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Abstract

The American education system is a long established and structured portion of American society.

For the majority of everyone’s lives, this system has remained fairly consistent and unchanging,

that was until March of 2020 when the novel coronavirus disease, 2019, (COVID-19) swept

through the world, forcing everyone into social isolation and forcing the majority of the

education system to move to an online format. The pandemic, and its associated changes,

especially affected the way that K-12 schools delivered their material to young people

throughout the United States. This study sought to explore the decision making of parents that

have children younger than high school, specifically the decisions made around the modality of

their child’s education throughout the pandemic. One semi-structured interview was conducted

with a parent of two elementary-aged children, covering the decisions made throughout different

periods of the COVID-19 pandemic, and what may have influenced those decisions. Results

indicated that decisions were made around maintaining structure, as well as meeting each child’s

educational needs. Results also indicated that the concept of familial interdependence, which

states that decisions made by one member of the family will ultimately affect all members of the

family, was extremely present and played a huge role in how decisions were made in regard to

educational approaches.



Introduction

In 2021, the world was quickly changed in dramatic fashion by the novel coronavirus

disease, 2019, more generally known as COVID-19. This disease was extremely dangerous and

very easy to spread, while also being extremely new with very little information known about it.

Due to its novelty, when COVID-19 reached the United States of America, the country quickly

went into lockdown, moving everything that didn’t have to be in-person to a remote format,

including school and work for most of the population. For the context of this paper, we will be

focusing on the COVID-19 pandemic through the lens of the education system, and the effects

that the pandemic has had on the parents of K-12 children.

For many students, at the beginning, this seemed like a very exciting two weeks off of

school. This quickly turned into finishing the rest of that semester remotely in online class

formats. This quick change in format put a lot of stress and work on the instructors to figure out

how their class may function in an online format. Moving forward into the next school year,

many districts took different approaches when it came to re-entry after the start of the pandemic.

Some districts remained fully online, while others followed a hybrid format, while some (but

very few) moved back entirely to in-person schooling. This led parents to be critical during

school hours in their children’s education. Parents were forced into being involved in making the

decision of which modality their children would take in the fall semester of 2020. For some

parents, this level of involvement came easy and naturally. For others, this was a huge change

and undertaking in maneuvering how their family unit would function, as some parents may have

been unable to stay home from work to help their child remotely. For all parents, this decision



was not easy and required a lot of thought and planning, especially while the effects of the

pandemic were present in every aspect of their life.

Navigating schooling in a pandemic of this proportion is something that has not been

done in the modern days, and the education system struggled to keep up. In a review done by the

Office of Civil Rights (2021), commissioned by President Joe Biden, it was found that 3 out of

10 parents of school-aged children reported negative social and emotional well-being for both

their children and themselves. This is only made worse with parents of children with IEPs and

language barriers, as those parents were found to take on a more significant role in monitoring

and aiding their child or children’s education. Parents of children with an IEP were more than

twice as likely as parents of children without IEPs to state that their child did little to no remote

learning (35% of parents of children with IEPs vs. 17% of parents of children without IEPs). The

pandemic offered a time of great challenge for everyone involved in the education system, with a

heavier influence placed on parental involvement in children’s education.

This study aims to serve as a review and reflection on how the COVID-19 pandemic has

changed the world of education for schools and families alike, and get individual accounts on

decision making with children’s education. We hope to give parents a voice and a space for

reflection on their children’s education outcomes in the last two years, and space to recognize

how their decisions and involvement may have affected those outcomes for the better or worse.

Literature Review

Covid Pandemic in General



The COVID-19 pandemic swept quickly from nation to nation throughout the end of

2019 and the beginning of 2020, quickly taking over and changing nearly every area of society,

especially in the United States of America. Due to this pandemic, any event or general gathering

where 6-foot social distancing guidelines could not be followed, were quickly cancelled, moved

remotely, or postponed; in order to mitigate the spread of this disease from person to person. This

practice quickly led to drastic changes throughout almost every part of modern life, some

examples being: schooling, workplaces, live shows/musical concerts, and in-person dining.

However, one of the areas that was arguably the most affected by the changes brought on by the

pandemic was the education system, from kindergarten all the way through universities.

