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 ABSTRACT  

 Research shows that sexual minority youth are at increased risk for negative mental 

health outcomes (Goldbach & Gibbs, 2017; Kann et al., 2017; The Trevor Project, 2019). 

According to the minority stress model (Meyer, 2003), such disparities are proportionately 

related to their experiences of sexual minority stress (e.g., discrimination, internalized 

homonegativity). The effects of minority stress on adverse mental health outcomes can be 

mitigated through coping and social support resources (Griffin et al., 2004; Toomey et al., 2018). 

While coping and support resources are empirically supported within the minority stress model, 

empirical research has yet to explore the role of rescripted or subverted mainstream media 

messages in such relationships. In light of this, the current dissertation examined a novel coping 

mechanism (i.e., queer readings), which was theorized to moderate the impact of minority stress 

and negative mental health among sexual minority youth. 

 Scholars posit that media texts are polysemic (i.e., open to multiple interpretations; Hall 

& Jefferson, 1993; Nylund, 2007) and typically promote governing societal norms (Hall, 1973). 

Popular media represent a social institution within Western cultures in which dominant societal 

values, norms, and expectations are spread. Due to their marginalized position within society, 

sexual minority individuals are frequently underrepresented by mainstream media messages. One 

way in which marginalized individuals can challenge the dominant, heteronormative discourse is 

through subversive/queer readings in which individuals interpret messages against 

heteronormative ideals (Doty, 1993). Ultimately, this allows sexual minority youth to re-script 

mainstream media messages to fit within their experiences.  

 In the current dissertation, I suggested that this process, referred to as queer readings, 

may help alleviate the impact of minority stress on negative mental health outcomes. In other 
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words, queer readings create opportunities and spaces for sexual minority youth to explore their 

inner needs and desires, which may provide unique coping resources and support. In particular, I 

theorized that queer readings may promote resilience. That is, queer readings may be a skill that 

help sexual minority youth to overcome a variety of marginalized experiences. To test these 

propositions, three studies were conducted.  

 To start, a baseline survey and in-depth interviews with sexual minority, emerging adults 

(18-27 years old) were conducted. The primary goal of Study 1a and Study 1b was to explicate 

the queer reading process in order to develop a measure to capture this phenomenon. Results 

from Study 1a demonstrated that queer readings are a relatively common practice among sexual 

minority individuals, and provided nine themes related to the uses and gratifications of queer 

readings. The nine themes informed the construction of the interview protocol for Study 1b. 

Study 2 aimed to construct a scale to measure the uses and gratifications of queer readings. Eight 

uses and gratifications of queer readings emerged across the interviews in Study 1b and were 

used to generate items for the Queer Reading Scale in Study 2. Overall, the results of Study 2 

support the factor structure of the 26-item Queer Reading Scale with six subscales indicating 

different types of queer readings: Queer Readings for Comfort, Queer Readings to Find a 

Community, Queer Readings to Process Emotions, Queer Readings to Escape, Queer Readings 

for Hope, and Queer Readings for Validation.  

            Finally, Study 3 comprised of a cross-sectional survey (N = 527) with sexual minority 

youth  to test queer readings within the minority stress model (Meyer, 2003). Primarily negative 

or null results were found for the role of queer readings as a coping mechanism against minority 

stress and negative mental health outcomes. Directly, Queer Readings to Escape and Queer 

Readings for Validation predicted negative mental health outcomes. Within the minority stress 



 
 

13 

model (Meyer, 2003), Queer Readings to Process Emotions and Queer Readings to Escape 

exacerbated the effects of minority stress on adverse mental health. Queer readings were also 

tested as a predictor of resilience within the hypothesized model with primarily negative or null 

results. Lastly, the present dissertation provided cautionary support for the moderating role of 

fandom community engagement on queer readings to find a community and resilience, as well as 

self-esteem. For adolescents involved in a fandom community, the simple slopes trend suggested 

that the effect of queer readings on resilience and self-esteem was heightened.  
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  CHAPTER 1 

IDENTITY DEVELOPMENT AMONG LATE ADOLESCENTS AND EMERGING 

ADULTS 

 Adolescence (10-21 years old; Sawyer et al., 2018) and emerging adulthood (18-27 years 

old; Arnett, 2014) are critical developmental stages for identity development (Erikson, 1968; 

Marcia, 1966). In particular, adolescents begin to explore their independence and seek to 

determine their role and value within society. Adolescence is defined by three phases: (1) early 

adolescence (10-14 years old), (2) middle adolescence (15-17 years old), and (3) late 

adolescence (18-21 years old); each of which is characterized by unique challenges and 

milestones (e.g., gender identity development, autonomy from parents; Allen & Waterman, 

2019). Although the present dissertation focuses primarily on late adolescents (18-21 years old) 

and emerging adults (18-27 years old), the developmental milestones which occur in adolescence 

have important implications on their development and experiences later in life. Indeed, across 

phases, adolescents continually face the challenge of resolving the tension between one’s identity 

cohesion and role confusion. For adolescents who successfully resolve this tension, they develop 

a cohesive identity. As a result, they experience fidelity between their values and their identity 

and feel a sense of being “at home in one’s body” (Erikson, 1968, p. 142); ultimately, which sets 

the stage for their continuing and successful development through the lifespan (Zarrett & Eccles, 

2006). Conversely, those who fail to resolve this tension experience role confusion and are likely 

to doubt their purpose within the world, often exhibiting feelings of dejection, inferiority, and 

worthlessness.   

 While adolescents attempt to parse out their identity, they are also simultaneously 

detaching themselves from their parents (Erikson, 1968). Increased autonomy widens 
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adolescents’ sphere of influence, from that of primarily their parents to include their peers and 

external role models (i.e., the media; Giles & Maltby, 2004). As a result, it is not unusual for 

adolescents to experience role confusion as a result of dissonant identities (i.e., conflict between 

their true self developed during childhood and their false self developed during adolescence). 

Such confusion is problematic because it can lead to a variety of negative downstream effects for 

their transition into emerging adulthood (Rhea & Issler, 2015).  

 Over the past half decade, demographic, sociocultural, and economic changes have 

increased the complexity of one’s transition from adolescence to emerging adulthood (Arnett, 

2014; Furstenberg et al., 2005). Such increased complexity has made late adolescence and 

emerging adulthood, in particular, more challenging than in the past (Zarrett & Eccles, 2006). 

During this phase, adolescents and emerging adults must continue their identity formation while 

now beginning to make substantial life choices that may impact the rest of their lives. Here, late 

adolescents engage in a sort of metathinking about their identity (Flavell, 1977); that is, they 

attempt to link their past identities together into a cohesive concept while also thinking about and 

exploring a number of future/possible identities (Adamson & Lyxell, 1996). In other words, late 

adolescence is a critical time for adolescents to piece together their self-concept into a coherent 

identity. A similar process occurs for emerging adults who seek to understand their identity 

within a number of domains (Arnett, 2014; e.g., work, romantic relationships, social 

relationships). That is, emerging adults must also grapple with the complexity of navigating 

multiple identities, past and future. Due to the similarity of the identity challenges experienced 

during these two developmental stages, the present dissertation will focus primarily on late 

adolescence and emerging adulthood. In other words, the following three studies of the present 
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dissertation will include samples comprising of a mix of late adolescent (18-21 years old) and 

emerging adult (18-27 years old) sexual minorities.  

 Although late adolescence and emerging adulthood are considered turbulent stages by 

themselves, another difficult and central component within identity cohesion is coming to terms 

with one’s sexual identity (Marcia, 1966). During early adolescence, individuals’ experience 

significant pubertal and hormonal changes (Brown et al., 2014), and such biological maturation 

typically sparks adolescents’ interest in sex and sexuality. Yet, their minimal experience and 

insufficient knowledge leads them to feel uncertain about this area in life. As such, sexual 

identity development is a challenging task for most adolescents, but can be particularly difficult 

for adolescents who do not conform to Western expectations of heteronormativity (Daher, 1977; 

Goldbach & Gibbs, 2017). 

 Sexual identity reflects an individual’s sexual attractions, desires, behaviors, and 

relationships, and it specifically refers to the label in which they assign themselves (e.g., lesbian, 

gay; Savin-Williams, 2011). Because heterosexuality is presumed at birth, feeling different or 

atypical is ever-present for youth developing a non-heterosexual sexual identity (Striepe & 

Tolman, 2003). As such, sexual minority youth may choose to covertly explore and experiment 

with their inner desires and fantasies to understand and construct their sexual identity. Such 

exploration may occur privately or adolescents may instead seek online resources for support 

during this process. Nonetheless, once adolescents begin to show signs of non-heterosexual 

practices, their sexual identity becomes increasingly visible and available for social feedback. 

Visible signs of non-heterosexual identities oppose the heteronormative expectations of gender, 

sex, and sexuality, and such violations are likely to have negative repercussions (e.g., 

discrimination, violence; Meyer, 2003).  
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Adverse Mental Health Outcomes Among Sexual Minority Youth1 

 Coming-out as non-heterosexual is one of the most stressful identity milestones that 

sexual minority youth encounter (e.g., lesbian, gay, queer; Savin-Williams & Diamond, 2000). In 

fact, sexual minority youth face more stressors (e.g., bullying, conversion therapy) than their 

heterosexual peers (Meyer, 2015). For example, a recent nationwide survey found that 71% of 

sexual minority youth recounted experiences of discrimination because of their sexual identity 

(The Trevor Project, 2019), and one in three reported being physically injured or threatened 

because of their identity (The Trevor Project, 2020). Sexual minority stressors such as these 

likely transpire as a result of the tension between their sexual identity and that of familial and 

social expectations. Due to the long-term effects of sexual minority stress on behavioral health 

outcomes (e.g., mental health; Goldbach & Gibbs, 2017), further research into this topic is vital.  

 Sexual minority youth experience greater adverse mental health outcomes in comparison 

to their heterosexual peers (Goldbach & Gibbs, 2017). To illustrate, sexual minority youth 

indicate higher rates of depression and anxiety (Burton et al., 2014), self-harm (Taliaferro & 

Muehlenkamp, 2017; Williams et al., 2021), eating disorders (Nagata et al., 2020; Watson et al., 

2016), and substance abuse (Kecojevic et al., 2012; Marshal et al., 2009) compared to 

heterosexual youth. Moreover, sexual minority youth experiences of feeling sad/hopeless, 

thoughts of suicide, suicide plans, and suicide-related injuries have continued to rise over the 

past decade (Kann et al., 2017). In fact, a recent study found that 39% of sexual minority youth 

considered suicide during 2019, and 37% of all sexual minority youth attempted it (The Trevor 

Project, 2019). Overall, sexual minority youth are three times more likely to experience 

 
1 Refer to Appendix A for a glossary of related terms.  
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suicidality (i.e., suicidal ideation, suicide plans, and suicide attempts) compared to their 

heterosexual peers (Marshal, 2011).  

 The above research draws attention to significant health and safety concerns for sexual 

minority youth. Overall, sexual minority youth experience negative behavioral health outcomes 

at a proportionately higher rate compared to heterosexual youth. Such health disparities are of 

critical importance because it can impact future developmental goals and lead to negative 

outcomes later in life (Dube et al., 2003; Turner et al., 2006). The effects of adverse experiences 

on sexual minorities’ mental health are explicated within the minority stress model.  

 According to the minority stress model (Meyer, 2003), sexual minorities are at an 

increased vulnerability to negative mental health outcomes (e.g., depression, anxiety). Such 

vulnerability occurs as a result of minority stress experiences (e.g., discrimination, overt 

rejection). The effects of minority stress are heightened for sexual minority youth who encounter 

additional stressors such as coming out (Cox et al., 2011) and other age-related problems (e.g., 

dating, peer relations). Specifically, minority stressors can occur at the distal-level (i.e., external 

stressors such as discrimination) or the proximal-level (i.e., personal appraisal of the stressful 

event such as internalized homonegativity). According to the minority stress model (Meyer, 

2003), the impact of minority stress on adverse mental health is mitigated through coping 

mechanisms and social support. For sexual minority youth, research supports the use of 

sexuality-related, group-level resources on psychosocial adjustment and well-being (e.g., 

involvement with LGBQ organizations; Griffin et al., 2004; Toomey et al., 2018). Although 

coping and support resources are empirically supported to mitigate stress within the minority 

stress model, published research has yet to explore the role of media messages in such 

relationships. In light of this, the current dissertation examines a novel coping mechanism: the 
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ability to engage in queer readings of popular media. As a coping mechanism, it is theorized to 

moderate the impact of minority stress and negative mental health among sexual minority youth. 

Media Fandom and Identity Processes 

 Scholars propose that media fandom can assist with identity processes (e.g., 

development, acceptance; Click et al., 2013; McInroy & Craig, 2017). In particular, adolescent 

fans may benefit from experiencing social support within a fan community (McInroy, 2020) or 

even through perceived relationships with their favorite media object or text (Bond, 2018). In 

what follows, I review the fan studies literature pertaining to identity construction to situate the 

current proposal within the context of contemporary fan studies scholarship.  

Defining Media Fandom 

 Media fandom is a multifaceted and complex concept; thus, it is difficult to appropriately 

define this phenomenon (Click & Scott, 2018). For instance, some scholars identify fans by their 

investment with a particular media character or figure (Sandvoss, 2005), while others denote 

fanship based on an individual’s engagement within a community (Tsay-Vogel & Sanders, 

2015). Nonetheless, most definitions of fandom include some mention of fans’ connection with a 

media text (Duffet, 2013; Jenkins, 2014). In light of this, the current project defines media 

fandom as a participatory culture where fans actively interact with their selected media object 

(e.g., movie character, celebrity, musician) and with others of that community. More specifically, 

a fan is conceptualized as an individual who regularly engages with a specific media object and 

feels some type of emotional connection with them. Although being a fan is typically associated 

with positive affect toward one’s favorite media object, these interactions can also be negative; 

that is, individuals may identify as “anti-fans” or those who regularly interact with a media 

object in a negative way (Click, 2019). Across the literature, the terms media object, fan object, 
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media text, and media entity are largely used interchangeably. In the current context, individuals’ 

targets of fanship will be referred to as a media figure or media text.  

Fanwork as Re-Scripting the Mainstream  

 Historically, fan studies researchers have been interested in qualitatively capturing the 

complex ways in which fans engage with their favorite media texts (Jenkins,1992; 2014). Of 

particular interest is the idea that fandom acts as a “discourse of resistance” (Sandvoss, 2005, p. 

11-15). That is, fandoms provide relatively safe spaces for marginalized individuals, or sub-

cultural groups, to engage with popular media in non-mainstream ways. Within this space, 

individuals may disrupt the hegemonic social order (i.e., dominance of the ruling class over 

subordinate groups; Gramsci, 1971) to fit within their experiences, and such disruption is thought 

to occur through subversive behaviors.  

 Indeed, “textual poaching” and counter-culture readings are a long-standing tradition 

within the fan studies literature. For example, Henry Jenkins’ (1992) ethnographic accounts of 

media fans in Textual Poachers highlights fans’ “poaching” behaviors, referring to instances in 

which fans become content producers themselves by creating unique cultural material such as 

fanfiction, fanart, fanvids, fanon, and more. Rather than simply accepting the cultural meanings 

within popular media, Jenkins argued that fans actively “poach” and reconstruct textual 

meanings to fit within their own preferred discourse.  

 Similarly, Janice Radway’s (1984) Reading the Romance challenges preconceived 

notions about romance novels and the women, or fans, who read them. Radway’s analysis 

suggests that female readers escape and protest the hegemonic, patriarchal ideals of Western 

society through romance novels. In other words, romance novel fans reinterpret the idealized and 

gendered meanings within the novels to subvert traditional patriarchal ideologies, thusly adding 
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both to the replenishment of their needs (e.g., emotional escape) while also providing a space to 

explore values counter to the dominant cultural order.  

 Both Jenkins’ (1992) and Radway’s (1984) seminal works demonstrate how marginalized 

fans or subcultural groups re-script mainstream media to fit their identities and experiences. A 

similar subversion is evident for other minority groups as well, such as sexual minorities and 

racial/ethnic minorities (Duggan, 2019; Floegel, 2020; Petersen-Reed, 2019). In fact, a dominant 

way in which minority fans engage with popular media texts is through fanfiction, namely, slash 

and femslash fanfiction. 

 Slash fanfiction is a genre of fanfiction which centers on sexual or romantic relationships 

between two male media characters or figures that are not canonical (i.e., true or confirmed 

within the media text). These fantasized relationships are labeled as “ships” and fans who 

support one of these relationships are known as “shippers.” For instance, a prominent ship within 

the Harry Potter fandom is between Harry Potter and Draco Malfoy, and this relationship is 

referred to within the community as “Drarry.” A popular sub-genre within Harry Potter 

fanfiction is Drarry slash fiction (i.e., stories written about the relationship between Harry Potter 

and Draco Malfoy). Similarly, in recent years, femslash, which refers to sexual or romantic 

relationships between two female media characters or figures, has become popular across fan 

communities. For instance, a well-known ship within the Taylor Swift fandom is “Kaylor,” 

which is the fantasized romantic and sexual relationship between Taylor Swift and her friend, 

Karlie Kloss. In accordance, fans may engage with femslash content pertaining to this ship.  

 Traditionally, fanfiction and other fanworks grew from women-run, fan community 

spaces, as women’s experiences were often marginalized by men (Jenkins, 1992; 2013). Within 

these communities, fans identifying as women could safely experiment with and share their 
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experiences of fanship without the fear of backlash or ostracism from men who otherwise 

dominated the fandom (Hiller & Harrison, 2007). In this vein, marginalized fans can engage with 

their inner needs and desires through non-canonic experimentation. For instance, fanfiction 

writers may change the genders or sexualities of media characters or figures, and thus, decide for 

themselves what fits within their preferred social discourse. These fans may then critically 

engage with questions surrounding their sexuality such as what makes a “good” relationship, 

what does sex between various genders or sexualities look like, what are the dynamics in 

relationships between same-sex individuals or even within relationships of more than two 

individuals (Busse & Lothian 2009; Dhaenens et. al. 2008; Mixer, 2018; Santos 2014). Through 

this process, marginalized fans can “try on” different genders or sexualities without having to yet 

live that experience. Perhaps more importantly, marginalized individuals may experiment with 

these aspects of their identity in a safe environment surrounded by like-minded individuals.  

 Fanworks, specifically fanfiction, create spaces for sexual identity exploration and 

acceptance. In particular, they afford sexual or gender minorities with opportunities to discover 

and explore their sexual fantasies and desires. Such exploration may then assist with identity 

cohesion and, more specifically, help individuals to accept their sexual identity. In light of this, it 

is then possible that the act of re-scripting popular media may then assist individuals to work 

through other identity processes (e.g., sexual identity).  

Media Fandom and Sexual Minority Identity Development 

 Although research demonstrates the impact of media fandom on a variety of ideological 

values (e.g., overcoming adversity, prosocial behaviors, and traditional gender role beliefs; 

Aubrey et al., 2018; Click et al., 2013; Vezzali et al., 2015), less research has empirically tested 

the role of media fandom on individual identity processes (Dajches, 2022) with few focusing on 
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sexual minority youth (McInroy & Craig, 2018, 2020). For sexual minority youth, online fandom 

participation may be a critical resource for both social support and identity construction 

(Rosenblatt & Tushnet, 2015). Indeed, research suggests that sexual minority youth are likely to 

consume and produce fanwork materials that subvert, or “queer,” mainstream media narratives, 

and frequently seek online spaces to interact with other like-minded individuals (Dennis, 2010; 

McInroy & Craig, 2017). Such consumption may then assist in accepting one’s sexual identity, 

and it has the potential to foster resiliency among sexual minority individuals (Craig et al., 2015). 

 Because fandom is thought to promote “self-reflexivity, identity-building, and social 

functioning” (McInroy & Craig, 2018, p. 181), such online communities may be beneficial for 

marginalized youth who struggle to find social acceptance offline. In fact, McInroy and Craig 

(2017) found that sexual minority youth who engage with online fandoms begin identity 

development processes earlier, and they advance through these stages (e.g., believe themselves to 

be queer, tell friends they are queer) more rapidly, compared to their non-fandom peers. Further, 

online fandom communities provide sexual minority youth with outlets for social support and 

mentoring, which may increase feelings of connectedness, strength, and even assist individuals 

in navigating minority challenges (McInroy, 2020). Taken together, preliminary evidence 

demonstrates that fandom communities are beneficial for sexual minority youth, particularly 

regarding social support and identity processing. Yet, it is unclear how media fandoms facilitate 

identity development and how it may impact minority stress.   

The Present Dissertation 

 In the current dissertation, I propose that queer readings (i.e., reinterpretations of a media 

text/message that subvert societal and cultural norms of heteronormativity) will mitigate the 

effects of minority stress on negative mental health outcomes. Queer readings will be tested 
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within the minority stress model (Meyer, 2003). In particular, I will examine whether 

adolescents’ queer readings positively impact resilience and psychological well-being. Through 

the queer reading process, sexual minority youth situate themselves within a media world that is 

re-fashioned to adhere to their sexual identity. Such reworking may then provide coping 

resources and support, which alleviate the effects of minority stress on adverse mental health 

outcomes. Beyond this, I propose that queer readings also lead to resilience; that is, they equip 

sexual minority youth with skills to combat other marginalized experiences.  

 Lastly, I suggest that engagement with a fandom community is likely to be correlated 

with queer readings and resilience. There are three possible explanations for these links. First, 

fandom engagement may provide an individual with more information about a media text, which 

helps them to subvert the narrative or meaning. Another explanation is that one’s increased 

engagement with a favorite media text could increase the number of opportunities to perform 

queer readings and fosters affinity with a selected media character. Additionally, it is possible 

that engagement with a fandom community may lead to increased feelings of social support or 

resources for coping, likely as a result of an individual’s connection with others fans. Regardless 

of the route, fandom engagement is theorized to intensify the effects of queer readings on mental 

health outcomes.  

 Three studies were conducted to test these propositions. First, Study 1a and Study 1b 

explicated the queer reading process for the creation of a measure to capture this phenomenon. 

To do so, a baseline survey and in-depth interviews with sexual minority late, adolescents and 

emerging adults (18-27 years old) were conducted as formative research. The themes identified 

across the studies confirmed the prevalence of queer readings and informed the content of the 

Queer Reading scale. Second, Study 2 used a sample of sexual minority, late adolescents and 
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emerging adults to test the factor structure and to validate the Queer Reading scale, which 

captured the varying uses and gratifications for engaging in this process. Third, Study 3 tested 

the queer reading process within the minority stress model as a predictor of resilience and 

mitigating factor against negative mental health outcomes for late adolescent and early, emerging 

adult sexual minorities.  

Chapter Summary 

 This chapter provided context for the dissertation. In what follows, I present five 

additional chapters that build on one another to test the role of queer readings within the minority 

stress model. Chapter 2 presents the minority stress model and accompanying research before 

providing the current conceptualization of queer readings. Next, Chapter 3 describes the 

formative research strategy that was used to explicate the queer reading scale (Study 1). Chapter 

4 discusses the means for structuring and validating the scale (Study 2), while Chapter 5 details 

how the model was tested (Study 3). Lastly, Chapter 6 provides the study implications, 

limitations, future research directions, and conclusion.  
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CHAPTER 2 

THE MINORITY STRESS MODEL, RESILIENCE, AND QUEER READINGS 

The Minority Stress Model 

 The minority stress model (Meyer, 2003) presumes that adverse mental health outcomes 

are proportionately related to sexual minorities experiences of stress. According to this theory, 

minority stress is defined as “excess stress to which individuals from stigmatized social 

categories are exposed to as a result of their social, often a minority, position” (p. 675). Although 

it is conceivable that minority stressors may be applied in other contexts (e.g., race/ethnicity), 

Meyer’s minority stress model focuses solely on sexuality-related stressors.  

 Within the minority stress model, three main assumptions are made (Meyer, 2003). First, 

minority stress is an additive form of stress that goes beyond common stressors faced by the 

general population (e.g., job loss, death of a loved one). Thus, minority stress is unique to 

marginalized groups. Second, minority stress is chronic; that is, experiences of minority stress 

are associated with social and cultural structures such as sexuality and gender. As such, levels of 

minority stress may fluctuate as a result of geographical location or governmental policies. 

Third, minority stress is socially based, resulting from societal forces rather than individual 

processes (e.g., individual events or biological characteristics) that may contribute to more 

general stressors.  

 The minority stress model (Meyer, 2003) identifies two forms of minority stressors that 

contribute to sexual minorities’ vulnerability to negative mental health outcomes: (1) proximal 

and (2) distal. Proximal stressors are defined as subjective stressors which depend on the 

individual’s intrapersonal thoughts and perceptions such as internalized homonegativity, 

concealment of their sexual identity, or expectations of social rejection. In contrast, distal 
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stressors refer to objective stressors that are beyond the individual’s control and perception, such 

as experiences of interpersonal homophobia, sexual-orientation-related harassment/bullying in 

school, or other forms of social discrimination.   

 Because of their minority position, sexual minorities frequently encounter tension 

between the dominant culture’s ideals and social structures, and that of their minority group’s 

ideals and structures. The minority stress model theorizes that such tension increases sexual 

minorities’ mental health outcomes (Meyer, 2003; Toomey et al., 2018). Evidence shows that 

sexual minority populations demonstrate higher levels of adverse mental health effects (e.g., 

depression) than do their heterosexual counterparts (Cochran, 2001), and the minority stress 

model further explains this association through minority stress (see Figure 1 for a visual 

representation of the minority stress model). Within the model, one way in which the adverse 

effects of minority stressors can be mitigated is through coping strategies and social support. 

Coping and Social Support  

 For sexual minorities, the experiences associated with their identity status (e.g., 

occupying a marginalized status within society; Meyer, 2003; Weinberg & Williams, 1974) may 

help them to adapt to daily stressors through coping mechanisms. In fact, Meyer (2003) posits 

that minority status is positively associated both with increased stressors and with the acquisition 

of unique coping and support resources (e.g., group solidarity). For example, the strenuous 

process of coming out is thought to foster coping strategies that may be used in a variety of 

contexts when potentially adverse situations are at hand (Morris et al., 2001). In other words, 

sexual minorities take advantage of a variety of coping and support strategies to manage stressful 

experiences (Masten, 2001; Meyer, 2003), and these strategies may be useful in other contexts. 

These coping mechanisms may occur at two levels: (1) the individual level (e.g., identity 
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processing or concealment; Meyer, 2003) and (2) the community level (e.g., services of a gay-

affirmative church or gay-straight alliance groups; Toomey et al., 2011).  

 Research supports the ameliorating role of coping and social support on adverse mental 

health outcomes among sexual minorities (Doty & Malik, 2009; Toomey et al., 2018). For 

instance, Toomey and colleagues (2018) conducted a survey among a sample of 245 lesbian, 

gay, and bisexual young adults, and they found that LGB-specific coping strategies (e.g., 

involvement with LGBT organizations) were positively associated with psychosocial adjustment, 

but that alternative-seeking strategies (e.g., looking for new and more accepting friends) and 

cognitive strategies (e.g., imagining a better future for yourself) were negatively associated with 

psychosocial adjustment. Similarly, Doty and Malik (2009) found that among a sample of LGB 

adolescents, sexuality-related social support, but not non-sexuality related social support, 

mitigates the effects of stress on adjustment. Taken together, these findings provide general 

support for the minority stress model’s assumption that coping mechanisms alleviate negative 

mental health outcomes among sexual minorities. Yet, they jointly highlight that the type of is 

most effective when it matches the stressor (e.g., sexuality-related support and sexuality related 

stress).  

Minority Identity Characteristics  

 Beyond coping mechanisms, sexual minority identity status may differentially impact the 

association between minority stress and mental health (Meyer, 2003). Minority identity 

characteristics may directly impact individuals’ mental health outcomes, as well as interact with 

minority stressors to mitigate or exacerbate well-being. Three types of minority identity 

characteristics are outlined in the minority stress model. First, prominence of identity refers to the 

degree in which an individual perceives their minority identity to be an important component 
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within their sense of worth or value within society (Brenner et al., 2014). According to the 

minority stress model (Meyer, 2003), the prominence of one’s sexual minority identity is 

positively associated with minority stress. Second, identity valence denotes the affective quality 

of an individual’s identity. Identity valence refers to an individual’s perceptions of either a 

positive or negative value attached to their minority status. Within the minority stress model, 

negative identity valence is related to mental adverse mental health outcomes for sexual 

minorities, while positive identity valence is inversely associated with negative mental health 

outcomes. Third, identity integration refers to the level of fusion between minorities’ sexual 

identity status and their other identities (e.g., ethnic-racial identity, gender identity). It is 

hypothesized that identity integration is positively related to self-acceptance, which may buffer 

negative mental health outcomes.  

 The differential effects of identity status on minority mental health outcomes are 

empirically supported (la Roi et al., 2019; Wong et al., 2013). For instance, among a sample of 

sexual minority individuals, la Roi et al. found that that bisexual participants’ identity valence 

was negatively associated with depressive symptoms, but this association only existed 

longitudinally. Their findings suggest that identity valence can alleviate the effects of minority 

stress on bisexual individuals’ negative mental health. Conversely, Wong and colleagues (2013) 

conducted a survey among African-American young men who have sex with men and found that 

sexual identification (i.e., prominence) was related to greater distress. Ultimately, their findings 

support the minority stress model, but also suggests that the differential effects of identity status 

on mental health outcomes may be impacted by the inclusion of other identity categories (e.g., 

gender, race/ethnicity).  
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Summary 

 In sum, the minority stress model (Meyer, 2003) combines the above elements to 

describe the effect of minority stress on sexual minorities’ adverse mental health outcomes. 

Coping mechanisms and social support may buffer the effects of minority stress while minority 

status may uniquely impact components of minority individuals’ well-being. Empirical research 

supports the minority stress model across a variety of contexts such as sexual minority women 

(Lehavot & Simoni, 2011), sexual minority adults (Douglass et al., 2020), and sexual minority 

youth (Cox et al., 2011; Fulginiti et al., 2020; Goldbach & Gibbs, 2016). Most of the research 

has concluded that coping and social support resources appear to be effective alleviating factors 

within the minority stress model, but mixed results are found related to identity characteristics. 

This would suggest that further research on mitigation processes may be beneficial for minority 

groups. In fact, much of the sexual minority research has examined the risk factors that may 

place sexual minorities in vulnerable positions, and scholars have called attention to a need for 

further exploration of protective factors (Dunn et al., 2014; Meyer, 2010). Another critical 

component of minority stress that may contribute to the reduction of adverse mental health 

outcomes among sexual minorities is minority resilience.  

Sexual Minority Resilience  

 Resilience is defined as “the quality of being able to survive and thrive in the face of 

adversity” (Meyer, 2015, p. 210), and it is considered to be a fundamental component within 

minority stress. That is, minority resilience is thought to transpire primarily in response to 

experiences of minority stress. Thus, resilience refers to anything that may facilitate positive 

adjustment in relation to minority stress. Like coping (i.e., ability to overcome stress typically 

through group or individual resources; Meyer, 2003), resilience is a response to stressful 
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experiences and events. Yet, unlike coping, which requires some type of effortful attempt to 

adapt to or defend against the stressful experience, minority resilience implies a successful 

absolution of the stressor. In other words, resilience is not just the means of adjusting to 

stressors, but rather, it is the process of overcoming the stressful event. For example, resilience 

indicates the possession of certain coping skills (e.g., problem-solving skills; Meyer, 2015) likely 

used when encountering minority stress. In contrast, coping would be the skill to be obtained. In 

this vein, resilience may be seen as a protective factor, representing the accumulation of special 

skills, that is achieved by individuals once they have successfully overcome the stressful event 

(Zolkoski & Bullock, 2012).  

 Meyer (2015) acknowledged two unique forms of minority resilience, which may 

transpire in result of one’s experiences of minority stress: (1) individual resilience and (2) 

community resilience. First, individual resilience refers to qualities that individuals’ may have 

that interact with their ability to overcome minority stressors. Such qualities may refer to 

perceptions of individuals’ mastery of the stressor or other personality traits (e.g., extroversion), 

which might impact their successful adaptation. Second, community resilience refers to how 

communities may help provide resources and support that assist the individual overcome 

minority stressors. Unlike individual resilience, which was not originally conceptualized within 

the minority stress model (Meyer, 2015), community resilience is discussed within the model. 

Meyer (2003) uses the term minority coping to refer to group-level coping, which describes the 

resiliency of the minority group rather than the individual. In this context, community resilience 

denotes “norms and values, role models, and opportunities for social support” (Meyer, 2015, p. 

211). Examples of community resilience or minority coping resources include access to 



 
 

32 

sexuality-related community centers or reinterpreting social values and norms to fit within 

minority experiences (Crocker & Major, 1989).  

 Although sufficient research supports the minority stress model’s prediction that coping 

strategies help mitigate the relationship between minority stressors and negative well-being 

(Meyer, 2010), the model’s explication of resilience is lacking. That is, the notion of resilience is 

either not explicitly addressed (i.e., individual resilience) or it is synonymous with minority 

coping (i.e., community resilience), and less attention is paid to how certain coping resources 

may manifest into resilience for the minority individual. Although preliminary research suggests 

that resilience may act as a buffer against the adverse effects of minority stressors on sexual 

minorities’ mental health (Dunn et al., 2014; Scandurra et al., 2017), this line of research is 

limited in scope because it utilizes samples that are not particularly generalizable (i.e., sexual 

minority men in Brazil and Italian transgender people) with relatively few studies explicitly 

measuring resilience. Instead, it seems that proxies or processes akin to resilience (e.g., positive 

identity development, community connectiveness) are frequently collected and tested in place of 

quantitative measures explicitly assessing resilience (Bruce et al., 2015; Zimmerman et al., 

2015). Moreover, if we believe that resilience is the acquisition of skills (e.g., problem-solving 

skills), it follows that the acquisition of resilience in the face of minority stressors may prove 

beneficial and assist to protect the individual from other life stressors. In this vein, the current 

study seeks to examine another coping strategy (i.e., queer readings) that is theorized to generate 

resilience, as well as attenuate the effect of minority stress on sexual minority youths’ mental 

health. 
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Queer Reading Scholarship  

 Cultural scholars propose that media texts are polysemic; that is, they are open to various 

readings and interpretations (Hall & Jefferson, 1975; Nylund, 2007). Because of a message’s 

polysemic value, it can signify or mean more than one thing. Therefore, receivers may interpret 

the message in varying ways. According to Stuart Hall’s (1980) encoding/decoding model, 

message senders encode or fix a meaning to their message, which is decoded (i.e., interpreted) by 

the receiver. Message receivers may decode the message differentially based on their position. 

Three primary receiver positions impact the way a message is decoded. First, with the dominant-

hegemonic position, the receiver decodes the message in accordance to the encoded meaning. 

