Website (1) 
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Figure 16: Pictures from UDEM Study Abroad Website (2) 

 

Summary of Findings 

 Contrary to UNAM, findings from UDEM signal internationalization as highly focused 

on a global and cosmopolitan approach that resembles an Anglo-American way. What sets it 

apart from other private universities in Mexico and elsewhere, is the intent to bring 

‘internationalization’ to the local level. By setting a goal that is about intercultural understanding, 

internationalization is placed at a secondary level, it is seen as a tool to achieve the ultimate goal, 

which the institution hopes will leave a better community. In redesigning the curriculum 

completely and designing courses in interculturality for all students, as well as extra ones for 

those who will study abroad, UDEM is pushing forward IaH initiatives for all in a manner that 

prioritizes interculturality over international mobility. Their practices have a two-fold effect: 1) 

being more inclusive by providing all students with the opportunities to learn from and about 

different cultures, and 2) making sure that students who do participate in mobility programs get 

guidance on how to make sense of their intercultural experiences and helping them develop their 
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‘global selves’ (Killick, 2015). But these programs in interculturality are not exempt from 

practices that perpetuate inequities. These programs are rooted in a notion of interculturality 

related to cultures from different countries, but it keeps neglecting the rich indigenous cultures 

present in Mexico. 

At the same time, most of their other international programs (mobility ones), present 

clear disconnections between their intercultural ideal and the racialized, stratified, exoticization, 

and cosmopolitan lure reality of their inbound and outbound mobility programs. However, 

similar to UNAM, UDEM was also able to identify an issue that concerns the Mexican 

community in the United States and is using its internationalization strategy to address it in a 

manner that is more closely aligned with its common good mission. The ReconoceR program, by 

which the so-called dreamers are given a full-ride scholarship, contrasts with other practices of 

international student recruitment in Mexico and elsewhere. The following chapter will dissect the 

findings in much more detail and discuss their meaning and implications. 
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CHAPTER 6. DISCUSSION 

 The purpose of this study was to understand if, how, and to what extent, these two 

institutions were using their internationalization strategy as a means to pursue the common-good 

higher public purposes that are part of their own mission statements. The research questions were 

about how they enact their internationalization strategies in ways that might be similar or that 

may differ from prevailing Anglo-American practices. Are these institutions prioritizing private 

purposes for internationalization–such as prestige and financial resources? Or public purposes 

oriented toward a greater common good? 

 This study’s findings revealed that it is not possible to separate these two rationales and 

that oftentimes they will overlap. But the findings did signal that at these two institutions, the 

purposeful and public-purpose driven strategy was predominant. This study does show that it is 

possible to find alternative models of internationalization that are both rooted in and targeted 

towards the greater public good. Both cases in this study are leveraging on their international 

activities to create an impact on their ‘communities’. And interestingly, their understanding of 

community goes beyond their most geographically proximate surroundings. Under different 

circumstances, UNAM and UDEM understand their privileged position, and therefore their role, 

in the country’s development. True to their origins, the two institutions enact their strategy 

through programs that are heavily about a larger social responsibility. On the one hand, mainly 

motivated by a sense of a Christian duty toward the Other, UDEM is trying to use international 

programs as a means to instill values for a more equitable society. It exemplifies a university that 

although shares a more cosmopolitan approach to internationalization, is trying to establish a 

greater goal of developing intercultural sensitivity among its students. On the other hand, mainly 

through a secular and a rather nationalistic approach, UNAM carries on its shoulder a self-
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imposed responsibility to use education to improve the lives of Mexicans wherever they are 

located. UNAM is also challenging the dominant practice of establishing a physical presence 

abroad is about expanding one’s market, but rather, it uses its sites as means to fulfill their 

overall mission of being at the service of its country, humanity, of training useful professionals, 

and of disseminating the country’s culture and language. 

But the study also shows the pervasiveness of the Anglo-American practices. Both 

institutions in this sample show tensions between being socialized to the prevailing practices of 

internationalization while trying to distinguish themselves by aligning their programs and 

activities with their greater mission. They legitimize themselves by showcasing their value and 

quality as measured by constructs such as ‘world-class’, ‘highly ranked’, ‘internationally 

accredited’, and so forth. Both institutions highlight their position or aspirations as equals among 

the selective group of globally known universities, the so-called ‘world-class universities.’ They 

prioritize certain regions and countries—like those in the Global North—to engage with in 

research projects, mobility programs, recruiting students, and expanding their programs. The 

next section discusses these bifurcated findings in more detail. Following the organization of the 

findings’ chapters, I will first discuss the findings from UNAM and then the ones from UDEM. 

In both cases, I first present the more evident ways in which these two institutions’ international 

strategies are distinct from the predominant Anglo-American practices, and then I discuss the 

areas of tension where both public and private goods and rationales overlap. 

UNAM: A Nationalistic Approach to Purposeful Internationalization 

 Thus far, this study’s findings have presented UNAM as one of the largest and more 

complex universities in the world. Its evolution is closely intertwined with Mexico’s own 

progress. One would have to understand Mexico’s social, political, and cultural development—
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from the Spanish Conquest until present times—to fully appreciate the role that UNAM (since its 

origin as the Royal and Pontifical University of Mexico) has played in shaping Mexico’s present. 

Being such a key player in Mexico’s development, UNAM represents at its core a highly 

political institution regardless of the perceived neutrality that is oftentimes attached to the 

scientific objectivity of higher education institutions. Thus, UNAM’s international engagement is 

also complex and a reflection of the public and political environment in the country. As I showed 

when describing the findings, through its presence abroad UNAM is at the same time trying to 1) 

fulfill its mission, 2) to increase its global prestige and recognition, and 3) to fill the gaps that 

other public actors have failed to address when serving Mexicans abroad. By taking this stance, 

UNAM has self-adopted a nationalistic approach for how and why to position itself in the global 

landscape. In doing this, tensions emerge in a very natural and organic way; borders between 

being a publicly funded but nonetheless autonomous organization, are easily blurred. While it 

has historically challenged and separated itself from the Mexican Government, it is also taking 

responsibilities as an ambassador of the country.  

 In this section, and following the structure of the study’s research questions, I first 

discuss what does the previously described findings can tell us about the ways in which an 

institution like UNAM is using its physical presence abroad in ways that align with the common-

good component of its mission and how that differs from mainstream practices mainly enacted 

by Anglo-American HEIs. Then, I will discuss how their sites and activities abroad resemble 

those same Anglo-American prevailing practices generating tensions between a balance in the 

public and private goods that result from its internationalization strategy. 
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The role of Internationalization in Fulfilling UNAM’s Mission  

Going back to the glonacal heuristic that framed this study, UNAM is definitely a “global 

actor, extending [its] influence internationally. [It is] globally, nationally, and locally implicated” 

(Marginson & Rhoades, 2002, p. 288). And it is precisely by navigating through those multiple 

realities that UNAM is able to fulfill its mission. UNAM, as a Mexican institution, is 

transcending its national container; not only by expanding its presence via an educational 

outpost, but by actually shifting the type of relationship that the nation-state (the government) 

would have in these relationships. If one analyzes the relationships that exist, at the nation-state 

level, between, for example, Mexico and some of the countries where UNAM is located, it 

would probably be an unbalanced relationship where Mexico is being subject to the other 

nation’s power. However, moving beyond nation-states and beyond systems (Marginson & 

Rhoades, 2002), UNAM’s influence on the local, national, and global level as an international 

agent (at the institutional level) represent a counternarrative to what most literature on 

internationalization from Mexico or the Global South would encompass. 

For example, the complex relationship between the United States and Mexico is one 

where the former’s global position and power situates the latter as a neo-colonized and 

economically dependent neighbor. However, as this study has shown, as an institution UNAM 

has perhaps been more effective in serving Mexicans in the US than the actual Mexican 

government who is subjected to and restricted by other forms of geopolitical forces and 

pressures. In this case, UNAM’s internationalization strategy in the United States underlies a 

highly political agenda that can be better exemplified through a map. Figure 17 shows a map 

with the distribution of the Hispanic population in the US by county, and on top of it, it has a pin 

to signal where each of the UNAM sites is located.  
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Figure 17: UNAM sites in the United States mapped on top of the distribution of Hispanics in the 

US by county 

 

 

Source: Image taken from (Hernández-Nieto et al., 2017, p. 12) and modified by Author to 

include UNAM’s sites in the U.S. 

As it is visibly shown, UNAM sites in the United States have been established in places 

with the highest concentration of Hispanics. During the first 300 hundred years (1551-1848) of 

existence of the University of Mexico (which eventually became UNAM in its current format) 

three of the cities,where these sites are located, were actually part of the Mexican territory. With 

that precedent, and the large migration patterns from Mexico to the US during the second half of 

the 20th century, it is evident that UNAM’s strategy in the United States serves a different 

purpose that its strategy in other countries. Previous literature shows that most of the times when 

HEIs expand outside their borders they do so with a neo-colonial approach, one that looks to 

expand their market, to extract resources (human, financial, intellectual) from others (Phan, 

2016; Wilkins & Huisman, 2012). The case of UNAM in the United States debunks this myth of 

transnational education. As opposed to a neo-colonial approach, UNAM seems to actually have a 

de-neocolonization (or anti-neocolonial) agenda, meaning that it is trying to counteract the 
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pervasiveness of US power and dominance that has perpetuated forms of exploitation, 

discrimination, and cultural oppression upon Mexico and Mexicans. It is not a decolonizing 

approach to internationalization; there are no signs of UNAM trying to address the issues of 

coloniality in Mexico, of the genocide of indigenous peoples and their rich cultures and 

languages. But rather, their strategy points at using education to empower Hispanics in general 

and Mexicans in particular; to help them navigate the social and political environment that is 

systemically designed to discriminate against them. 