The education systems throughout the world were forced to adapt to the needs caused by

the pandemic in record time (Abidah et al., 2020), with many teachers in the United States being

forced to design their remote education plan in about a week. For most education professionals,

they were forced to adapt a well-planned and well-researched in-person curriculum to a fully

online curriculum in a very short window. This fully online curriculum looked different from

classroom to classroom, with some educators adapting a live-online format, where class would

continue as normal, meeting at the times that the class would normally meet and just lecturing

over a video meeting app (e.g. Zoom or Microsoft Teams). In contrast, some educators adapted a

“asynchronous” classroom format, where materials would be posted for the student to interact

with on their own time, with many of the live lectures seen in other formats being replaced by

short video lectures or readings/slideshows being posted independently for the student to look

over and check-in with their teacher as their needs see fit (Daniel, 2020).



While the education system, and the educators within it, gave their best effort to mitigate

any possible effects of this drastic shift in educational approach, some effects were seemingly

inevitable with such a big change. One major area effected in everyone’s life, including students

of all ages, was people’s mental health. With the pandemic bringing on so many changes, as well

as the travesties suffered by the population (e.g., unemployment rises, family health issues, stay

at home orders, etc.), it is impossible for every person to show resilience through these events. A

primary concern in mental health being found in developing young people that were unable to

fulfill their developmental psychosocial needs due to social distancing requirements and stay at

home orders (Pfefferbaum & North, 2020). In addition to mental health concerns, concerns arose

at the possible disparities in various populations, caused by the quick changes in response to the

pandemic. Parents of children were being forced to take on a larger role in their child or

children’s education, while also having to manage the changes that were taking place in their

own lives and employment. It was found that low-income families were disproportionately

affected by these changes, with major stressors coming from changes in employment, financial

burden (especially that associated with their child missing free school lunches), and the inability

to find appropriate childcare to fit their needs (Chen et al., 2020).

Parental Involvement in Child’s Education

Parental involvement has been shown to be the cornerstone of positive educational

outcomes especially in young children. This only became more apparent as the COVID-19

pandemic swept through society. Parents, especially those of young children, tend to serve as the

mediator between the home and school life, ensuring that children are able to complete their

home-learning activities, being involved with the school and school activities (like sports or



clubs), as well as making decisions for their children (Harris & Robinson, 2016). In addition to

physical presence and support, parental emotional and mental support are arguably more

important when looking at children’s education. Children often look to their parents to see what

mindset or approach for school is most appropriate, which is a crucial first step in positive

educational outcomes in children (Harris & Robinson, 2016). These factors are ever-present, but

the importance was expanded greatly due to the COVID-19 pandemic and changes it brought to

education systems.

One commonly overlooked aspect of parental involvement in their children’s education is

the concept of “stage-setting”. This theory, first described by Harris and Robinson (2016), states

that parents serve to create a social and home environment that is conducive to generating the

best educational outcomes for their children, by setting the stage of their educational journey.

Typically, this is done through the practices of setting high expectations for children (in

non-intrusive ways), labeling their children as “smart” or capable, conveying the importance of

school/a good education, and through supporting their children through all interests (including

non-school interests, like extracurriculars). In addition to social and emotional “stage-setting”,

physical “stage-setting” plays a prominent role in education as well. For example, creating a

quiet, focused space, where a child can work on schoolwork (Harris & Robinson, 2016). For the

current study, “stage-setting” could become even more important, given the aspect of the home

environment being brought to the forefront of children’s educational experiences throughout the

COVID-19 pandemic.

While many studies focused on parental involvement focus on younger children, it has

been found that parental involvement throughout a child’s time in middle and high school also



has positive effects on overall educational and mental health outcomes (Hill & Tyson, 2009;

Wang & Sheikh-Khalil, 2014). As a child moves forward in the school system, into middle and

high school, the stakes of their educational outcomes become larger and larger, having more

lasting effects on their life. Additionally, the prevalence of mental health issues may also

increase and have more lasting effects. Parental involvement, especially through academic

socialization, has been found to be very effective in developing healthy coping strategies to deal

with some of the challenges that are especially present in high school (Wang & Sheikh-Khalil,

2014). These coping strategies have been found to greatly improve mental health in adolescents,

especially through increasing self-efficacy and reducing feelings of helplessness (Baird et al.,

2009).