Such readings typically affirm the dominant cultural order (i.e., societal norms). Second, with  

the negotiated position, the receiver decodes the message by both accepting and rejecting 

components of the encoded meaning. In this way, the receiver may modify the message to reflect 

their own experiences. Third, with the oppositional position, the receiver understands the 

sender’s intended message, but chooses to decode the message in a counter way (i.e., rejects the 

message). Typically, receivers in this position acknowledge that their interpretation is not the 

dominant meaning and instead, they subvert the message to adapt to their social position.  

 Borrowing from Antonio Gramsci’s (1971) idea of cultural hegemony, Hall (1980) 

argues that the preferred meaning of a message is always constructed by and adheres to the 

dominant cultural order. Cultural hegemony refers to the domination of a society by the 

manipulation and control of the ruling class over subordinate groups (e.g., working-class 

individuals; Gramsci, 1971). Through ideological or cultural means (i.e., social institutions such 

as the government or the media), the ruling class influences, and frequently determines, the 

social norms, values, expectations, and even behaviors of that society. In connection to 
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encoding/decoding, this implies that dominant social institutions like the media encode their 

messages with meanings that adhere to cultural hegemony, which ultimately, benefits and 

maintains the dominant cultural order.  

 Within Western cultures, a predominant social institution is popular media. Through 

popular media, individuals obtain the governing social discourses and values that guide their 

daily interactions and practices (Miller, 2001). Queer theorists propose that if an individual can 

comprehend how social norms are constructed through texts then they may be able to resist and 

subvert dominant ideologies and power (Björklund, 2018; Nylund, 2007). Because of their 

marginalized and “deviant” position within Western society, sexual minority audiences are 

underprivileged by the hegemonic media culture. As a result, sexual minorities are likely to fit 

within the oppositional position when decoding media messages. In fact, queer theorists propose 

that sexual minorities challenge social hegemony through the process of subversive readings 

(i.e., reading against heteronormative discourses; Doty, 1993). That is, reading against 

heteronormative assumptions afford sexual minorities the opportunity to resist the dominant 

culture of oppression while also assisting them to construct their idealized identity in opposition 

to hegemonic ideals. In the current context, such readings are referred to as queer readings.  

Critical-Cultural Research on Queer Readings 

 Theorizing within the critical-cultural perspective supports the concept of queer readings 

(Björklund, 2018; Dhaenens et al., 2008; Doty, 1993) with a majority of researchers exploring 

the role of queer readings in sexual identity development (Lipton, 2008; Nylund, 2007; Ryan & 

Hermann-Willmarth, 2013). Theoretical manuscripts have performed queer readings within book 

narratives (Ryan & Hermann-Willmarth, 2012), television shows (Tosenberger, 2008), films 
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(Steinhoff, 2012), and video games (Shaw & Persaud, 2020). Yet, relatively few have examined 

the effects of this process.  

 While multiple scholars have performed queer reading analyses on a variety of texts (e.g., 

Steinhoff, 2012), only two studies to date have qualitatively tested queer readings as a means for 

sexual identity development. First, Nylund (2007) explored “queering” popular media culture 

within a case example of one adolescent participant. In this study, queering referred to a process 

similar to that of queer readings; although not explicitly identified as such. The study’s primary 

goal was to identify the ways in which queer readings assist sexual minority youth in facing and 

overcoming sexual-identity-related adversity. Overall, their findings demonstrate that uncovering 

hidden queer meanings within the Harry Potter books assisted the adolescent to understand and 

accept their gay sexual identity. More specifically, the participants’ re-interpretation of the Harry 

Potter series provided them with a creative outlet in which they could “fashion alternative 

versions” of themself (p. 21). In doing so, the individual found friendship and allyship with the 

media characters, which helped them to not only better understand themself, but to also feel less 

alone during this period of identity discovery. While Nylund does not explicitly refer to this 

process as a form of resilience, I argue that the support garnered from the media characters may 

have provided the adolescent with a sense of resilience; that is, queer readings are conceived as a 

type of special skill that helped them to find solace with and to publicly acknowledge their 

sexual identity. 

 Second, Lipton (2008) conducted a series of qualitative interviews with sexual minority 

young adults to discover if queer readings are a common practice. Primarily, they were interested 

in whether this process was a tool to assist in sexual identity exploration and formation. Across 

interviews, the queer reading process was evident, which might suggest that, for queer youth, 
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“decod[ing] texts against the mainstream, heterosexual grain” (p.168) is a fairly normative 

practice. More specifically, three approaches to queer reading emerged: (1) Some participants 

purposefully sought to find homosocial/sexual content within nearly every texts. These 

individuals were motivated to subvert the preferred meaning to fit within their personal ideals 

and values. (2) Other participants used queer readings to create an imaginary, queer world in 

which they could play with their hidden sexuality. For these individuals, they used conscious and 

unconscious processes to negotiate between the preferred and oppositional readings of the text. 

(3) Another group of participants took on a detective role to decode the hidden queer messages 

within a text. This group believed that the queer messages were constructed by the author and 

hidden within the text for them to find.  

 Although each approach is driven by unique motivations, each helps the individual to 

create a fantasy space in which they may play with their inner, often guilty, desires (Lipton, 

2008). Through this process, sexual minority youth can manifest their sexuality within a safe yet 

imagined world – away from the scrutiny of the public eye. In doing so, sexual minority youth 

may then begin to accept their sexual feelings and ultimately accept their sexual identity. Further, 

queer readings may be a way for sexual minority youth to resist negative stereotypes regarding 

queer identities in the media to help them approve of their identity within a world that expects, 

fosters, and approves of heterosexuality (Sedgewick, 1997).  

Empirical Research on Queer Readings 

 To my knowledge, only one study has quantitatively tested a construct similar to that of 

queer readings (Dajches & Aubrey, 2022). Although the study examined the broader relationship 

of queer shipping, eudaimonia, and album realism (i.e., the album is reflective of Taylor Swift’s 

real life) on sexual identity development and orientation fluidity acceptance, their hypotheses 
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pertaining to queer message perception (QMP; i.e., perceptions that the song lyrics are about a 

same-sex couple) are relevant to the present dissertation. Using a cross-sectional survey of 

women-identifying Taylor Swift fans of diverse sexual identities (i.e., bisexual, demi-sexual, 

heterosexual, lesbian, and pansexual), their results found that QMP mediated the relationship 

between queer shipping and sexual orientation fluidity acceptance among heterosexual 

participants. That is, shipping a queer relationship was positively associated with perceiving the 

lyrics as being queer, which in turn, was positively related to participants’ acceptance of gender 

and sexual orientation fluidity. This finding might suggest that imagining a queer relationship 

within mainstream song lyrics may positively impact listeners ideals related to sexuality and 

gender identity. Moreover, across all groups, queer shipping and perceived album realism were 

positively associated with QMP. In other words, shipping a queer relationship within the song, as 

well as believing that the album is about Taylor Swift’s real life were related to listeners’ 

perceptions of queer experiences within the lyrics. Overall, the findings suggest that QMP may 

be a useful tool in understanding sexual identity fluidity, as it is correlated with subversive 

readings such as queer shipping. Moreover, results demonstrate that QMP occurred at an 

increased rate among sexual minority fans, which could suggest that this process may be 

considered common in these communities.  

 While the authors provide a first step in quantitatively analyzing a construct akin to queer 

readings, there are several differences and limitations. The first is that Dajches and Aubrey 

(2022) measured “queer message perception” rather than “queer reading.” Their 

conceptualization of QMP was derived from queer reading literature, but the variable captured 

participants opinions of queer messages within the lyrics of Taylor Swift’s folklore album. In 

other words, their measure did not address the actual process of reinterpretation and subversion 
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that is critical to queer readings. Second, Dajches and Aubrey examined QMP as a mediating 

variable, which was not included within the minority stress model (Meyer, 2003) or within the 

context of identity development and mental health. In the current context, the moderating role of 

queer readings will be tested within the minority stress model. Third, their study examined adult 

Taylor Swift fans rather than sexual minority youth. As such, we may tentatively conclude that a 

process similar to that of queer readings exists within their study, but we cannot interpret these 

findings in light of youth populations.  

 Overall, Dajches and Aubrey (2022) demonstrate the plausibility and functionality of 

QMP within an adult context. Their findings demonstrate the positive effects of queer 

interpretations of popular media texts. Yet, their investigation lacked an explicit examination of 

queer readings. Perhaps unsurprisingly, their results also demonstrate that queer messages may 

be of keen interest to sexual minorities and may be a useful tool for accepting variance within 

dimensions of gender and sexual orientation. Ultimately, I believe that their findings substantiate 

a need for further investigation into queer readings as a positive media effect for sexual 

minorities.  

Research Summary 

 In sum, queer readings are defined as a form of subversive reading; that is, a counter 

interpretation of a message due to individuals’ oppositional position. I suggest that queer 

readings may be a predictor of resilience that assist individuals to overcome varying types of 

adversity. The queer reading process is similar to Meyer’s (2015) notion of resilience, which 

describes an individual’s ability to face and overcome adverse experiences. Obtaining such 

adaptive functions can then help alleviate the effects of stress on mental health outcomes. Queer 

readings may be an intangible resource in which individuals “reframe social values and norms” 
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through their oppositional reading (p. 211). In essence, the queer reading process is a special skill 

acquired by sexual minority youth, which may be a useful tool for disrupting the dominant 

cultural order and applicable throughout the lifespan in the face of other minority stressors. 

 Although one study suggests that reading books/magazine/newspapers to obtain 

information regarding one’s sexual orientation may not be a frequent or successful identity 

development strategy (Toomey et al., 2016), I believe that queer readings are a unique form of 

“reading” that falls outside the scope of traditional reading activities. Here, the term reading 

connotates a process beyond simply reading text (e.g., book, magazine) or seeking materials for 

information. Instead, queer readings are subjective process in which individuals make the 

material their own and rework the content to make sense of their sexual orientation. With this in 

mind, I suggest that the malleable and personal nature of queer readings are better suited to assist 

individuals with identity development.   

The Current Conceptualization of Queer Readings 

 Based on the theoretical ideas of subversive readings and the preliminary research on 

queer readings, the current proposal presents a unique conceptualization of queer readings as 

applied to sexual minorities. Queer readings occur when consumers reinterpret a media text in 

ways that disrupt heteronormative assumptions; that is, they invent subversive readings of a text. 

More specifically, queer readings occur when an LGBQ+ media consumer reinterprets a media 

text (e.g., television show, movie, song, book) from their LGBQ+ perspective. This includes 

seeing queer themes, characters, relationships, or symbols in a media text. These readings are 

likely to be unintended by the content creator and are frequently counter to the preferred 

meaning of the message as established by the dominant social order.  
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 Further, queer readings occur when individuals identify ambiguities within a narrative, 

which assists them to decode a queer meaning within a media text. That is, LGBQ+ viewers look 

for ways in which a media text constructs gender and sexuality, noting obscurities and gaps 

within the text. In such openings, they may then reinterpret the message to fit within their 

experiences. For example, a queer reading might occur when a media consumer imagines a 

heterosexual television character to be LGBQ+ or imagines a romantic/sexual relationship 

between two heterosexual characters.  

 Additionally, queer readings may occur across media formats (e.g., television shows, 

movies, books). To illustrate, because music and books are typically non-visual formats, sexual 

minority audiences may be better able to imagine and play with the genders and sexualities of 

characters. That is, they have the capability to envision their own version of the story that they 

can “re-write” to fit within their sexual identity (Dajches & Aubrey, 2022). Another example 

frequently occurs within movies. Some individuals might imagine additional information about 

characters (e.g., backstories) that allow them to experiment with characters’ sexualities and 

relationships (Ryan & Hermann-Willmarth, 2012; Steinhoff, 2012). Doing so, then allows 

individuals to reinterpret the narrative in a way that may be counter to the intended plotline.  

Queer Readings within the Minority Stress Model 

 For sexual minorities, queer readings may act as a protective factor that contributes to 

their resilience against minority stressors and adverse mental health outcomes. In this vein, I 

propose the queer readings are a coping mechanism (Meyer, 2003), which functions at both the 

individual and community levels. At the individual level, queer readings assist sexual minorities 

to explore their inner needs and desires within alternative contexts (i.e., media environments 

such as television shows, music). At the community level, queer readings provide sexual 
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minorities with resources for support that helps them to overcome adversity. These distinctions 

are further illustrated using sexual minority youth.  

 Sexual identity development is keenly introspective (Meyer, 2003). As a result, sexual 

minority youth may separate from their heterosexual peers or seek online support from other 

sexual minorities to help them process through their minority status. At this time, media texts 

may be important (Bond, 2018), and thus, “queering” one’s favorite media text can help them to 

explore and accept their sexual identity in a safe way. Therefore, at the individual level, queer 

readings provide spaces for intrapersonal exploration. Further, sexual minority youth may not 

have access to community resources and social support about their sexual orientation (e.g., 

family support, LGBQ community center). As such, queer readings help to situate individuals 

within the dominant social discourse in ways that conform to their identity. Through this process, 

sexual minority youth may use the media world as a space to seek community-level support, 

likely from media figures who they perceive to be sexual minorities.  

Chapter Summary 

 The goal of this chapter was to provide the theoretical foundation for this project. First, 

readers were introduced to the minority stress model (Meyer, 2003) as the guiding framework for 

exploring queer readings among sexual minority youth. Minority resilience was proposed as a 

unique variable within the model and the chapter concluded with research on and the 

conceptualization of queer readings. The next chapter builds on this foundation to further 

explicate queer readings as a variable.    
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CHAPTER 3 

EXPLICATING THE QUEER READING PROCESS 

Study 1: Formative Research for Constructing the Queer Reading Scale 

 To understand the links between queer readings and adverse mental health outcomes 

among sexual minority youth, a valid and reliable measure of queer readings needs to be 

constructed. Due to the relatively scant literature on the queer reading process, there is a need for 

formative research on the topic to explicate the construct. As such, Study 1 used grounded theory 

to expound queer readings for empirical testing.  

 Grounded theory is an inductive research approach that is used primarily for the 

construction of new theories (Charmaz, 2014). This methodology is characterized as systematic 

yet flexible, requiring researchers to cycle between data and analysis to engage in an active 

negotiation of the data while generating theory. Unlike traditional deductive research strategies, 

grounded theory begins with data rather than with theory. Through the iterative process of 

studying the data, researchers leave room for the theory to emerge during the analytic process. 

Although grounded theory is commonly used within qualitative contexts (e.g., focus groups, 

thematic analysis), it is useful in quantitative settings as well (e.g., variable conceptualization). In 

the current context, a grounded theory approach was used in conjunction with two studies to 

generate the structure, themes, or dimensions of queer readings.  

 Study 1 included two research projects that served to further explicate queer readings: (1) 

a baseline survey (Study 1a) and (2) in-depth interviews (Study 1b). Although queer readings 

will be tested among late adolescents/early, emerging adults (18-23 years old), for conceptual 

explication, this age frame was expanded to include all ages of emerging adulthood (18-27 years 

old) in both phases of Study 1. The baseline survey (Study 1a) examined the frequency and types 
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of queer readings among a sample of sexual minority individuals. Then, the results from the 

survey informed the construction of the interview protocol. To understand the prevalence of 

queer readings among sexual minorities, the following research questions were explored within 

the baseline survey: 

 RQ1: How prevalent are queer readings among sexual minority individuals?  

 RQ2: To what extent are queer readings associated with engagement in a fan 

 community? 

 RQ3: In what types of queer readings do sexual minority individuals engage? 

 RQ4: Why do sexual minorities engage in queer readings? 

 Next, in-depth interviews (Study 1b) were conducted to better understand the utility of 

queer readings among sexual minorities. Although grounded theory is an inductive 

methodological approach, the interviews were largely guided by uses and gratifications theory 

(UGT; Katz et al., 1973). Historically, uses and gratifications scholars were interested to identify 

motives and selection patterns of mass media audiences (Ruggiero, 2000) with early research 

formulating multiple typologies of media use. As of late, research has focused on new media 

technologies, and the effects of media affordances (e.g., interactivity, demassification, 

asynchroneity) on viewers’ gratifications.  

 UGT is relevant to the present study because it takes an audience-centered approach to 

studying media processes and effects (Rubin, 2009). Specifically, UGT presumes audience 

members to be active rather than passive media consumers. This suggests that media consumers 

actively select, interpret, and respond to media messages rather than act as passive targets of the 

media. This assumption is in line with the current theorization of the queer reading process. In 

the current context, it is presumed that sexual minority viewers actively engage with media 
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content to reinterpret the messages to advantage or fit within their experiences. In essence, queer 

readings presume active audience engagement with specific intent to satisfy the individual’s 

needs or wants.  

  Indeed, preliminary research has examined the uses and gratifications of media use 

among LGBTQ+ audiences, and it suggests they have a role in identity processing and 

sensemaking, as well as helping them to find a community of peers (Kosenko et al., 2018; 

McInroy et al., 2019; Miller, 2005). For instance, Kosenko and colleagues (2019) conducted 

semi-structured interviews with transgender individuals to explore how they used traditional and 

new media to understand their gender identity. They found that participants perceived the media 

to be instrumental for their sensemaking abilities (i.e., sense of feelings, sexual relations, 

community and transitions options). Similarly, McInroy et al. (2019) surveyed LGBTQ+ youth 

to examine and compare online media uses and gratifications to offline. Overall, their findings 

demonstrated that LGBTQ+ youth predominantly used online media (e.g., Tumblr, Reddit) with 

the intent to find resources and information related to LGBTQ+ identities. Moreover, LGBTQ+ 

youth used online media to seek social support from other LGBTQ+ individuals, and this was 

intensified for LGBTQ+ youth who did not have a supportive offline community.  

 In relation to the present study, I wanted to understand if sexual minority viewers hold 

certain motivations for queer readings and how these may result in gratifications that assist them 

to cope with minority stressors. Knowing that queer readings require active audience 

participation, and that LGBQ+ individuals may use the media for sensemaking and social 

support, I theorized that queer readings might provide various uses and gratifications that help 

individuals cope with minority stressors. With this in mind, the following research question was 

posed:  
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 RQ5: What are the (a) uses and (b) gratifications of queer readings during adolescence?  

Method for Study 1a 

 Study 1a included a short, online survey with sexual minority late adolescents and 

emerging adults. 

Procedure for Study 1a 

 Participants for the baseline survey were recruited using Amazon Mechanical Turk and 

Prolific Inc. The survey was conducted online via the Qualtrics platform and took approximately 

10 minutes to complete. The survey consisted of eight questions which asked about queer 

readings; of these, three were open-ended questions. The survey instrument was the same across 

recruitment sites. To explicate queer readings, a sample of late adolescents and emerging adults 

(18-27 years old) were recruited.  

 Following consent, participants were provided with a brief definition of queer readings: 

“Queer readings occur when an LGBQ+ media consumer reinterprets a media text (e.g., 

television show, movie, song, book) from their LGBQ+ perspective. This includes seeing queer 

themes, characters, relationships, or symbols in a media text that were probably not intended by 

the media creator or seen by non-LGBQ+ media consumers. For example, a queer reading might 

occur when a media consumer imagines a heterosexual television character to be LGBQ+ or 

imagines a romantic/sexual relationship between two heterosexual characters.” From there, 

participants were asked if “based on this definition, have you ever performed a queer reading of 

a media text” to which they responded either “yes” or “no.” Those who responded “yes” 

completed the remaining seven questions related to queer readings, and those who responded 

“no” were directed to the demographic questions and did not complete further questions about 

queer readings.  
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 Additionally, because I proposed that fandom engagement may impact sexual minorities’ 

queer reading practices, participants were asked whether they were active within a fan 

community. Reponses were recorded as either “yes” or “no,” and those who selected “yes” were 

prompted to provide the name of the fan community. Lastly, at the end of the survey, participants 

were asked if they would be interested to participate in a follow-up survey. Those who were 

interested provided their email address.  

Participants for Study 1a 

 In total, 106 participants (18-27; M =21.90, SD = 2.22) completed the survey. Within 

this, 26.4% (n = 28) were recruited from Amazon Mechanical Turk and 73.6% (n = 78) were 

recruited from Prolific. To participate, individuals had to be between the ages of 18 to 27 years 

old and identify as a member of the LGBQ+ community. All gender identities and ethnic/racial 

identities were invited to participate. In total, 55.1% (n = 59) identified as women, 23.4% (n = 

25) identified as men, 9.3% (n =  10) identified as genderqueer, 6.5% (n = 7) identified as 

transgender non-binary, and 5.6% (n = 6) identified as a gender not listed. Regarding sexual 

orientation, 55.1% (n = 59) identified as bisexual, 15.9% (n = 17) identified as lesbian, 10.3% (n 

= 11) identified as pansexual, 6.5% (n = 7) identified as queer, 6.5% (n = 7) identified as gay, 

4.7% (n = 5) identified as asexual, and 0.9% (n = 1) identified as a sexual identity not listed. In 

terms of ethnic-racial identity, 57.9% (n = 62) identified as White/Caucasian, 15.9% (n = 17) 

identified as multiracial, 8.4% (n = 9) identified as Black/African American, 6.5% (n = 7) 

identified as Asian/Asian American, 6.5% (n = 7) identified as Hispanic/Latinx, 1.9% (n = 2) 

identified as American Indian/Native American/First Nation, 0.9% (n = 1) identified as South 

Asian, 0.9% (n = 1) identified as an ethnic-racial identity not listed, and 0.9% (n = 1) preferred 

not to answer.  
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Measures 

Prevalence of Queer Readings 

 To capture the prevalence of queer readings within the sample, participants were 

provided with a brief definition of queer readings: “Queer readings occur when an LGBQ+ 

media consumer reinterprets a media text (e.g., television show, movie, song, book) from their 

LGBQ+ perspective. This includes seeing queer themes, characters, relationships, or symbols in 

a media text that were probably not intended by the media creator or seen by non-LGBQ+ media 

consumers. For example, a queer reading might occur when a media consumer imagines a 

heterosexual television character to be LGBQ+ or imagines a romantic/sexual relationship 

between two heterosexual characters.” Participants were then asked if “based on this definition, 

have you ever performed a queer reading of a media text” to which they responded either “yes” 

or “no.” Those who indicated “no” were directed to the end of the survey.  

Frequency of Queer Readings 

 To assess participants’ frequency of queer readings, they were asked two questions. The 

first question asked: “How frequently do you do queer readings when you consume media (e.g., 

television shows, movies, songs, books)?” to which responses were recorded using a 5-point 

scale (0 = Never; 2 = About Half of the Time; 4 = Always). Participants who selected “never” 

were directed to the end of the survey. Next, the second question asked: “On a scale of 0-100, 

what percentage of that time do you think you do queer readings?” Responses were recorded 

using a sliding scale that ranged from “0” to “100.” 
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Queer Reading Conversations with Friends 

 One question (“Have you talked with other LGBQ+ people about doing queer readings of 

media texts?”) examined whether or not participants discussed queer readings with their friends. 

Responses were recorded as either “yes” or “no.”  

Age of First Queer Reading  

 To address the age of performing their first queer reading, participants were asked: 

“Approximately how old were you when you start doing queer readings?” Responses were 

recorded using a dropdown menu with numeric responses ranging from “1 years old” to “25 

years old.”  

Open-Ended Questions About Queer Readings 

 Three open-ended questions were included to further examine participants’ experiences 

with queer readings. First, participants were asked to briefly describe their motivations for 

performing queer readings. Second, participants were asked to provide an example of a queer 

reading that they performed. Third, participants were asked to describe where they first learned 

about queer readings. Participants were given a text box to fill-in each question; the textbox 

could accommodate approximately two paragraphs.   

Results for Study 1a 

Data Analyses 

 To address RQ1, a series of descriptive analyses were conducted. In total, 73.8% (n = 79) 

reported that they performed queer readings of media texts, and 26.2% (n = 28) reported that 

they did not. Of those who performed queer readings, 40.5% (n = 32) performed them 

“sometimes,” 29.1% (n = 23) performed them “about half of the time,” 20.3% (n = 16) 

performed them “most of the time,” and 7.5% (n = 8) “always” performed them. See Figure 3 for 



 
 

49 

a visualization of the Queer Reading Frequency data. Further, 70.9% (n = 56) reported that they 

talked about queer readings with other LGBQ+ friends, while 29.1% (n = 23) did not. Regarding 

age of performing their first queer reading, the youngest age was 9 years old, and the oldest age 

was 21 years old (M = 14.13, SD = 3.11). One participant was excluded from this analysis 

because they were an extreme outlier on the queer reading age question (+/- 3 SD). Taken 

together, results suggest that queer readings are a relatively common practice among sexual 

minority individuals. Perhaps unsurprisingly, it also seems that queer readings become practice 

close to the onset of puberty; a time when individuals may have a keen interest in sex and 

sexuality. 

 Regarding RQ2, 67.6% (n = 71) of all participants indicated that they were active within 

a fan community, while 32.4% (n = 31) were not. To further examine the association between 

fandom engagement and queer readings, an independent samples t-test was run with the queer 

reading frequency variable as the outcome variable and fandom engagement as the grouping 

variable. To include all participants, those who said they did not perform queer readings were 

given a score of 0 (= “never”) on the frequency variable. Participants who were engaged in fan 

communities (M = 1.91, SD = 1.28) reported significantly higher frequencies of queer readings 

than participants who were not engaged in fan communities (M = 1.04, SD = 1.04), t(101.44) = 

3.87, p < .001, d = 0.75. Ultimately, fandom engagement iss associated with queer readings; 

specifically, engagement in a fan community is related to an increased frequency of queer 

readings.  

 Lastly, to examine RQ3 and RQ4, the open-ended questions were coded using an 

inductive approach (i.e., using data to create conclusions). Per recommendations by Braun and 

Clarke (2006), the following steps were performed to identify themes across the data. To start, I 
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familiarized myself with the data (e.g., reading and re-reading the open-ended responses). Next, I 

generated initial codes, which I revisited and modified throughout this process. Once themes 

began to emerge, I sorted the codes into broader themes. Using this approach, nine subthemes 

were evident across three categories: (1) Queer Reading Motivations, (2) Examples of Queer 

Readings, and (3) Learning About Queer Readings. The coding of each category was done 

separately for each corresponding open-ended question. See Table 1 for a list of the categories 

and subthemes. 

Queer Reading Motivations 

 The first category related to participants’ motivations for performing queer readings. 

Within this category, four sub-themes emerged. First, participants frequently commented on the 

lack of LGBQ+ media representation and, as a result, this was cited as a primary reason for 

performing queer readings. Many participants indicated that because of the low and often poor 

quality representation of LGBQ+ characters, queer readings allow them to create representation 

that more accurately portrays LGBQ+ experiences. For instance, one participant stated that:  

When I was younger, there wasn't a lot of positive queer media out there, so I had to 

make it for myself. Even now, there is more queer representation, but it's all pretty 

repetitive. Queer characters tend to fall in the same roles. Usually when I do queer 

reading, it's because I like creating the representation I wish to see. 

 Second, participants reported that they use queer readings to make the media more 

interesting, fun, and relatable. Said differently, the media predominantly features 

heteronormative narratives, and because of this, participants use queer readings “to make 

heterosexual media appealing to [them]” by reinterpreting “vague relationships and characters . . 

. through a queer lens. It helps [them] stay invested in the story and not die of boredom.”  
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 The third sub-theme suggested that participants use queer readings because they want to 

consume media that normalizes and validates LGBQ+ experiences, notably, within a media 

landscape that does not cater to them. This theme was evident through comments that illustrated 

a desire to “better understand [their] queer experience through stories,” and more explicitly 

through comments such as “queer representation in media has usually been limited to existing in 

subtext to avoid backlash, especially within children's media and also mainstream television and 

film. So, reading into the subtleties (or sometimes incredibly obvious signs) of a character's 

queerness feels validating and honestly sometimes makes me like the character more.”  

 Lastly, the fourth sub-theme within the motivation category was associated with their 

interpersonal struggles. That is, participants indicated that they began performing queer readings 

to help them cope with personal problems (e.g., ostracization from family, coming-out, 

homophobia). For example:  

I started when I was a teenager, 16-17. This was also the time I was forced out of the 

closet by my mother and was having a very hard time personally,” and “I was facing 

pushback for being gay in my personal life at the time. So [queer readings were a] way to 

not only take my mind off what was happening irl [in real life] but also project some of 

the feelings I was having on a man-turned-roach. 

Moreover, a few participants even indicated that queer readings were useful during their sexual 

exploration:  

I started doing queer readings probably because I had seen a TV show with a gay couple 

(or at least [two] characters that were very close) and I realized that gay relationships 

were relevant. Ever since then, I've been recognizing characters in media that could be 

read as gay. This also helped me realize that I was gay as well,” and “I think the reason I 
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started to do it was because I struggled a lot with questioning and being able to see 

characteristics of myself in other things was helpful. 

Queer Reading Examples 

 For the second category, participants were asked to recall a queer reading experience and 

provide an example. Across examples, three sub-themes were identified. First, participants 

indicated that queer readings frequently transpire when a media text includes ambiguities or 

gaps within the narrative. This may include the use of gender neutral pronouns (e.g., “when I 

listen to ‘Mine’ by Taylor Swift, I imagine a romance between two women. The lyrics are easy 

to assign gay meanings to, and the lyrics never use masculine pronouns . . .”) or when media 

characters lack a concrete sexual identity (e.g., “when I'm exposed to a fictional character 

without a clearly defined sexuality, I might assume in my head that they're queer without even 

thinking about it”).  

 Second, participants reported that queer readings can occur across medium types. 

Examples included queer readings of TV shows, movies, video games, books, podcasts, and 

YouTube. For instance, one participant reported that ambiguities in video games invite queer 

readings:  “I do a lot of queer readings with the video games I play. Often, you can choose to 

play as a male or a female, and the dialogue of other characters won't change because of your 

gender.”  

 Finally, the third sub-theme within this category related to the idea that queer readings 

may be fun or frustrating depending on the outcome of the content (e.g., queer reading is 

disproven). For many, queer readings made for more enjoyable and fun media content, but for 

others, queer readings were disheartening when the re-interpretation is disproven by the content 

creators. For example:  
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I did it when I started watching the Twilight movies and imagining if Edward and Jacob 

had gotten together instead of Edward and Bella or if Bella and Alice had gotten together 

instead. It caused both happiness and frustration when imagining the scenarios because I 

wanted to see a girl allowed to be with a girl and a boy allowed to be with a boy.  

Learning About Queer Readings 

 The third and final category related to how participants learned or began to perform queer 

readings, and two themes emerged. First, queer readings are frequently learned from fandoms 

and online fan communities (e.g., shipping and fanfiction). For instance, “I was very involved in 

these ‘fandoms’ as a teen and it was really my first exposure to LGBTQ concepts and 

relationships.” More specifically, fanworks and fanfiction are common ways that individuals 

may be introduced to queer readings:  

When I was 9 years old, I had gotten into watching anime such as Naruto and via the 

internet I learned that people wrote fanfiction for others to read. I read as much of these 

fanfics as I could and I came across fanfiction that had the characters in non-canon same-

sex relationships. This was how I realised that people weren't always just straight in 

fiction or reality;  

I read The Outsiders in middle school English class. I loved the book so much and 

wanted to know more about it after I was done reading. I googled it and came across 

fanfiction. Most of the stories were about pairing together two of the male characters in a 

romantic way. It introduced me to taking pieces of the media as 'evidence' for why a 

character could be LGBT.  

 Second, queer readings can happen naturally or are learned from friends online/offline. 

To illustrate, some participants reported that queer readings began naturally for them: “I think it 
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was just a natural thing. As I was coming to terms with my sexuality and gender, I noticed that I 

started identifying characters in books, shows etc. as queer because I wanted to relate.” Another 

participant said, “I don’t remember when I first started, but I know it happened naturally without 

anyone telling me about it. It probably started around age 12-13. I’ve been doing it since long 

before I realized I might actually be gay (19).”  

Yet, for others, queer readings were learned from friends – both online and offline:  

“The first time I performed a ‘queer reading’ was with classmates at a boarding school for a 

book that we were all reading;” “It was definitely something I picked up from friends when I was 

younger;” and “I saw others do it online and I thought that was interesting and relatable so I 

subconsciously started doing it.”  

Discussion for Study 1a 

 Overall, the results confirmed the prevalence of queer readings among sexual minority 

youth, and suggests that queer readings begin to occur in early adolescence. Further, a majority 

of participants indicated that queer readings were a topic of conversation with their sexual 

minority friends, thus suggesting a community/social aspect to the queer reading process.  

 Moreover, across three categories, nine sub-themes emerged: (1) Lack of LGBQ+ Media 

Representation, (2) Queer Readings Make Media More Interesting, Fun, and Relatable, (3) Queer 

Readings Normalize and Validate LGBQ+ Experiences, (4) Queer Readings Help with Personal 

Problems and Sexual Identity Processing, (5) Queer Readings Transpire in Gaps/Ambiguities in 

Media Content, (6) Queer Readings can Happen in all Types of Media Content, (7) Queer 

Readings may be Fun or Frustrating, (8) Queer Readings are Learned from Fandoms and Online 

Fan Communities, and (9) Queer Readings can Happen Naturally or are Learned From Friends 
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Online/Offline. Generally speaking, this suggests a multidimensional quality to the queer reading 

process and, more specifically, to the uses and gratifications of such engagement.  

Method for Study 1b 

 Study 1b included in-depth, one-on-one interviews with sexual-minority late adolescents 

and emerging adults. 

Procedure for Study 1b 

 Similar to Study 1a, sexual minority late adolescents and emerging adults (18-27 years 

old) were recruited for interviews, and participants were obtained in two ways. First, participants 

were recruited from the baseline survey. At the conclusion of the survey, participants were asked 

if they were interested to participate in a follow-up interview (“We would like to conduct a 

follow-up interview with you to hear more about your experiences with queer readings”). 

Interested participants provided their name and email address, and they were contacted to 

schedule an interview.  

 Second, participants were recruited using contact information from a previous data set. In 

Fall 2020, data were collected from 1,054 Taylor Swift fans of diverse genders (e.g., woman, 

non-binary, genderqueer) and sexual identities (e.g., bisexual, demi-sexual, queer). Recruitment 

for this study occurred on Tumblr via fan pages devoted to Taylor Swift. Participants of all 

genders, sexual identities, ages, and racial/ethnic groups were invited to participate. At the 

conclusion of the survey, participants were asked if they would be interested to participate in a 

follow-up interview (“We would like to conduct a follow-up interview with you to hear more 

about your experiences as a Taylor Swift fan”). Interested participants provided their name and 

email address. In total, 354 participants indicated their initial interest for a follow-up interview. 

From this list, young adult participants who identify as a sexual minority were recruited for the 
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current dissertation. During data collection in Fall 2020, the initial goal for these interviews was 

to further examine how fans used Swift’s lyrics to explore their sexual identity; specifically, we 

wanted to examine queer message perception, a construct similar to queer readings. The current 

study modified this goal and aimed to discuss minority stress and queer readings; that is, 

excluding much of the interest in fan practices. Participants were notified of this change prior to 

scheduling an interview.   