In regards to the framework of the ethical space of engagement, if we adapt it to the 

engagement of two institutions in different countries, one would have to be mindful of the 

possibility of harming tor enhancing the well-being of the Other (Ermine, 2007) when engaging 

with a peer institution in an international cooperation endeavor. For example, a university 

establishing a site in a different country should first be mindful of the unintended consequences 

—based on their past and geopolitical context—its presence would bring to the educational local 

context outside from its own benefit. However, in this case, UNAM’s approach to establishing a 

site abroad (particularly in the US) has shown to be less about colonizing a new market and more 

about actually improving the lives of Others, of its fellow compatriots. When they, as a Mexican 

institutional actor (global level) exercise their agency and power to interact with other actors at 

the local level (Mexican community in the US), the space that is created is closer to the ethical 

space of engagement theorized by Ermine (2007) based on Pool’s work (1972).  

So, how exactly is UNAM navigating the global, national and local spheres through a 

purposeful internationalization strategy, that is, one that aligns its internationalization goals with 

the institution's overall mission towards the common good? Overall, UNAM’s mission can be 

broken down into 1) serving the country and humanity, 2) training useful professionals, and 3) 
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disseminating culture (UNAM, 2019a). Many components of UNAM’s internationalization 

strategy are very well aligned to its mission toward the common good.  

The first case is perhaps the most evident one found through this study. A good 

proportion of UNAM’s sites abroad are located in the United States, and while these sites are 

engaged in multiple projects, it became evident that their most pressing activities are related to 

serving the Mexican community in the country. UNAM understood since its early (modern) 

days, that the ‘community’ they need to serve is not confined geographically to where their 

campus is, and therefore, have established these centers that serve a dual purpose. On the one 

hand, they are preparing people to get better opportunities in their new country (the United 

States); specifically, they are teaching them skills that are useful in getting a better-paid job as 

well as helping them secure their stay in the country as lawful citizens. On the other hand, these 

centers also cater to others (non-Mexicans) in the communities by promoting attractive cultural 

events, cultural trips to Mexico, Spanish language classes, among other things. But even through 

these programs, UNAM shows an underlined interest in benefitting Mexico and Mexicans by 

serving as an ambassador to culture, or by making sure that Mexicans (and other Hispanics) in 

the US are better served by receiving official services in Spanish.  

The second overarching goal, ‘training useful professionals’, is also prominent in 

UNAM’s internationalization strategy. However, this goal was found to be highlighted more in 

other internationalization manifestations such as student mobility that were beyond the scope for 

this particular case study. In the document analysis, international student mobility was 

emphasized as a way to provide UNAM students with the state-of-the-art knowledge and 

technologies they need to be successful professionals. Through its sites abroad, UNAM serves 

this goal in two ways: 1) by linking UNAM to other HEIs, and 2) by actually delivering training 
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and education programs to the communities where they are established. The first approach is not 

too far apart from the more utilitarian approach of Anglo-American internationalization that 

looks to equip students with ‘private goods’, in this case, the international networks and 

credentials that will help them move up the social ladder. However, the second approach is more 

unique; there aren’t many universities who establish a presence abroad with the idea to train 

‘students’ who are not really students, but rather members of the community who have been 

historically neglected and systematically prevented from advancing; a community that even if 

abroad, is ‘local’ to UNAM. By identifying the specific niches where most Mexican workers are 

and what will allow them to climb the social ladder, UNAM found a new way of serving its 

community regardless of where they reside. In this case, internationalization (having a network 

of sites abroad) is simply another tool UNAM uses to fulfill its mission. 

Tensions  

 The aforementioned examples point to the importance that UNAM places on leveraging 

on its international engagement with the goal of serving the higher purposes stated in its mission. 

But the findings also demonstrated how UNAM has also taken advantage of its international 

position (literally and figuratively) to advance its prestige which creates these tensions between 

having an internationalization strategy that is purposefully oriented towards the common good, 

as opposed to one that is aimed at attracting resources and prestige that stop at the institutional 

level and don’t permeate to ‘the community’—such as with some Anglo-American approaches to 

internationalization. 

 Taking also as an example the case of UNAM’s presence in the US, the university has 

taken advantage of its position and prestige to reach out to underserved communities outside 

Mexico. Through these programs, it might be inferred that UNAM’s presence in the United 
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States is merely political and that it underlies an anti-imperialistic and anti-neocolonialistic 

approach. However, this is not consistent throughout UNAM’s internationalization strategy, 

especially as seen by its network of international sites. As opposed to the reasons for establishing 

its first five sites in the United States, the rest of the sites worldwide (and the last site in the US 

located in Cambridge, Massachusetts) describe a different story. Figure 18 shows a division 

between the countries that are considered to be part of the so-called ‘global north’ (in blue) and 

‘global south’ (in red) and shows a pin for each of the UNAM sites. Through this simple visual 

representation, it is made evident that most places where UNAM has established a site abroad are 

either located in the ‘global north’ or in places considered to be economic and academic regional 

hubs in the ‘south’ such as China and South Africa (Knight, 2013, 2014; Rhoades et al., 2019). 

As shown in the findings, the places where UNAM is present outside the US are also not 

representative of where student mobility is happening. While 33% of UNAM students study 

abroad in Central America, South America, or The Caribbean–and 30% of the incoming 

international students at UNAM come from these regions–only 1 of their 14 sites is located in a 

country (Costa Rica) in any of these regions (Central America). 

Figure 18: Location of UNAM International Sites in the Global North/South Divide 
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 This bifurcated strategy signals a tension around the use of internationalization as a 

nationalistic tool to serve a very large part of the population that has left the country. 

Paradoxically, it was the same UNAM, along with other HEIs in Mexico, as well as the public 

and private sectors of Mexico who couldn’t generate the conditions locally to stop people from 

turning to migration as the last resort in order to have better opportunities for them and their 

families.  

On the other hand, the strategy of where UNAM has been locating its most recent sites 

abroad also signals to tension between how it positions itself within the Global North/South 

divide. Throughout its website, UNAM refers to its position as a leading institution in Latin 

America. There are several mentions about the rankings, about being among the top five 

institutions in the region. The websites and interviews show a sense of pride in this respect.  

Just as there are mentions of UNAM’s goal to universalize the Mexican and Mexicanize 

the universal, there seems to be a missing analogy to the broader Global South. UNAM gets to 

be a top and world-class institution in the Global South according to the North’s standards. 

UNAM uses its position of privilege to bring the Mexican (or the Global South) perspective to 

the North through its international sites, but it fails to do the opposite: to bring back to the 

‘South’ the resources, knowledge, connections, it gets from being allowed into the elitist and 

prestigious networks where it participates. 

 Another relevant tension is related to the presence of UNAM particularly in the United 

States. As it has been amply discussed here, the services these sites provide the Mexican ex-pat 

community are vast and meaningful, however, some of them like the citizenship program, also 

signal a highly political stance. The program certainly aligns with UNAMs mission of improving 
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the lives of the members in the community where it is present. By giving them the knowledge 

and tools for becoming dual citizens, UNAM is protecting a vulnerable population. But in doing 

so, it might be meddling with the geopolitical situation of the relationship between Mexico and 

the United States. This highly political stance is a bit contrary to the perception of inherent 

neutrality that internationalization of higher education has. Despite the best intentions, UNAM is 

becoming a political actor that defies, at the same time, politics and policies on both sides of the 

Mexico-U.S. border. 

 In sum, UNAM’s strategy to expand its presence internationally has certainly benefitted 

many Mexicans; the strategy is quite in-line with UNAM’s mission in terms of service to 

humanity, and to its commitment to generate and disseminate knowledge, as well as to preserve 

language and culture. But also, their network of sites engages constantly in transactional 

activities with other actors, who notwithstanding are located primarily in the Global North which 

ultimately reinforces UNAM’s prestige and position. Other cases from the Global South have 

shown similar behaviors. In the case of Brazil, for example, Arroyo Pérez (2017) found how the 

University of Sao Paulo engages with the Global North (particularly the United States) in a 

geopolitical transaction of ‘money for prestige’. In this case, while UNAM might not be ‘paying’ 

to have its students abroad, UNAM is investing resources to set-up these sites for prestige. 

Besides ‘serving the community’ UNAM uses their sites abroad not as a source of revenue, but 

as a source of power via an increased prestige and access to more research networks. 

UDEM: A Cosmopolitan Approach to Purposeful Internationalization 

Findings from UDEM’s case study are somewhat paradoxical. In the case of UNAM, the 

purposeful approach I have been referring to seems clearer. In part, thanks to the way in which 

UNAM enacts its internationalization strategy which is quite nationalistic. UNAM takes proudly 
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its role as the National University, and therefore, a nationalistic stance at home and abroad is 

more naturally oriented against a neo-liberal and market-like approach towards 

internationalization. On the other hand, UDEM as a small private university, cannot take it upon 

itself to speak for the country and fight outright to defend its citizens, language, and culture. 