Effects of Disrupted Learning (Natural Disasters, War, Immigration, etc.)

Disrupted learning is not a COVID-19 pandemic-specific issue, it is present throughout

modern history. Disrupted learning is a result of anything that may affect the normalcy of

continuing day-to-day business in the education system, such as natural disasters and civil unrest

(Lai and Thyne, 2007). Natural disasters are particularly notorious for disrupting the normalcy of

education systems throughout the world, which many of these disasters resulting in a literal

inability to attend school as normal. The effects of natural disasters on education are exacerbated

in poorer countries, like Indonesia. In a country like Indonesia that is poorer, yet is afflicted with

many more natural disasters per capita than the average country, their education is system is

particularly vulnerable. In a study done by Rush in 2018, they found that though overall

enrollment in Indonesian primary schools has been rising over the last few decades, in response

to natural disasters in most cases, enrollment in primary school decreases significantly. Rush



equates this to a variety of possible reasons, with some of those being familial economic trouble

as a result of a natural disaster pressuring the family to use the child’s time for more immediately

valuable economic support, rather than attending school. Thus, it is important for parents of

children experiencing disrupted learning environments (i.e. the COVID-19 pandemic), to

minimize pressure on children to make adult decisions (e.g. dropping out to work) as much as

possible, especially decisions that affect their overall educational outcomes.

In similar situations, similar outcomes have been reported. In an analysis of the effects of

the 1987-1989 Locust Plagues of Mali, Vreyer et al. (2014) found similar effects on school

enrollment in response to natural disasters. These authors found that poorer, more rural areas

were affected more than the urban areas of the country. In these rural areas, the primary school

enrollment rates of boys who were born during the locust plagues (between the years 1987 and

1989) dropped by nearly 3%. It was also found that for the years of the locust plague, the years

of completed schooling is 1% lower in girls from affected rural areas. It may be important in the

COVID-19 pandemic for parents to recognize the possible long-term effects of events that

disrupt the education system, and how that might affect children not yet in the education system.

In the lens of the COVID-19 pandemic, children born during or just before might not be fully

socialized, or may be more attached to their attachment figures than children enrolled in

schooling before the pandemic.

Pandemics are no different from the other causes of disrupted learning, with even more

research emerging from the current COVID-19 pandemic. In order for the most positive

outcomes for the next generations, it is essential that we keep in mind the long-term effects that

disrupted learning can have on entire generations of educated people. As we navigate a new



education world, it is important that nobody is left behind, and that starts with the parents of

those generations being involved as much as possible.

Different Learning Modalities

Throughout the COVID-19 pandemic, different students have been subjected to many

different learning modalities, as a result of the ever-changing education system’s response to the

pandemic. Throughout the pandemic, there were four major learning modalities present, those

being: in-person live schooling, online live schooling, online asynchronous schooling, and

home-schooling (either from parents or teachers). While the pandemic forced more people into

the non-in-person live schooling modalities in the last year and a half, these modalities have been

present for a considerable amount of time separate from the pandemic (Houston & Toma, 2003).

Research Methods

The research was conducted nation-wide throughout the United States. The criteria of

inclusion in the study was: adult parents of children that were in either elementary or middle

school during the COVID-19 pandemic. Additionally, their child must not have been

homeschooled prior to the start of the pandemic. For this study, the recruited parent(s) was the

only individual interviewed, using a semi-structured interview method. This interview asked

questions relating to their experience throughout the pandemic, through the context of their child

(or children)’s schooling, and how that might have changed throughout each determined

“section” of the pandemic, mostly split up by season. The questions asked aimed to show their

thought process and how that may have changed as the pandemic went on. A singular interview



guide was created, which included further probing questions and overall approach to the

interview. Sample Questions asked include:

● What were your concerns heading into the (summer, fall, spring)?

● What was your family dynamic like at this point?

● See full Interview Guide for further questions (in Appendix).

Recruitment was done by posting flyers, through email, class announcement pages, and

social media posts in which the viewer was asking to share or forward the information to parties

that are eligible and interested. Recruitment occurred mostly inside of the University of Arizona.

This recruitment style, known as snowball sampling, allowed for the convenience of sharing the

flyer once and allowing the public to share the information with potential participants.