 Across both recruitment strategies, interested participants were directed to an online 

appointment calendar (i.e., Calendly) to schedule their interview. Prior to the interview, 

participants completed an online Qualtrics survey, which collected participant consent and 

demographic information (i.e., age, gender, sexual identity, age of publicly coming out, preferred 

pronouns). Interviews were approximately 30-60 minutes in length and conducted via Zoom. The 

interviews were recorded and transcribed using the Zoom cloud transcription services. The 

transcripts were checked for accuracy before analysis.  

 The interview protocol consisted of five sections. Because of their age, participants were 

asked to retrospectively think about their queer reading practices during adolescence (12-18 

years old), in addition to their current queer reading practices. The first section of the interview 

asked questions about participants’ media use (e.g., weekly time spent consuming media, 

favorite type of media) and their experiences with sexual identity development. Next, the second 

section of the interview included questions generally about their experiences with queer readings 

(e.g., can you walk me through an example, how did queer readings make you feel). The third 

section prompted participants to consider their motivations for queer readings; specifically, they 

were asked their opinions about LGBQ+ media representation and personal conflict in relation to 

queer readings. In section four, I wanted to understand more about where participants learned 
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about queer readings (e.g., online/offline, never heard of the term) and if/how they talk about 

them with their friends. Lastly, the final section of the interview centered around queer readings 

in relation to minority stress. During this time, participants were asked questions regarding their 

mental health, experiences of minority stress, and queer readings. Before concluding the 

interview, participants were given the opportunity to share any additional information about 

queer readings with me. See Appendix B for the interview protocol. 

Participants for Study 1b 

 In total, 13 participants (18-27; M =21.69, SD = 2.50) completed an interview. Within 

this sample, 53.8% (n = 7) were recruited from Prolific, and 46.2% (n = 6) were recruited from 

the previous fandom study. In total, 76.9% (n = 10) identified as women, 15.4% (n = 2) 

identified as men, and 7.7% (n =  1) identified as questioning/unsure. Regarding sexual 

orientation, 46.2% (n = 6) identified as lesbian, 38.4% (n = 5) identified as queer, 7.7% (n = 1) 

identified as pansexual, and 7.7% (n = 1) identified as bisexual. In terms of ethnic-racial identity, 

53.8% (n = 7) identified as White/Caucasian, 23.1% (n = 3) identified as multiracial, 7.7% (n = 

1) identified as Black/African American, 7.7% (n = 1) identified as Asian/Asian American, and 

7.7% (n = 1) identified as Hispanic/Latinx.  

Data Analysis 

 To analyze the interview transcripts and to address RQ5, a thematic analysis was 

conducted. Thematic analysis is a method for “identifying, analyzing, and reporting patterns 

(themes) within data” (Braun & Clarke, 2006, p. 79). In other words, I looked for themes across 

the interviews in order to explicate the queer reading process. The current thematic analysis took 

a constructionist approach. This means that I looked for meaning within participants’ 

experiences, but maintained awareness of the ways in which social contexts may impact these 
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meanings. Further, the current thematic analysis was semantic in nature; that is, I examined 

themes across the interviews at a surface level rather than interpreting the underlying 

assumptions and ideologies that guide the semantic content (i.e., latent analysis).  

 Braun and Clarke (2006) identified six phases of thematic analysis to which I adhered. 

During Phase 1, I familiarized myself with the data. This included thoroughly reading and re-

reading all interview transcripts. At this time, I noted preliminary ideas. In Phase 2, I re-read the 

interview transcripts to generate initial codes (i.e., statements within the data that are of interest). 

At this stage, a grounded theory approach was useful, and I revisited/modified the codes as they 

emerged within the data. During Phase 3, I searched for the codes in the interviews and sorted 

them into themes. Once an initial list of themes was constructed, I began to review these themes 

during Phase 4. Specifically, I reviewed the themes in relation to (a) the individual codes and (b) 

the larger data set. Then, Phase 5 was used to refine the themes to determine what each theme 

captures. Lastly, during Phase 6 I wrote-up the findings.  

Descriptive Statistics 

 Across the interviews, 84.6% (n = 11) described themselves as relatively heavy media 

consumers, and many participants indicated that in addition to consuming television shows, 

much of their media consumption also included reading books (n = 9; 69.2%). Regarding sexual 

identity exploration, 46.2% (n = 6) reported that they actively sought media resources (e.g., TV 

shows, movies, fictional books) to help them understand their sexual identity, 23.1% (n = 3) 

reported that they sought real-life resources (e.g., family, friends, Church mentor), and 38.5% (n 

= 5) reported that they used Tumblr, an online fan forum, as a primary resource for sexual 

identity exploration. When thinking about queer readings, 100% (n = 13) stated that queer 

readings resulted in positive emotions (i.e., happy, excited, fun, joyful, confident), while 23.1% 
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(n = 3) stated that queer readings also led to negative emotions (i.e., hidden, lonely, frustrated, 

shameful). Lastly, 84.6% (n = 11) indicated that queer readings often take the form of 

writing/reading fanfiction or shipping same-gender characters.  

Results: Uses and Gratifications of Queer Readings 

 Regarding RQ5, eight themes were identified across the interviews: 1) Creating LGBQ+ 

Media Representation, 2) Validation/Normalization of LGBQ+ Identities and Experiences, 3) 

Escape From Problems, 4) Identity Exploration and Acceptance, 5) Hope for a Better Future, 6) 

To Seek Comfort, 7) Manage Personal Problems, and 8) Community Building.   

Creating LGBQ+ Media Representation 

 The first theme relates to sexual minority viewers’ perceptions of LGBQ+ media 

representation. Specifically, multiple participants described that they perceive a lack of LGBQ+ 

media representation, and, in the few instances when representation exists, such depictions are 

typically stereotyped or poor quality. Because of this, sexual minority viewers create their own 

media representation via queer readings. That is, they read characters or storylines as queer 

because it allows them to create the type of LGBQ+ representation that they wish to see. For 

instance: “. . . there's so little [media] representation, there's so little of this. We're always here 

again and again going from media product to media product doing queer readings talking about it 

together [because] it's seldom acknowledged and seldom canon.” Another participant said,  

 . . . because there was not, or I couldn't find like a lot of queer representation. I don't 

 know if I if I wasn't like looking in the right places, or there just wasn't, I mean, I guess 

 there wasn't as much [representation] 10 years ago, as there was now. But yeah, I think I 

 was just like looking for places to kind of tell myself that I'm okay the way that I am . . . 
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 so, I think that's why I turned to the media and just kind of took the characters and made 

 them my own. 

Another participant expressed that, 

Whilst it's getting better, there's not like a lot of queer media currently that's not like 

bogged down by like stereotype or the kill-your-gays trope. So, it's a little not quite 

freeing but like kind of like that to be able to you know just experience a queer story 

that's obviously being like written by a queer person for queer people that's much truer to 

the queer experience. It doesn't feel as like faked as like some other. 

Validation/Normalization of LGBQ+ Identities and Experiences 

 The second theme pertains to sexual minority viewers need for validation or 

normalization of queer experiences. That is, sexual minority viewers use queer readings to 

validate their sexual identity label, feelings, and experiences. For example: 

 Being able to put my perspective into media texts, like I said doesn't matter if it was 

 intentional or not, it just kind of helped me feel normal and because it gave me way to 

 relate to things that other people my age related too as well . . . 

 Another participants shared: “[Queer readings] normalizes things because I was taught 

that queer things were talked  about in hushed tones or not at all . . .”, and one participant shared 

that the queer readings helped her through the struggles of discovering her sexuality:  

 I struggled with this idea of my sexuality, I struggled with the idea of being a lesbian, I 

 struggled with my gender identity, which is still slightly confusing to me, and just being 

 in those spaces and thinking of these characters that I cared about and talking to other 

 people online about these things definitely helped me feel a little bit less crazy I guess. 
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Such validating experiences are especially beneficial for viewers who are unable to 

obtain such validation in their real life:  

 . . . like my dad isn't like necessarily homophobic, but he's not great, with all the other 

 letters and I don't think he knew that I was queer at this point, but like he had said 

 something about trans people and being like, ‘why should we normalize this’ and I was 

 like cuz its people and he's like ‘well it's not normal’ and I was like it's normal to be 

 whoever you are . . . like part of my queer readings was validating the broader existence 

 of queer people . . . 

Another participant reflected,  

 If you like grow up in an area and it's not very diverse or you're like constantly 

 reminded, like you, are the minority, I think, like you just constantly are seeking like 

 some sort of like validation or like representation that will you know you're not alone, so 

 I feel like it could be like in anything you know? 

Escape from Personal Problems 

 The third theme describes how sexual minority individuals use queer readings as a way to 

escape from personal problems. Because queer readings can be immersive, they may act as a 

hideaway from problems, a way in which individuals can forget about their troubles including 

negative experiences with friends, family, school, among others. For instance, one participant 

described queer readings “as a safe space to kind of just escape from everyday life, so I definitely 

tried to do that in high school.” Another said: 

 I was definitely like a big day dreamer and so like growing up, I didn't come from like 

 the best home . . . so anytime I was in a [bad] situation like that I would kind of just like 

 go to my room . . . [and] kind of like imagine [queer] scenarios in my head and then it's 
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 like okay like this is like fun, then like I could fall asleep like not thinking about like 

 what my actual life was, but I could think about like ‘oh, like in this show like what's 

 going to happen in the next episode’ or like if I write an episode is like make comic 

 books like based on the cartoons . . . so I would like be like okay like now I’m going to 

 add to the story.  

Identity Exploration and Acceptance 

 The fourth theme relates to how sexual minority viewers use queer readings to explore 

and accept their sexual identity. That is, queer readings help sexual minorities to explore their 

sexual attractions and desires, which can help to solidify their identity. Moreover, queer readings 

expose sexual minorities to a variety of identities that helps them to understand what they like 

and how to label/describe their identity. For instance:  

And I think [queer readings] kind of helped me understand that it's about the emotions 

that I'm feeling and not necessarily the pronouns that the other person uses because I 

could apply a lot of those songs, especially like during the Speak Now era, everything it 

was just like fairy tale magic. And I just saw myself like applying those songs [to] both 

female and male people and yeah, it just I guess, it just kind of helped me see that for me 

it's about the person and the emotions that I feel when I'm with that person and not 

necessarily about their gender. 

Another participant also expressed that, 

. . . it's like if I put myself into [the queer readings]. . . if I wanted to date a woman, I 

imagine it since I’m doing these I guess in queer readings . . . [thinking] this is how I 

would approach it or this feels good . . . it's kind of like a like a prep in a way.  
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More specifically, some participants stated that queer readings are beneficial to help them 

confirm their feelings or identity; especially, when they might be doubting themselves:  

. . . [do] I like my sexual identity? Well, do I also like men or do I just like women, and 

so it [queer readings] like kind of gave me the ability to think about it, and then decide 

from there. And like kind of like recognize myself, because I think sometimes especially 

like if you grow up in like a very like heteronormative world, but you just think like ‘oh 

well, I must just only like men and that's fine’ but then like you never think about it, you 

know, and then you like read the stories and, like the Internet and headcanon and I just 

realized like I never liked [just men] and so I always wanted to like give myself the 

chance, like reaffirm, you know, like decide like ‘okay like this is how I feel,’ but like let 

me think about it. 

Further, a few sexual minority participants also stated that identifying with the characters 

in their queer readings helped to expedite their sexual exploration:  

And I think, looking back you know, maybe I realize I was reading in a queer way. I can 

see like ‘oh, maybe I do like prefer this method of expression’ or like [I] would embrace 

this aspect of my identity, because I really admired in this character. 

Hope for a Better Future 

 The fifth theme illustrates how sexual minority viewers find a sense of hope and 

resilience from queer readings. Said differently, queer readings may assist sexual minorities to 

see and even believe that there are accepting communities and individuals in the world. In doing 

so, queer readings may create a sense of hope that they can find these groups; such hope leads 

them to persevere through their current struggles. For example: 
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 . . . [queer readings of books] just kind of like showed me that, like sometimes it's really 

tough I think in my area like people never leave. Like the area I grew up in like 

everybody that I know, like everyone else, high school it's like they stayed in Florida, and 

then they go back to Jacksonville like my whole family is there. . . So, for me it gave me 

kind of like you know, like, if I can make it through this now, and I can like consume and 

show myself that other places exist, like when I get older I can leave. 

“. . . it was just kind of like one of us is not like the others, so it was nice for me to just 

like kind of imagine a world where like I’m not the only person like there's other people. 

Another participant share a similar sentiment: 

And I think that [queer readings] helped me to just kind of see okay there's one person in 

my life who says like things that are hurtful to me, but this person does not define who I 

am and she's not going to be part of my life forever, and there's people out there who are 

like me, I guess, in who I can identify with more. 

To Seek Comfort 

 The sixth theme describes how sexual minority viewers find a sense of comfort through 

queer readings. This sense of comfort typically comes from being immersed in and surrounded 

by queer characters/stories. Performing queer readings for comfort was especially useful for 

participants who did not have real-life social support outlets or role models. For instance: 

And it [queer readings] just felt really comforting kind of like I had this this friend almost 

who was just giving me advice and like she just understood like what I was going through 

at the moment, especially during those times when I couldn't talk to my like actual real 

life friends about this . . . 
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Multiple participants also stated that they often seek comfort in a specific character, which they 

refer to as “comfort characters.” To illustrate, one participant described how their comfort 

character was perceived like a friend: 

. . . it was so comforting to have like you know these characters who like evoke this 

strong feeling in me that I couldn't really explain kind of has like a fallback you know, 

like who needs friends, I got like books one through six of the series.  

Manage Personal Problems 

 The seventh theme relates to how sexual minority viewers use queer readings as a way to 

manage and process through personal problems. Such problems can manifest in various ways; 

for example, some viewers used queer readings to cope with LGBQ+-related stigma: “So, if you 

were to get into one of those situations [bisexual-related discrimination], I’ve read like a lot of 

stuff [fanfiction] that could give you an idea of how to handle it. Or, just like different feelings 

about it.”  

Another group of participants stated they used queer readings to help them manage their 

concerns with their mental health. For example:  

I think when you get negative when you have homophobia subliminally injected in your 

society, reverting that with queer readings was a huge help for anxiety and depression. 

My mental health became a lot better once I came out, and so you know even through 

those periods, you know reading queer fanfiction stuff really helped me with that. 

Another participant described how they used queer readings to help them manage their 

internalized, negative feelings about themselves: 

I really did feel extremely alone and panicked, and just kind of desperate because even 

when you have great parents and you know that your parents are not going to kick you 
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out of your house you still feel, at least I did and I think that this was very true, you still 

feel desperate like this is the worst thing that you could ever be, like it's the worst thing 

that could ever happen to you to not be straight; like you're some kind of liked swamp 

monster. So, it was very nice to have that one space that felt like ‘oh no that character is 

not a swamp monster, this character is a lovely person’ and then maybe it starts to seep 

into your own head that ‘okay, maybe, maybe this can be okay.’ 

Some participants even stated that queer readings help reduce anxiety because it allows 

one to process through events in a less direct way:  

It’s anxiety inducing sometimes to try to think about your own situation or something that 

you have just gone through so directly, so if you're thinking about it through like a filter 

of storytelling, and that is a lot safer and but it's also helping you process your own stuff 

and your own subconscious like neuroses and everything. 

Community Building 

 The eight theme illustrates how sexual minority viewers use queer readings to help them 

find a community of like-minded individuals. These communities typically exist within fandoms. 

Such communities are validating to sexual minorities; they validate their identity, their queer 

readings, and their experiences. For instance:  

. . . going back to my queer readings and people, just like I had a struggles, just like ‘okay 

like these people in real life they're telling me no, this is not okay don't even talk about 

that because it's weird’ and people online are just like ‘you know this is fine, like this is 

natural, this is normal’ . . . 

Some participants shared that they have even been able to help other LGBQ+ individuals 

online by sharing their queer readings:  
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It's really beneficial to kind of just show other people that queer readings are okay, and 

that they are helpful and that they're not meant to like harm anyone or hurt anyone. So, I 

tried to like not be too in your face about it, but I have definitely just gotten into contact 

with people through this and it's been it's been really cool. 

Others also found that queer readings brought them closer with their friends or family: 

We did not have a good relationship, when we were younger and all the way up until like 

me being 18/19 years old, it was kind of like we're never going to have a good 

relationship we're never going to be friends, but then we, you know, for money reasons 

we had to live together during college and things started getting better between us, and 

that was one of the bridges that was there. And she's maybe my best friends, nowadays, 

and we talk about the stuff a lot and we send each other, like recommendations of things 

to watch and she is definitely the person that I most talked to about possible queer 

readings of media . . . she has gotten into like queer readings and that kind of stuff so 

that's just a huge aspect of our relationship. 

Discussion for Study 1b 

 Generally, the results from Study 1b support and expand upon the themes identified in 

Study 1a. In fact, multiple themes overlapped between the studies (e.g., lack of LGBQ+ media 

representation, managing personal problems, identity exploration/acceptance), which might 

indicate that these are relatively common motivations and outcomes of queer readings. More 

specifically, Study 1b added further nuance to the current conceptualization of queer readings 

through an examination of uses and gratifications. In other words, I was interested to understand 

how sexual minority viewers use media content for specific outcome-related purposes. As 

identified above, eight uses and gratifications emerged across the interviews: 1) Creating 
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LGBQ+ Media Representation, 2) Validation/Normalization of LGBQ+ Identities and 

Experiences, 3) Escape From Problems, 4) Identity Exploration and Acceptance, 5) Hope for a 

Better Future, 6) To Seek Comfort, 7) Manage Personal Problems, and 8) Community Building. 

These themes will be used to construct items for the Queer Reading Scale in Study 2.  

 Further, the results from Study 1b provide additional context regarding individual 

differences that might impact sexual minorities’ queer readings. In particular, a majority of 

participants indicated that they were heavy media consumers; this might suggest that queer 

readings are most prominent among individuals who are inherently more interested in media-

related activities (e.g., watching television, scrolling Instagram, reading books) than individuals 

who are less interested in such activities. Additionally, all participants stated that engaging in 

queer readings resulted in positive feelings (e.g., happy, joyful) with only a small portion of 

participants experiencing negative feelings (e.g., lonely, frustrated). Such findings may help shed 

light on the gratifications obtained through queer readings, and how these may combat against 

minority stress.  

Chapter Summary 

 Using a grounded theory approach, Study 1 provided formative research for explicating 

queer readings. Data was collected via an online survey (Study 1a) and in-depth interviews 

(Study 1b) with late adolescent and emerging adult sexual minorities. A thematic analysis was 

used to identify the themes across interviews, which informed the structure of the Queer Reading 

Scale in Study 2. In the following chapter, I will discuss in-depth how the identified themes were 

used to construct the scale. 
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CHAPTER 4 

STRUCTURING THE QUEER READING SCALE  

Study 2: Factor Structure and Validation of the Queer Reading Scale 

Factor Structure and Reliability 

 Study 1 provided formative research to help construct the Queer Reading Scale. Study 2 

will test the factor structure, reliability, and validity of the scale. To begin, the factor structure 

was examined. To test and validate the structure of the scale, the following research questions 

were posed: 

 RQ1: What is the factor structure of the Queer Reading Scale? 

 RQ2a: What is the reliability of the total Queer Reading Scale? 

 RQ2b: What is the reliability of each subscale?  

Validating the Queer Reading Scale  

 Study 2 also served to establish validity of the Queer Reading Scale. Specifically, 

criterion-related validity was used. Criterion-related validity assesses if a construct is related to 

other relevant variables, and validity checks help ensure that the variable of interest is being 

accurately captured. Three types of criterion-related validity were examined: (1) convergent 

validity, (2) divergent validity, and (3) concurrent validity.  

 Convergent Validity. Convergent validity refers to the notion that variables should be 

correlated to constructs that are theoretically similar. In the present context, media literacy, 

retrospective imaginative involvement, and one of the Big 5 personality traits (i.e., openness to 

experience) will be used to establish convergent validity.  

 Media literacy describes an individual’s ability to identify and understand different types 

of media and the varying messages they send (Livingstone & van der Graaf, 2010). Specifically, 
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media literacy includes a set of perspectives that an individual uses to filter, analyze, and 

interpret message content. In sum, media literacy describes the ability to analyze and interpret 

media messages. It explains the process of actively filtering through components of a message to 

analyze and interpret the content based from one’s knowledge structures. Moreover, media 

literacy posits that individuals actively engage with media content to interpret the message in 

accordance to their perspectives. This assumption is in line with queer readings, which postulates 

that sexual minority individuals are aware of the dominant cultural order and the ways in which 

popular media conforms to these ideals. Both media literacy and queer readings presume that 

individuals are able to acknowledge the preferred meaning within a message and, when 

necessary, reinterpret that message according to their experiences. As such, I propose that queer 

readings should be correlated with media literacy; that is, the two variables should be positively 

associated with one another.   

 Media literacy will be assessed using Powers et al.’s (2018) Media Literacy Scale. This 

scale explores three dimensions of media literacy: (1) representations and reality (i.e., media 

representations are not accurate depictions of reality), (2) messages and meanings (i.e., media 

consumers experience and understand the media differently), and (3) authors and audiences (i.e., 

media messages are designed to persuade media consumers). These assumptions are relevant to 

queer readings as each dimension demonstrates the ability to critically reflect on media content. 

With this in mind, the following was hypothesized:  

 H1: Scores on the Queer Reading Scale will be positively associated with media literacy. 

 Retrospective imaginative involvement (RII; Slater et al., 2017) occurs when individuals 

engage with a media character after observing them in their media context (e.g., film, television 

show). Individuals may engage in RII by considering alternative storylines for characters, 
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imagining a character within their own life, or by projecting themselves as a character into the 

narrative. Further, RII is thought to act as a bridge between the viewer, the storyline, and the 

characters within the narrative, which allows individuals to further connect the narrative to their 

own lives. In relation to queer readings, both constructs presume that individuals actively engage 

with media content, characters, or the narrative. Thus, I propose that if an individual has the 

capability to reflect on media narratives or characters (i.e., RII) then they may also be able to 

rescript the messages during real-time exposure (i.e., queer readings). As such, I posed the 

following:  

H2: Scores on the Queer Reading Scale will be positively associated with retrospective 

imaginative involvement.  

 Of the Big 5 personality traits (i.e., agreeableness, conscientiousness, extraversion, 

neuroticism, and openness to experience), I propose that openness to experience is most relevant 

to the current study. Openness to experience describes differences in personal qualities related to 

“intellectual curiosity, imagination, appreciation of different ideas and artistic expressions, and 

different social and political values” (Morizot, 2014, p. 581). People who exhibit high trait 

openness are likely to be open-minded and interested to experience new adventures or creative 

outlets. These individuals are also adept at making connections between various and often 

different ideas, and they are interested to make novel changes in their lives (e.g., move to a new 

place, change schools). Conversely, people who exhibit low trait openness are likely to be close-

minded and prefer familiarity and routine. These individuals shy away from novel experiences 

and have difficulty coping with change. Because queer readings inherently question 

heteronormative assumptions and require some creative re-scripting, I suggest that openness to 

experience will be positively correlated with queer readings. That is, both concepts necessitate 
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open-minded thinking and the desire to see a novel experience within normative contexts. With 

this in mind, the following was posed:  

 H3: Scores on the Queer Reading Scale will be positively associated with openness to 

 experience. 

 Divergent Validity. Divergent validity suggests that variables should be negatively 

correlated with constructs that it should have an inverse relationship with. To test this, two 

constructs were used: (1) the Heterosexual Script (Kim et al., 2007) and (2) the Heteronormative 

Attitudes and Beliefs Scale (Habarth, 2015) will be used.  

 First, the heterosexual script is a dominant script within Western cultures that denotes 

societally acceptable sexual and relational behaviors for men and women. Specifically, the 

heterosexual script provides a set of complementary yet unequal roles for both genders, which 

they should adhere to in sexual or romantic situations. The heterosexual script focuses on 

heterosexual relationships and reflects an “active/passive and powerful/powerless” dynamic 

between men and women (Seabrook et al., 2016, p. 339). This dichotomy is further illustrated by 

two dimensions within the Heterosexual Script Scale. The first dimension is the sexual double 

standard, which assumes that men are sexual individuals who derive their masculinity from their 

sexual interactions while women are sexual “gatekeepers” who must remain sexually restraint. 

Further, the second dimension explains the courtship strategies for heterosexual couples such as 

the notion that men are sexual aggressors who attract women with their status and power. Yet, 

women are sexually passive and use their body to attract men.  

 Second, the Heteronormative Attitudes and Beliefs Scale describes heterosexist 

ideologies outside the realm of romantic relationships; that is, the heteronormative attitudes and 

beliefs that prescribe individual and social attitudes and behaviors, rather than only prescribing 
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behaviors in intimate relations (Habarth, 2015). These heteronormative attitudes and beliefs are 

further categorized into two subscales: (1) the Normative Behaviors Subscale and (2) the 

Essential Sex and Gender Subscale. Most relevant to the current project is the Essential Sex and 

Gender Subscale which details heteronormativity as it relates to social assumptions of gender 

identity and biological sex. Heteronormativity relies on a binary system of gender and biological 

sex (i.e., male versus female, man versus woman). As such, individuals who do not conform to 

these heteronormative assumptions should largely discount the gender and sex binary.  

 Given the Heterosexual Script Scale’s and the Essential Sex and Gender Subscale’s foci 

on heterosexist ideologies, and that sexual minority individuals experience sexual identities that 

are outside the scope of heterosexuality, it follows that queer readings should be negatively 

associated with heterosexual script and essential sex and gender norm endorsement. Said 

differently, the process of reinterpreting media messages to fit within sexual minority 

experiences is antithetical to both concepts. With this in mind, the following were posed:  

 H4: Scores on the Queer Reading Scale will be negatively associated with an  

endorsement of the Heterosexual Script.  

 H5: Scores on the Queer Reading Scale will be negatively associated with scores on the  

Essential Sex and Gender Subscale of the Heteronormative Attitudes and Beliefs Scale.  

 Concurrent Validity. Concurrent validity examines whether a construct is related to 

other relevant variables within the same time frame. In the current dissertation, it is expected that 

queer readings are associated with sexual identity development status (i.e., at what identity stage 

an individual rests). Yet, the direction is uncertain. On the one hand, I expect that individuals in 

more advanced stages of sexual identity development will engage in more queer readings than 

those who are at the earlier stages of development. These individuals may have more experience 
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with queer readings and thus engage in them more. On the other hand, it is possible that 

individuals in earlier stages of sexual identity development may engage in more queer readings 

compared to those in advanced stages because they are actively in the process of exploring or 

processing their sexual identity. Because of this, individuals in earlier stages of sexual identity 

development may use queer readings to help them with their identity processing and acceptance. 

With this in mind, the following research question was posed:  

RQ3: How will scores on the Queer Reading Scale differ by sexual identity development 

status? 

 Lastly, I was also interested to understand the role of gender identity within the queer 

reading process. I conjectured two theoretical reasons as to why the queer reading process may 

differ by gender identity. First, I propose that societal norms may impact one’s engagement, and 

uses and gratifications of queer readings. That is, traditional norms of masculinity and femininity 

may prescribe the level or ways in which one may imaginatively reflect upon their feelings. 

More specifically, I suggest that participants who identify as men may feel more restricted in 

their ability to explore and ruminate on their feelings, emotions, and desires compared to women. 

In other words, social conventions of hegemonic masculinity (e.g., restricted emotions; Levant et 

al., 2013) are likely to limit men’s perceived capacity to engage in an imaginative process like 

queer readings. Ultimately, I believe that the traditional gender norms of Western culture imbues 

men with the belief that to perform masculinity (Butler, 1988) they should not engage deeply 

with their feelings. Second, women and gender non-conforming participants may be more likely 

to engage in queer readings due to a greater need for media representation compared to men. 

Although gender media representation is steadily improving (Dajches, 2021), there is still a 

significant lack of gender non-conforming identities (GLAAD Media, 2021) and women 
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(Collins, 2011) in the media. Because of this, I posit that participants who identify as women or 

gender non-conforming may engage in queer readings as more of a necessity compared to men. 

As such, I posed the following research question:  

RQ4: How will scores on (a) the Queer Reading Scale and (b) Queer Reading Frequency 

differ by gender identity? 

Method for Study 2 

Procedure 

 In line with Study 1a and Study 1b, a sample of sexual minority late adolescents and 

emerging adults (18-27 years old) were recruited. This sample was selected due to the 

similarities of this developmental stage in relation to identity development and cohesion (see 

Chapter 1). Participants were obtained from the market research firm, Prolific Inc. The online 

survey was approved by the Institutional Review Board at a large, public Southwestern 

university and was approximately 25 minutes in length (See Appendix D for the survey 

instrument).  

Following consent, participants were provided with a brief definition of queer readings: 

“Queer readings occur when an LGBQ+ media consumer reinterprets a media text (e.g., 

television show, movie, song, book) from their LGBQ+ perspective. This includes seeing queer 

themes, characters, relationships, or symbols in a media text that were probably not intended by 

the media creator or seen by non-LGBQ+ media consumers. For example, a queer reading might 

occur when a media consumer imagines a heterosexual television character to be LGBQ+ or 

imagines a romantic/sexual relationship between two heterosexual characters.” From there, 

participants were asked if “based on this definition, have you ever performed a queer reading of 

a media text” to which they responded either “yes” or “no.” Those who responded “yes” 
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completed the remaining seven questions related to queer readings, and those who responded 

“no” were directed to the end of the survey. Next, one question assessed participants queer 

reading frequency. The question asked: “How frequently do you do queer readings when you 

consume media (e.g., television shows, movies, songs, books)?” to which responses were 

recorded using a 5-point scale (0 = Never; 2 = About Half of the Time; 4 = Always). Participants 

who selected “never” were removed from the survey. Based on the responses to the above two 

questions, 130 participants were removed from the survey because they indicated that they do 

not perform queer readings.  

Participants 

 In total, 423 participants (18-27; M = 22.15, SD = 2.71) provided a complete data set. 

Within this, 45.6% (n = 193) identified as a cisgender woman, 34.5% (n = 146) identified as a 

cisgender man, 8.7% (n = 37) identified as transgender non-binary, 5.7% (n = 24) identified as 

genderqueer, 3.1% (n = 13) identified as a transgender woman, 0.7% (n = 3) identified as a 

transgender man, and 1.7% (n = 7) identified as a “gender not listed” with the option to write in 

their gender identity. The written in options included: agender, demiboy, genderbender, 

questioning, transmasculine, and two spirited. Because RQ4 asked about gender identity, I 

collapsed multiple gender groups into one category for the analyses. Specifically, cisgender 

women (n = 193) and transgender women (n = 13) were combined into one category (= women; 

n = 206). Similarly, cisgender men (n = 146) and transgender men (n = 3) were combined into 

one category (= men; n = 149), and transgender non-binary participants (n = 37) and genderqueer 

participants (n = 34) were combined into one category (= gender non-conforming; n = 71). 

Participants who identified as a “gender not listed here” (n = 7) were not included in the analyses 

for RQ4.  
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 Regarding sexual identity, 50.1% (n = 212) identified as bisexual, 15.1% (n = 64) 

identified as gay, 7.6% (n = 32) identified as pansexual, 7.6% (n = 32) identified as queer, 6.6% 

(n = 28) identified as lesbian, 4.7% (n = 20) identified as “questioning or unsure,” 4.3% (n = 18) 

identified as asexual, 2.6% (n =11) identified as demisexual, and 1.4% (n = 6) identified as a 

“sexual identity not listed” with the option to write in their sexual identity. Among the identities 

written in were: aromantic pansexual, asexual lesbian, omniromantic demisexual, neptunic, 

omnisexual, and pansexual with feminine preference. In terms of racial/ethnic identity, 74.9% (n 

= 349) identified as White/Caucasian, 7.8% (n = 33) identified as Multiracial, 5.7% (n = 24) 

identified as Black/African American, 5.7% (n = 24) identified as Asian/Asian American, 1.9% 

(n = 7) identified as Hispanic/Latinx, 0.5% (n = 2) preferred not to answer, 0.5% (n = 2) 

identified as Pacific Islander, 0.2% (n = 1) identified as Middle Eastern, and 1.7% (n = 7) 

identified with an ethnic/racial identity not listed with the option to write in their identity. Of the 

written in ethnic/racial identities were: Asian/Australian, British Pakistani, Khoisan/Dutch, and 

Mutt.  

Measures  

Queer Reading Scale 

 Using the eight themes identified in Study 1b, I created an eight-factor, 50-item scale to 

capture queer readings. The 50 items were initially reviewed by the committee chair before 

receiving the final review and approval by the entire dissertation committee. The scale included 

the following factors: (1) media representation (e.g., “I can relate to the characters better”), (2) 

validation (e.g., “They validate my experiences as a member of the LGBQ+ community”), (3) 

escape (e.g., “They let me escape from the real world”), (4) sexual identity 

exploration/acceptance (e.g., “They help me explore my sexual attractions and desires”), (5) 
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hope for the future (e.g., “They make me feel hopeful for my future”), (6) comfort (e.g., “They 

make me feel comfortable in my own skin”), (7) processing emotions/problems (e.g., “They help 

me manage stressful events in my life”), and (8) community (e.g., “They make me feel like part 

of a community”). Each factor consisted of six or seven items. Participants were instructed to 

read the statement: “I perform queer readings because . . .” before indicating their level of 

agreement with each statement. Responses were recorded using a 5-point scale (1 = Strongly 

disagree; 5 = Strongly agree). See Appendix C for the 50-item Queer Reading Scale.  

Convergent Validity   

 Media Literacy. Media literacy was measured using Powers et al.’s (2018) Media 

Literacy Scale. This scale consisted of 14 items (e.g., “Movies and TV shows don’t usually show 

life like it really is”; “People are influenced by TV and movies, whether they realize it or not”) 

across three dimensions (i.e., representations and reality, messages and meanings, and authors 

and audiences). All items were rated using a 4-point scale (1 = Strongly disagree; 4 = Strongly 

agree). Per the authors’ instructions, mean scores were calculated using all 14 items and higher 

scores indicated more media literacy ( = .76, M = 3.60, SD = .29). Scores on the Media Literacy 

Scale were positively skewed (z > 4). Based on Tabachnick and Fidell (2007), the variable was 

transformed two different ways (i.e., logarithmic and square-root). When checking the z values, 

the original variable yielded the smallest value (z = 13.81) and thus, I used the original variable 

in the analyses. 