 Therefore, UDEM’s internationalization strategy is more cosmopolitan and traditional. 

As such, the specific ways in which it distinguishes itself from other pervasive forms of 

internationalization were not as clear in this case. But still, throughout the interviews and 

documents analyzed, there were several hints of unique approaches that certainly break the mold 

and fall off from the Anglo-American practices that are so pervasive among other elite private 

universities in Mexico. Similar to the UNAM case, I will use this next section to present first 

those unique ways in which UDEM is enacting a different perspective of internationalization. 

After it, I discuss the tensions where this approach overlaps with the Anglo-American one. 

The role of Internationalization in Fulfilling UDEM’s Mission  

UDEM’s clearer distinction with the rest of its peers in Mexico and other countries 

regarding internationalization is its comprehensive approach to interculturality, of which 

internationalization is an important piece but not the main goal, at least on the discourse. The 

way in which the institution redesigned its curriculum to include that every single student goes 

through at least three full courses on intercultural competencies development regardless of 

whether the students go abroad or not is remarkable and quite unique. They also offer another 

three-course component on interculturality for those students who decide to study abroad, which 

is also a characteristic unique to UDEM. No other institution in Mexico is sending a larger 

proportion of their students abroad, most of them for a full academic term (summer, semester, or 

year). In a relatively little time, the institution has reinvented itself in trying to make sure that all 
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students graduate with a sense of ‘UDEM’s essence’ and become engaged members of their 

community, devoted to putting their talents and privilege to the service of society. UDEM’s plan 

did not remain only a plan. Taking advantage of how accrediting agencies discipline institutions 

and alter their behavior (Blanco Ramírez, 2015; Blanco Ramírez & B. Berger, 2014), UDEM 

implemented changes to move the whole institution towards this goal.  

While there are certainly problematic issues in the ways UDEM is attracting international 

students (which will be discussed in the next section), the ReconoceR program stands out as a 

clear counter-narrative of how and why go out to recruit a specific population of students abroad. 

Analyzing this program pushes us to reimagine our preconceived notions of international student 

mobility. Mobility for enlightenment and for social advancement has been extensively studied 

but forced mobility (outside from refugees and asylum-seeking students) has not. In a similar 

way to what UNAM is doing through its sites in the United States, this program represents an 

attempt by a Mexican higher education institution to address the issues that have pushed out the 

country so many families but whose ‘American dream’ has not met their expectations. These 

students, like many other migrants in the US, are disproportionally underserved by their new host 

communities, therefore, UDEM seeks to repatriate them to help them fulfill their own dream—

which might be different from that of their parents.  

It is true that the students recruited through the ReconoceR program wouldn’t normally be 

considered international students. While in Mexico, they are considered Mexican nationals 

enrolled at a Mexican HEI; but in the U.S. they are considered residents protected by DACA 

status. However, these students have felt for most of their life that they don’t belong in either 

country. They are aware of their Mexican heritage but do not necessarily feel like an ‘authentic 

Mexican.’ On the other hand, they have always seen the U.S. as their home, their country but 
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also as the country that constantly segregates and pushes them away. In the U.S. they have been 

called immigrants, illegal aliens, undocumented, Mexican; in Mexico, they are seen as ‘gringos’, 

immigrants, or wetbacks. As it is commonly said, ni de aquí ni de allá, they are neither from here 

nor from there. Collectively, institutions in Mexico owe these and other vulnerable populations 

the effort of reimagining international education outside national containers (Shahjahan & Kezar, 

2013), beyond the duality of us/them, domestic/international.  

But just as in the case of UNAM, at UDEM there are also visible tensions between these 

initiatives that are trying to align internationalization programs and activities with their larger 

mission towards the common-good with the type of activities and approaches that are consistent 

throughout Anglo-American internationalization practices. In this case, these tensions are also 

related to having multiple rationales and competing interests. The following section summarizes 

the tensions observed from the findings of this study. 

Tensions 

A Quest for Prestige and Recognition. The university places a lot of importance on its 

own ranking and also on the ranking of their international partner institutions. Many of the 

promotional materials UDEM has, speak about prestige and rankings, they prominently highlight 

the quality of their programs to attract international students by stating that they are among only 

a handful of universities in Mexico accredited by a regional accrediting agency in the US (the 

Southern Association of Colleges and Schools). The international awards they have received as a 

result of their innovative approach toward the institution’s internationalization strategy reflect 

the importance of such a strategy for different purposes. On the one hand, UDEM prides itself in 

having a different approach to internationalization, one that is actually only a means towards 

what they believe is a greater common-good such as instilling a sense of intercultural 
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understanding in their students. But on the other hand, they rely on getting that same strategy 

legitimized by those institutions and organizations in the Global North that UDEM perceives to 

be top, world-class. The general perception from the interviews is a realization among senior 

officers that this is needed for their internationalization efforts to be taken seriously. 

UDEM is also among the few HEIs in Mexico that is always present at all the relevant 

international expos such as NAFSA, EAIE, CAIE, and APAIE which shows how they strive to 

be seen as an international and internationalized institution. And while these meetings are 

certainly an opportunity to learn from other institutions from almost every country, they are also 

places for trade—to buy and sell—goods and services from the internationalization industry 

(Altbach, 2001; Knight, 2003, 2010); as de Wit (2012) has called it, ‘the international education 

conference circus.’ When asked about “what [message] do you want to transmit at the booths 

when you go to these fairs?”, the head of the international students’ office said this: 

What we sell [sic] is the campus, it is the UDEM, it is the facilities ... We also sell [sic] 

the security issue [sic], the fact that we are a safe campus... [Also], the academy and the 

courses in English that we offer... And later, once we have established what research is 

here, we should also be recognized for our research. 

It is worth noting that the question was about what kind of message they intend to convey 

(transmitir, in Spanish) by being at these expos, and the response was given in terms of “selling” 

an institutional image (vender, in Spanish). So, rather than challenging the current 

entrepreneurial approach towards internationalization, UDEM is capitalizing on it to share their 

own approach; an approach that oftentimes resembles the dominant Anglo-American one. 
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Approach to Service. Service is at the heart of UDEM’s essence but throughout the 

study, it showed to be problematic for two main reasons. First, an over-emphasis from the 

international programs office on the service they provide the students and their parents. Second, 

the approach to service-learning programs for both students going abroad and international 

students. For the first case, it was interesting to hear throughout the interviews how almost all the 

interviewees had an opinion about the importance given to provide a “first-class” service to 

students participating in inbound or outbound mobility programs. For some, this was a sign of 

great pride, a distinctive characteristic of UDEM, something that other top universities in the 

country or abroad do not have. This was represented by mentions of a “highly personalized 

service”, where all students get to spend ample time with an advisor who will help them, guide 

them, and accompany them, throughout the whole process. At the same time, many saw this as 

an inconvenience, and actually “a disservice” to the students who are ultimately going through 

an educational and formative process by navigating an unknown and complex process, but one 

that can also teach them a lot. This latter group talked about service as “hand-holding” and 

described UDEM as a “very paternalistic institution.” This group didn’t want to leave students 

alone, but they were advocating for the students to be more invested in their international 

program as opposed to simply receiving all the information and necessary paperwork. Perhaps 

not surprisingly, the more seniority within the organization one participant had, the more likely 

that person fell into the category of the first group, and vice versa. The underlying assumption 

behind both groups’ approach was an extremely student-centered process, a process where the 

student is seen more as a customer than a learner. This is quite in-line with all the literature on 

academic capitalism. The same applied to examples regarding international students on campus. 

This group is seen as an important one that needs to leave with a good impression of the country 
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and the university, therefore, UDEM also provides a lot of service and hand-holding, “we 

pamper them as if we are their moms” –said one of the interviewees. When conversations around 

parents (of Mexican students going abroad) emerged, this topic of service was highlighted even 

more. Being a private and very expensive institution, students’ parents are the ones who in most 

cases cover the tuition turning them into the ultimate customer. Even more concerning was the 

tension when discussing dealing with “different kinds of parents.” Being an institution that 

serves elite families of the wealthiest city in Mexico, UDEM has a lot of high-profile students 

and therefore parents. One of the advisors was visibly upset (but used to) serving "the regular 

student in one way, and the child of x, or a student recommended by y, in a different way.” 

The second tension related to service came from those programs and courses based on 

social or community service. One of UDEM’s mottos is “man is perfected in the service of man” 

(UDEM, 2020d), and as an institution with a “Catholic inspiration”, this service is easily 

translated into helping the less fortunate Other. As shown in the pictures used for the website, the 

undertone for service-learning is closely related to the Catholic mandate of charity and that of the 

white savior complex. Unfortunately evaluating the actual programs was out of the scope of this 

study, but given the design of those programs (where they are located, who is the targeted 

population, etc.), comments from the interviews, and the pictures, it does seem that international 

service programs are based on racialized stereotypes and are tone-deaf to power imbalances. 