Eligibility called for parents of elementary or middle school age children, from all

socioeconomic backgrounds, who had to navigate the education system throughout the

COVID-19 pandemic. All participants had to be 18 years or older at the time of the interview. To

determine full eligibility, a short screening phone call occurred in which the potential participant

was asked to fully ensure that they met all screening criteria. If they were deemed eligible for

participation, then a time and date for the interview were then set up, with the convenience for

the participation in mind. Interviews were conducted over Zoom, in a real time video interview.

Consent was obtained prior to the interview, then the participant was verbally asked questions to

disclose general demographic information (e.g., Family income, racial/ethnic identity).

Analysis of the data started with transcription of the interview. All names or sensitive

information were replaced with pseudonyms, aiming to remove all identifiable markers. The



transcript of the interview was reviewed by the research team. Each research team member

reviewed the transcript for overarching themes. The team discussed initial theme ideas and initial

analysis was written. This analysis was reviewed again the research team and revised to frame

the final themes.

Results

Structure and Its Importance

Structure is very important in raising any children. The COVID-19 pandemic, for the

Smith family, brought many unique challenges with maintaining stability and structure for their

family. One of these challenges was finding ways to maintain this “normal” structure in an

abnormal time for their children, especially their child Corey, who has autism spectrum disorder.

Quickly adapting their family practices to create this new structure was of the utmost priority for

Keira, to ensure that Corey had the best learning environment at home:

Um, I think I predicted that, um, it was going to be hard to keep Corey on because he
had, like I said, he had extra outside the norm because he was naive to assume that it was
going to be harder to keep him on all of those Zooms every day.

Obtaining structure was a constant goal of the Smith family, having to change their

approach multiple times. In spring 2020, when the pandemic hit, the family quickly adjusted to

their children’s education by asking a friend who was a teacher to come into their home and help

the children for the last few weeks of the school year. This was done in an effort to maintain any

sense of the previous structure of the “normal” school year, at home. As the family prepared for

the summer of 2020, they had to work to create their usual summer routines at home, where

Keira mentioned the family went camping and purchased an at-home splashpad to mimic the



community one they usually used. The family attempted to maintain the normal summer

structure by doing their normal things at home or outside of the home, while following health

protocols. Then, as the family moved into the new school year, they made the decision to educate

their children fully online, so that they, as parents, could help create some of that structure for

their children themselves, rather than relying on the very volatile in-person schooling options the

district was providing.

The Smith family’s main focus was maintaining the normalcy of structure in their family

throughout the pandemic. Keira recounts that in the instances where they were able to achieve

that structure for their family, it did benefit them, especially their son Corey:

Yeah. Once Corey knew his routine ... he was fine.

Child-Environment Fit

Aligned with the previous theme, the major goal for the Smith family throughout the

pandemic was finding and creating an environment that fit the needs of each of their sons. The

family found this search for the best learning environment to be a consistent action throughout

the time of the pandemic:

I feel like we made it like there's no negative or positive. Like we just got through it and
we did what we needed to do. Like, I don't, I feel like, Hey, I might be blocking
something, but I feel like we just took it day by day and step by step and that's how they
get through it.

For the Smith family, creating an environment that fit the needs of both of their children,

Corey and Marshal, was the priority. However, when taking into account the personalities of

each of these children, the parents found that it was significantly easier to create an environment



that fit Marshal’s personality, as he was very “go with the flow”, allowing him to be more

successful, have a better child-environment fit, in a variety of environments:

Every little change is hard for Corey to adapt to. Right. Whereas Marshal is so go with
the flow.

As mentioned above, the main goal of the Smith family throughout the pandemic was to

give their children an environment where they thrive, which for their son Corey, required

structure. The best example of making decisions based on the needs of their children was

transitioning to the spring of 2021, where they decided to keep Corey and Marshal in online

schooling, as they felt that the transition back in-person at that time would have set back some of

the progress they had made as a family that far. Though, this decision was primarily made to

ensure the best fit for Corey:

So, but if he had been so much of it would have had to change. Right. Um, and we would
have ended up struggling through the rest of the year and losing a lot of the progress
being made that it wasn't worth it. And then I just felt like it wasn't fair to Marshal to
throw him into a world of change either. I feel like he would have adapted faster. Um, but
it just would have required so much adaptation to what we already worked so hard to set
up for the school year.