 Retrospective Imaginative Involvement. Retrospective imaginative involvement was 

assessed using Slater et al.’s (2018) Retrospective Imaginative Involvement Scale. Participants 

were asked, “How frequently have you done the following AFTER watching a story TV or 

movie?” before indicating their level of agreement with each statement (e.g., “Imagined you 
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were one of the characters, experiencing what happened in the story”; “Imagined that one of the 

characters is different from the way that character is portrayed in the show?”). Responses were 

recorded using a 9-point scale (1 = Never; 9 = Very often). The items were averaged to create a 

composite scale, where higher values indicated a higher likelihood of engaging in RII ( = .85, 

M = 6.38, SD = 1.50). Scores on the Retrospective Imaginative Involvement Scale were 

negatively skewed (z > 4). Based on Tabachnick and Fidell (2007), the variable was transformed 

two different ways (i.e., logarithmic and square-root). When checking the z values, the original 

variable yielded the smallest value (z = -5.79) and thus, the original variable was used in the 

analyses. 

 Openness to Experience. Openness to experience was measured using the Openness 

subscale from Morizot’s (2014) Big Five Personality Short Questionnaire. Participants were 

asked to read the following statement, “I see myself as someone who is. . .” before indicating 

their level of agreement with 10 statements (e.g., “Is original, often has new ideas”; “Has a lot of 

imagination”). Responses were recorded using a 5-point scale (0 = totally disagree, 4 = totally 

agree). Mean scores were calculated and higher scores indicated more openness to experience ( 

= .77, M = 2.96, SD = .43). Scores on the Openness subscale were negatively skewed (z > 4). 

Based on Tabachnick and Fidell (2007), the variable was transformed two different ways (i.e., 

logarithmic and square-root). When checking the z values, the original variable yielded the 

smallest value (z = -5.17) and thus, I used the original variable in the analyses. 

Divergent Validity  

 The Heterosexual Script Scale. Heterosexual script endorsement was assessed using the 

Courtship and Commitment factor and the Sex Defines Masculinity/Women Set Sexual Limits 

factor from Heterosexual Script Scale (Seabrook et al., 2016). These factors were chosen because 
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together they exemplify the sexual double standard within heterosexual relationships. Responses 

were recorded using a 6-point scale (1 = Strongly disagree; 6 = Strongly agree). Example items 

from the Courtship and Commitment factor included “the best way for a girl to attract a 

boyfriend is to use her body and looks”; “guys like to play the field and shouldn’t be expected to 

stay with one partner for too long”), and example items from the Sex Defines 

Masculinity/Women Set Sexual Limits factor included “Guys are more interested in physical 

relationships and girls are more interested in emotional relationships”; “It is up to women to keep 

things from moving too fast sexually.” The eight items of the Courtship and Commitment factor 

( = .77, M = 2.05, SD = .75) were averaged to create a composite score for each participant. 

Similarly, mean scores for the five items of the Sex Defines Masculinity/Women Set Sexual 

Limits factor ( = .77, M = 2.38, SD = .95) were calculated for each participant. For both 

subscales, higher scores indicated greater endorsement of the heterosexual script factors. Scores 

on both subscales were positively skewed (z > 4). Based on Tabachnick and Fidell (2007), the 

variables were transformed two different ways (i.e., logarithmic and square-root). When 

checking the z values, the logarithmic transformation for the Courtship and Commitment factor 

yielded the smallest value (z = 0.68; M = .28, SD = .15), and the square-root transformation for 

the Sex Defines Masculinity/Women Set Sexual Limits factor yielded the smallest value (z = 

0.04, M = 1.51, SD = .31). Therefore, I used these variables, rather than the originals, in the 

analyses. 

 Essential Sex and Gender Norm Endorsement. Participants’ endorsement of the 

heterosexist gender and sex binary was captured using the Essential Sex and Gender subscale 

from the Heteronormative Attitudes and Beliefs Scale (Habarth, 2015). The subscale consisted of 

eight items (e.g., “All people are either male or female”; “Gender is something we learn from 
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society”) and responses were recorded using a 7-point scale (1 = Strongly disagree; 7 = Strongly 

agree). The eight items were combined to create a composite score for each participant and 

higher scores indicated more endorsement of the heterosexist gender and sex binary ( = .87, M 

= .23, SD = .21). Scores on the Essential Sex and Gender Norm Endorsement Scale (M = 1.94, 

SD  = 1.10) were positively skewed (z > 4). Based on Tabachnick and Fidell (2007), the variable 

was transformed two different ways (i.e., logarithmic and square-root). When checking the z 

values, the logarithmic transformation yielded the smallest value (z = 5.96, M = .47, SD = .07), 

and thus, I used the log-transformed variable in the analyses. 

Concurrent Validity 

 Sexual Identity Status. Participants’ sexual identity status was assessed using two 

subscales from Mohr and Kendra’s (2011) Lesbian, Gay, and Bisexual Identity Scale. The 

Identity Affirmation subscale (e.g., “I’m proud to be part of the LGB community”; “I am glad to 

be an LGB person”) and the Identity Uncertainty Subscale (e.g., “I'm not totally sure what my 

sexual orientation is”; “I keep changing my mind about my sexual orientation”) were selected 

because they represent relatively opposing stances on one’s sexual identity status. In total, seven 

items were included in this measure. Responses were recorded using a 6-point scale (1 = 

Strongly disagree; 6 = Strongly agree). The items within each subscale were averaged separately 

to create a composite score for each participant on (1) Sexual Identity Affirmation ( = .94, M = 

4.97, SD = 1.07) and (2) Sexual Identity Uncertainty ( = .90, M = 2.60, SD = 1.24). Higher 

scores on the affirmation subscale indicated more identity affirmation, and higher scores on the 

uncertainty subscale indicated more identity uncertainty. Scores on the Identity Affirmation 

Subscale were negatively skewed (z > 5). Based on Tabachnick and Fidell (2007), the variable 

was transformed two different ways (i.e., logarithmic and square-root). When checking the z 
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values, the original variable yielded the smallest value (z = 9.98) and thus, I used the original 

variable in the analyses. The Identity Uncertainty Subscale was not skewed (z = 1.60) and thus, 

no transformations were performed. 

Results for Study 2 

Descriptive Statistics 

 In terms of the frequency of performing queer readings (M = 1.74, SD = .93, 0-4 scale), 

54.4% (n = 230) of participants performed them “sometimes,” 21.3% (n = 90) performed them 

“about half of the time,” 19.9% (n = 84) performed them “most of the time,” and 4.5% (n = 18) 

“always” performed them. See Figure 4 for a visualization of the Queer Reading Frequency data.  

Main Analyses  

 RQ1 addressed the factor structure of the Queer Reading Scale. To test the eight-factor 

structure as identified in Study 1, a confirmatory factor analysis (CFA) was run with the lavaan 

package in R (Rosseel, 2012). Schreiber et al.’s (2006) standards were used to establish adequate 

model fit (i.e., CMIN/DF ≤ 3, CFI ≥ .95, SRMR ≤ .08, and RMSEA < .06 to .08 with confidence 

interval). Due to initial poor model fit with the original eight factors, separate CFAs were run 

between any theoretically similar factor (e.g., comfort and validation, escape and coping) to 

determine if they should be combined. CFA results showed that all dimensions should be kept 

separate and thus, individual CFAs of each factor were run to eliminate poor loading items. 

Specifically, individual items were eliminated from factors if their estimates were below 0.55. 

Once each factor reached adequate model fit, the remaining eight factors were combined into one 

model. The model fit was poor, and another round of item elimination was done; to do so, the 

item estimates were examined within each factor to identify any items that were not within 0.10 

of each other. Items that did not meet this threshold were removed. Due to the number of items 
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removed individually, two factors were removed from the scale: media representation and sexual 

identity exploration. Accordingly, the CFA revealed adequate model fit for a six-factor scale: 

χ2(284) = 533.485, p < .001, Chi-square/degree of freedom ratio = 1.88, standardized root mean 

square residual (SRMR) = 0.037, comparative fit index (CFI) = 0.967, root mean square error of 

approximation (RMSEA) = 0.046, 90% CI [ .04, .05]. See Figure 2 for a visualization of the 

factor structure resulting from the CFA. The final scale consisted of six factors with 26 items: (1) 

Queer Readings to Find Comfort (four items), (2) Queer Readings to Find a Community (four 

items), (3) Queer Readings to Process Emotions (five items), (4) Queer Readings to Escape (four 

items), (5) Queer Readings for Hope (five items), and (6) Queer Readings for Validation (four 

items). See Appendix E for the final scale items.  

 Additionally, skew was assessed for the global Queer Reading Scale, as well as for each 

subscale. Scores on the Queer Readings to Escape and Queer Readings to Process Emotions 

subscales were not skewed and thus, no transformations were performed. However, scores on the 

Queer Readings Scale, Queer Readings for Comfort Subscale, Queer Readings to Find a 

Community Subscale, Queer Readings for Hope Subscale, and Queer Readings for Validation 

Subscale were negatively skewed (z > 4). Based on Tabachnick and Fidell (2007), each variable 

was transformed two different ways (i.e., logarithmic and square-root). When checking the z 

values, the original variable yielded the smallest value (z = 9.98) for each scale/subscale: Queer 

Readings Scale (z = -7.39), Queer Readings for Comfort (z = -11.21), Queer Readings to Find a 

Community (z = -5.52), Queer Readings for Hope (z = -7.00), and Queer Readings for Validation 

(z = -6.630). Thus, the original variables were used in the following analyses.  

RQ2 addressed the reliability of the overall instrument (RQ2a) and each sub-scale 

(RQ2b). The 26-item scale reached adequate reliability (M = 3.52, SD = .77, α = .96), and the six 
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dimensions of the Queer Reading Scale also exhibited inter-item reliability: comfort (M = 3.92, 

SD = .83, α = .86), community (M = 3.55, SD = 1.02, α = .88), emotions (M = 3.10, SD = .97, α = 

.90), escape (M = 3.23, SD = .94, α = .82), hope (M = 3.69, SD = .93, α = .90), and validation (M 

= 3.64, SD = .92, α = .85).  

 H1, H2, and H3 predicted that the Queer Reading Scale will be positively associated with 

the Media Literacy Scale, Retrospective Imaginative Involvement, and Openness to Experience 

Scale. To test this, three separate correlations were run between the four variables. For H1, queer 

readings were significantly positively correlated with media literacy, r (423) = .10, p = .042.  

Correlations were also run for each subscale; see Table 2 for the correlations with media literacy. 

Of the subscales, Queer Readings for Comfort, Queer Readings for Hope, and Queer Readings 

for Validation were significantly correlated with media literacy, but the remaining three 

subscales were not (i.e., community, emotions, and escape). Thus, H1 was partially supported. 

Regarding H2, queer readings were significantly positively correlated with retrospective  

imaginative involvement, r (423) = .39, p < .001. See Table 3 for the correlations with 

retrospective imaginative involvement. Each subscale was positively correlated with 

retrospective imaginative involvement. For H3, queer readings were significantly positively 

correlated with openness to experience, r (423) = .18, p < .001. See Table 4 for the correlations 

with openness to experience. Each subscale of Queer Readings was correlated with openness to 

experience. Therefore, H2-H3 were supported.  

Conversely, H4 and H5 predicted that the Queer Reading Scale will be negatively 

associated with the Heterosexual Script Scale and the Essential Sex and Gender Subscale. For 

H4, two separate correlations were conducted between queer readings and the two subscales 

within the Heterosexual Script Scale. For the Courtship and Commitment subscale, queer 
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readings were significantly negatively correlated, r (423) = -.18, p < .001, but for the Sex 

Defines Masculinity/Women Set Sexual Limits subscale, queer readings were not correlated, r 

(423) = .03, p = .602. See Table 5 for the correlations with each heterosexual script subscale. For 

the Courtship and Commitment subscale, Queer Readings for Comfort, Queer Readings to Find a 

Community, Queer Readings for Hope, and Queer Readings for Validation were significantly 

correlated. Yet, for the Sex Defines Masculinity/Women Set Sexual Limits subscale, only Queer 

Readings to Escape was significantly correlated. Thus, H4 was partially supported. 

For H5, queer readings were significantly negatively correlated with scores on the 

Essential Sex and Gender subscale, r (423) = -.19, p < .001. Correlations were also run for each 

subscale; see Table 6 for the correlations between the queer reading subscales and the Essential 

Sex and Gender subscale. The Essential Sex and Gender subscale was correlated with Queer 

Readings for Comfort, Queer Readings to Find a Community, Queer Readings for Hope, and 

Queer Readings for Validation. Thus, H5 was partially supported. 

 Next, RQ3 asked how the Queer Reading Scale might differ by sexual identity 

development status. To test this, I conducted a linear regression with each sexual identity 

development status indicator as the predictor variable and the Queer Reading Scale as the 

criterion variable. Identity affirmation significantly positively predicted queer readings,   = .31, 

t(421) = 6.61, p < .001, R2 = .09. Higher levels of identity affirmation are associated with higher 

levels of queer readings. Identity uncertainty significantly positively predicted queer readings,   

=.16, t(421) = 3.24, p = .001, R2 = .02. Higher levels of identity uncertainty are associated with 

higher levels of queer readings. Correlations were also run for each subscale; see Table 7 for the 

correlations with sexual identity development status indicators. Each subscale of Queer Readings 
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was correlated with identity affirmation, and all subscales except for Queer Readings to Escape 

were correlated with identity uncertainty. 

 Lastly, RQ4 asked about gender differences in queer readings. To examine this a one-

way ANOVA was conducted which examined the Queer Reading Scale and the measure of queer 

reading frequency across three gender groups (men, women, gender non-conforming). For the 

Queer Reading Scale, the three groups differed in their level of queer readings, F(2, 411) = 

17.37, p < .001, 2 = .08. Tukey pairwise comparisons indicated that women (M = 3.64, SD = 

0.60) and gender non-conforming participants (M = 3.84, SD = 0.70) both had higher levels of 

queer readings than men (M = 3.26, SD = 0.91). Women and gender non-conforming participants 

did not differ. For the measure of queer reading frequency, the three groups also differed in their 

frequency of queer readings, F(2, 411) = 16.56, p < .001, 2 = .08. Tukey pairwise comparisons 

indicated that gender non-conforming participants (M = 2.32, SD = 1.09) had a higher frequency 

of queer readings than men (M = 1.52, SD = 0.80) and women (M = 1.73, SD = 0.88). However, 

women and men did not differ. 

Further, to identify if men were most likely to not engage in queer readings, I analyzed 

the gender identities of the participants who were excluded from the study (i.e., they responded 

“no” or “never” to the queer reading check questions). For this analysis, cisgender men and 

transgender men were combined into one category (= men), cisgender women and transgender 

women were combined into one category (= women), and genderqueer and transgender non-

binary participants were combined into one category (= gender non-conforming). Within this 

subset of participants who do not perform queer readings (N = 130), 53.1% (n = 69) identified as 

men, 37.7% (n = 49) identified as women, and 9.2 % (n = 12) identified as gender non-

conforming. To further assess differences by gender, a series of one-way chi-square tests were 
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conducted. To start, the omnibus test was significant, 2(2) = 32.05, N = 130 p < .001. Next, I 

probed for differences between groups. First, I compared differences between gender non-

conforming participants and those who identified as men. The chi-square statistic was 

significant, 2(1) = 32.92, N = 79, p < .001, indicating the two groups differed from one another. 

Second, I compared the difference between participants who identified as men and women. The 

chi-square statistic was not significant, 2(1) = 1.69, N = 116, p = .19, which indicates that these 

two groups did not differ. Third, I compared differences between gender non-conforming 

participants and those who identified as women. The chi-square test was significant, 2(1) = 

21.06, N = 65, p < .001, indicating that the two groups differed from one another. 

Discussion for Study 2 

 The results of Study 2 provide evidence for the hypothesized factor structure of the Queer 

Reading Scale, and the internal consistency of the measure as a whole and each subscale were 

satisfactory. Thus, I conclude that the final 26 items accurately capture the concept of queer 

readings across six dimensions. Further, there were two primary difference between the 

hypothesized model and the observed model. Two dimensions (i.e., media representation and 

sexual identity exploration) were not interpretable factors within the scale, and thus, the related 

items were dropped. I provide two explanations for these findings.  

 First, I suggest that the media representation factor (e.g., “I perform queer readings 

because I like to create my own LGBQ+ media representation”; “I perform queer readings 

because creating my own LGBQ+ media content makes up for a lack of LGBQ+ media 

representation”) might be a subconscious motivator for performing queer readings and thus, less 

likely to be a specific use/gratification of queer readings. That is, the lack of LGBQ+ media 

representation may inherently drive viewers to create their own LGBQ+ characters and stories, 
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but I suggest that this may not be an obvious motivation when viewing media. Rather, 

performing queer readings as a result of the lack of LGBQ+ media representation may simply be 

a correlate with queer readings and not a critical component within the factor structure.  

 Second, I propose that the sexual identity exploration factor (e.g., “I perform queer 

readings because they help me explore my sexual attractions and desires”; “I perform queer 

readings because I want to explore queer relationships”) was not interpretable within the 

structure because of the sample. The current sample of late adolescents and emerging adults are 

likely to be relatively advanced in their sexual identity development status (M = 4.04, SD = .78). 

Because of this, they are less likely to need to use queer readings to help them explore, accept, 

and process their sexual identity. Instead, I suggest that this factor may be more useful for 

early/middle adolescents who are likely in the midst of great sexual identity exploration 

compared to late adolescents and emerging adults who have more confidence and understanding 

of their identity.  

Additionally, the results of Study 2 provide additional support to the structure of the 

Queer Reading Scale because it performed adequately across the six validity checks. To start, 

convergent validity was tested using H1-H3, which were supported and establish the convergent 

validity of the global Queer Reading Scale. As expected, queer readings were positively 

correlated with media literacy; however, the correlation was small (r = .10). This suggests that 

queer readings are weakly related to general media literacy skills. Powers et al.’s (2018) Media 

Literacy Scale assessed adolescents’ media literacy skills across various types of media (i.e., 

social media, advertisements, Internet, TV shows, and movies). I suggest that the items 

pertaining to advertisements and general Internet use capture different types of media literacy 

(i.e., advertisement literacy and Internet literacy); both types appear substantially different 
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compared to tv/movie literacy. For instance, advertising literacy requires individuals to recognize 

the overt commercial intent of the message (e.g.,, “Most of the time, when people advertise 

products they are more concerned about making a profit than giving correct information”) while 

Internet literacy necessitates that individuals understand the basic safety guidelines of the 

internet (e.g., , “Sending a document or picture to one friend on the Internet means no one else 

will ever see it”). Queer readings prominently occur in entertainment media and thus, using a 

scale that captures different types of media literacy skills may not accurately reflect the type of 

literacy that is required for queer readings.  

Moreover, as noted in Table 2, only three queer reading subscales (i.e., comfort, hope, 

and validation) were significantly correlated with media literacy. Overall, I suggest that the 

different types of queer readings require varying levels of media literacy knowledge and skills. 

Specifically, queer readings for comfort, hope, and validation focus heavily on media 

representation and require individuals to be active in their reinterpretation of the events or 

characters in the content. Because these types of queer readings center primarily on the content 

of the message, individuals are required to actively engage in literacy skills while consuming the 

content. Conversely, queer readings to find a community involve using queer readings with the 

intention to engage with other like-minded individuals. Because the community is likely to 

engage in similar queer readings, I suggest that individuals do not have to perform queer 

readings in a way that actively reinterprets against the mainstream message. Instead, they are 

within a community that presumes the queer reading is canon, which may not require media 

literacy skills. Similarly, I propose that queer readings to process emotions/problems presume 

that individuals focus primarily on internal processes (e.g., coping with minority stress, 

analyzing experiences) and thus, directs fewer resources to actively engaging in media literacy. 
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Lastly, queer readings to escape highlights the immersive nature of queer readings. I suggest that 

when individuals are heavily immersed or transported into the media content, then they are less 

likely to focus on where/how/why the media message was created, but instead, focus on the 

entertainment qualities of the content. Thus, it would require less extensive media literacy skills 

to engage in this type of queer reading.  

Further, and as hypothesized, retrospective imaginative involvement and openness to 

experience were also positively correlated with queer readings. Next, the Queer Reading Scale 

performed satisfactorily on the assessments of divergent validity (H2). Results showed that queer 

readings were negatively correlated with the Essential Sex and Gender subscale, but were 

negatively correlated with only one of the two factors from the Heterosexual Script Scale. 

Additionally, concurrent validity was assessed by examining how the Queer Reading Scale 

differs by sexual identity development status. Results found that higher levels of sexual identity 

affirmation and identity uncertainty were associated with higher levels of queer readings; thus, 

demonstrating that queer readings are related to a similar construct within the time frame of data 

collection. More importantly, this also suggests that the levels of queer readings do not differ by 

one’s sexual identity status. Queer readings were positively associated with identity affirmation 

and identity uncertainty; that is, having affirming feelings and uncertain feelings about your 

sexual identity positively predicted queer readings. Therefore, it does not appear that the level of 

queer readings changes in line with one’s sexual identity status.  

Lastly, RQ4 examined the Queer Reading Scale and the Queer Reading Frequency 

variable by gender identity. Results indicated that engaging in queer readings indeed differs by 

gender identity. Specifically, participants identifying as gender non-conforming (i.e., transgender 

non-binary and genderqueer) rated the highest on both the Queer Reading Scale and frequency 
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variable. The explanation of this finding is largely be based on the marginalization of non-

conforming gender identities within Western society, as well as the lack of media representation 

of these identities. In other words, the societal stigma surrounding gender non-conforming 

identities may push this group further into the margins, which ultimately, may lead these 

individuals to engage heavily in queer readings as a way to meet their desires and needs related 

to their gender identity. Moreover, the symbolic annihilation (i.e., severe underrepresentation; 

Gerbner & Gross, 1976) of gender non-conforming identities within the media (GLAAD Media, 

2021) is likely to (a) require such individuals to make their own media representation and (b) 

insinuate that such identities are unimportant within the hegemonic discourse of Western culture; 

both would predict queer readings.  

In regard to women, the results for RQ4 revealed that women rated higher on the Queer 

Reading Scale compared to men. However, there was not a statistically significant difference 

between the two groups on the Queer Reading Frequency variable. Such findings might suggest 

that women reported stronger uses and gratifications for queer readings compared to men – as 

evidenced by the Queer Reading Scale – but, that they do not differ in their frequency of such 

engagement. This finding could suggest that women are more active within their queer readings 

(e.g., motivations) compared to men; that is, women may actively select to engage in queer 

readings to fulfill certain needs whereas men may be more passive when engaging queer 

readings.  

Overall, the analyses suggest that men are the lowest group on both the Queer Reading 

Scale and the Queer Reading Frequency variable. Further, men were also the most frequently 

removed participants from Study 2 because they indicated that they did not perform queer 

readings. Such results would suggest that men are not the primary group engaging in queer 
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readings. As described in the present study, such findings may be partially explained by (a) 

traditional gender norms and (b) media representation. That is, social conventions of hegemonic 

masculinity may restrict men’s ability to engage in an imaginative process like queer readings in 

which the primary goal is introspective and emotional processing. 

Chapter Summary 

 This chapter provided an overview of the methodology for Study 2. The purpose of Study 

2 was to structure and validate the Queer Reading Scale. The CFA results revealed a six-factor 

scale with 26 items. Convergent validity was verified using the Media Literacy Scale, 

Retrospective Imaginative Involvement, and the Openness to Experience Subscale. Then, 

divergent validity was analyzed using two factors of the Heterosexual Script Scale and the 

Essential Sex and Gender subscale. Next, concurrent validity was assessed by examining how 

the Queer Reading Scale differed by sexual identity development status. Lastly, I also assessed 

whether queer readings differed by gender identity. In sum, the Queer Reading Scale was found 

valid and reliable. In the next chapter, readers will be introduced to Study 3 (i.e., testing queer 

readings in the minority stress model).  
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CHAPTER 5 

TESTING QUEER READINGS AMONG SEXUAL MINORITY YOUTH 

Study 3: Testing the Queer Reading Process as a Resilient Form of Coping Among Sexual 

Minority Youth 

 The minority stress model (Meyer, 2003) posits that sexual minorities are at an increased 

vulnerability to negative mental health outcomes because of minority stress (e.g., experiences of 

discrimination and prejudice). In particular, sexual minority youth are in a critical developmental 

stage characterized by a keen interest in sexual identity construction (Erikson, 1968; Marcia, 

1966). At this time, adolescents begin to engage in sexual behaviors that inform their sexual 

attitudes and sexuality (Cox et al., 2011). For sexual minority youth, this includes coming to 

terms with their non-heterosexual identity and starting the ongoing process of “coming out.” As 

described in Chapter 1, sexual minority youth face increased stressors compared to their 

heterosexual peers, which negatively impacts their mental health (Meyer, 2015; Savin-Williams 

& Diamond, 2000).  

 The effects of minority stress on negative mental health outcomes can be moderated by 

coping mechanisms and social support (Meyer, 2003, 2015), and, as evidenced in Chapter 2, 

researchers note the efficacy of sexuality-related resources for coping with sexuality-related 

stressors (Doty & Malik, 2009; Toomey et al., 2018). Because of the long-term and detrimental 

effects of minority stress among sexual minority youth (Dube et al., 2003; Turner et al., 2006), it 

is imperative to further examine mitigating factors that may contribute to the well-being of 

sexual minority individuals. As such, the current dissertation will examine queer readings as a 

novel coping and support mechanism within the minority stress model. In addition to testing 
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anxiety, depression, and self-esteem as proxies for mental health outcomes, I will also test 

resilience as an outcome of minority stress.  

 As described in Chapter 2, popular media adhere to the dominant cultural order, which 

mostly oppresses sexual minorities. In response, sexual minority individuals likely decode media 

messages from oppositional points of view; that is, subverting hegemonic ideals of 

heteronormativity to fit within their sexual minority experiences. I propose that this process may 

occur through queer readings. Specifically, I suggest that queer readings may reduce the effect of 

minority stress on adverse mental health. In addition, queer readings may contribute to sexual 

minority resilience. In other words, queer readings are a skill that help minority individuals to 

survive and thrive in the face of adversity. Indeed, preliminary evidence suggests that exposure 

to positive media representations of LGBT identities is positively associated with sexual 

minority resilience (Craig et al., 2015). Yet, this assumption has not been quantitatively tested. 

 Lastly, I theorize that sexual minorities’ fandom participation will be positively 

associated with queer readings. As revealed in Chapter 1, media fandom is characterized as a 

participatory culture (Tsay-Vogel & Sanders, 2017) in which fans may experiment with 

ambiguities in the margins of a favorite media text, narrative, or character (Floegel, 2020; 

Jenkins, 2014; Sandvoss, 2005). In doing so, sexual minority fans may explore their inner desires 

to better understand and construct their sexual identity. Further, in Study 1a, fandom engagement 

was associated with queer readings. In this vein, fandom community engagement will be tested 

as a moderator between queer readings and the four outcome variables (i.e., resilience, anxiety, 

depression, and self-esteem).  
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Hypothesized Model 

 To examine the mitigating effects of queer readings on adverse mental health outcomes 

among sexual minority youth, I present a hypothesized model (see Figure 5). Within the model, 

two components of minority stress (i.e., distal and proximal) and four proxies of mental health 

(i.e., resilience, anxiety, depression, and self-esteem) will be tested. Although the six factors of 

the Queer Reading Scale were correlated in the hierarchical CFA (covariances ranging from 0.46 

to 0.84, see Figure 2), I propose that the factors will demonstrate different effects within the 

minority stress model (Meyer, 2003). That is, the subscales represent different uses and 

gratifications of queer readings, which may uniquely impact the relationship between minority 

stress and mental health outcomes. Study 1 demonstrated that there are multiple dimensions and 

motivations for queer readings, which provide further evidence for this notion. To illustrate, 

performing queer readings to escape may not be an effective coping mechanism because it does 

not directly address adolescents’ experiences of minority stress; rather, it is a behavior that seeks 

to avoids it. Similarly, performing queer readings for hope is future-oriented and inherently may 

allow adolescents to avoid processing their experiences, which may not be a useful coping 

strategy either.  

 Conversely, performing queer readings to process emotions/personal problems addresses 

the minority stressors and focuses on resolving the problem; thus, this type of queer reading may 

be an effective coping mechanism. Queer readings to find a community may also be a successful 

strategy in that it provides adolescents with a sense of social support, which may mitigate against 

minority stress. Comparably, performing queer readings for validation may also assist 

adolescents to process and accept their identity, which in turn, could help foster resilience and 

positively impact mental health outcomes. Queer readings for comfort may also be a positive 



 
 

96 

factor working against minority stress; that is, comforting characters and media texts may help to 

minimize the negative emotions associated with minority stress. With the above in mind, the 

hypothesized model will be run separately for each subscale of the Queer Reading Scale.  

 To start, I hypothesize that experiences of proximal and distal minority stress will be 

negatively associated with resilience (H1a/H1b). Next, in line with the minority stress model 

(Meyer, 2003), I propose that distal minority stress and proximal minority stress will be 

positively associated with anxiety (H1b/H2b) and depression (H1c/H2c), but negatively 

associated with self-esteem (H1d/H2d).  

Additionally, I hypothesize that queer readings will moderate the relationship between 

distal and proximal minority stress and resilience (H3a/H4a), anxiety (H3b/H4b), depression 

(H3c/H4c), and self-esteem (H3d/H4d). Based on earlier theorizing, I predict that for higher 

scores on the Queer Readings for Comfort, Queer Readings to Find a Community, Queer 

Readings to Process Emotions, and Queer Readings for Validation subscales, the relationship 

between the minority stressors and anxiety/depression will be negative while the relationship 

between the minority stressors and resilience/self-esteem will be positive. Conversely, for the 

Queer Readings to Escape and Queer Readings for Hope subscales, the relationship between the 

minority stressors and anxiety/depression will be positive while the relationship between the 

minority stressors and resilience/self-esteem will be negative. 

 Next, I posit that queer readings will be positively related to resilience (H5a), negatively 

related to anxiety (H5b) and depression (H5c), but positively related to self-esteem (H5d). 

Further, knowing that sexual minority youth use fandom communities as a space/discourse for 

resistance (Dajches & Aubrey, 2022; McInroy, 2020), I suggest that fandom community 

engagement will moderate the effects of queer readings on resilience (H6a), anxiety (H6b), 
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depression (H6c), and self-esteem (H6d). In other words, I suggest that engagement with a 

fandom community may result in feelings of social support that may intensify the positive effects 

of queer readings. More specifically, the moderating effect of fandom engagement on the 

relationships between queer and mental health will be strongest for those who score higher on 

fandom community engagement compared to those who score low. Further explanation of the 

connection between the above concepts is presented in Chapter 1 and earlier in this chapter. 

Lastly, I propose that the hypothesized model will differ by sexual identity group. More 

specifically, I am interested to examine the model by two groups: (1) plurisexual participants 

(i.e., attracted to multiple genders) and (2) monosexual participants (i.e., attracted to one gender). 

I conjecture that the variance across the groups (e.g., fluid attraction versus rigid attraction) may 

impact participants’ experiences of minority stress, mental health, and perhaps more importantly, 

their uses and gratifications of queer readings. For example, I suggest that plurisexual 

participants may inherently be more fluid in their queer readings due to their own fluid identity 

compared to monosexual participants who likely maintain a more rigid approach to their 

reinterpretations of media messages. Similarly, plurisexual participants may be better able to 

identify with mainstream messages (e.g., identify with different gender relationships) compared 

to monosexual participants who may not be able to easily identify with mainstream media 

messages. Therefore, queer readings may be a stronger necessity for monosexual participants 

than for plurisexual participants. As such, I posed the following: 

RQ1: How will the hypothesized model fit differ by sexual identity group? 
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Method for Study 3 

Procedure 

 Sexual minority late adolescents and young adults (18-23 years old) were recruited from 

the market research firm, Prolific Inc. Due to the challenges of identity development during late 

adolescence, and sexual minority youth’s propensity for negative mental health outcomes, I 

sought to obtain a younger sample of participants for this study. More specifically, I was 

interested to understand the role of queer readings on mental health outcomes among a younger 

sample of participants as compared to the older samples obtained in Study 1a/1b and Study 2. 

The online survey was approved by the Institutional Review Board at a large, public 

Southwestern university and was approximately 25 minutes in length (See Appendix F for the 

survey instrument). All racial/ethnic identities and gender identities were invited to participate, 

but participants must be between 18-23 years old and identify with the LGBQ+ community. 

Following consent, participants were provided with a brief definition of queer readings: 

“Queer readings occur when an LGBQ+ media consumer reinterprets a media text (e.g., 

television show, movie, song, book) from their LGBQ+ perspective. This includes seeing queer 

themes, characters, relationships, or symbols in a media text that were probably not intended by 

the media creator or seen by non-LGBQ+ media consumers. For example, a queer reading might 

occur when a media consumer imagines a heterosexual television character to be LGBQ+ or 

imagines a romantic/sexual relationship between two heterosexual characters.” From there, 

participants were asked if “based on this definition, have you ever performed a queer reading of 

a media text” to which they responded either “yes” or “no.” Those who responded “yes” 

completed the remaining seven questions related to queer readings, and those who responded 

“no” were directed to the end of the survey. Next, one question assessed participants queer 
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reading frequency. The question asked: “How frequently do you do queer readings when you 

consume media (e.g., television shows, movies, songs, books)?” to which responses were 

recorded using a 5-point scale (0 = Never; 2 = About Half of the Time; 4 = Always). Participants 

who selected “never” were removed from the survey. Based on the responses to the above two 

questions, 93 participants were removed from the survey because they indicated that they do not 

perform queer readings.  

Participants 

 In total, 577 participants (18-23; M = 20.32, SD = 1.30) provided the complete data set. 

Regarding sexual identity, 49.2% (n = 284) identified as bisexual, 14.4% (n = 83) identified as 

gay, 10.2% (n = 59) identified as lesbian, 8.0% (n = 46) identified as pansexual, 6.2% (n = 36) 

identified as queer, 5.9% (n = 34) identified as asexual, 4.0% (n = 23) identified as “questioning 

or unsure,” 0.9% (n = 5) identified as demisexual, and 1.2% (n = 7) identified as a “sexual 

identity not listed” with the option to write in their sexual identity. Among the identities written 

in were: asexual biromantic, demisexual biromantic, toric, and transexual. Because the models 

were compared between sexual identity groups, I combined sexual identity groups into two main 

categories: plurisexual (i.e., attracted to multiple genders) and monosexual (i.e., attracted to one 

gender). Specifically, participants who identified as bisexual (n = 284), demisexual (n = 5), 

pansexual (n = 46), queer (n = 36), or questioning/unsure (n = 23) were combined into the 

plurisexual group. Questioning/unsure participants were included in this category because I 

reasoned that these individuals might be fluid within their (re)interpretations of media messages 

as a way to assist in their identity processing. Comparably, participants who identified as gay (n 

= 83) or lesbian (n = 59) were combined into the monosexual group. Thus, the final sample 

included only who identified as plurisexual (n = 394) and monosexual (n = 142). Participants 
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who identified as asexual (n = 34) or a “sexual identity not listed” (n = 7) were omitted from the 

analyses. 