Outbound Student Mobility. Throughout the interviews, in the strategic plan for its US 

accreditation, and in the description of its educational model, UDEM highlights the fact that, 

contrary to other institutions, they place higher importance on the development of interculturality 

and not simply on international student mobility. It was really evident through the analysis of 

UDEM’s strategic plans, accreditation documents, and through interviews with the Presidents, 
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two of the Vice Presidents and the Senior International Officer, that the ultimate goal is to ensure 

that students are graduating with that UDEM essence; to instill in them the values of intercultural 

understanding and awareness, and an embrace for diversity. However, through the interviews 

with the staff and in the website analysis it was also evident how proud the institution and many 

of its employees feel about the high number of students going abroad each year. It seemed that 

the ultimate goal was simply to get as many students as possible to participate in a program 

abroad. Indeed, both within the international programs office and among the academic directors, 

there were several references about the importance of mobility. People do acknowledge their 

unique and comprehensive model to develop intercultural competencies in all the students based 

on a transversal approach to the curriculum. But at the same time, most of the efforts seem to be 

oriented towards convincing students to go abroad. 

In doing so, UDEM, as most institutions do, has relied on making the experience of going 

abroad as attractive as possible for its students. To make it attractive, they appeal to their 

students’ cosmopolitan taste. For example, one faculty member at UDEM mentioned how some 

of their students consider the international programs office as the “UDEM Travel Agency”. 

Given that most of their students come from a highly affluent background, some of them will use 

an academic exchange as an opportunity to travel to places they haven’t been to yet. Without 

acknowledging completely in the interviews, the staff at the international office makes this 

evident by looking at the type of pictures that were selected for the website. This, along with the 

previous discussion on seeing the student as consumer, shows how the interculturality discourse 

can be easily jeopardized by placing more attention on what the student wants instead of on a 

more intentional design of the programs and destinations abroad that are being offered to 

students. As it has been shown in the literature before, this misalignment between espoused 
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ideals and practices is not uncommon in higher education (Hartley & Morphew, 2008; Saichaie 

& Morphew, 2014). 

The last tension related to outgoing student mobility has to do with a disconnection 

between instilling intercultural competencies only at the global level while neglecting the 

national and the local contexts. As it was shown in the study, UDEM over emphasizes 

internationalization as a means to interculturality. They accurately distinguish between the 

possibility of internationalizing at home and abroad and use both to introduce interculturality 

among the students. However, even without relying on students to leave Mexico, the ‘at home’ 

component is still relying on “bringing the world to UDEM” and neglects the intercultural 

richness found in Mexico. In this sense, if the ultimate goal is interculturality, UDEM is having a 

hard time in decoupling that concept from its internationalization strategy in a way such that the 

latter becomes truly a component of the former, and not necessarily the backbone.  

One striking finding corroborates this tension. On their 2015 accreditation report to 

SACS, UDEM reported an assessment of 11 general education competencies. The baseline was 

established by sampling 20% of their seniors in 2008. Table 10 shows the baseline for the five 

competencies that relate to interculturality and global engagement. One interesting finding is that 

among all the competencies, the one where the least percentage of students were at an acceptable 

level was competency number 3 ‘recognize and analyze cultural and social diversity into 

Mexican society’ where less than 10% of the students had the institution’s desired level of 

competency. This finding is reflective of how UDEM might have been focused too much on an 

internationalized curriculum, on the global level, that it was forgetting their commitment to the 

local and national levels. After implementing some changes to its curriculum, UDEM assessed 

again a sample of students before (as freshmen) and after taking all the mandatory general 
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education courses (once they were seniors). Table 11 shows the results of the pre- and post- test. 

While there were slight improvements, that competency remained the one with the lowest overall 

result and the lowest post-test increase. 

Table 10: Baseline Assessment of General Education Competencies Among UDEM Seniors 

Competencies 
% of students in 

acceptable level 

3. To recognize and analyze cultural and social diversity into Mexican society 9.8 

4. To be able to argue rationally about Mexican economy and politics 68.6 

6. To be able to describe professionally other countries different from Mexico 

and compare with global trends. 

56.9 

7. To identify and describe ethical dilemmas derived from globalization. 56.9 

10. To be able to “see” and understand controversial international events from a 

perspective different from Mexican and/or regional ones 

26.4 

Source: UDEM General Education Competencies Assessment (p.5). Retrieved from: 

https://www3.udem.edu.mx/deac/cca/Competencias%20Generales%20SACS%20COC.pdf 

 

 

Table 11: Pre- and Post-test of General Education Competencies 

Competencies 

Pre-Test Mean Post-Test Mean 

2008 2009 2010 2008 2009 2010 2011 

(n=951) (n=830) (n=337) (n=102) (n=94) (n=102) (n=103) 

3 1.87 1.86 1.98 2.12 1.99 2.12 2.04 

4 2.65 2.75 2.83 3.77 2.79 3.77 3.63 

6 & 7 3.08 3.15 3.20 3.64 2.97 3.64 3.83 

10 2.77 2.96 4.03 4.18 3.66 4.18 4.43 

Note: Mean is an assessment of competencies from 1 (lowest level) to 5 (highest level). The 

competency number corresponds to the description in the previous table. 

Source: UDEM General Education Competencies Assessment (p.6). Retrieved from: 

https://www3.udem.edu.mx/deac/cca/Competencias%20Generales%20SACS%20COC.pdf 

Unfortunately, there is no more recent data on the assessment of these competencies. 

However, this preference for the global cosmopolitan approach was also evident in some 

interviews. One academic program director expressed it in the following way: 
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If there are 9 indigenous universities in Mexico, why don't we [UDEM] have exchanges 

with those 9 universities? That is also internationalization, it is another culture, another 

worldview, it’s just here in our own geography. But of course, that [doing an exchange at 

an indigenous university] is nothing like going to Norway, to the fjords, because that is 

not cool... Going to Africa is great, you get to “help” [participant did air quotes], and you 

even have to get vaccinated, you get to take cool pictures… But they can also “help” 

[participant did air quotes] here without going so far. So the dilemma that I posed to them 

[international programs office], is why does internationalization here has to be 

Eurocentric? 

International Students. Just as UDEM has a strategy to attract ‘international’ students 

through the ReconoceR program in a way that is better aligned with their mission of service by 

providing access to education for their community, there were other instances related to inbound 

international mobility that represent a tension between this purposeful approach and the 

traditional one that strives for resources and prestige. As it was explained in the previous chapter, 

UDEM places a lot of importance on attracting students from countries in Western Europe, East 

Asia, Oceania, and North America. These students are also overrepresented throughout the 

website where less attention is given to mentions of attracting students from Latin America. The 

interviews made it evident that administrators distance themselves from the predatory recruiting 

practices of other institutions, mainly in the Anglo-American world. However, most of this 

seems to be related to the reality that international students are simply not thinking about Mexico 

as a destination to get a degree from. Instead, UDEM is happy to accept as many short-term 

students as possible, not because of their financial contribution since they don’t pay tuition, but 

rather as a way to promote their campus as an international place. While the institutions might 
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not be monetizing directly the presence of these students, nonetheless it is benefiting from its 

presence. The institution is also tokenizing students’ diversity as something that will inherently 

benefit domestic students as well as increase the institutional prestige. 

Organizational Tensions. Lastly, as with all higher education institutions, tensions arise 

between units based on the allocation of resources and the topics on the institutional agenda. As 

it has been explained, as part of its reaccreditation UDEM started a campus-wide campaign that 

aligned everything and everyone with the topic of internationalization and interculturality. Since 

it was part of its QEP, all areas of the institution were working for ten years on making sure 

UDEM became a global university. But for the next reaccreditation term, things changed, the 

topic has changed, and the areas that are permanently tasked with promoting international 

activities feel that the momentum was passed and that the efforts are stagnant. For the past years, 

they have pushed for more aggressive internationalization of the curriculum strategies that go 

beyond all the specific courses they currently offer where interculturality is taught. What the 

international programs office would like to see now is every faculty designing their courses with 

an international and intercultural component, specifically, including collaborative online 

international learning (or COIL) components. The COIL methodology facilitates virtual 

collaborations between faculty members from different countries in an effort to provide students 

and faculty with international exposure. 

 However, program directors are always concerned with their own metrics such as 

recruiting and graduating students, employability of their alumnus, or even when it comes to 

internationalization, they are concerned with the goal of sending abroad at least half if not more 

of each of their cohorts. Similarly, faculty are more concerned with things like evaluations or 

being more involved in research. One of the participants from the IPO recalled a conversation 
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with an academic director about the latter getting more engaged with internationalization 

initiatives:  

“I mean, I'm happy, I'm delighted to do this work, I love these projects…but I am not 

getting paid for this; I am not being evaluated for this, I am not accountable for this. So, 

if I am going to dedicate x hours of my week to this, well then, I have to stop dedicating x 

hours to something or someone else.” 

These types of conflicting interests make it difficult to implement across all the 

institution what might be seen as a nicely crafted and espoused institutional ideal. On the one 

hand, IPO feels like the senior leadership team is not pushing hard enough for a truly 

comprehensive strategy that includes the academia in tasks such as internationalization of the 

curriculum. This generates friction between IPO and the academia where the former feels the 

latter does not care enough. Then, on the other hand, academics and other actors feel like IPO is 

only concerned about looking good by showing off indicators of large numbers of inbound and 

outbound students but without an interest in their education. It will be interesting to see if and 

how this changes post-COVID19 when student mobility will likely decline at least temporarily. 