Interdependence

Interdependence is a major component of many theories surrounding the topic of family

studies. It states that the actions or decisions taken/made by one member of the family will

inevitably affect the other members of the family. For the Smith family, they experienced several

instances where the familial interdependence, prompted difficult decisions. One of these

examples was the decision to move the children back in-person or keep them online. In this case,



their son Corey had more needs due to his IEP, so decisions were made around his needs, and

their other son Marshal followed the needs of his brother:

And then they started listing every single restriction that was going to occur. And the first
thing I had was my kids will not thrive in an environment, especially Corey, Corey in his
IEP. He has to have the least restrictive environment in order to be successful
academically. And I knew at that time that that was at home virtual. So if I could dedicate
myself to doing it virtually, then he was going to be okay. Um, Marshal, I think Marshal
would have been fine either way. Um, I just don't think he would have enjoyed it and I
didn't want his, his last preschool year to be something you stress out about.

The concept of interdependence applied to other areas of the Smith family system. The

stress of the pandemic, education of the children, and employment changes spilled into the

relationship that Keira and her husband had at the time. Keira talks about how the stresses that

her children faced while navigating the new education system affects her and her husband:

I was so stressed out because I had to make sure, you know, they could have their
meltdowns. And I feel like I couldn't, like I had to keep a strong face and I had to talk
them through the meltdowns of getting on zoom. And, um, so that kind of really back
into our marriage where we were snipping at each other a lot, because it was a lot more
than we expected it to be

The interdependence surrounding Keira’s task of ensuring the best at-home education of

her children, eventually led her to leave her job. The stress surrounding all of this, led Keira to

seek out mental health support, and make general life changes like exercising, to ensure she was

best able to care for herself and her family:

Um, I think I would've put myself finally found a way to put myself at the forefront a
little bit better because I did end up, um, on some anti anxiety medicine because I was in
such a go, go, go constant. Right. You know, all that. Um, I wish I had gone back and
better prepared myself a little bit or said no a little bit more to some people who were
kind of pulling at me. Cause like I said, it was literally a full-time job. Um, so letting
might've been my attempt to get divided to the point where there was nothing left for me
would probably be the only thing that I changed. But for the school, I think that was the
best decision we could have possibly made for them.



As demonstrated through Keira’s answers, the concept of interdependence came to the

forefront of her mind throughout the pandemic. It was extremely clear that decisions made would

affect the entire family unit rather than the single person that the decision was made for.

Discussion

This study set out to gather information about the variety of approaches that parents took

for their children’s education throughout the COVID-19 pandemic. The main findings of this

study were that the influencing factors of families taking certain approaches towards their

children’s education are very intricate. For the Smith family specifically, their approach was

determined mostly by the needs of their children, especially Corey who has autism spectrum

disorder, and his need for certain structure even in the face of vast structural differences in the

education system.

Previous research has emphasized the importance of how a child’s personality interacts

with their environments, whether that be home or learning environments (citation). This is no

different in the Smith family, who aimed to make an environment where their children could get

the education they needed, doing the best to make it where the family was not negatively affected

by all of the changes.

As the pandemic went on, families slowly adapted, alongside the education system,

which took extremely unexpected hits to their previous structure, having to fully adapt to online

learning for most children. This slow adaptation to the “new normal” was even slower for those

children with IEPs, on both fronts (Office of Civil Rights, 2021). There is a lack of research on

how to approach special education needs in a remote format, which meant that the system was



even slower to adapt for students that might have needed that sense of structure more than other

children. In the Smith family, Corey, who has an IEP for autism spectrum disorder, was victim of

this slow adjustment. At the beginning of the fall of 2020, much of the IEP responsibilities fell

on his main teacher, and parents, rather than other professionals associated with his IEP.

Parental involvement in a child’s education has been found to be one of the biggest

predictors of a child’s education outcomes in many studies (citation). Throughout the COVID-19

pandemic, parental involvement appears to have become even more important, especially for

those children that moved to online education at home, as in most areas of the country, parents

were expected to fill in for some of the educational needs of their families, that teachers couldn’t

do remotely, such as ensure that children were completing their work or attending the Zoom

classes. For the Smith family, this was no different, especially considering that their children had

extra educational needs, like Corey’s IEP. For Keira, these extra needs from her children meant

that she had to play a bigger role, which she left her job of ten years to fully ensure that her

children were thriving as much as possible in this new area of education. Women taking a step

back from the workforce, in order to caretake for their children and family members, has been a

common trend that has been observed in the United States, especially throughout the COVID-19

pandemic (Bateman and Ross, 2020). According to a report by McKinsey & Company, 23% of

women with children under 10 years old considered leaving the workforce, opposed to 13% of

men under similar conditions (Jablonska, 2021).