  For gender identity, 53.5% (n = 287) identified as a cisgender woman, 26.7% (n = 143) 

identified as a cisgender man, 7.1% (n = 38) identified as genderqueer, 6.0% (n = 32) identified 

as transgender non-binary, 3.4% (n = 18) identified as a transgender man, 1.7% (n = 9) identified 

as a transgender woman, and 1.7% (n = 9) identified with a “gender not listed” with the option to 

write in their gender identity. The written-in options included: agender, demigirl, gender-fluid, 

questioning, and variations of “I don’t believe in gender.” Because I was interested to include 

gender identity as a covariate within the model, multiple gender groups were combined into one 

category for the analyses. Specifically, cisgender women (n = 287)  and transgender women (n = 

9)  were combined (= women; n = 296), cisgender men(n = 143) and transgender men (n = 18) 

were combined (= men; n = 161), and transgender non-binary participants (n = 32) and 

genderqueer participants (n = 38) were combined (= gender non-conforming; n = 70). 

Participants who identified as a “gender not listed here” (n = 9) were not included in the 

analyses. 

 Thus, the final sample included 527 participants (18-23; M = 20.33, SD = 1.32). 

Concerning racial and ethnic identity, 68.7% (n = 362) reported their race as White/Caucasian, 

8.7% (n = 46) as Hispanic/Latinx, 7.8% (n = 41) as Black/African American, 7.4% (n = 39) as 

more than one ethnic/racial identity, 2.8% (n = 15) as South Asian, 1.7% (n = 9) as Asian/Asian 

American, 0.9% (n = 5) as Middle Eastern, 0.8% (n = 4) preferred not to answer, 0.2% (n = 1) 

identified as American Indian/Native American/First Nation, 0.8% (n = 4) identified with an 

ethnic/racial identity not listed with the option to write in their identity. Of the written in 

ethnic/racial identities were: Amazigh, Coloured, Mixed, and Southern African. In terms of 
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relationship status, 52.9% (n = 279) selected single, 33.8% (n = 178) selected committed 

relationship, 10.4% (n = 55) selected casual relationship(s), 1.3% (n = 7) selected engaged, 0.6% 

(n = 3) selected married, 0.6% (n = 3) selected open relationship, and 0.4% (n = 2) selected 

polyamorous relationship.  

Measures  

Predictor Variables 

 Distal Minority Stress. Distal minority stress as assessed using 28 items from the  

 Sexual Minority Adolescent Stress Inventory (SMASI; Schrager et al., 2018). This inventory 

consists of 11 factors that present a variety of minority stress experiences. Of interest to the 

present study were the following : (1) homonegative communication (e.g., “I have heard a family 

member make negative comments about LGBQ+ people”), (2) homonegative climate (e.g., “I 

felt unsafe or threatened in school because I am LGBQ+”), (3) social marginalization (e.g., 

“Other youth refuse to hang out with me because I am LGBQ+”), and (4) family rejection (e.g., 

“I have to lie to my family about being LGBQ+”). Participants were instructed to indicate if each 

event/minority stress experience has ever happened in their life. Responses were recorded as 

either “no” (= 0) or “yes” (= 1). A summative score was calculated across the 28 events with 

higher scores indicating more distal minority stress lifetime experiences (α = .87, M = 11.48, SD 

= 5.36). Scores on the SMASI were negatively skewed (z > 4). Based on Tabachnick and Fidell 

(2007), the variable was transformed two different ways (i.e., logarithmic and square-root). 

When checking the z values, the square-root transformation yielded the smallest value (z = -0.20) 

and thus, I used the square-root transformed variable in the analyses (M = 3.29, SD = .80). 

 Proximal Minority Stress. Proximal minority stress was examined using the 

Personalized Homonegativity subscale from Meyer’s (2001) Internalized Homonegativity 
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Inventory. The scale consisted of 11 items, which were adapted to attempt to include both 

plurisexual and monosexual participants’ experiences. Specifically, the terms “men” and 

“women” were changed to “same gender” and “different gender.” For instance, the item, “I wish 

I could control my feelings of attraction toward other men,” was modified to, “I wish I could 

control my feelings of attraction toward people of the same gender.” Other example items 

included: “I feel ashamed of my LGBQ+ sexual identity” and “When non-LGBQ+ people 

around me talk about LGBQ+ people, I get nervous.” Responses were recorded using a 6-point 

scale (1 = Strongly Disagree; 6 = Strongly Agree). All items were combined, and mean scores 

were calculated (α = .93, M = 2.08, SD =1.07). Higher scores indicate greater personalized 

homonegativity/proximal minority stress. Scores on the Personalized Homonegativity subscale 

were positively skewed (z > 4). Based on Tabachnick and Fidell (2007), the variable was 

transformed two different ways (i.e., logarithmic and square-root). When checking the z values, 

the logarithmic transformation yielded the smallest value (z = 4.40) and thus, I used the 

logarithmic transformed variable in the analyses (M = .27, SD = .20). 

Moderator Variables 

 Queer Readings. Queer readings were measured using the validated scale from Study 2. 

Responses were recorded on a 7-point scale (1 = Strongly Disagree; 7 = Strongly Agree). To 

further test the structure of the scale, a confirmatory factor analysis (CFA) was run with the 

lavaan package in R (Rosseel, 2012). Schreiber et al.’s (2006) standards were used to establish 

adequate model fit (i.e., CMIN/DF ≤ 3, CFI ≥ .95, and RMSEA < .06 to .08 with confidence 

interval). Accordingly, the CFA revealed a near-adequate model fit for a six-dimension scale: 

χ2(284) = 858.358, p < .001, χ2/degree of freedom ratio (CMIN/DF) = 3.02, comparative fit index 

(CFI) = 0.934, standardized root mean square residual (SRMR) = 0.05, root mean square error of 
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approximation (RMSEA) = 0.061, 90% CI [ .06, .07]. However, Bentler (1990), and Hu and 

Bentler (1999), state that CFI values ranging between .90 and .95, and a SRMR value near or 

below .08 suggest an acceptable model fit. The 26 items were averaged to create a composite 

score for each participant (α = .95, M = 3.65, SD = .73). Additionally, the six factors of the Queer 

Reading Scale also exhibited inter-item reliability: comfort (α = .83, M = 4.06, SD =.78), 

community (α = .87, M = 3.67, SD = .96), emotions (α = .91, M = 3.15, SD = 1.03), escape (α = 

.88, M = 3.33, SD = 1.05), hope (α = .80, M = 3.92, SD = .75), and validation (α = .83, M = 3.82, 

SD = .90). Higher scores indicate more queer readings for each of the reasons under 

investigation.  

Further, scores on the Queer Reading Scale were negatively skewed (z > 4). Based on 

Tabachnick and Fidell (2007), the variable was transformed two different ways (i.e., logarithmic 

and square-root). When checking the z values, original variable yielded the smallest value (z = -

7.43) and thus, I used the original variable in the analyses. The Queer Readings for Comfort, 

Queer Readings to Find a Community, Queer Readings for Hope, and Queer Readings for 

Validation subscales were negatively skewed. Based on Tabachnick and Fidell (2007), the 

variables were transformed two different ways (i.e., logarithmic and square-root). When 

checking the z values, the original variables yielded the smallest values: Queer Readings for 

Comfort (z = -11.10), Queer Readings to Find a Community, (z = -6.20), Queer Readings for 

Hope (z = -9.05), and Queer Readings for Validation (z = -10.20). Thus, I used the original 

variables in the analyses. The Queer Readings to Escape (z = -3.41) and Queer Readings to 

Process Emotions (z = -2.78) subscales were not skewed and thus, no transformations were 

performed. 
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Fandom Community Engagement. The current project focused on media fandom as a 

participatory culture in which individuals regularly engage with their selected media object or 

figure. As such, participants level of fandom community engagement was measured with Tsay-

Vogel and Sanders’ (2017) Fandom Scale. Participants were provided with the following 

instructions: “We would like you to think about your favorite media person, character, or text 

(e.g., television show, movie, book) that you are a fan of and who you perform queer readings 

on. It's okay to choose either a fictional or a real-life media person or text.  If you choose a 

couple, please write out the name of both people/characters. Once you’ve selected your favorite 

media person, text, or couple, please write them in the space provided below.” The text response 

was then carried over into all items of this measure. In total, 21 items were included across two 

dimensions: (1) Membership in Fanbase (e.g., “I see myself as belonging to the (pipe text) 

fanbase”; “I feel strongly attached to the (pipe text) fanbase”) and (2) Contact with Fanbase (e.g., 

“I contact fellow fans often”; “If I need a little company, I can contact a member of the (pipe 

text) fanbase I know”). The items were rated using a 9-point scale (1 = Strong disagree; 9 = 

Strongly agree). All items were averaged to create a composite score with higher scores 

indicating more fandom engagement ( = .96, M = 5.48, SD = 1.58). Scores on the Fandom 

Community Engagement Subscale were not skewed (z = 0.76) and thus, no transformations were 

performed. 

Criterion Variables 

Mental health outcomes were captured using four separate scales.  

 Resilience. Resilience was measured using van de Meer et al.’s (2018) Resilience 

Evaluation Scale. The scale included 10 items (e.g., “I can easily adjust in a difficult situation”; 

“I can cope well with unexpected problems”) rated on a 5-point scale (0 = Completely disagree; 
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4 = Completely agree). The 10 items were averaged to create a composite score for each 

participant ( = .91, M = 1.71, SD = .67). Higher scores indicated more resilience. Scores on the 

Resilience Evaluation Scale were negatively skewed (z > 4). Based on Tabachnick and Fidell 

(2007), the variable was transformed two different ways (i.e., logarithmic and square-root). 

When checking the z values, the original variable yielded the smallest value (z = -4.36) and thus, 

I used the original variable in the analyses. 

Depression. Participants’ level of depression was assessed using the 20-item Center for 

Epidemiologic Studies Depression Scale (CES-D; Radloff, 1977). Participants were instructed to 

think about how often they have felt the following ways during the past two weeks. Example 

items included: “I did not feel like eating; my appetite was poor”; “I felt lonely”; “I thought my 

life had been a failure.” Responses were recorded on a 4-point scale (1 = Rarely or none of the 

time (less than 1 day); 2 = Some or a little of the time (1-2 days); 3 = Occasionally or a moderate 

amount of the time (3-4 days); 4 = Most or all of the time (5-7 days). Per the author’s 

recommendation, summative scores were calculated with higher scores indicating greater levels 

of depression ( = .92, M = 46.69, SD = 12.68). Scores on the CES-D were not skewed (z = 

0.85) and thus, no transformations were performed. 

 Anxiety. Anxiety was measured using the Generalized Anxiety Disorder Seven-Item 

Scale (GAD-7; Spitzer et al., 2006). Participants were instructed to think about how often they 

have been bothered by the following problems during the past two weeks. Example items 

included: “Feeling nervous, anxious or on edge” and “Feeling afraid as if something awful might 

happen.” Responses were recorded on a 4-point scale (1 = Not at all; 2 = Several days, 3 = More 

than half the days, 4 = Nearly every day). Per the authors’ recommendations, all of the items 

were summed to create a composite score for each participant ( = .91, M =17.34, SD = 5.88). 
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Higher scores indicate greater levels of anxiety. Scores on the GAD-7 were not skewed (z = 

1.81) and thus, no transformations were performed. 

 Self-Esteem. Self-esteem was measured using Rosenberg’s (1979) Self-Esteem Scale 

(RSE). This scale consisted of 10 items (e.g., “On the whole, I am satisfied with myself; “I 

certainly feel useless at times”) and responses were recorded using a 4-point scale (1 = Strongly 

disagree; 4 = Strongly agree). Mean scores were averaged with higher scores indicating more 

self-esteem ( = .92, M = 2.93, SD = .95). Scores on the RSE were not skewed (z = 0.88) and 

thus, no transformations were performed.  

Covariates 

 LGBQ+ Television Exposure. To assess participants’ exposure to LGBQ+ TV 

exposure, a list of LGBQ+ television shows was constructed. To qualify, shows must have 

featured at least two openly LGBQ+ characters within the principal cast and must have aired 

within the past decade. In total, 46 television shows were identified (see Appendix G). 

Participants were presented with the resulting list and asked to indicate how frequently they 

viewed each program on a 7-point scale (0 = Never; 6 = Every episode). Mean scores were 

calculated and higher scores indicate more exposure to LGBQ+ TV ( = .84, M = .82, SD = .58). 

Scores on the LGBQ+ Television Exposure measure were positively skewed (z > 4). Based on 

Tabachnick and Fidell (2007), the variable was transformed two different ways (i.e., logarithmic 

and square-root). When checking the z values, the square-root transformation yielded the 

smallest value (z = -1.11) and thus, I used the square-root transformed variable in the analyses 

(M = .84, SD = .34). 

 Sexual Identity Status. Participants’ sexual identity status was assessed using two 

subscales from Mohr and Kendra’s (2011) Lesbian, Gay, and Bisexual Identity Scale. The 
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Identity Affirmation subscale (e.g., “I’m proud to be part of the LGB community”; “I am glad to 

be an LGB person”) and the Identity Uncertainty Subscale (e.g., “I'm not totally sure what my 

sexual orientation is”; “I keep changing my mind about my sexual orientation”) were selected 

because they represent relatively opposing stances on one’s sexual identity status. In total, seven 

items were included in this measure. Responses were recorded using a 6-point scale (1 = 

Strongly disagree; 6 = Strongly agree). The items within each subscale were averaged separately 

to create a composite score for each participant on (1) Sexual Identity Affirmation ( = .95, M = 

4.84, SD = 1.15) and (2) Sexual Identity Uncertainty ( = .89, M = 4.40, SD = 1.37). Higher 

scores on the affirmation subscale indicate more identity affirmation, while lower scores on the 

uncertainty subscale indicate more identity uncertainty. Scores on the Identity Affirmation and 

Identity Uncertainty subscales measure were negatively skewed (z > 4). Based on Tabachnick 

and Fidell (2007), the variables were transformed two different ways (i.e., logarithmic and 

square-root). When checking the z values, the original variables yielded the smallest values for 

both subscales: Identity Affirmation (z = -9.84) and Identity Uncertainty (z = -5.13). Therefore, I 

used the original variables in the analyses. 

 Relationship Status. Participants were asked to indicate their relationship status. 

Response choices included: Single, Casual Relationship(s), Committed Relationship, Engaged, 

Married, Open Relationship, Polyamorous Relationship, Separated/Divorced, Widowed, and 

Other. Because the sample was relatively diverse regarding their relationship status, and multiple 

categories had too few cases to draw meaningful inferences, relationship status was dummy-

coded into one binary variable (i.e., single) with not single (e.g., casual relationship, committed 

relationship) as the reference group.  
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 Gender Identity. Participants were asked to indicate their gender identity. Response 

choices included: Cisgender Man, Cisgender Woman, Genderqueer, Transgender Man, 

Transgender Non-Binary, Transgender Woman, and “A Gender Not Listed Here” with a write-in 

option. For the analyses, multiple gender groups were combined into one category (see 

description of participants for more information). Gender identity was then dummy-coded into 

two, binary variables (1) men and (2) gender non-conforming with women as the reference group 

for both.  

Analysis Strategy 

To test the hypothesized model, a path model was constructed for each factor within the 

Queer Reading Scale and was run using the Analysis of Moment Structures (AMOS) program. 

When constructing the models, all paths that were specified in Figure 5 were included. For 

parsimony, only significant pathways were included in the visual representations of each model 

(i.e., Figures 7/9/12/15/18/19/20). The independent variables and moderators were grand mean 

centered for each model. Interaction terms were then created by multiplying the centered IV with 

the centered moderator, and interaction terms were probed using a simple slopes analysis at low, 

medium, and high levels of the moderator (Aiken & West, 1991). An empirical approach to 

adding covariates was used, and after fitting the hypothesized model for each subscale, I 

introduced the six covariates: LGBQ+ TV exposure, sexual identity affirmation, sexual identity 

uncertainty, LGBQ+ community engagement, relationship status, and gender identity. Covariates 

that exhibited statistically significant paths with at least one endogenous variable were retained 

in the model; non-statistically significant paths were trimmed in one step. To aid in parsimony in 

the visual presentations of the models, the covariate pathways are not shown in the models; see 

Tables 15-21 for the covariate pathways.  
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For each model, a multiple-group analysis was run to investigate whether the estimates in 

the model differed for participants who identified as plurisexual and monosexual. A Chi-square 

difference test was used to determine if the unconstrained model exhibited a better fit than a 

model that constrained all paths, intercepts, and residual variances to be equivalent across sexual 

identity groups. Adequate fit was based on Schreiber et al.’s (2006) recommendations: a normed 

CMIN/DF of 3.0 or less, a CFI of 0.95 or higher, and RMSEA less than .06. Although many of 

the minority stress model paths (H1-3) stay the same, some do change when the different queer 

reading variables are introduced into the model. Thus, the minority stress model results will be 

reported for each model. 

Results for Study 3 

Descriptive Statistics 

 In terms of the frequency of performing queer readings (M = 1.85, SD = .97; 0-4 scale), 

49.1% (n = 259) of participants performed them “sometimes,” 23.7% (n = 125) performed them 

“about half of the time,” 20.5% (n = 108) performed them “most of the time,” and 6.6% (n = 35) 

“always” performed them. See Figure 6 for a visualization of the Queer Reading Frequency data.  

Regarding fandom community engagement, the selection of media 

figures/characters/texts was relatively diverse and suggests that no singular entity prevails among 

the current sample. Of the selected media couples/ships, Larry Stylinson (Harry Styles + Louis 

Tomlinson from the boyband One Direction; 2.5%; n = 13) was most frequently identified 

followed by Drarry (Harry Potter + Draco Malfoy from the Harry Potter franchise; 1.3%; n = 7) 

and Wolfstar (Remus Lupin + Sirius Black from the Harry Potter Franchise; 1.3%; n = 7). As for 

selected media persons/characters, the top three identified were Taylor Swift (2.7%; n = 14), 

Harry Styles (2.1%; n = 11), and Zendaya (1.5%; n = 8).  
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 Further, of additional interest to the study was whether there were sexual identity 

differences in the associations between variables. Means, standard deviations, and independent 

samples t-tests for the study variables between plurisexual and monosexual participants are 

shown in Table 8. Monosexual participants reported performing queer readings at a significantly 

higher frequency than did plurisexual participants. Similarly, monosexual participants reported 

significantly higher levels of performing queer readings to escape than did plurisexual 

participants. Monosexual participants also reported significantly higher levels of distal minority 

stress than did plurisexual participants. The two groups did not demonstrate significant 

differences on any of the other variables in the model. 

A one-way ANOVA was conducted which examined the Queer Reading Scale and the 

measure of queer reading frequency across three gender groups (men, women, gender non-

conforming). For the Queer Reading Scale, the three groups differed in their level of queer 

readings, F(2, 526) = 3.35, p < .036, 2 = .01. However, the Tukey pairwise comparisons 

indicated that men (M = 3.53, SD = .78), women (M = 3.69, SD = 0.68) and gender non-

conforming participants (M = 3.75, SD = 0.80) did not statistically in their individual levels on 

the Queer Reading Scale. For the measure of queer reading frequency, the three groups also 

differed in their frequency of queer readings, F(2, 526) = 13.84, p < .001, 2 = .05. Tukey 

pairwise comparisons indicated that gender non-conforming participants (M = 2.37, SD = 1.09) 

had a higher frequency of queer readings than men (M = 1.66, SD = 0.92) and women (M = 1.82, 

SD = 0.13). However, women and men did not differ statistically. 

 Tables 9-14 contains the zero-order correlations between the study variables. Regarding 

covariates, different pathways were included within each model and identified within Tables 15-

21. Generally speaking, LGBQ+ TV exposure and engaging in the LGBQ+ community 
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positively predicted resilience and self-esteem among all participants. Further, identifying as a 

man negatively predicted anxiety within most models.  

Model 1: Queer Readings for Comfort 

A χ2 difference test was used to determine if the unconstrained model exhibited a better 

fit than a model that constrained all paths, intercepts, and residual variances to be equivalent for 

the two sexual identity groups. The constrained model demonstrated an adequate fit to the data, 

χ2 (50) = 65.926, p = .065 (CMIN/DF =1.319, CFI = .993, RMSEA = .025), as did the 

unconstrained model, χ2 (22) = 41.240, p =.008 (CMIN/DF = 1.875, CFI = .991, RMSEA = 

.041). However, the unconstrained model did not fit the data significantly better than the 

constrained model, χ2
difference (28) = 24.686, p = .645, suggesting that the model estimates were 

equal between sexual identity groups. The constrained model is displayed in Figure 7. See Table 

15 for direct pathways and covariates. Thus, in answer to the RQ, the model for Queer Readings 

for Comfort did not fit differently by sexual identity group. 

To address Hypothesis 1, I examined the paths between distal minority stress and 

resilience (H1a), anxiety (H1b), depression (H1c), and self-esteem (H1d). For Hypothesis 1a 

(resilience), distal minority stress did not significantly predict resilience. Thus, Hypothesis 1a 

was not supported. However, distal minority stress positively predicted anxiety (H1b) and 

depression (H1c), and negatively predicted self-esteem (H1d). Thus, Hypotheses H1b-d were 

supported.  

Similarly, to test Hypothesis 2, I examined the paths between proximal minority stress 

and resilience (H2a), anxiety (H2b), depression (H2c), and self-esteem (H2d). For Hypothesis 2a 

(resilience), proximal minority stress negatively predicted resilience. Thus, Hypothesis 2a was 

supported. For Hypotheses 2b (anxiety) and 2c (depression) proximal minority stress positively 



 
 

112 

predicted anxiety and depression. Thus, Hypotheses 2b/2c were supported. Lastly, for 

Hypothesis 2d (self-esteem), proximal minority stress negatively predicted self-esteem. Thus, 

Hypothesis 2d was supported.  

Hypothesis 3 was tested by examining whether Queer Readings for Comfort had a 

significant moderation effect on the relationship between distal minority stress and resilience 

(H3a), anxiety (H3b), depression (H3c), and self-esteem (H3d). The interaction effects of distal 

stress x Queer Readings for Comfort were not significant for resilience ( = .007, SE = .04, p = 

.883), anxiety ( = -.03, SE = .39, p = .579), depression ( = -.02, SE = .85, p = .650), and self-

esteem ( = .04, SE = .06, p = .411). Thus, Hypotheses 3a/3b/3c/3d were not supported.  

Hypothesis 4 was addressed by examining whether Queer Readings for Comfort had a 

significant moderation effect on the relationship between proximal minority stress and resilience 

(H4a), anxiety (H4b), depression (H4c), and self-esteem (H4d). The interaction effects of 

proximal stress X Queer Readings for Comfort for resilience ( = -.009, SE = .19, p = .844), 

anxiety ( = .03, SE = 1.66, p = .484), depression ( = .003, SE = 3.62, p = .950), and self-esteem 

( = -.02, SE = .27, p = .641). Thus, Hypotheses 4a/4b/4c/4d were not supported.  

For Hypothesis 5, I examined the pathways between Queer Readings for Comfort and 

resilience (H5a), anxiety (H5b), depression (H5c), and self-esteem (H5d). Queer Readings for 

Comfort did not significantly predict any of the three outcome variables. Thus, Hypotheses 

H5a/H5b/H5c/H6d were not supported.  

Lastly, Hypothesis 6 was tested by examining whether fandom community engagement 

had a significant moderation effect on the relationship between Queer Readings for Comfort and 

resilience (H5a), anxiety (H5b), depression (H5c), and self-esteem (H5d). The interaction effects 

of Queer Readings for Comfort X fandom community engagement were not significant for 
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resilience ( = .001, SE = .02, p = .999), depression ( = .02, SE = .41, p = .575), or self-esteem 

( = .001, SE = .03, p = .980). Thus, Hypotheses H5a/H5c/H5d were not supported. However, 

the interaction effect of Queer Readings for Comfort X fandom community engagement was 

significant for anxiety ( = .09, SE = .19, p = .046). Probing of the interaction was conducted 

using a simple slope analysis, which revealed a relationship at high levels (b = 1.21, SE = .50, p 

= .01) of fandom community engagement, but not at low levels (b = .04, SE = .39, p = .94) and 

medium levels (b = .63, SE = .35, p = .10). Thus, there was partial support for Hypothesis 5b in 

that the interaction was significant, but the main effect of fandom engagement on anxiety did not 

hold up at any level of the moderator. The relationship at high levels also trended in the opposite 

direction from what was hypothesized. That is, the more fandom engagement one has, the 

relationship between Queer Readings for Comfort and anxiety is intensified. See Figure 8 for the 

simple slope model. 

Model 2: Queer Readings to Find a Community 

A χ2 difference test was used to determine if the unconstrained model exhibited a better 

fit than a model that constrained all paths, intercepts, and residual variances to be equivalent for 

the two sexual identity groups. The constrained model demonstrated an adequate fit to the data, 

χ2 (40) = 49.0345, p = .155 (CMIN/DF =1.226, CFI = .996, RMSEA = .021) as did the 

unconstrained model, χ2 (8) = 21.718, p =.005 (CMIN/DF = 2.715, CFI = .994, RMSEA = .057). 

The unconstrained model did not fit the data significantly better than the constrained model, 

χ2
difference (32) = 27.317, p = .703, suggesting that the model estimates were equal between sexual 

identity groups. The constrained model is displayed in Figure 9. See Table 16 for direct 

pathways and covariates. Thus, in answer to the RQ, the model for Queer Readings to Find a 

Community did not fit differently by sexual identity group.  
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To address Hypothesis 1, I examined the paths between distal minority stress and 

resilience (H1a), anxiety (H1b), depression (H1c), and self-esteem (H1d). For Hypothesis 1a 

(resilience), distal minority stress did not significantly predict resilience. Thus, Hypothesis 1a 

was not supported. However, distal minority stress positively predicted anxiety (H1b) and 

depression (H1c), and negatively predicted self-esteem (H1d). Thus, Hypotheses H1b-d were 

supported.  

Similarly, to test Hypothesis 2, I examined the paths between proximal minority stress 

and resilience (H2a), anxiety (H2b), depression (H2c), and self-esteem (H2d). For Hypothesis 2a 

(resilience), proximal minority stress negatively predicted resilience. Thus, Hypothesis 2a was 

supported. For Hypotheses 2b (anxiety) and 2c (depression) proximal minority stress positively 

predicted anxiety and depression. Thus, Hypotheses 2b/2c were supported. Lastly, for 

Hypothesis 2d (self-esteem), proximal minority stress negatively predicted self-esteem. Thus, 

Hypothesis 2d was supported.  

Hypothesis 3 was tested by examining whether Queer Readings to Find a Community 

had a significant moderation effect on the relationship between distal minority stress and 

resilience (H3a), anxiety (H3b), depression (H3c), and self-esteem (H3d). The interaction effects 

of distal stress x Queer Readings to Find a Community were not significant for resilience 

( = .03, SE = .04, p = .514), anxiety ( = -.02, SE = .34, p = .706), depression ( = -.02, SE = 

.73, p = .660), or self-esteem ( = .05, SE = .05, p = .339). Thus, Hypotheses 3a/3b/3c/3d were 

not supported.  

Hypothesis 4 was addressed by examining whether Queer Readings to Find a Community 

had a significant moderation effect on the relationship between proximal minority stress and 

resilience (H4a), anxiety (H4b), depression (H4c), and self-esteem (H4d). The interaction effects 
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of proximal stress X Queer Readings to Find a Community were not significant for resilience 

( = -.03, SE = .16, p = .517), anxiety ( = -.02, SE = 1.40, p = .667), depression ( = .05, SE = 

3.03, p = .317), or self-esteem ( = -.04, SE = .22, p = .338). Thus, Hypotheses 4a/4b/4c/4d were 

not supported.  

For Hypothesis 5, I examined the pathways between Queer Readings to Find a 

Community and resilience (H5a), anxiety (H5b), depression (H5c), and self-esteem (H5d). Queer 

Readings to Find a Community did not significantly predict any of the four outcome variables. 

Thus, Hypotheses H5a/H5b/H5c/H5d were not supported.  

Lastly, Hypothesis 6 was tested by examining whether fandom community engagement 

had a significant moderation effect on the relationship between Queer Readings to Find a 

Community and resilience (H6a), anxiety (H6b), depression (H6c), and self-esteem (H6d). The 

interaction effects of Queer Readings to Find a Community X fandom community engagement 

were not significant for anxiety ( = .01, SE = .15, p = .731) and depression ( = -.07, SE = .32, p 

= .095). Thus, Hypotheses H6b/H6c were not supported. However, the interaction effects were 

significant for resilience ( = .11, SE = .02, p = .011) and self-esteem ( = .11, SE = .02, p = 

.011). Probing of the interactions were conducted using simple slope analyses. For resilience 

(H6a), probing of the interaction revealed that there was not a relationship at low levels (b = -.06, 

SE = .05, p = .17), medium levels (b = .002, SE = .04, p = .97), or high levels (b = .07, SE = .05, 

p = .16) of fandom community engagement. Thus, there was only partial support for Hypothesis 

6a in that the interaction was significant, but the main effect of Queer Readings to Find a 

Community on resilience did not hold up at any level of the moderator. See Figure 10 for the 

simple slope model. For self-esteem (6d), probing of the interaction revealed that there was not a 

relationship at low levels (b = -.07, SE = .06, p = .25), medium levels (b = .02, SE = .05, p = .70), 
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or high levels (b = .12, SE = .06, p = .07) of fandom community engagement. Thus, Hypothesis 

6d was partially supported in that the interaction was significant, but the main effect of Queer 

Readings to Find a Community on self-esteem did not hold up at any level of the moderator. See 

Figure 11 for the simple slope model. 

Model 3: Queer Readings to Process Emotions 

A χ2 difference test was used to determine if the unconstrained model exhibited a better 

fit than a model that constrained all paths, intercepts, and residual variances to be equivalent for 

the two sexual identity groups. The constrained model demonstrated an adequate fit to the data, 

χ2 (38) = 52.388, p = .060 (CMIN/DF =1.38, CFI = .993, RMSEA = .026), and the unconstrained 

model was near satisfactory, χ2 (6) = 21.777, p =.001 (CMIN/DF = 3.630, CFI = .992, RMSEA = 

.071). Further, the unconstrained model did not fit the data significantly better than the 

constrained model, χ2
difference (32) = 30.610, p = .537, suggesting that the model estimates were 

equal between sexual identity groups. The constrained model is displayed in Figure 12. See 

Table 17 for direct pathways and covariates. Thus, in answer to the RQ, the model for Queer 

Readings to Process Emotions did not fit differently by sexual identity group.  

To address Hypothesis 1, I examined the paths between distal minority stress and 

resilience (H1a), anxiety (H1b), depression (H1c), and self-esteem (H1d). For Hypothesis 1a 

(resilience), distal minority stress did not significantly predict resilience. Thus, Hypothesis 1a 

was not supported. However, distal minority stress positively predicted anxiety (H1b) and 

depression (H1c), and negatively predicted self-esteem (H1d). Thus, Hypotheses H1b-d were 

supported.  

Similarly, to test Hypothesis 2, I examined the paths between proximal minority stress 

and resilience (H2a), anxiety (H2b), depression (H2c), and self-esteem (H2d). For Hypothesis 2a 
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(resilience), proximal minority stress negatively predicted resilience. Thus, Hypothesis 2a was 

supported. For Hypotheses 2b (anxiety) and 2c (depression) proximal minority stress positively 

predicted anxiety and depression. Thus, Hypotheses 2b/2c were supported. Lastly, for 

Hypothesis 2d (self-esteem), proximal minority stress negatively predicted self-esteem. Thus, 

Hypothesis 2d was supported.  

Hypothesis 3 was tested by examining whether Queer Readings to Process Emotions had 

a significant moderation effect on the relationship between distal minority stress and resilience 

(H3a), anxiety (H3b), depression (H3c), and self-esteem (H3d). The interaction effects of distal 

stress x Queer Readings to Process Emotions were not significant for resilience ( = .05, SE = . 

04, p = .234) or anxiety ( = -.05, SE = .32, p = .242). Thus, Hypotheses H3a/H3b were not 

supported. However, the interaction effects were significant for depression ( = −.09, SE = .68, p 

= .032) and self-esteem ( = .12, SE = .05, p = .004). Probing of the interactions were conducted 

using simple slope analyses. For depression (H3c), probing of the interaction revealed that there 

was a relationship at low levels (b = 3.59, SE = .91, p = .003) and medium levels (b = 2.09, SE = 

.74, p = .007) of Queer Readings to Process Emotions, but not at high levels (b = .59, SE = 1.12, 

p = .65). Thus, there was partial support for Hypothesis 3c in that the interaction was significant, 

but the main effect of Queer Readings to Process Emotions on depression held up only at low 

and medium levels of the moderator. However, the simple slopes at low and medium levels of 

Queer Readings to Process Emotions were also in the opposite direction from what was 

predicted; that is, the more one uses queer readings to process their emotions, the positive 

relationship between distal minority stress and depression is intensified. See Figure 13 for the 

simple slope model. For self-esteem (H3d), probing of the interaction revealed that there was a 

relationship at low levels (b = -.26, SE = .08, p = .002) and medium levels (b = -.12, SE = .05, p 
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= .04) of Queer Readings to Process Emotions, but not at high levels (b = .03, SE = .07, p = .62). 

Thus, Hypothesis 3d was partially supported because the interaction was significant, but the 

main effect of Queer Readings to Process Emotions on self-esteem held up only at low and 

medium levels of the moderator. The simple slopes at low and medium levels of Queer Readings 

to Process Emotions were also in the opposite direction from what was predicted; that is, the 

more one uses queer readings to process their emotions, the negative relationship between distal 

minority stress and self-esteem is intensified. See Figure 14 for the simple slope model. 

Hypothesis 4 was addressed by examining whether Queer Readings to Process Emotions 

had a significant moderation effect on the relationship between proximal minority stress and 

resilience (H4a), anxiety (H4b), depression (H4c), and self-esteem (H4d). The interaction effects 

of proximal stress X Queer Readings to Process Emotions were not significant for resilience 

( = -.007, SE = .15, p = .872), anxiety ( = .02, SE = 1.28, p = .695), depression ( = .05, SE = 

2.77, p = .260), or self-esteem ( = -.01, SE = .20, p = .760). Thus, Hypotheses 4a/4b/4c/4d were 

not supported.  

For Hypothesis 5, I examined the pathways between Queer Readings to Process 

Emotions and resilience (H5a), anxiety (H5b), depression (H5c), and self-esteem (H5d). Queer 

Readings to Process Emotions did not significantly predict any of the four outcome variables. 

Thus, Hypotheses H5a/H5b/H5c/H6d were not supported.  

Lastly, Hypothesis 6 was tested by examining whether fandom community engagement 

had a significant moderation effect on the relationship between Queer Readings to Process 

Emotions and resilience (H6a), anxiety (H6b), depression (H6c), and self-esteem (H6d). The 

interaction effects of Queer Readings to Process Emotions X fandom community engagement 

were not significant for resilience ( = .01, SE = .02, p = .788), anxiety ( = .04, SE = .15, p = 
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.332), depression ( = .04, SE = .32, p = .321), or self-esteem ( = -.03, SE = .02, p = .452).Thus, 

Hypotheses H5a/H5b/H5c/H5d were not supported. 