UDEM, just like most other universities, will have to capitalize on its efforts for IaH initiatives 

mostly using technology for virtual exchanges among faculty and students.  

Summary 

Throughout this study, I have contended that the current dominant internationalization 

practices stem from the Anglo-American approach of using internationalization as a tool for 

resources in the form of revenue and status. I also theorized earlier in this study that in order to 

defy that approach, HEIs need to enact counternarratives based on the notion that 

internationalization can also be used as a tool to fulfill an institution’s public-purpose driven 
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mission, a tool to generate common-goods rather than mere private goods. In this section, I tried 

to present in a more organized way, the sense made from the findings of this study. As I tried to 

show, both cases demonstrate clear instances where internationalization can be more purposeful, 

meaning it can be better aligned towards a larger common good. However, this is not a binary 

where institutions are enacting either an Anglo-American strategy or a purposeful one. The 

motivations, rationales, and outcomes of international activities can be located throughout a wide 

and complex spectrum. For institutions, it is not a matter of choosing one approach versus the 

other, but rather, it is a matter of priorities, and finding balance. 

That imaginary binary is also not intended to be perceived as a binary between ‘good’ and 

‘bad’ forms of internationalization. Again, it is a matter of priorities, balances, but also of 

congruence. What these findings tell us, and which will be further discussed in the next chapter, 

is that there is no sin in pursuing resources and prestige through an international strategy; these 

institutions would have not been able to engage in more purposeful approaches if it weren’t for 

their resources, power, position, and prestige. These strategies are textured, they possess many 

elements, and are based on many rationales, they also present conflicting interests and are 

imperfect in the sense that by pursuing one interest, others might be deterred. But the key lesson 

from these cases should be centered on the extent to which internationalization strategies are 

(mis)aligned with the institutional mission.  
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CHAPTER 7. CONCLUSIONS AND IMPLICATIONS 

Both institutions in this study demonstrate that common-good approaches and academic 

capitalistic approaches can coexist internationally and within the same university. 

Internationalization, when it’s not seen as an end in and of itself, can have multiple purposes 

including those that are closely aligned with an institution’s publicly expressed mission to serve 

the common good. But tensions also arose when institutions looked to enact a one-size-fits-all 

approach to internationalization without considering first their own essence, their values, and 

their overarching mission towards their constituents. 

Importing models and approaches of ‘comprehensive internationalization’ is tempting for 

institutions, particularly to those who seek to emulate other HEIs that are being perceived as 

world-class. But as countless studies have shown, it is a snake-like procession where those 

institutions in the middle are moving towards the head but will never catch it as they all advance 

together (Stensaker et al., 2018). Beyond the temptation, for many institutions this imitation 

game is a necessity to maintain status. The case of UDEM in this study resembles this since the 

institution seeks to legitimize its approach by imitating many parts of its international strategy 

and by behaving in the ways it thinks is expected of any seriously international institution. But as 

the UNAM case showed in a clearer way, the experience in other parts of the world, mainly the 

majority of the world that is often called the ‘Global South’ is innovative in ways that make 

many HEIs more humanistic.  

Stein et. al (2017) have referred to the current modern/colonial context—including higher 

education—as “the house modernity built”, a house that is crumbling and needs repair. And as 

their collective has suggested, the fix can be found by looking closely to the South, by de-

colonizing our approach to international education (Stein, 2016; Stein et al., 2020). There are 
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certainly many issues with the way we have collectively been enacting higher education in 

general and internationalization in particular. The closeness to market rationales and the almost 

exclusive focus on private goods will only continue to perpetuate inequities. Can that dominant, 

Anglo-American pattern be broken? What seems to be clear is that the answers cannot come 

from one place only, when talking about the ‘common good’ and the ‘public good’ we need the 

common, we need the public. In an attempt to start tackling such a grand challenge, I suggest we 

begin by looking at what individual higher education institutions can do, and the two universities 

I studied in this dissertation are cases in point.  

As said by Stein, (2019b, p. 688) “higher education institutions are not only struggling to 

address today’s challenges, but they also face many challenges of their own.” However, the two 

case study universities provide evidence that even in light of tensions, competing interests, and 

failed strategies, some approaches and activities can work towards countering the most pervasive 

practices that keep generating these inequities. Stein (p. 673) suggested three possibilities for 

changing the house (in this case, the Anglo-American dominant practices of internationalization): 

making minor reforms to the house, making major reforms, or going beyond reforms to 

completely different forms of being. The latter and more radical approach is certainly the one 

that could take higher education into a hopefully better, “viable but as-yet-undefined and 

unimaginable future” (p. 673). However, that approach also requires us to “dismantle the house 

and/or witness its inevitable collapse” (p. 673). When the physical house is still the actual higher 

education institutions, this approach becomes extremely difficult and even arguably utopic. As a 

society, we should certainly explore innovative ways to rethink our higher education systems, but 

in the meantime, institutions need to start with at least ‘minor reforms’ that will “improve the 

effectiveness, efficiency, and inclusiveness of the existing system” (p. 673). To that end, I posit 
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that higher education institutions can start by learning how to live in an academic capitalistic 

world without jeopardizing their essence and abandoning their public-purpose missions. I call 

this possible scenario conscientious academic capitalism. 

Based on the findings of this study, I also suggest higher education institutions rethink 

how they fit into the larger global scenario. The process of internationalization is still utilitarian 

and functionalistic. Before engaging in international endeavors, HEIs should evaluate both their 

role and their approach using lenses that consider power relations, geopolitics, and the ‘ethical 

space of engagement’ (Ermine, 2007). More than a mere internationalization strategy, institutions 

also need to design their global engagement stance; a reflection on why, how, and where they 

will participate in international activities. A reflection based on values and principles such as 

mutuality (Galtung, 1980) that show connection, understanding, involvement, communication, 

and respect in international partnerships with a joint pursuit of the common good (Castiello-

Gutiérrez, 2019a). 

I use this section to elaborate on these two ideas (conscientious academic capitalism and 

global engagement) as concluding remarks, key takeaways, and main contributions to the 

literature made by this dissertation. I end with my hopes for two possible avenues of future 

research that can build upon this study. 

Conscientious Academic Capitalism: Navigating the Market 

HEIs cannot isolate themselves from their environment; they rely on it to get the 

resources they need to fund all their activities. The current environment is a manifestation and a 

subset of the neoliberal policies that have dominated most countries (Slaughter & Rhoades, 

2004), one and that is centered on the idea of free-markets, competition, and profit maximization. 
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Some of these ideals go in the opposite direction of higher education for the public good. 

Therefore, amidst an academic capitalist environment, HEIs need to be best and do better.  

The current neoliberal environment might not be here indefinitely, but change is proving 

to be slow, hence it is up to the institutions themselves to find ways where academic capitalism 

and the common good can at least coexist if not converge (Mars et al., 2008; Mars & Rhoades, 

2012; Poloma, 2017). Following the same glonacal framework from this study, Marginson and 

Rhoades (2002, p. 287) provide a hint on how HEIs have multiple—and sometimes conflicting—

agendas that open up a space for manifestations of both public and private goods: 

Universities have not been reduced to businesses. If the profit motive has been inscribed 

in these not-for-profit entities, [HEIs] nevertheless continue to be many-sided entities 

performing a wide variety of roles for various constituencies. They are public and private, 

spanning the boundaries between these sectors and performing functions for each.”  

Previous studies have shown that even student-centered high impact practices (e.g. 

entrepreneurship education, service-learning) can produce outcomes that are both private and 

public in nature such as “economic, social, and political gains by individuals and academic 

departments; and social advancements within disenfranchised communities” (Mars, 2007, p. 60). 

So how to achieve this balance between academic capitalism and common-good oriented 

practices? Beyond the mere coexistence of both, HEIs need to aim towards convergence, towards 

finding a blended approach. In economics, there has been a call to shift towards a ‘conscious 

capitalism’ model (Mackey & Sisodia, 2014) or towards ‘remoralizing the market’ (Brooks, 

2019). The first concept refers to a philosophy where businesses should operate ethically in their 

pursuit of profit. It is centered on the idea that rather than seeking to maximize those profits for 

their shareholders, conscious organizations need to serve and benefit all their stakeholders. This 
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philosophy also advocates for having a ‘higher purpose’, practicing ‘conscious leadership’, and 

establishing a ‘conscious culture’ (Mackey & Sisodia, 2014). In the second idea, Brooks (2019) 

makes a call for capitalism “to be embedded in moral norms and… to serve a larger social good” 

(para. 15). He also urges to shift the focus from the goal of having a “good economy” to a goal of 

having “a good society” (para. 15). 

So, how would this look like for higher education in general and for internationalization 

of higher education in particular? Colleges and universities (at least the public and the not-for-

profit private ones) are vastly about these higher purposes towards the common good. They were 

built from ideals of having a better society, of improving the lives of their students and the 

overall communities where these institutions are located. Literature is full of references about 

people working at higher education institutions precisely out of a sense of personal fulfillment in 

working towards the noble causes and ideals represented by education (for a specific example 

about staff in international programs offices see Castiello-Gutiérrez et al., 2020).  