Parental involvement is very important to ensuring the best educational outcomes for

their children, however, parental and familial adaptability to needs is also extremely important,

in order to ensure that the child-environment fit is always as good as possible (citation). This



adaptability comes from the responsiveness of the parent(s), and willingness to make changes to

ensure that the children are as successful as possible. This is seen in the Smith family as well,

who were constantly making changes to ensure that their children, Corey and Marshal, had the

best educational outcomes possible throughout the entirety of the COVID-19 pandemic.

Limitations and Future Directions

The most significant limitations to this study were sample size and study length. Sample

size was arguably the largest limiting factor, as we were only able to recruit and interview a

single family about their educational approach. This was likely a result of the recruitment

materials not reaching possible participants, as well as a result of time limitations placed, as this

study was only able to be running for less than 6 months. The sample size limitation lead this

study and its results to be focused solely on the experiences of a single family during the

pandemic, and does not speak for the larger society and how many other families likely

approached education throughout the pandemic. We believe that given more time with this study,

more recruitment could have been more effective in gaining a larger sample size.

Another limitation to this study is the focus on the pandemic as a historical event, though

the pandemic has continued throughout the conclusion of this study. The interview guide was

structured to talk about the past approaches to education, however, the fall of 2021 was also

another semester during the pandemic that was left out of the interview guide.

Future studies should focus heavily on recruitment of study participants, aiming for a

diverse group of families to provide many different perspectives to view what overarching

themes are present in familial decision making. Another expansion on this study design is



including children in the interview, and getting their feelings and emotions on how the

COVID-19 pandemic affected their education. Getting a different perspective may be super

helpful in painting a full picture of the effects of the decisions that were made, rather than the

parental point of view on children’s thoughts and feelings. Additionally, our study was focused

on families with children younger than high school, as the parents likely had most of the control

in making decisions for those children. However, to fully understand the effects of the pandemic,

we suggest that a study focuses on parents of students in high school, and the decisions those

families made and how those may differ than families with younger children.
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Appendix

Appendix 1: Interview Guide

Familial Approach, and Associated Factors, to Non-teen Children's Education during the

COVID-19 Pandemic

Interview Guide

Interviewee Name: __________________________________________________________

Introduction....

As mentioned previously, this study serves to gather information on the approaches that families
took when it came to the education of their children throughout the COVID-19 pandemic. To do
this this, we will work through each time section and talk about what decisions you made, what
may have influenced the decisions you made, and then we will talk about your overall
satisfaction with the decisions that you made for your child.

As a reminder, you are free to not answer any questions that you do not feel like answering, you
can take as much time as needed to think about an answer, and you are more than welcome to
stop the interview at any time, if you feel necessary!

DEMOGRAPHIC QUESTIONS

I’d like to start of this interview with just a few demographic questions to help us better
understanding you and your situation. You are more than welcome to not answer any
question/questions that you do not feel comfortable answering, this section will not hurt your
participation in the study. We are just trying to possibly look for some connections between
educational approach and certain demographic factors! Additionally, once this interview is
transcribed, you will be given a non-identifiable pseudonym to protect all sensitive information.

1. Where do you and your family currently reside?
2. What is your current marital status?

Probe: If single/divorced, do you co-parent with your child? Are you the sole
custody?

3. How many children do you have?
4. What type of school does your child attend? (I.e. public elementary, private middle,

etc.)
5. What is your current household composition?
6. What is your average household income?

a. $0-$50,000
b. $50,001-$100,000



c. $100,000+
7. What is your racial/ethnic background?
8. What gender do you identify with?

Probe: What are your preferred pronouns?

SPRING 2020

I’d like to start with your initial feelings/reactions to the COVID-19 pandemic when it first hit
the U.S.