Model 4: Queer Readings to Escape 

A χ2 difference test was used to determine if the unconstrained model exhibited a better 

fit than a model that constrained all paths, intercepts, and residual variances to be equivalent for 

the two sexual identity groups. The constrained model demonstrated an adequate fit to the data, 

χ2 (36) = 52.363, p = .038 (CMIN/DF =1.45, CFI = .992, RMSEA = .029), and the unconstrained 

model was near satisfactory, χ2 (4) = 16.682, p =.002 (CMIN/DF = 4.17, CFI = .994, RMSEA = 

.078). Further, the unconstrained model did not fit the data significantly better than the 

constrained model, χ2
difference (32) = 35.681, p = .299, suggesting that the model estimates were 

equal between sexual identity groups. The constrained model is displayed in Figure 15. See 

Table 18 for direct pathways and covariates. Thus, in answer to the RQ, the model for Queer 

Readings to Escape did not fit differently by sexual identity group.  

To address Hypothesis 1, I examined the paths between distal minority stress and 

resilience (H1a), anxiety (H1b), depression (H1c), and self-esteem (H1d). For Hypothesis 1a 

(resilience), distal minority stress did not significantly predict resilience. Thus, Hypothesis 1a 

was not supported. However, distal minority stress positively predicted anxiety (H1b) and 

depression (H1c), and negatively predicted self-esteem (H1d). Thus, Hypotheses H1b-d were 

supported.  

Similarly, to test Hypothesis 2, I examined the paths between proximal minority stress 

and resilience (H2a), anxiety (H2b), depression (H2c), and self-esteem (H2d). For Hypothesis 2a 

(resilience), proximal minority stress negatively predicted resilience. Thus, Hypothesis 2a was 

supported. For Hypotheses 2b (anxiety) and 2c (depression), proximal minority stress positively 
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predicted anxiety and depression. Thus, Hypotheses 2b/2c were supported. Lastly, for 

Hypothesis 2d (self-esteem), proximal minority stress negatively predicted self-esteem. Thus, 

Hypothesis 2d was supported.  

Hypothesis 3 was addressed by examining whether Queer Readings to Escape had a 

significant moderation effect on the relationship between distal minority stress and resilience 

(H3a), anxiety (H3b), depression (H3c), and self-esteem (H3d). The interaction effects of distal 

stress X Queer Readings to Escape were not significant for resilience ( = .05, SE = .03, p = 

.254), anxiety ( = -.01, SE = .30, p = .793), depression ( = -.05, SE = .65, p = .265), or self-

esteem ( = .06, SE = .05, p = .183). Thus, Hypotheses 3a/3b/3c/3d were not supported.  

Hypothesis 4 was addressed by examining whether Queer Readings to Escape had a 

significant moderation effect on the relation between proximal minority stress and resilience 

(H4a), anxiety (H4b), depression (H4c), and self-esteem (H4d). The interaction effects of 

proximal stress X Queer Readings to Escape were not significant for resilience ( = -.02, SE = 

.14, p = .680), anxiety ( = .03, SE = 1.25, p = .578), and self-esteem ( = -.04, SE = .20, p = 

.392); thus, Hypotheses H4a/H4b/H4d were not supported. However, the interaction effect was 

significant for depression ( = .10, SE = 2.69, p = .035). Probing of the interaction was 

conducted using a simple slope analysis, which revealed a relationship at medium levels (b = 

11.63, SE = 2.79, p = .002) and high levels (b = 17.59, SE = 3.79, p = .001) of Queer Readings to 

Escape, but not at low levels (b = 5.68, SE = 3.68, p = .12). Thus, there was partial support for 

Hypothesis 4c in that the interaction was significant, but the main effect of Queer Readings to 

Escape on depression held up only at medium and high levels of the moderator, which were in 

the predicted direction. That is, the more one uses queer readings to escape, the positive 
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relationship between proximal minority stress and depression is intensified. See Figure 16 for the 

simple slope model. 

For Hypothesis 5, I examined the pathways between Queer Readings to Escape and 

resilience (H5a), anxiety (H5b), depression (H5c), and self-esteem (H5d). Queer Readings to 

Escape negatively predicted resilience. Thus, Hypothesis 5a was not supported. Queer Readings 

to Escape positively predicted anxiety and depression; thus, Hypotheses 5b/5c were not 

supported. Lastly, Queer Readings to Escape negatively predicted self-esteem. Thus, Hypothesis 

5d was not supported.   

Lastly, Hypothesis 6 was tested by examining whether fandom community engagement 

had a significant moderation effect on the relationship between Queer Readings to Escape and 

resilience (H6a), anxiety (H6b), depression (H6c), and self-esteem (H6d). The interaction effects 

of Queer Readings to Escape X fandom community engagement were not significant for 

resilience ( = .02, SE = .02, p = .674), anxiety ( = .07, SE = .14, p = .119), and self-esteem 

( = −.04, SE = .02, p = .347). Thus, Hypotheses H6a/H6b/H6d were not supported. However, 

the interaction of Queer Readings to Escape X fandom community engagement was significant 

for depression ( = .09, SE = .30, p = .035; H6c). Probing of the interaction was conducted using 

a simple slope analysis, which revealed a relationship at medium levels (b = 1.56, SE = .53, p = 

.005) and high levels (b = 2.54, SE = .66, p = .003) of Queer Readings to Escape, but not at low 

levels (b = .57, SE = .68, p = .37). Thus, Hypothesis 6c was partially supported because the 

interaction was significant, but probing of the interaction revealed a significant relationship only 

at medium and high levels of Queer Readings to Escape, which were in the predicted direction. 

That is, the more one is engaged in a fan community, the positive relationship between Queer 
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Readings to Escape stress and depression is intensified. See Figure 17 for the simple slope 

model. 

Model 5: Queer Readings for Hope 

A χ2 difference test was used to determine if the unconstrained model exhibited a better 

fit than a model that constrained all paths, intercepts, and residual variances to be equivalent for 

the two sexual identity groups. The constrained model demonstrated an adequate fit to the data, 

χ2 (38) = 44.436, p = .219 (CMIN/DF =1.17, CFI = .997, RMSEA = .018), and the unconstrained 

model was near satisfactory, χ2 (6) = 21.092, p =.002 (CMIN/DF = 3.52, CFI = .993, RMSEA = 

.069). Further, the unconstrained model did not fit the data significantly better than the 

constrained model, χ2
difference (32) = 23.344, p = .867, suggesting that the model estimates were 

equal between sexual identity groups. The constrained model is displayed in Figure 18. See 

Table 19 for direct pathways and covariates. Thus, in answer to the RQ, the model for Queer 

Readings for Hope did not fit differently by sexual identity group.  

To address Hypothesis 1, I examined the paths between distal minority stress and 

resilience (H1a), anxiety (H1b), depression (H1c), and self-esteem (H1d). For Hypothesis 1a 

(resilience), distal minority stress did not significantly predict resilience. Thus, Hypothesis 1a 

was not supported. However, distal minority stress positively predicted anxiety (H1b) and 

depression (H1c), and negatively predicted self-esteem (H1d). Thus, Hypotheses H1b-d were 

supported.  

Similarly, to test Hypothesis 2, I examined the paths between proximal minority stress 

and resilience (H2a), anxiety (H2b), depression (H2c), and self-esteem (H2d). For Hypothesis 2a 

(resilience), proximal minority stress negatively predicted resilience. Thus, Hypothesis 2a was 

supported. For Hypotheses 2b (anxiety) and 2c (depression) proximal minority stress positively 
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predicted anxiety and depression. Thus, Hypotheses 2b/2c were supported. Lastly, for 

Hypothesis 2d (self-esteem), proximal minority stress negatively predicted self-esteem. Thus, 

Hypothesis 2d was supported.  

Hypothesis 3 was addressed by examining whether Queer Readings for Hope had a 

significant moderation effect on the relationship between distal minority stress and resilience 

(H3a), anxiety (H3b), depression (H3c), and self-esteem (H3d). The interaction effects of distal 

stress X Queer Readings for Hope were not significant for resilience ( = .05, SE = .05, p = 

.291), anxiety ( = -.007, SE = .42, p = .871), depression ( = -.02, SE = .70, p = .604), or self-

esteem ( = .06, SE = .07, p = .187). Thus, Hypotheses 3a/3b/3c/3d were not supported.  

Hypothesis 4 was addressed by examining whether Queer Readings for Hope had a 

significant moderation effect on the relationship between proximal minority stress and resilience 

(H4a), anxiety (H4b), depression (H4c), and self-esteem (H4d). The interaction effects of 

proximal stress X Queer Readings for Hope were not significant for resilience ( = -.04, SE = 

.20, p = .421), anxiety ( = .05, SE = 1.77, p = .276), depression ( = .06, SE = 3.85, p = .192), or 

self-esteem ( = -.04, SE = .29, p = .421). Thus, Hypotheses H4a/H4b/H4c/H4d were not 

supported.  

For Hypothesis 5, I examined the pathways between Queer Readings for Hope and 

resilience (H5a), anxiety (H5b), depression (H5c), and self-esteem (H5d). Queer Readings for 

Hope were not significantly associated with any of the outcome variables. Thus, Hypothesis 

5a/5b/5c/5d were not supported.   

Lastly, Hypothesis 6 was tested by examining whether fandom community engagement 

had a significant moderation effect on the relationship between Queer Readings for Hope and 

resilience (H6a), anxiety (H6b), depression (H6c), and self-esteem (H6d). The interaction effects 
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of Queer Readings for Hope X fandom community engagement were not significant for 

resilience ( = .06, SE = .02, p = .198), anxiety ( = .04, SE = .19, p = .414), depression 

( = −.007, SE = .42, p = .865), or self-esteem ( = , SE = .03, p = .425). Thus, Hypotheses 

H6a/H6b/H6c/H6d were not supported. 

Model 6: Queer Readings for Validation 

A χ2 difference test was used to determine if the unconstrained model exhibited a better 

fit than a model that constrained all paths, intercepts, and residual variances to be equivalent for 

the two sexual identity groups. The constrained model demonstrated an adequate fit to the data, 

χ2 (42) = 56.212, p = .070 (CMIN/DF =1.34, CFI = .993, RMSEA = .025), and the unconstrained 

model was near satisfactory, χ2 (10) = 22.800, p =.012 (CMIN/DF = 2.28, CFI = .994, RMSEA = 

.049). Further, the unconstrained model did not fit the data significantly better than the 

constrained model, χ2
difference (32) = 33.416, p = .398, suggesting that the model estimates were 

equal between sexual identity groups. The constrained model is displayed in Figure 19. See 

Table 20 for direct pathways and covariates. Thus, in answer to the RQ, the model for Queer 

Readings for Validation did not fit differently by sexual identity group.  

To address Hypothesis 1, I examined the paths between distal minority stress and 

resilience (H1a), anxiety (H1b), depression (H1c), and self-esteem (H1d). For Hypothesis 1a 

(resilience), distal minority stress did not significantly predict resilience. Thus, Hypothesis 1a 

was not supported. However, distal minority stress positively predicted anxiety (H1b) and 

depression (H1c), and negatively predicted self-esteem (H1d). Thus, Hypotheses H1b-d were 

supported.  

Similarly, to test Hypothesis 2, I examined the paths between proximal minority stress 

and resilience (H2a), anxiety (H2b), depression (H2c), and self-esteem (H2d). For Hypothesis 2a 
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(resilience), proximal minority stress negatively predicted resilience. Thus, Hypothesis 2a was 

supported. For Hypotheses 2b (anxiety) and 2c (depression) proximal minority stress positively 

predicted anxiety and depression. Thus, Hypotheses 2b/2c were supported. Lastly, for 

Hypothesis 2d (self-esteem), proximal minority stress negatively predicted self-esteem. Thus, 

Hypothesis 2d was supported.  

Hypothesis 3 was addressed by examining whether Queer Readings for Validation had a 

significant moderation effect on the relationship between distal minority stress and resilience 

(H3a), anxiety (H3b), depression (H3c), and self-esteem (H3d). The interaction effects of distal 

stress X Queer Readings for Validation were not significant for resilience ( = .06, SE = .04, p = 

.183), anxiety ( = -.02, SE = .33, p = .613), depression ( = .006, SE = .72, p = .899), or self-

esteem ( = .03, SE = .05, p = .560). Thus, Hypotheses 3a/3b/3c/3d were not supported.  

Hypothesis 4 was addressed by examining whether Queer Readings for Validation had a 

significant moderation effect on the relationship between proximal minority stress and resilience 

(H4a), anxiety (H4b), depression (H4c), and self-esteem (H4d). The interaction effects of 

proximal stress X Queer Readings for Validation were not significant for resilience ( = -.01, SE 

= .17, p = .790), anxiety ( = .03, SE = 1.51, p = .511), depression ( = .02, SE = 3.29, p = .617), 

or self-esteem ( = -.001, SE = .24, p = .981). Thus, Hypotheses H4a/H4b/H4c/H4d were not 

supported.  

For Hypothesis 5, I examined the pathways between Queer Readings for Validation and 

resilience (H5a), anxiety (H5b), depression (H5c), and self-esteem (H5d). Queer Readings for 

Validation were not significantly related to resilience, depression, and self-esteem; thus, 

Hypotheses H5a/H5c/H5d were not supported. However, Queer Readings for Validation 
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positively predicted anxiety (H4b); this effect was in the opposite direction of hypothesized. 

Thus, Hypothesis H4b was not supported.  

Lastly, Hypothesis 6 was tested by examining whether fandom community engagement 

had a significant moderation effect on the relationship between Queer Readings for Validation 

and resilience (H6a), anxiety (H6b), depression (H6c), and self-esteem (H6d). The interaction 

effects of Queer Readings for Validation X fandom community engagement were not significant 

for resilience ( = .03, SE = .02, p = .437), anxiety ( = .07, SE = .15, p = .124), depression 

( = , SE = .33, p = .830), or self-esteem ( = .02, SE = .02, p = .607). Thus, Hypotheses 

H6a/H6b/H6c/H6d were not supported. 

Post Hoc Analysis 

Model 7: Queer Reading Frequency 

In addition to examining each model by the six different types of queer readings, I 

examined the model using the Queer Reading Frequency variable. A χ2 difference test was used 

to determine if the unconstrained model exhibited a better fit than a model that constrained all 

paths, intercepts, and residual variances to be equivalent for the two sexual identity groups. The 

constrained model demonstrated an adequate fit to the data, χ2 (36) = 34.824, p = .524 

(CMIN/DF =.967, CFI = 1.00, RMSEA = .000) as did the unconstrained model, χ2 (4) = 8.051, p 

=.090 (CMIN/DF = 2.01, CFI = .999, RMSEA = .044). Moreover, the unconstrained model did 

not fit the data significantly better than the constrained model, χ2
difference (32) = 26.773, p = .728, 

suggesting that the model estimates were equal between sexual identity groups. The constrained 

model is displayed in Figure 20. See Table 21 for direct pathways and covariates. Thus, in 

answer to the RQ, the model for Queer Reading Frequency did not fit differently by sexual 

identity group.  
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To address Hypothesis 1, I examined the paths between distal minority stress and 

resilience (H1a), anxiety (H1b), depression (H1c), and self-esteem (H1d). For Hypothesis 1a 

(resilience), distal minority stress did not significantly predict resilience. Thus, Hypothesis 1a 

was not supported. However, distal minority stress positively predicted anxiety (H1b) and 

depression (H1c), and negatively predicted self-esteem (H1d). Thus, Hypotheses H1b-d were 

supported.  

Similarly, to test Hypothesis 2, I examined the paths between proximal minority stress 

and resilience (H2a), anxiety (H2b), depression (H2c), and self-esteem (H2d). For Hypothesis 2a 

(resilience), proximal minority stress negatively predicted resilience. Thus, Hypothesis 2a was 

supported. For Hypotheses 2b (anxiety) and 2c (depression) proximal minority stress positively 

predicted anxiety and depression. Thus, Hypotheses 2b/2c were supported. Lastly, for 

Hypothesis 2d (self-esteem), proximal minority stress negatively predicted self-esteem. Thus, 

Hypothesis 2d was supported.  

Hypothesis 3 was addressed by examining whether Queer Readings Frequency had a 

significant moderation effect on the relationship between distal minority stress and resilience 

(H3a), anxiety (H3b), depression (H3c), and self-esteem (H3d). The interaction effects of distal 

stress X Queer Readings Frequency were not significant for resilience ( = -.03, SE = .04, p = 

.869), anxiety ( = .30, SE = .34, p = .109), depression ( = -.10, SE = .73, p = .612), and self-

esteem ( = .18, SE = .05, p = .333). Thus, Hypotheses 3a/3b/3c/3d were not supported.  

Hypothesis 4 was addressed by examining whether Queer Readings Frequency had a 

significant moderation effect on the relationship between proximal minority stress and resilience 

(H4a), anxiety (H4b), depression (H4c), and self-esteem (H4d). The interaction effects of 

proximal stress X Queer Readings Frequency were not significant for resilience ( = .02, SE = 
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.16, p = .739), anxiety ( = -.02, SE = 1.40, p = .795), depression ( = .06, SE = 3.03, p = .434), 

or self-esteem ( = -.01, SE = .22, p = .861). Thus, Hypotheses H4a/H4b/H4c/H4d were not 

supported.  

For Hypothesis 5, I examined the pathways between Queer Readings Frequency and 

resilience (H5a), anxiety (H5b), depression (H5c), and self-esteem (H5d). Queer Readings 

Frequency were not significantly related to any of the four outcome variables. Thus, Hypotheses 

H5a/H5b/H5c/H5d were not supported.  

Lastly, Hypothesis 6 was tested by examining whether fandom community engagement 

had a significant moderation effect on the relationship between Queer Readings Frequency and 

resilience (H6a), anxiety (H6b), depression (H6c), and self-esteem (H6d). The interaction effects 

of Queer Readings Frequency X fandom community engagement were not significant for 

resilience ( = .04, SE = .02, p = .347), anxiety ( = .01, SE = .17, p = .800), depression 

( = .003, SE = .36, p = .949), or self-esteem ( = -.003, SE = .03, p = .949). Thus, Hypotheses 

H6a/H6b/H6c/H6d were not supported. 

Discussion For Study 3 

 Research shows that sexual minority youth are at increased risk for negative mental 

health outcomes (Goldbach & Gibbs, 2017; Kann et al., 2017; The Trevor Project, 2019). Such 

adverse effects can be partly explained by the minority stress model (Meyer, 2003), which posits 

that minority stress is proportionately related to negative mental health outcomes among sexual 

minorities. Yet, such effects can be mitigated through coping strategies, social support, and 

resilience (Doty & Malik, 2009; Toomey et al., 2018). In this vein, the current study examined 

queer readings as a possible novel coping mechanism that was theorized to (a) attenuate the 
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effect of minority stress on negative mental health outcomes, and (b) generate resilience among 

sexual minority youth.  

To start, the findings from the present study support the minority stress model (Meyer, 

2003). Generally speaking, sexual minority participants’ experiences of distal and proximal 

stress significantly predicted the four indicators of mental health (i.e., resilience, anxiety, 

depression, self-esteem). Such effects were evident across sexual identity groups, which suggests 

that, regardless of one’s sexual identity, experiences of minority stress are associated with 

negative mental health outcomes.  

Moreover, the results of Study 3 provide further insight into the factor structure of the 

Queer Reading Scale. Although the fit of the CFA in Study 2 was adequate, the CFA for Study 3 

revealed a near-adequate fit for the six-dimension, global scale of queer readings. I suggest that 

the age difference in the samples between Study 2 (18-27; M = 22.15, SD = 2.71) and Study 3 

(18-23; M = 20.33, SD = 1.32) could explain why the fit was slightly less adequate in Study 3. 

Study 3 consisted of, on average, younger participants. I posit that late adolescents may have less 

understanding or cohesion as to why they perform queer readings; that is, queer readings may be 

largely for exploratory reasons. Thus, late adolescents may not fully comprehend the uses and 

gratifications of such behavior. Whereas, for emerging adults, they might have a better sense as 

to why they perform queer readings and what specific gratifications result from such 

engagement. This finding might further suggest that the global Queer Reading Scale lacks 

replicability to a late adolescent sample. Moreover, in Study 2, the Queer Reading Scale was 

modified to fit the data; that is, items and factors were removed based on the results from that 

specific data set. Thus, given the variance between the data sets of Study 2 and Study 3, it 

follows that the CFA revealed a near adequate fit for Study 3 compared to Study 2.  
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 Further, the results from Study 3 provide additional nuance into the varying uses and 

gratifications of queer readings for sexual minority youth. Specifically, six dimensions of queer 

readings were tested within the hypothesized model: (1) Queer Readings for Comfort, (2) Queer 

Readings to Find a Community, (3) Queer Readings to Process Emotions, (4) Queer Readings to 

Escape, (5), Queer Readings for Hope, and (6) Queer Readings for Validation. To start, results 

showed that monosexual participants engaged in queer readings at a higher frequency compared 

to plurisexual participants. This might suggest that the lack of monosexual identities represented 

in the media (GLAAD Media, 2021) may generate a stronger need for these individuals to 

engage in queer readings compared to individuals with more fluid sexual identities. In other 

words, the fluidity of plurisexual identities might provide these individuals with greater 

opportunities to connect with mainstream media (e.g., different-gender relationships) compared 

to sexual identities that are less fluid. However, each model fit did not significantly differ by 

sexual identity group; that is, when considering all of the links within each model, there were not 

significant group differences. Overall, this finding suggests that the differing types or functions 

of queer readings is not dependent on sexual identity, but rather the frequency and levels of 

engaging in each type of queer reading may vary by sexual identity group. 

 In continuing to consider queer readings alone, engaging in this process was generally 

associated with negative mental health outcomes. More specifically, Queer Readings to Escape 

positively predicted anxiety, and Queer Readings for Validation positively predicted anxiety and 

depression while negatively predicting resilience. Beyond this, engaging in queer readings for 

comfort, to find a community, to process emotions, and for hope did not significantly predict any 

of the four mental health outcomes. Taken together, it is deduced that queer readings do not often 

significantly and directly impact mental health, but in the few cases in which they do they exhibit 
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negative effects. These findings are generally contrary to expectation, as well as the findings 

from Study 2. I provide five explanations for this finding.  

 First, I suggest that engaging in queer readings is a complex process. On the one hand, 

sexual minority individuals use queer readings for positive benefits (e.g., to bring a sense of 

comfort, to validate LGBQ+ identities, to feel less alone). Yet, on the other, engaging in queer 

readings inherently implies, or draws attention to, a lack of societal acceptance and LGBQ+ 

representation. Said differently, queer readings require LGBQ+ individuals to read into the 

subtext of media messages; essentially, placing them further into the margins of the dominant 

social order. This may serve to remind LGBQ+ individuals that their identities are not 

universally accepted and thus the perceived need to engage in queer readings is associated with 

negative mental health outcomes. This explanation is partially in line with findings from Study 

1a in which participants indicated that queer readings were related to both positive (e.g., happy, 

joy) and negative (e.g., sad, frustrated) emotions. Second, performing queer readings of non-

fiction media persons/individuals might be uncomfortable for some LGBQ+ individuals. 

Inherently, queer readings require LGBQ+ individuals to see or interpret another individual as 

LGBQ+. Yet, engaging in this practice may not be viewed as acceptable, especially in queer 

readings of non-fiction media persons. Therefore, some individuals may feel a certain sense of 

discomfort.  

Third, when theorizing about queer readings, I suggested that engaging in queer readings 

was akin to a media literacy skill that would bolster individuals’ ability to find meaning in 

representations that were not necessarily meant for them. Given that Study 2 only showed weak 

correlations between queer readings and media literacy skills, it makes sense that queer readings 

did not bolster participants’ resilience, as originally predicted. Fourth, I suggest a potential 
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measurement effect may have occurred in Study 3. That is, answering questions about queer 

readings might lead to introspective thinking related to this practice, which could heighten 

concerns related to the acceptance or normalization of queer readings. As such, participants may 

have felt uncomfortable or anxious as they continued with the survey; this would be problematic 

as queer readings were the first set of questions. Fifth, the cross-sectional nature of the data 

inhibits the predictive and causal power of the results. In other words, the data from Study 3 is 

cross-sectional and it is plausible that sexual minority individuals who experience negative 

mental health outcomes are more likely to seek solace or support in activities like queer readings 

compared to individuals who are experiencing less severe mental health outcomes. Moreover, 

even if engaging in queer readings benefit these individuals, they will likely still exhibit 

somewhat higher levels of negative mental health outcomes than individuals who were not 

experiencing such outcomes to begin with.  

 For the most part, when examining queer readings within the minority stress model 

(Meyer, 2003) there were non-significant results. To start, it appears that the frequency of queer 

readings did not provide an alleviating effect within the minority stress model, and did not 

exhibit significant, direct effects on the mental health outcome variables. However, some 

findings lend support to the importance of the different types of readings. In particular, there 

appear to be two categories of queer readings. The first category includes types of queer readings 

that do not demonstrate significant influence within the minority stress model. That is, these 

types of queer readings do not significantly impact the relationship between minority stress and 

mental health. This category includes: Queer Readings for Comfort, Queer Readings to Find a 

Community, Queer Readings for Hope, and Queer Readings for Validation. As such, these types 
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of queer readings are not successful coping mechanisms against minority stress within the 

current sample.  

 The second category includes queer readings that demonstrate a significant, negative 

effect within the minority stress model, and contains two types of queer readings: Queer 

Readings to Process Emotions and Queer Readings to Escape. To start, findings suggest that 

performing queer readings to directly address one’s emotions and personal problems is not a 

successful coping mechanism against minority stress. In fact, Queer Readings to Process 

Emotions intensified the effects of distal stress on depression and self-esteem. While this finding 

was initially surprising, I propose that engaging in this type of queer reading may increase 

negative mental health outcomes due to the additional stress that one might experience in trying 

to process through their emotions and personal struggles. In other words, cognitively working to 

resolve one’s experiences of stress and negative emotions is likely to increase their feelings of 

depression and lower their self-esteem if they are not successful in such processing. However, 

results also show that engaging in queer readings as a way to escape from personal problems 

does not buffer against minority stress. Rather, this type of queer reading seems to accentuate the 

effects of minority stress on negative mental health outcomes. This finding suggests that using 

queer readings to hide away from or to ignore one’s problems may intensify the effects of those 

experiences. Both findings are in line with previous research which demonstrates that cognitive 

coping strategies (e.g., imagining a better future, escaping one’s problems, avoiding the 

situation) are not beneficial mechanisms against experiences of minority stress (Toomey et al., 

2018). Thus, it can be inferred that using coping strategies that add to one’s cognitive load is not 

beneficial to their mental health outcomes.   
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 Additionally, the present study provides tentative evidence to support the role of fandom 

community engagement within the minority stress model. Generally speaking, fandom 

community engagement had few significant, direct effects within the models. Yet, in 

combination with queer readings, there were mixed results. To start, findings demonstrate that 

engaging in a fandom community intensifies the negative effects of Queer Readings to Escape on 

depression. That is, using queer readings to avoid one’s problems and being a member of a fan 

community increases sexual minorities’ depression. This finding is in line with previous 

theorizing about Queer Readings to Escape, which generally demonstrates negative effects 

within the hypothesized model.  

A similar effect was found for Queer Readings for Comfort; meaning, fandom 

community engagement exacerbated the negative effects of Queer Readings for Comfort on 

anxiety. I suggest that this finding might be because queer readings are not generally accepted 

within mainstream fan communities. In fact, engaging in non-canonical, queer pairings of media 

characters is likely to lead to feelings of exclusion from fandom communities (Bothe, 2014). 

Thus, if one attempts to participate within a rather cisgender, heterosexual fan community they 

may be bullied or ostracized for engaging in readings of characters that are counter to 

mainstream assumptions. Such negative feelings may then negate the comfort one receives from 

queer readings and instead, increase their anxiety surrounding that behavior.  

However, findings also suggest that engaging in a fandom community intensifies the 

positive effects of Queer Readings to Find a Community on resilience and self-esteem. The 

simple slope trends for both outcome variables suggest that this effect would be positive at high 

and medium levels of fandom engagement, but negative at low levels. Although the significant 

interaction provided global evidence for moderation, I cannot confidently draw conclusions 
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about these effects because probing of the interactions were not significant for either outcome 

variable. I propose that insufficient power may help explain both null findings. The post hoc 

power analysis based on the total sample size (N = 527) showed that there was sufficient power 

to estimate a small effect size (𝛽 = 0.12). Yet, each moderation analysis was tested at three levels 

of the moderator. Moderation analyses require more statistical power than simple test of main 

effects; thus, I suggest that there may not have been enough power to fully capture the 

moderation occurring in each of the moderation analyses. This tentative finding is in line with 

previous research that suggests fandom as a “discourse of resistance” (Sandvoss, 2005, p. 11), in 

which marginalized individuals may re-script mainstream messages to find support and 

community resilience (Craig et al., 2015; McInroy, 2020). While this finding is tentative, I 

suggest that it demonstrates warrant for further investigation into the role of media fandom in 

relation to minority stress and queer readings.  

Regarding gender, the results of Study 3 also largely confirmed the results of Study 2 

which found that engaging in queer readings differs by gender identity. Specifically, Study 3 

found that gender non-conforming individuals (i.e., transgender non-binary and genderqueer) 

rated the highest frequency of performing queer readings followed by women (i.e., cisgender 

women and transgender women) and then men (i.e., cisgender men and transgender men). 

Generally speaking, this finding provides further evidence to suggest that gender non-

conforming individuals are the most likely to engage in queer readings compared to women and 

men. As suggested in Study 2, this is likely due to the significant underrepresentation of such 

identities within mainstream media (GLAAD Media, 2021). Further, I theorize that this finding 

supports the notion that sexual minority individuals not only engage in queer readings to modify 

media characters/figures sexual identities, but to play with their gender identities as well. That is, 
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the queer reading process appears to be a skill applicable for both sexual minorities and gender 

minorities. Thus, future research would benefit from exploring queer readings through an 

intersectional lens. 

 Lastly, I propose that Study 3 lends general support for the existence of queer readings; 

yet, the methodological design and measure may not have accurately captured the effects of this 

phenomenon. As evidenced through Study 1 and Study 2, queer readings hold the potential for 

positive effects among sexual minority individuals. However, Study 3 provided generally 

counter results. Such inconsistency might be due to the uses and gratifications perspective. 

Although recognizing the different types of queer readings is important, I propose that a different 

approach to measuring queer readings might yield different results. More specifically, I suggest 

the creation of measures that assess (a) the intensity of engaging in the different types of queer 

readings or (b) the affective outcomes of engaging with a like-minded fan community about 

queer readings, may highlight the positive attributes of this process. The results of Study 3 

provide tentative evidence for this notion. Although null, tentative and positive results emerged 

for queer readings to find a community in connection with fandom engagement as predictive of 

resilience. At high levels of fandom community engagement, the simple slope trends 

demonstrated a positive effect for queer readings to find a community on resilience. However, 

the trends were not statistically significant and should be interpreted with caution.  

Chapter Summary 

 In this chapter, readers were introduced to Study 3, which tested queer readings within 

the minority stress model. Overall, results suggest that queer readings did not differ by sexual 

identity group, but that they are more common among monosexual participants compared to 

plurisexual participants. Further, some types of queer readings were predictive of negative 
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mental health outcomes and, for the most part, queer readings did not reduce the effect of 

minority stress on mental health. Specifically, performing queer readings to process emotions or 

to escape highlighted the negative effects of minority stress on mental health outcomes. 

However, performing queer readings to find a community in connection with fandom community 

engagement tentatively provided a positive effects on resilience, as well as self-esteem. Further, 

results from Study 3 further highlighted the possible gendered nature of the queer reading 

process. In the next and final chapter, the limitations of this dissertation and avenues for future 

research will be offered.   
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CHAPTER 6 

STUDY IMPLICATIONS, LIMITATIONS/FUTURE RESEARCH AND CONCLUSION 

Theoretical Implications 

 The present dissertation provides multiple theoretical implications. To start, results 

support the existence of queer readings as a common practice among sexual minority individuals. 

This is in line with previous research (Björklund, 2018; Nylund, 2007), and further demonstrates 

sexual minorities’ ability to decode media messages through an oppositional position (Doty, 

1993). Doing so, then, affords this group the opportunity to resist oppression as perpetuated by 

the dominant culture while also providing them space to envision their identity and position in 

against hegemonic ideals. Essentially, engaging in queer readings can be thought of as a form of 

resistance against social hegemony, which, as evidenced in this dissertation, may provide mixed 

results in relation to mental health outcomes.  

 Next, Study 2 shed light on queer readings in relation to media literacy. I hypothesized 

that queer readings would be significantly correlated with media literacy. This presumption is 

based on the understanding that performing queer readings requires individuals to recognize and 

subvert the process by which media messages are constructed. Yet, results found that queer 

readings and media literacy were weakly correlated. In the discussion for Study 2, I provided two 

explanations for this finding. The first explanation pertained to the inadequate fit of the measure 

of media literacy and the second explanation related to the different types of queer readings.  

 Ultimately, this finding adds further nuance to the notion of media literacy. Albeit a weak 

correlation, I suggest that certain types of queer readings demonstrate media literacy as the 

ability to engage in an imaginative subversion of the message. In other words, queer readings 

bolster individuals’ ability to find meaning within media messages that were not necessarily 



 
 

139 

constructed for them. By doing so, individuals are capable of re-imagining media narratives and 

characters in a way that is beneficial to their identity and experiences.  

 Further, Study 2 and Study 3 demonstrated the uses and gratifications of queer readings. 

These findings are in line with UGT (Katz et al., 1973), which presumes that individuals are 

active rather than passive media consumers. Queer readings state that LGBQ+ individuals 

actively select, interpret, and respond to media messages and that there exist different 

motivations for such behavior. In particular, I identified six uses and gratifications of queer 

readings: (1) Queer Readings for Comfort, (2) Queer Readings to Find a Community, (3) Queer 

Readings to Process Emotions, (4) Queer Readings to Escape, (5) Queer Reading for Hope, and 

(6) Queer Readings for Validation. However, when tested within the minority stress model 

(Meyer, 2003), the varying uses and gratifications of queer readings generally did not impact the 

relationship between minority stress and mental health outcomes. Only Queer Readings to Find a 

Community showed promise as a coping mechanism within the minority stress model and in 

connection with fandom community engagement. I suggest that this tentative finding highlights 

the importance of a social motivation for engaging in queer readings, which is in line with 

previous research showing the benefits of seeking online social support for LGBQ+ individuals 

(Kosenko et al., 2019; McInroy et al., 2019).  