Yet, as it has been shown here in this study’s findings, and throughout the literature, 

institutions oftentimes drift from their missions and their ideals and purposes stay on paper, on 

mission statements and visions. For example, in the case of UDEM, the idea of 

internationalization not being an end on its own but rather a path towards intercultural 

engagement and understanding is embedded in the official discourse and curricular model, 

however, in the day-to-day practice of the international programs office the reality seems to be 

different. Increasing the quantity of incoming and outgoing students seems to be more pressing 

than the need to design education abroad experiences that are better aligned with their preached 

idea of interculturality. In this sense, conscientious academic capitalism urges institutions to 
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acknowledge this drift rather than justify it as a first step, and then to realign their activities with 

their mission, particularly toward the common-good components of such missions.  

Conscientious academic capitalism is like a pendulum: On one extreme we find 

institutions behaving completely like businesses trying to maximize their value, and on the other 

end we see institutions focusing only on the democratic ideals of education but struggling to 

generate resources that can help them advance those same ideals. Inertia will want to swing the 

pendulum all the way towards either end, but the force of gravity will always attempt to reach 

equilibrium. In this case, it is not gravity what is pulling, but an institution’s own mission. That 

point where an equilibrium is reached (called in physics “the center of oscillation”) is the 

conscientious academic capitalism approach that is being ‘centered’ by the mission through a 

balance among competing forces (see figure 19). 

In a globalized society, institutions certainly need to internationalize. However, the goal 

need not be to simply become a ‘world-class university’ or a ‘global institution’ (as an analogy to 

the ‘good economy’ reference). Nor need the goal simply be to expand the university’s market or 

its share of the market. Rather, HEIs should acknowledge their historic and current role as 

perpetuators of global inequities and advocate to use their global interconnectedness to shape 

that ‘good society’ mentioned by Brooks. For instance, we can no longer allow and support land-

grant universities that are committed to enrolling more students but whose enrollment goals 

neglect their local community and rely on attracting students from abroad or on exporting their 

programs to deliver the education abroad. Establishing a presence abroad, ‘being everywhere,’ 

should not be an end in and of itself, but rather as this study showed, serving your community 

everywhere seems like a more ethical approach that aligns itself better with the overall 

democratic mission of the university (Labaree, 1997). How an institution engages with the 
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Others (students, organizations, etc.) internationally should be first aligned with its core mission, 

and secondly, it needs to be conscious about “the possibility of harming the other” (Ermine, 

2007). A good example from this study is UNAM looking for ways to enhance the life of Others 

abroad, of their own Mexican community regardless of location. But it does that while also 

pursuing other interests that enhance its prestige and eventual revenue. But as it has been argued, 

the ideal is about finding balance and establishing priorities. UNAM’s strategy abroad, at least in 

the United States, seems to be first and foremost about service even while engaging in other 

regions purely for reputation and collaboration interests. This is where academic capitalism 

converges with UNAM’s purpose of “being at the service of the country and humankind by 

forming professionals useful to society” (UNAM, 2019a). 

Figure 19: Conscientious Academic Capitalism Model 

 

Source: Author 

Moving Away from Internationalization Towards a Strategy of Global Engagement 

The sociologist Alan Irwin (1995) has advocated for a shift in our approach to science; 

for the need for a ‘citizen-oriented’ science as opposed to a ‘scientific citizenship’. In a similar 
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line of thought, I argue that what is currently needed in higher education is an international and 

intercultural vision of science and education rather than yet another scientific (or scholarly) 

vision of interculturality and internationalization. I see a need in collectively moving forward in 

thinking about how universities situate themselves in the global landscape, what their role has 

been in maintaining and creating inequalities, and what their role is in reversing them. 

We are living in a highly interconnected world, a world nonetheless, that is divided and 

highly stratified, a world that comes with a lot of baggage. This baggage, shaped by centuries or 

even millennia of violence, oppression, and power imbalances, seems to be often overlooked by 

higher education institutions who see themselves as neutral (or even as a counterweight) to this 

history. The process of participating in any kind of international endeavor—despite their noble 

ideals—must be conscious of current geopolitics and past histories that affect the terms and 

positionality of every international partnership (Lee, 2021). 

At the same time, the term internationalization used throughout this study does not seem 

to be a very good representation to encompass the broader purpose of universities interacting 

beyond their borders and their relation towards a greater common good. When this term is 

defined as a process and a set of activities, it keeps limiting it to a more utilitarian approach. An 

updated definition of internationalization by Lee (Lee, 2021) calls for the inclusion of the word 

‘power’ as “an object of influence (and sometimes dominance)”. Beyond the necessary 

acknowledgment of power, I suggest moving internationalization away from being just a process 

and “extend [it] beyond functionalism” (Lee & Castiello-Gutiérrez, 2021). For example, even 

while it is not there yet, UDEM’s approach to redesigning their curricular model to instill in the 

students a sense of embracing interculturality seems to be a step in the right direction. Regardless 

of opportunities for short-term mobility that for college students worldwide seem to be perceived 
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mostly as an experience, or an adventure, institutions need to prioritize a reflection of what it 

means for students to live in a globalized and highly unequal world. Particularly for students in a 

privileged position such as most students at UDEM, making sense of one’s complicity and ways 

of moving forward to collectively address said inequities, is crucial. 

Hence, a different, broader term that oversees internationalization and better reflects an 

institution’s place in the larger global landscape is needed. Referring to an institution’s ‘global 

engagement” represents a deeper and more philosophical stance than mere internationalization. 

It showcases an institutional ethos toward its relations with what lies beyond its confinements 

(national borders). From its origins, the word engagement represents not only a legal but also a 

moral obligation or arrangement. Situating oneself in the global landscape comes with 

responsibilities towards ‘the Other.’ As opposed to asking what can they do internationally, 

institutions need to ask themselves where do they fit in the world? What are the consequences of 

their activities not only to their own constituents but to other stakeholders at the local, national, 

and global levels? Without these necessary reflections, higher education institutions’ 

internationalization strategies will continue to be, at best, naïve ideas of utopic win-win 

activities, or selfish endeavors that perpetuate global inequities, at worst. 

Future Research 

The idea with this dissertation was not simply to showcase ‘a Mexican Model’ of 

internationalization. Rather, the aim was to document how even amidst competing interests that 

sometimes align, imitate, or simply subjugate to the neoliberal pressures of Anglo-American 

approaches, there is still room for common-good driven approaches for internationalization. And 

this study’s findings emphasize different ways in which such possibilities can play out. One 

possible avenue for future research lies in analyzing to what extent these institutions that are 
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enacting—at least partially—these purposeful internationalization strategies are doing it because 

of the agency of key individuals in such a way that the institution itself is generating and 

exchanging what I define as Funds of Institutional Knowledge. These funds imply that the 

cultural practices within an organizational unit—or a whole organization—represent valuable 

knowledge that can be transferred and institutionalized. As opposed to research on how 

individuals embody an organization’s ethos and adopt its successful practices, funds of 

institutional knowledge is a more proactive approach in which individuals—through their lived 

experiences—shape the organizational culture and develop alternatives that challenge prevailing 

practices from other, more dominant, organizations. In this sense, funds of institutional 

knowledge challenges the idea that organizations lack within them the necessary agency to 

counteract dominant practices that are transferred unto them coercively, mimetically, or 

normatively (DiMaggio & Powell, 1983). At the core of funds of institutional knowledge lies a 

sense of individual agency that pushes an organization toward dissidence and innovation against 

perceived inequities stemming from imbalanced power relations (Rebughini, 2018); an agency 

that resists and redefines supra-institutional structures (Baez, 2000). 

The framework I am suggesting could be applied to international cooperation initiatives 

between HEIs in the Global North and the Global South. As it has been discussed in this study, 

the majority of HEIs are located in the Global South, yet given the current power imbalances 

rooted in centuries of colonial oppression, these institutions keep being a marginalized majority 

that at best, presents ‘problems’ that can be used to the benefit of the North as a place to apply 

their research. Therefore, valuing the idiosyncrasies and the contextual social and cultural 

capitals of the individuals within these organizations, presents an opportunity for embracing new 

knowledges and ways of knowing. I have shown here certain aspects of the internationalization 
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strategies of two institutions in a country that is not commonly looked-up as a model for 

innovative practices in higher education. If these practices shown here are found to be relevant 

and effective in challenging some of the dominant practices that are moving HEIs away from 

their common-good approach and closer to private benefits, then it is important to learn more 

about how and where do these practices emerge. Moving forward, it will be important to design 

other empirical studies that contribute to our collective understanding about if and how HEIs in 

‘marginalized’ positions are relying on their senior and mid-level managers to institutionalize 

practices that present alternatives to the dominant narratives. 

As literature and practice have shown, internationalization keeps drifting farther away 

from institutions’ core missions. Rather than moving in parallel towards the mission, 

international activities seem to be a parallel activity of HEIs. But it is not a matter of making 

internationalization great again since it has always been an excluding and stratifying force; 

rather, it is a matter of making internationalization better. Therefore, another, and perhaps most 

important, avenue for future research is to expand this type of analysis to other contexts. Using 

the methodology of comparative case studies (Bartlett & Vavrus, 2017), future research needs to 

document where, how, and it what forms, are HEIs in other latitudes (primarily in the Global 

South) enacting internationalization strategies in a way that challenges the prevailing and 

dominant Anglo-American practices. Finding and disseminating these counter-narratives is the 

first step into normalizing and valuing them.  