1. What were your immediate thoughts/concerns when COVID-19 hit?
2. If your child was attending school, how did their school/school district approach

closing/reopening?
Probe: On a scale of 1-5 (1 being terrible and 5 being amazing), how would you rate
the school’s management of this change? Would you like to explain further?
Probe: How much autonomy were parents given with making decisions at this
stage?

3. What changes did COVID-19 bring to your family unit? (e.g. changes in your work
schedule/flexibility, overcaution due to risk factors, etc.)
Probe: If so, did these effects have negative consequences? Were they lasting or just
needed some adjustment?

4. What was your mindset on the pandemic at this point? (For example, some people
may have seen it as a nice vacation or fun change)
Probe: How do you think your overall situation (job, schooling, family situations)
affected your mindset on the pandemic?

5. How did you explain the pandemic and the reason things were changing to your
child? Did they understand?
Probe: If multiple children, did you approach explaining it to each of them
differently?

6. Overall, how would you rate your child/children’s experience during the start of
COVID-19 to the end of the 2020 school year?
Probe: If multiple children, how would you rate their individual experiences? Did
these differ? What factors may have caused this?

SUMMER 2020

Moving into the summer of 2020,

1. What were your concerns going into the summer?
Probe: How did this change from the spring?

2. How did you approach child care in the summer?
Probe: If you were able to work remotely, did your children being home affect your
work at all?



3. How was your family dynamic at this point? (Were people getting along, stepping on
each others toes, etc.)

4. After seeing your child(children’s)’s experiences during the spring, how did you
approach thinking about your child’s (children’s) education for the fall?

5. How/When did you decide how you were going to educate your child in the fall?
Probe: If multiple children, did this differ between children?
Probe: How did your own work/life balance affect the approach that you wanted to
take?

6. Overall, how would you rate your child/children’s experience and development
between the end of the 2020 school year and the start of the 2021 school year?
Probe: If multiple children, how would you rate their individual experiences? Did
these differ? What factors may have caused this?

FALL 2020

Moving into the fall of 2020,

1. What were your concerns going into the fall?
Probe: How did this change from the summer?

2. Did you feel adequately prepared going into the fall semester of school for your
child/children?

3. What challenges (if any) did you predict? What challenges did your family
experience?

4. How was your family dynamic at this point? (Were people getting along, stepping on
each others toes, etc.)

5. Were there adjustments that you made or had to make in regards to your
child/children’s education?
Probe: Are there any other adjustments that you want to talk about or expand on?
Probe: Did your child change/switch schools?

6. Overall, how would you rate your child/children’s experience during the start of the
2021 school year to winter break?
Probe: If multiple children, how would you rate their individual experiences? Did
these differ? What factors may have caused this?
Probe: Is there something you would have done differently if given another chance?

SPRING 2021

Moving into the spring of 2021,

1. What were your concerns going into the Spring?
Probe: How did this change from the fall?



2. Knowing that vaccines were starting to be more widely available, did you change
your approach/feelings about your child’s education?

3. How was your family dynamic at this point? (Were people getting along, stepping on
each others toes, etc.)
Probe: Were there any other challenges that your family experiences that you would
like to add?

4. Were there adjustments that you made or had to make in regards to your
child/children’s education?
Probe: Are there any other adjustments that you want to talk about or expand on?

5. Overall, how would you rate your child/children’s experience during the start of
COVID-19 to the end of the 2020 school year?
Probe: If multiple children, how would you rate their individual experiences? Did
these differ? What factors may have caused this?

REFLECTION

1. What did you learn about your child/children throughout this pandemic?
Probe: Did this teach you anything about how to better approach/connect with
them?

2. Was there anything that you learned about yourself throughout this pandemic?
Probe: Was this a good or a bad thing?
Probe: Did this change your overall outlook/approach?

3. Has your family dynamic/values changed throughout this pandemic?
Probe: Do you think these changes will last (far) past the pandemic?

4. Overall, how would you rate your child/children’s experience during the COVID-19
pandemic?
Probe: If multiple children, how would you rate their individual experiences? Did
these differ? What factors may have caused this?

5. In retrospect, if your familial situation was different (health issues, financials, family
status etc.), would you have taken a different approach?
To expand: If you were better off financially, would you have chosen a different
approach?

WAIT TO ASK THIS: For example, home-schooling your child or
paying for their own teacher?