 Finally, the present dissertation adds further insight into the minority stress model 

(Meyer, 2003). The results of Study 3 support the minority stress model as the effects of minority 

stress on negative mental health outcomes were statistically significant across all models. 

Overall, results did not find evidence to suggest that queer readings are a mitigating factor within 

the minority stress model. This suggests that reinterpreting mainstream media messages to better 

align with one’s identity is not a useful coping mechanism against minority stress.  
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Practical Implications 

 The results of the present dissertation have important implications for parents, mental 

health professionals, and media practitioners. One important finding is that queer readings 

negatively predicted mental health outcomes. This finding was evident among both sexual 

identity groups, and occurred for only two types of queer readings: (1) Queer Readings to Escape 

and (2) Queer Readings for Validation. As such, I suggest that parents and mental health 

practitioners should be aware that queer readings alone are not beneficial for sexual minority 

youth. Instead, it might be beneficial to engage with LGBQ+ youth in conversations about queer 

readings of mainstream media as a way to (a) demonstrate support for LGBQ+ identities and (b) 

normalize the queer reading process. In fact, research shows that parental mediation (i.e., parents 

talking with their children to mitigate the negative effects of media messages) is associated to 

positive outcomes related to sexuality (Collier et al., 2016; Guo & Nathanson, 2010). As such, it 

is plausible that discussing queer readings with sexual minority individuals may results in 

positive outcomes of such media engagement. Further, conversing with sexual minority youth 

may also help to provide a community setting for the queer reading process, which may help 

alleviate the negative effects of minority stress – as tentatively evidenced in Study 3.  

 Moreover, the results of the presentation dissertation highlight the importance of 

communities for sexual minority individuals. In particular, sexual minority individuals benefit 

from engaging with other likeminded individuals – both online and offline (McInroy, 2020; 

McInroy et al., 2019). As such, I suggest that providing sexual minority individuals with spaces 

to create a community centered on queer readings may be a pragmatic step toward bolstering 

positive mental health outcomes among this group. That is, queer readings may be a useful “ice-

breaker” to foster community bonds among sexual minorities. However, it is critical that 
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discussions within queer reading communities should not center on harmful aspects; for 

example, results suggest that discussing using queer readings to escape is likely to heighten the 

negative effects of queer readings on mental health. Instead, queer readings should be primarily 

as a way to open the conversation among sexual minority individuals and used to find 

commonality within the group.  

 Overall, the results of the present dissertation demonstrate the need for LGBQ+ media 

representation. Findings shows that reinterpreting mainstream media messages to align with the 

individual’s sexual identity is not an effective coping mechanism; if anything, it is largely a 

negative predictor of mental health outcomes. As such, media practitioners need to create 

diverse, equitable, and inclusive LGBQ+ media representation. By including more overt and 

positive LGBQ+ characters and stories in the media, sexual minority individuals may engage in 

fewer queer readings, which might benefit their mental health. Although GLAAD Media (2021) 

reports increasing LGBQ+ characters within 2021-2022 television programs, the diversity of 

sexual identities and experiences is not equitable. Thus, there is opportunity to advance LGBQ+ 

media representation – at least within television shows. Moreover, preliminary yet dated research 

suggests that average ratings for LGBT-inclusive television shows were higher compared to 

television shows that were not inclusive (Kane, 2011). This suggests that incorporating LGBQ+ 

representation within the media could hold positive outcomes for both media creators and sexual 

minority individuals.  

Limitations and Future Research 

 There are multiple limitations within the present dissertation that should be addressed. 

First, the current dissertation used cross-sectional data, and thus, causal claims cannot be made. 

More specifically, the project uses a developmental framework to theorize about the impact of 
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queer readings within the minority stress model (Meyer, 2003). Yet, the cross-sectional design 

limits further theorization of the findings concerning adolescent development. In other words, I 

cannot make claims about development per se, but rather, about variables that might influence 

mental health outcomes during this developmental stage. As such, I propose that future research 

should use a longitudinal design to (a) test the causal mechanisms within the hypothesized model 

and (b) better understand the developmental impact of queer readings on sexual minority youths’ 

mental health.  

 Second, due to time and financial constraints, I was unable to sample early and mid-

adolescent sexual minorities. Thus, the present dissertation used samples consisting of either a 

blend of late adolescents and emerging adults (18-27 years old; Study 1a/1b and Study 2) or late 

adolescents/early emerging adults (18-23 years old). Because of this, it is unclear how queer 

readings may function within the minority stress model for younger adolescents. Future research 

should replicate Study 2 and Study 3 using a sample of early and middle adolescent sexual 

minorities. Moreover, I suggest that the Sexual Identity Exploration factor (e.g., “I perform queer 

readings because they help me explore my sexual attractions and desires”; “I perform queer 

readings because I want to explore queer relationships”) of the Queer Reading Scale may be a 

valid type of queer reading for sexual minority early/middle-adolescents because they are likely 

in the midst of great sexual identity exploration compared to sexual minority late 

adolescents/emerging adults who have more confidence and understanding of their sexual 

identity. With this in mind, I also suggest that future research consider testing this subscale in 

relationship to sexual identity processing and acceptance among LGBQ+ individuals.  

 Third, and generally speaking, each sample within the present dissertation was comprised 

predominantly of cisgender, white women. Therefore, the findings are less generalizable for 
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participants who identify as cisgender men, transgender, or with a minority ethnic/racial identity. 

As such, I suggest that future research would benefit from examining the role of queer readings 

on mental health outcomes among a more diverse sample; in particular, regarding gender and 

ethnic/racial identity. Further, it would be interesting to test how queer readings may function 

uniquely across sexual identity groups. Preliminary evidence shows that monosexual individuals 

perform queer readings more compared to plurisexual participants, and that the effects of queer 

readings differ by sexual identity group. Thus, I believe a fruitful avenue for future research 

would be to explore queer readings within each sexual identity group rather than within 

generalized collectives. Additionally, asexual participants were removed from the final sample in 

Study 3. Future research should strive to include asexual participants to learn more about their 

engagement with queer readings. Moreover, future research may consider testing queer readings 

among a sample of heterosexual participants as a possible avenue for prejudice reduction. That 

is, teaching queer readings to this group might help them to see other perspectives within the 

media, and more importantly, better understand LGBQ+ experiences.  

 Fourth, the CFA for the Queer Reading Scale reached only a near-adequate fit in Study 3. 

Because of this, I cannot confidently confirm the replicability of the factor structure across 

samples. I propose that this is due in part to the age difference between the sample in Study 2 

(18-27; M = 22.15, SD = 2.71) and Study 3 (18-23; M = 20.32, SD = 1.30). As such, future 

research should be cautious using the full Queer Reading Scale, and, instead, should focus their 

attention to examining the six subscales in further depth.  

 Fifth, the current dissertation did not include any participants who did not perform queer 

readings. Participants who did not perform queer readings were excluded from this dissertation 

because I was interested to determine (a) if this construct existed and (b) its role in combating 
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against adverse mental health outcomes. Thus, the primary goals of this dissertation centered on 

those who actually perform queer readings rather than comparing queer readers to non-queer 

readers. As such, I cannot conjecture as to why some individuals do not engage in queer readings 

and how their experiences of minority stress and mental health differ because of this. I propose 

that future research should consider examining queer readings using a sample of active queer 

readers and non-queer readers. In doing so, scholars might obtain a more nuanced understanding 

of the uses and gratifications of queer readings and the queer reading process more generally. 

Sixth, the results of Studies 2 and 3 suggest the utility of queer readings for gender minorities. I 

suggest that future research should expand the definition of queer readings to include gender 

identities, as this may be a fruitful avenue to explore positive effects within the minority stress 

model (Meyer, 2003).  

Conclusion 

 Research shows that the effects of minority stress on adverse mental health outcomes can 

be mitigated through coping and social support resources (Griffin et al., 2004; Toomey et al., 

2018). As such, the present dissertation adds to this growing body of literature with an 

examination of another potential coping mechanism (i.e., queer readings). Overall, results 

provide substantive evidence for the existence of queer readings among sexual minority youth. 

More specifically, six uses and gratifications of queer readings were identified and tested within 

Studies 1 and 2. Yet, when tested within the hypothesized model (Study 3), primarily null results 

were found with evidence of mixed effects regarding the utility of queer readings as a coping 

mechanism. Queer Readings to Escape and Queer Readings for Validation directly predicted 

negative mental health outcomes, and a comparable effect was evident within the minority stress 
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model. Lastly, the results provided tentative support for the moderating role of fandom 

community engagement on queer readings and resilience, and self-esteem.  

  



 

Figure 1 

 

Visualization of the Minority Stress Model 



Figure 2 

 

Visualization of the Factor Structure of the Queer Reading Scale for Study 2 

 
Notes. Unstandardized estimates. Covariances between factors were all p < .001. 
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Figure 3 

 

Visualization of the Queer Reading Frequency variable in Study 1a 
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Figure 4 

 

Visualization of the Queer Reading Frequency variable in Study 2 
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Figure 5 

 

Visualization of the Hypothesized Model 
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Figure 6 

 

Visualization of the Queer Reading Frequency variable in Study 3 
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Figure 7 

 

Observed Model Using the Queer Readings for Comfort Subscale 

 

 
Note. Standardized estimates; mean-centered variables; *p<.05, **p<.01, ***p<.001.  
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Figure 8 

 

Visualization of the simple slopes for QRs: Comfort x Fandom Community Engagement on Anxiety  
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Figure 9 

 

Observed Model Using the Queer Readings to Find a Community Subscale 

 

 
Note. Standardized estimates; mean-centered variables; *p<.05, **p<.01, ***p<.001.  
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Figure 10 

 

Visualization of the simple slopes for QRs: Community x Fandom Community Engagement on Resilience 
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Figure 11 

 

Visualization of the simple slopes for QRs: Community x Fandom Community Engagement on Self-Esteem  
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Figure 12 

 

Observed Model Using the Queer Readings to Process Emotions Subscale 

 

 
Note. Standardized estimates; mean-centered variables; *p<.05, **p<.01, ***p<.001.  
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Figure 13 

 

Visualization of the simple slopes for Distal Stress x QRs: Emotions on Depression  
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Figure 14 

 

Visualization of the simple slopes for Distal Stress x QRs: Emotions on Self-Esteem  
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Figure 15 

 

Observed Model Using the Queer Readings to Escape Subscale 

 

 
Note. Standardized estimates; mean-centered variables; *p<.05, **p<.01, ***p<.001.  
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Figure 16 

 

Visualization of the simple slopes for Proximal Stress x QRs: Escape on Depression  
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Figure 17 

 

Visualization of the simple slopes for QRs: Escape x Fandom Community Engagement on Depression  
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Figure 18 

 

Observed Model Using the Queer Readings for Hope Subscale 

 

 
Note. Standardized estimates; mean-centered variables; *p<.05, **p<.01, ***p<.001.  
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Figure 19 

 

Observed Model Using the Queer Readings for Validation Subscale 

 

 
Note. Standardized estimates; mean-centered variables; *p<.05, **p<.01, ***p<.001.  
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Figure 20 

 

Observed Model Using the Queer Readings Frequency Variable 

 

 
Note. Standardized estimates; mean-centered variables; *p<.05, **p<.01, ***p<.001.  
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Table 1  

 

Categories and Subthemes for Study 1a 

Category Subtheme Definition 

1. Queer Reading Motivations -- 
Explanation of the motivations for 

performing queer readings 

 
a. Lack of LGBQ+ Media 

Representation 
-- 

 
b. To make the media more 

interesting, fun, and relatable 
-- 

 

c. Use queer readings because they 

want to consume media that 

normalizes and validates LGBQ+ 

experiences 

-- 

 
d. Performing queer readings to help 

them cope with personal problems 
-- 

2. Queer Reading Examples -- 
Recall a queer reading experience and 

provide an example 

 

a. Queer readings frequently 

transpire when a media text includes 

ambiguities or gaps within the 

narrative 

-- 

 
b. Queer readings can occur across 

medium types 
-- 

 
c. Queer readings may be fun or 

frustrating 
-- 

3. Learning about Queer Readings -- 
How participants learned or began to perform 

queer readings 

 

a. Queer readings are frequently 

learned from fandoms and online 

fan communities (e.g., shipping and 

fanfiction) 

-- 

 

b. Queer readings can happen 

naturally or are learned from friends 

online/offline 

-- 
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Table 2  

 

Zero-Order Correlations Between the Queer Reading Scale and the Media Literacy Scale 

 

Variables 1. 2. 3. 4. 5. 6. 7. 8. 

1. Media Literacy --        

2. Queer Readings .10* --       

3. Comfort .14** .90*** --      

4. Community .06 .79*** .68*** --     

5. Coping .05 .83*** .62*** .55*** --    

6. Escape .02 .75*** .62*** .44*** .65*** --   

7. Hope .12* .88*** .80*** .66*** .64*** .54*** --  

8. Validation .11* .82*** .77*** .58*** .56*** .51*** .68*** -- 

Notes. *p<.05; **p<.01; ***p<.001. 
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Table 3 

 

Zero-Order Correlations Between the Queer Reading Scale and Retrospective Imaginative Involvement 

 

Variables 1. 2. 3. 4. 5. 6. 7. 8. 

1. RII --        

2. Queer Readings .39*** --       

3. Comfort .39*** .90*** --      

4. Community .33*** .79*** .68*** --     

5. Coping .29*** .83*** .62*** .55*** --    

6. Escape .28*** .75*** .62*** .44*** .65*** --   

7. Hope .32*** .88*** .80*** .66*** .64*** .54*** --  

8. Validation .31*** .82*** .77*** .58*** .56*** .51*** .68*** -- 

Notes. *p<.05; **p<.01; ***p<.001; RII = Retrospective Imaginative Involvement. 
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Table 4 

 

Zero-Order Correlations Between the Queer Reading Scale and Openness to Experience 

 

Variables 1. 2. 3. 4. 5. 6. 7. 8. 

1. OTE --        

2. Queer Readings .18*** --       

3. Comfort .13** .90*** --      

4. Community .16*** .79*** .68*** --     

5. Coping .19*** .83*** .62*** .55*** --    

6. Escape .12*** .75*** .62*** .44*** .65*** --   

7. Hope .15** .88*** .80*** .66*** .64*** .54*** --  

8. Validation .10* .82*** .77*** .58*** .56*** .51*** .68*** -- 

Notes. *p<.05; **p<.01; ***p<.001; OTE = Openness to Experience. 
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Table 5 

 

Zero-Order Correlations Between the Queer Reading Scale and the Heterosexual Script Scale 

 

Variables 1. 2. 3. 4. 5. 6. 7. 8. 9. 

1. C&C --         

2. SDM .46*** --        

3. QRs -.18*** .03 --       

4. Comfort -.22*** -.02 .90*** --      

5. Community -.19*** .02 .79*** .68*** --     

6. Coping -.09 .05 .83*** .62*** .55*** --    

7. Escape -.04 .12* .75*** .62*** .44*** .65*** --   

8. Hope -.15** .01 .88*** .80*** .66*** .64*** .54*** --  

9. Validation -.25*** -.06 .82*** .77*** .58*** .56*** .51*** .68*** -- 

Notes. *p<.05; **p<.01; ***p<.001; C&C = Courtship & Commitment; SDM = Sex Defines Masculinity; QRs = Queer Readings.  
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Table 6 

 

Zero-Order Correlations Between the Queer Reading Scale and the Essential Sex and Gender Subscale 

 

Variables 1. 2. 3. 4. 5. 6. 7. 8. 

1. ESGS --        

2. Queer Readings -.19*** --       

3. Comfort -.18*** .90*** --      

4. Community -.22*** .79*** .68*** --     

5. Coping -.09 .83*** .62*** .55*** --    

6. Escape -.05 .75*** .62*** .44*** .65*** --   

7. Hope -.17*** .88*** .80*** .66*** .64*** .54*** --  

8. Validation -.22*** .82*** .77*** .58*** .56*** .51*** .68*** -- 

Notes. *p<.05; **p<.01; ***p<.001; ESGS = Essential Sex and Gender Subscale. 
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Table 7 

 

Zero-Order Correlations Between the Queer Reading Scale and Sexual Identity Development Status 

 

Variables 1. 2. 3. 4. 5. 6. 7. 8. 9. 

1. Affirm --         

2. Uncertain .02 --        

3. Queer Readings .31*** .16** --       

4. Comfort .31*** .15** .90*** --      

5. Community .40*** .15** .79*** .68*** --     

6. Coping .20*** .12* .83*** .62*** .55*** --    

7. Escape .16** .07 .75*** .62*** .44*** .65*** --   

8. Hope .23*** .14** .88*** .80*** .66*** .64*** .54*** --  

9. Validation .25*** .14** .82*** .77*** .58*** .56*** .51*** .68*** -- 

Notes. *p<.05; **p<.01; ***p<.001; Affirm = Identity Affirmation; Uncertain = Identity Uncertainty. 
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Table 8 

 

Descriptive Statistics and Comparisons of Sexual Identity Categories Across Study Variables 

 

 Plurisexual 

(n = 394) 

Monosexual 

(n = 142) 

   

Variable Range M SD Range M SD t p d 

1. QRs: Frequency 1-4 1.79 0.95 1-4 2.03 1.02 -2.54 .011 -.25 

2. QRs: Comfort 1–5 4.03 0.78 1.75-5 4.15 0.76 -1.61 .109 -.16 

3. QRs: Community 1–5 3.66 0.96 1-5 3.68 0.94 -0.15 .880 -.02 

4. QRs: Emotions 1–5 3.11 1.00 1-5 3.28 1.09 -1.70 .089 -.17 

5. QRs: Escape 1-5 3.27 1.05 1-5 3.49 1.03 -2.10 .039 -.20 

6. QRs: Hope 1–5 3.89 0.73 1.80-5 4.00 0.80 -1.53 .126 -.15 

7. QRs: Validation 1–5 3.80 0.89 1-5 3.88 0.90 -0.94 .350 -.09 

8. Distal Stress 1-5.29 3.22 0.76 1-5.29 3.48 0.88 -3.12 .002 -.33 

9. Proximal Stress 0-0.78 0.27 0.20 0-0.77 0.28 0.21 -0.81 .418 -.08 

10. Anxiety 7-28 17.56 5.80 7-28 16.82 6.00 1.30 .196 .13 

11. Depression 21-77 47.18 12.63 22-79 45.43 12.60 1.42 .157 .14 

12. Self-Esteem 1-5 2.91 0.93 1-5 2.97 0.98 -0.63 .529 -.06 

13. Resilience 0-3 1.71 0.66 0-3 1.69 0.71 0.37 .711 .04 

14. Fandom Engagement 1.36-9 5.50 1.52 1.55-9 5.43 1.74 0.42 .677 .04 



Table 9 

 

Zero-Order Correlations Between the Queer Readings for Comfort Subscale and the Study Variables  

 

Variables 1. 2. 3. 4. 5. 6 7. 8. 9. 10. 11. 12. 13. 

1. QRs: Comfort --             

2. QR Frequency .32*** --            

3. Distal Stress .16*** .20*** --           

4. Proximal Stress .11* .02 .41*** --          

5. Anxiety .13** .08 .21*** .23*** --         

6. Depression .06 .06 .22*** .26*** .77*** --        

7. Self-Esteem -.02 -.08 -.19*** -.26*** -.55*** -.74*** --       

8. Resilience .008 -.04 -.11* -.22*** -.44*** -.57*** .77*** --      

9. Fandom Engagement .27*** .24*** .12** .03 .12** .04 -.02 .07 --     

10. Identity Uncertainty .05 .06 .03 -.29*** -.12** -.14*** .09* .05 .01 --    

11. LGBQ+ TV .19*** .19*** .09* .008 -.03 -.02 .13** .19*** .08 -.05 --   

12. Gender: Men -.12** -.12** .07 .10* -.09* -.07 .04 -.008 -.05 .18*** -.20*** --  

13. LGBQ+ Engagement .30*** .30*** .13** -.19*** .06 -.02 .14** .24*** .32*** .05 .28*** -.19*** -- 

Notes. *p<.05; **p<.01; ***p<.001; QRs = Queer Readings.  
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Table 10 

 

Zero-Order Correlations Between the Queer Readings to Find a Community Subscale and the Study Variables  

 

Variables 1. 2. 3. 4. 5. 6 7. 8. 9. 10. 11. 12. 13. 

1. QRs: Community --             

2. QR Frequency .26*** --            

3. Distal Stress .19*** .20*** --           

4. Proximal Stress -.02 .02 .41*** --          

5. Anxiety .13** .08 .21*** .23*** --         

6. Depression .08 .06 .22*** .26*** .77*** --        

7. Self-Esteem -.003 -.08 -.19*** -.26*** -.55*** -.74*** --       

8. Resilience .06 -.04 -.11* -.22*** -.44*** -.57*** .77*** --      

9. Fandom Engagement .34*** .24*** .12** .03 .12** .04 -.02 .07 --     

10. Identity Uncertainty .05 .06 .03 -.29*** -.12** -.14*** .09* .05 .01 --    

11. LGBQ+ TV .19*** .19*** .09* .008 -.03 -.02 .13** .19*** .08 -.05 --   

12. Gender: Men -.16*** -.12** .07 .10* -.09* -.07 .04 -.008 -.05 .18*** -.20*** --  

13. LGBQ+ Engagement .41*** .30*** .13** -.19*** .06 -.02 .14** .24*** .32*** .05 .28*** -.19*** -- 

Notes. *p<.05; **p<.01; ***p<.001; QRs = Queer Readings.  
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Table 11 

 

Zero-Order Correlations Between the Queer Readings to Process Emotions Subscale and the Study Variables  

 

Variables 1. 2. 3. 4. 5. 6 7. 8. 9. 10. 11. 12. 13. 

1. QRs: Emotions --             

2. QR Frequency .30*** --            

3. Distal Stress .26*** .20*** --           

4. Proximal Stress .14*** .02 .41*** --          

5. Anxiety .15*** .08 .21*** .23*** --         

6. Depression .11** .06 .22*** .26*** .77*** --        

7. Self-Esteem -.12** -.08 -.19*** -.26*** -.55*** -.74*** --       

8. Resilience -.02 -.04 -.11* -.22*** -.44*** -.57*** .77*** --      

9. Fandom Engagement .34*** .24*** .12** .03 .12** .04 -.02 .07 --     

10. Identity Uncertainty -.02 .06 .03 -.29*** -.12** -.14*** .09* .05 .01 --    

11. LGBQ+ TV .13** .19*** .09* .008 -.03 -.02 .13** .19*** .08 -.05 --   

12. Gender: Men -.01 -.12** .07 .10* -.09* -.07 .04 -.008 -.05 .18*** -.20*** --  

13. LGBQ+ Engagement .24*** .30*** .13** -.19*** .06 -.02 .14** .24*** .32*** .05 .28*** -.19*** -- 

Notes. *p<.05; **p<.01; ***p<.001; QRs = Queer Readings.  
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Table 12 

 

Zero-Order Correlations Between the Queer Readings to Escape Subscale and the Study Variables  

 

Variables 1. 2. 3. 4. 5. 6 7. 8. 9. 10. 11. 12. 13. 

1. QRs: Escape --             

2. QR Frequency .31*** --            

3. Distal Stress .18*** .20*** --           

4. Proximal Stress .16*** .02 .41*** --          

5. Anxiety .16*** .08 .21*** .23*** --         

6. Depression .17*** .06 .22*** .26*** .77*** --        

7. Self-Esteem -.17*** -.08 -.19*** -.26*** -.55*** -.74*** --       

8. Resilience -.07 -.04 -.11* -.22*** -.44*** -.57*** .77*** --      

9. Fandom Engagement .26*** .24*** .12** .03 .12** .04 -.02 .07 --     

10. Identity Uncertainty .07 .06 .03 -.29*** -.12** -.14*** .09* .05 .01 --    

11. LGBQ+ TV .19*** .19*** .09* .008 -.03 -.02 .13** .19*** .08 -.05 --   

12. Gender: Men -.06 -.12** .07 .10* -.09* -.07 .04 -.008 -.05 .18*** -.20*** --  

13. LGBQ+ Engagement .16*** .30*** .13** -.19*** .06 -.02 .14** .24*** .32*** .05 .28*** -.19*** -- 

Notes. *p<.05; **p<.01; ***p<.001; QRs = Queer Readings.  
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Table 13 

 

Zero-Order Correlations Between the Queer Readings for Hope Subscale and the Study Variables  

 

Variables 1. 2. 3. 4. 5. 6 7. 8. 9. 10. 11. 12. 13. 

1. QRs: Hope --             

2. QR Frequency .23*** --            

3. Distal Stress .24*** .20*** --           

4. Proximal Stress .14*** .02 .41*** --          

5. Anxiety .15*** .08 .21*** .23*** --         

6. Depression .09* .06 .22*** .26*** .77*** --        

7. Self-Esteem -.06 -.08 -.19*** -.26*** -.55*** -.74*** --       

8. Resilience .005 -.04 -.11* -.22*** -.44*** -.57*** .77*** --      

9. Fandom Engagement .32*** .24*** .12** .03 .12** .04 -.02 .07 --     

10. Identity Uncertainty -.03 .06 .03 -.29*** -.12** -.14*** .09* .05 .01 --    

11. LGBQ+ TV .18*** .19*** .09* .008 -.03 -.02 .13** .19*** .08 -.05 --   

12. Gender: Men -.06 -.12** .07 .10* -.09* -.07 .04 -.008 -.05 .18*** -.20*** --  

13. LGBQ+ Engagement .29*** .30*** .13** -.19*** .06 -.02 .14** .24*** .32*** .05 .28*** -.19*** -- 

Notes. *p<.05; **p<.01; ***p<.001; QRs = Queer Readings.  

  



 
 

179 

Table 14 

 

Zero-Order Correlations Between the Queer Readings for Validation Subscale and the Study Variables  

 

Variables 1. 2. 3. 4. 5. 6 7. 8. 9. 10. 11. 12. 13. 

1. QRs: Validation --             

2. QR Frequency .29*** --            

3. Distal Stress .22*** .20*** --           

4. Proximal Stress .14*** .02 .41*** --          

5. Anxiety .17*** .08 .21*** .23*** --         

6. Depression .13*** .06 .22*** .26*** .77*** --        

7. Self-Esteem -.10* -.08 -.19*** -.26*** -.55*** -.74*** --       

8. Resilience -.05 -.04 -.11* -.22*** -.44*** -.57*** .77*** --      

9. Fandom Engagement .28*** .24*** .12** .03 .12** .04 -.02 .07 --     

10. Identity Uncertainty -.007 .06 .03 -.29*** -.12** -.14*** .09* .05 .01 --    

11. LGBQ+ TV .17*** .19*** .09* .008 -.03 -.02 .13** .19*** .08 -.05 --   

12. Gender: Men -.15*** -.12** .07 .10* -.09* -.07 .04 -.008 -.05 .18*** -.20*** --  

13. LGBQ+ Engagement .27*** .30*** .13** -.19*** .06 -.02 .14** .24*** .32*** .05 .28*** -.19*** -- 

Notes. *p<.05; **p<.01; ***p<.001; QRs = Queer Readings.  

  



 
 

180 

Table 15 

 

Path Estimates for Model 1: Queer Readings for Comfort 

 

Direct Paths 𝛽(SE) p  

Distal Stress → Resilience -.04(.04) .391 

Distal Stress → Anxiety .10(.34) .027 

Distal Stress → Depression  .12(.74) .005 

Distal Stress → Self-Esteem -.11(.05) .017 

Proximal Stress → Resilience -.19(.15) <.001 

Proximal Stress → Anxiety .19 (1.40) <.001 

Proximal Stress → Depression .21(2.90) <.001 

Proximal Stress → Self-Esteem -.21(.21) <.001 

QRs: Comfort → Resilience -.03(.04) .463 

QRs: Comfort → Anxiety .09(.34) .066 

QRs: Comfort → Depression .02(.73) .650 

QRs Comfort → Self-Esteem .007(.05) .874 

Fandom → Resilience .05(.02) .227 

Fandom → Anxiety .08(.16) .069 

Fandom → Depression .01(.35) .733 

Fandom → Self-Esteem -.009(.03) .839 

Covariate Paths 𝛽(SE) p  

LGBQ+ TV → Resilience .15(.08) <.001 

LGBQ+ TV → Anxiety -.07(.57) .054 

LGBQ+ TV → Self-Esteem .13(.09) <.001 

LGBQ+ Community → Resilience .13(.02) <.001 

LGBQ+ Community → Anxiety .06(.18) .082 

Identity Uncertainty → Anxiety -.02(.14) .483 
Gender: Men → Resilience .05(.06) .186 

Gender: Men → Anxiety -.04(.45) .182 

Gender: Men → Self-Esteem .05(.08) .128 

Note. Standardized estimates; mean-centered variables; *p < .05; **p < .01; ***p < .001; QRs = Queer Readings.  
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Table 16 

 

Path Estimates for Model 2: Queer Readings to Find a Community 

 

Direct Paths 𝛽(SE) p  

Distal Stress → Resilience -.06(.04) .203 

Distal Stress → Anxiety .11(.35) .020 

Distal Stress → Depression  .14(.75) .002 

Distal Stress → Self-Esteem -.13(.06) .004 

Proximal Stress → Resilience -.18(.15) <.001 

Proximal Stress → Anxiety .19(1.34) <.001 

Proximal Stress → Depression .21(2.88) <.001 

Proximal Stress → Self-Esteem -.21(.21) <.001 

QRs: Community → Resilience .004(.03) .937 

QRs: Community → Anxiety .09(.28) .064 

QRs: Community → Depression .05(.61) .264 

QRs Community → Self-Esteem .02(.05) .600 

Fandom → Resilience .05(.02) .276 

Fandom → Anxiety .08(.17) .079 

Fandom → Depression -.001(.36) .989 

Fandom → Self-Esteem -.008(.03) .845 

Covariate Paths 𝛽(SE) p  

LGBQ+ TV → Resilience .16(.09) <.001 

LGBQ+ TV → Anxiety -.06(.76) .200 

LGBQ+ TV → Depression -.03(1.62) .546 

LGBQ+ TV→ Self-Esteem .15(.12) <.001 

LGBQ+ Community → Resilience .13(.02) <.001 

Gender: Men → Resilience .06(.06) .153 
Gender: Men → Anxiety -.04(.45) .209 

Gender: Men → Self-Esteem .06(.08) .095 

Note. Standardized estimates; mean-centered variables; *p < .05; **p < .01; ***p < .001; QRs = Queer Readings.  
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Table 17 

 

Path Estimates for Model 3: Queer Readings to Process Emotions 

 

Direct Paths 𝛽(SE) p  

Distal Stress → Resilience -.04(.04) .379 

Distal Stress → Anxiety .10(.35) .030 

Distal Stress → Depression  .13(.74) .005 

Distal Stress → Self-Esteem -.10(.05) .033 

Proximal Stress → Resilience -.19(.15) <.001 

Proximal Stress → Anxiety .19(1.36) <.001 

Proximal Stress → Depression .19(2.88) <.001 

Proximal Stress → Self-Esteem -.21(.21) <.001 

QRs: Emotions → Resilience -.03(.03) .507 

QRs: Emotions → Anxiety .07(.26) .106 

QRs: Emotions → Depression .06(.57) .186 

QRs: Emotions→ Self-Esteem -.08(.04) .089 

Fandom → Resilience .05(.02) .231 

Fandom → Anxiety .07(.17) .133 

Fandom → Depression .002(.36) .956 

Fandom → Self-Esteem .01(.03) .760 

Covariate Paths 𝛽(SE) p  

LGBQ+ TV → Resilience .16(.09) .001 

LGBQ+ TV → Anxiety -.08(.79) .101 

LGBQ+ TV → Depression -.02(1.60) .621 

LGBQ+ TV→ Self-Esteem .15(.12) <.001 

LGBQ+ Community → Resilience .12(.02) <.001 

LGBQ+ Community → Anxiety .06(.17) .063 
Gender: Men → Resilience .05(.06) .210 

Gender: Men → Anxiety -.05(.45) .106 

Gender: Men → Self-Esteem .04(.08) .185 

Note. Standardized estimates; mean-centered variables; *p < .05; **p < .01; ***p < .001; QRs = Queer Readings.  
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Table 18 

 

Path Estimates for Model 4: Queer Readings to Escape 

 

Direct Paths 𝛽(SE) p  

Distal Stress → Resilience -.04(.04) .433 

Distal Stress → Anxiety .11(.34) .016 

Distal Stress → Depression  .14(.72) .002 

Distal Stress → Self-Esteem -.10(.05) .022 

Proximal Stress → Resilience -.18(.15) <.001 

Proximal Stress → Anxiety .18(1.36) <.001 

Proximal Stress → Depression .18(2.86) <.001 

Proximal Stress → Self-Esteem -.19(.21) <.001 

QRs: Escape → Resilience -.10(.03) .028 

QRs: Escape → Anxiety .11(.25) .016 

QRs: Escape → Depression .13(.53) .003 

QRs: Escape→ Self-Esteem -.15(.04) <.001 

Fandom → Resilience .07(.02) .093 

Fandom → Anxiety .06(.16) .128 

Fandom → Depression -.01(.34) .793 

Fandom → Self-Esteem .03(.03) .479 

Covariate Paths 𝛽(SE) p  

LGBQ+ TV → Resilience .18(.09) <.001 

LGBQ+ TV → Anxiety -.11(.81) .027 

LGBQ+ TV → Depression -.06(1.65) .184 

LGBQ+ TV→ Self-Esteem .18(.12) <.001 

LGBQ+ Community → Resilience .12(.02) <.001 

LGBQ+ Community → Anxiety .06(.17) .064 
Gender: Men → Resilience .10(.08) .039 

Gender: Men → Anxiety -.12(.69) .012 

Gender: Men → Depression -.10(1.48) .043 

Gender: Men → Self-Esteem .12(.11) .019 

Note. Standardized estimates; mean-centered variables; *p < .05; **p < .01; ***p < .001; QRs = Queer Readings.  



 
 

184 

Table 19 

 

Path Estimates for Model 5: Queer Readings for Hope 

 

Direct Paths 𝛽(SE) p  

Distal Stress → Resilience -.05(.04) .270 

Distal Stress → Anxiety .10(.35) .024 

Distal Stress → Depression  .13(.74) .003 

Distal Stress → Self-Esteem -.12(.06) .011 

Proximal Stress → Resilience -.19(.15) <.001 

Proximal Stress → Anxiety .19(1.35) <.001 

Proximal Stress → Depression .21(2.88) <.001 

Proximal Stress → Self-Esteem -.21(.21) <.001 

QRs: Hope → Resilience .002(.04) .974 

QRs: Hope → Anxiety .08(.37) .088 

QRs: Hope → Depression .03(.79) .554 

QRs: Hope→ Self-Esteem -.004(.06) .923 

Fandom → Resilience .05(.02) .281 

Fandom → Anxiety .06(.17) .142 

Fandom → Depression .006(.36) .880 

Fandom → Self-Esteem -.002(.03) .959 

Covariate Paths 𝛽(SE) p  

LGBQ+ TV → Resilience .15(.08) <.001 

LGBQ+ TV → Anxiety -.06(.56) .058 

LGBQ+ TV→ Self-Esteem .13(.09) <.001 

LGBQ+ Community → Resilience .12(.17) .116 

LGBQ+ Community → Anxiety .05(.02) <.001 

Gender: Men → Resilience .09(.08) .059 
Gender: Men → Anxiety -.11(.68) .031 

Gender: Men → Depression .10(.11) .044 

Gender: Men → Self-Esteem -.07(1.46) .132 

Note. Standardized estimates; mean-centered variables; *p < .05; **p < .01; ***p < .001; QRs = Queer Readings.  