Final Remarks 

In sum, with this dissertation I am hoping to have contributed to our collective 

understanding of the possibility to reinvent internationalization of higher education; of the 

possibility to find better approaches, counternarratives to the current mainstream and dominant 
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Anglo-American practices. The invitation is for HEIs to reflect on how through their global 

interactions they might be perpetuating the same inequities they constantly claim they want to 

eradicate. To stop and stare at the road they are traveling internationally and check if it is still in 

the same direction as their mission. To humbly recognize—if they have been part of the 

dominant group—that Others might be doing it better; to be willing to learn. But also, to 

acknowledge—if they are part of the historically marginalized majority—that there are 

possibilities to defy the dominant practices without losing relevance, quality, and prestige.  

In talking about how HEIs have (mis)used internationalization as an enhancer of 

“globalized capitalism which seeks to replace national cultures with a global consumerism”, 

Harris (2008, p. 355) suggests that a “serious university would be one in which 

internationalization must mean something. It would be cultural rather than economic…because 

such an internationalization degenerates into instrumentalism, and this robs higher education of 

what should be essential to it” (p.356). I agree that a functionalist and instrumentalist 

internationalization robs the essence out of higher education, but what I suggested throughout 

this study is that internationalization can and should be at the same time a cultural, academic, and 

societal endeavor. As I have argued, a purposeful internationalization approach is that in which 

an institution is aware of its power, position, and responsibility in the global, national, and local 

landscape; one that looks to humbly expand its conception of the community it serves beyond its 

national container; one where engaging with Others globally is a means towards an institution’s 

ultimate mission to make this world a better place. 
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APPENDICES 

Appendix A: Design Map 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

RESEARCH QUESTIONS 

1. How do higher education institutions in Mexico develop their 

global presence abroad in ways that differ from the mainstream 

Western model of transnational education from institutions in the 

Global North? 

2. How do higher education institutions in Mexico describe their 

approach to international cooperation through research in ways 

that differ from the mainstream Western model of institutions in 

the Global North? 

3. How do higher education institutions in Mexico describe their 

approach to inbound and outbound international student mobility 

in ways that differ from the mainstream Western model of 

institutions in the Global North? 

 

 

METHODS 
- Multiple case study using qualitative research tools: 

 1) Observation 

 2) Semi structured interviews to gain a better 

understanding of the context. 

3) Content analysis of texts, websites, strategic plans, 

policies and procedures, agreements, annual reports, 

etc.  

- Vertical case study to connect different units within 

the organization with the glonacal environment 

VALIDITY 
- Researcher bias: Reflection, memoing, 

constant audit of “research trail”. 

- Reactivity: Full disclosure about the 

research goals and motives. Careful review 

of interview and survey questions. 

- Comprehensive study: Participants from 

different kinds of institutions, with different 

level of responsibilities. 

GOALS 

- Personal: Advance organizational research 

on the professional field of internationalization.  

- Practical: Generate information for leaders 

to inform the design of institutional 

internationalization strategies. 

- Intellectual: Better understanding of the 

possibility of internationalization contributing to 

the local, national and global public good.  

CONCEPTUAL FRAMEWORK 
 

1. Personal Experience: My past and current 

professional positions. 

2. Previous literature on academic capitalism, 

globalization and internationalization, as well as 

de-Westernization of higher education. 

3. Glonacal agency heuristic, the ethical space of 

engagement. 

4. Mutuality 

5. Ethical Space of engagement 
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Appendix B. Interview Protocols 

B.1 Global Presence Interview Protocol 

(For faculty and staff working at University’s sites abroad) 

1. To begin, could you please describe to me what is your role at this institution? 

2. Tell me about how you ended up working here, could you please share with me what 

personal and professional circumstances have brought you here? 

a. Follow-up questions to make sure that we can get a sense of the participant’s 

previous experience (past professional experience, qualifications, etc.) 

3. What are some examples of challenges you face in a day-to day basis in your position? 

4. Talking about your institution’s presence in [xxxx country/state], For how long has the 

university being involved in this region? 

5. Were you part of the setup process for this office?  

a. If Yes: 

i. Could you describe the process of setting-up this liaison office? 

ii. What do you recall from the negotiations? 

iii. What were the rationales for opening an office here? What were the 

expectations? 

If the liaison office operates within a foreign institution: 

• In your opinion, what were the most important aspects that each institution was 

offering when this opportunity presented?  

• Was there something about the model that you didn’t liked particularly? 

• Did you expressed those concerns? what happened? 

b. If No: 

i. To best of your knowledge, can you tell me why do you think the 

university decided to establish an office in this particular location? 

If the liaison office operates within a foreign institution: 

• How would you describe the current relation between both institutions? 

• In your opinion, what are the most important aspects that each institution offers in 

this partnership?  

• Are there any challenges of operating within this partnership? 

6. What are the main strategies and goals for this liaison office? 

7. What activities/programs are conducted in this liaison office? 

8. Who are those activities mainly targeted at? 
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9. Who are the most relevant partners for the implementation of these programs? (both in 

Mexico and abroad) 

a. How would you describe the relationship the university has with each of those 

partners (institutions/organizations/departments, etc.)? 

b. What does the university value the most out each of those partnerships? 

c. What do you think each of those partners value the most of their partnership with 

UNAM in general and with this office in particular? 

10. How would you evaluate the overall relationship of [participant’s institution] with 

[specific partner institution]? 

a. What benefits, if any, can you identify for each institution as a result of this 

partnership?  

b. What disadvantages, if any, can you identify for each institution as a result of this 

partnership? 

c. What are the key aspects you think are needed to ensure a successful synergy 

between the two institutions? 

11. Is there anything else you’d like to tell me that we have not spoken about today?  
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B.2 International Student Mobility Interview Protocol – Study Abroad 

(For faculty and staff involved in student mobility program) 

1. How would you define internationalization? 

a. What does internationalization mean for your institution? 

b. Why do you think internationalization is important at [UNIVERSITY]? 

2. Would you say that UNIVERSITY has an internationalization strategy? 

a. What activities/programs are part of that strategy? 

b. How prominent is student mobility as part of [UNIVERSITY] internationalization 

strategy? 

3. What percentage of the student population participate in a study abroad program? 

a. Where are those students going? Which countries/institutions? 

b. For how long are they going abroad? (Short-term programs, summer, semester, 

year) 

c. How do you promote the study abroad programs you offer in order to convince 

students to participate? 

d. Why do you think the students are participating in these programs? What would 

you say is their most salient rationale for studying abroad? 

e. How would you describe the type of students who tend to participate in these 

programs? (in terms of demographics, SES, etc.) 

f. What would you say is the most important impact that these study abroad 

programs have on students? And on the institution? 

4. What are some rationales for [UNIVERITY] to promote sending students abroad?  

5. In what ways, if any, would you say your institution is following a strategy of 

international student mobility that is similar to what other countries/institutions do?  

6. And in what ways, if any, would you say your institution is following a strategy of 

international student mobility that is different to what other countries/institutions do? 

7. Is there anything else you’d like to tell me that we have not spoken about today?  
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B.3 International Student Mobility Interview Protocol – International Students 

(For faculty and staff involved in student mobility program) 

1. How would you define internationalization? 

a. What does internationalization mean for your institution? 

b. Why do you think internationalization is important at [UNIVERSITY]? 

2. Would you say that UNIVERSITY has an internationalization strategy? 

a. What activities/programs are part of that strategy? 

b. How prominent is student mobility as part of [UNIVERSITY] internationalization 

strategy? 

3. What percentage of the student population do international students represent?  

a. Where are those students coming from? Which countries/institutions? 

b. What is the ratio between degree-seeking and temporary exchange students? 

c. How do you promote [UNIVERSITY] in order to attract international students? 

d. Why do you think the students are coming to study to [UNIVERSITY]? What 

would you say is their most salient rationale for studying abroad? 

e. How would you describe the type of students who tend to participate in these 

programs? (in terms of nationality, demographics, SES, etc.) 

f. What would you say is the most important impact that these study abroad 

programs have on students? And on the institution? 

4. What are some rationales for [UNIVERITY] to promote attracting international students? 

5. In what ways, if any, would you say your institution is following a strategy of 

international student mobility that is similar to what other countries/institutions do?  

6. And in what ways, if any, would you say your institution is following a strategy of 

international student mobility that is different to what other countries/institutions do? 

7. Is there anything else you’d like to tell me that we have not spoken about today?  
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B.4 International Student Mobility Interview Protocol – Academic Program Directors 

1. What are the main responsibilities you have as Director of an undergraduate academic 

program at this institution? 

2. Which would you say are the most distinctive characteristics of a graduate of this 

institution in general and this program in particular? 

3. Speaking about the international outlook, How would you define internationalization? 

a. What does internationalization mean for your institution? 

b. Why do you think internationalization is important at [UNIVERSITY]? 

4. Would you say that UNIVERSITY has an internationalization strategy? 

a. What activities/programs are part of that strategy? 

b. Given your position as program director, what is your role in such strategy? 

c. How prominent is student mobility as part of [UNIVERSITY] internationalization 

strategy? 

5. How would you rate [UNIVERSITY] internationalization strategy? 

a. What successful characteristics would you highlight? 

b. What opportunity areas can you identify? 

6. In what ways, if any, would you say your institution is following a strategy of 

international student mobility that is similar to what other countries/institutions do?  

7. And in what ways, if any, would you say your institution is following a strategy of 

international student mobility that is different to what other countries/institutions do? 

8. Speaking specifically about student mobility,  

a. What are some rationales for [UNIVERITY] to promote sending students abroad?  

b. What are some rationales for [UNIVERITY] to promote attracting international 

students? 

9. What percentage of students in your program participate in a study abroad program? 

a. Where are those students going? Which countries/institutions? 

b. For how long are they going abroad? (Short-term programs, summer, semester, 

year) 

c. How do you promote the study abroad programs you offer in order to convince 

students to participate? 

d. Why do you think the students are participating in these programs? What would 

you say is their most salient rationale for studying abroad? 

e. How would you describe the type of students who tend to participate in these 

programs? (in terms of demographics, SES, etc.) 



CONSCIENTIOUS ACADEMIC CAPITALISM 203 

 

f. What would you say is the most important impact that these study abroad 

programs have on students? And on the institution? 

10. What percentage of the students in your program are international?  

a. Where are those students coming from? Which countries/institutions? 

b. Why do you think the students are coming to study to [UNIVERSITY]? What 

would you say is their most salient rationale for studying abroad? 

c. If they are non-degree seeking students, what is your role with them/ Do you have 

any interactions? 

d. Do you have any role in promoting your program to attract international students? 

11. Is there anything else you’d like to tell me that we have not spoken about today?  
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Appendix C: Document Analysis Protocols 

C1. Overall Internationalization Information 

1. What is the overall institutional mission? Does it have any or all of these orientations: 

democratic equality, social efficiency, and social mobility? 

2. Does the university have a clear espoused/published strategy? 

3. What are the priorities of that strategy? 

4. Is internationalization included as a priority?  

a. How?  

b. How does the university define internationalization? 

c. Which international activities are being portrayed? 

d. Who is included/absent in those activities? 

i. Who participates in the design and implementation? 

ii. Who benefits? Faculty, Staff, Students, all? Everyone within those groups 

or are there hints of stratification? 

iii. Is anyone been actively or passively excluded (Sen, 2000)?  

e. Do they specify why they take part in internationalization activities?  

i. What are their purpose, their main objectives, and their expected 

outcomes? 

1. How are those related to the mission? 

5. Does the university compare itself to, or identifies peers, or aspires to emulate any 

specific universities? 

a. Which institutions? Where are they located? 
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C2. Data Analysis: Global Presence Abroad 

1. Where does the institution have a physical presence outside of Mexico? 

a. What kind of countries? 

i. Global North/Global South? Emerging economies? 

ii. Colonial and neo-colonial ties? (Spain, France, U.S.) 

b. What kind of cities 

i. Knowledge Hubs? (Silicon Valley, Greater Boston, etc.) 

ii. Political Hubs? (Brussels, D.C.) 

iii. Culture/Cosmopolitan Capitals? (Paris, NY, Madrid, etc.) 

iv. Eastern capitals? (Shanghai, Beijing, Tokyo, Seoul, Singapore, Hong 

Kong, etc.) 

b. Where in those cities?  

i. Inside a partner university’s campus? What kind of institution? Elite, 

peer? 

ii. Latino neighborhoods? 

1. What is their reason for being there?  

2. What kind of activities do they conduct? 

3. What kind of projects are they involved in? 

4. Who do they engage with and how? 

a. Local Universities 

b. Local Community (Mexican origin, general Latin population, other minorities in 

that area, the general population? 
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C3. Data Analysis: Student Mobility Reports 

8. How prominent is student mobility as part of their internationalization strategy? 

9. What percentage of the student population do international students represent?  

a. Where are those students coming from? Which countries/institutions? 

b. What is the ratio between degree-seeking and temporary exchange students? 

10. What percentage of the student population participate in a study abroad program? 

a. Where are those students going? Which countries/institutions? 

b. For how long are they going abroad? (Short-term programs, summer, semester, 

year) 

11. What are some rationales for sending students abroad? 

12. What are some rationales for attracting international students? 

13. How are they promoting/portraying study abroad? (Academically oriented, 

international/intercultural experience, etc.) 
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C4. Reviewed Documents UDEM 

# Name Type Description 

1 
A QEP on Internationalization That Makes a Difference: 

Internationalizing teaching-learning process at UDEM 
Conference Presentation 

Presentation of UDEM's accreditation quality 

enhancement plan 

2 Accreditation Fifth-Year Interim Report Accreditation Document Mid-term report to SACS accrediting agency 

3 Course Catalog Institutional Document List of undergraduate courses 

4 Course Offer in English Institutional Document List of regular classes taught in English 

5 General Education Competencies Catalogue Institutional Document 
Catalogue with a list of desired competencies and 

its assessment 

6 Institutional Annual Report 2009 Institutional Document UDEM's metrics and achievements 

7 Institutional Annual Report 2010 Institutional Document UDEM's metrics and achievements 

8 Institutional Annual Report 2011 Institutional Document UDEM's metrics and achievements 

9 Institutional Annual Report 2012 Institutional Document UDEM's metrics and achievements 

10 Institutional Annual Report 2013 Institutional Document UDEM's metrics and achievements 

11 Institutional Annual Report 2014 Institutional Document UDEM's metrics and achievements 

12 Institutional Annual Report 2015 Institutional Document UDEM's metrics and achievements 

13 Institutional Annual Report 2016 Institutional Document UDEM's metrics and achievements 

14 Institutional Annual Report 2017 Institutional Document UDEM's metrics and achievements 

15 Institutional Annual Report 2018 Institutional Document UDEM's metrics and achievements 

16 Plan estratégico para la internacionalización de la UDEM Strategic Plan UDEM's internationalization strategic plan 

17 Strategic Plan for the Internationalization of UDEM Conference Presentation Presentation about the internationalization plan 

18 Student Success Key Performance Indicators Institutional Document Key metrics for the assessment of student success 

19 
Centro de Estudios en el Extranjero: Funciones y 

Procesos 
Internal Document 

Organization and processes of the study abroad 

office 

20 
PATLANI: National Survey of International Student 

Mobility 
National Dataset International Student Mobility National Trends 

21 Quality Enhancement Plan (QEP) Accreditation Document Quality Enhancement Plan submitted to SACS 

22 Reporte de Producción Académica 2006-2011 Institutional Document Yearly report on research productivity 

23 Reporte de Producción Académica 2012 Institutional Document Yearly report on research productivity 

24 Reporte de Producción Académica 2013 Institutional Document Yearly report on research productivity 

25 Reporte de Producción Académica 2014 Institutional Document Yearly report on research productivity 

26 Reporte de Producción Académica 2015 Institutional Document Yearly report on research productivity 
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C5. Reviewed Documents UNAM 

# Name Type Description 

1 Vida y costumbres de la Universidad de México Book History of UNAM 

2 La Universidad de México: su trayectoria sociocultural Book History of UNAM 

3 Una historia de la Universidad de México y sus problemas Book History of UNAM 

4 
La Universidad de México: un recorrido histórico de la 

época colonial al presente 
Book History of UNAM 

5 
La Universidad Nacional Autónoma de México : 

formación, estructura y funciones 
Book History of UNAM 

6 La Real y Pontificia Universidad de México Book History of UNAM 

7 
UNAM@UA - Arizona in Mexico, Mexico in Arizona: 

100 Years of Collaboration and Beyond  
Conference Presentation 

8 Discurso inaugural de la Universidad Nacional Historical/Archival Doc UNAM’s rector opening speech 1910 

9 Informe del Rector al Consejo Universitario 1932 Historical/Archival Doc Annual Report from UNAM's president 1932 

10 5to aniversario sede UNAM en China Institutional Brochure  UNAM China report of activities 

11 
UNAM Chicago - Seminario de Estudios 

Latinoamericanos 
Institutional Brochure 

 Curriculum of the Latin American Studies 

seminar 

12 
Acerca del Sistema Universidad Abierta y Educación a 

Distancia (SUAyED) 
Institutional Brochure  About UNAM’s Distance Learning University 

13 UNAM Budget 2000-2020 Institutional Dataset  Yearly Budget 

14 UNAM Editorial Production 2000-2018 Institutional Dataset  Report on UNAM’s editorial productivity 

15 Statistics Agenda 2000-2019 Institutional Dataset   

16 Plan de Desarrollo Institucional 2015-2019 Institutional Document 

17 
Estrategias de Cooperación e Internacionalización 2015 -

2019 
Institutional Document 

18 Políticas de internacionalización de la unam Institutional Document 

19 Acerca del SUAyED Institutional Document Report on UNAM's distance learning program 

20 We are the Nation's University Institutional Video  Promotional video 

21 UNAM Chicago Institutional Website   

22 PATLANI: National Survey of Intl. Student Mobility National Dataset  Dataset of student mobility 

23 Ya suma la UNAM 14 sedes académicas en el extranjero News article  New site opening in the US 

24 Amplia UNAM presencia en el exterior News article  New sites opening in the US and South Africa 

25 Conviértete en Ciudadano Video  Promotional video 

26 Seminario de Estudios Latinoamericanos    Curriculum for a seminar 
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