 
 

185 

Table 20 

 

Path Estimates for Model 6: Queer Readings for Validation 

 

Direct Paths 𝛽(SE) p  

Distal Stress → Resilience -.04(.04) .475 

Distal Stress → Anxiety .09(.34) .038 

Distal Stress → Depression  .12(.74) .008 

Distal Stress → Self-Esteem -.10(.05) .028 

Proximal Stress → Resilience -.18(.15) <.001 

Proximal Stress → Anxiety .18(1.36) <.001 

Proximal Stress → Depression .20(2.89) <.001 

Proximal Stress → Self-Esteem -.21(.21) <.001 

QRs: Validation → Resilience -.07(.03) .124 

QRs: Validation → Anxiety .10(.30) .024 

QRs: Validation → Depression .08(.65) .077 

QRs: Validation→ Self-Esteem -.05(.05) .256 

Fandom → Resilience .06(.02) .141 

Fandom → Anxiety .07(.16) .122 

Fandom → Depression -.002(.35) .958 

Fandom → Self-Esteem .01(.03) .810 

Covariate Paths 𝛽(SE) p  

LGBQ+ TV → Resilience .14(.07) <.001 

LGBQ+ TV → Anxiety -.06(.56) .064 

LGBQ+ TV→ Self-Esteem .13(.08) <.001 

LGBQ+ Community → Resilience .13(.02) <.001 

LGBQ+ Community → Anxiety .06(.17) .100 

Gender: Men → Anxiety -.04(.45) .183 
Gender: Men → Self-Esteem .03(.06) .357 

Note. Standardized estimates; mean-centered variables; *p < .05; **p < .01; ***p < .001; QRs = Queer Readings.  
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Table 21 

 

Path Estimates for Model 7: Queer Reading Frequency 

 

Direct Paths 𝛽(SE) p  

Distal Stress → Resilience -.04(.04) .362 

Distal Stress → Anxiety .11(.35) .018 

Distal Stress → Depression  .13(.74) .003 

Distal Stress → Self-Esteem -.11(.06) .012 

Proximal Stress → Resilience -.17(.15) <.001 

Proximal Stress → Anxiety .20(1.35) <.001 

Proximal Stress → Depression .21(2.87) <.001 

Proximal Stress → Self-Esteem -.19(.22) <.001 

QR Frequency → Resilience -.11(.12) .529 

QR Frequency → Anxiety -.26(1.09) .143 

QR Frequency → Depression .09(2.35) .626 

QR Frequency→ Self-Esteem -.27(.17) .128 

Fandom → Resilience .05(.02) .251 

Fandom → Anxiety .08(.16) .059 

Fandom → Depression .01(.35) .792 

Fandom → Self-Esteem -.01(.03) .726 

Covariate Paths 𝛽(SE) p  

LGBQ+ TV → Resilience .12(.09) .012 

LGBQ+ TV → Anxiety -.07(.81) .151 

LGBQ+ TV → Depression -.02(.13) .034 

LGBQ+ TV→ Self-Esteem .10(.03) .628 

LGBQ+ Community → Resilience .23(.02) <.001 

LGBQ+ Community → Anxiety .07(.17) .026 
LGBQ+ Community → Self-Esteem .14(1.63) <.001 

Gender: Men → Resilience .04(.06) .265 

Gender: Men → Anxiety -.06(.45) .085 

Gender: Men → Self-Esteem .04(.08) .232 

Note. Standardized estimates; mean-centered variables; *p < .05; **p < .01; ***p < .001; QRs = Queer Readings. 



 

Appendix A 

 

Glossary of Terms 

 

Bisexual  

 An individual who is romantically, sexually, or emotionally attracted to more than one 

sex, gender, or gender identity.  

Cisgender 

 This term describes individuals whose identity and gender corresponds with their 

biological sex.  

Demi-Sexual  

 An individual who feels an emotional connection with another individual prior to 

experiencing romantic or sexual attraction. 

Gay  

 Typically, this refers to a man who is romantically, sexually, or emotionally attracted to 

men. Yet, this may also refer to any person who is attracted to the same-sex.  

Heterosexual/Straight 

 An individual who is romantically, sexually, or emotionally attracted to the opposite sex. 

LGBQ 

 LGB refers to the lesbian, gay, bisexual, and queer population. Variations of this term 

might include LGBQ (including queer individuals), LGBQ+ (including all sexual identities), 

LGBT (including transgender individuals), or LGBTQ (including queer and transgender 

individuals).  

Lesbian  
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 A woman who is romantically, sexually, or emotionally attracted to women. 

Pansexual  

 An individual who is romantically, sexually, or emotionally attracted to individuals 

regardless of their gender identity  

Queer 

 A term used to describe any sexual or gender identity other than straight or cisgender.  

Sexual Minority 

 This term refers to individuals whose sexual identity/orientation contrasts that of the 

societal majority. The following sexual identities are exemplars of this term: bisexual, demi-

sexual, gay, lesbian, pansexual, and queer. 
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Appendix B 

 

Study 1b Interview Protocol 

 

 You have volunteered to participate in this project as a member of the LGBQ+ 

community interested to discuss your media experiences and queer readings, is that correct? I 

would like to have your permission to record this interview and take brief notes to make sure that 

I capture your story accurately. Remember that you do not have to answer any question(s) that 

you are not comfortable answering and you can stop this interview at any time if you so choose. 

Once our interview is recorded it will be transcribed via the Zoom cloud software and your 

personal information will not be attached to the recording or the transcript in any way. Your 

name will not appear in the data and a pseudonym will be used for any research report. Do you 

have any questions before we begin?  

 Thank you for agreeing to participate in this interview. I want to learn more about how 

LGBQ+ individuals interpret popular media. In the following interview, I am interested to learn 

about your experiences during adolescence (approximately 12-18 years old). As you respond to 

my questions, please think about your answers as they relate to this age range.  

 

1. Please tell me a little bit about yourself (e.g., try to confirm pronouns, other demographic 

info).  

 a. Follow-up: If you could give me five words to describe yourself, what would they be?  

 b. Follow-up: Ask about media use (e.g., what type of media they enjoy, how much they 

 consume).  

 c. Follow-up: Ask about sexual identity (e.g., What age did you come out?; At what age 

 did you begin exploring your sexual identity?).   

  i. Probe: During that time (i.e., sexual identity exploration), did you seek   

  resources or support to help you?  

   - Probe: What were those resources? Can you tell me about them? 

 

As you might remember, you participated in a short survey, which included around 100 other 

LGBQ+ individuals. The purpose of that survey was to learn more about LGBQ+ individuals’ 

experiences of queer readings; notably, to understand how frequently they occur and why people 

do them.   

 

2. One of the interesting findings from the initial survey was that many participants reported 

performing queer readings. For this study, queer readings occur when an LGBQ+ media 

consumer reinterprets a media text (e.g., television show, movie, song, book) from their LGBQ+ 

perspective. This includes seeing queer themes, characters, relationships, or symbols in a media 

text that were probably not intended by the media creator or seen by non-LGBQ+ media 

consumers. For example, a queer reading might occur when a media consumer imagines a 

heterosexual television character to be LGBQ+ or imagines a romantic/sexual relationship 

between two heterosexual characters. Do you remember doing queer readings as an adolescent? 

 a. Follow-up: Can you tell me more about those experiences? 

  i. Probe: Could you walk me through an example of your queer readings? 

  ii. Probe: How did these experiences make you feel (e.g., were they fun,   

  frustrating, etc.)? 
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 b. Follow-up: How frequently did you perform queer readings? 

 c. Follow-up: Do you still perform queer readings?  

 

3. Why do you think you did queer readings during adolescence? 

 a. Follow-up: Did you feel that queer readings benefit you?  

  i. Probe: If yes: How so?  

  ii. If no: What else do you get from queer readings? What do they do for you? 

  iii. Probe: Do you think that other LGBQ+ individuals would benefit from queer  

  readings? 

 b. Follow-up: Do you think that queer readings come naturally to you?  

  iii. Probe: In your opinion, are you good at doing queer readings? 

  iv. Probe: What about you makes you want to do queer readings? 

 

 c. From the initial survey, LGBQ+ individuals reported that a common motivation was 

 because there isn’t enough LGBQ+ representation in the media. What are your thoughts 

 about this?  

  i. Probe: Does this influence why you perform queer readings? 

   

 d. Another frequent motivation was that queer readings may help people process their 

 sexual identity or help to cope with personal problems. Is this something that you did?  

  i. If yes: Can you tell me a little more about this? How did queer readings help  

  you like this? 

  ii. Probe: Do you think that queer readings influenced your sexual identity? 

 

4. I’m also interested to know about how you learned about queer readings. Prior to this study, 

had you ever heard this term before? 

a. If yes: Where did you hear about queer readings? 

a. Probe: From the initial survey, it seems that queer readings are popular online. 

Did you ever read anything about this online (e.g., Tumblr)?  

b. If no: Did you have a different term for this? 

c. Follow-up: Do you think that anyone could do queer readings?  

 

5. A lot of participants indicated that they like to talk about queer readings with their friends. Did 

you do this during adolescence? 

a. Follow-up: What did these conversations look like?  

 i. Probe: Why did you do this? 

 ii. Probe: Were these conversations helpful to you? How so? (e.g., probe to see if  it 

helped create a community.) 

b. Follow-up: Do you still talk with friends about queer readings?  

c. Follow-up: From the survey, one way that people talked with others about queer readings was 

through fan communities. Were you active with a fan community during adolescence?  

 i. Probe: Did you discuss queer readings (or something like it) with other fans?   

 ii. Follow-up: In your opinion, do you think that queer readings and  fandoms 

might be related? 

  If yes, then how so? 
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Lastly, I am interested to understand whether you use queer readings to help deal with 

experiences of discrimination, rejection, and/or stigmatization as a member of the LGBQ+ 

community.  

 6. Do you think that queer readings helped you deal with experiences like these? 

  a. Probe: How did they help?  

 7. In your opinion, did queer readings impact your mental health? 

 8. Is there anything that current LGBQ+ adolescents should know about queer readings? 

 

We are coming to the end of our interview. Thank you so much for sharing your experiences 

with me. Before we conclude, I would like to give you the opportunity to answer one final 

question.  

 9. What else would you like to share with me about queer readings and LGBQ+ 

 experiences?  
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Appendix C 

 

50-Item Queer Reading Scale 

 

Queer Reading Scale 

 

1. To create queer media representation: sexual minority media consumers perceive that there 

is a lack of LGBQ+ media representation, and when there is representation it is stereotyped/poor 

quality. Because of this, sexual minority consumers create their own media representation via 

queer readings.  

“I perform queer readings because . . .” 

1.  I don’t think there is enough LGBQ+ media representation. 

2.  I like to create my own LGBQ+ media representation. 

3.  I like to interpret characters to be similar to me.  

4. Creating my own LGBQ+ media content makes up for a lack of LGBQ+ media    

representation.  

5.  I can relate to the characters better. 

6.  I want to see a better reflection of LGBQ+ people in the media. 

 

2. To find validation and/or normalization of queer experiences and identities: sexual 

minority media consumers use queer readings to validate their sexual identity labels, feelings, 

and experiences. Queer readings validate the existence and normalize queer identities, 

relationships, and experiences. Doing so, makes sexual minority consumers feel less alone.  

 

“I perform queer readings because . . .” 

1.  They validate my experiences as a member of the LGBQ+ community. 

2.  They normalize queer identities. 

3.  They normalize queer relationships. 

4.  They make me feel better about being LGBQ+. 

5.  They make me feel less alone. 

6. They validate my identity. 

 

3. As a form of escape from personal problems: sexual minority media consumers use queer 

readings as a way to escape from personal problems. Queer readings can be very immersive and 

act as a hideaway from problems. 

 

“I perform queer readings because . . .” 

1.  They let me escape from the real world. 

2.  They allow me to escape from my problems. 

3.  They help me to relax. 

4.  They let me forget about things. 

5.  I can get away from negative people in my life.  

6.  They give me a space to forget about things. 

7.  They help me when I want to be cheered up. 
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4. As a resource for sexual identity exploration and acceptance: sexual minority media 

consumers use queer readings to explore and accept their sexual identity. Queer readings help 

sexual minorities explore their sexual attractions and desires, which can help to solidify their 

identity. Additionally, queer readings expose sexual minorities to a variety of identities that helps 

them to understand what they like. Identification with the characters may help 

strengthen/expedite this process. 

 

“I perform queer readings because . . .” 

1.  They help me learn about myself. 

2.  They help me explore different sexual identities and attractions.  

3.  They help me explore my sexual attractions and desires.  

4.  I can explore how to do things which I haven’t done before.  

5.  I want to explore queer relationships.  

6.  They help me make sense of my identity.  

 

5. To feel a sense of hope for a better future with more queer acceptance: sexual minority 

media consumers find a sense of hope from queer readings. Queer readings help sexual 

minorities to see and believe that there are accepting communities and individuals in the world. 

This creates a sense of hope that they can find these groups; such hope leads them to persevere 

through their current struggles.  

 

“I perform queer readings because . . .” 

1.  They give me hope to find a more accepting community. 

2.  They make me feel hopeful for my future. 

3.  They help me keep going with my life.  

4.  They give me hope that I can find more people like me.  

5.  They help me to imagine a better future for myself. 

6.  They give me hope that things will get better.  

 

6. To provide a sense of comfort: sexual minority media consumers find a sense of comfort 

through queer readings. This sense of comfort typically comes from being immersed in and 

surrounded by queer characters/stories. 

 

“I perform queer readings because . . .” 

1.  They bring me a sense of comfort. 

2.  They create a safe space for me to be myself. 

3.  They make me feel better after a tough day. 

4.  They make me feel comfortable in my own skin.  

5.  It’s comforting to be around characters like me.  

6.  It’s comforting when I don’t need to hide myself from others. 

 

7. As a mechanism to manage personal problems: sexual minority media consumers use queer 

readings as a way to manage and process through personal problems. Such problems can 

manifest in various ways; for example, some consumers used queer readings to cope with 

bisexual stigma while some used queer readings to cope with romantic rejection.  
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“I perform queer readings because . . .” 

1.  They help me process my problems. 

2.  They make me feel better about my personal troubles. 

3.  They allow me to think about my problems through the character’s experiences. 

4.  They help me cope with negative experiences. 

5.  They help me manage stressful events in my life.  

6.  They help me process negative emotions. 

7.  They help me to think about my problems in new ways. 

 

8. To find a community of like-minded individuals: sexual minority media consumers use 

queer readings to help them find a community of like-minded individuals. These communities 

typically exist within fandoms. Such communities are validating to sexual minorities; validating 

to their identity, their queer readings, and their experiences.   

 

“I perform queer readings because . . .” 

1.  They help me connect with other people like me. 

2.  They help me find support from other LGBQ+ people. 

3.  They make me feel like part of a community.  

4.  It’s something enjoyable to talk about with other people.  

5.  They help me build relationships with other people. 

6.  They make me feel close to my LGBQ+ friends. 
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Appendix D 

 

Study 2 Online Survey Instrument 

Media Literacy  

Instructions 

 Please think about the media as you respond to the following items. 

1. Most of the time, when people advertise products they are more concerned about making a 

profit than giving correct information. 

2. When you see something on the Internet you can always believe that it is true.* 

3. Photos your friends post on social media are an accurate representation of what is going on in 

their life.* 

4. Sending a document or picture to one friend on the Internet means no one else will ever see 

it.* 

5. Movies and TV shows don’t usually show life like it really is.  

6. Advertisements usually leave out a lot of important information.  

7. When you see an ad, it is very important to think about what was left out of the ad. 

8. When you see something on the Internet you look at the source before deciding if it is 

trustworthy.  

9. Two people may see the same movie or TV show and get very different ideas about it.  

10. Two people may see the same advertisement and get very different ideas about it.  

11. When people make movies and TV shows, every camera shot is very carefully planned.  

12. When people make advertisements, every camera shot is very carefully planned.  

13. People are influenced by TV and movies, whether they realize it or not. 

14. People are influenced by advertisements, whether they realize it or not. 

Notes: * indicates reverse scored.  
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Retrospective Imaginative Involvement 

Instructions2 

 For the following section, we're interested in how you experience watching or reading a 

story involving characters. Please indicate how frequently you engage in the following activities. 

1. Imagined you were one of the characters in the story, but having different interactions or 

having different experiences than actually happened in the story you saw? 

2. Imagined you were one of the characters, experiencing what happened in the story? 

3. Imagined that you were one of the characters from the story as you went about some activity 

from your own life?  

4. Imagined a character from one show that you watch in a different setting than that TV show or 

movie (e.g., such as in another TV show or movie or in actual life)?  

5. Imagined having conversations or other interactions with the characters in a show or movie?  

6. Imagined that one of the characters is different from the way that character is portrayed in the 

show?   

7. Imagined a different story or situation involving characters from a story TV show or movie? 

8. Imagined what would happen if one or more of the characters in the story had made a different 

choice or behaved in a different way?  

Openness to Experience Scale 

Instructions 

 For this next section, please think about yourself. Then, read the statement in bold before 

indicating your level of agreement with each statement. 

“I see myself as someone who is . . .” 

 
2 Before each question, the following prompt will be included: “How frequently have you done the following AFTER 

watching a story TV or movie?” 
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1. Is original, often has new ideas. 

2. Is curious about many different things. 

3. Is ingenious, reflects a lot. 

4. Has a lot of imagination. 

5. Is inventive, creative. 

6. Likes artistic or aesthetic experiences. 

7. Is not really interested in different cultures, their customs and values.* 

8. Likes to reflect, tries to understand complex things. 

9. Has few artistic interests.* 

10. Is sophisticated when it comes to art, music or literature. 

Notes: * indicates reverse scored.  
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Heterosexual Script Scale 

Instructions 

 There are lots of beliefs about how dating and relationships work for men and women. 

We want to know what you think about them. Please rate how much YOU agree with the 

following statements.  

Courtship and Commitment Factor 

 1. The best way for a girl to attract a boyfriend is to use her body and looks. 

 2. There is nothing wrong with men being primarily interested in a woman’s body.  

 3. No matter what she says, a girl isn’t really happy unless she’s in a relationship.  

 4. Girls should do whatever they need to (e.g., use make-up, buy attractive clothes, and 

 work out) to look good enough to attract a date/partner.  

 5. Sometimes girls have to do things they don’t want to do to keep their boyfriend happy. 

 6. A woman should be willing to make personal sacrifices in order to satisfy her partner.  

 7. Guys like to play the field and shouldn’t be expected to stay with one partner for too 

 long.  

 8. Women are attracted most to a man with a lot of money. 

Essential Sex and Gender Subscale 

Instructions 

 We are interested to learn more about your thoughts regarding sex and sexuality. 

Remember, your responses are completely anonymous!  

1. Masculinity and femininity are determined by biological genes and hormones, before birth. 

2. There are only two sexes: male and female. 

3. All people are either male or female. 
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4. Gender is the same thing as sex.  

5. Sex is complex; in fact, there might even be more than two sexes.* 

6. Gender is a complicated issue, and it does not always match biological sex.*  

7. People who say that there are only two legitimate genders are mistaken. 

8. Gender is something we learn from society.* 

Notes: * indicates reverse coded.  

Lesbian, Gay, and Bisexual Identity Scale 

Instructions 

 Lastly, we are now interested to learn about your sexual identity. For each of the 

following questions, please mark the response that best indicates your current experience as an 

LGBQ+ person. Please be as honest as possible: Indicate how you really feel now, not how you 

think you should feel. There is no need to think too much about any one question. Answer each 

question according to your initial reaction and then move on to the next. 

Acceptable Concerns Subscale+ 

1. I often wonder whether others judge me for my sexual orientation. 

2. I can’t feel comfortable knowing that others judge me negatively for my sexual orientation. 

3. I think a lot about how my sexual orientation affects the way people see me. 

Concealment Motivation Subscale+ 

1. I prefer to keep my same-sex romantic relationships rather private. 

2. I keep careful control over who know about my same-sex romantic relationships. 

3. My sexual orientation is a very personal and private matter. 

Identity Uncertainty+ 

1. I’m not totally sure what my sexual orientation is. 
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2. I keep changing my mind about my sexual orientation. 

3. I can’t decide whether I am bisexual or homosexual. 

4. I get very confused when I try to figure out my sexual orientation. 

Internalized Homonegativity+ 

1. If it were possible, I would choose to be straight. 

2. I wish I were heterosexual. 

3. I believe it is unfair that I am attracted to people of the same sex. 

Difficult Process+ 

1. Admitting to myself that I’m an LGBQ+ person has been a very painful process. 

2. Admitting to myself that I’m an LGBQ+ person has been a very slow process. 

3. I have felt comfortable with my sexual identity just about from the start.* 

Identity Affirmation 

1. I am glad to be an LGBQ+ person. 

2. I’m proud to be part of the LGBQ+ community. 

3. I am proud to be LGBQ+.  

Notes: * indicates items to be reverse scored. + indicates scales to be reverse scored.  
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Appendix E 

 

26-Item Queer Reading Scale 

 

Queer Reading Scale3 

 

1. To provide a sense of comfort: sexual minority media consumers find a sense of comfort 

through queer readings. This sense of comfort typically comes from being immersed in and 

surrounded by queer characters/stories. 

 

“I perform queer readings because . . .” 

CF1.r They bring me a sense of comfort. 

CF2.r They create a safe space for me to be myself. 

CF4.r They make me feel comfortable in my own skin.  

CF5.r It’s comforting to be around characters like me.  

 

2. To find a community of like-minded individuals: sexual minority media consumers use 

queer readings to help them find a community of like-minded individuals. These communities 

typically exist within fandoms. Such communities are validating to sexual minorities; validating 

to their identity, their queer readings, and their experiences.   

 

“I perform queer readings because . . .” 

Co1.r They help me connect with other people like me. 

Co2.r They help me find support from other LGBQ+ people. 

Co3.r They make me feel like part of a community.  

Co6.r They make me feel close to my LGBQ+ friends. 

 

3. As a mechanism to manage/process personal problems and emotions: sexual minority 

media consumers use queer readings as a way to manage and process through personal problems. 

Such problems can manifest in various ways; for example, some consumers used queer readings 

to cope with bisexual stigma while some used queer readings to cope with romantic rejection.  

 

“I perform queer readings because . . .” 

C1.r They help me process my problems. 

C2.r They make me feel better about my personal troubles. 

C4.r They help me cope with negative experiences. 

C5.r They help me manage stressful events in my life.  

C6.r They help me process negative emotions. 

 

4. As a form of escape from personal problems: sexual minority media consumers use queer 

readings as a way to escape from personal problems. Queer readings can be very immersive and 

act as a hideaway from problems. 

 

“I perform queer readings because . . .” 

 
3 The item labels correspond with the labels used in Figure 2. 
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E1.r They let me escape from the real world. 

E2.r They allow me to escape from my problems. 

E4.r They let me forget about things. 

E6.r They give me a space to forget about things. 

 

5. To feel a sense of hope for a better future with more queer acceptance: sexual minority 

media consumers find a sense of hope from queer readings. Queer readings help sexual 

minorities to see and believe that there are accepting communities and individuals in the world. 

This creates a sense of hope that they can find these groups; such hope leads them to persevere 

through their current struggles.  

 

“I perform queer readings because . . .” 

H1.r They give me hope to find a more accepting community. 

H2.r They make me feel hopeful for my future. 

H4.r They give me hope that I can find more people like me.  

H5.r They help me to imagine a better future for myself. 

H6.r They give me hope that things will get better.  

 

6. To find validation and/or normalization of queer experiences and identities: sexual 

minority media consumers use queer readings to validate their sexual identity labels, feelings, 

and experiences. Queer readings validate the existence and normalize queer identities, 

relationships, and experiences. Doing so, makes sexual minority consumers feel less alone.  

 

“I perform queer readings because . . .” 

V1.r They validate my experiences as a member of the LGBQ+ community. 

V4.r They make me feel better about being LGBQ+. 

V5.r They make me feel less alone. 

 V6.r They validate my identity. 
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Appendix F 

 

Study 3 Online Survey Instrument 

 

Distal Minority Stress: Heterosexist Harassment, Rejection, and Discrimination 

Scale 

Instructions 

 Please think carefully about your life as you answer the questions below. Read each 

question and then select the response that best describes events in the PAST YEAR, using these 

rules.  

Factor 1 Harassment and Rejection 

1. How many times have you been rejected by friends because you are LGBQ+? 

2. How many times have you been verbally insulted because you are LGBQ+? 

3. How many times have you been made fun of, picked on, pushed, shoved, hit, or threatened 

with harm because you are LGBQ+? 

4. How many times have you heard anti-gay/anti-LGBQ+ remarks from family members? 

5. How many times have you been rejected by family members because you are LGBQ+? 

6. How many times have you been called names because you are LGBQ+? 

7. How many times have you been treated unfairly by your family because you are LGBQ+? 

Factor 2 Workplace and School Discrimination 

1. How many times have you been treated unfairly by your employer, boss, or supervisors 

because you are LGBQ+? 

2. How many times were you denied a raise, a promotion, tenure, a good assignment, a job, or 

other such thing at work that you deserved because you are LGBQ+? 
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3. How many times have you been treated unfairly by teachers or professors because you are 

LGBQ+? 

4. How many times have you been treated unfairly by your co-workers, fellow students, or 

colleagues because you are LGBQ+? 

Factor 3 Other Discrimination 

1. How many times have you been treated unfairly by people in service jobs (by store clerks, 

waiters, waitresses, and others) because you are LGBQ+? 

2. How many times have you been treated unfairly by strangers because you are LGBQ+? 

3. How many times have you been treated unfairly by people in helping jobs (by doctors, nurses, 

psychiatrists, caseworkers, dentists, school counselors, therapists, pediatricians, school 

principals, and others) because you are LGBQ+? 

Proximal Minority Stress: Personalized Homonegativity Scale 

Instructions 

 Please think carefully about your experiences as a member of the LGBQ+ community. 

Read each question carefully and then select the response that best describes your experiences 

within the PAST YEAR. 

1. I feel ashamed of my LGBQ+ sexual identity. 

2. When I think of my LGBQ+ sexual identity, I feel depressed. 

3. Sometimes I feel that I might be better off dead than LGBQ+. 

4. I sometimes feel that my LGBQ+ sexual identity is embarrassing. 

5. I am disturbed when people can tell I’m LGBQ+. 

6. When non-LGBQ+ people around me talk about LGBQ+ people, I get nervous. 

7. When I think about my attraction towards people of the same gender, I feel unhappy. 
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8. Sometimes I get upset when I think about being attracted to people of the same gender. 

9. I believe it is unfair that I am attracted to people of the same gender instead of a different 

gender.  

10. I wish I could control my feelings of attraction toward people of the same gender.  

Fandom Community Engagement Scale 

 Prior to this scale, participants were asked to identify a favorite media object. The prompt 

was as follows: “We would like you to think about your favorite media person, character, or text 

(e.g., television show, movie, book) who you perform queer readings on. It's okay to choose 

either a fictional or a real-life media person or text. For instance, some people might choose a 

character like Harry Potter while others might choose someone like Taylor Swift or even their 

favorite TV show like Riverdale. Once you’ve selected your favorite media person or text, please 

write them in the space provided below.” The pipe-text feature will be used to insert the written 

response in the following scale items.  

Instructions 

 Please think about your engagement and experiences with (pipe text). Then, read each 

statement carefully before indicating your response to each.  

Membership in Fanbase 

 1. I plan to remain a member of the (pipe text) fanbase for a number of years. 

 2. Overall, I am very attracted to being a part of the (pipe text) fanbase. 

 3. I think the (pipe text) fanbase is a good thing for me to be a part of. 

 4. I see myself as belonging to the (pipe text) fanbase. 

 5. In general, I’m glad to be a member of the (pipe text) fanbase. 

 6. The (pipe text) fanbase is a good thing to belong to. 
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 7. I feel like I belong in the (pipe text) fanbase. 

 8. Generally, I feel good when I think about being a member of the (pipe text) fanbase. 

 9. I feel at home and comfortable in the (pipe text) fanbase. 

 10. It is important to me to be a part of the (pipe text) fanbase. 

 11. The (pipe text) fanbase is a part of me. 

 12. I feel strongly attached to the (pipe text) fanbase. 

 13. I often think about being a member of the (pipe text) fanbase. 

Contact with Fanbase 

 1. I contact fellow fans often. 

  2. My friends in the (pipe text) fanbase are part of my everyday activities. 

 3. I often help my fellow fans with small things, or they help me. 

 4. If I need a little company, I can contact a member of the (pipe text) fanbase. 

 5. I exchange favors with fellow members of the (pipe text) fanbase. 

 6. The (pipe text) fanbase plays a part in my everyday life. 

 7. Being a member of the (pipe text) fanbase is an important part of my self-image. 

 8. If I feel like talking, I can generally find someone in the (pipe text) fanbase to chat to.   

Resilience Evaluation Scale 

Instructions 

 Please think carefully about your life as you answer the questions below. 

1. I have confidence in myself. 

2. I can easily adjust in a difficult situation. 

3. I am able to persevere. 

4. After setbacks, I can easily pick up where I left off. 
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5. I am resilient. 

6. I can cope well with unexpected problems. 

7. I appreciate myself. 

8. I can handle a lot at the same time. 

9. I believe in myself. 

10. I am not easily discouraged.  

Epidemiologic Studies Depression Scale 

Instructions 

 Below is a list of the ways you might have felt or behaved. Please select how often you 

have felt this way during the past week. 

1. I was bothered by things that usually don’t bother me. 

2. I did not feel like eating; my appetite was poor. 

3. I felt that I could not shake off the blues even with help from family or friends. 

4. I felt that I was just as good as other people.* 

5. I had trouble keeping my mind on what I was doing. 

6. I felt depressed. 

7. I felt that everything I did was an effort. 

8. I felt hopeful about the future.* 

9. I thought my life had been a failure. 

10. I felt fearful. 

11. My sleep was restless. 

12. I was happy.* 

13. I talked less than usual. 
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14. I felt lonely. 

15. People were unfriendly. 

16. I enjoyed life.* 

17. I had crying spells. 

18. I felt sad. 

19. I felt that people dislike me. 

20. I could not get “going. 

Notes: * indicates reverse coded.  

Generalized Anxiety Disorder Seven-Item Scale  

Instructions 

 Over the last 2 weeks, how often have you been bothered by the following problems? 

1. Feeling nervous, anxious or on edge. 

2. Not being able to stop or control worrying. 

3. Worrying too much about different things. 

4. Trouble relaxing. 

5. Being so restless that is I hard to sit still. 

6. Becoming easily annoyed or irritable. 

7. Feeling afraid as if something awful might happen.  

Rosenberg’s Self-Esteem Scale (RSE) 

Instructions 

 Below is a list of the thing that you may have felt. Please select how often you have 

thought about these during the past month.  

1. On the whole, I am satisfied with myself.  
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2. At times I think I am no good at all.* 

3. I feel that I have a number of good qualities. 

4. I am able to do things as well as most other people. 

5. I feel 1do not have much to be proud of.*  

6. I certainly feel useless at times.*  

7. I feel that I'm a person of worth.  

8. I wish I could have more respect for myself.*  

9. All in all, I am inclined to think that I am a failure.*  

10. I take a positive attitude toward myself.  

Notes: * indicates reverse coded.  

LGBQ+ Behavioral Engagement Subscale 

Instructions 

 Please respond to the following items related to your connection to LGBQ+ communities 

and your identity as an LGBQ+ person. 

1. I have spent time trying to find out more about the LGBQ+ community. 

2. I am active in organizations or social groups that include mostly LGBQ+ people.  

3. In order to learn more about LGBQ+ culture I have often talked to other people about LGBQ+ 

culture. 

4. I participate in LGBQ+ cultural practices such as pride events, benefits, or marches.  

Sexual Orientation-Related Coping 

Instructions 

 Please read each statement carefully before indicating how often you do each. 

LGB-Specific Strategies 
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1. Getting involved in LGBQ+ groups or organizations. 

2. Looking for services for LGBQ+ youth. 

3. Looking for information on LGBQ+ issues. 

Alternative-Seeking Strategies 

1. Going online or using the Internet to find LGBQ+ connections. 

2. Looking for places to spend time that felt safer or more accepting. 

3. Trying to find an alternative living situation away from family. 

4. Looking for new friends who would be more accepting. 

Cognitive Strategies 

1. Spending more time by yourself to figure things out. 

2. Imagining a better future for yourself. 

3. Just trying to put it all out of your mind. 

4. Avoiding other people.  

Social Support 

Instructions 

 Please read each statement carefully before indicating your agreement with each. 

1. There is a special person who is around when I am in need. 

2. There is a special person with whom I can share my joys and sorrows. 

3. My family really tries to help me. 

4. I get the emotional help and support I need from my family. 

5. I have a special person who is a real source of comfort to me.  

6. My friends really try to help me. 

7. I can count on my friends when things go wrong. 
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8. I can talk about my problems with my family. 

9. I have friends with whom I can share my joys and sorrows. 

10. There is a special person in my life who cares about my feelings. 

11. My family is willing to help me make decisions. 

12. I can talk about my problems with my friends.  

 



Appendix G 

 

List of LGBQ+ Television Shows 

 

American Horror Stories 

American Horror Story 

Atypical 

Control -Z 

Diary of a Future President 

Euphoria 

Everything’s Gonna Be Okay 

Fear Street Trilogy 

Genera+ion 

Glee 

Good Trouble 

Gossip Girl (2021) 

Grace and Frankie 

Grand Army 

I Am Not Okay With This 

It’s a Sin 

Julie and the Phantoms 

Locke & Key 

Love, Victor 

Modern Family 

Motherland: Fort Salem 

Never Have I Ever 

Orange is the New Black 

Pose 

 

Queer Eye: More Than a Makeover 

Ratched 

Riverdale 

RuPaul’s Drag Race 

Schitt$ Creek 

Sense8 

Sex Education 

Shadow and Bone 

Shadowhunters 

Special 

Star Trek: Discovery 

Tales of the City 

Teen Wolf 

Teenage Bounty Hunters 

The Chilling Adventures of Sabrina 

The Fosters 

The Haunting of Bly Manor 

The L Word: Generation Q 

The Umbrella Academy 

The Wilds 

Tiny Pretty Things 

We’re Here 

Young Royals 
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